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SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume 11, May 25" -26™, 2018. 17-29

COJIEP)KATEJbHASI XAPAKTEPUCTHUKA
NTNIAKTUYECKUX YCJOBUU ®OPMUPOBAHUS
IMO3HABATEJBHBIX YHUBEPCAJBHBIX
YUEBHBIX JENCTBUM IOCTAHOBKHU "
PEIIEHUS TPOBJIEMBI U TYTHU UX PEAJIN3AIIIN
B OBPABOBATEJIBHOU NESITEJBHOCTH
HAYAJIBHOUN HIKOJIbI

The Content Characteristic of the Didactic Conditions for the
Formation of Cognitive Universal Educational Activities for the
Formulation and Solution of the Problem and the Ways of Their

Implementation in the Educational Activity of the Primary School

Tatiana Alekseeva
Pskov State University, Russian Federation

Abstract. In the article the actual problem of increasing the efficiency of the process of
formation in cognitive universal educational actions of setting and solving the problem in junior
schoolchildren is considered. The article contains the described and described didactic
conditions for the formation of cognitive universal educational activities for the formulation
and solution of the problem in younger schoolchildren. The pedagogical experience of the
implementation of each didactic condition is represented through the constructed and tested
teaching problem tasks. The carried out research, the analysis of its results made it possible to
obtain data on the significance of the implementation of the didactic conditions for the
formation of cognitive universal educational activities for the formulation and solution of the
problem in younger schoolchildren in the educational activity of the primary school.
Keyword: didactic conditions, cognitive universal educational actions of statement and the
decision of a problem.

BBenenue
Introduction

AKTyanpHOCTh MpOOJIEMBI, paccMaTpUBAEMOM B HACTOSALIEH CTaThbe,
OOBsICHSIETCS HEOOXOAMMOCTHIO (POpMHpOBaHUS Yy MIIAAIIUX [IKOJIHHUKOB
MO3HABATEJIbHBIX YHUBEPCAIbHBIX YUEOHBIX JEHCTBUN MOCTAHOBKHU M PELICHUS
npobsieMbl B 00pa30oBaTeNIbHOM JEATEIBHOCTH HAaYaJIbHOM HIKOJIBI Ha OCHOBE

© Rézeknes Tehnologiju akadémija, 2018
http://dx.doi.org/10.17770/sie2018vol1.3105



Alekseeva, 2018. Cooepoicamenvras xapakmepucmuxa OUOAKMU4ECKUX YCao8uil (hopmMupo8anst
NO3HABAMENLHBIX YHUBEPCATbHBIX YHEOHBIX 0etiCMEUtl NOCMAHOBKU U PeueHUst npooiembl U nymu
ux peanuzayuu 6 06pPA306aAMeNbHOU OesIMENbHOCMU HAYAIbHOU WKOJLbL

peanuzanuu Poccuiickux ®enepanbHbIX TOCYAApCTBEHHBIX 00pa30BaTEbHBIX
CTaHAApTOB HadaabHOTO 001IeT0 oOpa3zoBanus (PI'OC, 2011).

Pemenne o0o03HaueHHOW MPOOJIEMBbI HEBO3MOXKHO 0€3 OCO3HaHUS
nejaroraMu-IpakTUKaMu ~ MOTPEOHOCTH B 3HAHMM UM NPUMEHEHUU B
00pa30BaTeNbHON JIESITEIbBHOCTH COBOKYMHOCTH JIUJAKTHYECKUX YCIOBH,
HaIlpaBJICHHBIX HA CTAHOBJICHHE y MIIAAIINX IIKOJbHUKOB IO3HABATEIbHBIX
YHUBEPCAIbHBIX YYEOHBIX JEUCTBUM «IIOCTAHOBKA MPOOJIEMB» U «PEHICHUS
pOOIEMBIY.

Ha npanHOM »Jrame JorWka pacCyKICHHS OPUEHTUPYET HAC Ha
(bopMyIHUPOBKY CIEAYIOUIMX BOMPOcoB: «KakoBa COBOKYMHOCTh AUIAKTHUECKUX
yCIIOBUI (POPMUPOBAHUS O3HABATENIbHBIX YHUBEPCAIbHBIX YU€OHBIX EHCTBUI
MOCTAHOBKHU M PEIICHUsI TPOOJIEMBI y MIQIIINUX MKOJLHUKOB?Y», «KakoBbI myTH
peanu3aldd  JAaHHOM  COBOKYNHOCTH  JUAAKTUYECKHX  YCJIOBUHM B
o0pa3oBaTeNbHOM NEITEILHOCTH HAYAIBbHOW ITKOJIBI?»

Takum o0pa3oM, LeTb JAHHOM CTaTbU 3aKIIOYAETCS B TEOPETUYECKOM
ONMCaHUU KOMILJIEKCca JTUAAKTUYECKUX YCIIOBHM (dbopmupoBaHUs
MO3HABATEJIbHBIX YHUBEPCAIBbHBIX yUYE€OHBIX JEUCTBUI MOCTAHOBKUA M PEIICHHUS
npoOiemMbl 'y MIAIUIMX MIKOJbHUKOB W  3MIHMPUYECKOM  OCMBICICHHUH
NEJAaroru4ecKoro OnbITa peayu3aliy KaKJI0T0 U3 BBISIBIEHHBIX JTHIaKTHYECKUX
yCJIOBUHM B 00pa30BaTEIbHOM JIESITEIHLHOCTH HAaYaIbHOM IIKOJIBI.

MeTonamu ucciae10BaHus BIAIOTCS TEOPETUUECKUI aHATIU3 JTUTEPATYPHBIX
MCTOYHUKOB, M€1arOrMYECKUd SKCIIEPUMEHT.

Teopernyeckass 0CHOBAa TeMblI
The theoretical background

Teoperndeckoii OCHOBOW JaHHOTO HCCIIEOBAHUS CIYyXaT CIEAYIOIIne
TEOPETUKO-METOI0JIOTUIECKHE TTOJIOKEHHSL:

®  T03HABATEJBHBIC YHHUBEPCAIbHbIC Y4eOHbIC NEHCTBUS MOCTAHOBKU U
pelieHuss  MpoOJeMbl  SBISIOTCS  CIOXHBIMA  0000IMIEHHBIMU
WHTEIJICKTyallbHBIMA YMEHHUSIMH, B CTPYKTYPY KOTOPBIX BXOJST
NEPLENTUBHBIC, MMAKWHATUBHBIC, MBICIIUTEIbHBIC, PEUEBbIC YMEHHUS,
npuémbl u onepanuu (Solovyeva & Smirnova, 2016);

e  «yMeHue (popMyIaHpoBaTH MPOOIEMY» CBOAUTCA B 00pa30BaTEIbHOM
nporiecce HavajdbHOM IMIKOJBI K «OCO3HAHHWIO TPOTHUBOPCUHSH
MIIQIIIMMH  IIKOJbHUKAMH, a TakKXe «IIOCTaHOBKE OOOOIIEHHOTO
POOJIEMHOTO BOMPOCA» COBMECTHO C IMEAAroroM; «yMEHHE peliaTh
IpOoOJIEMB» BKITIOYAET B c€0s1 CIEAYIONINE CTPYKTYPHBIE KOMITOHEHTHI:
«yMEHHWE BBIIBUTATh MPEANOIOKCHHs, TEePBOHAYATIBHBIC HICH,
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«YMEHHUE J10Ka3bIBaTh TMIIOTE3bI», «YMEHHUE MPOBEPATH JOKa3aHHbIE
runote3bl» (Solovyeva & Smirnova, 2016).

OcMbIClIeHHE JIUTEPaTYpPHBIX HUCTOYHUKOB IMO3BOJIAJIIO C/ENaTh BBIBOJ 00
OTCYTCTBUM B Hay4HO-METOJAMYECKHX paboTax COBOKYIHOCTH OIPEAEIICHHbIX
TUAAKTAYECKUX YCJIOBHM, HANMPaBICHHBIX HA CTAHOBJICHHE Yy MIIAJIIITUX
IIKOJIPHUKOB TTO3HABATEIILHBIX YHUBEPCATbHBIX YI€OHBIX JIEHCTBUM MOCTAHOBKH
u pemeHus npodimembr (MaxmyrtoB, 1995); (HdaBwimoB, 1996); (Acmoios,
Bypmenckas, & Bomonapckas, 2008) u np.

N3BECTHO, 4TO «COBOKYITHOCTD YCJIOBHAW HEKOTO SIBJIEHUS CO3AET CPEAY €TO
dbopMupoBaHUs, OT KOTOPOW 3aBHCIT W camu ycioBus». (Dumrocodckmii
SHIIMKJIONEANYECKUN cioBapb, 1983: 893). MHbIMU clOBaMH TOBOPUTH O
3HAYMMOCTH BJIMSHUA IUIAKTHUECKUX YCIIOBHH Ha poruiecc hopmupoBanus Y'Y J]
MIOCTAaHOBKH MPOOJIEMbI U PEIICHHs TPOOIEMbl Y MIAAIINX KOJIbHUKOB MOKHO
TOJIBKO B TOM Ciy4yae, KOTJa peub HIET 00 HMX COBOKYIHOM XapakTepe
peanuzanuu B 00pa3oBaTEIbHON 1eATeIbHOCTH Ha4aIbHON IIKOJIBI.

B kayecTBe nmepBOro JIMIAKTUYECKOrOo  YCJIOBUSL  (pOpMUpOBaHUS
MO3HABATENIbHBIX YUYEOHBIX JCHCTBUH TIOCTAHOBKM M PEIICHHS MPOOJIEeMbI
BBICTYNIA€T HCIIOJIb30BAHHWE TEXHOJOTUU HHTEJUIEKTYaIbHO-Pa3BUBAIOIIETO
oOydeHus1, 6asupyromieiics Ha psje npuHnunoB. (ComoBsesa, 1999).

CorylacHO TNPUHUUITY CONPANCEHHOU peanu3ayuu  pazeusarowel U
obpaszosamenvrou ynkyuti ypoka GopMUpOBaAaHUE UHTEIICKTYAIbHBIX YMECHHM
[0 TOCTAaHOBKE MPOOJIEMBbI M MO €€ PEIICHUI0 OCYIIECTBISIETCS MOCPEICTBOM
y4eOHBIX MPOOJEMHBIX 3aJlaHUi PA3BUBAIOIINX y MIAIIIMX IIKOJHHUKOB
aHAIMTUKO-CUHTETUYECKOE  BOCHPUSITHE,  TBOPUECKOE  MBIIUICHUE U
BOOOpaX€HUE, TaK KaK MMEHHO 3TH MHTEJUIEKTyaJlbHble 00pa30BaHus JIeKaT B
OCHOBE CTPYKTYPHBIX COCTAaBIISIOIIMX Ha3BaHHBIX YHHUBEPCATBHBIX YYCOHBIX
JIEUCTBUN.

BTopoii NpHUHIMII TEXHOJIOTMM UHTEIUIEKTYAIbHO - Pa3BUBAIOIIECTO
00yUeHUs - 0OMeH CYOBEKMUBHBIM ONLIMOM MedAHcOY yuumenem u 00y4aroUuUMUCs
O0asupyercs Ha JABYCIUHCTBE IEJIEM Y4YeHUs: OOBEKTUBHOW IIENIA YUYHUTENS H
CyOBEKTHBHOM 1€ 00YyJaroerocs.

[lepBas xapakTepu3yeTcs TeM, YTO YUHTENb ONEPEKAIOIIee aHATU3UPYET
npoOJIeMHYI0 cuTyaruio, pediexkcupys e€ BO3ICHCTBUE Ha MOTPEOHOCTHO-
JUYHOCTHBI ~ KOMIIOHEHT  MHTEJUICKTyaJIbHBIX  CTPYKTYp  (MBIIILUICHUE,
BooOpaxeHnue, Bocnpusitie). CyObeKTUBHAS 11€Tb YUEHUSI COCTOUT B MPU3HAHUH
MJIQJIIIAM  IIKOJbHUKOM  JIMYHOCTHO-3HAYMMOW TMPOOJIEMHON  CHUTyalluH,
MO3BOJIAIONICH €My OCO3HaTh NMPOTHUBOpEUne, CHOPMYITUPOBATH COBMECTHO C
yuuTeaeM 0O0O0OIIEHHBIN MPOOJIEMHBIN BOMPOC U PEIHIUTh CPOPMYITUPOBAHHYIO
npooiemy.

[leHTpanbHOE MECTO B TEXHOJIOTMM HWHTEIEKTYalbHO-Pa3BUBAIOIIETO
0o0y4YeHUs TMPUMEHUTETBHO K (OPMUPOBAHMIO YyMEHUS (OPMYIUPOBATH
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npo0ieMy M pemath mpoOjeMy 3aHUMACT HPUHYUN NOO2OMOBKU YCHEeuHOCmU
8bLINOIHEHUS WUKOJIbHUKAMU PA3BUBAIOWUX 3a0aHUll 3a cuem obecnedenust y Hux
AHMUYUNAYUU UCKOMOZO.

CobmroieHre TaHHOTO MPUHITUIIA B 00pa30BaTeIbHON e TEIIbHOCTH UMEET
Ba)XKHEHIIee  3HA4eHWe i1 Tporecca  (HOPMHUPOBAHHSI  CIOMKHBIX
WHTEIJICKTATBHBIX YMEHHH IO TOCTAHOBKE M PEHICHUIO MpoOIeMbl (YMEHUH
OCO3HaBaTh MPOTHBOPEYHWsS, BBABUTATh  IPEANOJIOKCHHUS, JOKA3hIBAaTh
TUITOTE3bI), TAK KaK MMEHHO aHTHIIMIIAIUS TIPY BBITIOJHEHUU Y4eOHOTO 3aaHus
M03BOJISICT MJIAJIIIIEMY IIKOJIBHUKY OOHAPYKUTh HY)KHOE HAIPABICHUE MBICITH 32
CYET TpeX pPa3HOBHIHOCTEH MPEABOCXUIICHUS: «CIOBECHO OQOPMIIEHHOE
MIPEIBOCXUIIICHUEY, IIPEIBOCXUIIICHUE HA YPOBHE HEBEPOAIBHOTO IMOWCKA H
«IMoIOHaTbHOE TipeaBocxuiieHue» (Tuxomupon, 2002: 98).

UeTBepThlld MPUHIUIT TEXHOJOTUHM HHTEIUICKTyaJIbHO-PA3BUBAIOIIETO
OO0yYeHHUSI — npuHyun eHewHell U CKpulmol 0NnoCped08aHHOU Neda20cutecKoll
KOppeKkyuyu HaleluBaeT Ha HEOOXOJUMOCTh HEOJHOKPATHOTO pPa3peIICHUS
POOJIEMHBIX CUTYaIMi 0] PYKOBOACTBOM y4HTENs. TOIBKO CHCTEMATHIECKOE
BBITIOJTHEHHE TOJOOHBIX 3aJaHUil  CIIOCOOCTBYET OCO3HAHHUIO  MIIQIIIUM
IIKOJILHUKOM — TIPOTHBOpEYHsi, (HOPMYJIHpPOBKE COBMECTHO C  YYHTEJIEM
0000IIIeHHOTO0 ~ MPOOJIEMHOTO  BOMPOCA,  BBIABIDKEHHIO  MPOTHBOpPEUUS,
JI0Ka3aTeNbCTBY M MPOBEPKE TUTIOTE3HI.

B  kadectBe BTOpPOro  JOUAAKTHYECKOTO  YCIOBUS  (HOPMHUPOBAHHS
MO03HABATEJIbHBIX YHUBEPCAIBHBIX YYCOHBIX NEHCTBUIN MOCTAHOBKH M PEIICHUS
po0IeMbl 0003HAYUM PEYCBOE YIIPABJICHHE MPOIIECCOM IMTOCTAHOBKH U PEIICHUS
POOIEMBI TTIOCPEICTBOM PA3BUTHUS Y MIIAJIIINX IMTKOJILHUKOB JIOTUMHOCTH PEUH.
XapakTepucTuKa BTOPOTO JUIAKTUYECKOTO YCIOBHS BO3MOXKHA JIUIIb C OTIOPOI
Ha CJICYIONNE METOI0JIOTHIECKUEC TTO3UIINH:

- (¢opMupoBaHUE Yy IIKOJBHHKA TMO3HABATEIHHBIX YUYEOHBIX JIEHCTBHIMA
MOCTAHOBKM M PEIICHUS MPOOJIEMbl TPOUCXOIUT B €Tr0 PEUYEBOM
JESTEIIbHOCTH, KOTOpas «eCTh OJHOBPEMEHHO MBICIUTEIIbHAS,
I03HaBaTENIbHAS JCATCILHOCTh cyObekTa» (CmupHoBa, 1976: 92);

- «y 4YeloBeKa, BIAJCIOIIECTO PEYbi0, M BCE IPYrue GOPMbI MBIILICHUS
(HarIsIIHO-00pa3HOe M HATJISAHO-TIPAKTHYECKOE) OCYIIECTBISIFOTCS Ha
A3BIKOBOM OCHOBE, aKTyaJIU3UPYSICh, B JAJBHEUIIIEM B BUJE CKPBITOU
win BHyTpeHHer peun» (ConoBbeBa, 1999: 6);

- (dopmupoBaHMEe y MIIAAIIMX MIKOJFHUKOB YMEHHN «(POPMYyIHPOBATH
npo0IeMy» U «pemiaTh MpodIeMy» MOMKET OCYIIECTBISATh KaK MyTEM
npsSMOTO (BO3ACHCTBUE HA MBICTUTEIBHBIC OTMEPAMH O0YJaIONTUXCS
nyTéM CHEIUANbHBIX yKa3aHWi), TaKk W KOCBEHHOro (uepe3
CHeIUaIbHBIA TOM00p W OpPraHU3AIUI0 COJACPKAHHS y4eOHOTO
MaTepuaia) TMeJaroridecKoro BO3JCUCTBUS HA JIOTUYHOCTh pPEYHU
MJaamux mkoasHUKOB (ConoBbeBa, 1999).
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N3BecTHO, YTO JIOTMYHOCTH pPevYH OIpeAessieTcsi TPaMMATHYeCKHM
CTpOeM fI3bIKA, & UMEHHO, (POPMOI1 CBsI3el U COUETAHUM CIIOB B MPEAJIOKECHUU
(Kongakos, 1975). Beigensior aBa BHa peYCBOM JOTHYHOCTH — MPEIMETHAS U
noHsAtuiiHasg. [IpenMeTHass JIOTMYHOCTH  3aKJIIOYAETCSI B COOTBETCTBHUH
CMBICJIOBBIX CBSI3€M M OTHOIIEHWW B PEUYM CBSA3SIM U OTHOLICHUSIM PEATbHOU
JEUCTBUTENBHOCTH.  «llOHATHIIHAA  JIOTMYHOCTH  €CTh  OTPAXEHHUE B
CEMAHTUYECKUX CBS3SIX BJIEMEHTOB PEUM, CTPYKTYPbl MBICIA U €€ pPa3BUTHI»
(I'pexuesa, 1979: 116). Pa3Butre npeaMEeTHOW W MOHATHHHON JIOTHYHOCTH Y
00ydJaronmmxcsi HadadbHOM MIKOJBl «CO3MaéT TPOCTPAHCTBEHHO-BPEMEHHYIO
HenpepbiBHOCTH 1moJist (ConoBbeBa, 1999: 143) s nmepexoaa» ot 6oJiee MpOCThIX
CTPYKTYPHBIX COCTABJISIOIIMX CJOXKHBIX HWHTEJUICKTYaJdbHbIX YMEHHH MO
MOCTAHOBKE U PEIICHUIO MPOOIEMBI K 00JI€€ CIIOKHBIM.

JIns ocymiecTBIEHUsI PEUYEBOTO YIPaBJICHUS MporeccoM (HOpMUPOBAHUS
NO3HaBaTENbHbIX Y Y/ MOCTaHOBKM M pEIICHUA MNpOOJIEMbl y MIIAJIIUX
IIKOJBLHUKOB TIOCPEICTBOM Pa3BUTHS JIOTUMHOCTH PEYU HEOOXOIUMO HaIMYME
BHEIIIHETO PEYEBOr0 BO3JICUCTBUS CO CTOPOHBI YUUTEIIS, KOTOpoe OyaAeT UMETh
BUI  WH(GOpPMAIIMOHHOrO  3ampoca B BepOanmbHOUW  dopme.  Dopmoii
UH(OPMAITMOHHOTO 3arpoca MPH OpraHu3aIii 00pa30BaTeIbHON IEATeTbHOCTH
MJIQJIIINX IIKOJLHUKOB SIBIIAIOTCS Y4YeOHbIC 3aJaHusl, BBIMOIHSIONIUE POJIb
TPEHUPOBOYHBIX YINPAKHEHHI, HAIMPABICHHBIX HA pPA3BUTHE MPEIMETHOU U
MOHATUMHOW JIOTUMHOCTH PEYU MJIAIINX IKOJIbHUKOB.

TperbuUM NUIAKTHYECKUM YyCIOBUEM (HOPMHUPOBAHUS TO3HABATEIBHBIX
YHUBEPCAIbHBIX YUYEOHBIX JEHCTBUM TMOCTAHOBKM M PEIICHUS MPOOJIEMBI Yy
MJIAIINX IIKOJBHUKOB SIBJISIETCSl OOECIEUEHUE BU3YyalM3alid MPOOJIEMHBIX
CUTyalluii B 00pa3oBaTeIbHOM AESTEILHOCTH MIIAIINX IKOJIbHUKOB.

[Ton mpoOnemMHON cuTyanmel MOHUMAETCs Takas CUTyallus, «B KOTOPOM
MMEETCSl HEYTO MMIUIMIIMTHO B HEE BKIIIOYAIOIIEECs, €10 MpeArnoiaraéMoe, HO B
HEel He ONPEeICICHHOE, HEU3BECTHOE, KCIUIMIIUTHO HE JAHHOE, a UMb 3a/IaHHOE
yepe3 CBOE OTHOILICHHE K TOMY, YTO B HEW J1aHO... OTHOIIEHHUE HEU3BECTHOTO,
3aJIaHHOT0, UCKOMOT'O K MICKOMBIM JaHHBIM MPOOJIEMBI OTIpEICIIeT HAIIPaBICHUE
MBICTUTEIbHOTO mpouecca (PyOounmreiin, 1958: 53). dpyrumu cioBamu
BU3Yyalu3alus MpoOJIEeMHON CHUTyallMd CyOBEKTOM JIeNIaeT BUIUMBIM 3TO
OTHOILIEHUE HCKOMOTO K UCXOJIHBIM JIaHHBIM U ONPEIEIIIET HAlIPABICHUE ITOMCKA.

Peanuzannss AaHHOTO JHUJIAKTUYECKOTO YCIIOBHS IIO3BOJISIET YCHEIIHO
dbopMHpOBaTH Y MITAJIILIETO IKOJIBHUKA CIIOKHBIE MHTEIEKTYalIbHbIE YMEHUS 110
MOCTAHOBKE M PELICHUIO MPOOJIEMbl IMOCPEICTBOM BKIIOUEHHUS «IJIEMEHTa
YYBCTBEHHOTO HEMOCPEACTBEHHO B CTPYKTYpY MbICIU yuyeHUKa» (CoJIOBbERBa,
1999: 191).

I[To muenuto T. A. CoJIOBbEBOM, «4UYBCTBEHHOE IO3HAHUE MIIAIINX
IIKOJIBHUKOB OCYIIIECTBIIICTCS TIPU PEIICHUH TPOOJIEMHBIX 3a/1a4 3a4acTylo 3a
CYET MPOIIECCOB BU3yaIH3aIlMU UCXOHON HHPOPMAIIUU, TO €CTh IPEICTABICHUS
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€€ B BUJIC U300PKECHUI, KOTOPBIE TPEOOPA3yIOTCS B CO3HAHUHU PEOCHKA, ITOMOTast
eMy «yBHJIETh» THIIOTE3Y, noraaky» (ConoBseBa, 2017; 44).

Ha B3auMOCBSI3b MBINUICHUS W BOCHPHUATHS CIPABEUIMBO yKa3bIBaJ
A. P. Jlypust roBopsi 0 CyIIECTBOBAaHHH «yMa, KOTOPBIA pabOTaeT ¢ MOMOIIBIO
3peHus», T.e. ymo-3puteiabHo» (Jlypus, 1981: 11). Mnaamemy IKOJIbHUKY
O0JM30K sI3bIK  00pa3oB, OJHAKO, B JIAHHOM BO3pacTe o00pa3 ImpeaMera
BOCIIPUHUMAETCSI  Pa3MbITO, 0e3 (QUKcalMud CYINIECTBCHHBIX JCTajed H
nojapooHocrei (JIroonuuckas, 1977: 136).

Pe3yJILTaTLI IMIIMPUYECCKOI'0O UCCJICI0BAHUA
The results of empirical research

bazoii nccnenoBanus SBISIINCH 0O0pa3oBaTeabHbIe yupexaeHus T. [IckoBa:
MBOY «Cpenusis obmeobpazoBatenbHas mikoida Ne 23 ¢ yrimyOineHHBIM
u3ydeHueM aHriuickoro sizpikay U MBOY «MHuoronpoguiabHbIN TPaBOBOM
mutier Ne 8». B memarormueckoM SKCIepuMeEHTe ObLIM 3ajeiicTBoBaHbBI 123
MJIQIIIAX IIKOJIbHUKA CO BTOPOrO MO YETBEPTHIM KJIACCHI HAYaJIbHOW ILKOJIBI
yKa3aHHBIX  00pa3oBaTeNbHBIX  yupexxaeHud. Llenpto  sMmupuyeckoro
UCCJIEIOBAHMUS  SIBJISJIaCh  OpraHM3alus, [pOBeleHus, o0paboTka
UHTEpHpETalys Pe3yIbTaTOB BBHIMOIHEHUS MIAAIIMMUA IIKOJIbHUKAMHU Y4€OHbIX
npOoOJIEMHBIX 3aJaHUi, CKOHCTPYUPOBAHHBIX M allpOOMPOBAHHBIX C OMOPOW Ha
KOMILJIEKC AMJAKTHYECKUX YCIOBUM (HOpMHUPOBAaHUS TO3HABATENbHBIX Y Y/l
MOCTAHOBKH U PELICHUS TPOOJIEMBI.

B 00pa3oBaTenbHON paKTUKe HAYaJIbHOM IIKOJIbI BCE TPU THIIOTETUYECKUX
TUIAKTUYECKUX YCIOBUS (HOPMHUPOBAHHS TO3HABATENbHBIX YHUBEPCAIBHBIX
y4eOHBIX JIEHCTBUN IOCTAHOBKM U PELIECHUS MPOOJIEMBbl PEaTu30BbIBAIUCH
KoMIUIeKcHO. [lpommmocTpupyemM cka3aHHOE MNpUMEpOM (¢parMeHTa ypoka
MaTeMaTHKH B 3-eM KkJacce 1o teme «Bpems. Equnuiia Bpemenu — cytkn» (YMK
«lkomna Poccun», aBTopsr M. K. Mopo, C. B. Ctenanosa, C. 1. Bonkosa).

Ha nanHoM ypoke nepes nearoroM-npakTuKOM CTOsUIa PO eCcCHOHATbHAS
3aJjaya — B Mpolecce 00pa3oBaTEIbHOW JACSITENBHOCTH OOYyYHMTh MIIAAIIAX
HIKOJIBHUKOB H3MEPATHh NPOJOJLKUTENBHOCTh CYTOK C TMOMOIIBK) YacoB H
dbopMHpoBaTh y ydamuxcsi yMmeHue (GopMyaupoBaTh THIIOTE3Y, JOKA3bIBATh €€ U
npoBepsTh (YVY /] «pemienue npoOieMsl).

Yyutenb BO BpeMsi MOATOTOBKM K YPOKY MaTeMaTUKH OOHApPYKHII, YTO
y4eOHbII MaTepuall HOCUT MPOOJIEMHBIN XapakTep, TaK Kak MPUBEN €ro camoro K
npobiemHomy Bonpocy «Ilouemy Ha nudepOaaTe yacoB CTOAT HUGPHI TOJIBKO OT
1 mo 127»

Jlng  compsbkeHHOM — peanu3anu  o0pa3oBaTeNIbHOM W pa3BHUBAIONICH
byHkIMii  ypoka (pa3BUTHE  AHATUTHUKO-CUHTETUYECKOTO  BOCIPHUSATHS,
BOCCO3/Ia01IEro BOOOpaXkeHus: U POPMHUPOBAHUE Y IIKOIBHUKOB Y Y [| pemienue
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npoOsiemMbl),  MENAaror-mpakTUK  CKOHCTPYUpOBaJ  HEOOJBIIOW  TEKCT,
PaCKpBIBAIOIIUNA OCOOEHHOCTH BOCIIPUSATHS HHTEPBAIa BPEMEHU, PABHOTO OJHUM
CyTKaM, M OCYIIECTBJICHHUS HM3MEPEHUS! MPOAOJIKUTEIBHOCTA YacTel CYTOK C
MOMOIIIBIO YaCOB.

3aoanue. llpouumaiime mexcm.

Cymrku — eounuya usmepenusi epemenu. B cymkax 24 uaca. Oouaxo, na
yugheponame uacos cmoam uucia om 1 0o 12. Ilosmomy, Hazvieas epems,
NPUXOOUMCs YMO4YHAMb, YMPO ceudac, 0eHs, geyep Uiy Houb.

- Ilpennonoxwure, ecnu CcyTkH AensaTcs Ha 24 vaca, TO HOYEMYy Ha
udepOaate ctosaT uudpsl ToIbKO oT 1 10 127

[Tocne TekcToBOro opopmiaeHus: yueOHOTO 3a/laHus YUUTElb, pedaeKcupys
CBOM CYOBEKTUBHBIN OMBIT MO PEHICHUIO 3TOU MPOOJIEMBbI, KOCBEHHO TIEpeiall ero
HIKOJIbHUKAM, MOJTOTOBUB HAIJISIIHOE MOCOOME — 4YepTeX MOENb YHUCIOBBIX
CYTOK, 0003HA4MB Ha HEM YE€PHBIM LIBETOM UG PHI OT 1 10 12, a KpacHBIM LIBETOM
uudper ot 12 go 24. ObGecneueHrue BU3yaIM3allMM MPOOJIEMHON CHUTyallMd B
COYETAaHUM C TPEIBOCXUIICHMEM Ha YPOBHE HEBEpOAIbHOTO TMOMCKA OBLIO
HEOOXOAMMO [JIsi TOTO, YTOObl «HABECTW» IIKOJBHUKOB Ha MPaBUIILHOE
HaNpPaBJIEHUE MBICIH 10 BBIABUKECHUH UMHU JOTAJKH O ABYX MOJOBHHAX CYTOK.

[Tocne dwero memaror CHPOTHO3MPOBAN BO3MOYKHBIE TPEATIOIOKECHHUS,
KOTOpBbIE  CIIOCOOHBI  BBIABUHYTH  MJAJAIIME  IIKOJBHUKUA.  MBICTHIOCH
BBIIBIDKEHUE TaKWX MPEANOJoKeHul, Kak: «Yachl mpunuioch Obl AenaTh
orpomHsie», «12 nenenuit ynoOuee, uem 24», «Tak npunymanu B crapuny», «Ha
nudepOaIaTe yacoB MOKa3aHo TOIbKO 12 nndp, moTomy uto octanbHbie 12 yacos
CYTOK MPUXOJATCS Ha HOYHOE BpeMs, KOorja OOJIBIIMHCTBO JIIOAEH CHST U HE
CMOTPAT Ha yackl». Jlanee yuuTenb CIUITAHUPOBAI MEPEUTH K (POPMYIHPOBKE
runotessl «HacoBas cTpelka JesaeT 3a CyTKU JBOMHOM KpyT».

Ha ypoke, B yclnoBUAX 3KCIEPUMEHTA, ObLIIO OOHAPYKEHO, YTO B MPOIECCE
BBINIOJIHEHUS 3aJjaHusi OOJIBIIMHCTBO Y4YallMXCS Kjacca CMOIJM (Ha CBOEM
YPOBHE) NOBTOPUTH CyOBEKTUBHBIN OMBIT Nearora 1no GopMyaupoBKe TUIOTE3bI
U chopMylIupoBaTh BEpHYIO Trumoresy: «YacoBas cTpenka AenaeT 3a CyTKU
JBOWHOU KPYI».

Jlanee mocnenoBai 3Tan apryMeHTauuu chopMylInpoBaHHON TunoTe3sl. C
HENbI0 JIOKA3aTelIbCTBA TPEThEKIIACCHUKAMU MPABOMEPHOCTH BBIIBUHYTOM
TUMOTE3bI, T.€. GOPMUPOBAHUA Y MIIAIIMX IIKOJIHHHUKOB PEUEBBIX YMEHHUU -
dbopMynupoBath Te3uC (CTPOUTH CYXKACHHUSI) U apryMEHTHPOBATh TE3UC
(MpUBOAUTH DS CYKICHHUM, HANpPaBICHHBIX Ha MOATBEPXKACHUE HUCTHHHOCTH
Te3urca) HEOOXOJMMO OBUIO YCTAHOBUTH JIOTHYECKYIO IOCIEI0BATEIbHOCTh
CYXKJIEHUM, TOCTAaBUB HAIIPOTHUB KaXXJOT0 U3 MPEIJI0KEHUI MOPSIAKOBBIN HOMED.

3amanue. YCTaHOBM JIOTUYECKYIO IIOCIIENOBATEIBHOCTh  CIEAYIOLIUX
BBICKA3bIBaHUH, YKa3aB HAMPOTUB KAXKIOTO U3 HUX MOPSIKOBBIN HOMED.

Cymxu densimest Ha 08e NON0BUHBL: 00 U NOcae NOYOHU [ ]
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Om 0 4. 00 12 u no nonyonu - nepeas noaosuHa cymox. [

Ilosmomy yugeporam cospemenuvix yacos umeem 12 oenenuil. [

Bcneocmesue uyeeo cmpenxu uwacoe 08axicovl 3aHUMAIOM OOHO U MO diCe
noaoxcenue. ]

Om 12 uacoe no nonyonu 0o ) uacoe - 6mopas noioeuHa cymox. [

Creoosamenvho, 3a Cymku 4acosas cmpenka oeaaem 2 nonuvix obopoma.l]

VYcnemHoMy BBICTPAMBAHMIO TOCJIEIOBATEIBLHON JIOTHYECKON LEMOYKU
apryMEeHTOB, MOJITBEPKIAIOLIUX chopMyITUPOBAHHYIO TUIOTE3Y,
CrocoOCTBOBAJI0O  BepOaIbHO  O(POPMIIEHHOE MPEIBOCXMUIIECHHE  PEIICHUS
pOOJIEMBI B BUJIE TEKCTA-TIOICKA3KH, IPEANICCTBYIOMIETO BEITIOJTHEHUIO JAHHOTO
JIOTUYECKOTO 3aJIaHu.

3ananue. [TpounTaiiTe TEKCT.

Cospemennvie uyacvl - 5MO HACAIEOHUKU COJHEUYHLIX HACO8 OpPegHe2o
Basunona. Basunonsane oenunu conneunsiii 0env Ha 12 pasnvix uacmeii (yacos),
HO2MOMY UX CONIHeUHble Yacsl umenu 12 denenuil.

llo30nee k 12 wacosomy conweunomy OHw0 npubasunocy 12 yacos Houu,
umoeo cmano 24 yaca. Tenepwv na 12 uacos denunace He 00HA NONOBUHA CYMOK,
a o0se: OeHb (8pems om pacceema 00 3aKAmMa) u HO4b (8pemsi om 3axama 00
pacceema). Hacvl npuxoounoco yacmo nepeHacmpauéams, maxk KAk OHe8Hoe
8pemsi OMmaUYaIocs om HouH020. [loomomy Ovlio peweno nodeaums Cymku
HeCKOJIbKO UHaye: Ha 8pems 00 U Nocae NOJLYOHU. DMo OelleHue CIaio YCl08HbIM,
a 08e NOJI0BUHKU OCMANUCL 8 CymKax no mpaouyuu. Yac owvin evlopan 6 kauecmae
€e0UHOU Mepbl 6PEeMEHU.

Bcneocmsue uezo yugheponam uacos pazounu we na 24 oenenus, a na 12.
Ilosmomy 3a cymku uacoeas cmpenka oenaem 0OUH NOJHbIU 000pom OHEéM, a
00un — Houvto. Takum obpaszom, 12 yughp na yugepobiame coepemeHHbIX 4acos -
MO OM20JI0COK MO20 8PeMeHU, K020ad HauU npeoKu OeIuny CymKu Ha OHE8Hoe U
HOYHOE 8PeMsI.

Takum 06pazom, cieays 4eTBEPTOMY IPUHIIUITY CKPBITOM OMOCPEI0BaHHON
NEeJJaroru4eckol KOpPpeKIuy, MeJaror-35KCepuMeHTaTop MOBTOPHII CO3AaHHE
CUTYyallMM 3MOILIMOHAJIBHON aKTHUBALIMM B KAaueCTBE CIOBECHO O(POPMIIEHHOTO
PEABOCXUIIECHUSI pelIeHus] MpoOjeMbl (TPETUH MNPUHUMUII  TEXHOJIOTHH
WHTEJJIEKTYaJIbHO-Pa3BUBAIOIIETO O0YyUCHHUS).

VYrpasnenue mpoueccoM (HOPMUPOBAHMS HWHTEIUIEKTYaIbHOTO YMEHUS
JIOKa3bIBaTh BBIJIBUHYTYIO THIIOTE3y, BXOSIIETO B CTPYKTYPY CIIOXKHOTO
WHTEJUICKTYaJIbHOTO YMEHHUSI PEIIeHHE MTPOOIEMBI, OCYIIECTBISIOCH C OTIOPOH Ha
MPEAMETHYIO JOTUYHOCTH PEYU MIIAJIIIUX IKOJILHUKOB.

BrimonHeHne  MPEACTaBICHHOTO  BBHINIE  JIOTHYECKOTO  3aJaHUs
JEMOHCTPUPOBATIO (POPMUPOBAHUE YMEHUS JTOKA3bIBATh CBOIO TO3UIIUIO, CTPOS
CY)KIEHUS ¥ Jeias yMO3aKIIoueHHUs 00 WCTOPUYECKOM MPOUCXOKICHUH
pa3MeTKHU Ha 9acoBOM 1udepOIaTe U HAIMYUU Ha HEM TOJIBKO 12 mtudp u3 24, 1.e.
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OCYULIECTBIISITh pellieHre npoodieMbl, cPOPMYIUPOBAHHON B BUJIE TPOOJIEMHOTO
BoIlpoca: «modemy Ha nudepOnare croar mudpsl Tojabko or 1 mo 12?7». B
IIPOIIECCE KOCBEHHOTO PEYEBOT0 YIIPABIEHUS IPOLIECCOM BbIIBHKEHUS TUIIOTE3BI
TPEThEKIACCHUKU  YYMJIMCh  J1aBaTh  JIOTUYHBIE  OTBETHI,  IPAMOTHO
apryMEHTUPOBATh CBOU MPEIOIOXKEHUS 0€3 3HaHUS UMU (POPMATTLHBIX TTPaBUII
JIOTUKH, JTUIIb TOCPEICTBOM Pa3BUTHUSL Y HUX MPEAMETHOMN JIOTUYHOCTH PEYUH.

C uensto (GopmMupoBaHUS y MIIAIIINX IKOJIHLHUKOB PEYEBOTO YMEHHUS
«TPOBEPATH JOKA3aHHBIE THUIIOTE3bD» B COJEPKAHUE JTAaHHOW 00pa30BaTEILHOM
NEATETLHOCTH OBUTO BKJIIOYEHO JIOTUYECKOE YIPAXKHEHUE HA ONpelesieHUue
VMCTUHHOCTH WJIM JIO)KHOCTH YTBEPKICHUS, IEMOHCTPUPYIOLIEE Pa3BUTHE YMEHUS
aJICKBaTHO OIEPHUPOBATH B PEYM KBAHTOPAMHU OOIIHOCTH WM CYIIECTBOBAHUS,
HCIIOJIb3YEMbIX BMECTE C BBHICKA3bIBATEIILHOM (POPMOIA.

3aganue. OTaenuTe NCTUHHBIE BBICKA3bIBAHUS OT JIOKHBIX:

1.  Bcakywo uyacms cymox MOJCHO oOnpeoenums MmolbKO N0 B8peMeHlU,

KOMOopoe NOKa3vl8arom MexaHuieckue 4acol (1024cHoe)

2.  Kaoicooe nonooicenue cmpenok mexanuueckux 4acog coomeencma)yem

08YM Hacmsam Cymox (UCmuHHoe)

3. Hexomopvie momenmsl cymok yOoOHee onpeoeisimb € NOMOUWbIO

9NEKMPOHHBIX YACOB, YeM MEeXAHUYECKUX (UCMUHHOE).

[TopaBnsronias 4acTh TPETHEKJIACCHUKOB, YYaCTBYIOIIUX B SKCIEPUMEHTE,
CMOTJIa 00OHAPYKUTh UCTUHHBIC BHICKA3BIBAHUS, YCTAHOBUTD JIOKHOCTH TIEPBOTO
BBICKa3bIBaHUS, C(HOPMYTUPOBAB B KauyeCTBE WILIIOCTPAIIMU JTOKa3aTeIbCTBA
yTBEpXKJICHHE, oOpaTHOE JaHHOMY C ONOPOHM Ha pEYEeBBIE yMCHUS.
CrnenoBaTellbHO, MENAroruyeckoe yrpablieHHe (HOPMUPOBAHUEM Y MIIAIINX
LIKOJIbHUKOB PEYEBOIO YMEHMUS MIPOBEPATH TOKA3aHHYIO TUIIOTE3Y, BXOASLIETO B
coctaB YVY]J| «pemenue npoOJeMbDy  OCYIIECTBISIOCH  IMOCPEICTBOM
BBITIOJIHEHUSI UMM OTlepaliuii KBAaHTU(PUIUPOBAHUSI.

Takum oOpa3om, opranuzanus o0O0pa30BaTeNbHONW JEATEIBHOCTH B
Ha4yaJbHOM IIKOJIE C YYETOM pEAIM3alUM KOMIUIEKCA TUIAKTUYECKHX YCIOBHI
dbopMHUpOBaHUS ~ TTO3HABATEIIBHBIX  YHUBEPCAIBHBIX  YYCOHBIX  JICHCTBHIA
MOCTAHOBKM M PEIIECHUS MPOOJIEMbl Y MJIQAMIUX MIKOJIHLHUKOB MPEIOCTABIISET
MeJarory-mpakTuKy BO3MOXHOCTh CJHI€JIaTh JAHHBIM MPOIECC MeAaroruyecku
yIPaBIsE€MbIM.

O0001mIeHue
Conclusions

[IpoBeneHNe TEOPETUUECKOTO aHalM3a HAYYHOW JUTEPAaTyphl MO3BOJIMIIO
chOpMyIMPOBaTh  CICAYIOMIME AUIAKTHYCCKHC YCIOBUSA  (OPMHPOBAHUS
MO3HABATEJIbHBIX YHUBEPCAIBHBIX yUYeOHBIX JEUCTBUI MMOCTAHOBKU M PEIICHHUS
npoOJeMbl Y MIAQAIMIUX  [IKOJLHUKOB:  KCIOJB30BAHME  TEXHOJIOTHH
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WHTEJUICKTYalIbHO-Pa3BUBAIOIIETO OOyUCHHUS, PEUEBOE YIIPABICHUE MPOIECCOM
MTOCTAHOBKH U PEIICHUS MPOOIEMBI TTOCPEICTBOM PAa3BUTHSA Y I€TCH JTOTUYHOCTH
peun; odecrieyeHue BU3yaau3aluy MpoOJEMHBIX CUTyalluii B 00pa3oBaTesIbHON
JEATEIIBHOCTH MIIA/IIINX NIKOJIbHUKOB.

[lepBoe HUIAKTUYECKOE YCJIOBHUE - HCIOJb30BAHUE TEXHOJOTHUH
MHTEJUIEKTYalIbHO-Pa3BUBAIOIIET0 OOyUYEHHUs HalleIMBaeT Ha peaju3aluio B
00pa3oBaTeNbHON  JESATENbHOCTH HA4YaJdbHOM IIKOJBI psA/la MPUHIHUIIOB.
[IpyHIMDIaMKX ~ TEXHOJIOTMM  MHTEJJIEKTYalbHO-PAa3BUBAIOIIETO  OOyYEHHUS
SBJISIIOTCSI:  TPUHIIMIT  CONPSDKEHHOW — peaju3aliyd  pa3BUBAIOIICH U
oOpa3oBaTeNnbHON (PyHKUIUN ypoKa; MPUHIUI OOMEHa CyOBEKTHBHBIM OIBITOM
MEXIY Y4YUTeIeM U OOYYAIOIIMMUCS, MPHUHIMI TOATOTOBKH YCIEUTHOCTH
BBITIOJIHEHUS IMKOJLHUKAMH Pa3BUBAIOIINX 33/IaHUM 32 CUET 00ECTICUeHUs Y HUX
AHTHULMIIALIMA WCKOMOIO; NPUHLMI BHEIIHEW W CKPBITOM ONOCPENOBAHHOU
MeJarorn4ecKOi KOPPEKIIHH.

Bropoe nupakThyeckoe YCIOBHE - pPEUYEBOE YIPABIECHUE MPOLECCOM
MOCTAHOBKM M PEHIEHUs] MpPOOJIeMbl MOCPEACTBOM Pa3BUTHS Y IIKOJIbHUKOB
JOTUYHOCTA peuu. [l OCyIIEeCTBIEHUS BTOPOIrO JHUIAKTUYECKOTO YCIIOBHS
HEO0OXOJMMO HAJIMYME BHEIIHETO PEYEBOTO BO3ACHCTBUS CO CTOPOHBI YUUTEIS
(yueOHoOro 3ajaHusi), BHIIIOJIHEHHUE KOTOPOTO OyAET CIIOCOOCTBOBATH PA3BUTHIO
IIPEIMETHOM U MOHATUWHON JIOTUYHOCTU PEYU MIIAAIINX IKOJIbHUKOB.

Tperbe AMAAKTHYECKOE YyCIOBUE - OOECreYeHue BHU3yalU3alluu
npoOJIeMHBIX  CUTyalluii B 00pa3oBaTeIbHOM  JEATEIbHOCTH — MJIAJIINX
IIKOJBHUKOB. Peanmu3anus JaHHOTO JUIAKTUYECKOTO YCJIOBHUS IO3BOJISIET
yCcHenrHo (OpMUPOBATh Y MIIAJIIIETO MIKOJIBHUKA CIOXKHBIE UHTEIUICKTYaIbHbBIE
YMEHUSI TO TIOCTAHOBKE W PEHIEHUI0 TPOOJIEMBbI TOCPEIACTBOM BKIIOYCHUS
«AJIEMEHTa YYBCTBEHHOI'O0 HEMOCPEJICTBEHHO B CTPYKTYPY MBICIH YYEHUKA
(ConoBbeBa, 1999: 191), uro moMoraer MIKOJBHHUKY «YBHUJIIETH» THUIIOTE3Y,
noranky» (ComoBbeBa, 2017; 44) pu pereHnn npoOIeMHON 3a/1auu.

[IpakTHyeckass 3HAUUMOCTh TEPEUYUCICHHBIX JHUIAKTUYECKUX YCIOBUM
dbopmupoBaHUs MO3HABATEIbHBIX Y Y /| MOCTaHOBKH W pEIIeHHsS] MPOOJIEMBI Y
MJIAIINX IIKOJHHUKOB COCTOUT B TOM, YTO OHU MOTYT OBITh pPEaIn30BaHbl B
o0pa3oBaTeIbHOM JAEATEIbHOCTH HAYaJIbHOU IIKOJIBI TOJIBKO KOMILJIEKCHO.

[IpoBeneHHOE AMIUPHUYECKOE HCCIAEAOBAHUE [O3BOJIAJIO YCTAHOBUTH
CIENYIOUIYI0  MOCJEI0BAaTEIbHOCTh  peAM3allMd  [eAaroroM-npakTUKOM
KOMIUIEKCAa  JIUJIAKTUYECKUX  YCJIOBUM  (OpPMUpPOBaHUS  TO3HABATEIbHBIX
YHUBEPCAIbHBIX YYE€OHBIX JEWCTBUM MOCTAHOBKM M PEIICHUS MPOOJIEMBbI Yy
MJIAJIINX IIKOJIbHUKOB.

OKCHepUMEHTAIbHO ObUIO OOHApPYKEHO, YTO MpPAKTHUYECKas peau3aiius
KOMILUIEKCA JUAAKTUYECKUX YCIIOBHI MEAaroroM NepBOHAYaIbHO MPEAINOIAraeT
KOHCTPYUpPOBaHHWE Y4YEOHOro MpOOJEMHOTO 3aJaHusi, HAaNpaBIEHHOTO Ha
pa3BUTHE aHAJTUTUKO-CHHTETUYECKOTO BOCIPHUATHS, TBOPUECKOTO MBIIUICHUS U
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BOOOpaX€HUE,  MO3BOJIAIONIETO  CO3JaTh  MPOCTPAHCTBEHHO-BPEMEHHYIO
HEMPEPBIBHOCTH MOJIS sl GOPMUPOBAHUS CIOKHBIX HHTEIIEKTYaIbHBIX YMEHHM
[0 TMOCTAaHOBKE M PEHICHUIO MPOOJEMbl Yy MIIAJIIEr0 IIKOJIbHUKA (NEPBBIM
MPUHIUI TEXHOJIOTUU MHTEIUIEKTYaIbHO-PAa3BUBAIOIIETO O0yUYEHNUS).

Pa3pabatbiBass  3amaHue  mpoOJeMHOro  Xapakrepa  pedieKCUpyeT
BBITIOJITHEHUE VM CAMUM CIIOKHBIX WHTEJUICKTYaJbHBIX YMEHUM MO MOCTAHOBKE
npobsieMbl U ee pelieHus: (BTOPOW MPUHLUI TEXHOJOTUU HMHTEJUIEKTYyalbHO-
pa3BUBAIOIIETO 00YUYeHMs); 0OecIeunBaeT aHTUIIUIIAIIMIO BBITIOJIHEHUS 3a/1aHuUs,
CHOCOOCTBYIOUIYIO BBIIBIJKEHHE MJIQJAIIUM LIKOJIBHUKOM BEPHOM JOTrajKu
(TpeTuii MPUHITUI TEXHOJIOTUU MHTEIUIEKTYaIbHO-PAa3BUBAIOIIETO O0yUCHHUS).

Jlanee 3amaua megarora COCTOMT B pa3pabOTKE HArMATHBIX IMOCOOUH,
UCIIOJIb30BaHUE KOTOPHIX MO3BOJIUT BU3YAIU3UPOBATH MPOOJIEMHYIO CUTYAIUIO U
OTIPEICNTUTh BEPHOE HAIPaBJICHHWE MBICIH INKOJHHUKA IO BBIJIBIKEHUIO MM
TUIOTE3bl  (TpeThe AMAAKTHUECKOe ycnoBue). [loAroToBneHHOE y4HTENIEM
npoOsieMHOE y4eOHOE 3aJjlaHH€ TpeJJIaracTcs ydamumcs B 00pa3oBaTesIbHOM
nestenbHocTH.  [locnenyromiee Megarormueckoe  ympaBieHHE —IMPOIECCOM
dbopMUPOBaHUS Y MIIAIINX IIKOJFHUKOB CIOKHBIX HHTEJUIEKTYAIbHBIX YMEHHIMA
dopMynupoBaTh W pemarb MNpPoOJEeMy OCYIIECTBISETCS 3a CUET Pa3BUTHS
JIOTUYHOCTHU PEYH, IIOCTPOCHHOM HAa B3aMMOCBSI3M BHYTPEHHEN U BHELIHEW peuu
IIKOJIbHUKOB (BTOpOE JAWUJAKTUYECKOe YyciioBue). VIMEHHO yueT JaHHOMN
B3aMMOCBSA3M  MO3BOJIIET  MENAarory  KOPPEKTUPOBaTh  BHYTPEHHIOKO
(MBICTUTENBHYIO IESTEIBHOCTh CYOBEKTA) U BHEIIHIOK JIESTEIBHOCTD (peueBast
NESATEIbBHOCTh CyOBEKTa B IIPOLIECCE BBIMOJIHEHUS UM psiia JOTHYECKHX
oTiepaIyii), OCyIIeCTBIISI YETBEPThHIM MPUHIIUI TEXHOJOTUN HHTEIUICKTYaIbHO-
pa3BUBAIOIIETO OOyUYECHUS).

Summary

The urgency of the problem considered in this article is justified by the need for
practitioners to realize the need for knowledge and application in educational activities of a set
of didactic conditions aimed at the formation of cognitive universal educational activities in
“junior schoolchildren” “posing a problem” and “solving the problem.”

The theoretical analysis of scientific literature made it possible to formulate the following
didactic conditions for the formation of cognitive universal educational activities for the
formulation and solution of the problem in younger schoolchildren: the use of technology of
intellectual and developmental learning; verbal management of the process of setting and
solving the problem through the development of logical speech in children; providing
visualization of problem situations in the educational activity of junior schoolchildren.

The practical significance of these didactic conditions for the formation of cognitive
methods of solving the problem in younger schoolchildren is that they can be realized in the
educational activity of the primary school only in a complex manner.

The conducted empirical research allowed to establish the following sequence of
realization by the teacher-practitioner of a complex of didactic conditions for the formation of
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cognitive universal educational activities for setting and solving the problem in younger
schoolchildren.

It was experimentally found that the practical implementation of a set of didactic
conditions by the teacher initially involves the design of a learning problem task aimed at
developing analytical-synthetic perception, creative thinking and imagination, allowing the
creation of a spatio-temporal continuity of the field for the formation of complex intellectual
skills in posing and solving the problem in the younger schoolchildren (the first principle of
technology of intellectual and developmental learning).

Developing the task of a problem character reflects the fulfillment by him of complex
intellectual skills for setting the problem and its solution (the second principle of technology of
intellectual and developmental learning); ensures the anticipation of the assignment,
contributing to the promotion of the correct guess by the younger schoolchild (the third
principle of the technology of intellectual and developmental learning).

Further, the teacher's task is to develop visual aids, the use of which will make it possible
to visualize the problem situation and determine the correct direction of the student's thoughts
on his hypothesis (the third didactic condition). A problematic teaching task prepared by the
teacher is offered to students in educational activities. The subsequent pedagogical management
of the process of formation of complex intellectual skills in younger schoolchildren to formulate
and solve the problem is carried out by developing the logicality of speech, built on the
interrelation between the internal and external speech of schoolchildren (the second didactic
condition). It is the account of this relationship that allows the teacher to correct the internal
(mental activity of the subject) and external activity (the subject’s speech activity in the process
of performing a number of logical operations), implementing the fourth principle of technology
of intellectual and developmental learning).
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SHAPING SPIRITUALITY THROUGH CHILDREN’S
LITERATURE INTENDED FOR PRIMARY SCHOOL -
DISCUSSION OF SELECTED EXAMPLES
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Abstract. The aim is to learn about the spirituality like a part of education. Spirituality is
understood as values, attitudes and traditions choosing by man. It also refers to the integral,
holistic upbringing of the human being. In this article, attention is paid to the comprehensive,
multidimensional pupil development. This objective will be achieved by analyzing selected
children's books. Short outline of the research problem and novelty.

Keywords: spirituality, children's books, reading, reading, reading, values, attitudes,
traditions.

Introduction

The main goal of this article is to help us learn about the meaning of the
integral upbringing for the education, of spirituality of a child and a person. The
aim of the text is to explore how children's literature develops and shapes the
spirituality of man, namely his attitudes, values and traditions.

The objective will be to present the obligatory reading materials selected by
the author for primary school pupils and to conduct own research on the
development and shaping of spirituality on the basis of selected children's
literature - reading analysis.

Clarification of the terms ‘children’s literature' and 'spirituality’

Childhood is one of the periods of life when a child acquires certain skills,
when child becomes independent, when child meets the world around himslef or
herself. During this period it also builds a system of its own knowledge about the
world, the other man and its own self (Boyd & Bee, 2008). Children live with
adults, but their outlook on the world is different from that of carers (Brith &
Malim, 2004). Pedagogues, literary critics and writers call him “the children's
world” (Smolinska - Theiss, 2003). Everyone can move to this world even for a
moment, using children’s literature.
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Literature “for children” and literature “for children and young people” has
been widely understood as literary. The texts of this type books are intended to be
used for only didactic and educational purposes (Bautsz - Sontag, 2013).
Pedagogical Encyclopaedia of the 21st Century states that “literature for children
and young people is a field of fine literature covering works addressed to young
audiences” (Pilch, 2003). This aspect is distinguished by its characteristics. This
includes a specific language, adapted to the recipient's skills and competences, a
plot equipped with a certain dynamism and content rich in educational values. The
heroes have character traits that allow for a clear classification. This literature
often serves as teaching material for teachers (Pilch, 2003). Through this form of
artism, children and young people can be taught not only linguistics, but also
axiology, upbringing to values. We can ask whether school readings shape the
spirituality of a person? To answer this question, it is necessary to give a
description of what spirituality is.

Spirituality in common sense is understood as a “synonym of man's religion
or belief or a special feature that allows him to experience” mystical “experiences
(Marshal, 2013). Spirituality is a simple, indefinite term, as P. Socha argues,
among others (Socha, 2000) that just as it is impossible to describe all spheres of
human spirituality, due to the multitude of processes that lead people to “higher”
achievements, it is impossible to grasp the very nature of spirituality.

M. Dziewiecki wrote that “spirituality is the ability of a man to understand
himself, to know his own mystery, in other words, spirituality is a sphere in which
a person looks for answers to the most important questions: who am | and why |
live?” (Dziewiecki, 2005).

Spirituality Expert D. Fleming refers to spirituality in three aspects, such as
habits (other translation it is our own traditions) attitudes and values. They give a
specific direction of action, a vision of life, a reflective attitude to everyday life,
a respectful attitude to the world and the hope for the full discovery of God -
immortality (Fleming, 2013). Reflections on the area of spirituality allow us to
state that it refers to the attitudes of man in his behavior, to the values he professes,
as well as to the traditions to which he has clung and which he creates.

In this article, we will attempt to describe the spirituality described above,
written by the Jesuit priest D. Fleming.

Reading in early childhood education

The measure of the 21st century school is the satisfaction of the needs of a
person living in a given reality, in a given society. An important issue in the
organization of the education system is the emphasis on the development of
universal and, at the same time, necessary values and skills for every human
being. Education in today's world becomes the most important indicator of human
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capital, on which depends economic, political, intellectual and moral success.
“(Italy, 2011) Jan Hartman (Hartman, 2011) states that” what kind of society,
what kind of school - which school, such a society”.

Primary education in Poland is characterized by integrated education. It has
a rich tradition, and in Poland it was implemented to classes I-111 with the reform
of education in 1999. Integrated education is considered the most important
element of the current school system. It provides the foundation and foundation
for further stages of education, while ensuring regularity and unity of didactic and
educational processes at later stages. He is to equip people with basic learning
tools, such as reading and writing skills, speaking, counting, problem solving and
basic content to understand the world in which they live. It also aims to facilitate
the individual's gradual becoming a citizen of the world, but without losing his
national roots; a citizen who actively participates in the life of the planet Earth,
but also in the life of his nation, his local community” (Hanisz, 2000).

In our everyday life, we often meet with beautiful speech in content and
form, which is an important aspect of our development (Grelowska, 2012).
Reading brings many benefits. Because during elementary education a child
learns to read slowly, a teacher at school plays an important role as a person who
transmits content written in books. The choice of fairy tales read during the lesson
requires the teacher to have a good knowledge of his students, because each of
them can interpret the situation in a different way. Researchers note that these
works play an important role in shaping sensitivity and empathy, social sensitivity
and awareness (Grelowska, 2012). The clarity of the characters' characters teaches
socially desirable attitudes. Courage, gratitude, respect for animals, love,
sacrifice, contempt for avarice or lust for power - these are some of the
characteristics of human figures that we pass through reading to children
(Grelowska, 2012). Concentration on the fairy tale action also has its role:
searching associations, subtexts, certain philosophical thoughts are invaluable for
the child and its development, and early school and pre-school age is considered
the most optimal for shaping psychological attitudes. The child to acquire simple,
simple things that can be imagined, can experience these experiences through
fairy tales, fairy tales or other literary works.

On the basis of the above, it can be concluded that reading in didactic-
educational processes plays an important role.

Regulation of the Minister of National Education of 14 February 2017 On
the core curriculum of pre-school education and the core curriculum of general
education for primary school, including students with moderate or significant
intellectual disabilities, general education in the first-cycle school, general
education for a special school adapted to work and general education for post-
secondary schools, it presents a reading canon valid at various stages of education.
The list of books should be used as much as possible and appropriate to the needs
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of students. Their value is such that prose and poetic works introduce literary
works to Polish tradition and contemporary literature. These books can be found
in library collections as well as in textbooks for primary education. Some of them
will be analyzed in terms of shaping and developing the spirituality of the child.

For the purposes of this article, the most popular children's books in primary
schools in Poland were selected. The books presented below are one of the
classics of children's literature liked by children. These books are also on the
reading list created by the Polish Misterhood of Education.

Spirituality shaped and developed through school reading

The first reading analyzed is “Children of Bullerbyn”. This book was written
by the Swedish writer Astrid Lindgren in 1947. It tells the story of a girl's
adventure about Lisa and her friends living in Bullerbyn. This reading is the
carrier of certain values. For the protagonist, material value is her siblings, the
home in which she lives, as well as friends and acquaintances, as well as her own
room. It is also said about grandfather, family member and health as a material
value. Also appreciated are everyday objects - “A very clever man invented a bed
because he really sleeps better in bed than in a haystack” (Lindgren, 2007). In
another place attention is paid to knowledge as something valuable. Children go
to school, learn and develop their talents. Elsewhere, reading refers to the value
of money. Attention to the beauty of nature. This book also talks about friendship
and the value of having fun, sharing time with others. Children spend time
together, have fun, get to know each other, make contacts and make friends. The
value of human work for others is also shown through the presentation of the
competition - “We removed our fingers, sat down and looked at the shoemaker
while he was making his shoes” (Lindgren, 2007). Children also value their
siblings - “The most important thing is to have siblings at all” (Lindgren, 2007).
These situations give the reader a reflection on whether he or she attributes value
to certain phenomena, such as the characters of reading. Shaping the posture can
also be found in the book “Children of Bullerbyn” by Astrid Lindgren. Mom said
| had to keep the room in perfect order. So | try to do my best “(Lindgren, 2007).
These words mean an attitude of concern for order and commitment, elsewhere
attention is paid to helping children's parents in their daily duties. Principles of
good manners, following an important etiquette and care for others, empathy and
hospitality are also presented, attention is paid to taking care of and care for the
animals, as well as to help the other person and to show cooperation between
children, | was sitting in front of the fireplace in a chair on the pipe and | was
terribly happy when we arrived “(Lindgren, 2007). These words indicate the joy
of meeting the other person. Elsewhere, a description of the event was given,
during which the children tried to make others have a good time. This can become
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a source of motivation for the student to do something that will make others happy
each day. Children also try to share what they want, to comfort others, help them
In need, take care of animals and take care of them. Astrid Lindgren also points
to some traditions in her book “Children of Bullerbyn”. The heroine talks about
her birthdays and Christmas. This indicates the importance of these days, the
celebration of these family traditions. Another example is the annual celebration
of Christmas greetings, where at school “on both sides there are Swedish flags,
around a garland of birch twigs with lots of flowers around the world” (Lindgren,
2007). In another place, one speaks of listening to family stories. The book
presents a description of the Christmas celebrations, customs prevailing during
Christmas - “I do not know when Christmas starts somewhere else, but for us,
children from Bullerbyn, Christmas begins on the day we bake gingerbread”
(Lindgren, 2007). Waiting for the New Year also has its rituals for children from
Bullerbyn. The heroes also visit their family - “The most pleasant thing during
Christmas was a visit to Aunt Jenny” (Lindgren, 2007). Celebrating the April
Fool's Day, the day when people joke and tempt. On the pages of the book there
is also a note about the celebration of Easter in Bullerbyn: “I will tell you about
the last Easter in Bullerbyn, grandfather's birthday and holy night, the description
of these events allows the reader to discover certain customs prevailing in
exceptional, special days for reading heroes, he can think then about your way of
celebrating births and holidays.

Another example of reading at the first stage of education is the legend of
Wanda Chotomska about Lech, Czechs and Rus. The three heroes are brothers
who have lived for centuries. Oaks in their settlement have gained a special value.
The oldest and, at the same time, the largest trees of this type were sacred and
devoted to God, who guarded their settlement. A white horse grazed beside the
tree, which was also a saint. In this legend, we see the spiritual value, which is
Transcendence, and also the material value - trees and animals dedicated to it.
Another reference to the values are horses, axes and leather pouches, in which
there was a secret sign from Swictowit. Each brother received this equipment to
start a new settlement in the world, unknown and start an adult life. Lech found a
feather (material value) in the case that he got with the sign. He found the same
feather in a forest clearing under an oak tree where there was a nest of eagles,
which is why Lech read it as a signal from God and established his settlement
there, called Gniezno. The items that each brother received, as well as the land
they had then, have material value. This legend also teaches tradition. This album
allows us to reach certain traditions that allow Poles to identify with the country,
with certain traditions and explain why the eagle is the emblem of Poland,
Gniezno the first capital and seat of the first rulers of our country, and also refers
to the neighbors of Poland - Czechs and Russians whose names were taken from
two brothers Lech. The legend about Lech, the Czech Republic and Rus' is also a
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source of certain positive attitudes, most of all: the care of three brothers over
their horses came from their father - “And everyone had to take care of their own
horse. Feel and drink it, comb and arrange it so that the horse is clean and the
horse is clean “(Chotomska, 2000), at the same time learning obligatory and
working hard because he works with a horse, dealing with it is not a one-off act,
but a process that must be performed every day, it also shows heroes who keep
their word, and after receiving pockets none of them could admit to what was in
them - “<<<lamapen .... >> - surprised Lech. In silence, without a word, without
revealing the secret “(Chotomska, 2000), and also teaching obedience to the other
person, keeping the promise.

“Anaruk, a boy from Greenland” is another reading that arises at the first
stage of school education. The book was written in 1937 by a Polish traveler and
reporter Czestaw Centkiewicz. It presents the fate of a twelve-year-old Eskis,
based on the facts observed by the author during his stay on land. The material
value is provided by the area of Greenland itself, which is almost seven times
larger than Poland, Eskimo clothing, which is adapted to the weather conditions
there, houses that are their place of residence, provide shelter, and a tree - “tree is
a real treasure” (Centkiewicz, 1988), because they can be used in many ways and,
unfortunately, it is difficult to obtain them. The spiritual values of Inuit are, above
all, agreement, unity, honesty, respect for the dignity of the other person and
property, the ability to share what is. Material value is food, game, hunting and
soup - the biggest delicacy. For Tugt, the father of the title character, material
value is a gift - a steel knife offered by the narrator. Life is a material value, also
valuable for them. This reading is filled with information about the lives of
Eskimos. The viewer learns that these people actually lead a difficult, difficult but
happy life. They can enjoy what they have to do, choose the right, reject the evil.
Anaruk, a boy from Greenland “is a reading that also reveals tradition, especially
in relation to the land on which the boy lives, which allows the viewer to get to
know another culture and tradition, a different reality and confront it with what is
known to him One of the rituals accompanying people living in the surrounding
areas is hunting, on which Anaruk and his dad rode, Tugto, Anaruk, the title
character of the book “Anaruk, a boy from Greenland”, presents his person with
a positive attitude - leadership skills, and despite the young age was strong and
courageous, which made him proud, he easily made contact with others and
thought about others. The Eskimos are also resourceful - “People from the Far
North can somehow manage without a tree: the skin of the tent stretches on the
whales' ribs” (Centkiewicz, 1988). one of the features that hunters have when they
start loking for food. Children from Eskimos, this one like their parents, they
never quarrel or fight, in the case of the Eskimo battles, the Eskimos face each
other in front of the entire settlement population, and one on top of each other
creates malicious songs. Everyone laughs and likes jokes, and the winner is the
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one whose songs are more witty. Eskimos are nice, polite, confident and
hospitable. They are very modest, they do not boast, do not lie, do not talk to each
other “(Centkiewicz, 1988), they like to share what they have, they are altruists,
they believe in superstitions -” Eskimos are very superstitious - they were
convinced that this is my their presence brings them happiness “(Centkiewicz,
1988) shows a certain attitude to reality and the search for Transcendence.

The longing for the narrator's family home is a positive attitude that
illustrates his relationship with other people, friends, relatives and country of
origin. Negative attitude is the behavior of one of the sailors, who “boasted of his
skill, said it is not difficult to hunt canoes, Eskimos do not like such people”
(Centkiewicz, 1988). Positive ones also include openness. Despite the fact that
the inhabitants of the Inuit do not have an easy life on their land, they are
hospitable, friendly, generous, living with each other, courageous and ready to
help others.

“Sticks and rods” by Jan Twardowski talk about a fire in a house inhabited
by many people. Each of them made of flames, which was the greatest value for
him. There was something different for everyone. Among the things saved were
cages for animals, turtles (material value - animal life and cage), mountain stones
and flints, fur, porcelain lamp, hat, hat, cylinder, pants, straw, aunt, aunt, aunt,
clubs and sticks. All these values are material values. This story reveals a certain
truth that something else is a value, a valuable topic for everyone. Each of us is
different and has a different value system. This book in the reader shapes a
positive attitude. Heroes of history save the lives of others, animals or bring
flames to things that are priceless to them. They do not reach for money, jewelry,
credit cards, but objects that are in their subjective assessment valuable for them,
and for others - useless. The text refers to tradition, describing the salvation of
objects, which is valuable to us, which is necessary for everyday rituals or a kind
of souvenir, has a sentimental value, in a crisis situation, here: fire (Twardowski,
1987).

The line “Who you are, a small Pole”, written by Wtadystaw Betz in 1900,
has a simple form, similar to children's rhymes. It consists of questions and
answers to basic questions about the national identity of the Pole. The values
mentioned in the work are first of all the homeland, the land on which one lives,
develops and creates. He already has his own story that deserves respect. It is a
material value. Spiritual value is faith in the homeland and love for her. This love
Is capable of sacrifice, even to give life in the name of your homeland. The white
eagle - the symbol of Poland, the history of our country, the nation as a community
of people shaping the feeling of belonging, identity with a given culture and
customs, helps to find itself as a resident in a given territory, the citizen of a given
country is the motive of tradition in this poem. This work also has a different title -
“Catechism of the Polish Child”. It is a simple form of patriotic education, it tells
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about the characteristics of a Pole. This work also promotes the formation of
positive attitudes, such as patriotism, love, respect for the motherland, its history,
national heroes, shaping attitudes and the ability to present one's own goodness
over the good of the homeland (Belza, 1912).

Conclusions

The analysis of reading materials for the first stage of school education
allowed us to identify values, attitudes and traditions that are promoted, passed on
and developed to students during integrated teaching in grades I-11l. You can
notice many values that appear in the presented content.

Material and intangible materials promoted in these documents and books
serve or relate directly to the heroes of reading. They are their property. These
characters, their lives, their actions promote certain values, attitudes and
traditions, while the reader, as a recipient, assimilates the content of the book,
reads about them, reads about them, reads them, and then with some of them. they
can begin to identify themselves and then accept them as their own.

It should also be mentioned that their attention has been paid to
transcendental values that may contribute to shaping spirituality, not only in the
natural, but also in the religious dimension. Transcendence, God, as a force of
higher power, is mentioned several times as good. This applies to the integral
development of the person.

The collected and developed research material allows to conclude that the
content of reading at the first stage of education shapes and develops the
spirituality of the person. This development takes place through spiritual but also
material goods and shows that the literature with which children cope during the
first stage of school education contributes to forming them as individuals, to
shaping the spirituality of the child.

It should be noted that only a few of the most popular school readings for
primary schools have been analyzed. In order to show the wider dimension of
spirituality in the development of a child, it would be necessary to analyze the
remaining books on the Ministry of Education’s list.
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Abstract. By focusing on teachers’ approach, the article analyses one of the most relevant
issues of today’s realities of education — the inclusive education. The following is an important
task for politicians for education, school leaders, teachers and greatly affects and influences
the life of families with children with disabilities. Object of the research: inclusion of teachers
in inclusive education. Aim of the research: to examine aspects of teachers’ inclusion in
inclusive education by implementing the statistical analysis according to The Teachers’
Attitudes Toward Inclusion Scale (TATIS) survey (Gregory, Noto, Cullen, 2010). This study
adopted a descriptive survey research design, with 105 teachers as participants from selected
secondary schools in Klaipéda city and Klaipéda district, Lithuania. Research results: A study
has been conducted demonstrating that the attitudes of educators participating in the study to
inclusive education of pupils with a disability are basically positive. The analysis of the
research data received allow the teachers are not sufficiently prepared to provide assistance to
their students with orientation towards the inclusive training tasks. Teachers who participated
in the study agree that all school classes should be rebuilt to meet the needs of students with
disabilities and that students with disabilities should be taught in a general education school
in an equal educational environment with peers without disabilities. The differences between
teachers' attitudes to the inclusive education model and the type of pedagogical school were
statistically significant. More than just a gymnasium teacher, either a progymnist or a primary
school teacher, fully agrees that the model of inclusive education ensures a more effective
transition of pupils with disabilities from special education to general education schools.
Keywords: disabilities, inclusive education, teacher, teacher attitudes toward the inclusion.

Introduction

Attitudes about inclusion are extremely complex and vary from teacher to
teacher and school to school. This article explores the attitudes of teachers about
inclusion of special needs children in their secondary schools in general
education. Relevance is based on the fact that with the adoption and ratification
of the United Nations Convention on the Rights of Persons with Disabilities in
2006, Lithuania assumed responsibility to promote, protect and ensure the full and
equal enjoyment of all human rights and fundamental freedoms by all persons
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with disabilities, and to promote respect for their inherent dignity. Article 24 states
that countries, Parties of the following Convention, shall ensure the right of
persons to appropriate education at all levels and lifelong learning directed to the
full development of human potential and sense of dignity and self-worth, and the
strengthening of respect for human rights, fundamental freedoms and human
diversity; development by persons with disabilities of their personality, talents
and creativity, as well as their mental and physical abilities, to their fullest
potential; enabling persons with disabilities to participate effectively in a free
society. The United Nations Convention on the Rights of Persons with Disabilities
(2006) priorities the inclusive education of persons with special educational needs
and the provision of the necessary support in the general educational system while
studying together with peers. In the context of such international policy, there is
a need to analyse and rethink the implemented policy and practice of organizing
education for persons with special educational needs, practice of
education/teaching and the quality of provided educational services in schools for
pupils with special educational needs, as well as the new possible role of such
institutions.

Object of the research: inclusion of teachers in inclusive education.

Aim of the research: to examine aspects of teachers’ inclusion in inclusive
education by implementing the statistical analysis according to The Teachers’
Attitudes Toward Inclusion Scale (TATIS) survey (Gregory, Noto, Cullen, 2010).
This study adopted a descriptive survey research design, with 105 teachers as
participants from selected secondary schools in Klaipéda city and Klaipéda
district, Lithuania.

Reseatch methods: Quantitative Data Analysis with SPSS.

Theoretical approaches of the research

Inclusive education has become a prominent international ideal and value in
educational policies and practices. It is a seemingly simple concept about
opportunities, equality, and solidarity that has wide global appeal. However,
inclusion as applied to education connects with various social and political values
that have been contested over many decades (Norwich & Koutsouris, 2017).
Successful implementation of inclusive practices depends mainly on teachers'
attitudes towards children with special needs and their inclusion, and teachers'
willingness to work with children with special needs in their classrooms (Rakap,
Cig, & Parlak-Rakap, 2017).

The literature highlights notion of inclusive education, one that goes beyond
an educational policy that aims to secure space for children to have access to
education regarding their needs and abilities (Kozleski & Thorius, 2014; Sailor,
2016; Stepaniuk, 2018). Florian (2015) supports the idea of inclusive pedagogy
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as a transformative approach to individual differences and highlights that
inclusive education has the potential to reduce educational inequalities and
contribute to democracy by abolishing organisational and educational practices
that are based on bell curve distributions that result in or sustain disproportionality
(Florian, 2015).

Education can help change society by improving and strengthening skills,
values, communications, mobility (link with personal opportunity and prosperity),
personal prosperity and freedom. In the short term, however, education usually
reflects society rather strongly: the values and attitudes that inform it are those of
society at large. The Salamanca Statement, adopted by UNESCO in July 1994,
was adopted by 92 governments and 25 non-government organisations:

e  Every child has a fundamental right to education and must be given the

opportunity to achieve and maintain acceptable levels of learning.

e  Every child has unique characteristics, interests, abilities and learning
needs.

e Education systems should be designed and educational programmes
implemented to take into account the wide diversity of these
characteristics and needs.

e  Those with special educational needs must have access to mainstream
schools, which should accommodate them with a child-centred
pedagogy capable of meeting those needs.

e  Mainstream schools with this inclusive orientation are the most
effective means of combating discriminatory attitudes, creating
welcoming communities, building an inclusive society and achieving
education for all. Moreover, they provide an effective education for the
majority of children (without special needs) and improving the
efficiency and ultimately the cost effectiveness of the entire education
system.

Teacher attitudes toward the inclusion of children with disabilities into
general education classrooms have been found to be strong predictors of the
success of efforts to create inclusive learning communities. Specifically, research
has shown that when teachers have positive mindsets toward inclusion, they more
readily adapt their teaching methods to meet a variety of student learning needs
(Cullen, Gregory, & Noto, 2010). Slightly more than a decade later, Loreman,
Earle, Sharma and Forlin sought to distill several other attitudinal scales into an
improved scale measuring pre-service teacher attitudes toward inclusive
education. In their 2007 study, Loreman et al. developed the Sentiments,
Attitudes, and Concerns about Inclusive Education scale (SACIE) using five
factor themes: 1) workload and stress, 2) resources, 3) time, training, competence,
4) other student relationships, and 5) academic impact on rest of class (p. 156).
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Specifically, a tool was needed that would measure teacher attitudes toward the
inclusion of children with disabilities. The review of the literature revealed this
subject to have three key dimensions:

a) Affective: Perceptions of students with disabilities (POS),

b) Cognitive: Perceptions of professional roles and functions (PRF),

c) Conative: Beliefs about the efficacy of inclusion (BEI).

There was no existing instrument found that measured all three dimensions
(Cullen, Gregory, & Noto, 2010).

Methods of the empirical research

When preparing the TATIS scale, authors emphasize one of the key
principles of its formulation: the problem is that education policies, various
strategies and reform initiatives can not guarantee the successful inclusion of
pupils with disabilities in the general education classes, as factors of teachers’
attitudes are crucial for the successful implementation of the following process:
effective management and administration support, sufficient funding, effective
implementation systems, availability of evidence-based supportive services,
participation of interested parties, adequate opportunities for occupational
development for teachers and other staff. The author’s analysis attaches great
importance to the attitudes and convictions of teachers themselves, as according
to the authors of the scale, when teachers have a positive attitude towards the
engagement/inclusion, they are more willing to adapt and change their teaching
methods in order to satisfy the diversity of learning needs of all pupils.

TATIS was created in accordance with two important purified attitudes of
the scale makers:

1) The success of efforts to create inclusive learning communities depends
heavily upon the effectiveness of methods for engendering positive
teacher attitudes and beliefs toward inclusion;

2) Due to shifts in educational policy, there have been dramatic changes
in special education concepts, terminology, and teaching pedagogy in
the past 8 years. The former observation indicated that there is a need
for research on how best to assist teachers in the formation of positive
attitudes and beliefs toward inclusion.

Research sample and ethics
The quantitative research included 105 (N=105) participants, working in
schools of the Klaipéda city and Klaipéda district. School teachers were selected at

random, focusing on the fact that teachers’ workplace would be in general
education rather than in a special school.
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The survey followed the general principles of ethical research, which are
closely linked to the reliability of the analysis and presentation of empirical data,
avoiding distortion of facts. The survey also followed the ethics of research
participants — teachers. Participants were informed about the aims of the research,
methods of data collection, usage of data for scientific purposes and assurance of
confidentiality of personal information.

Sociodemographic characteristics of the subjects

The research involved 105 teachers, 84.8 per cent of women and 15.2 per
cent of men. The majority of teachers represented a progymnasium (35.2 per
cent), slightly less a gymnasium (34.3 per cent) and a primary school (30.5 per
cent).

By applying the Pearson correlation coefficient, a strong and statistically
reliable relationship was found between the age and job tenure of teachers who
participated in the study (r=0.864, p=0.000). Accordingly, the older the teachers,
the longer is their job tenure.

In order to be able to identify the differences between the attitudes of
teachers towards inclusive education, teachers of the research have been divided
into 3 age groups according to their age and job tenure. The percentages are 35.2
per cent for the 26-35 year-old age group, 33.3 per cent for the 36-46 year-old
group and 31.4 per cent of teachers for the older than 47 year-old age group. 35.2
per cent of teachers had a job tenure of 2-8 years, 30.5 per cent — 9-18 years and
34.3 per cent of teachers had a job tenure of more than 20 years.

Most of respondents were senior teachers (40 per cent), almost one-third
(34.3 per cent) were teachers and one-quarter (25.7) were teachers-
methodologists. Only a small part of teachers, who participated in the research,
have a bachelor’s degree received in a college (6.7 per cent), nearly three-quarter
(76.2 per cent) — a bachelor’s degree received in a university, and almost one-fifth
(17.1 per cent) have a master’s degree.

In order to determine whether the attitudes of teachers working in a
progymnasium, primary school and gymnasium towards inclusive education are
different, a Chi-Square criterion was applied. Statistically significant differences
in the attitudes of teachers towards one statement were identified (y?=25,740,
df=4, p=0,000, presented in Table 1).

Nearly two-thirds (66.7 per cent) of gymnasium teachers, less than half
(40.5) progymnasium teachers and a small part (15.6) of primary school teachers
fully agree that the model of inclusive education ensures an effective transfer of
pupils with disabilities from special education institutions to general education
schools.
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Table 1 Differences in the attitudes of teachers towards the model of inclusive education
that ensures an effective transfer of pupils with disabilities from special education
institutions to general education schools according to the type of school

Proposition Agreement School type
In all
Progymnasium | Primary | Gymnasium
school
Inclusion is a more|Neither
effICIent model for Agree nor 18.9% 40.6% 0% 19.0%
educating students|Disagree
with mild to
moderate Agree 40,5% 43,8% 33,3% 39,0%
disabilities because
it reduces transition
time (i.e., the time
required to move| Strongly 40,5% 15,6% 66,7% 41,9%
from one setting to| AAdree
another).

The Mann-Whitney U criterion was applied to determine the difference
between the attitudes of the instructor and the gymnasium to inclusive education
(presented in Table 2).

Gymnasium teachers more than progymnasium teachers agree that the model
of inclusive education ensures a more effective transfer of pupils with disabilities
from special education institutions to general education schools (i.e. facilitates
difficulties of changing institutions and adaptation) (average rank of gymnasium
teachers — 43.00, of progymnasium teachers — 31.16), would like to teach in a
team that would work according to the model, which corresponds to the needs of
educating pupils with disabilities in general education classrooms (average ranks
are 45.63 and 28.61 respectively) and team training, i.e. a pair of a general
education teacher and a special education teacher in the same classroom is
beneficial to all pupils (average ranks are 42,04 and 32,09 respectively).
Progymnasium teachers more than gymnasium teachers agree that pupils with
disabilities should not be taught in conventional classrooms with pupils with no
disabilities, as their teaching process would require too much time of teachers
(average rank of progymnasium teachers is 46.61, of gymnasium teachers —
27.13) and the responsibility for the education of pupils with disabilities should
be shared between the general education teacher and a special education teacher
in the same classroom (average ranks are 42.72 and 31.13 respectively).
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Table 2 Difference between the attitudes of the instructor and the gymnasium to
inclusive education

Proposition School type Average | Mann- | p
ranks Whitney
U
Inclusion is a more efficient model for | Progymnasium 31,16 450,000 | 0,008
educating students with mild to moderate | Gymnasium 43,00

disabilities because it reduces transition
time (i.e., the time required to move from
one setting to another).

Students with mild to moderate disabilities | Progymnasium 46,61 | 310,500 | 0,000
should not be taught in regular classes with | Gymnasium
non-disabled students because they will 27,13
require too much of the teacher’s time.
I would welcome the opportunity to | Progymnasium 28,61 | 355,500 | 0,000
participate in a consultant teacher model | Gymnasium
(i.e., regular collaborative meetings
between special and general education
teachers to share ideas, methods, and 45,63
materials) as a means of addressing the
needs of students with mild/moderate
disabilities in regular classrooms.

All students benefit from team teaching: | Progymnasium 32,09 | 484,500 | 0,038
that is, the pairing of a general and a | Gymnasium

special education teacher in the same 42,04

classroom.

The responsibility for educating students | Progymnasium 42,72 | 454,500 | 0,016
with mild/moderate disabilities in regular | Gymnasium 31,13

classrooms should be shared between
general and special education teachers.

The Kruskal-Wallis criterion was applied to determine the different
attitudes of teachers of the 3 age groups towards inclusive education. A
statistically significant difference in the attitudes was found only for one statement
(x*=9.469, df=2, p=0.009). 36-46 year-old teachers (average rank is 62.09)
compared to 26-35 year-old (average rank is 55.42) and teachers over 47 years
old (average rank is 40.65) agree more that in order to satisfy the educational
needs of pupils with disabilities, they should be taught in specialized schools.

In order to determine whether there is a difference between how the teachers
of the research assess the fact that classrooms for pupils with disabilities should
be closed and how pupils with disabilities should be taught in a general education
school under the same conditions with peers with no disabilities, a Wilcoxon
criterion was applied.
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It was possible to identify only 15 cases when teachers we likely to agree on
the fact that classrooms for pupils with disabilities should be closed, and 78 cases
when teachers were less supportive of the fact that pupils with disabilities should
be taught in a general education school under the same conditions with peers with
no disabilities (Z= - 6.515, p =0.000).

The Friedman criterion was applied in order to determine whether teachers’
attitudes to some statements related to inclusive education of pupils were
different. Teachers of the research are more likely to agree that all school
classrooms should be reorganized to meet the needs of pupils with disabilities
(average rank is 3.28), but agree less on the fact that in order to satisfy the
educational needs of pupils with disabilities, they should be taught in specialized
schools (average rank is 2.82), pupils with disabilities should be taught in general
education schools under the same conditions with peers with no disabilities
(average rank is 2.50), and at least support the fact that classes designed for pupils
with disabilities should be closed (average rank is 1.40). The following difference
is statistically significant (x?=135.344, df=3, p=0.000).

One-factor dispersion analysis (ANOVA) was applied in order to determine
whether there is a difference in the indicators of the gymnasium, progymnasium
and primary school teachers’ “Teachers’ attitude towards inclusive education”
scale. Levene statistics showed that dispersions of variables are approximately
equal (p=0.251>0.05). Results of the research revealed that indicators of the
“Teachers’ attitude towards inclusive education” scale do not differ in accordance
with the type of school (F=1.010, p=0.368). The average score of the primary
school teachers’ “Teachers’ attitude towards inclusive education” scale is slightly
higher (5.51) than of progymnasium (5.50) and gymnasium teachers (5.40), but
the following difference is not statistically significant.

During the factorial analysis, it was sought to obtain one or a number of
summarised variables from several or a dozen of variables of the “Teachers’
attitude towards inclusive education” scale similar in their meaning.

Standard deviations of variables are analysed in the Descriptive Statistics
table. Several variables with small standard deviations (less than 1) have been
found, i.e. hardly varying, relatively non-informative and useless in factor
analysis.

KMO measure presented in the KMO and Bartlett's Test table (Kaiser-
Meyer-Olkin Measure of Sampling Adequacy) is fairly good, equals to 0.549
(value of criterion must be > 0.5). The significance level of the Bartlett’s
sphericity criterion is less than 0.01 (p=0.000) and shows that the correlation
matrix is statistically significantly different from the unit matrix, variables are
correlated. Data for the factorial analysis is appropriate.
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Table 3 Descriptive Statistics: Standard deviations of variables

Proposition Mean |Std. Analysis
Deviation |N

1. All students with mild to moderate disabilities should be| 4,66 1,634 105
educated in regular classrooms with non-handicapped peers to
the fullest extent possible.

2. It is seldom necessary to remove students with mild to| 5,03 1,383 105
moderate disabilities from regular classrooms in order to meet
their educational needs.

3. Most or all separate classrooms that exclusively serve students| 2,69 1,281 105
with mild to moderate disabilities should be eliminated.

4. Most or all regular classrooms can be modified to meet the| 5,74 1,169 105
needs of students with mild to moderate mild to moderate

disabilities.

5. Students with mil d to moderate disabilities can be more| 4,02 1,995 105
effectively educated in regular classrooms as opposed to special
education classrooms.

6. Inclusion is a more efficient model for educating students with| 6,23 ,750 105
mild to moderate disabilities because it reduces transition time
(i.e., the time required to move from one setting to another).

7. Students with mild to moderate disabilities should not be| 6,26 147 105
taught in regular classes with non-disabled students because they
will require too much of the teacher’s time.

8. | have doubts about the effectiveness of including students| 6,50 1,287 105
with mild/moderate disabilities in regular classrooms because
they often lack the academic skills necessary for success.

9. | have doubts about the effectiveness of including students| 5,60 1,229 105
with mild/moderate disabilities in regular classrooms because
they often lack the social skills necessary for success.

10. | find that general education teachers often do not succeed| 5,81 ,867 105
with students with mild to moderate disabilities, even when they
try their best.

11. I would welcome the opportunity to team teach as a model| 6,32 ,946 105
for meeting the needs of students with mild/moderate disabilities
in regular classrooms.

12. All students benefit from team teaching: that is, the pairing| 5,67 1,222 105
of a general and a special education teacher in the same
classroom.

13. The responsibility for educating students with mild/moderate| 5,53 1,209 105
disabilities in regular classrooms should be shared between
general and special education teachers.

14. 1 would welcome the opportunity to participate in a| 6,50 ,502 105
consultant teacher model (i.e., regular collaborative meetings
between special and general education teachers to share ideas,
methods, and materials) as a means of addressing the needs of
students with mild/moderate disabilities in regular classrooms.
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Table 4 Descriptive Statistics

Proposition

Extraction

1. All students with mild to moderate disabilities should be educated in regular
classrooms with non-handicapped peers to the fullest extent possible.

473

2. It is seldom necessary to remove students with mild to moderate disabilities
from regular classrooms in order to meet their educational needs.

,605

3. Most or all separate classrooms that exclusively serve students with mild to
moderate disabilities should be eliminated.

,682

4. Most or all regular classrooms can be modified to meet the needs of students
with mild to moderate mild to moderate disabilities.

,452

5. Students with mil d to moderate disabilities can be more effectively educated in
regular classrooms as opposed to special education classrooms.

,622

6. Inclusion is a more efficient model for educating students with mild to moderate
disabilities because it reduces transition time (i.e., the time required to move from
one setting to another).

927

7. Students with mild to moderate disabilities should not be taught in regular
classes with non-disabled students because they will require too much of the
teacher’s time.

,488

8. I have doubts about the effectiveness of including students with mild/moderate
disabilities in regular classrooms because they often lack the academic skills
necessary for success.

,685

9. I have doubts about the effectiveness of including students with mild/moderate
disabilities in regular classrooms because they often lack the social skills necessary
for success.

,849

10. I find that general education teachers often do not succeed with students with
mild to moderate disabilities, even when they try their best.

197

11. I would welcome the opportunity to team teach as a model for meeting the
needs of students with mild/moderate disabilities in regular classrooms.

,606

12. All students benefit from team teaching: that is, the pairing of a general and a
special education teacher in the same classroom.

578

13. The responsibility for educating students with mild/moderate disabilities in
regular classrooms should be shared between general and special education
teachers.

,504

14. 1 would welcome the opportunity to participate in a consultant teacher model
(i.e., regular collaborative meetings between special and general education
teachers to share ideas, methods, and materials) as a means of addressing the needs
of students with mild/moderate disabilities in regular classrooms.

,463

Table Communalities (Table 4.) reveals that variables are related to the
extracted factors. Commonalities of all variables after extraction (in the column
Extraction) exceed 0.2. The following indicates that there are no variables that
have a particularly weak relation to the factors obtained. | have doubts about the
effectiveness of including students with mild/moderate disabilities in regular
classrooms because they often lack the social skills necessary for success and |
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find that general education teachers often do not succeed with students with mild
to moderate disabilities, even when they try their best has the most correlation
with all extracted factors, | would welcome the opportunity to participate in a
consultant teacher model (i.e., regular collaborative meetings between special
and general education teachers to share ideas, methods, and materials) as a
means of addressing the needs of students with mild/moderate disabilities in
regular classrooms has the weakest correlation.

Initial true values of all 5 factors are greater than 1, but only the first of them
IS strong, its true value equals to 2.693 and the following factor explains about 19
per cent of the general dispersion of variables. After turning, the first factor
explains 18.462 per cent of the general dispersion of variables, second — 10.965
per cent, third — 10.837 per cent, fourth — 10.268 per cent, and the fifth one — 8.961
per cent. All 5 extracted factors together explain 59.5 per cent of dispersion.

Table 5 Total Variance Explained

Component Extraction Sums of Squared Rotation Sums of Squared Loadings
Loadings
Total % of Cumulative | Total % of Cumulative
Variance % Variance %

1 2,693 19,236 19,236 2,585 18,462 18,462
2 1,633 11,668 30,904 1,535 10,965 29,428
3 1,487 10,622 41,526 1,517 10,837 40,264
4 1,312 9,373 50,899 1,438 10,268 50,533
5 1,203 8,595 59,493 1,254 8,961 59,493
Extraction Method: Principal Component Analysis.

The Rotated Component Matrix table presents that the following corresponds
to factor | - | have doubts about the effectiveness of including students with
mild/moderate disabilities in regular classrooms because they often lack the
academic skills necessary for success; | have doubts about the effectiveness of
including students with mild/moderate disabilities in regular classrooms because
they often lack the social skills necessary for success; I find that general education
teachers often do not succeed with students with mild to moderate disabilities,
even when they try their best. The following factor can be called “Doubts about
the efficiency of inclusive education”

Corresponds to factor Il — Students with mil d to moderate disabilities can
be more effectively educated in regular classrooms as opposed to special
education classrooms; Inclusion is a more efficient model for educating students
with mild to moderate disabilities because it reduces transition time (i.e., the time
required to move from one setting to another); Students with mild to moderate
disabilities should not be taught in regular classes with non-disabled students
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because they will require too much of the teacher’s time; | would welcome the
opportunity to participate in a consultant teacher model (i.e., regular
collaborative meetings between special and general education teachers to share
ideas, methods, and materials) as a means of addressing the needs of students
with mild/moderate disabilities in regular classrooms. The following factor can
be called “Teachers’ attitudes towards education of pupils with disabilities in
general education schools”.

Corresponds to factor 111 — Most or all separate classrooms that exclusively
serve students with mild to moderate disabilities shoul be eliminated; Most or all
regular classrooms can be modified to meet the needs of students with mild to
moderate mild to moderate disabilities. The following factor can be called
“Teachers’ attitudes towards the conversion of classrooms for education of
pupils with disabilities™.

Corresponds to factor 1V — All students benefit from team teaching: that is,
the pairing of a general and a special education teacher in the same classroom;
The responsibility for educating students with mild/moderate disabilities in
regular classrooms should be shared between general and special education
teachers; | would welcome the opportunity to participate in a consultant teacher
model (i.e., regular collaborative meetings between special and general
education teachers to share ideas, methods, and materials) as a means of
addressing the needs of students with mild/moderate disabilities in regular
classrooms. The following factor can be called “Teachers’ attitudes towards the
need for help”.

Corresponds to factor V — All students with mild to moderate disabilities
should be educated in regular classrooms with non-handicapped peers to the
fullest extent possible; It is seldom necessary to remove students with mild to
moderate disabilities from regular classrooms in order to meet their educational
needs. The following factor can be called “Teachers’ attitudes towards
education of pupils with disabilities”.

Pearson correlation coefficient was applied to determine whether there is a
relationship between the age of teachers of the research and the extracted factors.
Statistically significant relationships were established only in the group of
gymnasium teachers. The inverse average relationship was established between
the | factor “Doubts about the efficiency of inclusive education” and the age of
gymnasium teachers (r= - 0.394, p=0.017). The following reveals that indicators
of this factor for older teachers are decreasing. Moreover, average, but positive
relationship was established between the 111 factor “Teachers’ attitudes towards
the conversion of classrooms for education of pupils with disabilities” and the age
of gymnasium teachers (r=0.405, p=0.014). The following reveals that indicators
of this factor for older teachers are increasing.
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In order to establish the relationship between the scale of “Teachers’ attitude
towards inclusive education” and the age of teachers, a simple linear regression
was performed. The symmetry of the distinctive indicators of the “Teachers’
attitude towards inclusive education” scale was tested first.

ANOVA table shows that the model of regression is statistically reliable (Sig.
p.0.035, p<0.05). Accordingly, the regression equation makes sense. Assessment
of the “Teachers’ attitude towards inclusive education” scale depends on the age
of teachers.

Table 6 ANOVA

Model Sum of df Mean Square F Sig.
Squares
Regression 521 1 521 4,567 ,035P
1 Residual 11,744 103 114
Total 12,265 104

However, the following relationship is very weak. The column Adjusted
R Square (0.033) in the Model Summary table shows that only about 3 per cent of
variations of the “Teachers’ attitude towards inclusive education” scale
assessments depends on the age of teachers.

Table 7 Model Summary

R R Square Adjusted R | Std. Error of the
Square Estimate
,2069 ,042 ,033 ,33766

A regression equation can be made. According to the data presented in the
Coefficients table: assessment of the “Teachers’ attitude towards inclusive
education” scale =5,772 — 0,007* age. The following means that the assessment
of the “Teachers’ attitude towards inclusive education” scale is 5.772, then the
assessment decreases by 0.007 points with each year of the teachers’ age.

Table 8 Coefficients

Model Unstandardized Coefficients | Standardized t Sig.
Coefficients
B Std. Error Beta
1 (Constant) 5,772 ,146 39,645 ,000
1. Age -,007 ,003 -,206 -2,137 ,035
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For the avoidance of doubts, the Spearman’s rank correlation coefficient was
applied to calculate the relationship between the indicators of the “Teachers’
attitude towards inclusive education” scale and the age of teachers. An inverse
weak and statistically significant relationship (Spearman’s rho= - 0.243, p=0.013)
was determined. The following shows that with the increase of the age of teachers,
indicators of the “Teachers’ attitude towards inclusive education” scale decrease.

Conclusions

A study has been conducted demonstrating that the attitudes of educators
participating in the study to inclusive education of pupils with a disability are
basically positive.

Teachers who participated in the study agree that all school classes need to
be rebuilt to meet the needs of students with disabilities, and students with
disabilities should be taught in a general education school in an equal educational
environment with peers without disabilities.

The differences between the attitude of teachers to the model of inclusive
education and the type of the pedagogical school were statistically significant.

More than just a gymnasium teacher, either a progimist or an elementary
school teacher, fully agrees that a model of inclusive education provides a more
efficient transition of students with disabilities from special education to general
education schools.

It was found that the assessment of The Teachers’ Attitudes Toward
Inclusion Scale (TATIS) depends on the age of the teachers. As the age of teachers
grows, the teacher's attitude towards inclusive education is reduced.
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KOGNITIVAIS DZILUMS BIOLOGIJAS MACISANAS
UN MACISANAS PROCESA NO 7. LIDZ 9. KLASEI

Cognitive Depth of Teaching and Learning Process in Biology from
7" till 91" Grade

Dace Bértule

Dace Namsone
Latvijas Universitate, Latvija

Abstract. From OECD PISA Science test results presented in 2016 shows that in Latvia only
3,4 % of students performance is in accordance to the 5" and 6™ performance level (higher
order cognitive skills (HOCS) measured), which is below OECD average. In Latvia from 2016
started Curriculum Development and Implementation project, which one of the priorities is
student’s ability to apply HOCS (higher order cognitive skills) to improve these results. The
development of deeper thinking (cognitive activity) is one of the most advanced skills in all
subjects, including biology. In order to reduce the risks, it is necessary to analyze introducing
new reforms the opportunities for students to develop HOCS through biology lessons and
textbooks in current teaching and learning process. In previous researches it was found out
that all items with context of 9" grade biology in the Latvia’s National level Science test (period
2015-2017) were measuring only low and average depth and no one was in high cognitive level
as opposed to the PISA framework. It is required to study reasons of that more deeply. The
research goal is to analyze cognitive depth of given tasks that students have the opportunity to
do in the lessons of biology, biology textbooks from 7 till 9 grade and with 9" grade biology
tasks in Latvia’s National level Science tests from years 2015 till 2017 and to compare these
three cognitive depth results to the PISA 2015 Science framework. To find out cognitive depth
of given tasks, there were analysed 31 samples of biology lessons and 6 biology textbooks for
grades 7" till 9™

Keywords: biology tasks, biology textbooks, higher order cognitive skills, student performance
in National level Science test.

levads
Introduction

Sakot ar 2016. gadu, projekts “Kompetencu pieeja macibu satura” uzsaka
darbibu, kuras mérkis ir nodrosinat macibu satura kompetencu pieeja izstradi un
saskana ar vispargjas izglitibas obligato aprakstu un macibu satura ievieSanas
aprobaciju pirmsskolas, pamatskolas un vidgja izglitiba. Viens no projekta
“Kompetenéu pieeja macibu satura” merkiem ir 21. gadsimta prasmju
(kompetencu) ievieSana macibu satura (LR MK, 2016). Lai saprastu, ka labak
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ieviest jaunu pieeju, ir nepiecieSams analizet, ka skoléni ir macijusies Iidz §im un
kada ir saistiba ar vinu sniegumu.

Viena no svarigakajam prasmém, kompetenc€s balstitaja maciSanas, ir
prasme pielietot zinaSanas dazados kontekstos un macibu priekSmetos, kuru var
attistit ar dzilas maciSanas palidzibu (Fullan & Langworthy, 2014; Hattie, 2012).
OECD PISA pétijumos tiek meritas tadas prasmes ka prasmes darba ar
informaciju, darbinot dzilo maciSanos jaunas situacijas. Petijuma rezultati
Latvijas skoléniem ir viduvéji. Skolénu skaits, kas sasniedz kognitivas darbibas
augstakos Itmenus (5. un 6. [imeni) ir 3.6 % un 1 %, kamér OECD vidgjais raditajs
ir attiecigi 6.1 % un 1 % (OECD, 2016a; Geske, Grinfelds, Kangro, & Kiselova,
2016). Sie rezultati norada uz nepiecieSsamibu dzilak izpétit §adu rezultatu
iesp&jamos c€lonus, lai nakotné varétu uzlabot macisanas kvalitati.

Viens no veidiem, ko kognitiva dziluma mérisanai piedava PISA pétijumos,
ir ve€rt€Sanas ietvars ar tr1s kognitivas domasanas dzilumiem (zems, vidgjs, augsts)
un septiniem skolénu sniegumu limeniem (OECD, 2016b); tiek izmantota SOLO
taksonomija (Biggs & Collis, 1982; Biggs, 1995), Blima taksonomija (Bloom,
1956) u.c., kuri ir samérojami ar PISA ietvaru. Siem vérté$anas ietvariem ir
raksturigi, ka pamazam no zemaka uz augstako limeni aug paSa uzdevuma
kompleksums un skoléna zinasanu pielietojums jaunas situdcijas. Zinama
situacija, darbinot kadu atsevisku elementu, runajam par zema limena kognitivu
darbibu. Augot kompleksumam un nonakot jauna situacija tiek darbinatas
augstaka Itmena domasanas prasmes — tiek sagaidita dzila kognitiva darbiba.
Domasanas dzilumu var izmeérit dazados skolénam dotos uzdevumos gan
diagnostikas darbos, gan stunda lietotajos uzdevumos, gan macibu gramata
piedavatajos uzdevumos (skat. 1. tabulu).

1. tab. PISA vértesanas ietvars un ta kritériji (pielagots no OECD, 2016b)
Table 1 Adapted framework of PISA categories and criteria (adapted from OECD, 2016b)

terminu, jédzienu vai
nolasa vienkarsSu
informaciju no
diagrammas, tabulas vai
att€la

PISA kognitivie Iimeni
Kognitivie Zems Vidgjs Augsts
Itmeni 1 2 3 4 5 6
Skoléna Skoléns veic vienpakapju |[zmanto zinaSanas, lai Analizeé kompleksu
sniegums  |procediiru - atceras faktu, |izskaidrotu fenomenu vai |informaciju vai datus,

procesu, izvélas
piemérotu procediiru ar
divam vai vairakam
pakapeém, sakarto vai
attelo datus, interpreté
vienkarSas datu kopas vai
diagrammas

apkopo vai noverté
pieradijumus, izverte
izmanto informaciju no
dazadiem avotiem,
izveido planu vai
darbibas solus, lai
atrisinatu sarezgitas
problémas
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Ieprieksgja petijuma tika analizéts domasanas dzilums biologijas uzdevumos
9. klasu dabaszinatnu diagnostikas darbos no 2015. [idz 2017. gadam (Bertule &
Namsone, 2017). Tika secinats, ka Sajos darbos netika izmantoti uzdevumi, kuri
meritu augstaka limena kognitivas darbibas dzilumu. Lielaka dala uzdevumu
mérija zemu domaSanas dzilumu, ka arT, palielinoties uzdevuma kompleksumam,
ieverojami samazinajas skolénu skaits, kas spetu atrsinat tada limena uzdevumus.
Saja raksta aplikosim, ka dzilas maciSanas iespgjas tiek piedavatas biologijas
macibu stundas un uzdevumos biologijas macibu gramatas no 7. Iidz 9. klasei,
izmantojot 1. tabula aprakstito kognitivo limenu kriterijus.
Pétijuma izvirzitie jautajumi:
1) Kads ir biologijas uzdevumu kognitivais dzilums valsts Iimena
parbaudes darbos no 2015. 1idz 2017. gadam?
2) Kads ir kognitivais dzilums biologijas stundas dotajos uzdevumos no
7.11dz 9. klasei?
3) Kads ir kognitivais dzilums biologijas macibu gramatas ieklautajos
uzdevumos no 7. Iidz 9. klasei1?

Metodologija
Research methodology

1. Skolénu snieguma izpétei valsts limena parbaudijumos tika izv€leti
9. klasSu skolénu darbi dabaszinatnés 2015. (kopa - 14600 skoleni), 2016. (kopa -
15340 skoléni) un 2017. (kopa - 15403 skoléni) gada’. Nacionala Iimena 9. klasu
tests dabaszinatn€s 2016. gada sastav no 11 strukturétiem uzdevumiem, kas tiek
sadaliti 40 testelementos, kuri tiek analizeti. Testa maksimalais punktu skaits ir
40 punkti. 2015. gada darbs sastav no 12 wuzdevumiem, kas sadaliti
40 testelementos. Parbaudé maksimali bija iesp&jams iegiit 45 punktus.
2017. gada ir 15 strukturéti uzdevumi, kas sadaliti 35 testelementos, kuri tiek
analizéti. Testa ir iesp€jami ne vairak ka 35 punkti. Petijuma tika atlasiti tie
testelementi, kuros skoléni strada ar zinasanam un prasm&ém tie$i biologijas
konteksta - 12 no 2015. gada (4.1.,4.2.,43.,44.,7.1.,7.2.,7.3.,9.1,,9.2., 9.3,
12.1.,12.2.), 10 testelementi no 2016. gada (1.1.1.2.1.3.,2.1.2.2.3,,3.1., 3.2,, 3.3,
3.4.)un 8 no 2017. gada (13.1., 13.2.,, 14.2,,14.3., 15.1., 15.2,, 15.3., 15.4.).

Darbus labo skolas skolotaji, tad rezultati pa uzdevumiem tiek iesniegti
VISC. Datus apstradajot ar Iteman Test Analysis Program un IRT analizes
programmu WinSteps, tiek noteikta katra uzdevuma grutibas pakape, uzdevuma
1z8kirtsp€jas koeficients, ka uzdevuma izpilde veikusies skolénu grupai ar

1 VISC diagnosticgjoso darbu dabaszinatnés 9. klasei rezultatu analize un ieteikumi. Pieejams:
http://visc.gov.lv/vispizglitiba/eksameni/metmat.shtml (Aplakots 27.02.2018.)
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augstiem un zemiem sasniegumiem darba kopuma. Lai novertetu darba
piemérotibu skolénu kopai, izmantots IRT RASCH modelis.

Lai izméritu kognitivo dzilumu izmantotajos uzdevumos, tika izmantoti
snieguma indikatori un krit€riju — limenu apraksti atbilstoSi PISA vértéSanas
ietvara krit€rijiem (skat. 1. tabulu).

2. Lai péc iesp&jas labak izprastu tendences biologijas maciSanas procesa,
tika analiz&tas 31 biologijas macibu stundu transkripcijas, kuras tika iegiitas laika
perioda no 2013. Iidz 2017. gadam no 4 dazadam skolam un 14 pedagogiem.
Stundu transkripcijas ir veidojusi eksperti, kuri registréja maciSanas procesa
notiekoSo un noveéroto izveidotas stundu veroSanas lapas atbilstosi kriterijiem.
Raksta apliikots maciSanas process atbilstosi krit€rijiem, vai skoléni ir aktivi
iesaistiti macibu procesa un vai stunda notiek produktiva maciSanas (skat.
2. tabulu).

2. tab. Izvéletie Kritériji stundu transkripciju novértéjumam
Table 2 Selected criteria for evaluating lessons observation transcripts

Skoléni ir aktivi macibu vairak L .
o nav vairak ir ir
procesa dalibnieki nav
Stunda notiek vairak L )
- R nav vairak ir ir
produktiva macisanas nav

3. Uzdevumu un jautajumu kognitivais dzilums biologijas macibu gramatas
(MQG) tika merits pec tadiem paSiem krit€rijiem kadi ir aprakstiti 1. tabula. MG
uzdevumu analizei tika izveletas skolu prakse 7.-9. klasei pieejamas jaunakas
6 biologijas macibu gramatas®. Katra MG tika analizéti skolénam adreséti 211
(F gramata), 249 (E gramata), 231 (D gramata), 106 (C gramata), 237 (B gramata),
210 (A gramata) uzdevumi un jautajumi.

Rezultati
Results

1. Valsts Iimena dabaszinatnu diagnostikas darbu kognitivais Iimenis laika
perioda no 2015. Iidz 2017. gadam biologijas konteksta ir paradits 3. tabula.

2 Petljuma izmantotas gramatas un to burtu apzim&jumi:

Kusina, M., & Abolina, L. (2014). Biologija 9. klasei. Zvaigzne ABC.
Gribuste, R., & Brante, D. (2013). Biologija 9. klasei. Lielvards.
Sausina, L. (2013). Zoologija 8. klasei, Zvaigzne ABC.

Nagle, E., & Brante, D. (2012). Biologija 8. klasei. Lielvards.
Aizpure, A. (2012). Biologija 7. klasei. Zvaigzne ABC.

Nagle, E., & Gribuste, R. (2011). Biologija 7. klasei. Lielvards.

mmoow»
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Biologijas uzdevumos meéritais kognitiva dziluma procentualais daudzums tiek
paradits atbilstosi ar PISA veértéSanas ietvaru.

3. tab. Kognitivais dzilums biologijas uzdevumos dabaszinatnu diagnostikas darbos no
2015. Iidz 2017. gadam

Table 3 Cognitive levels in National level Science test assignments in context of biology
from 2015 till 2017 year

PISA kognitivie limeni
Kognitivie Zems Vidgjs Augsts
[imeni 1 2 3 4 5 6
Skoléns veic Izmanto zinaSanas, lai Analizeé kompleksu
vienpakapju izskaidrotu fenomenu vai informaciju vai datus,
procediiru - atceras procesu, izvéelas apkopo vai noverté
_ faktu, terminu, piemérotu procediru ar pieradijumus, izverte
Skoléna s . o A . . .
sniegums Jed21epu Vriuvnolasa d1me} vai Va1_rakam. Igina}nto mfo?mac%]u no
vienkarSu pakapeém, sakarto vai | dazadiem avotiem, izveido
informaciju no att€lo datus, interpreté | planu vai darbibas solus, lai
diagrammas, tabulas | vienkarsas datu kopas vai atrisinatu sarezgitas
vai attéla diagrammas problémas
2015. g. 31% 23% 15% 31% 0 0
2016. g. 10% 80% 10% 0 0 0
2017. g. 12% 50% 38% 0 0 0

2. Biologijas stundu transkripcijas tika konstatéts, cik liela méra skoléni ir
iesaistiti maciSanas procesa (vai doma lidzi, diskuté, darbojas utt.) un vai stunda
notiek produktiva maciSanas (skat. 4. tabulu).

4. tab. Biologijas stundu transkripcijas konstatétais maci§anas process péc Kkritérijiem no
7.11idz 9. klasei
Table 4 Evaluated criteria from 7" till 91" grade biology lessons transcripts

Skoléni ir aktivi vairak e )
_ nav vairak ir ir
macibu procesa nav
dalibnieki 6% 74%, 10% 10%
Stunda notiek vairak e )
_ nav vairak ir ir
produktiva nav
macisanas 26% 54% 16% 4%

3. Pamatskolas posma (7. - 9. klase) izmantotajas biologijas macibu gramatas
kognitivais dzilums un piedavatais petniecisko darbu skaits atspogulots 5. tabula.
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5. tab. Biologijas macibu gramatas izmantoto uzdevumu kognitivais dzilums
Table 5 Cognitive depth of given tasks in biology textbooks

Uzdevuma Zems Videjs Augsts
[imenis 1 ‘ 2 3 ‘ 4 5 ‘ 6
Lieto zinasanas, lai
skaidrotu paradibu vai | Analizé kompleksu infarmaciju
Skolens veic viena sola procesu, izvélétos vai datus, sintezé vai izverte
KlaSu |Gramatas burta procedlru —atceras | piemérotu proceddru ar pieradijumus, spriez,
grupa | apzimejums faktu, terminu, diviem vai vairak soliem, izmantojot informaciju no
jédzienu vai nolasa sakarto/attélo datus, |dazidiem avotiem, veido planu
vienkaréu informaciju |interpreté vienkarius datu| vai darbibu secibu kompleksas | PEtniecisko
no grafika vai tabulas | kopumus vai grafikus. problémas risinasanai darbu skaits
7 F 56% 32% 12% 0% 0% 0% 14
E 27% 41% 31% 1% 0% 0% 12
8 D 44% 33% 21% 2% 0% 0% 12
C 17% 45% 31% 7% 0% 0% 10
9 B 57% 30% 9% 3% 1% 0% 12
A 20% 31% 32% 13% 4% 0% 12
Diskusija
Discussion

1. Ta ka tiek noskaidrots, kada kognitiva limeni tiek merits skolénu sniegums
valsts Iimena parbaudes darbos, tiek konstatéts, ka apliikoto darbu testelementos
biologijas konteksta nav ieklauts neviens uzdevums, kas atbilstu PISA
augstakajiem lItmeniem (5. un 6.) (sk. 3. tabulu), bet OECD PISA pétijums iesaka
izmantot dazada Itmena uzdevumus un kontekstus (OECD, 2016b; OECD,
2016c¢). Janem vera, ka, atkariba no skolénu atbildes, kognitivais dzilums var but
no 1. [idz 3. limenim, atkariba no ta, cik labi skoléns ir veidojis argumentus un vai
ving ir izmantojis noradito informaciju. ST situdcija uzrada pretrunu starp valsts
macibu satura attistibas dokumentos iezimeéto vajadzibu attistit 21. gs. prasmes,
kas ir 1esp€jams, attistot dzilu domaSanu, un valsts parbaudijumiem
dabaszinatn€s, kuri méra domingjosi virspus&ju (reproduktivu) rezultatu.

2. Aplukotajos rezultatos (skat. 4. tabulu) paradas tendence tam, ka lielakaja
dala véroto stundu maciSanas procesa skoléni aktivi neiesaistas darba, netiek
novérota produktiva macisSanas. Sadas atSkiribas, iesp&jams, ir saistitas ar to, ka
skolotajiem nav pietickamas izpratnes par kognitivas darbibas attistiSanas nozimi
vai arl nav pieejami labi pieméri caur kuriem var biologija panakt produktivu
macisanos (Saavedra & Ofer, 2012; Tang etal., 2015; Zohar & Schwartzer, 2012).

3. Rezultatos ir redzams (skat. 5. tabulu), ka tikai 9. klasu (B un A gramatas)
biologijas macibu gramatas tiek piedavati atseviski uzdevumi - ka attistit
skoléniem augstaka Iimena kognitivo darbibu. 7. un 8. klasu grupa vispar netiek
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dota iespgja attistit kognitivo darbibu augstakajos limenos. F un E gramatas
(7. klasu grupa) piedava jautajumus un uzdevumus parsvara zema kognitiva
Iimeni. C un D gramatas (8. klasu grupa) tiek izmantoti parsvara uzdevumi ari
zemaja kognitivaja Iimeni, bet nedaudz vairak ir uzdevumi vidgja kognitivaja
Iiment ka 7. klasu grupa. 9. klaSu grupa starp gramatam vari€ izmantoto uzdevumu
kognitivais dzilums, bet lidzigi ka 7. un 8. klaSu grupas, ta ar1 9. klaSu grupa
izveletie uzdevumi un jautajumi parsvara ir zemaja kognitivaja Iimeni. Kopuma
var redzet tendenci, ka salidzino$i maz biologijas macibu gramatas tiek izmantoti
uzdevumi un jautajumi, kuros varétu skol€ns attistit vid€jas un augstakas
domasanas Itmenus. Domingjosi ir ieklauti uzdevumi, kuros skoléniem tiek
prasits demonstrét salidzinosi zema kognitiva Iimena sniegumu, pretstata PISA
ietvaram. Lidzigi secinajumi tika iegiiti petot skolénu prasmes matematika un
dabaszinatnés (France, Namsone, Cakane, Vilcins, Dzerve, & Nikolajenko, 2017;
France, Namsone, Cakane, Dzérve, & Vilcins, 2016).

Katra biologijas macibu gramata tika piedavati vismaz 10 p&tniecisko darbu
piemeri, kas ir pozitiva tendence, jo caur pétnieciskiem darbiem, skolénam ir
iesp&ja attistit augstaka Itmena kognitivo darbibu, jo ir jaanalizé sakaribas,
jasprieZ un ir jasecina. Tas, vai stundas tiek izmantoti attiecigie uzdevumi un
pétnieciskie darbi no macibu gramatam, ir loti atkarigs no pedagoga izveletajam
metodeém un attiecigas situacijas, tapec ir dzilak japeta skolotaja izveletas metodes
skolénu macibu procesa iesaistiSana un produktivas maciSanas nodroSinasana
(Zohar & Schwartzer, 2012).

Ja v€lamies, lai skolénu sniegums uzlabojas uzdevumos, kuros nepiecieSams
demonstrét prasmi risinat kompleksu uzdevumu jaunas situacijas, tad akiti
nepiecieSams skol€niem ir apgit $ada veida maciSanas pieredzi ari stundas.
Iesp&jams, ka palielinot $adu pieméru 1ipatsvaru diagnosticg€josos darbos un
iestradajot maciSanas metodiku macibu gramatas biologija, butu dazi soli
problémas risinajumam, ko iesaka ari Harlen (Harlen, 2010).

Secinajumi
Conclusions

Saja pétijuma paradits, ka valsts Iimena parbaudes darbos dabaszinatnés
perioda no 2015. lidz 2017. gadam tiek izmantoti uzdevumi parsvara zema
kognitiva dziluma meriSanai. Skoléni caur Siem uzdevumiem var demonstret
sniegumu salidzinos§i zema kognitiva liment, kas ir pretstata ar vélamo uzdevumu,
ka arT ar OECD pétijumu.

Valsts izglitibas politikas dokumentos ir uzsverta nepiecieSamiba attistit
21. gadsimta prasmes, kas ir iesp&jams, attistot maciSanas iedzilinoties pieeju.
Raugoties no otras puses, valsts parbaudes darbu uzdevumi dabaszinatnés
galvenokart paredzeti, lai izméritu reproduktivus rezultatus.

60



Bertule & Namsone, 2018. Kognitivais dzilums biologijas macisanas un macisandas
procesd no 7. lidz 9. klasei

Aplukotajas biologijas stundu transkripcijas parsvara produktiva maciSanas
un skolénu iesaistiSana maciSanas procesa vai nu nav, vai arl ir novérojama tikai
nedaudz.

Pieejamajas biologijas 9. klasu macibu gramatas ir atseviski uzdevumi, kuru
veikSana var attistit augstako kognitivo limeni. Pargjas biologijas macibu
gramatas ir izmantoti uzdevumi un jautajumi zema vai vid€ji zema kognitivaja
ITment.

Pétijums rada tendenci, ka biologija 7. - 9. klasu posma kopuma skoléni
attista un lieto zema un vid€ji zema kognitiva limena darbibas.

Summary

In this study, it has been shown that in tasks of Natural Sciences diagnostics from 2015
to 2017 tasks are mainly used for measuring low and medium cognitive depth. Students can
demonstrate their performance at a relatively low cognitive level through these tasks, as
opposed to the desired task, as well as with the OECD study.

National curriculum policies emphasize the need to develop the skills of the 21 century
(which is possible through the development of a deep learning approach), and, on the other
hand, national test assignments in science are primarily intended to measure reproductive
performance.

The given biology lesson transcripts in the 9th grade group show a slightly better tendency
than in the 7th and 8th grade groups - more productive learning and student involvement in the
learning process. In grades 7 and 8, productive learning is predominantly involved and the
involvement of students in the learning process is either absent or only slightly observed.

The available biology 9th grade textbook offers some tasks that develop the highest
cognitive level. Other biology textbooks use tasks and questions at low or moderate cognitive
levels.

The study shows a tendency for students to develop and use low and moderate levels of
cognitive activity in the 7th-9th grades of biology.
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Abstract. The study is a part of Latvian-Russian research project on the professional identity
of teacher started in 2013. The aim of the article is to analyze and compare the data of Latvian
and Russian respondents in personal information items in two questionnaires for school
teachers and university lecturers designed for studying the structural model of teacher’s
professional identity. The surveys were carried out in 2015 (for university teachers, 198
respondents) and 2017 (for school teachers, 433 respondents). The common features of the
modern pedagogical staff of the two countries are revealed, and differences and problem zones
of the educational systems are indicated. Examining respondents’ personal information items,
researchers revealed that in both countries, official statistical data on the pedagogical
community, especially on the school teachers community, are incomplete and contradictory,
especially in general school education. This suggests the need to improve methods of collecting
statistical information in the field of public education.

Keywords: age, gender, teachers’ professional identity, qualification, representative sample,
requisite section of questionnaire, work experience.

Introduction

There is now growing common understanding that teacher’s stable and
strong professional identity (Pl) is a key to teaching/learning success (Beauchamp
and Thomas, 2009; Carillo et al., 2015; Voinea & Palasan, 2014). In the last 20
years, research on teachers’ Pl has shown a significant growth. Diverse aspects of
this theme have been studied, among them PI essence (Tateo, 2012; llyshin &
Azbel, 2017; O’Connor, 2008), PI contents (Buitrago-Bonilla, 2017; Hsieh, 2015;
Li, 2016), PI development (Vangrieken et al., 2017; Prytula & Weiman, 2012;
Aykac et al., 2017), changes in teachers’ PI in the context of educational reform
(Buchanan, 2015). This study is a part of Latvian-Russian research project
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“Professional identity of educators”, which is being implemented since 2013 by a
group of scholars from Riga (Latvia) and Smolensk (Russia) including the authors
of this paper. In the center of project are the contents of pedagogues’ PI. Since
2014 several surveys have been organized. On the whole, 1786 respondents filled
questionnaires: university teachers, school teachers, and teacher students. At the
current stage of the project, the hypothetical model of pedagogue’s PI contents
has been created based on the data obtained earlier and the existing literature on
the topic (first of all Beijaard et al., 2004; Emerson, 2010; Woo, 2013), and two
more surveys have been organized for testing this model. In May-June 2015, 198
university teachers (80 in Smolensk and 118 in Riga) filled the questionnaire
“University Teachers’ Professional Identity” (the authors of the technique are A.
Shpona, M. Vidnere, J. Jermolajeva; see Senchenkov & Shpona, 2016). In April-
May 2017, 433 school teachers from Latvia and Smolensk region (Russia) filled
the questionnaire “School Teachers’ Professional Identity” (the authors are A.
Shpona, M. Vidnere, J. Jermolajeva, T. Bogdanova, S. Silchenkova). Both
guestionnaires were developed on the base of the Professional Identity Scale in
Counseling by H. R. Woo for the profession of counselor (Woo, 2013), which was
radically modified for testing pedagogues.

The aim of the article is to analyze and compare the data of Latvian and
Russian respondents in personal information items in two questionnaires for
school teachers and university lecturers.

Representativeness and reliability of samples is most important for any
research. Representativeness means that sample represents the general
population; reliability is related to the sample size and error. In the
implementation of the project, the researchers of both countries were permanently
faced the difficulty of creating representative samples. It has been revealed that
official statistical data on the pedagogical community, especially on the school
teachers community, are incomplete and contradictory; their arranging by criteria
and groups is arbitrary and sometimes illogical. In Russia, in addition, the criteria
may vary from year to year. In both countries, there is a tendency to publish
statistics that testify to success and improvement. Indicators that do not meet this
trend are not available, which makes it difficult to trace dynamics and correctly
set criteria for representativeness of samples being created. For this reason, the
authors found it necessary to study in details the personal information items of the
questionnaire “School Teachers’ Professional Identity”, filled by 433 teachers
from the two countries. The analysis of these data is presented in the article.

Typical (stratified) repetition-free samples are used in the study. The general
population was divided into 2 groups (strata): urban school teachers and rural
school teachers. The individual respondents were randomly selected from each
stratum. An important feature of a typical sample is that it yields more accurate
results than other methods of selecting respondents (Spirina & Bashina, 2012).
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The representativeness of the Smolensk and Latvian samples was ensured by
fulfilment of the following requirements:

a) Each member of the general population had approximately equal
probability of getting into the sample. For the survey the typical schools
were selected; the questionnaires were randomly distributed between
teachers at schools meetings. It was not known in advance, who would
receive the questionnaire. The principle of randomness of getting
teachers into the sample is used to prevent systematic errors.

b) The respondents were selected from the general population
independently of the analyzed features. Since the teacher’s Pl was
studied, which is a very complex phenomenon, the researchers could
not know in advance the specific survey indicators. Moreover, the
survey was often carried out by other people (assistants).

c) The selection was carried out from homogeneous typical groups. In
each country, respondents from over 20 schools participated in the
selection. There were representatives of two typological groups in the
Russian and Latvian samples: urban school teachers and rural school
teachers. Each group included teachers of different age, education,
work experience, qualifications.

In order to verify the representativeness of the samples, the sampling error
was calculated for each of them. According to the published statistics, there were
7,476 teachers in the school year 2016-2017 in the Smolensk region. 3 % sample
of them was created for the study (202 people). The sampling error is 6.8 %; that
IS, the discrepancy with the general population is 6.8 %. The sampling error for
the Latvian sample is 6.4 %; it was calculated from the general population of
school teachers in Latvia (22068, according to Statistika par izglitibu, 2017) and
1 % sample (231 people). In both cases, the error is allowable (SInos, 2007) Thus
the created samples were representative and ensured reliability of the study.

In the process of study, the common features of the modern pedagogical staff
of the two countries were revealed, and differences and problem zones of the
educational systems were indicated. In order to get a more general view on the
pedagogical community of the two countries, the characteristics of school teachers
were analyzed in the common context with the data of university teachers.

The incompleteness of statistics on teachers in both countries revealed in the
process of the research suggests the need to improve methods of collecting official
statistical information in the field of education.

Results

The survey “School Teachers’ Professional Identity” took place in April-
May 2017. 433 teachers from Latvia and Smolensk region (Russia) filled the
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questionnaire. Its requisite section requested the following personal information:
gender, age, education, qualification category, type of school, work experience,
and grades, in which the respondent teaches. The analysis of these data revealed
some features of the professional group that are not quite visible in statistical
reports. The requisite data of the questionnaire are presented in Table 1.

Table 1 Characteristics of Latvian (LV) and Russian (RU) samples of school teachers

Indicator _ Work Education (%)
Quantity of . .
Age (mean) | experience, . Specialized
teachers Higher
Group years (mean) secondary
LV RU LV RU LV RU LV RU LV RU
Urban 179 | 96 | 483 | 467 | 228 | 22.8 | 99.4 | 979 | 06 | 21
schools
Rural 52 106 | 479 | 46.8 22.2 26.5 100 | 90.6 0 94
schools
All 231 202 | 48.2 | 47.0 22.7 24.6 996 | 940 | 04 5.9
Indicator Work
Number of Highest experience Gender
pensioners attestation over
(%0)* category (%0) 20 years M (% E (%
Group (%) (%) (%)
LV RU LV RU LV RU LV RU LV RU
Urban 95 | 209 | -**| 542 | 547 | 625 | 56 | 52 | 944 | 948
schools
Rural 58 |302| - | 292 | 577 | 740 | 134 | 17.0 | 86.6 | 83.0
schools
All 8.7 25.7 - 411 55.4 68.8 7.3 11.4 | 92.7 | 88.6

* In Russia the pension age for women is 55 years, for men - 60 years. In Latvia at the time of the study
the pension age for both women and men was 62 years 9 months.
** Reliable information for this item is not available (see the text).

Due to the territorial and demographic features of Russia, there are a great
number of rural schools. In the Smolensk region, the number of teachers
employed in rural schools is higher than the average for Russia. The percentage
of rural teachers in the Russian sample is much higher than in Latvian one,
although, according to the official statistics, the Smolensk region is more urban
than Latvia (72.1 % and 67.2 % of urban population, correspondingly)
(Cmonenckas o0actb B riudpax, 2017; Demografija, 2017). Though it should be
noted that division of Russian settlements into urban and rural ones is very
contradictory and not fixed by general legislation. In recent years, the number of
villages is declining and the number of small settlements increasing, where in
statistical reports, the latters are mechanically referred to as urban (“urban-type
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settlements™). In this survey, schools in small settlements were attributed to rural
ones (in fact, there is no difference between these small schools and rural schools).

The data of the survey and comparison of them with available statistics of
recent years shows the alarming growth of the percentage of teachers of pension
age: while in 2002 proportion of pensioners in the Smolensk region was 12 % in
rural schools and 13.8 % in urban ones (Pa3sutue cuctemsr oopasoBanus, 2017),
in 2017 the corresponding data of Russian sample are 30.2 % and 20.9 % (the
common indicator 25.7 %). This negative trend correlates with the changes in
age and work experience of teachers. In 2003, the percentage of teachers with
length of service over 20 years was 48.7 % (ibid). In 2017 this indicator was
already 62.2 % in urban and 74 % in rural schools. It should be recalled that the
sampling error is only 6.8 %. This means that in the last years there has been
practically no inflow of young specialists in the profession, although pedagogical
faculties continued to produce them regularly. The average length of service of
the teachers from the Russian sample is 24.6 years, the average age is 47.

In the Latvian sample, the proportion of urban/rural teachers also does not
fit the official statistics: according to it, in 2017 more than a half of Latvian
teachers worked at rural schools (Statistika par izglitibu, 2017). It is obvious,
however, that compilers of the statistical report did not take into account that
many teachers worked at 2 (sometimes 3) schools; their main place of work is
considered to be a rural school, but in the survey they more often identified
themselves as wurban teachers. This demonstrates certain biases and
incompleteness of published statistics on Latvian teachers.

The average age of teachers in Latvian sample is 48.2 years, which is 1.2
years more than that in the Russian sample. At the same time, the average length
of service (22.7) of Latvian teachers is 1.9 year less than the same indicator in
Russian sample. Probably that can be partly explained by longer school years (12
in Latvia versus 11 in Russia). The demographic situation in the community of
Latvian teachers is very far from optimistic. The percentage of teachers with
length of service over 20 years is 55.4 %, which is less than in Russian sample,
but it is still too high. Compared with the Smolensk region, there are fewer
pensioners in the Latvian sample: only 8.7 %. However, the pension age in Latvia
at the time of the study was 62 years 9 months, whereas in Russia it is 55 years
for women and 60 for men. In general, Latvian school teachers are older than their
colleagues in Russia. In Latvian and Russian samples, the proportion of women
teachers at the age over 55 is 31.2 % and 19.3 %, correspondingly. It should be
noted that in Latvian sample, in contrast to the Russian one, the number of
teachers-pensioners in cities is higher than in rural areas (9.5 % versus 5.8 %).

! The authors could not trace the dynamics of changes of this indicator in recent years since
corresponding statistics are not available.
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The obtained data indicate to the aging of the teaching staff and the lack of
continuity of generations in the profession in both countries; the situation in
Latvia is more alarming than in the Smolensk region.

Among the positive factors is the high level of education of pedagogical
staff. almost all teachers have higher education: 99.6 % and 94 % in the Latvian
and Russian sample, correspondingly. The Latvian indicator on this item is
especially impressive. In addition, it should be noted that according to the state
statistics 3.9 % of Latvian teachers have the doctor degree (Statistika par izglitibu,
2017). In the Russian sample, the significant difference is observed in education
between urban and rural teachers: in urban schools, the percentage of teachers
with specialized secondary education is 2.1 %, whereas in rural schools it is 9.4
%. The above-mentioned difference in the length of service in the samples of the
two countries (2 year) was mostly formed by the rural teachers of the Smolensk
region: their average length of service is 26.5 years, while in Latvia and in
Smolensk city this indicator is from 22.2 to 22.8. Taking into account the data on
the level of education, this suggests that a certain percentage of Smolensk rural
teachers begin to work at an earlier age than their colleagues in Latvia and
Smolensk city, i.e., not having higher education; they get it only later (mainly by
distant learning).

The requisite section of the questionnaire contained an item on attestation
category of teacher. In both countries, the system of teacher certification
(attestation) was created to assess the qualifications of a teacher and to stimulate
her/his professional growth. The researchers expected to obtain data to compare
the samples according to the level of professionalism and dynamics of its
formation by age and work experience. In the development of the questionnaire,
the international research team took into account the certification categories of
both educational systems and the professional requirements and criteria that they
set considering them a clear expression of state educational policy. However it
turned out that the attestation system fully works only in Russian education. All
respondents from the Smolensk region indicated their category in accordance with
the certificates they received: the highest, first, second category, or none
(qualification growth from the 2nd to the highest category). It was found out that
in urban schools there were significantly more teachers of the highest category
than in rural schools: 54.2 % versus 29.2 %. Having practically the same average
age as their urban colleagues and even longer work experience (46.7 — 46.8, 26.5
— 22.8, respectively), rural teachers clearly loose to them in the certification
category, on which their salary and status depend. There may be two explanations:
either less skilled teachers work at rural schools (it is worth remembering the
difference in the percentage of those who do not have a higher education at rural
schools, as well as the percentage of rural teachers who get it by distant learning),
or the certification system is designed in the way that it puts teachers from villages
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and small settlements in a non-winning position, which violates the equality
principle in the professional community. However, rural students loose most since
their right to qualitative education is violated. It should be noted that Smolensk,
the most urbanized city in the Russian sample, is a small regional center with the
population of 330 thousand inhabitants. If the comparative analysis included large
cities, not to mention the capital, the difference would be catastrophic.

To the part of Latvian respondents, the item on the attestation category
caused difficulties. Some teachers consulted colleagues or school administration
to find out their category; 34 respondents (14.7 %) left this item blank. These data
demonstrate that the previous system of certification of teachers did not work; the
problem required urgent and drastic changes. Now the Ministry of Education of
Latvia is implementing a new system of attestation of school teachers.

The gender characteristics of the samples confirm the obvious fact that
school has become an exclusively female professional territory in both countries.
The number of men in the Latvian and Russian samples is 7.3 % and 11.4 %,
correspondingly. However, in rural areas the percentage of men in teaching staff
is higher than in urban schools. In the Latvian sample, there are 5.6 % of men
among urban teachers, and 13.4 % of men among rural teachers; in the Russian
sample — 5.2 % and 16.98 %, respectively. This feature, common for both
countries, can be interpreted in the following way. Once choosing a pedagogical
profession, rural men do not usually leave it, and it becomes a matter of their
whole life and the main place of work; the kitchen garden helps to solve financial
difficulties. Men from urban schools more often leave the profession in search of
a job with higher social status and salary.

In order to get a more general view on the pedagogical community of the
two countries, the characteristics of school teachers were analyzed in the common
context with the data of university teachers. In May-June 2015, 198 university
teachers (80 in Smolensk and 118 in Riga) filled the questionnaire “University
Teachers’ Professional Identity”. Their requisite data are shown in the Table 2.

Table 2 Characteristics of university teachers in the samples of Riga and Smolensk
(Jermolajeva & Bogdanova, 2017)

Age Work experience Sc. degree
56 and Up to 16 and Dr. or
FIM (% - - :
(%) Mean Up(fo 3% 5| above |Mean| 5 6015 above | candidate/
30 08) 08 |~ 05) @) | P | o) | Mg )

R |76,3/23,7| 528 | 85 | 49,2 | 424 | 200| 7,6 | 28,0 | 644 57,6 /42,4
S |76,4/236 | 42,3 | 26,3 | 57,5 | 16,3 | 148| 20,0 | 475 | 325 80/20
R — Riga, S — Smolensk
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Four leading higher education institutions of Smolensk participated in the
survey: Smolensk State University, Smolensk State Medical University,
Smolensk State Agricultural Academy, and Smolensk Academy of Physical
Culture, Sports and Tourism. The average age of Smolensk lecturers is 42.3,
which favorably distinguishes them the other 3 samples. This means that in recent
years there has been an inflow of young people into higher educational institutions
of Smolensk (57.5 % of this sample are people aged from 36 to 55), and there are
good dynamic indicators of this process: 26.3 % of teachers are under 35 years
old. The opposite situation is in the Latvian sample consisting of teachers from
Riga Teacher Training and Education Management Academy, Latvian Academy
of Sport Education, Latvian Academy of Music, and Riga Technical University.
This sample is the oldest: the average age in it is 52.8 years, 42.4 % of the sample
are people in the age of 56 years and over (cf. 16.3 % in Smolensk). The inflow
of young people is very small: only 8.5 % are 35 or younger. Evidently it is
impossible to change the situation radically in the near future, though it requires
immediate and effective measures.

Most of the respondents in Riga started work at the universities more than
16 years ago (64.4 %); the percentage of teachers with the scientific degree
(57.6 %) is mainly provided by them. 42.4 % of university teachers from the Riga
sample have only the master degree. Therefore, not only the aging of the
pedagogical staff is observed, but decrease in pedagogical and research skill level
as well. In Smolensk universities the situation is essentially better: 80 % of
teachers have the scientific degree. This means that capable graduates remain in
universities as teachers, actively engage in research, and successfully defend
theses. The above-mentioned differences indicate to alarming situation in the
issue of academic personnel of Latvian higher education.

The gender ratio of university teaching staff in Russian and Latvian higher
schools is the same: 23.6 % of men in Smolensk, 23.7 % in Riga. Without taking
into account the situation in the school sector, the proportion of men teaching in
higher school may seem small. However, in comparison with the number of men
among school teachers (11.4 % in the Smolensk region sample and 7.3 % in
Latvian sample), it looks different. The number of men in the universities teaching
stuff is about the fourth, whereas their percentage among school teachers is too
small, especially in Latvia. It should become a matter of great concern in society
since the lack of male teachers has a negative impact on the professional choice
of young people; it seems difficult to change the situation in the near future.

Conclusions

1. The analysis of personal information items of the questionnaire for school
teachers revealed incompleteness of official statistics in both countries,
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which complicates the pedagogical research, monitoring the current situation
and the implementation of the educational reform. This suggests the need to
improve methods of collecting statistical information in the field of public
education.

A marked aging of teachers community as a whole has been observed in both
countries, as well as a lack of continuity of generations in the profession. In
Latvia, it is more evident than in Russia. In the 4 groups of teachers
participating in the study, the most unfavorable indicators are observed in
the group of university teachers in Riga.

The level of education of school teachers has grown significantly in recent
years: in Latvia 99.6 % of teachers have higher education and 94 % in the
Smolensk region. The problem of insufficient education of teachers persists
in rural areas of the Smolensk region (90.6 %).

Rural teachers loose to urban colleagues in the certification category, despite
the fact that their work experience is four years longer: the percentage of
teachers with the highest attestation category at rural and urban schools is
29.2 % and 54.2 %, correspondingly. Such an imbalance can indicate to non-
qualitative initial education (probably due to the distant form of learning that
is still widespread in rural areas), inefficiency of the system of in-service
teacher professional development, as well as inadequate certification system
that puts rural teachers in a non-winning position, which violates the equality
principle in the professional community. However, rural students loose most
since their right to qualitative education is violated.

The obtained data showed that in Latvia the previous system of certification
of school teachers did not work; the problem requires urgent and cardinal
changes.

School has become an exclusively female professional territory in both
countries. This leads to an imbalance in the educational environment;
students do not see sufficient number of positive patterns of male behavior.
However it should be noted that the percentage of men in rural schools is
higher than in urban ones.

Apart from aging of academic staff, decrease of teachers’ scientific
productivity is observed in Riga higher education institutions. The number
of university teachers in Riga who do not have a scientific degree is twice as
large as the similar indicator in the universities of Smolensk; the inflow of
young people is minimal, therefore the dynamics of scientific growth of
university teachers is weak. This requires immediate changes in the
personnel policy of Latvian higher schools.
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REALIZATION OF INTEGRATED LEARNING IN
STUDY PRACTICE: PRE-SERVICE TEACHERS
EXPERIENCES
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Gunta Silina-Jasjukevica
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Abstract. The integrated teaching is important tool for promoting the development of students’
critical and creative thinking, self-cognition, learning and cooperation skills and cultural
understanding in a constantly changing world. In Latvia, integrated curriculum has become a
challenge for educational reforms, too. Latvian teacher educators are looking for appropriate
Curriculum content and strategies, in order to promote pre-service teachers with
understanding of integrated learning, courage and ability to implement them in professional
activities.

The aim of an article is analyze possibilities how to improve the pre-service teachers’ readiness
to plan integrated lessons for study practice.

Methods: qualitative analysis of students’ pedagogical practice diaries.

In conclusions and discussion, the suggestions for the development of teacher education
Curriculum towards strengthening the different approaches to integrated learning in school
education.

Keywords: integrated education in primary school, pedagogical practice, teacher education,
modalities of integrated learning.

Introduction

The integrated curriculum teaching is important tool for promoting the
development of school students” knowledge, skills and attitudes that suits him in
solving problems in a changing reallife situation - self-cognition, critical and
creative thinking, learning and cooperation skills with others and cultural
understanding in a constantly changing world. In Latvia integrated curriculum has
actualized in educational reforms.

An important resource for improving the professional skills of pre-service
teachers is the pedagogical practice. Learning how to plan the lessons is a key
skill that the students have to develop in the study process. “Planning as a complex
process, and performance indicators that seem to present planning as an important
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but still straight forward professional skill to be acquired.” (Muttona, Haggera, &
Burn, 2011)

The aim of an article is analyze possibilities how to improve the pre-service
teachers’ readiness to plan and realize integrated lessons in study practice and.

Methods: The study was based on the qualitative design. A content analysis
of materials from 10 pre-service teachers’ pedagogical practice diaries were
proceeded in order to identify appearance of different kinds of integration there,
interpret the problematic issues and summarize suggestions for the development
of study practice instruction.

Theoretical background

The integrated approach to learning is in focus of pre-school and primary
educators over several decades. In Latvia, idea of integrated learning was
developed by Petersons (P&tersons, 1931) and Dekens (Dé&kens, 1919); more
recently, it is explored and developed by Petere (Petere, 2014) and Anspoka
(Anspoka, 2003). On general, a term ‘integrated learning’ is used by meaning:
learning more than one subject at once and building holistic system (be either
organic, not mechanic). As the most essential characteristic of integrated
teaching/learning is the wholeness (Kaulina, 2013; Petere, 2014). Together with
the acquisition of learning content, ‘a holistic approach to personality
development promotes a learning according to learners individual abilities,
learner’s intellectual, emotional and social development within correlations’
(Anspoka, 2003: 5), awareness of the motive in integrated learning as the inner
driving force, a subjective component, individual and different to everyone
(Petere, 2014: 116). Thus, a teacher’s action is important, as a result of which, the
conditions are created where a learner him/herself sees the wholeness of learning
content, not the teacher indicates the connections to be seen. The efficiency of
integrated teaching/learning is justified with the connection of learning to life
(because life is a whole), gaining the unity of a child’s spiritual development and
understanding of coherence within knowledge. It demands for teacher’s ability to
organize her work with a clear conception, structure, methods and principles,
combining several educational paradigms (Csorba, 2013).

As educational approach, integrated learning pretends to be more effective
than learning each subject separately. The problem is, that integration risks being
not effective tool for learning, without appropriate conceptual understanding of
the structural components of a wholeness and their interconnections. J Hattie’s
research approves that idea (Hattie, 2009). One more challenge for teacher
educators is that recent students have not rich experiences with integrated learning
during their schooling; so, it is a new topic for them, while learning separate
subjects is familiar and well-known.

75



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume 11, May 25" -26", 2018. 74-83

In recent educational discourse, three approaches to integration are defined:
multidisciplinary, interdisciplinary and transdisciplinary (Drake & Burns, 2004),
which can help to understand the usefulness of differently organizedcontent and
process of learning for reaching particular educational goals better. Each of them
has a different structure of a whole, different focus on educational aims, different
connections between curriculum subjects and relations to contexts of real world,
life.

Organizing the learning of several disciplines around one theme/ topic, is
characteristic for multidisciplinary approachto integration. Itfocuses primarily
on the obtaining clear, structured, knowledge and skillsto address key learning
standards identified by the area (Steinberg, 1997), as he call it — ‘routine
expertise’. There, teaching might not differ much from the teaching separate
subject.

In interdisciplinary approach to integration, teachers organize the
curriculum around learning across disciplines. Learners integrate information,
methods, tools, perspectives, possibilities, ideas, concepts and theories from two
or more fields in order to create “products’, explain the phenomenon or solve
problems. Learners are not able to do it using means of one field such as
information, methods, tools, ideas and concepts (Boix-Mansilla, 2010).
Interdisciplinary teaching/learning encourageslearners’ self-directed and self-
designed way of mastering learning content (Kidron & Kali, 2015) within the
boundaries of a set cognitive question. The focus of interdisciplinary approach is
not on what a learner is learning but how he/she is doing it (Kramer et al., 2007)
with a purpose to help them to reachdeeper levels of conceptual coherence, varied
set of reasoning and meta cognitive strategies, ‘adaptive expertise’ (Hatano &
Inagaki, 1986). So, there a teacher must be able to identify learners’ abilities and
introduce the implementation of different learning strategies.

In the transdisciplinary approach to integration, learners develop life skills
as they apply interdisciplinary and disciplinary skills in a real-life context.
Learning becomes organic, meaningful and transformative holisticv.s. mechanic
(Sterling, 2011). Two routes lead to transdisciplinary integration: project-based
learning and negotiating the curriculum (Drake & Burns 2004). Although content
may be grounded in a discipline, the unit is not considered a science unit or social
studies unit. It is important in transdisciplinary teaching learning toinvolve
students in asking authentic questions — have them participate and connect to their
lives as well as to give opportunity for students to discover answers. Therefore,
the tasks should be inquiry-based and allow time for discovery — “uncovering”
(Kaufman, 2003).

In context of the new demands to education — development of students’
competences and life skills - the transdisciplinary approach can be seen as the
most productive kind of integration. The task of teacher educators is to set
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appropriate questions for pre-service teachers, in order to encourage them to
realize deeper ways of integrated teaching in their study practice.
Transdisciplinary approach does not deny multi- and inter-disciplinary
learning, but use their tools as steps in real-life problem-solving process.
For empirical research, the key ideas are summarize in Table 1.

Table 1 Comparison of multidisciplinary, inter-disciplinary and transdisciplinary

learning
Categories Multidisciplinary Inter-disciplinary Trans-disciplinary
Focus Content—oriented Student — oriented Problem — oriented
Structure of | Relating the Skills, processes and Innovative solutions of
awhole concepts and concepts of one a real life problem by
processes of each discipline help to developing the content
subject to the one develop understanding | and tools of different
topic about the other one disciplines
Aim To obtain content To develop learners’ To solve a real-life
knowledge general skills. problem

Research design

Methods: The empirical research question is — to investigate, how the future
teachers’ describe integrated learning in their lesson plans, in order to identify
appearance of different kinds of integration.

Data collecting.The study was based on the qualitative analysis ofmaterials
from student practice diaries. 10 integrated lesson plans made by 4 year students
of the Pre-school and Primary School Teacher Professional Bachelor’s Degree
Program of University of Latvia were chosenfor analysis.All these students’
performance was highly evaluated by their mentors, so we can trust that their
professional competences are on a good level. What differs is a structure and
formulations of lesson plan components. The analysis of these differences can
give a feedback of professional study process and help to investigate better ways,
how to introduce an integrated learning in pre-service teacher professional
practice more effectively.

Before study practice, students have got theoretical insight about integrated
learning. In accordance with an instruction, all lesson plans should contain:

1) topic/ title; question for learning,

2) aimand objectives,

3) content of learning of several subjects,

4) learning outcomes,
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5) description of a process of lesson and teaching/ learning methods,

6) feedback.

Quialitative analysis of the data was carried out by two experts. Each of them
coded the data independently, then results of the analysis were compared,
discussed and common conclusions were made.

Lesson plans were read through several times by two experts, marking the
separate words and sentences, which could be interpreted to particular approach
of integration. Then generalization was undertaken by grouping codes with similar
meaning into one category (Mayring, 2007; Saldana, 2012). Then these categories
were related to the focus and structure of multidisciplinary, inter-disciplinary and
trans-disciplinary integration.

Results

By analysing the lesson plans, few aspects were revealed as different. They
could be interpreted as indicators of the different types of integration. Obviously,
there were varieties of the formulation and developmentof a topic,reliability of
learning outcomes, logic of connections of separate parts of the lesson and
distribution of learners’and teacher roles were analyzed. These categories partly
correspond with questions offered by Paxson’s for analysis of integrated learning:

1. What is the phenomenological context of this task?

2. What question or aim is being addressed in this problem?

3. What set of conceptual ideas are students expected to engage with in

this task?

4.  What reasoning strategies are students expected to engage with in this

task? (Paxson, 1996).

One difference is related to the formulation of a topic. In some lesson plans
topics were formulated in one word, for example, “Winter”, ““Air”’, “Electricity”,
“Capital™, as it is traditional in most textbooks and curriculum.

Such briefly and generalized formulation of a topic allows the teacher to
choose/ realize freely the learning content of various disciplines. For example, in
“Winter” lesson, learners “read and visualize poems about winter (literature),
look at reproductions of various works of art, create an illustration of previously
read poem (art).” Thereafter, teacher offers to primary students “to analyze
images of the problem situations during the winter and the task about safety on
the ice (social sciences)”. Each task is well done and learners read, imagine,
calculate, discuss and acquire new content, but a new set of knowledge is
kaleidoscopic, conjunction between learning episodes are formal without holistic
or personally meaningful understanding. Fragmented courses are likely to support
fragmented understanding (Steinberg, 2003).
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Another aspect, which makes difference in lesson plans, is formulation of
learning goals. Such formulations as promoting primary students’ “knowledge of
the capital's objects by learning the capitalization of letters”, “understanding of
the geometric figures”, “knowledge about electricity”, “understanding the
depicting of the landscape in the application”. They indicate, that pre-service
teacher focuses on teaching the content of curriculum subjects. Together with it,
a topic itself becomes unimportant — it looks as just a pretext for “talking about”
something familiar rather than for understanding the regularities of the real life
(such combination of words appears often in the descriptions of a lesson flow:
“what was a poem about?”, “write three sentences about...!””, “what do you
know/ think about...? etc.).

If the meaning of learning from the pupil's perspective is ignored in the
lesson plan, the transmission of subject knowledge and skills risks to become
formal; the integration of the various disciplines across the topic — mechanical,
the student's involvement in learning activities as an active participant -
insignificantly.

All mentioned indicate, that difficulties in providing a logical and natural
connection between the content of different subjects and the purpose of the lesson
and have aroused.

Another type of lesson plans contains different way of defining the topic and
learning goals. Such titles of a lesson as “Why living organisms need clean air?”’,
“How can | handle the electrical equipment safely?”’, “How can we support the
famous Latvian basketball player in USA?”’, “How can | depict the beauty of
winter in different forms of art?”” demonstrates some inner connections between
the objects from different disciplines.

Cognitive question helps the teacher to recognize the disciplines involved
and justify the thinking strategies needed for resolving the question. These lesson
plans confirms a high level of pre-service teachers’ competence to organize the
learning process in classroom. For example, in lesson plan “How can | create a
book?” a variety of learners’ activities together with appropriate choice of the
content of curriculum subjects were described. There learners are expected to set
criteria for qualitative book, create the texts/ stories (literature and native
language) and illustrations (art), classify the professions necessary for publishing
the book and distribute the roles in groups appropriately (social sciences),
evaluate individual abilities and interests (all disciplines together).

The lesson is perfectly composed; teacher leads the primary students’
learning by using the integration of learning content several disciplines for
developing general skills, introducing different thinking strategies and teaching
methods.

Cautious is that the main purpose of learners’ activities planned by teacher -
to create a book, is accepted without a debate about why this book is needed. The
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absence of space for learners’ voice/ ideas/ real life experience and the actual
socio-cultural context do not provide an awareness of the significance of learning.
This type of lesson fits with the characterization of inter-disciplinary learning,
leaving open a question about the development of learners’ life-skills and
transformative learning.

There were two lesson plans which differ much from other with a
formulation of a topic and introducing it. In both cases pre-service teachers begin
the lesson with problematic situation that needs to be resolved somehow — “The
teacher’s dog went missing yesterday; please help to find him!”” and “A classmate
Is accused painfully in social network; what should she do now?”. Pre-service
teachers admitted there, that these problems were not planned previously, but
encountered in real life. So, lesson plans are written after activities; they are rather
documentary than a plan.

The pupils' activity was suggested by the personal significance of the
situation; the joint decision about the most constructive solution to the problem
setting justified the meaning of the activities and made a clear progress towards
the result to be achieved. In theory, this is described as an authentic problem
situation, which involves counting on the complexity of life, inconsistency,
ambiguity, unpredictability (Lenkauskaite, 2015).

Student describe, how the learners analyze the possible causes of the
situation from different perspectives, offer ideas for problem solving, make the
decision to work out an apology email/ announcement about a missing dog in
groups in order to resolve misunderstandings/find a dog, create a draft and discuss
the possibilities to deliver it properly, set criteria for the successful outcomes of a
case and discuss a further sceneries. In feedback, personally and social
significance of learning the content of different disciplines were identified.
Learners analyzed how media studies (distribution of the announcement, safety
on the Web), ethics (conflict resolution, compassion, and responsibility),
language (applied writing) and social sciences (organization of cooperative
activities) can help to solve real-life situations.

Characterictics of lesson plan components that helps to identify approaches
of integrated learning are summarized in Table 2.

These lesson plans can be interpreted as the realization of transdisciplinary
learning, as a topic of lesson is related to an actual real-life situation, the concepts
and processes of several curriculum subjects are adapted to logically structured
problem solving steps, and learners have a possibility to join their life experiences
and realize the choices in each learning situation. In her reflection, student had
written her conclusions: “Real life appears as the best counselor which helps to
realize the integrated lesson purposefully and meaningfully. There is nothing
artificial to imagine. The need to solve the real life situation motivated children.
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The specific tasks aroused by themselves. Children understand the importance of
each learning activity for solving the problem. | was not scared of real life!”

Table 2 Characteristics of different approaches to integrated curriculum

Integration Multidisciplinary Inter-disciplinary Transdisciplinary
Introductionof | Introducing the topic | Introducing a Dicsussing the real-life
a topic in one word: our cognitive question: problem setting: Please,
topic is... how to depict a help me to find my dog!
winter beauty?

Learning goals | To learn discipline To promote To complete life-skills:
content: to complete | development of to promote a
understanding of general skills: to development of social
goodness. complete the responsibility, by

analytical thinking engaging in a charity
and creativity by campaign.
producing a book.
Content Defined by Standard | Defined by standard, | Chosen by learners,
adapted by teachers adapted to standards by
teachers.

This finding, together with elation and joy, reveals one more aspect of
transdisciplinary learning. A word “fear”, used by student there, denotes the
challenge for teacher’s competence and teachers’ educators — how to react
professionally to various events in the everyday life of pupils and to show the
learners that learning is possible in any situation of life.

Conclusion and Discussion

Following features of transdisciplinary learning were classified by content

analysis:

e Problem is based on a specific life event. Setting the cognitive question
does not automatically lead to transdisciplinary learning.

e All activities are not planned previously, the openness to the concrete
situation and learners’ ideas are crucially important for trans-
disciplinary learning.

e  Teacher can provide such process of learning, if he understand a
structure and meaning in real life context.

In order to help pre-service teachers understand TD training in study process,

it makes sense to:

e Introduce the experiments with a situated learning to provide students’
own experience how the situation can serve as a transdisciplinary
learning opportunity.
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e To organize a cooperation of members of teaching staff for practice the
trans-disciplinary learning in professional studies.

e  Together with specific professional competences, cultivate pre-service
teacher’s deep learning, responsiveness, flexibility, creativity, decision-
making skills.

In accordance with traditionally implemented principle of 40 minutes lesson
and the assumption that integrated learning is possible only for an experienced
teacher, instruction, students have an instruction to developed each integrated
lesson plan as an autonomous thematic unit for 80 minutes. It is possible that the
time limit and several unrelated integrated models (i.e., rectangles in environment
and Christmas traditions and safety on an ice) in one day interferes the meaningful
resolution of a life-related problem. An integrated model practice is recommended
for a longer period of time - day or week.

In study process, to develop pre-service teachers’ awareness of a paradox
that more complex learning can appear easier than simple one, if it has a holistic
nature.
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SKOLOTAJS PILSONISKAS IZGLITIBAS MACIBU
PROCESA

Teacher in Citizenship Education Learning Process

Ireta Cekse
Andrejs Geske

Olga Pole
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Abstract. The recent reforms in the Latvian general education curriculum along with a school network
reorganization have brought new attention to the issues related to a teacher education and the level of
professionalism in everyday teaching work. Soviet-era education and work experience in diverse
political and education systems (under the Soviet rule and after the restoration of independence) are
factors that should be taken into account when analyzing the teacher in the citizenship education
learning process. For the needs of this Paper, the authors used the data of the IEA ICCS 2016
(International Association for the Evaluation of Educational Achievement International Civic and
Citizenship Study 2016) teachers who teach citizenship education-related school subjects (n=249) and
their students (N=3224, Grade 8, average age from 13 to 14). To process the data, the authors
usedclusters, correlations, regression analysis and descriptive statistics. The aim of this Paper is to
study what the teacher is like in the process of citizenship education. The findings allow making two
conclusions: First, the teacher’s personality, experience and networking skills plays an important
role; Second, the popular assumption among both professionals and nonprofessionals that
cooperation between an eighth-grade teachers and parents leads to a better student achievements is
false.

Keywords: citizenship education, comparative studie, ICCS, teacher, paradigm shift, learning process.

levads
Introduction

Pedéjo gadu reformas Latvijas visparizglitojoSo skolu izglitibas satura un
skolu tikla reorganizacija ir aktualiz€juSas ari jautajumus, kas saistas ar
skolotaju izglitibu un profesionalitates limeni ikdienas macibu darba. Macibu
satura reformas, kas tiek dévétas par ,izglittbu misdienigai lietpratibai” jeb
~kompetences balstitu macibu pieeju”, ir izvirzijuSas jautajumu par skolotaja
sp&ju ieklauties jaunaja izglitibas paradigma un prasmi izmantot jaunas pieejas
sava darba.

Latvijas skolotaja portretu iezimé OECD Starptautiska macibu vides
pétijuma — TALIS 2013 pétijuma rezultati. P&tijums, raksturojot skolotaju, atklaj
ievérojamu skolotaju Ipatsvaru vecuma péc 40 gadiem. Latvijas pedagogu
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vid&jais vecums ir 47 gadi, vid€jais darba miuzs — 22 gadi. 89 % no visiem
Latvijas skolu pedagogiem ir sievietes. Salidzinajumam, Latvijas kaiminvalsts
Igaunijas pedagoga vidgjais darba miizs, tapat ka Latvija, ir 22 gadi, skolas no
visiem pedagogiem 84 % ir sievietes, savukart Skandinavijas valstis — Somija un
Danija — attiecigi 15 gadi un 72 %, 16 gadi un 60 % (OECD, 2014).

Latvija pilsoniskas izglitibas saturs lielakoties tiek ieklauts socialo zinibu
macibu priekSmeta satura, tapéc turpmak raksta, verSoties pie skolotajiem, kas
maca ar pilsonisko izglitibu saistitu macibu saturu, vini tiks definéti ka socialo
zinibu skolotaji.

Raksta aplukoti vairaki ar skolotaja personibu, ricibu un prasmém saistiti
aspekti. Pirmkart, raksta autori ieZimé skolotaju galvenos ricibas un domasanas
celonus, veérS uzmanibu uz skolotaju ikdienas darbibam un macibu procesa
veidoSanas paradumiem. Otrkart, raksta sniegti empiriski dati, kas parada
korelacijas starp socialo zinibu skolotaju personibas lomu un skolénu
sasniegumiem pilsoniskaja izglitiba. Treskart, publikacija iezimé biitiskus
faktorus, kurus vajadz&tu nemt ve&ra skolotdjiem, lai uzlabotu skolénu
sasniegumus pilsoniskaja izglitiba.

Latvijas izglitibas paradigmu mainas konteksta bitisks ir socialo zinibu
skolotaju nostajas un ricibas skaidrojums, tapec tiek izvirzits merkis — novertet,
kads ir skolotajs pilsoniskas izglitibas macibu procesa. Mérka sasniegSanai
izmantotas zinatniskas literatiras un pétijumu analizes metodes, ka arl
kvantitativas petniecibas metodes. Petijuma baze ir ICCS 2016 pétijuma
respondenti — skolotaji, kuri atzim&jusi, ka pasniedz socialas zinibas 8. klasu
skoléniem. P&tijuma tika izmantoti dati no skolénu testa un skolotaju aptaujam.

Socialo zinibu skolotaja raksturojums Latvija
The Social Science Teacher Portrait in Latvia

Latvijas skolu tikla un izglitibas satura reorganizacija ir aktualiz&jusi
jautajumu par skolotdja konkur€tsp€ju un darba kvalitati. Ka iepriekS mingéts,
Latvijas pedagogu vidgjais vecums ir 47 gadi. Saja vecuma grupa ir pedagogi,
kuri savu pamata un vidgjo izglitibu ir ieguvusi PSRS pastavésanas laika, bet
augstako izglitibu — ari Padomju Savienibas laika vai 20. gs 90. gados
atjaunotaja Latvija. Tas nozimég, ka lielu dalu savas dzives un macibu laika vini
ir pavadijusi politiski un ideologiski veidota telpa, kur domin&ja marksistiski —
leniniskais pasaules uzskats, kas apslap&a radoSumu, iniciativu un brivas
personibas attistibu (Blima, 2016). Savukart savas darba gaitas Sie skolotaji ir
uzsakus$i 90. gadu sakuma, laika, kad Latvija atguva neatkaribu un uzsaka
reformas daudzas valstij nozimigas institiicijas, tostarp ari izglitiba. Sis apstaklis
lauj 1zvirzit pien€mumu, ka skolotajiem, kuri saka pasniegt pilsoniskas izglitibas
satura priekSmetus 20. gs. 90. gadu pirmaja pusg, triika pieredzes un pilsoniskas
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kompetences, kada veidojas, dzivojot un izglitojoties demokratiska sabiedriba.
Vini visu savu apzinigo muzu bija nodzivojusi cita valsts iekarta, kura valdija
citas vertibas, dzives uztvere un izglitibas ieguves un pasniegSanas tradicijas.
2016. gada Sie skolotaji ir sasniegusi apméram 50 gadu vecumu un ir liela
varbutiba, ka vairums no viniem turpina savas darba gaitas skola. Katrai
paaudzei piemit sava kultlira un tas ir ar1 veids, ka tiek raditas un strukturétas
zinasanas (Braslavsky, 2003). Tas nozimé, ka Siem skolotajiem ir vismaz divi
izaicinajumi — saprast, ka musdienu skoléniem japasniedz pilsoniskas izglitibas
saturs un ar kadam metodém veicinat So skolénu lidzdarbibu izglitibas procesa.

Starptautiska pilsoniskas izglitibas pétijuma 2009. gada un 2016. gada
pétijumu ciklu rezultatu salidzinajums starp dalibvalstim norada uz vajo Latvijas
skolénu pilsoniskas kompetences Iimeni un zemajiem sasniegumiem (Schulz,
Ainley, Fraillon, Losito, Agrusti, & Friedman, 2017). Ka viens no skolénu
sasniegumus ietekméjoSiem faktoriem ir skolotajs, kurS Latvijas gadijuma ir
pieredz€jis PSRS nedemokratiska rezima realitati un dzivi atjaunota
demokratiska sabiedriba. Sis divas pretpolu paradigmas izglitiba un iemacitajos
paradumos veido domasanas, attieksmes un ricibas sadursmes pedagogiskaja
darbiba, kas savukart rezultéjas mazproduktiva macibu procesa un zemos
skolénu sasniegumos pilsoniskaja izglitiba.

Pétijuma apraksts un datu apstrades metodes
The Research Methodology and Data Analysis Methods

Starptautiskais pilsoniskas izglitibas pé€tijums ir longitudinals un lidz §im
plasakais pilsoniskas izglitibas pétijums Latvija un pasaule. Pilsoniskas
1zglitibas pétijuma galvenais merkis ir novertet jaunieSu gatavibu uznemties
dazadas pilsonu lomas, ka arT noskaidrot skolotaju viedokli par macibu procesu
un pilsonisko izglitibas saturu (Ainley, Schulz, & Friedman, 2012). P&tijums
sniedz iesp&ju ieglt un analiz&t pilsoniskas izglitibas sasniegumus un pilsonisko
attieksmju tendences Latvijas un starptautiskaja méroga laika posma no 1999.
gada Iidz 2016. gadam. ICCS 2016, kas ir jau treSais pétijuma cikls, piedalijas
24 valstis: 3 Azijas, 16 Eiropas (tostarp arT Krievija) un 5 Latinamerikas valstis
(Schulz, Frallion, Ainley, Losito, & Kerr, 2008; Ainley, Schulz, & Friedman,
2012).

Skolotaju pilsoniskas izglitibas macibu procesa analizei tika izmantoti
Latvijas skolu (N=147) socialo zinibu skolotaju aptauja (n=249) un skolénu
testa (N=3224) iegiitie dati.

Skolénu testa ir ieklauti 80 jautajumi (10 % no tiem ir atvertie jautajumi,
bet 90 % vairakizvélu jautajumi). Jautajumi ar rotacijas palidzibu izvietoti
astonos testa bukletos. Katram skolénam ir japilda tikai viens testa buklets.
Toties skolotaju aptauju veido vairakas sadalas — konteksts, skolas vide un
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pilsoniska izglitiba. Atseviska jautajumu sadala par pilsonisko izglitibu ir
paredzeta tikai socialo zinibu priekSmeta skolotajiem. Aptauja kopa ir 27
jautajumi.

Dati apstradati ar SPSS datu statistikas programmas palidzibu. Klasteru
analize tika izmantota, lai klasificeétu datu kopa apakSgrupas jeb klasteros
pilsoniskas izglitibas meérkus, skolotaju informacijas lietojuma formas un
macibu procesa izmantotas metodes. Rezultata katrai jautajumu grupai tika
izveidoti divi klasteri.

Tapat skolotaju un skolénu datu analizei tika izmantotas korelacijas, kuru
mérkis bija noverteét savstarp€jo sakaribu cieSumu starp skolotaju parliecibu,
macot konkrétas pilsoniskas izglitibas témas, un skol€nu sasniegumiem
pilsoniskaja 1zglitiba. Savstarp€jas sakaribas tika meritas urbanizacijas
Skersgriezuma — Riga, lauki un pilsétas. Tapat korelacijas tika veiktas ar1 starp
skolénu sasniegumiem un skolotaju izmantotajam macibu metodém stundas.

ICCS 2016 iegiitie rezultati: skolotaju faktors
ICCS 2016 results: teachers

Svarigi ir apzinaties, kadus merkus vélas sasniegt pilsoniskas izglitibas
skolotajs. Tie var biit gan plasaki, gan Sauraki. Veicot klasteru analizi, iesp&jams
sadalit skolotajus divas grupas péc to izvirzitajiem pilsoniskas izglitibas
mérkiem. Pirma grupa (71 % skolotaju) ka savu galveno metodi pilsoniskas
izglitibas pasniegSana pielieto skolénu darbibas veicinasanu tuvéja loka — skola
un klasé. Pirmas grupas skolotaji daudz biezak atzimejusi, ka pilsoniskas
izglitibas mérki skola ir veicinat skolénu lidzdalibu skolas aktivitates, veidot
skoléniem konfliktu risinasanas prasmes un kritisko domasanu. Otras grupas
skolotaji (29 %) mingtajiem aspektiem pieverS mazaku uzmanibu, vairak
uzsverot ar€jo loku — pilsonu tiesibas un pienakumus, politisko lidzdalibu,
iesaisti vietgjas pasvaldibas dzive. Pétljuma testa abu grupu skolotaju skoléni ir
uzradijusi loti [idzigus sniegumus, kuros nav statistiski nozimigas atSkiribas.

Skolotaju aptaujas bija ieklauta jautajumu grupa par to, cik parliecinati
skolotaji jiitas, macot 12 pilsoniskas izglitibas t€mas, pieméram, cilvektiesibas,
pilsonu tiesibas un pienakumi, sievieSu un virieSu lidztiesiba, konfliktu
risinasana u.c. Skolotaji savu viedokli izteica Likerta skala — pilnigi parliecinats,
pietieckami parliecinats, ne parak parliecinats, neparliecinats. Vidgji skolotaji
apgalvoja, ka jitas pietiekami parliecinati, macot pilsoniskas izglitibas témas.
Nedaudz zemaks pasveért€jums, salidzinot ar citiem skolotajiem, bija tieSi Rigas
skolotajiem. Tacu jaatzimeé, ka Riga skolénu sasniegumi bija visaugstakie.
Kopuma Latvija skolotaju paSverte€jumam nebija statiski nozimiga korelacija ar
vinu skolénu sasniegumiem, bet Riga un laukos ta bija negativa (p<0,05). To
varétu skaidrot ar labako skolotaju augstakam prasibam pret sevi.
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Citi petijumi uzrada lidzigus vai pret€jus rezultatus. Piemeram, 1999. gada
Latvijas 8. klaSu matematikas skolotajiem ar augstaku paSvértéjumu skolénu
matematikas sasniegumi bija augstaki, tomér daZas citas valstis sakariba bija
preteja (TIMSS 2000).

ASV zinatnieki ir izpetijusi, ka nepastav saistibas starp kop&jo skolotaju
profesionalo pasvertejumu un skolénu sasniegumiem, bet skolotaju individualais
profesionalais pasvertéjums var to ietekmét (Channell & Opra-Nadi, 2014).
Starptautiskaja matematikas un dabaszinatnu petijuma TIMSS 2011, salidzinot
ASV un Japanas skolotaju sadarbibu, atklajas, ka Japana skolotaju savstarp€ja
sadarbiba veicindja skolotaju profesionalo pasvertejumu, bet ASV skolotaju
sadarbiba, izstradajot macibu planus, pozitivi ietekméja skolénu sasniegumus.
(Reeves, Pun, & Chung, 2017).

Lai skolotaji varétu biit parliecinati par savu varé€Sanu un vaditu macibu
procesu, viniem paSiem jaizmanto atSkirigi informacijas avoti. Tie ir priekSmetu
programmas, pirmavoti, macibu gramatas, dazadi public€ti macibu materiali,
mediji, metodiskie materiali, interneta resursi, dazadi dokumenti.

Lietojot klasteru izdaliSsanas metodi, péc izmantoto informacijas avotu
lietojuma skolotajus var sadalit divas grupas — intensivi avotus izmantojoS$o
grupu (63 % skolotaju) un mazak avotus intensivi izmantojoSo grupu (37 %
skolotaju). Pirmas grupas skolotdji iev€rojami vairak izmanto pirmavotus
(piemeram, konstitiiciju, cilvéktiesibu deklaraciju), socialo zinibu priekSmeta
standartus un programmas, Izglitibas un zinatnes ministrijas paklautibas iestazu
1zdotos metodiskos materialus. Otras grupas skolotdji Sos materialus izmanto
ievérojami retak. Un diezgan parsteidzosi jakonstate, ka otras grupas skolotaju
skolénu sasniegumi ir ievérojami augstaki — 487 punkti pret 470 punktiem
(sasniegumu starpiba ir statistiski nozimiga ar 99 % ticamibu). Augstaki
sasniegumi ir skoléniem, kuru skolotaji vairak izmanto interneta resursus.

Skolotaji var veidot atSkirigas stundas, to stils lielakoties ir saistits ar
skolotaju pedagogisko parliecibu un profesionalajam sp&jam, ka art ar konkréto
skolénu klasi. Skolotaju vadiba skoléni izstrada projektus, strada mazas grupas,
piedalas lomu spél€s, veic pierakstus péc skolotaja stastijuma, diskute, péta
interneta resursus, macas no macibu gramatam, ierosina témas nakamajam
stundam. Petijuma rezultati rada, ka skolotajus var sadalit grupas péc STm
aktivitatém. Ir skolotaju grupa, kura aktivi lieto visas §is metodes, un skolotaju
grupas ar vidéju un zemu nosaukto aktivitasu pielietoSanu stundas. Skolénu
sasniegumi nav statistiski nozimigi atskirigi So grupu skolotajiem. Aplikojot
atseviSkas aktivitates, tika konstatéts, ka kadas izcelsana un biezaka lietoSana
nenodro$ina augstakus skolénu sasniegumus. Zemaki skolénu sasniegumi ir
skolotajiem, kuru skoléni stundas macas no macibu gramatam (korelacija
r=0,18, p<0,01), pieraksta skolotaja stastijumu (r=0,11, p<0,01), strada mazas
grupas (r=0,08, p<0,01), strada projektos (r=0,08, p<0,01). Tas varétu noradit uz
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to, ka skoléniem nav saistoSa macibu gramatu lasiSana un konspektu rakstiSana.
Savukart tas, ka zemaki sasniegumi ir skoléniem, kuri strada projektos un mazas
grupas, varétu noradit uz neprasmigu S0 metozu lietoSanu.

Skolotaji saredz arT iesp&jas uzlabot pilsonisko izglitibu sava skola (1. tab.).
Visvairak skolotaju (38 %) uzskata, ka vajadz&tu labakus macibu materialus un
macibu gramatas. Tapat biitu nepiecieSama lielaka argjo organizaciju iesaiste
(28 %), vairak macibu stundu (27 %), vecaku iesaiste (25 %), lielakas iesp&jas
kvalifikacijas celSanai macibu satura (25 %) un macibu metodes (25 %), plasaka
sadarbiba starp skolotajiem (25 %). Statistiski nozimigi ar 95 % ticamibu
augstaki sasniegumi bija skol€niem, kuru skolotdji v€l€jas vairak savstarp€ji
sadarboties, ka ar1 intensificét sadarbibu ar vietéjo pasvaldibu. Toties zemaki
sasniegumi bija to skolotaju skoléniem, kuri v€lgjas liclaku vecaku iesaisti.

1. tab. Pilsoniskas izglitibas macibu procesa iespéjamie uzlabojumi skola
Table 1 Possible impruvments of citizenship education learning in the school

Apgalvojums Piekrit, %
Labaki materiali un macibu gramatas 38
Lielaka organizaciju un ieintereséto personu iesaistisanas 28
Vairak laika pilsoniskas izglitibas jautajumu apguvei 27
Lelaka vecaku iesaistiSanas 25
Vairak kvalifikacijas celSanas kursu metozu apgiiSanai 25

Vairak kvalifikacijas celSanas kursu zinasanu papildinasanai

macibu priekSmeta 25
Labaka sadarbiba starp dazadu priekSmetu skolotajiem 25
Lielaka sadarbiba starp skolu un vietgjo sabiedribu 24
Vairak projektu iesp&ju, kas ir saistiti ar pilsonisko izglitibu 21
Vairak biitu vajadzigi materiali un macibu gramatas 19
Jauns pilsoniskas izglitibas macibu standarts 12
Lielaka uzmaniba pilsoniskajai izglitibai no vietéjam izglitibas 9
parvaldém
Formala vertésana pilsoniskaja izglitiba 2
Secinajumi
Conclusions

Pilsoniskas izglitibas saturs, apguve un pasniegSanas metodes, pret&ji
eksaktajam zinatn€m, nav tieSi saistitas ar konkrétam prasmém. Pilsoniskaja
izglitiba lielaks uzsvars tiek likts uz kompetencé€m, ipasu lomu pieskirot
uzvedibu ietekmg&josam atticksm&m un videi.
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Ka viens no skolénu sasniegumus ietekmégjoSiem faktoriem ir skolotajs,
kur§ Latvijas gadijuma ir pieredzgjis gan PSRS nedemokratiska rezima realitati,
gan dzivi atjaunota demokratiska sabiedriba. Sis divas pretpolu paradigmas
izglitiba un iemacitajos paradumos veido domaSanas, atticksmes un ricibas
sadursmes pedagogiskaja darbiba, kas savukart rezultéjas mazproduktiva macibu
procesa un zemos skolénu sasniegumos pilsoniskaja izglitiba.

Nav statistiski nozimigas atSkiribas, vai socialo zinibu skolotajs ka savu
galveno metodi pilsoniskas izglitibas macibas redz skolénu darbibas veicinasanu
tuveja loka — skola un klasé — vai argja loka — pilsonu tiesibas un pienakumos,
politiskaja lidzdaliba, iesaiste vietejas pasvaldibas dzive.

ICCS 2016 petijuma iegiitie dati apliecina, ka augstakus sasniegumus
pilsoniskaja izglitiba uzrada tie skoléni, kuru skolotaji ir paskritiskaki un ar
augstakam prasibam pret sevi, kuri v€las vairak sadarboties ar citiem
skolotajiem, ka arT intensificet sadarbibu ar viet€jo paSvaldibu.

Empirisko datu analize apliecina, ka augstakus sasniegumus pilsoniskaja
1zglitiba uzrada tie skoléni, kuru skolotaji macibu stundas uzsvaru liek nevis uz
tradicionalo avotu (macibu gramatas, metodiskie materiali u.c.) lietojumu, bet uz
interneta un socialajos tiklos pieejamajiem avotiem. Tas apliecina miisdienu
informacijas pieejamibas un lietoSanas biitisko ietekmi socialo zinibu apgtSana,
kas, visticamak, nakotn€ pieaugs. Socialo zinibu skolotajiem jaiet Iidzi laikam,
jaizmanto sava darba interneta un socialo tiklu piedavatas iespgjas. So faktoru
bitu verts izmantot nakotné ne tikai, lai stiprinatu Latvijas skolénu zinaSanas
pilsoniskajas izglitiba, bet ari, lai celtu Latvijas skolénu un skolotaju mediju
lietoSanas pratibu un attistitu kritisko domasanu.

Ir konstatéts, ka skoleniem nav pievilciga ne tikai maciSanas, izmantojot
tradicionalos macibu satura avotus, bet ir ari problémas socialo zinibu
priekSmetos, stradajot mazas grupas un projektos. Domajams, ka probléma ir
nevis metodeés (grupu darbs, projektu darbs), bet skolotaju spgja S$is metodes
izskaidrot un praktiski organizet atbilstoSi Rietumvalstu praksei.

Summary

The topicality of the research determines the fact, that currently Latvia is undergoing a
major changes regarding the educational curriculum which now will be defined as
competence-based education curriculum. Therefore, in order to develop a qualitative new
education curriculum in Latvia, it is necessarily to understand the weaknesses of the current
educational curriculum, outlining the teacher as the key element in this process.

The aim of this Paper is to reveal the teachers everyday activities, skills as well as
personality features in the context of citizenship education.

The theoretical part of this Paper deals with a several aspects related to the teacher's
personality, behavior and skills. The authors outline the main causes of teachers’ action and
thinking as well as draw an attention to teachers’ everyday activities and habits that forms the
citizenship education learning process.
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The practical aspect of this Paper is to outline the key factors that teachers should take
into account in order to improve students’ achievement in civic education, therefore creating a
background for the new competence-based education curriculum in Latvia.

The recent reforms in the Latvian general education curriculum along with a school
network reorganization have brought new attention to the issues related to a teacher education
and the level of professionalism in everyday teaching work. The findings of the latest
Teaching and Learning International Survey - TALIS 2013 suggests that the average age of
the teachers in Latvia is 47 years and a typical teacher has an average of 22 years of teaching
experience (OECD, 2014). The findings of the International Civic and Citizenship Education
Study - IEA ICCS 2016 also confirms that a large number of teachers are close to retirement
age — the majority of the respondents are in the age group between 40 and 59 years (Schulz,
Ainley, Fraillon, Bruno, Gabriella, & Tim, 2017). Soviet-era education and work experience
in diverse political and education systems (under the Soviet rule and after the restoration of
independence) are factors that should be taken into account when analyzing the teacher in the
citizenship education learning process (Blama, 2016).

For the needs of this Paper, the authors used the data of the IEA ICCS 2016 teachers
who teach citizenship education-related school subjects (n=249) and their students (N=3224).
The authors analyzed the data obtained from teacher surveys on the learning process and
goals of citizenship education. As to the student data segment, the authors useed the test part
whose results represents the citizenship education achievements of all Latvian eighth-grade
students.

To process the data, the authors usedclusters, correlations, regression analysis and
descriptive statistics.

The main findings of this Paper are: 1) higher achievements in citizenship education
pertain to those students whose teachers rarely use different teaching sources in the class but
cooperate with other teachers and local communities. 2) the desire to cooperate with parents
thus avoiding taking full responsibility for producing good results, in turn, is assessed as a
contributing factor to lower achievements.

These findings allow making two conclusions: First, the teacher’s personality,
experience and networking skills plays an important role; Second, the popular assumption
among both professionals and nonprofessionals that cooperation between an eighth-grade
teachers and parents leads to a better student achievements is false. The Paper’s findings
could contribute to building a more comprehensive social and civic domain of the new
competence-based education curriculum.

The aim of this Paper is to study what the teacher is like in the process of citizenship
education.
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Abstract. In the 21% century, under the conditions of the common European labour market and
common information space, the issue concerning educating competent individuals able to work
productively and communicate effectively in different life situations has become increasingly
important. The competency-based approach has become a topical issue in pedagogy. The aim
of the article is to analyse the development of the methodology of the competency-based
approach in pedagogy and to consider the essence and the structure of the competency-based
approach.

Results: the concept was approbated in the educational process in Pushkin Lyceum in Riga;
there were obtained positive results in the development of the educational competency of the
Lyceum students.

Keywords: the competency-based approach, competency, the methodology of pedagogy.

BBenenue
Introduction

XXI Bek oTnnMyaeTcss HEBUJAHHOM paHee TMHAMHYHOCTBIO M CIIOKHOCTBEO
COIMAIPHOTO, HAYYHO-TEXHUYECKOTO W KYJIbTYPHOTO Pa3BUTHS, TIIyOMHOWU H
3HAYMMOCTBIO TMPOUCXOAANIMX B HEM TniepeMeH. HaOmromaroTcs mporecchl
riobanu3anuu: co3nanue EBpomelickoro o01mero pelHKAa Tpyaa, €IUHOTO
WH(POPMAITMOHHOTO MPOCTPAHCTBA. B ATOM CBSI3U MOSBIISIETCS HEOOXOIUMOCTh
MIPUBECTH B COOTBETCTBHUE OOpa3oBaTEIbHBIN MPOIECC U MOTPEOHOCTH PHIHKA
tpyaa. Kak Hukorga aktyanbHbl cerofus uaen B. M. Bepuaackoro (2012). Ou
CUHUTaJ, YTO €IUHEHHUE BCEX JIIOJCH IJIAHEThl — 3TO €CTECTBEHHO-UCTOPUUCCKUIM
MPOIIECC: YEJIOBEUECTBO JIOMKHO IIOYYBCTBOBAaTh Ce€0s €AUHBIM, 00pecTH
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OILYIIEHUE HEepa3/IeIbHOM 0OIIHOCTH 3a Cy1b0Y BCeil MmaHeThl. B 3TuxX yciaoBusix
oco0oe 3HaueHHWe TmpHOOpeTaeT TmpobjeMa BOCHHTAaHUS U O0Opa3OBaHUS
KOMITETEHTHOTO YEJIOBEKA, CIIOCOOHOTO MPOAYKTUBHO TPYAUTHCS U TBOPUCCKH
00IIaTHCS B PA3JIMYHBIX KU3HEHHBIX CUTyalusX. K BEUHBIM UCTHHAM OTHOCHUTCS
¥ TIOHMMaHHWE CaMOro 4eJoBeKa Kak BhICIICH IeHHOCTH Ha 3emie. OcolOyro
3HAYUMOCTh MPUOOpeTaeT mpodiieMa KOMIIETEHTHOCTHOTO TOAXO0/Ja B
IIE€IarOTMKE.

[lenp  cTrathi —  MPOAHATU3UPOBATh  METOAOJIOTHIO  Pa3BUTHUSA
KOMIIETEHTHOCTHOTO TMOJIXOJa B TME€JAaroruke, pacCMOTPETh CYIIHOCTh |
CTPYKTYPY KOMIIETEHTHOCTHOT'O TTOJX0/1a.

Mertonbl UCCeA0BAHMS: TEOPETUUECKUN aHAIN3, UHTEPIIPETALIHS.

B cratbe mnpencraBieHa HOBas KOHUEMIUSA, B KOTOPOW pacCMaTpUBACTCS
CYIIHOCTh U CTPYKTYpa KOMIIETEHTHOCTHOTO MOX04.

KoMmneTeHTHOCTHBIMH  MOAXOA — 3TO  CHUCTEMHOE  0Opa3oBaHME.
KOMITETEHTHOCTHBIM MMOJAXOJ — 3TO CUCTEMa NPUHLMIIOB, ONPEACISIOIINX
HAaIMpPaBJICHHOCTh NEAArOTHYECKOr0 nporecca. KOMIeTeHTHOCTHBIN OAXOT — 3TO
COBpPEMEHHAasi TEXHOJIOTUS 00pa30BaHusl, KOTOPasi BKIIOYAET COACP>KATEIbHBIN 1
MPOIIECCyaNbHBIN (JIeSITEILHOCTHBIN) acniekThl. ColepKaTelIbHBIM aceKT — ATO
cucteMa KoMmneTeHIun. [IporeccyanbHblil aCIEKT BBIPAXKEH B LUKIIE IpOLEcca
NEATEIIbHOCTH KaK €IMHULbI IESITETbHOCTH.

KoruutuBHbIN moaxoa B 1rneaaroruke
Cognitive approach in pedagogy

®dwiocopuss o0pa3oBaHHMSA B CBOMX OCHOBHBIX XapaKTEpHUCTHUKaX
HEepa3phIBHO CBsi3aHa C OCOOCHHOCTSMH KOHKPETHO-HCTOPUYECKOTO JTama
pa3BuThs 0OO0IIeCTBa. MEHSIOTCS HCTOPUYECKUE YCIIOBHSI, MEHSETCS W
METOJIOJIOTHSI TEAAarOTHKU: TENAaroTHYecKUue TOAXObI, TPHHIUIBI, MEHSICTCS
COZICpIKaHKe U HAIPaBICHHOCTh 00pa3oBaHus. MHOTHE JIECATHICTUS HIKOJIAPU
OpraHM3anuy y4eOHOTo Tpollecca UCXOHiIa U3 MOHMMAaHHs YeJOBEKa HU Kak
OCHOBHOW IIEHHOCTH OOIIECTBA, a KaK €ro TJIaBHOW MPOWU3BOIUTEIHHOMN CHIIBI.
OcHoBaHueM /sl pa3pabOTKU METOJOJIOTHH TMEIarOTHKH B 3TOT MEPUOJ ObUIN
3HAHUS, YMECHUS M HAaBBIKU. BeayIinum moaxoaoM ObUT KOTHUTUBHBIN moaxo/1. B
OCHOBE KOTHHUTHUBHOTO TOAXOJa ObUIM AMJAKTHYCCKUE MPUHIIUAIBL MPUHIINI
OCO3HAHHOTO YYCHHUS, TIPUHIIUI MTOCICIOBATEIILHOCTH, TOCTYITHOCTH U T.J1. DTO
NPUHIIEL, KOTOpbIe ObUM TpoBo3riamensl emé . A. Komenckum (1989).
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JINYHOCTHO-1eATEeJILHOCTHBIN MOAX0/] B MeJaroruke
Action-based approach in pedagogy

Bo BTOpo#i monoBuHe XX Beka CTaJIO OYEBUJIHO, YTO SKOHOMHYECKHUA U
JTyXOBHBIN MPOTPECC MOKET OBITh 00ECIICUeH TOIHKO aKTUBHBIMH, CBOOOTHEIMU
JUYHOCTSMH, CTIOCOOHBIMU HEOPAMHAPHO MBICIIUTH, CAMOCTOSTEIHLHO TPUHUMATh
pelIeHrs, TBOPUECKU UX pealin30BbIBaTh. CTajgo SICHO: YEIOBEK, BOCIIUTAHHBIMI
KaK MWCIOJIHUTENIb, HE MOXKET CTaTh OCHOBOM TOCTYMAaTEIhHOTO Pa3BUTHUS
obmiectBa. B pesynbrate MEHS€TCS METOJOJIOTHS TEJarorukKu: KOTHUTHBHBIM
MOAXOJ, OMpPEICNAIONIUM HaMPaBJICHHOCTh Y4EOHOro Mpolecca Ha pPa3BUTHE
YyeJoBeKa KakK TJIAaBHOM MPOM3BOJIUTENBHOW CHJIBI OBbUI HEIOCTAaTOYHBIM.
[TosiByisieTCs: HOBOE€ OCHOBaHUE JJIsl Pa3pabOTKU METOAOJOTHM Teaaroruku. v
CTAHOBUTCSI XapaKTep JeATeIbHOCTH. Beaymmm B CHUCTEME CYIIECTBYIOIINX
MOAXO0J0B (KOTHUTHUBHOIO, CHUCTEMHOIO, JIOTHKO-METOJIOJIOTUYECKOTr0 U JIp.)
CTAHOBUTCS JIMYHOCTHO-JIEATEIIBHOCTHBIM moaxon (JIeoHThes,1975). B ocHoBe
JUYHOCTHO-IESITETbHOCTHOTO MOAX0/1a CAEAYIOIIUE TPUHIIMIIBI:

- MIPUHIIAI €IMHCTBA CO3HAHUSA U JeaTelbHOCTH (PyOunimreitn, 1989);

- TNPUHLMI B3aUMOCBSA3U PA3JIMYHBIX BUIOB AEATEIbHOCTH;

- TNPUHLMIN €IUHCTBA CAMOPA3BUTHS U CAMOBOCIIUTAHUS C

BOCIIUTAHUEM;

- TPUHUMI BEAYIIEH eI TEIHbHOCTH.

JInyHOCTH cTaja paccMaTpuBaTLCA B CBS3U C IEJOCTHBIM aHAJIU30M €€
nearesbHOoCTH. CO3HAHUE U IESITEIHbHOCTh TaK B3aMMOCBSA3aHbI, YTO OTKPBIBACTCS
MOJJIMHHAS BO3MOXKHOCTh KaK Obl MPOCBEUMBATH CO3HAHHME YEJOBEKa uepes
aHaJu3 ero JEsITEIbHOCTH, B KOTOPOU co3HaHuE (hOPMUPYETCS U PACKPBIBACTCS
(PyOunmreiin, 1989).

Uccnenosarenu paccMaTpuBaroT JEATEIBHOCTh KaK OCHOBY Pa3BUTHUS
JUYHOCTH, TaK KAaK y HEE IOMCTUHE HEOTPAaHWYEHHBIE BO3MOYKHOCTH IS
pPa3BUTHS, KOTOpHIE 3aKJIIOYEHBl B TBOPYECKOW CYIIHOCTU JEATETBHOCTH U
yeroBeuecKor cyobekTuBHOCTH. (Bhirorckuii, 1997; Jleontses, 1975).

JlesTebHOCTh MPEACTaBISICT OTKPBITYI0 cucremy. OHa TOCTOSHHO
o0oraiaercs, YCJIOXKHSIETCS U B PE3yJIbTaTe BHEIIHUX BIUSHUNA M aKTUBHOCTH
camMoil nMYHOCTUM. BHemHe 3amaHHbIe  MPEAMETHBIE  XAPAKTEPUCTUKH
nesitenbHOCTH B KoHuenmuu A. H. JleontseBa (1975), TO ecTth cTpykTypa
NEATeTLHOCTH  TIO3BOJSIET HAMETUTh  pealbHble MyTH  (PopMUpOBaHUS
CaMOpEryJsiliik, CaMOOpPTraHU3alUM JESITEIBHOCTH, TEM CaMbIM CO3/1aTh
byHIaAMEHT 711 pa3BUTHS CaMOJICSITEIILHOCTH, a Ha €€ OCHOBE M CAaMOCO3HAHMSI
JUYHOCTH. JJ151 Te1arorvuKy BayKeH BhIBOJI: JIMYHOCTH PA3BUBAETCS B OO bEKTUBHO-
IIEHHOM JESITEIbBHOCTH, OTBEYAOIICH MOTPEOHOCTAM TUYHOCTU. B nesrensHOCTH
pa3BUBAETCS MOTHBAIMOHHAS cdepa JUYHOCTH, €€ MOTPEOHOCTH, KU3HCHHBIC
uenu. OJHAKO CYHIECTBYET M MPENCTaBICHUE, YTO a0CONIOTU3ALMS CHUCTEMHO-
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CTPYKTYPHOTO aHajiu3a MPUBOJUT K €€ KECTKOCTH, HEIUANEKTUYHOCTH,
onpenenéHHon Gopmanuzanuu. OTHOMICHHS TUYHOCTH OCTAIOTCS B TCHH.

Jlis aHanM3a TEOPETHUECKUX TOAXOJO0B B TEJaroruke HeoOXO0IuMOo
YUHUTBIBATh ~ OCHOBHYIO  3aKOHOMEPHOCTH  II€IarOTMYECKOro  Ipoliecca:
B3aUMOCBSI3b OOBEKTUBHOM M CYOBEKTMBHOM I1€1arOrMYeCKON peaJbHOCTH
(Chehlova & Chehlovs, 2016). [lesTenpbHOCTHBINA MOAXOA B OOJBIICH CTCICHH
UCTIONIB3YeTCST  JUIi  pa3pabOTKM M XapaKTePUCTHUKA  OOBEKTHBHOM
Nearorn4eckol peasbHOCTH (ColepkaHusi oOpa3oBaHMs, METOIOB U (opMm
OpraHu3alui JCATEIBHOCTH B ydeOHOM mporecce). Jlns  oObscHeHUs
CyOBEKTHBHOMN MEeIarornuyeckoi peanbHOCTU (Pa3BUTHS JIMYHOCTH, BOCIIUTAHUS
YEJIOBEKa,ero  CaMOOMNpPENEICHUs M CaMOCOBEPIIEHCTBOBAHUS, PACKPBITHUS
BCEUEJIOBEUYECKOT0 B  YEJIOBEKE, PACKPBITUS €ro  MHAUBUIYAJIbHOCTH)
NEeSATEIbHOCTHBIA  MOJAXOJ  SIBISIETCS  HENOCTaTOYHBIM. Benp  JHMYHOCTH
BOCIIUTBHIBAETCS  JIMYHOCTBIO, JYXOBHOCTh IMPOU3BOJUTCS  JTYXOBHOCTBIO
(barumes, 1999; Rogers, 1983). B atoM nposiBisieTcs TyMaHUTapHask CyIIHOCTb
MEJarOTUKHU.

KyabTyposiornyeckuii moaxoJ B reiaroruke
Cultural approach in pedagogy

Kpusuc obpazoBanus B koH1ie XX Beka ¥ aHAIN3 PYHKIUN T'yMaHUTapHON
KyJbTYpbl TO3BOJIHJI TPUHATH K BBIBOAY, YTO HEOOXOAMMA TEPEOPUEHTAIUS
o0Opa3oBaHHs CO 3HAHWEBOIICHTPUCTCKOTO Ha KYJIBTYPIIEHTPUCTCKOE, KOTOPOE
CeNaeT 4YeJoBeKa HE TOJIBKO 0Opa30BaHHBIM, HO M KYJIbTYPHBIM, TyXOBHBIM,
HAY4YUT HE TOJIBKO MBICIISIM, HO U MBICJIMTb, HAIICJIUT HE HA OBJIa/ICHUE TOTOBBIMU
3HaHUSAMHU U UX TPUMEHEHUE, a Ha KpeaTuBHOCTh. KynbTypa cTraia OCHOBaHUEM
JUI U3MEHEHUS METOJIOJIOTHH TeAaroruku. KymbTypa Kak cucTeMa LeHHOCTEH,
UCIIOJIb3yeMasi B KauecTBE  coAepXaHus  oOpa3oBaHUs,  OTpayKaeT
KyJIbTYpocooOpa3Hbie TeHaeHInu oOpazoBanus (Karan, 1997). PazpabatsiBaercs
KyJIbTYpOJIOTHUECKMI MOJAXO0J B Menaroruke. B ero ocHoBe — cuepyroiue
PUHITUTIBI:

- KYyJIbTYPOLIEHTPHU3M;

- TyMaHUTapu3alus;

- TyMaHHU3aIus;

- KyJbTYpOCOOOPa3HOCTb.

Ha or1oii ocHoBe paspabarbiBaeTcsi HOBas MoOJEIb OOpa3OBaHUA —
rymMaHuTapHas Mmoaens oopasosanus (Chehlovs, 2011). E€ nomunaHTOI SIBIIsieTCsI
ryMaHUTapHas KyJabTypa. I3MeHseTcsl OCHOBHOE OTHOIICHHE 00pa30BaTEIbHOTO
mpolecca  «IpenojaBaHue-ydeHHe», OHO KOHKPETH3UPYETCS C  Y4eTOM
KyJIbTYPOJIOTHUYECKOTO KOMIIOHEHTa M TPUOOpeTaeT Takoe CoJep:KaHue
«00pa3zoBaHUe-KYJIbTYpa-4eIOBEK.
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KynbTypocoobpa3zHocTh npemnoiaraetT onpeneaéHHy0 Mepy COOTBETCTBUS
KyJIbTYphl W BCE€X KOMIIOHEHTOB oOpa3zoBaHus. KynbTypocooOpa3HOCTH
UCIIONIB3YETCSl Hapsily € MPUPOJOCOOOPA3HOCTBIO, KOTOpas OTpa)XKaeT ero
HAIpPaBJIEHHOCTh HA MHAWBUyaJIbHbIE OCOOCHHOCTH, BO3MOKHOCTH, UHTEPECHI
KaXJI0TO peOEHKa.

KynbTypocoo6pa3HOCTh — METAIIPUHIINIL, COTJIACHO KOTOPOMY 00pa30BaHUe
JOJKHO OBITh, C OJHON CTOPOHBI, a/IeKBaTHBIM COBPEMEHHOH KyJbType, €&
OCOOEHHOCTSIM U TpeOOBaHUSIM, a C JAPYrod CTOPOHBI, CIOCOOHBIM K
COIIMAIIBHOMY  PEKOHCTPYUPOBAHHMIO, TO €CTh OpPraHU3YIOIIUM  HOBBIE
KyJbTYpHbIE (DOPMBI, @ HE MPOCTO TPAHCIUPYIOMIMM €€ HOPMBbI U LIEHHOCTH.
HcTtuna, 1o0po u KpacoTa SBISIOTCS UCTOPUUYECKH MEHSIOUIUMUCS TMOHATUAMU
(Karan, 1997).

Cdepa oO6pazoBaHus B TOM Mepe KyJIbTypocooOpas3Ha, B KaKO HarpaBJieHa
Ha KYJbTYpHbIE, IyXOBHbIE, HpPABCTBEHHBbIE, a HE TOJBKO KOTHUTHUBHBIC
LEHHOCTH, KaK 3TO ACKJIApUPYETCs B TPAJUIIMOHHOM 00pa30BaHUH; B KaKol Mepe
OHA CTaBUT II€JIbIO CaMOOBITHOE KYJIBTYPHOE CAaMOPa3BUTHE U CAMOOTIpEIeNICHUE
JMYHOCTH (peOEHKa M B3pOCIIOTO) M 00ECTIeYMBACT YCIOBHUS JIsl 3TOTO.

KynpTypa — 5T0 uWHAMBUAYadbHO (JUYHOCTHO) OCBOCHHBIE JTyXOBHBIE
LIEHHOCTH.

BaxxHo, 4TOOBI KaXIbIH YEJIOBEK MOT M XOTEJ MHAMBUAYAJIbHO OCBAMBATh
ux.J{7s1 3TOro HEOOXOAMMO KOPEHHOE U3MEHEHHE 00pa30BaHUs: TYMaHU3alUs U
coziepaHusl 00pa30BaHUs U TEXHOJIOTMU 00y4YeHus. YeM OTIMYaroTCsl 3HaHUS OT
LEHHOCTEN?

[IcnXonornyeckui MeXaHW3M BOCHPUATHS LEHHOCTEW HWHOH, YeM
BOCIIpUATHE 3HAHMU. BocnuTaHWe LEHHOCTHOTO CO3HAaHMS — O3TO IO CBOEU
CYIIHOCTH BOCIIUTAHHE YYBCTB, TAK KAK LICHHOCTH YCBAUBAIOTCS HE MBILIJIEHUEM,
a nepexuBanueM (Karan, 1997). lleHHOCTHM CyIIECTBEHHO OTJIMYAIOTCA OT
3HaHMM 110 CAMOW CBOEU MPUPOJIE.

[lepenaTs apyromy CBOM IEHHOCTH MOXHO JIMIIIb B MPOIECCE TYXOBHOTO
00I1lIeHrs, KOTOPOE OCHOBAHO Ha OTHOUIEHUU K JIPYroMy KaK paBHOMY cebe
CyOBEKTY.

OTtoxziecTBIIEHHE KYJIbTYpbl ¢ HHQOpMalMeld, WHaye TOBOPS, TOJIBKO C
APYIUPOBAHHOCTHIO, UHTEIJIEKTYaIbHBIM ONBITOM YEJIOBEKAa, TAUT TPOMATHYIO
onacHocTb. KynmbTypa — 3TO ypOBEHb YEIOBEYECKOro B uesioBeke. llenb
TYMaHUTAPHOTO 00pa30BaHUsl — YCBOCHHE YEJOBEKOM LIEHHOCTEW KYJbTYpBI, a
OTOMY OHO JIOJDKHO OBITh KyJbTYypOIICHTPUCTCKUM. HeoOX0auMo BBIICHUTS,
KaKUe€ KauecTBa U CBOMCTBA YEJIOBEKA OMPENEISIIOT €ro KaK «BBICIIEE CYLIECTBO
Ha 3emJie», YTO 3HAYUT pPa3BUTh «UYEIOBEUYECKOE» B YEIIOBEKE. 3HAUYEHHE
TYMAaHUTAPHOM KYJbTYpbl COCTOMT B TOM, YTO OHAa BCEMH JOCTYIHBIMH €i
CpeICTBaMHU:  TEOPETHUYECKUMH, MPAKTUYECKHUMH, MEJAarorH4ecKuMu |
XYJI0)KECTBEHHBIMH YTBEpPKIaeT U (opMuUpyeT B CO3HAHUU OOIIECTBA HJCHO
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BbICIIEN IIeHHOCTH YenmoBeyecTBa. DTO U €CTh COJAEpKAaHUE CYOBEKTHBHOM
IIEJarOTMYECKON PEATBHOCTH.

BaxxHO noHMMaHue KyJIbTYpbl KaK IIPOLECCA YEIIOBEUECKOU AEATEIbHOCTH.
OTOo mnpeanojaraeéT NOCTPOEHUE IWHAMHUYECKOW Moaenu KyibTypel (Karaw,
1997). Ananu3 KyJabTyphl B MPOIIECCYaTbHOM aclekTe TpeOyeT oOpareHus K
KaTeTOpUM JIESITEIIbHOCTH, IOCKOJBKY OHa IMO3BOJSET Hauboyiee aJeKBaTHO
W3YUYUTh IUHAMUKY KYJIbTYPHBIX MPOLECCOB. LUK NeSITEIbHOCTH OTpaKaeT 3Ty
muaamuky (Chehlova & Chehlovs, 2016). Ilukn AesSTEIbHOCTH TaKkKe
MPEACTABISACT B3aUMOCBS3h CYOBEKTHBHOM M OOBEKTUBHOM MeAaroruyecKou
peanbHocTu. CrienMpuKy KyJIbTYpHOW  JIESITEIBHOCTH  OmpeAenseT eé
LeJIeHANpPABICHHbIA XapaKTep, CoJepkaHue, H30MPATEeNbHOCTh CHOCOOOB H
CPEICTB NOCTHXKEHUS 1eneu. s KyJIbTypHOU JESATEIBbHOCTH XapaKTepHa €€
JIBOMHAsA JETEPMUHUPOBAHHOCTh — KaK MPEIBAPUTEIbHBIM UACATbHBIM ILUIAHOM,
TaK U peaJbHbIMU YCIOBUSIMHU €€ CYIIECTBOBAHMUS, €M MPUCYI] HHTEPCYObEKTHBIN
xapaktep (Karan, 1997). IlpenMeTHblii W wuIEambHBIN MHDP KYJIbTYpPHl B
COBOKYIIHOCTH W ONPEAEISAECT YPOBEHb PA3BUTHUS YEIOBEKA U OJHOBPEMEHHO
YPOBEHb KYJIbTYPHOTO pPa3BUTHUS 00IIECTBA, YEJIOBEUECTBA, MO0 YEIIOBEK €CTh HE
TOJILKO TBOPEHHUE, HO ¥ TBOPEL KYJIbTYPHI.

B xone XX Beka B pusnocodun o0pazoBaHus MHANBUIYATEHOCTh YEIOBEKA
CTaja paccMaTpuBaThbCs Kak IeHHOCTh. HaszHaueHue oOpazoBaHMsI TPUOOPEIO
HOBBIE CMBICITBI — 00ECTICUUTh YEJIOBEKY MMOHUMAHUE U OIYIIIEHNE COOCTBEHHOM
YHUKaJIBHOCTH M  HEMOBTOPUMOCTH, OOpecTH CBOE MpU3BAHUE Yepe3
caMOpEryJIALHIo U caMmoonpeneneHue. [1oTpeOHOCTh B pa3HOCTOPOHHUX 3HAHUSX
O YEJIOBEKE, €ro CBOWCTBAX M BO3MOXHOCTSX, OOBEKTHUBHBIX 3aKOHAX €ro
pa3BUTHS OOYCJIOBJIEHA CAMOW JIOTUKOW pa3BUTUS HAYKH, HO MPEXKJIE BCErO
MOBBIIIICHHEM 3HAYUMOCTH Y€JI0BEYECKOTO (haKTOpa B PEIICHNUH 3a/1a4, CTOSIINX
nepes 00IIEeCTBOM.

B cioxHble mepuoAbpl UCTOPUH, KAKUM UM SIBIISIETCS COBPEMEHHBIN 3Tam
pa3BUTHS, 00IIECTBO OOpaiiaercs K M3BEYHOMY BOMPOCY: YTO €CTh YEJOBEK,
KAaKOBBI €70 BO3MOKHOCTH, KaKoro ero 3Hauenue? [lenarornueckas Hayka, pemias
3Ty MpoOJieMy, HCCIENYeT AaKTyaJlbHble U TOTEHIIMAIbHBIE BO3MOXHOCTH
pebEHKa, YTOOBI ONpeeNIUTh, KAKOB Pa3BUBAIOLIUICS YEIOBEK CETOHS, KaKUM
OH MOKET CTaTh 3aBTPA, €CIU CO3[1aTh YCIOBHUA, B KOTOPBIX YEJIOBEK, YCBAUBAs
LHEHHOCTH U UJeallbl BPEMEHH, MOXKET «CAENaTh» camoro ceds, co3AaTh CBOKO
COOCTBEHHYIO JKU3Hb KaK B MJICAJIbHOM, TaK U B OOLIECTBEHHOM ILUIaHe. B 3Tux
YCHOBHUSIX MEHSETCS METOJOJOTHS meaaroruku. E€ OoCHOBaHWMEM CTaHOBUTCS
KOMIIETEHTHOCTh.  JIOMMHAHTHBIM B  CHUCTEME MOAXOJ0B  CTaHOBUTCS
KOMIIETEHTHOCTHBIN MOAXO/I.
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KoMnereHTHOCTHBIN MOIXO0/
Competency-based approach

KoMITeTeHTHOCTHBIH MOAXO] — 3TO CUCTEMHOE 00pa30BaHKE: 3TO CUCTEMA
TIPUHITUTIOB, OTIPEACIIAIONINX HAMIPaBICHHOCTh U Ha3HAYCHHE MTe1arOTUYeCKOT0
npouecca. [ [puHIuImeL:

- aHTPONOJIOTHYECKHUI MPUHIINII,

- TPUHLMI OPUPOIOCOOOPA3HOCTH;

- MOPUHLMI KYJIbTYpOCOOOPa3HOCTH;

- TIPUHIIMAI CaMOJCATEIBHOCTH;

- TIPUHIIMAI TBOPYECTBA,;

- TIPUHIIMI OTBETCTBEHHOCTH.

CucremM0o00pa3yomuM  SIBJISIETCS  OPUHIMO — HPHUPOAO0COO0OPA3HOCTH,
COTJIaCHO KOTOPOMY Mpoliecc 00pa3oBaHUs JOKEH COOTBETCTBOBATH MPHUPOE
peOEHKa, 3aKOHAM €ro Pa3BUTHUS HA BCEX BO3PACTHBIX JTAlax, 4TO MPEBpaIIaAET
mpoiiecc o0pa3oBaHMsi B KOMIIETEHTHOCTHYIO Cpeay Ui JIMYHOCTHOTO,
COIIMAJIBHOTO, MPO(EeCCUOHATFHOTO  CaMOOTPENIETICHUSI  CTapIEKJIACCHUKA.
HccnenoBarenn KOMIIETEHTHOCTHOTO Toaxoaa B oOpa3zoBanuu (3umHass, 2003;
Xytopckuii, 2003; JleGenes, 2004) cuuTarOT, YTO COBPEMEHHBIN BBITYCKHUK —
3TO HE MPOCTO DPYAHUT, & UETOBEK, YMEIOIIUNA MO3UTHUBHO U 3(P(HEKTUBHO
TPYAUTHCS U OOIMIATHCS B MHPOPMAIIMOHHOM M TOJUKYJIBTYPHOM MUPE, JeIaTh
OCO3HAHHBIM BBIOOP M HECTH 3a HEro OTBETCTBEHHOCTH, peIiaTh MPOOJIEMBI
JMYHOCTHBIE, COITUABHBIE U TTPOo(deccrnoHabHBIE.

KoMNeTeHTHOCTHBIM MOAX0J — 93TO M COBPEMEHHash TEXHOJOTHUS
oOpa3oBaHMs, KOTOpas BKIIOYAET COJAEPKATENbHBIA W MPOLECCYyalbHBIM
acriekTel. CoJepKaTelbHBIM AaCMeKT — 3TO CUcTeMa o0pa3oBaTEIbHBIX H
COITMATLHBIX KOMIIETCHITUH, BKJTFOYAIOIINX o0111ere JaroruuyecKume,

MEXIIPEIMETHBIE U IPEIMETHBIE KOMIIETEHLINU.

IIpoueccyanpHblil aCIEKT NPEICTABIECH B BUJE JIEATEIBHOCTHOW MOJEIN
pa3BuTHs 00pa3oBaTeIbHON KoMIeTeHIMu yyanuxcd. [Ipoueccyanbaas Moaenb
pazpaboTaHa Ha OCHOBE JAESITEILHOCTHOIO IOAXO0/a KakK COJEp)KaTelbHOIO
KOMIIOHEHTa TEXHOJOrMu oOpa3oBaHus. EnuHuneil mpouecca pa3BUTHS
o0Opa3oBaTeNbHOM KOMIIETEHIIUH ABJISIETCS LUKJI NESATEIbHOCTH,
MPEACTABIISIONINI CBA3H KOMIIOHEHTOB JIEATEIbHOCTH YUUTEIA U yYaIUXCSl.

KoMITETEHTHOCTHBIN NOAXO0 OPUEHTHUPOBAH MPEKIE BCErO HA PE3YJIbTAT
oOpa3oBaHMsl, MPUUEM B KayecTBE pe3yjibTaTa pacCMaTPUBACTCS HE CymMma
3HaHUU, a CIMOCOOHOCTH 4YenoBeKa 3(PQPEKTUBHO TPYAUTHCS M OOIIATHCS B
COBPEMEHHOM MOJUKYJIBTYPHOM OOIIIECTBE, CAMOCTOATEIBHO PEIIaTh IPOOIEMBI
B HECTAHJAPTHBIX CUTYaLUsX, €r0 KOMIIETEHTHOCTb.

KoMneTeHTHOCTHBIN MOAXO0 peanu3yercss B ydeOHOM IMPOLECCe TOJIBKO B
CUCTEME IOJXOJO0B (AEATEIbHOCTHOIO, KYyJIbTYPOJIOTHYECKOIO, CHUCTEMHOTO
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U T.].), ABJIASICh JOMUHAHTHBIM B COBPEMEHHOM colnanbHOU cutyauuu. [loatomy
TPYAHO COIJIACUTHCSA, YTO KOMIIETEHTHOCTHBIM MOJXO0J — 3TO MPUHIMUIHAILHO
HOBBIH MTOAXO0/, TOT MOJIX0]T TOJHKSH MPUBECTHU K TII00aTbHBIM H3MEHEHUSAM — OT
U3MCHEHHUSI CO3HAHUS J0 W3MeHeHus: mertonuueckor Oasbl (Koran, 2001).
B nmemarornuecknx Teopusx XXI Beka paccMmarpuBaiack — mpoOiema
ryMaHu3allud  oOpa3oBaTeNbHOrO IMpolecca, TO €CTh  HamlpaBJICHHOCTU
NESATEILHOCTH yYUTENS HE TOJBKO Ha (JOPMHUpPOBAHME 3HAHWM M YMEHUH, a Ha
BOCIIUTAHWE 4YeJOBeKa. bblna co3gaHa TyMaHWUTapHas MOJENbh OOpa30BaHUS
(Cehlovs, 2011). Moxuo cormacuthcs ¢ MHeHHeM A.T. Bepmyca, KOTOpbIit
paccMaTpuBaeT KOMIIETEHTHOCTHBIM TOAXOJ] KaKCOBPEMEHHBIA KOppPEssT
MHOXeCTBa  0oyiee  TPAaJULUMOHHBIX  MOAXOI0B  (KYJBTYpPOJOTHYECKOTO,
aKCEOJIOTMYECKOT0, JAUIAKTOLIEHTPUYECKOTO U T.A.). ABTOpP CUMTAET, 4YTO
MIPUMEHUTENIHLHO K TEOPUU U MTPAKTHUKE 00pa30BaHUsI KOMIETEHTHOCTHBIN MOIXO0/
He o00pa3yeT COOCTBEHHYIO KOHIICNIIMIO M JIOTMKY, a HCIHOJb3yeT
METO/IOJIOTUYECKUN ammapar W3 YK€ CIOXKHUBIIUXCS HAYYHBIX JUCIUIUINH
(bepmyc, 2005). I[IpotuBopeuuss B aHamuse MNpoOJIEMbl KOMIETEHTHOCTHOTO
nojxojaa TpeOyroT AallbHEHIIEro PacCMOTPEHHs CYIIHOCTH M OCOOEHHOCTEH
KOMIIETEHTHOCTHOT'O MOJIX0/1a.

3akJIroueHue
Conclusions

1. H3meHeHue UCTOPUYECKUX YCIIOBUM MPUBOIUT K UBMEHEHUIO METOA0JI0T NN
B [I€JJarOTUKE.

2. Ocobennoctu couuanbHoi cutyannu B EBporie u B JlatBum B XXI Beke,
NOTPEOHOCTh MPUBHECTH B COOTBETCTBHE OOpa30BaHHE M MOTPEOHOCTH
oO0IIero prIHKA TPyAa MPUBEIM K U3MEHEHHUI0 OCHOBAHUS TEeIarorH4ecKon
MeTon0J0TuU. TakuM OCHOBaHMEM CTAaHOBUTCS KOMIIETEHTHOCTD.

3. KoMmereHTHOCTHBIM MOAXO0A — 3TO CHUCTEMa NPUHLUIIOB, ONPEAEIIIIOMNX

HaIPaBJIECHHOCTh Nearoru4eckoro npoiiecca Ha pa3BuUTHE
KOMITE€TEHTHOCTH.

4.  KOMMNETEHTHOCTHBIA MOJXOJ — AOTO M COBPEMEHHAs Ielaroruyeckas
TEXHOJIOTHSI, TPEJCTABIAIONIAs CBSI3b AaCHEKTOB: COJIEPKATEIBLHOTO U
IPOLIECCYATBHOTO.

5. ConepxaTenbHbIN aCMEKT — 3TO CUCTEMa KOMIIETEHIUH.

6. IlpomeccyanbHblii acCMeKT — 3TO JCATEIHHOCTHAs OCHOBAa Pa3BUTHS

KomneTreHuun. LIk gesarenbHoCTr — eIMHUIA TeAArOrn4ecKoro npoiecca.
7. B ydeOHOM mpoliecce peanu3yercsl cUcTeMa TOJX0J/I0B, JOMHUHAHTHBIM B
XXI Beke sIBIIeTCSI KOMIIETEHTHOCTHBIN IOIXO.
8. KoMmneTeHTHOCTHBIN MOAXO0J OPUEHTHUPOBAH MPEXKIEC BCETO HA PE3yJbTaT
o0pa3oBaHus, MPUUEM B KQa4ECTBE pe3yjIbTaTa pacCMAaTPUBAETCA HE CyMMa
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3HAHUM, a CIIOCOOHOCTh YesioBeKka A(h(PEKTUBHO TPYAUTHCS U OOIIATHCS B
COBPEMEHHOM TIOJUKYJIBTYPHOM OOIIECTBE, CaMOCTOSITEIHHO peliaTh
po0JIeMbI B HECTAHIAPTHBIX CUTYyAITHSX.

Summary

In the 21% century, due to the dynamic and complex social, technological and cultural
development in Europe, there has emerged the need of attuning the educational process to the
needs of the labour market. Thisled to changes in the methodology of pedagogy. Competency
became the key conceptin developing a new pedagogical approach. The competency-based
approach became a particularly topical issue in pedagogy. The aim of the article is to analyse
the development of the methodology of the competency-based approach in pedagogy and to
determine the essence and structure of the competency-based approach. The article introduces
a new conception where the competency based approach is treated as systemic education: it is
the system of principles that determine the direction of the educational process. It is also the
contemporary technology of education including the content and procedural aspects. The
competency-based approach is primarily focused on the result of education; moreover, the
result is not treated as the sum of knowledge, but as individual’s ability to work and
communicate effectively in a poly-cultural society, to solve problems independently in non-
standard situations, i.e., as his/her competency.
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Abstract. Access to education and support for a learner is among the most important
educational policy and management issues in the context of educational reform. In many
European countries, both academics and practitioners are looking for optimal ways to ensure
the child's well-being through the implementation of the principle of access to education, which,
as it is known, contributes to reducing social exclusion and, at the same time, increasing
academic success. One of the possible means to implement these goals is the idea of the all-day
school. Several patterns of the implementation of this idea in Europe can be detected. However,
there is often a lack of arguments about the meaningfulness and feasibility of creating such all-
day school models. With a view to solving that problem from the perspective of stakeholders
and applying a strategy of case study, a comprehensive analysis was carried out in order to
find out the need for education, health, social and cultural services for children in Lithuania.
In Lithuania, the length of the school year was extended from 2017-2018. It raised a number
of issues related to the package of education and social services can be incarnated at school.
The discussion about the need to extend working hours in school created preconditions for
talking about the wider possibilities of providing additional education, health, social and
cultural services at school. Thus, a representative parental survey was conducted to determine
the need for additional education, health, social and cultural services at school and the need
for all-day school in general. A sample of 1615 parents from all 10 Lithuanian counties was
selected. The results of the research are valuable for the discussion of the researchers of
educational sciences.

Keywords: access to education, all-day school, support for learner.

Introduction

Accessibility of education and support for a learner are among the burning
issues of education policy and management in the context of education reforms.
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The scientists and practitioners in many European countries have been searching
for optimal ways to ensure child’s wellbeing by implementing the principle of
accessibility of education which contributes to the reduction of social exclusion
and the increase in academic success.

Until the 1990s, the scientific literature mostly discussed the accessibility of
education as an expression of social justice. Nowadays research is linked to the
accessibility of education in diferent regions of the world (Durowaiye & Khan,
2017), migration (Garibay, Herrera, Johnston-Guerrero, & Garcia, 2016),
challenges of the virtual world (Ally, Grimus, & Ebner, 2014). This encourages
rethinking the issues related to the accessibility of education and support for a
learner. Scientific debates on the forms and methods of education (Sikand, 2017),
the role of the general education, subsequent self-learning and non-formal
education in the context of lifelong learning (Farias & Sevilla, 2015; Korinek &
de Fur, 2016) bring the following problematic question: how the idea of all-day
school can contribute to the implementation of the principle of accessibility of
education by way of provision of timely support for a learner, particularly after
the formal education. On the other hand, it is important to identify what kind of
assistance a learner needs so that the principle of accessibility of education could
be considered as implemented at the institutional level after school.

Therefore, the object of the research provided in the article refers to
accessibility of education and support for a learner after the formal education. The
objective of the research is to identify the need for and possibilities of the
accessibility of education and support for a learner after the formal education. The
problem was tackled from the stakeholder theory’s perspective (Miles, 2017) and
by applying the case study strategy (Yin, 2014) with the aim of carrying out a
comprehensive analysis of the need for and accessibility of educational, health-
related, social and cultural services for a child and family in Lithuania.

In Lithuania, the learning period was formally extended in 2017-2018 and
this resulted in a number of questions related to organisation of education and
created the prerequisites for assessing the possibility to provide additional
educational, health-related, social and cultural services at school. Therefore, in
order to identify the need for such services at school, a representative anonymous
parental survey was carried out in August-September 2017. The in-depth
statistical analysis of the survey data revealed the perspective of the all-day school
model from the parents’ point of view. The survey results are significant for
scientific discussion in the field of educational science.
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Solutions of accessibly of education and support for a learner in the
context of education reforms in Lithuania

Philosophers of education noted that preconditions for social education are
often linked to separate (as it might seem at first glance) issues: social justice,
educational equality, quality of education, etc., yet in the content of all these
preconditions, the component of accessibility of education can be observed.

Assessment of the change in the education system and educational content
in Lithuania makes it obvious that throughout the 20" century the classical
paradigm was followed in Lithuania (focused conveying of generalized
experience, centralized teaching when everyone is taught the same thing, etc.),
and it seems that no questions regarding the accessibility of education have ever
arisen. However, according to B. Bitinas (2013), it was realized over time that
internal conflicts of the classical paradigm have reached such a level that
education based on this paradigm fail to meet the needs of a person and society.
Therefore, at the end of the 20" century, when modelling a new education system
in Lithuania, attempts were made to promote values based on open education.
However, new priorities and trends in education soon emerged due to rapid
transformation processes (Prakapas & Prakapiené, 2013). In the context of change
in structures and ideas, responding to the needs of students, their parents and
teachers, quality of education became one of the main aspects in education reform
in Lithuania. Social justice and education quality was seen from a new
perspective. The educators faced a challenge — to educate students in such a way
that would allow them to become not only educated but also creative persons, able
to think critically, create, etc. There was a natural need to move from teaching to
learning, from ensuring the education quality for all in general to ensuring the
education quality for each student (Svietimo Raidos Lietuvoje Jzvalgos (Insights
on Education Development in Lithuania), 2013).

It can be stated that scientific cognition of the phenomenon of accessibility
of education is not a new object of research. Meta-analysis of the results of many
surveys (Petroniené & Taljiinaité, 2011; MartiSauskiené & Trakselys, 2013; De
Luigi & Martelli, 2015; Garibay, Herrera, Johnston-Guerrero, Garcia, 2016 et al.)
shows that accessibility of education directly correlates with development of
person’s well-being. An important component in this interactive process is
support for a learner. According to K. TraksSelys (2015: p. 129), accessibility of
education and education quality is the object and priority of political discussions
in many countries because high-quality and accessible education is considered as
basis for development of well-being of the society and a person. In the context of
interaction of these two components, the object of implementation of the idea of
all-day school was started to be analysed in both science and practice as a possible
solution. The research shows that many models based on this idea can be observed
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in Europe (Merfeldaite et al., 2017). The performed studies reveal the variety of
examples in both legal regulation and practical implementation.

Socio-economic and socio-cultural challenges, such as penetration of
modern technologies into education (Spector, 2014, IndraSien¢, Merfeldaite,
Railiené, & Jegeleviciené, 2015; Dudaité & Prakapas, 2017), change in society
population structure (Garibay et al., 2016), new attitude towards the roles of
educator (Zhu, 2010) and learner (Ally, Grimus, & Ebner, 2014), encourage the
search for different models of support for a child and family (Indrasiené &
Merfeldaite, 2010; Kairien¢, 2010 et al.).

Based on experience of the foreign and Lithuanian scientists, development
of the all-day school model was chosen as one of the possible solutions to this
problem. The purpose of this model is to give each learner access to high-quality
educational services based on his/her personal skills and needs. In practice of
educational institutions in Lithuania, it was observed that there is a new
understanding of what is good and how school should operate. In addition to
formal education, there are increasing discussions about support for a family by
ensuring child safety, satisfaction of child’s needs, personalization of education.
With expansion of this module beyond the limits of formal education, in-depth
discussion with parents is obviously needed.

Research methodology

Questionnaire was chosen as a survey instrument to identify the opinion of
parents. The questionnaire comprised questions about the need for all-day school
and additional educational, health-related, social and cultural services.

Survey sample. The survey population covered parents of school-age
children. Parents of school children attending different types of schools were
invited to participate in the survey thus ensuring representation of parents with
different experiences. 1615 respondents from all 10 regions of Lithuania
participated in the survey. To represent the population, the sampling was done by
region and type of locality (urban and rural areas). With a view to ensuring the
representativeness of the sample, the weights were calculated taking into account
the actual proportion of population in urban and rural areas in each county
separately. With the sample weights applied, the distribution of the respondents
by locality type is as follows: population of cities, towns and rural areas account
for around one third of the sample each (36, 31 and 33 per cent respectively). The
majority of the participants of the survey were mothers or foster-mothers (91.3
per cent). The average age of the respondents — 38.5 years (standard deviation —
6.1). The participants of the survey differed in terms of income and educational
attainment level, yet the majority of them (58 per cent) had a university degree.
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This can be explained by the fact that the participants of the survey were younger
persons and mostly women (in Lithuania, the number of younger persons with
higher education degree exceeds that of older persons, as well as there are more
women with higher education degree than men).

Data analysis methods. The descriptive statistics method was used for the
survey data analysis. The y?features homogeneity criterion and the following non-
parametric tests were used for calculation of statistical significance: Mann-
Whitney criterion which is used for comparison of two independent samples
distributions, and Kruskal-Wallis criterion which is used for comparison of three
and more independent samples distributions when variables are ordinal. IBM
SPSS24 program package was used for the data analysis.

Research Results

The purpose of the research was to find out if all-day school is needed. The
survey results show that the vast majority of parents (84.2 per cent) see the need
for all-day school. The need for such school is mostly noted by the residents of
the cities — 90.3 per cent (rural population — 84.2 per cent) (see Fig. 1). This
difference is statistically significant (yp<0.001).

100
90
80
70
60
50
40

14.1 15.8

City Town Rural area

m There is the need for all-day school There is no need for all-day school

Figure 1. Need for all-day school by place of residence

The analysis of the answers of the respondents according to their educational
attainment level showed that persons who do not see the need for all-day school
are mostly those holding lower educational attainment level (primary, general
lower secondary, secondary and vocational education) — 23.1 per cent (those with
higher education degree — only 9.9 per cent, y? p<0.001). Thus, the need for all-
day school is more often indicated by respondents living in the cities and having
higher education degree than by those living in rural areas and holding lower
educational attainment level.

The mission of education defined in the State Education Strategy 2013-2022
declares the fundamental objective to provide each person with a basis for
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independent and active life, help to continuously improve personal skills to
become full member of the democratic society which actively participates in
social, economic and cultural life. The aim of the survey was to point out the
spectrum of educational services and assistance possibly integrated into the vision
of all-day school. Therefore, the focus was put on the organization of additional
lessons and informal activities, analysis of the need for health-related, cultural,
social and educational assistance services to the participants of educational
process and demand for such services at all-day school. Analysis of the parents’
opinion of additional lessons and activities (see Fig. 2.) revealed that parents see
the need for additional lesions of all types. The chart provides the averages of the
results where code 1 means “unimportant”, 2 — “not very important”, 3 — “neither
important nor unimportant”, 4 — “rather important”, 5 — “very important”. The
chart shows that the need assessment averages for all listed additional lessons
stand at 4 and more. The most important thing for parents is that all-day school
would organize additional lessons for students showing worse study results and
would provide lessons for improving literacy (mathematical, linguistic, digital,
natural science, financial, economic literacy), various activities corresponding to
the student’s hobbies, sports lessons for those engaged in sports, and creativity
lessons (all averages M = 4.3). Lessons that promote healthy lifestyle (M = 4.1)
and civic-mindedness and awareness (M = 4.0) were considered by parents as the
least relevant.

Additional lessons for students showing worse study _ 43
results '
Lessons for improving literacy (mathematical, linguistic, _ 43
digital, natural science, financial, economic literacy) )
Various activities corresponding to the student’s hobbies IS 43
Additional sports lessons for children actively engaged in
sports
creatviy fessons [ 2
Additional art lessons for students interested in art [ESSSS ) 42
Additional lessons for students interested in certain field — 42
of education :
Additional art lessons for students gifted in art [ 42
Additional lessons for academically gifted students [ 41
Lesons promoting et syt | ¢ 1
Lessons promoting civic-mindedness and awareness [ 4.0

Figure 2. Need for additional lessons and activities
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For more detailed assessment of the need for additional lessons and
activities, comparison of the parents’ answers in respondent groups by
educational attainment level and place of residence was carried out.

Applying the Kruskal-Wall criterion according to the average rank and the
received statistical significance (p <0.05), it is concluded that the importance of
need for additional lessons significantly differ in the groups of parents with higher
educational attainment level and those with lower educational attainment level.
Parents with higher educational attainment level place stronger emphasis on the
need for additional lessons for weaker students (p < 0.05), students interested in
certain field of education (p < 0.05), students gifted in art (p < 0.01), as well as
lessons for improving literacy (mathematical, linguistic, digital, natural science,
financial, economic literacy) (p < 0.05).

Significant difference in assessment of the need for additional lessons is also
observed in groups of parents by place of residence. Parents living in the relatively
smaller territorial units (rural areas, towns), compared to those living in cities, put
stronger emphasis on the importance of additional lessons for weaker students
(p £0.001) and take more note of the importance of lessons promoting civic-
mindedness and awareness (p < 0.05).

In addition to organisation of additional lessons or activities, the survey
aimed at finding out what additional educational opportunities, in the opinion of
parents, should be provided in terms of all-day school model. The analysis of the
results showed (see Fig. 3.) that all the offered educational opportunities are
significant to parents (assessment averages stand at 4 and more).

Opportunity to receive individual teacher consultation
regarding the matters related with educational content

Opportunity to work independently (e.g. to do
homework)

Opportunity to work in a team (e.g. to implement the
projects, solve problems)

Opportunity to receive individual teacher consultation
regarding the matters not related with educational content

Opportunity to receive vocational guidance services

[EEY
N
w
SN
a1

Figure 3. Need for additional educational opportunities
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The analysis of the results showed that the vast majority of parents noted that
in terms of designing of all-day model it is important for the school to provide
access to individual teacher consultation regarding the matters related with
educational content (M = 4.4). The similar number of parents think that it is
important to provide opportunity for students to work individually (M = 4.3) and
in a team (M = 4.2). The smallest number of parents agree that it is important to
have access to vocational guidance services (M = 4.0) at all-day school.

With a view to performing a more detailed analysis of educational
opportunities to be ensured at all-day school, distribution of answers in respondent
groups by educational attainment level was compared. Application of Kruskal-
Wallis criterion did not reveal evident differences depending on the educational
attainment level of the respondents. However, differences in answers were
received when the respondent groups were compared by locality. Assessment of
the averages of the provided ranks shows that parents whose children attend
school in relatively smaller territorial unit (rural area, town) place stronger
emphasis on the importance of individual teacher consultations regarding
educational content (e.g. regarding homework, project task) (p < 0.01) and
opportunity to receive vocational guidance services (p < 0.05).

One of the goals set in the Law on Education (2011) is to convey to a person
the basics of national and ethnic culture, the traditions and values of the
humanistic culture of Europe and of the world, to foster the maturation of a
person’s national identity, moral, aesthetic and scientific culture as well as
personal outlook, to guarantee the continuity of ethnic and national culture, the
preservation of its identity and continuous renewal of its values, to promote the
country’s openness and inclination for dialogue. The Law provides that the goal
of education in different stages of education is also related with satisfaction of
cultural needs. Therefore, the aim of the survey was to identify the need for
cultural education services. Parents were asked how important different cultural
services (from participation in celebrations to visiting museums and concerts)
would be at all-day school.

Analysis of the need for additional cultural education services showed that
all the offered cultural services are approximately equally assessed by parents —
M = 4. Comparison of the need for cultural education services by place of
residence showed certain difference in opinions regarding performances and
museums. The residents of cities, compared to those of rural areas, express
stronger need for their children to have possibility to watch performances
((p < 0.05) and visit museums (p < 0.01). Analysis of the opinions of parents
according to their educational attainment level did not reveal any significant
differences.
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Possibility to participate in celebrations (at school or
outside the school)

Possibility to visit concerts (at school or outside the
school)

Possibility to watch performances (at school or in the
theatre)

Possibility to visit museums

Possibility to visit exhibitions (at school or outside the
school)
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Figure 4. Need for additional cultural education

The Law on Social Services (2006) provides that social services refer to
services aimed at providing assistance to a person (family) to independently care
for his/her private (family) life and to participate in society. The objective of
social services is to create conditions for a person (family) to develop or to
enhance the abilities and possibilities to independently solve his social problems,
maintain social relations with society as well as to assist in the overcoming of
social exclusion. According to the Law on Education (2011), the purpose of social
educational services is to help the parents (guardians, curators) so that the child’s
right to education be exercised, to ensure the child’s safety at school, to eliminate
reasons because of which a child cannot attend the school or avoids attending the
school, to return drop-outs to school. The aim of the survey was to reveal what
social and socio-educational services should be provided at school and which of
them should be prioritized.

Data analysis clearly revealed the need for social services and the importance
of integration of these services’ package into the all-day school model (see
Fig. 5.). Parents would mostly prefer the school to provide the possibility to
receive individual psychological or social assistance (M = 4.6). Moreover, parents
find the extracurricular and preventive activities greatly relevant (M = 4.5 in both
cases). Free or partly free meals were considered by parents as the least relevant
services (M = 3.9 in both cases).

Applying the Kruskal-Wall criterion according to the average rank and the
received statistical significance (p <0.05), it can be concluded that the significant
difference in assessment of social services is observed in parent groups by
educational attainment level and place of residence. Parents holding higher
education degree note that all-day school should organize the extracurricular
activities (p < 0.001) and give access to individual psychological or social
assistance (p <0.001). Parents having no higher education degree and those living
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in rural areas put stronger emphasis on free meal services (p < 0.001 in both
cases). Parents living in cities particularly emphasize the need for extracurricular
activities (p < 0.001), individual psychological or social educational assistance
(p <0.001) and prevention programmes (p < 0.001). It is interesting to observe
that the larger the territorial unit where parents live is, the stronger is the emphasis
on the possibility to play (p <0.001).

Access to individual psychological or social educational _
assistance
Exracuricular activites . s
Preventive activities for children in risk groups [ asn
Preventive activities (violence prevention, bullying _
prevention)
Possibility to engage in volunteer activities 420
possiiliy to play - 2
partly free meal - S
Free meal - S

1 2 3 4 5

Figure 5. Need for additional social services

The Law on Education (2011) provides that the purpose of healthcare in
schools is to protect and improve health of learners, by actively cooperating with
their parents. For this purpose, schools develop and implement health
improvement programmes and seek to meet the need for child healthcare services.

The aim of the survey was to find out how important the healthy lifestyle
services related with organisation of sports activities, improvement of
psychological health, training of healthy lifestyle, implementation of bad habits
(addiction) prevention programmes, etc. at all-day school would be to parents.
The results (see Fig. 6.) show that part of healthy lifestyle education services do
not seem very significant to parents (the average M is close to neutral position 3).

Parents most strongly agree that all-day school should ensure access to sports
(M =4.5), provide possibility to spend at least 1 hour outdoors per day (excluding
breaks) (M = 4.4), implement bad habits (addiction) prevention (M = 4.3).
Growing vegetables and collecting herbs, berries and mushrooms were not
considered by parents as significant activities (M = 3.4 and M = 3.2 respectively).
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Access to sport

Possibility for children to spend at least 1 hour..
Bad habits (addiction) prevention
Possibility for students to develop psychological health
Possibility for students to train healthy lifestyle
Possibility for students to develop spiritual health
Possibility for students to choose individual menu
Possibility for students to prepare food (e.g. lunch)

Possibility for students to grow vegetables

Possibility for students to collect herbs, mushrooms or..
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Figure 6. Need for additional healthy lifestyle education

Comparison of the answers of parents in respondent groups by educational
attainment level and place of residence revealed certain differences. Analysis of
the averages of ranks of Kruskal-Wallis criterion showed that parents holding
higher education degree put stronger stress on the access to sports (p < 0.001) and
possibility to spend at least 1 hour outdoors per day (p <0.001). It can be observed
that the higher educational attainment level of parents is, the stronger is their
emphasis on the importance of psychological health development (p < 0.001).
Similar trend is observed in assessment of the importance of spiritual health
development: the higher educational attainment level of parents is, the stronger is
their emphasis on the importance of spiritual health development (p < 0.001).

In terms of the place of residence, the analysis of the survey results showed
that the smaller the territorial unit where parents live is, the stronger is the
emphasis on access to sports (p < 0.001) and possibility to spend at least 1 hour
outdoors per day (p <0.001). It can be observed that the larger the territorial unit
where parents live is, the stronger is emphasis on the importance of psychological
health (p < 0.001) and healthy lifestyle (p < 0.001) education. The smaller the
territorial unit where parents live is, the stronger is emphasis on the importance of
bad habits (addiction) prevention (p < 0.001).

Conclusions
With a view to increasing the accessibility of education and support for a
learner after the formal education, all-day schools need to be established. The

need for such schools was mostly expressed by parents holding higher education
degree and by those living in the cities.
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All-day school should be modelled to achieve coherence between formal and
non-formal education. Parents find it important for all-day school to organize
additional lessons for weaker students, lessons improving literacy and creativity,
activities corresponding to student’s interests, sports lessons.

The need for additional lessons was mostly expressed by parents with higher
educational attainment level and those living in the cities. Parents living in smaller
territorial units put stronger emphasis on the importance of lessons promoting
civic-mindedness and awareness and access to individual teacher consultation
regarding the matters related with educational content.

The importance of integration of social services package into all-day school
model is also noted. Parents holding higher education degree find it important for
all-day school to organize extracurricular activities and provide access to
individual psychological or social assistance. Free meal services are more
important for parents having lower educational attainment level and those living
in rural areas.

Cultural and healthy lifestyle services are less important to parents. Parents
living in the cities more strongly express the need for their children to be provided
with opportunity to visit performances and museums. Parents holding higher
education degree note that all-day school should provide access to sports and
possibility to spend time outdoors. The higher educational attainment level of
parents is, the stronger is their emphasis on the importance of psychological and
spiritual health development.
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EMOCIONALA LABIZJUTA SKOLA
Emotional Well-Being in Schools

Gunita Elksne
Aizkraukles novada vidusskola

Zanda Rubene
Latvijas Universitate

Abstract. The goal of the paper was to research the emotional well-being of students, teachers,
and factors that impact it using quantitative research methods. Research was a case study and
reflects a situation in one particular school. Emotional well-being plays an important role in
personality development. Presence or absence of emotions like joy, satisfaction, trust, and
reliance determines the perception, thinking, and actions of students. Positive emotions cause
energetic and functional mobilization of the central nervous system and the whole human
organism, promotes purposeful actions by connecting cognitive processes with fulfillment of
student’s current needs. Emotions either enable or disable the learning process for a student.
If positive emotions are absent, brain is in a passive state - active learning starts when emotions
activate the brain. The impact of emotions on a student in the learning process can be mainly
observed through attention that is payed towards studying; however, positive emotions that are
connected to studying can also promote student’s interest in the study subject.

Positive emotions can encourage several abilities like interest, enthusiasm, optimism, loyalty
and the motivation to act. In addition, thinking can also be enabled, as well as an improvement
in the ability to learn new things. These abilities make the learning process more productive.
As a large part of students day is spent at school their emotional well-being is directly related
to emotional well-being of pedagogues. It is crucial that a pedagogue is able to be aware of
their own emotions and feelings and knows how to accept them and use them in solving
pedagogical situations, as well as improving of his/her own life while still acting within
professional ethical norms.

Keywords: emotional well-being, positive emotions, motivation, students, teachers.

levads
Introduction

Redz&jums par to, kadai jabiit Sodienas skolai, ko un ka tai jasniedz jaunajai
paaudzei, Sobrid strauji mainas. Ir skaidrs, ka ar zinasanu parnesi no kada avota
uz skolénu smadzeném vien nepietiek, savus skolénus velamies redzet ne tikai ar
zinasanam un prasmeém apveltitus, bet ar1 sp&jigus orienteties dazadas nestandarta
situacijas, tadus, kuriem ir sava vértibu sistéma, izkoptas pozitivas rakstura
iezimes (Skola 2030, 2017). To var realiz&t, pamata stenojot holistisku pieeju
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skoléna attistibai, kas paredz gan prata, gan kermena, gan sirds un gara pilnveidi.
Palielinot So visu dimensiju iesaisti, palielinas ari motivacija, macibu procesa
efektivitate.

Skolotajiem S§is ir liels parmainu laiks, jamaina daudzi sava darba
komponenti, jaapgiist jaunas iemanas 1sa laika perioda, kas, neapsaubami, rada ar1
stresu, mazina labizjiitu darba, bet skolénu macibu sasniegumi un vélme macities
ir liela mera atkarigi no pedagoga darba, lomas un labizjiitas skola. Bérni lieliski
redz, jut un macas, un piecauguso riciba, attiecksme atspogulojas bérnos. To, ka
labizjitas loma personibas attistiba ir loti bitiska, apliecina ari péd€jo gadu
neirozinatnieku kognitiva atzara atzinas, kas vesta, ka laimes, gandarijjuma izjuta,
parlieciba par sevi, ko rada dopamins, ierosina v€lmi socializ&ties, iedroSina
izmeéginat ko jaunu. Labizjlta regul€ uztveres spgjas.

ST pétijuma mérkis ir noskaidrot skolotaju un skolénu labizjiitu un to
veidojoSos un traucgjoSos aspektus viena skola $aja parmainu pilnaja laika.
Petijuma tika aptaujati 53 vidusskoléni un 40 skolotaji, izmantojot 30 jautajumus
Likerta tipa skala no 0 Iidz 10 un 2 atv&rtos jautajumus.

Jedziena labizjiita lietojums un izpratne
The use and definition of well-being

Ir zinams (Svence G., 2009), ka vispirms psihologija tika lietots jédziens
laime, tad apmierinatiba ar dzivi, un 20. gadsimta nogalg, pozitivas psihologijas
sakuma perioda, tika radits jédziens labizjiita. Kas tad ir labizjita? Vienotas
atbildes uz $o jautajumu nav. Visa pasaul€ joprojam turpinas diskusijas par to, kas
letilpst Saja jeédziena. Ka ar1, analiz€jot un petot ar labizjitu saistitos faktorus,
latvieSu valoda v&l arvien tiek lietoti vairaki jédzieni ka sinontmi: labsajita,
dzives kvalitate, dzives spéks, laime. Anglu valoda ,,labklajiba” un ,,labizjiita”
tiek tulkota ka ,,well-being”. 2009. gada zinatnieki Jozefa Stiglica (Stigliz,
Joseph; Sen, Amartya; Fitoussi, Jean-Paul;, 2009) vadiba piedava labklajibas
Iimena novertésanas ideju, kura, attistoties un veérSoties plaSuma, ietverusi sevi ari
temu “laime” (Odina & Zeide, 2017). Tomér labklajiba latvieSiem vairak
uztverama ka particiba, sociali ekonomiska stabilitate. Krievu valoda tiek lietots
vards ,,samocuvstvije”, kas latvieSu valoda tiek tulkots ka ,,passajtita” (jeédziens
»sajiita” vairak saistits ar fiziskajam sajiitam), bet ,labizjiita” uzskatams ka
plasaks traktejums passajutai (Robina, 2013). 2007.-2008. gada G. Svences un
M. Majora sadarbiba latviesu valoda tika adaptéts jedziens labizjuta (Svence &
Majors, 2016). Tomer joprojam pastav daudz dazadu pieeju $1 jédziena izpratn€,
trakt€juma. Eidemoniska pieeja to saista ar augstu apmierinatibu ar savu
autonomiju, pasefektivitati, meistaribu, dzives mérku realizacijas pakapi. Pedgjas
desmitgad@s strauji attistijusies pozitivas psihologijas teorija, kuras pamatjédziens
Ir labizjiita, tomér vél joprojam pat péc simtiem zinatnisku pétijumu, labizjiitu
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uzskata ka sarezgitu jeb kompleksu, t. i., tadu, kas sastav no vairakiem raditajiem.
Ta ir paradiba, kas p&c butibas savas subjektivitates d€l ir stridiga (Svence G.,
2009). Ungaru pozitivas psihologijas parstavis Mihaly Csikszentmihalyi
(Wong & Csikszentmihalyi, 1991) labizjttu skaidro ka lidzsvaru starp prasmju
attistibas ITmeni un izaicinajumu, jauno. Latvija pozitivas psihologijas parstave
Svence (Svence G., 2009) iesaka jédzienus:

e Eidemoniska labizjuta ka personibas labizjuta - kur galvenais ir
pasdetermingSanas, atticksme pret sevi — Stereotipu un ierasto
uzvedibas principu parskatiSana

e  Hedoniska labizjiitu ka dzives labizjita - kur galvenie komponenti ir
apmierinatiba ar dzivi, pozitiva noskanojuma dominéSana, tendence
1zvairities no negativam emocijam.

Kaut ari zinatnieki v&l nav viennozimigi defingjusi labizjitu, tomer visi

piekrit, ka ta sastav no daudziem komponentiem gan emocionalaja, gan garigaja,
gan psihologiskaja, gan socialaja joma.

Labizjutas kvalitates raditaji, vienibas
Key performance indicators of well-being

Akadeémiskaja vide joprojam diskuté art par to, kadi raditaji liecina par
labizjutu, ko ieklaut aptaujas, ko salidzinat, interpretét. Diskusijas ari par
geografisko, nacionalo, dzives sféras, vecuma, genétisko, sociala statusa, attiecibu
u.c. faktoru lomu labizjttas vertejuma. Bekers uzskata, ka “labizjita saistita ar
argjiem faktoriem (gimene un sociala vide), ieks€jiem (personibas motivacija,
vajadzibas un veértibas) un individa dzivesveidu (fiziskas aktivitates, vispargja
veseliba, uzturu utt.) un, analiz€jot labizjiitu, uzskata, ka pastav mijiedarbiba starp
saskarsmi, sp&ju kontakt&ties un pozitivu labizjatu” (Becker, 1991). Katru gadu
tiek veikti vairaki petijumi $aja t€éma, kas lauj izdarit arvien jaunus secinajumus,
paplasinat izpratni. 2013. gada OECD rokasgramata “Guidelines on Measuring
Subjective Well- being” (OECD, 2013) atzist, ka driz vien biis nepiecieSams to
papildinat ar jauniem virzieniem un aspektiem.

Latvijas labizjutas pétnieki L. Majore un M. Majors sava izstradataja
labizjiitas noteikSanas testa atteélo Sadus labizjiitas raditajus:

e hedoniskos: laime, apmierinatiba ar dzivi, pliismas pieredze, pozitivas

emaocijas,

e eidemoniskos: sevis pienemSana, pozitivas attiecibas ar citiem,
autonomija, prasme ietekmét vidi un sabiedribu, mérktieciba dzive,
personiska izaugsme, piederiba, autentiskums,

e  kognitivos: kreativitate, kopveseluma jégas izjiita, optimisms, ticiba
savam spéjam,
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e  starppersonu: milestiba, empatija, nesavtiba, morale,

e  gariguma/transcendences.

Latvijas centrala statistikas parvalde (Centrala statistikas parvalde, 2014)
dzives kvalitates merjjumos ieklauj materialos dzives apstaklus (t.sk. ienakumi,
pateérinS, majokla apstakli), produktivas darbibas un darbu (t.sk. darba apstakli,
darba drosiba),veselibu (sagaidamais miiZza ilgums, mirstiba, veselibas apstakli),
1zglitibu, ekonomisko un personisko drosibu.

Noubls un Makgrasa (PROSPER: A New Framework for Positive
Education. Psychology of Well-Being, 2015), p&tot labizjitas aspektus izglitibas
konteksta, piedava akrontimu PROSPER, kas ietver, vinuprat, septinus labizjiitas
pamatelementus.

Tieir:

1) pozitivisms (Positivity, pozitivas emocijas, optimisms);

2) attiecibas (Relationships, labas attiecibas);

3) rezultati (Outcomes, kompetence);

4)  stipras puses (Strengths, iesp&ja tas attistit);

5) merkis (Purpose, mérktieciba, dzives jégas izjita);

6) iesaistisanas (Engagement, péc autoru domam — viens no biitiskakajiem

Jédzieniem izglitiba);

7) elastigums (Resilience, sp&ja adapteties parmainam, pardzivot

neveiksmes un vilsanos).

Latvija labizjitas petijumi izglitibas joma: pensionéto skolotaju labizjttu
pétTjusi A. Karpova (2008), bet L. Griga 2015. gada ir veikusi pétijumu par dazadu
paaudzu anglu valodas skolotaju labizjtitu (Griga, 2015).

Labizjutas funkcijas
Functions of well-being

T. Burkarts (Burkart, 2005) uzskata, ka labizjtutai kopuma piemit vairakas
funkcijas:

e  novertejosa,

®  motivg)osa,

e  komunikativa.

Labizjitas novertejosa funkcija ir saistita ar kermeni. NovertéSanas rezultati
attiecas gan uz ilgam, gan mérkiem, gan vajadzibam. Novértésana ir ta labizjutas
kvalitate, kura ir savstarpgji saistita ar psihi un kermeni. Novértésanas funkcija
ietver pieredzes apmainu starp sevi un pasauli. IekS$€js nemiers ierobezo
uzmanibu, apzinas skaidribu. Bail@s cilvéks ir uztraucies, bet tad, kad jutas
gandarits, vin§ nomierinas. Kad cilvéks jutas brivi, vin$ ir laimigs, priecigs un
atvieglots. Emocijas vada domasanu un ir nesaraujami saistitas ar intelektu.
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Emocionalais pardzivojums ietekmé uztveri un domasanu. Profesors J. Raipulis
(Raipulis, 2010) norada, ka cilvéks labak atceras notikumus, kuru laika izjutis
prieku, tadel svarigi ari skola nodroSinat pozitivu gaisotni. ,,Sarunas sakuma
sarunas biedram jadzird kaut kas labveligs, jo tad smadzen&s izdalas laimes, miera
hormoni - cilveks ir gatavaks pienemt to, ko grib&siet teikt,” skaidro
psihoterapeite |. Rezgale (Rezgale, 2014).

Labizjiitas motivacijas funkcija nosaka darbibas vai mentalas darbibas, kas
saistas ar kermena un psihes izmainam. Kermena un psihes stavokla izmainas
ieklauj sevi uzmanibas fokuséSanos uz svarigu informaciju. Pozitivas emocijas
loti sp&cigi ierosina centralas nervu sistémas un visa organisma energétisko un
funkcionalo rezervju mobilizésanu, nodroSina ricibas mérktiecigumu, saistot
1zzinas procesus un skoléna aktualo vajadzibu apmierinasanu. Jaunakie petijumi
motivacijas joma ir identificgjusi Cetrus virzitajspekus, kas var ietekmét to, ko
mes velamies: juteklisko, materialo, garigo un dvéselisko. Ka redzams, tam ir
nesaraujama saistiba ar labizjiitu. Emocijas ir cilvéku savstarpgjo attiecibu
pamata. Tas ir cieSi saistitas ar cilvéka vertibu sist€ému, kura, savukart, izraisa
konkretas darbibas.

Labizjutas komunikativa funkcija pauz cilvéka emocionalo stavokli, radot
dialogisko efektu, ietver sevi dialogu starp personu un citu subjektu, pieméram,
skolotaja kada darbiba var izraisit uztraukumu, riipes, skumjas var izraisit
simpatijas un veéleésanos palidzet.

Skola var gan pozitivi, gan negativi ietekmét skolénu labsajiitu un attistibu.
Labveligs skolas psiho socialais klimats un pozitivi vert€jama skolas fiziska vide
veicina skolénu psihologisko un fizisko, ka ari socialo labklajibu. Pozitivas
emocijas var rosinat dazadas spgjas, pieméram, interesi, entuziasmu, optimismu,
lojalitati, motivaciju darboties, tiek aktiviz€tas domas un palielinas jaunu
zina$anu uztveres sp&ja. Sis spéjas skolénu maciSanos padara produktivaku.
“Personiba ir orient€ta nevis uz pavélém, bet uz izvéli. Tad paveras plasums
domam, jutam, attistas aktivitate, uznémiba, iniciativa. Sada personiba pret
saskarsmes partneri izturas ka pret sev lidzigu. Tas ir pamats tolerancei (Spona,
2008).” Savukart negativa skolas psiho sociala vide izraisa stresu un tam
sekojoSus veselibas trauc€jumus, mazaku apmierinatibu ar dzivi kopuma, vajakas
skolas sekmes.

Skolotaju un skolénu labizjuta
The well-being of teachers and students

Izmantojot Likerta tipa skala no 0 lidz 10 atbildes uz 30 jautajumiem
Aizkraukles novada vidusskolas 11.-12. klas€s un skolotaju vidi, tika noteikta
labizjiita. Petijums veikts 2017. gada oktobri. Petijuma piedalijas 40 skolotaji
(76 % no kopgja skaita) un 53 skoleéni (68 % no kopgja skaita). leglitos rezultatus

120



Elksne & Rubene, 2018. Emocionala labizjiita skola

nevar vertét viennozimigi, jo labizjiita ir atkariga no daudziem subjektiviem
faktoriem, ka ari, iesp&jams, ka skoléni, kuri piedalfjusies ir motivétaki,
atsaucigaki, aktivak piedalas skolas piedavatajas aktivitateés neka tie, kuri nav
piedalijusies.

Apkopojot rezultatus un iegiistot vid€jos raditajus, var secinat, ka labizjita
respondentu vidii ir diezgan zema, skoléniem tikai nedaudz virs vidgjas atzimes

5. (skat. 1. att.)

6,8
skolotaji skoleni
1. att. Skolotaju un skolénu labizjiita
Fig. 1. Well- being of teachers and students
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Skala piedavatie jautajumi tika sadaliti 5 vienibas:
e  merktieciba, jégas izjiita,

e  veseliba,
e  pozitivas emocijas, optimisms
e  attiecibas,
e icsaistiSanas, iesp&jas attistit savas stipras puses, novertéjums (skat.
2. att.)
8
7
6
5
a
3
2
1
merktieciba veseliba emocijas attiecibas NOVETrtEjums
m skolotaji 6,87 6,24 6,5 7,43 6,88
m skoléni 5,47 6,28 5,87 6,25 5,59

1. att. Skolotaju un skolénu labizjiitas salidzinajums pa vientbam
Fig. 2. Comparison of student and teacher well-being per units
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Skolenu labizjita ir zemaka visos raditajos, iznemot veselibu, kas ir
izskaidrojams ar respondentu vecumu. Tomer ari §is raditajs 11.-12. klasu
skoléniem ir tikai nedaudz virs vidgja.

Detalizetak izvert§jot skolotaju sniegtas atbildes, kuras uzraditi zemakie
vertejumi, var secinat, ka 35 % skolotaju savu darbu uzskata par bezjédzigu, 75 %
loti biezi (7 gandriz vienmer) jutas darba uztraukusies, 53 % biezi skola jitas
bedigi, 66 % nav apmierinati ar savu atalgojumu. Kaut arT Likerta skala attiecibas
ar kolégiem vidgji ir novertétas ar 7,1, tomér uz atvérto jautajumu “Kas jis darba
apbédina? “- 13 pedagogi (33 % ) norada, ka tie ir kolegu parmetumi, vienaldziba,
velme vienam otru izrikot, atklatibas trikums, skaudiba, kolektivisma trakums
u.c., kas neliecina par labam savstarpéjam attiecibam. 8 skolotaji ka negativu
emociju avotu norada skolénu, gimenu un sabiedribas atticksmi pret skolotajiem.

Var secinat, ka 11.-12. klasu skolénu labizjuta ir vél zemaka ka skolotaju,
galvenokart tapéc, ka daudzi skoléni nesaskata skolas un macibu jegu — 60 %,
produktivitati — 73 % ,skoléni norada, ka skolas piedavatie darbi, aktivitates vinus
neieinteres€ vai ieinteresé pavisam nedaudz. 46 % skola ir priecigi, bet 43 %
atzist, ka skola biezi ir bedigi. Skolénu labizjitu mazina arT sajiita, ka vini nespgj
giit panakumus ar skolu saistitu mérku sasniegSana (54 %). Skolénus skola
galvenokart apbédina, vinuprat, bezjédzigas, neinteresantas, rutin€tas stundas,
lielais majas darbu apjoms, skolotaju attieksme un bailes no sliktiem vert€jumiem.
Jaatzime, ka 38 % nesp€ja uz So jautajumu atbildet.

Atvertajos jautajumos tika noskaidrots, kas veicina labizjiitu, kas rada
pozitivas emocijas, iepriecina.

46 % skolotaju norada, ka vinu labizjita ir saistita ar skoléniem: ar vinu
motivaciju darboties, aktivitati, sasniegumiem ikdiena un konkursos, olimpiades,
skolénu pateicibam, atzinibu. ArT darba radoSums, mainigums, kolégi, ar kuriem
izdodas sadarboties vairo skolotaju labizjutu.

Savukart 53 % skolénu norada, ka vinu labizjtitu pace] draugi, klases biedri,
18 % tas ir interesantas stundas, jaunas zinasanas. V&l tiek minéti labi panakumi,
verte€jumi, skolotaju attieksme, sakopta skolas vide.

Secinajumi
Conclusions

Jedziens labizjuta (well-being) ir salidzinosi jauns, ta pamatlicgji ir pozitivas
psihologijas parstavji, tomér lidz Sim pasaulé tas nav viennozimigi definéts.
2007.-2008. gada G. Svences un M. Majora sadarbiba latvieSu valoda tika
adaptets jeédziens labizjiita, tomér labsajuta, dzives kvalitate, dzives spéks, laime
ar1 tiek lietoti ka labizjiitas sinonimi.

Labizjitas dimensijas, kvalitates raditaji ari veél ir zinatnieku diskusiju
temats. Katru gadu tiek veikti vairaki pétijumi Saja tema, kas lauj izdarit arvien

122



Elksne & Rubene, 2018. Emocionala labizjiita skola

jaunus secinajumus, paplasinat izpratni. Domajams, ka $1 diskusija nebeigsies
nekad, jo mainas pasaule, mainas cilvéka pasaules uztvere, prasibas pret dzivi. Ka
ar1 darba devgji arvien vairak pieveérS uzmanibu labizjiitas nozimei darbinieku
produktivitates, motivacijas sakara, tapec paplasinas p&tijumu klasts par labizjiitu
atseviskas darba nozares. Latvija ir labizjutas petnieki - G. Svence, L Majore un
M. Majors-, ir p&tijumi ar par labizjutu izglitibas joma (Karpova), L. Griga, kuros
uzsvars ir uz pensionétiem vai viena macibu joma nodarbinatiem pedagogiem.

T. Burkarta (Robina, 2013) izvirzitas 3 labizjitas funkcijas- novertgjosa,
motivejosa un komunikativa - ir loti nozimigas skolas ikdienas darba
produktivitatei. Labvéligs skolas psiho socialais klimats un pozitivi vert§jama
skolas fiziska vide veicina skolénu psihologisko un fizisko, ka arT socialo
labklajibu, rosina dazadas sp&jas, piem&ram, interesi, entuziasmu, optimismu,
lojalitati, motivaciju darboties, tiek aktiviz€tas domas un palielinas jaunu
zinasanu uztveres spéja, kas palidz skolénam vispusigi attistities.

Petfjums Aizkraukles novada vidusskolas skolotaju un 11.-12. klasu skoleénu
vidii 2017. gada oktobrT liecina, ka $aja Latvijas izglitibai straujaja parmainu laika
ne skolotaju, ne skolénu labizjiita nav augsta, attiecigi 6,62 un 5,89 10 ballu skala.
35 % skolotaju savu darbu uzskata par bezjédzigu, 75 % loti biezi (7 gandriz
vienmer) jiitas darba uztraukusSies, 53 % biezi skola jiitas bedigi, 66 % nav
apmierinati ar savu atalgojumu, savukart 60 % skolénu nesaskata jegu macibam,
73 % norada, ka skolas piedavatie darbi, aktivitates vinus neieinteres€ vai
ieinteres€ pavisam nedaudz. 46 % skola ir priecigi, bet 43 % atzist , ka skola biezi
ir bedigi.

Petijuma iegiita informacija tiks izmantota skolas darba planosana, psiho
socialas vides uzlabojumu izstradasana.

Summary

The concept of well-being (labizjita) is relatively new, its founders were representatives
of positive psychology, but it has not been not clearly defined until now. In the year 2007/2008
the concept of labizjuta (well-being) was adapted into Latvian during the cooperation of
G. Svence and M. Majors, but feeling of comfort, quality of life, force of life, happiness are
also used as synonyms well-being.

The dimensions of well-being, quality indicators also are a discussion subject for
scientists. Each year several studies on this topic are carried out, which allows you to come to
more and more new conclusions, to broaden your understanding. It is thought that this debate
will never end, because the world changes and so does out perception of the world and
requirements for life. In addition, the employer's attention towards the effects of well-being left
on employee productivity and motivation increases more and more, that is why the range of
studies on well-being in different sectors is increasing. There are people in Latvia who research
well-being - G. Svence, L. Majore and M. Majors - there are studies of well-being in the field
of education (Karpova), L. Griga in which the emphasis is on the retired or teachers that are
serving in one area of learning.
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The 3 well-being functions brought forward by T. Burkarts (Burkart, 2005) - evaluative,
motivational, communicative - are very important inf the productivity of everyday work in
school. The school's favorable psychosocial climate and a good physical environment
encourages the students' psychological, physical and social well-being, encourages different
abilities like interest, enthusiasm, optimism, loyalty, motivation, activates thoughts and the
perception of new knowledge increases, which helps the student's comprehensive development.

The study in Aizkraukle secondary school among teachers and 11" and 12" grade
students in October of 2017 suggests that in this period of rapid change in Latvia's education
system the scores on well-being of teachers and pupils are not high respectively 6,62 and 5,89
(on a scale from 1 to 10). 35 % of teachers think their job is meaningless, 75 % very often
(7 almost always) feel concerned, 53 % feel sad at school, 66 % are not satisfied with the pay,
whereas 60 % of students do not see the relevance in learning, 73 % say that the activities
offered by school do not interest the or interest very little. 46 % are happy at school, but 43 %
admit that they are often sad at school.

The information obtained in the study will be used for schoolwork planning and to
develop improvements for the psychosocial environment.
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ZINATNISKI PETNIECISKS SKATIJUMS UZ
RAKSTURA AUDZINASANU: MITI, IZAICINAJUMI
UN STARPTAUTISKAS PERSPEKTIVAS

Research-Based Reflections about Character Education: Myths,
Challenges and International Perspectives

Manuels Fernandezs
Latvijas Universitate, Latvija

Abstract. At present, youngsters’ character and virtue education issues are widely discussed in
Latvia and in English-speaking academic environment. Given the existing criticism of these
concepts, the research question was: what are the main misunderstandings about the nature of
character and virtue education? After clarifying the neo-Aristotelian understanding of these
concepts, recent research in the field of character education and virtues is presented for
deconstructing some of the myths related to it, due to conceptual, historical, moral and political
misunderstandings (Kristjansson, 2013). Real problems (historical, methodological and
practical) faced by character education programs in mainstream schools are addressed. The
importance of giving personal significance to eudaimonia for promoting character and virtue
education at school is discussed.

Keywords: character, character education, mainstream schools, virtue, virtue ethics.

Rakstura audzinasanas aktualitate
Topicality of character education

Sobrid Latvija plasi tiek diskutéts par skolénu tikumisko audzinasanu,
socialo prasmju un rakstura attistibu. 2015. gada LR Izglitibas likuma tika veikti
grozijumi 10.! panta “Izglitiba un tikumiba”, saskana ar kuriem “lzglitibas
sisttma nodroSina izglitojama tikumisko audzinaSanu, kas atbilst Latvijas
Republikas Satversmé ietvertajam un aizsargatajam vertibam, ipasi tadam ka
lauliba un gimene” (Saeima, 1998). 2016. gada vasara tika izstradatas tikumiskas
audzinaSanas vadlinijas Latvijas skolam (Ministru kabinets, 2016b), kas izraisija
Latvijas sabiedriba neviennozimigu reakciju. Vadlinijas tiek minéti un definéti
divpadsmit tikumi: atbildiba, centiba, drosme, godigums, gudriba, laipniba,
lidzcietiba, méreniba, savaldiba, solidaritate, taisnigums un tolerance. Vadliniju
1zstradataji cer, ka dokuments palidzes skolotajiem bérnu audzinasana, tomer dala
pedagogu ir noskanoti skeptiski. Plasaka diskusija par tikumisko audzinasanu
skola biitu apsveicama.
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Saskana ar Arvalstu Investoru Padomes Latvija rekomendacijam (FICIL,
2016) Latvijas izglitibas sist€tmas modernizacijai skolas biitu jaievies ar rakstura
audzinaSanu saistita izglitiba, ka ar1 21. gadsimta kompetences un parnesamas
prasmes. Cits t€mas aktualitates piemérs izglitibas sist€mas limeni — jaunajas
Izglitibas attistibas pamatnostadnés 2014.-2020. gadam viens no izvirzitajiem
apakSmeérkiem ir “veicinat vertibizglitiba balstitu individa profesionalo un socialo
prasmju attistibu” (Saeima, 2014). Saistiba ar to Eiropas struktirfonda (ESF)
projekts “Karjeras atbalsts visparéjas un profesionalas izglitibas iestades” (k.
http://www.viaa.gov.lv/lat/karjeras_atbalsts/karjeras_atbalsts 2016 2020/) tiek
istenots no 2016. gada 1. janvara lidz 2020. gada 31. decembrim visas Latvijas
visparéjas un profesionalas izglitibas iestades, sekméjot skolénu personibas un
intrapersonalo prasmju attistibu karjeras vadibas prasmju apguves procesa
(Ministru kabinets, 2016a). Savukart Valsts izglitibas satura centrs Isteno projektu
“Kompetencu pieeja macibu satura” (Ministru kabinets, 2015) no 2016.g. gada
17. oktobra lidz 2021. gada 16. oktobrim (sk. http://visc.gov.Iv/visc/projekti/
esf_831.shtml, https://www.skola2030.Iv/), kura ietvaros tiek sekméta So pasu
vertibu apguve, kas minétas tikumiskas audzinaSanas vadlinijas (Ministru
kabinets, 2016b) (sk. http://visc.gov.lv/visc/projekti/dokumenti/esf 831/2016
1027 _prezent.pdf 4. Ipp.).

Izglitibas praktiku un politikas veidotaju vidii 2014.-2016. gada tika Tstenots
Erasmus+ projekts “Rakstura veidoSanas izglitiba jaunieSiem”, kas apvienoja
vietgjas pasvaldibas, skolas, karjeras attistibas centrus un jaunieSu organizacijas
no Beisingstokas Lielbritanija, Jevles Zviedrija, Olomoucas Cehijas Republika un
Rigas Latvija (http://www.shapingcharacters.eu/lv/) ar Rigas Domes Izglitibas,
kulturas un sporta departaments lidzdalibu. 2017. gada beigas tika apstiprinats
Erasmus+ projekts “Atbalsts skolotajiem skolénu intrapersonalo prasmju un
rakstura izglitibas attistibai skola (Arete Catalyst)” (KA2 Sadarbiba inovacijam
un labas prakses apmainai — Strat€giska partneriba skolas izglitibas joma), kura
piedalas divas regionalas iestades, tris skolas (divas no tam ka asociétie partneri),
tris universitates un viens skolotaju izglitibas centrs no Latvijas, Igaunijas un
Spanijas un kura vadoSais partneris ir Rigas Domes Izglitibas, kultiiras un sporta
departaments. 2017. gada beigas tika apstiprinats p&cdoktorantiiras projekts
“Izglitibas modernizacija Latvijas skolas, 1stenojot inovativu pé€tnieciba balstitu
programmu par 21. gadsimta kompetencém un tikumu €tikas attistibu ar virtualas
telpas atbalstu (Arete School).” Dazas Latvijas skolas jau uzsakusas Tstenot
eksperimentalas TC&CE programmas (pieméram, programma “Efektivas
rakstura audzinasanas programmas integré$ana Rigas Katolu gimnazija*).

Rakstura audzinaSana ir aktuala téma ne tikai Latvija, bet visa pasaul€. Par
to var parliecinaties, skatoties uz s$adam galvenajam rakstura audzinaSanas
iniciativam akad@miskaja vidé anglu valoda runajosajas valstis: 1) The Jubilee
Centre for Character and Virtues (JCCV): UK, Birmingham university (J. Arthur).
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Nozimigakie aspekti: Research projects. Open source materials for schools.
2) Center for Character and Citizenship (CCC): USA, St. Louis, University of
Missouri-ST. Louis (M. Berkowitz). Nozimigakie aspekti: konferences materials.
3) Association for Moral Education (AME): USA, Massachusetts, Gordon
College (K. Cook). Nozimigakie aspekti: The Journal for Moral Education (WoS,
SCOPUS). 4) Center for Character and Social Responsibility (CCSR): USA:
Boston University (St. Ellenwood). Nozimigakie aspekti: (MOOC): Ethical
Leadership: Character, Civility and Community. 5) Character Project: USA,
North Carolina, Wake Forest University (Ch. Miller). Nozimigakie aspekti:
Research grants, academic resources. 6) Grupo de Investigacion en Educacion y
Ciudadania (GIEC): Spain, Navarra University (C. Naval). Nozimigakie aspekti:
Education for citizenship and democracy. 7) The Duckworth Lab USA:
University of Pennsylvania (A. Duckworth). Nozimigakie aspekti: Grit scale.
8) The Center for the 4" and 5" R (Respect and Responsibility): USA, State
University of New York (SUNY Cortland) (T. Lickona). Nozimigakie aspekti:
Smart & Good Schools, resources for schools and teachers. 9) Authentic
Happiness USA: University of Pennsylvania (E. Seligman). Nozimigakie aspekti:
Resources, questionnaires. 10) Character Education Partnership (CEP): USA,
Washington D. C. (D. Karr). Nozimigakie aspekti: 11 Principles of Effective
Character Education; National Forum on Character Education; Schools of
character. 11) Character Plus: USA, Saint Louis (R. McDonnell). Nozimigakie
aspekti: Online resources.

Toties rakstura un tikumu audzinasana ka izglitibas mérkis dazreiz tiek
raksturots ka pretrunigs (Evans, 2011). Neskatoties uz iepriekSminétajiem témas
aktualitates piemériem, akadémiskajas aprindas joprojam pastav zinama
neizpratne par jédzieniem “raksturs”, “tikums” un “rakstura audzinasana”.

Nemot véra pretrunu starp So Latvijas un starptautisko interesi par rakstura
audzinaSanu un jédzienu nepietiekamo izpratni, tika izvirzits petijuma jautajums:
kadi ir galvenie maldigie prieksSstati rakstura un tikumiskas audzinaSanas
izpratng? Lai apliikotu $o jautajumu, tika apkopoti dazi saméra aktualie “miti” par
rakstura un tikumisko audzinasanu, kas balstas uz konceptualiem (1. un 2.),
vesturiskiem (3. un 4.), &tikas (5.) un politiska rakstura (6. un 7.) parpratumiem.
Saja raksta $ie miti tiek dekonstruéti, balstoties uz aktualajiem pétijumiem, nevis
padzilinati argumentgjot pret tiem. Nemot veéra jédzienu “tikums” un “raksturs”
mainigo izpratni, sakuma tika precizeta So jédzienu neo-aristoteliska nozime.

Raksturs, tikums un rakstura audzinas§ana
Character, virtue and character education

Termins ,raksturs” tiek definéts ka personas intelektualie un moralie
paradumi (Ryan & Bohlin, 1999). Paradums ir brivi iegilita un stabila riciba
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noteikta mérka sasniegSanai. Ja mérkis sekme personibas un sabiedribas attistibu
(vai noturigu labklajibu), paradumi tiek deéveti ka labi paradumi jeb tikumi, pretéja
gadijuma — slikti paradumi jeb trikkumi. LatvieSu vards “tikums” tiek izmantots,
lai tulkotu daudznozimju grieku terminu “arete” (&petny), kas burtiski nozimé
“izciliba” vai arm “morala vertiba” un ko Aristotelis plasi izmantoja gramata
Nikomaha eétika (1985), kura iztirzata tikumibas biitiba un tikumiska riciba, un
aprakstits tikumisks un pilnvértigs cilvéks. Tikumigais raksturs ir personibas
ipaSibu kopums, kas noskano personu adekvatai uzvedibai (JCCV, 2017).
Uzvedibas raksturlielumi, kas izriet no tikumiga rakstura, ir spontanums un
stabilitate, precizitate un darbibas perfekcija, ka art maigums un prieks tas izpildg,
pat ja tas prasa piepuli. Tikumu &tika fokus€jas personibas attistiba un balstas uz
cilvéka iekS€jo potencialu. Turpretim normativa &tika balstas uz tadu normu
akceptesanu, kas tiek sociali atzitas konkreta socialkulturas konteksta. Abas
perspektivas savstarpgji papildinas: tikumu &tika atzist personas socialo
dimensiju, un &tikas normas rod savu dzilako attaisnojumu cilvéka daba
(Kristjansson, 2016).

Rakstura izglitiba ir aizsargtermins tieSam un netie$am izglitibas darbibam,
kuru noliiks ir palidz&t jaunieSiem brivi attistit tikumigu raksturu (Harrison,
Morris, & Ryan, 2016). Rakstura izglitiba veicina kritisko domasanu, balstas uz
personibas brivibu un neuzspiez pilniba akceptet kadu konkrétu uzskatu kopumu;
ta sekmé atvertibu, pielauj dazadas pieejas un nav paklauta kadai konkrétai
politiskai vai religiskai doktrinai. Potencialie ieguvumi no rakstura izglitibas ir
skolénu snieguma un uzvedibas uzlaboSana, paaugstinata nodarbinatiba, atbalsts
vecakiem, labveligu attiecibu dibinasSana, piederibas demokratiskai sabiedribai
veicinasana, individualas un sabiedribas labklajibas veicinasana (JCCV, 20