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THE ANALYSIS OF PECULIARITIES OF PERSONAL
ANXIETY EXPERIENCED BY PROFESSIONALS OF
SOCIOEDUCATIONAL ACTIVITIES OF LITHUANIA

Trauksmainibas ipatnibu analize socialpedagogiskaja darbiba
Lietuva

Daiva Alifanoviené, Asta VaitkeviCiené
Siauliai University, Lithuania
E-mail: daiva.alif@delfi.lt

Abstract. The article analyses the peculiarities of the anxiety state of professionals of
socioeducational activities (social pedagogues and social workers). Employing Spielberger’s
and Chanin’s personal anxiety scale, the level of personal anxiety was identified, and, using a
semi-structured interview, situations provoking anxiety experienced by professionals of
socioeducational activities were identified. Data of anxiety experienced by social pedagogues
and social workers in 2011 were analysed employing the factor analysis method of multi-
dimensional statistics, the data of the semi-structured interview were processed using the
content analysis method. It was identified that about half of the respondents experienced a
moderate level of personal anxiety, enabling to mobilise, look for innovative solutions in
professional activities. Severe level of personal anxiety was identified for slightly less than
half of respondents; it was perceived as dangerous and preventing professionals of
socioeducational activities from successful development of professional activities and even
warning about possible psychosomatic disorders.

Keywords: anxiety, state of anxiety, personal anxiety, professionals of socioeducational
activities.

Introduction

The man often experiences the states of stress and anxiety. According to
Izard’s (1999) differential emotions theory, anxiety is a combination of several
emotions (fear, interest-excitement, guilt, sadness-pain, shame, anger, etc. (The
Dictionary of Psychology, 1993). Beck (2005) states that slight restlessness
mobilises the man’s powers for activity. Continuous anxiety can turn into the
feature of a personality — restlessness (lzard, 1999, Beck, 2005). Strongly
experienced anxiety distorts the perception of reality: flexibility of thinking, will,
conscious behaviour control are weakening. Therefore, strongly experienced
anxiety can also carry out the destroying function of the person’s interaction with
the environment. Spielberger, Chanin (2004) differentiate three levels of
restlessness. In their opinion, restlessness can be differentiated into mild, moderate
and severe.

Mild restlessness requires to focus on the activity, its motives and develop
the sense of responsibility. Sometimes mild restlessness shows displacement of
severe anxiety, which aims “to show oneself from the better side” (Spielberger,
Chanin qtd. in Paiiropoackuii, 2004, p.59-63).
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Moderate restlessness is useful because it promotes the process of
adaptation, ensuring the person’s holistic functioning.

Significant deviation from moderate restlessness makes people give thought
because severe restlessness shows that in situations, in which the person’s
competence is evaluated, he/she is inclined to experience anxiety. Seeking to avoid
the destroying impact of severe restlessness, it should be necessary to reduce the
subjective significance of the situation for a person, transfer attention to
consideration of his/her the activity and form self-confidence.

Severe personal anxiety is treated as harmful for health, whilst WHO (WHO,
2006) points out that “the employee’s health should be analysed on the basis of
holistic (biopsychosocial) health model” (Gustainiené, Pranskeviciene, 2010, p.
137); it should include social, psychological and behavioural factors, which can
influence health, become the reasons of suffering, disability and incapacity to work.

The analysis of the anxiety state is not a frequent research subject among
Lithuanian researchers. School related anxiety of learners is slightly more often
analysed (Aramavicituté, 2004; MartiSauskiené, 2004; Tulickas, ZambaceviCieng,
2004; Dagiené, 2006; Nasvytien¢, Balnionyté¢, 2006; Starkuvien¢, 2006;
MiluSauskiené, Zambaceviciené, Dapkeviciene, 2008; Kepalaite, 2011 et al.) as
well as its reasons than anxiety experienced by other social groups. There are also
searches for links between anxiety and depression (Germanavicius, 2006;
Stanionyté, 2008; Gelumbauskiené, 2009;) or researches on episodic anxiety
experiencing anxiety in professional activities are also quite rare and solitary
(Alifanoviené, Vaitkeviciené, 2007; Alifanoviené, Vaitkeviciené, Lucinskaité 2011,
Kepalaité, 2011; Loikiené, 2007; Zydzitnaité, Bubnys, Mazuolyté, Mikelskiene¢,
2009).

Research subject: peculiarities of anxiety experienced by professionals of
socioeducational activities (social pedagogues and social workers) in professional
activities.

Research aim: to analyse peculiarities of personal anxiety experienced
professionals of socioeducational activities (social pedagogues and social workers).

Research objectives:

e To establish the internal consistency coefficient of Spielberger’s, Chanin’s
personal anxiety scale.

e To identify levels of anxiety experienced by professionals of socioeducational
activities.

e To identify evaluations of respondents’ self-feeling, having experienced
anxiety.

Research methods: a questionnaire using a two-part instrument: the first
part contains seven questions to find out demographic data and the second,
Spielberger’s, Chanin’s self-assessment scales with questions representing personal
anxiety. To analyse quantitative research data, statistical methods were used
(descriptive mathematical statistics: frequencies (N), percentages (%), means (M),
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multi-dimensional statistics (factor analysis). During the qualitative in-depth semi-
structured interview (according to different diagnostic areas) the respondents’
approach to the situations arousing anxiety, to impact of anxiety on professional
activities and self-feeling was analysed.

Participants of the survey (respondents). The qualitative survey was
attended by 6 respondents, the quantitative, by 113 respondents — social
pedagogues and social workers working in different Lithuanian educational,
treatment and child care institutions. There were 108 women and 5 men, the
average age of the respondents was 37,7. The respondents were selected using
targeted selection, this was determined by the research aim. The main selection
criteria were social pedagogue’s, social worker’s professional qualifications.

Peculiarities of Anxiety Experienced by Professionals of Socioeducational
Activities

The experienced state of personal anxiety reflects the person’s self-feeling,
which has formed and is characteristic to the person regardless of the existing
impact of social environment. Personal anxiety is perceived as a person’s constant
inclination to perceive many life situations as dangerous, react to such situations by
the state of anxiety. Very severe personal anxiety directly correlates with the
existence of neurotic conflict, emotional “explosions” and psychosomatic illnesses
(Raigorodskij, 1998). The structure of variables of personal anxiety consists of 15
statements. Factorisation of these statements was sufficiently meaningful; it
enabled to discover the structure of the investigated phenomenon. These 15
statements were generalised by three factor models (other variables of personal
anxiety were rejected due to too low weight of test items (L)) (see Table 1).

The results disclosed three factors: strongly expressed excitement and
emotional sensitivity, the feeling of satisfaction and happiness, passiveness and
lack of self-confidence, encompassing from 3 to 9 statements.

Fluctuation limits of correlation coefficient values (0,26<r < 0,70) witness
that obtained correlations of scores of empirical statements with distinguished
factors were quite high. Descriptive power (dispersion) of factors fluctuates
between 10,33 per cent and 17,3 per cent. Suitability of the matrix for factor
analysis is proved by Kaiser-Meyer-Olkin (KMO) coefficient which is high (0,73).
Internal consistency of solitary factors, evaluated using Cronbach’s alpha
coefficient, fluctuates from 0,49 to 0,81; therefore, all factors are sufficiently
homogenous.

The first factor discloses that respondents are often characterised by strongly
expressed excitement and emotional sensitivity (M = 2,23). Comparing these data
with the model of reactive anxiety factors, a certain paradox is noticed: the model
of reactive anxiety factors discloses that strong psychic tension is not characteristic
to respondents, and the model of personal anxiety factors witnesses that
respondents confess that they often experience excitement and despair. This can be
explained only by the respondents’ good perception of the task. Feeling safe and
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calm at the present moment, they both gave corresponding answers to the
statements of the reactive anxiety scale and adequately evaluated the dominating
personal state, noting statements of the personal anxiety scale.

Table 1

Factor Analysis Data of Social Pedagogues’ and Social Workers’ Reactive

Anxiety Scale
- 05>
3] = - »
= _E 55 | £5 = | &5%
58 g e 2= |28 | Q2| 2. | £88
o B = op-d| EgE | S| €3 | 558
£ & 2 s | g~ | X | § 8 Z o
S & =2 | 28 5 | 935§
| am too nervous about trivia| 0,636 0,65
| am usually very worried
about expected difficulties 0,541 0,48
| take too much to heart 0,530 0,52
I am overwhelmed  with
strong excitement when |
Strongly hink about my matters and 0,519 0,52
expressed worries
excitement |l experience despair so long,
and [ can’t forget it for a long| 0,501 0,58 0,79 17,13
emotional time
sensitivity |l start crying easily 0,498 0,42
(M =2,23) || would like to be as happy| 0.484 0.31
as others
All kinds of trivia distract 0.478 0.51 0,73
and affect me
| often lose because I make
decisions insufficiently] 0,305 0,34
quickly
Feelfing_of | am happy 0,866 0,70
satisfaction s
and | am satisfied 0,792 0,69 0,81 12, 34
happiness | fee| satisfaction 0,606 0,57
(M =2.383)
Passiveness Melancholy is characteristic 0,670 0,37
and lack of {to me
self- I lack self-confidence 0,470 0,30 0,49 10,33
confidence . .
(M = 1,86) | get tired very quickly 0,324 0,26

The second factor again as of contradicts the first because it indicates the
existence of specialists’ feeling of satisfaction and happiness (M = 2,83).
Passiveness and lack of self-confidence is the weakest of the obtained factors but

anyway it indicates that this feature is characteristic to specialists.
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To sum up the model of personal anxiety, it can be stated that social
pedagogues and social workers experience contradictory feelings in their
professional activities. However, evaluating specialists’ reactive and personal
anxiety, more attention should be focused on the values of personal anxiety because
they are the reflection of dominating self-feeling and not a onetime evaluation of
the situation.

Peculiarities of respondents’ experienced personal anxiety are represented by
the diagram given below (Figure 1).

60 1
50 -
40 A
30 1
20 1

101 &’

Mild anxiety Moderate anxiety Severe anxiety

Figure 1. Peculiarities of Personal Anxiety Experienced by Professionals of
Socioeducational Activities (N=113)

The research on the personal anxiety state demonstrates that the share of
respondents who experience mild personal anxiety is not large. Mild level of
anxiety requires to focus on the motives of activity and increase the feeling of
responsibility (Raigorodskij, 1998). Therefore, it could be concluded that a very
small share of social pedagogues and social workers lack motivation in their
professional activities.

Optimal; i.e., moderate personal anxiety is experienced by about 50 % of
respondents. The moderate level of anxiety helps to look for novelties, move on,
encourages a personality to function and develop.

Severe level of personal anxiety is reached by about 40 per cent of
respondents. Severe personal anxiety level is the most dangerous. It warns about
the danger impendent to the specialists eventually to experience neurosis and
psychosomatic disorders.

Vaitkevicius (1995) has noticed that social pedagogues, social workers have
to be able to cope with bigger nervous-psychic loads, be proactive, patient,
persistent seeking their aim, ready for psychic discomfort; therefore, the severe
level of personal anxiety is incompatible with professional characteristics of
specialists of socioeducational activities. Meanwhile research data disclose that
respondents quite intensively (M = 37,513, Sdt.D = 7.422) experienced personal
anxiety.

15



SOCIETY, INTEGRATION, EDUCATION. May 25"-26", 2012

Evaluation of Self-Feeling of Specialists of Socioeducational Activities,
Having Experienced Anxiety
The research aimed to analyse evaluations of personal self-feelings of social
educators and social workers (N=6) after manifestation of anxiety. To do this,
qualitative in-depth survey was carried out employing the semi-structured
interview. Research data were processed employing the content analysis method
according to diagnostic areas: situations arousing the state of anxiety, impact of
anxiety on work, self-feeling after experiencing anxiety and other. In this article we
shall present only the latter diagnostic area. Analysing evaluations of specialists’
self-feeling in the situation of anxiety, three qualitative categories showed up (see
Table 2):
1) Physical reactions and feelings aroused by anxiety
2) Manifestation of negative, haunting thoughts
3) Psychological problems
Table 2
Self-Feeling of Specialists of Socioeducational Activities after Manifestation of
Anxiety (N=6)

- Number of
Category Subcategory Examples of empirical statements statements
“...face reddenes...”, “...cheeks burst...”, “...blood
pressure goes up...”, "
“...hands shake”, , ...I am getting hot flashes...”,
Experienced | “hands start shaking...”, “...hands tremble...”, *
External unpleasant blood pressure starts going up ..”, “..heart is 14
physical physical beating very hard...”, “...you can’t stay in one place
reactions and | reactions 2 feel as if something enchains all body .7
feelings “...hands are shaking...”, “..physical strength is
aroused by exhausting...”, “..it is very (difficult to do
anxiety anything...”
“..feeling — helplessness...”, “..you feel as a
Experienced | caught nestling ...”, “...sometimes it seems that we
feeling of have to put up with it, that we are not omnipotent ...”, 4
helplessness | “...I don’t know exactly or doubt in my powers or the
very situation: maybe it is hopeless ...”
“..haunting...”, “..I do my best to get rid of
them...”,
“..but I can’t do anything with it...”, “...sometimes
. that anxiety is so strong...”, “...in the morning again
Social . :
. . , having opened my eyes again these thoughts haunt me
Manifestation | educator’s » o . . )
. S L ...when something worries me, I'm not able
of negative, inability to . . »
: . . even to do these exercises calmly, the right way ...”,
haunting dissociate 9 13
...because my thoughts are already at work, about
thoughts from . #
neaative this or other problems ...thoughts are
g obsessive...”, “...all kinds of thoughts and obsessive,
thoughts . . b e
even inadequate to the situation ...”, “...thoughts are
no good...”, “...awful thoughts come into my mind
. was very worried and thought about leaving
the job...”
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“...you also feel psychologically tired...”, “...1I feel
Psychological sad...”, I felel very de“eply, 1 ;’eact ,{o sufh things ,
tiredness very sensitively ...”, “.I plug..”, A am
distressed, “...I am overwhelmed with bad mood... “,
“..stress...”
“...there appears fear...”, “...there appears fear at
Feeling of once...”, “...although you still don’t know what will 4
fear be, there is fear already ...”, “...but fear exists...”
Psychological “..you start doubting your abilities if you will
problems succeed, if everything will go well ...”, “...you test
Lack of self- ; . : »
. 110 times if you took that presentation...”, “...you 4
confidence .
check everything so that you shall not get reproaches
... ", “...you check everything ...”
“...I don’t sleep at night, I am thinking how I could
Sleep help ...”7, “..1 feel sleep disorders very severely ...”, 3
disorders “...L am trying to get good sleep...”
Loss of “...I feel being off balance ...", “...you are feeling 2
balance not like yourself ...”

In terms of distribution of categories by frequency, physical reactions (face
reddens, hands shake, blood pressure goes up) and helplessness (the caught
nestling, it is necessary to put up...) clearly distinguish themselves. These
statements of respondents confirm physical reactions caused by anxiety, which are
described in literature, such as sweaty palms, reddened cheeks, faster heart beat
and similar. Most often they accompany the person that is overwhelmed by anxiety
and are as if a warning that it is necessary to look for a way out quickly, change the
emerged situation (Greenberger, Padesky, 2000).

Negative, haunting thoughts are another category that is most often referred
to by the respondents (in the morning | open my eyes and again these thoughts
haunt me...). Social pedagogues and social workers disclose an insufficient ability
to cope with anxiety, difficulties to get rid of haunting, obsessive thoughts related
to the situation arousing anxiety.

Psychological problems aroused by anxiety most often manifest themselves
by bad mood, apathy. According to the above mentioned authors (Greenberger,
Padesky, 2000), the situation of anxiety is characterised by restless, variable,
irritable, nervous mood. The feeling of fear, mentioned by the responder,
experiencing the state of anxiety, can be related to the emotional model of anxiety
described by lzard (1999), where fear is one of the key emotions constituting the
state of anxiety. According to Mahoney, Chapman (2004), the feeling of fear is
caused by interpersonal anxiety; it is a state when the personality feels fear to be
negatively evaluated, feels discomfort interacting with the team, with the
unpleasant or new superior person. The statements of the above mentioned
scientists are confirmed by data of interviews with specialists of socioeducational
activities because namely unpleasant communication with the person that has
higher qualification, with the hostile team causes the feeling of fear. Respondents
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state that experiencing the state of anxiety the person starts to lack self-confidence.
In this case anxiety carries out a negative function and it is likely that it aggravates
the process of professional activity, takes time constantly checking if everything is
done well.

Conclusions

1. Factor analysis of data of social pedagogues’ and social workers’
experienced anxiety disclosed that internal consistency coefficient of
Spielberger’s, Chanin’s personal and reactive anxiety scales was high;
therefore, it can be stated that the employed instrument enabled to collect
reliable data about social pedagogues’ and social workers’ emotional state.

2. Severe level of personal anxiety, which can be dangerous to health and
eventually form neurosis and psychosomatic disorders, is experienced by
more than one third of respondents. About half of investigated social
pedagogues and social workers experienced moderate reactive anxiety. This
manifestation of anxiety is to be treated as optimal, enabling the professional
to improve, set new goals, have perspective future plans. Mild level of
anxiety was experienced by a very small share of respondents.

3. Social pedagogues and social workers experience physical and psychological
features of personal anxiety . Physical features include reddening of face,
shaking of hands, increasing blood pressure. Psychological features are
negative, haunting thoughts, bad mood, apathy, the feeling of fear, and lack
of self-confidence.
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Abstract. Coping with the difficulties according to the model of coping process created by
Moos and Schaefer (Bagdonas (managing editor), 2007, p. 198) depends on personal
features, social resources, ability to evaluate the situation. If there are no resources required,
a person cannot employ suitable coping strategies. The more person’s mental health is
disordered the more his/her coping is directed towards emotions and less adaptive behaviour.
It is also reflected in coping with the difficulties among persons with mental disorders who
grew up under institutional care.

The article generalizes the researches on how persons with mental disorders who have left
institutional care for children and youth cope with their difficulties, what coping strategies
they use.

Keywords: institutional care, strategies of coping with the difficulties, young people with
mental disorders.

Introduction

In social sciences coping and its strategies in broad sense is an “adaptive”
defence mechanism, in narrow sense is the techniques of coping with stress
(Bagdonas (managing editor), 2007).

Folkman and Lazarus treat coping as cognitive and behavioural attempts that
are used to overcome, tolerate or reduce external and internal requirements, needs,
and the conflict between them (Suslavicius, 2006; Pikiinas, Palujanskiené, 2005).

Coping and its strategies have been described in the works of Bagdonas
(managing editor) (2007), Carver, Connor — Smith (2010), Hajkova (2007),
Suslavicius (2006). Kalpokiené, Gudaite, (2004) investigated the peculiarities of
experiencing and overcoming divorce among people suffering from depression,
Sullivan (2002) — coping strategies of parents raising children with Down
syndrome, Piktinas, Palujanskiené (2005) — strategies of coping with stress. Similar
research with people with mental disorders in scientific literature has not been
encountered

Moos and Schaefer created the model of coping process that consists of:
social resources (social environment, system of education, social status, etc);
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personal features (individual demographical and psychological peculiarities, values
and attitudes); peculiarities of stress situation; peculiarities of subjective evaluation
of stress situation; coping actions (strategies) that are performed by the individual
in order to adapt to an actual situation (Bagdonas (managing editor), 2007, p. 198).

According to Grinien¢, Radzevi¢iené (2002), Cepukiené, Pakrosnis (2008),
Pakalniskiené (2001), Zukauskien¢, Leiputé (2002) children under institutional care
from their infancy to the time they become young people do not have the
conditions to develop favourably, they gain emotional and behavioural problems,
their individuality cannot sufficiently form, they have to live in a constant routine,
according to determined rules, nourishment and housework take place in
centralized manner, supervision and care are more accentuated rather than
children’s education or individual work with them.

The development of social skills is mostly influenced by family. For children
under institutional care, the functions of social skills are taken over by care and also
educational institutions. Acquisition of the skills of independent life in a care
institution is an urgent problem. Children here grow up in a different environment,
they not always have the example of values, traditions and life model. Some of
them do not manage to become completely mature (Snieskiené¢, Bumblauskiené,
2005).

Aim of the research — to investigate what strategies of coping with the
difficulties are used by young people who have left institutional care.

Objectives: To analyze scientific literature and generalize it; to perform
quantitative analysis of the results; to distinguish the strategies of coping with the
difficulties that are used by young people with mental disorders.

Methods of the research: theoretical (analysis of scientific literature);
empirical (structured questionnaire), quantitative statistical (using SPSS 11.0
programme).

Sample of the research. 110 respondents participated in the quantitative
research. 99 of them are the employees of social care institution, 8 carers, 3
members of carers’ family. The sample of the research is non-random and target. It
has been composed according to the criteria selection. Selecting the respondents the
criterion has been stated: the group of respondents consists of persons taking care
of young people who previously lived in a care institution for children and youth
and the members of their families, employees of social care institutions for adults
where the young people live now, the employers whose work is directly related to
these people. The research was performed in January 2010 in two social care
institutions of Siauliai Region for people with intellectual and mental disability and
in the homes of their carers.
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Results of the research

The respondents assessed the young people’s characteristics, abilities (social
and independent life), social environment (socializing with others, maintaining
relations with close people, quality of a living place, participation in solving
matters related to the life of the young people themselves), gave answers to the
questions (created according to the abridged COPE questionnaire by Carver
(Carver, 1997)) on the actions the young people use coping with the difficulties
they face.

Psychological features. The respondents assessed the young people’s
characteristics according to the measure of semantic differential. The assessment of
features has been determined calculating the mean. According to the respondents
the most expressed feature of the young people is self-assessment — the mean is 4,0.
It is quite a high point. Persons with mental disorders often tend to assess
themselves inadequately. Often they overestimate their abilities. The attitude of the
respondents may reflect inadequate self-assessment of the young people.

Honesty is assessed by the mean of 3,6. Persons with mental disorders are
characterized with sincerity, inability to lie, it is also related to honesty.

According to the respondents young people with mental disorders are
helping (mean — 3,4). They tend to help the others, especially the people with
whom they communicate but with whom they do not live together. That would be
employees, carers or good acquaintances. It is also approved in scientific literature
(Bagdonas (managing editor), 2007), that persons who grew up under institutional
care tend to show interest in adults rather than in their peers.

The mean of the feature of communication is 2,9. It proves that persons with
mental disorders have problems communicating. These problems are accentuated
by Pakalniskiené (2001), Zukauskiené, Leiputé (2002). Such features as
conflictivity, tolerance, openness, ability to comfort, express compassion. Often
young people are not able to constructively solve conflicts, physical defence or
offence, negative emotions as anger or aggression are employed. Non-conflictivity
Is assessed by the mean of 2,7. The mean of tolerance is 2,5. Persons with mental
disorders are little characterized with this feature. Ability to comfort, express
compassion is assessed by the lowest mean — 2,4. Lack of empathy among the
persons living in social care institutions is also verified by Lelitgiené (2003).

The mean of optimism — 2,7. This feature is considered as important in
solving various problems and difficulties. It is accentuated by Carver, Connor —
Smith (2010). The less optimism a person has, the more his/her coping with the
difficulties will be directed towards emotions not trying to solve the problems.
Consequently, the young people would tend to overcome the difficulties they face
more emotionally. The assessment of the features has been presented in Figure 1.

Abilities. To assess young people’s abilities the statements measured
according to the Likert scale have been presented. Factor analysis has been used to
identify the relations among the variables. The relations between the following
variables have been identified — ability to independently go out, to plan what they
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will do next day or week, to count money, to plan purchases, to obtain necessary
information, to purposefully and usefully spend their leisure time. The other group
of related variables — to communicate with adults, to ask for help, to communicate
with peers, to communicate with strangers. The third group — to make food, to
wash, to iron, to use appliances. The fourth group — to tidy up one’s room, to
maintain personal hygiene.

According to the respondents it is the most difficult for the young people to
independently go shopping, go to the concert, etc. It is stated by 27,3% (in both
cases) of the respondents who say that the young people are completely unable or
seem to be completely unable. Consequently, limited mobility is characteristic to
them, the assistance from other people is necessary to them in this area.

Positive self-assessment
Honest
Helping
Joyful
Friendly
Kind
Self-confident
Open
Caring
Sociable
Gentle
Non-conflicting
Optimist
Calm

Tolerant

Figure 1. Opinion of carers, their family members and employees of social care
institution about the features of the young people with mental disorders

It has been also assessed that the young people are completely unable (18,2
%) or seem to be unable (34,5%) to spend their leisure time purposefully and
usefully. In social care institutions they cannot learn how to do it from the example
of the employees. Those who live with their carers have more favourable situation.
In this area the responsibility should be taken by employees and carers who should

23



SOCIETY, INTEGRATION, EDUCATION. May 25"-26", 2012

help the young people encouraging them to spend their leisure time having some
purpose. Employees’ and carers’ participation in this activity would also be useful.

The abilities to plan purchases are also insufficient (completely unable —
21,8%, seem to be unable — 23,6%). It is also conditioned by the inability to count
money. Without knowing the value of money it is difficult to plan wanted
purchases. The assistance from other people here is also needed.

The young people are mostly characterized by ability to get necessary
information (seem to be able — 41,8%, are completely able — 7,3%). Although in
the evaluation of the young people’s characteristics the ability to communicate was
assessed as average, still they are able to obtain information. On the other hand, it
requires minimal communication when it is necessary only to find out something.

Counting money has also been assessed as a sufficient ability (34,5% — seem
to be able, 3,6% — are completely able). If the young people are able to count
money it also facilitates planning purchases. The data about mobility, leisure and
finance planning, ability to obtain information have been presented in Table 1.

Table 1
Opinion of carers, their family members and employees of social care
institution about the young people’s abilities of mobility, leisure and finance
planning, obtaining information, %

Completely Seem to be No idea Seemto be | Completely

unable unable able able
Statements number | % | number | % | number | % | number | % | number | %
To 30 27,3 30 27,3 9 8,2 27 24,5 13 11,8
independently
go out
To plan what | 19 17,3 33 30,0 21 19,1 29 26,4 7 6,4
they will do
the next day
or week
To count 17 15,5 27 24,5 11 10,0 38 34,5 15 3,6
money
To plan 24 21,8 26 23,6 21 19,1 31 28,2 8 7,3
purchases
To obtain 17 15,5 25 22,7 13 11,8 46 41,8 8 7,3
necessary
information
To 20 18,2 38 34,5 14 12,7 27 24,5 11 10,0
purposefully
and usefully
spend their
leisure time

The respondents have assessed that communicating and asking for assistance
the young people are mostly unable to communicate with strangers (completely
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unable — 9,1%, seem to be unable — 16,4%). It proves the data of the scientific
sources that it is difficult for young people with mental disorders to communicate
with strangers and especially in an unknown environment. They were best at
communicating with peers (respectively 52,7% and 32,7%) and with adults (65,5%
and 17,3%). In this case the abilities of communication with peers are assessed
better than with adults, although it is stated that persons with mental disorders
under institutional care are better at communicating with adults.

Abilities to perform ordinary household shores have distributed more or less
evenly. It is stated that young people are unable to make food (20,9% and 28,2%)
and wash and iron (21,8% and 31,8%). 32,7% and 6,4% (make food) and 21,8 and
6,4% (wash, iron) state that they are able to do it. Many respondents state that they
do not know (11,8% and 17,3%). Such opinion may be due to the fact that for
young people living in social care institutions food is made, washing and ironing
are performed in centralized manner and they already get a ready-made product.
Making food in a kitchen does not give them enough skills because it is not done
every day. They do not have possibility to wash and iron themselves.

The fact that the young people’s skills of self-organization and personal
hygiene are quite developed is shown by the results of the assessments. Abilities of
self-organization — 52,7% (seem to be able) and 17,3% (are completely able),
maintain personal hygiene respectively 53,6% and 19,1%.

Generalizing all the results of abilities it is possible to state that the young
people’s independent living skills are the best developed, except the areas where
they do not have enough possibilities to improve (making food, washing laundry,
ironing). Social skills are poorer.

Social environment. Social environment has been assessed according to the
questions measured with the Likert scale. Factor analysis has been used in order to
determine the cohesion of statistical relation between variables. Three relations
between variables have been determined. The first relation is between having
enough space for accommodation and communication, employees’ attentiveness
and having a person who introduces the new place. The second relation is between
satisfaction with living place, having close people to communicate with and a close
person who helps and comforts and participation in solving problems related to a
young person’s life. The third relation is noticed between maintaining relations
with family, former employees and friends, participation in community life.

Stable living environment is witnessed by the results that reflect having
sufficient place for living, putting their things, communicating with others, being
alone. 67,3% of employees, carers and their family members responded that the
young people always have enough place. Having lived under institutional
conditions they are used to a common space. Actually speaking, there is not much
of this place, especially for personal space. Two or three young persons share a
room. They have common restrooms where they can spend leisure time,
occupational activities. For those young people who live with carers or
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independently the space is less restricted. They have more possibilities of being
alone (if they wish), they do not need to adapt themselves to many people’s wishes.

Employees’ attentiveness is assessed by 69,1% (always), having a person
who introduces a new place — 48,2% (always). It is possible to state that young
people get enough information in a new environment about behavioural norms,
social relation, which, according to Sediené, Leminskiené (2007) is very important
in a new place.

Asked whether the young people are satisfied with their living place, 34,5%
answered that often, 32,7% — sometimes. It shows that there are certain
shortcomings. Maybe they do not like the living place itself, maybe the people
round about or other. 40,9% of the persons have close people they often
communicate with, sometimes — 40%. Lack of relations is noticed. 43,6% of the
young people sometimes have a person who helps and comforts, often— 30%,
always — 24,5%. According to the data of the results it is possible to state that the
young people receive social emotional and instrumental support. The need fro
support is especially important in coping with the difficulties. According to
Gudzinskiené (2011) having at least one close person facilitates the adaptation
starting to live in a new place to a great extent.

Network of social relations is not strong. 52,7% of the young people
sometimes maintain relations with their family, 16,4% - often. 23,6% do not have
such relations at all . 51,8% sometimes maintain relationship with friends and
employees, often — 19,1%. In both categories the strength of the relations is similar.
There should be more attempts to maintain relationship with the family, and in case
of its absence with the community of the care institution for children and youth,
that could also be treated as a family because a big part of the young people spent
there several years, some of them from their childhood to their youth. The strength
of relations may also have influence on the formation of the young people’s values,
because, according to Bokhan, Galazhinsky, Mescherekova (2005), family in this
case has a big importance.

Rather passive participation in the life of the community is noticed. 56,4% of
the respondents think that the young people participate sometimes, 29,1% — often.
In this case the initiative of employees and carers should also be important
involving the young people in the activity of the community. According to
Gudzinskiené (2011) the feeling of communal identity for young people living in
care institutions depends not only on the communication with other members of the
community but also on the activity and participation in the life of this community.
Absence of social relations is a big obstacle for person’s adaptation in a new
environment. The data about social relations has been presented in Table 2.
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Table 2
The opinion of carers, their family members and employees of social care
institution about the maintaining of social relations among the young people,
%

Never Sometimes Often Always

Statements number | % | number| % | number| % | number | %

Maintain 26 23,6 58 52,7 18 16,4 5 45
relations with
their families

Maintain 30 27,3 57 51,8 21 19,1 2 1,8
relations with
former
employees,
friends

Participate in 11 10,0 62 56,4 32 29,1 5 4,5
the life of the
community

Coping actions (strategies) performed by the individual in order to
adapt to the situation. To assess the strategies of coping with the difficulties the
Likert scale is used. The statements have been divided into three groups of coping
strategies — problem-oriented influence, emotion-oriented influence and less
adaptive coping. The more often the use of every strategy is assessed, the more
frequently they are used.

The highest mean is related to the expression of negative emotions
(concentration on feelings and their expression — 2,79). The second highest mean is
of the statement about involving in activity (2,54). Then follows the mean of
resignation that nothing can be changed (acceptance) (2,48). The mean of refusing
to believe (negation) is high (2,40). Search for comfort and understanding is
important (search for social emotional support — 2,39), search for advice from other
people (search for social instrumental support — 2,21). Joke, look at the difficulties
with humour (humour) — 2,01. The lowest mean is of searching comfort in religion
(turning to religion) — 1,58, blaming oneself for the difficulties (blaming oneself) —
1,65. The biggest standard deviation is noticed in less adaptive (drink, smoke —
,917) and emotion-oriented activity (resign that nothing can be changed — ,845).
The smallest deviation from the mean is in problem-oriented coping (concentrate
on how to solve a problem — ,578).

The most expressed strategies and deviations have been indicated in bold in
Table 3.

The results of the researches of various authors (Kalpokien¢, Gudaité (2004),
Sullivan (2002), Bokhan, Galazhinsky, Mescherekova (2005) show that persons
having emotional and behavioural disorders, having experienced big stress most
often choose emotion-oriented strategies and less adaptive coping. The same
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coping strategies dominate in the present research, too. Due to the fact that the
young people grew up in the institution, family did not influence their choice of
strategies.

Table 3
Means of coping strategies and standard deviations

Statement Mean | Standard deviation
Problem- take up actions 1,95 ,655
oriented coping | plan activities how to overcome | 1,72 ,608

difficulties

concentrate on how to solve a 1,82 578

problem

seek advice from other people 2,21 , 705
Emotion- joke, look at the difficulties 2,01 ,710
oriented coping | with humour

search for comfort and 2,39 ,705

understanding

try to see something good in the | 2,01 ,642

situation

resign that nothing can be 2,48 ,845

changed

look for consolation in religion | 1,58 ,669

refuse to believe 2,40 132
Less adaptive | express their negative emotions | 2,79 ,665
coping involve in some activity 2,54 ,686

drink, smoke 1,95 917

blame themselves for 1,65 ,696

difficulties

Generalizing it is seen that emotion-oriented strategies — acceptance,
negation, search for social emotional support, humour — are the most expressed.
Adaptive coping strategies — concentration on feelings and their expression,
changing thinking. Problem-oriented coping strategies — search for social
instrumental support.

Conclusions

1. Choosing coping strategies among young people with mental
disorders proves that this process depends on personal features and
social resources.

2. From the obtained data it can be presumed that young people lack
communication skills, ability to constructively solve conflicts,
empathy, expression of positive emotions. There is a need to develop
positive personal features.
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3. The results of the research show that the network of social relations of
young people with mental disorders is variegated. It is quite strong in
the present living place of the young people but relations with family
and the people from the environment of the institution they lived
before are not sufficient.

4. The quality of social and independent life skills of young people with
mental disorders is not sufficient. It is conditioned by institutional
living conditions.

5. Coping with the difficulties is characterized by emotional expression
and the expression of less adaptive actions.

6. The peculiarities of young people’s life quality depend on the
people’s round about attitude towards people with mental disabilities,
wish to help them refusing patronage but employing the aspects of
active participation.

Summary

Coping with the difficulties according to the model of coping process created
by Moos and Schaefer (Bagdonas (managing editor), 2007, p. 198) depends on
personal features, social resources, ability to evaluate the situation. If there are no
resources required, a person cannot employ suitable coping strategies. The more
person’s mental health is disordered the more his/her coping is directed towards
emotions and less adaptive behaviour. It is also reflected in coping with the
difficulties among persons with mental disorders who grew up under institutional
care. The young people’s choice of coping strategies is influenced by their living in
the institutional environment, influence of already possessed disorders
characteristic to a person with developmental disorders, lack of positive social
factors — attention, love of close people, warmth, stability. In a care institution a
person lacks individual work for the formation of necessary skills.

The article generalizes the researches on how persons with mental disorders
who have left institutional care for children and youth cope with their difficulties,
what coping strategies they use.

The results have shown that emotion-oriented strategies — acceptance,
negation, search for social emotional support, humour — are the most expressed.
Adaptive coping strategies — concentration on feelings and their expression,
changing thinking. Problem-oriented coping strategies — search for social
instrumental support.
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Abstract. The article deals with the approach of pedagogues from vocational rehabilitation
centres towards the importance of the development of functional mathematical literacy for
vocational training of students having moderate special educational needs. It has been
attempted to reveal the expression of the abilities of functional mathematical literacy of young
people having moderate special educational needs, its importance for vocational training, to
discuss the possibilities of the improvement of the education process of mathematics in a
heterogeneous classroom, where students with moderate special educational needs learn. 124
pedagogues from Lithuanian vocational training centres and vocational schools who teach
young people having moderate and severe special educational needs have participated in the
research.

Keywords: functional mathematical literacy, practical application of mathematical
knowledge, students having moderate special educational needs, teaching and learning
paradigm, teaching (learning) methods.

Introduction

Problem and its relevance. One of the main goals of modern education and
vocational education systems is to help a person to gain competences, general and
special abilities, to create conditions for persons with various needs and abilities for
lifelong learning, to improve their vocational qualifications. In documents forming
educational policy and strategy and regulating vocational training (A Memorandum
on Lifelong Learning of the European Commission (2000), Lisbon Strategy (2000),
Strategy of Ensuring Lifelong Learning (2004), National Lisbon Strategy
Implementation Programme (2005), Strategic Provisions for the Development of
Education in Lithuania: Education Guidelines for 2003-2012 (2002), Law on
Education of the Republic of Lithuania (2003) and Law on the Amendment of the
Law on Education of the Republic of Lithuania (2011), General Programmes for
Basic and Secondary Education (2008)) the aims of contemporary education and
vocational training that are closely related to and complement each other are
indicated. The mission of education in these documents is perceived as an
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assistance to a student in perceiving contemporary world, gaining the basics of
literacy, cultural and social competence and becoming an independent and
responsible person creating own and community life, while the mission of
contemporary vocational training is education of qualified specialists who are able
to act independently, to make decisions and compete in the labour market of the
European Union.

In the present situation of the Lithuanian economy, when market economy
and enormous problem of unemployment appeared a flexible employee able to
quickly adapt becomes needed. It is relevant to every person and especially to a
person with disability striving to successfully integrate in the society. In the law of
the Minister of Education and Science of the Republic of Lithuania “On the
approval of organizational order of education of students having special
educational needs” (Zin., 2011-09-30, Nr. VV-1795) it is indicated that students with
special educational needs having finished individualized programme of basic
education since 1 September 2012 are advised to continue studying not according
to adapted programme of secondary education but according to vocational training
programme or according to the programme of the education of social skills. For
persons having special educational needs according to the order stated by legal acts
(the law on the amendment on the law of vocational rehabilitation of the Republic
of Lithuania (Zin., 2007-04-19, Nr. 43-1627), the law of the Minister of Education
and Science of the Republic of Lithuania “On the approval of the description of
admission order of persons wishing to obtain the first qualification to vocational
education institutions where the Ministry of Education and Science implements the
rights of the State as the owner” (Zin., 2008-07-03, Nr. 75-2985)) the conditions
are created to study together with other students according to vocational
rehabilitation programmes adapted for them, get educational assistance and obtain
qualification. According to the data of the Ministry of Education and Science of the
Republic of Lithuania at the moment only 19 per cent of all vocational schools of
the country implement vocational training programmes meant for students having
special educational needs (Mazyliené, 2011). The biggest possibilities in choosing
professions are open to the young people who have mild special educational needs
and can more easily adapt to changes in labour market and more successfully adapt
in the society. Unfortunately, young people having moderate, severe and very
severe educational needs have rather narrow choice of vocational training
programmes in Lithuanian vocational training centres. At the moment such people
may obtain vocational qualification studying in vocational schools, Lithuanian
Rehabilitation Vocational Training Centre, special educational institutions and
vocational education centres of labour market. Schools in this case get an important
role — to help students having special educational needs coordinate their aspirations
and possibilities, suitably choose a profession, form general abilities, teach to apply
them to constantly changing needs of the society (Baranauskien¢, Valatkiené,
2010, Luneckiené¢, Jurkuviene, Stankuvien¢, Palacioniené, 2011; MaZzylien¢, 2011).
To train a young person with disability ready to work in the society is not an
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ordinary task. In vocational training of these young people an important place is
taken by general abilities and necessary skills (communicational, self-
organizational, social, practical, literacy, ability to operate with numbers, work
skills, ability to be initiative, ability to live independently and apply surrounding
things to own needs (Word, 1997; Elijosius, 2001; Mineikiené, Vismantiené, 2001;
Baranauskiené, RusSkus, 2004; Baranauskiené, Juodraitis, 2008). It is very
important for students having special educational needs to form these skills and
abilities in prevocational period studying in mainstream or special schools. Only
due to appropriate teaching and training young people with special needs may gain
necessary skills that extraordinarily influence their vocational preparedness and
allow more successful competition in labour market.

Mathematical literacy is one of the more important general skills of young
people having special educational needs that is most often described as
understanding of documents, texts, quantitative values, practical application of
mathematical knowledge (Mineikien¢, Vismantien¢, 2001). According to the
authors documental literacy is the ability to find and use information presented in
various ways (maps, tables, schedules, diagrams, etc.), while quantitative literacy is
the ability to apply arithmetical operations with numbers encountered in various
printed material (bills, cheques, advertisements, notices, etc.). The concepts of
literacy, also the development and concept of mathematical literacy is widely
analyzed in the works of Zybartas (2000), Budiené (1998), Dudaite (2007). During
the decades in Lithuania in mainstream school much attention was paid to the
development of academic knowledge and less to the development of functional
mathematical literacy. Systemic teaching was to little related to future life of a
student, not oriented towards the being of adult. However today, according to
JovaiSa (2001) when market economy becomes more and more prevalent, one
cannot do without the basics of business, commerce, organization of economy,
work economy and practical skills. Lessons of mathematics give the main
knowledge and skills necessary for mathematical literacy. Educational process in
these lessons is oriented towards a student, his/her individuality, originality, makes
education closer to students’ actual social environment, abilities of practical
application of knowledge. It conditions new relevance and new requirements for
teaching (learning) mathematics at school. Contemporary education theory and
practice with regard to changing life requirements raise a task for teachers of
mathematics to constantly review the contents of the subject, assess and reorient
educational priorities, help each child to develop the most important and essential
general abilities and value attitudes that will help in future to choose a profession,
to find a place in a rapidly changing society, to successfully work and act in the
society, to feel good and be happy (Baranauskiené, Toméniené, 2010; Toméniene,
2010, 2011). Undoubtedly, it is especially relevant organizing education of students
having moderate special educational needs at school during prevocational period.
All this encourages to change the contents and process of teaching mathematics and
mathematical literacy in the way it would become valuable and important for future
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learning, vocational activity and self-expression of a young person with disability.
Thus collaboration between teachers working at schools and vocational schools
becomes relevant. With this purpose the survey of pedagogues from Lithuanian
vocational training centres and schools have been performed, and 124 teachers of
professions and subjects from Lithuanian vocational training centres and schools
who educate young people having moderate and severe special educational needs
participated in it. It has been interesting to analyze the aspects of developing
functional mathematical literacy of students having moderate special educational
needs (research object) in the prevocational period. Problematic questions — What
Is the attitude of pedagogues of vocational training of people with disabilities
towards the importance of functional mathematical literacy for future vocational
training of students having moderate special educational needs? What didactic
paradigms, methods, structure and dynamics of didactic process should be applied
in a heterogeneous classroom where a student having moderate special educational
needs learns?

Aim of the research — to reveal the attitude of pedagogues of vocational
training for people with disabilities towards the importance of functional
mathematical literacy for vocational training of students having moderate special
educational needs.

Methodology and methods of the research.

Methods of the research — Analysis of scientific and methodical literature,
questionnaire survey, quantitative data analysis. Statistical analysis (descriptive
analysis of frequencies, arithmetical means (M), standard deviations (Sd)) of the
data has been performed using programme packages of processing statistical
information 17.0 and Microsoft Office Excel 2007.

Questionnaire written survey in the form of anonymous questionnaire meant
for pedagogues of vocational training of people with disabilities has been chosen as
the main method of the research. The questionnaire consists of three blocks:
demographical block (data about the respondents — gender, age, education,
qualification category, duration of work) has been presented, the second block of
questions is meant to assess actual level of mathematical literacy of young people
with special needs studying in vocational training centres, their ability to apply
mathematical knowledge in their practical and vocational activity, the third block
presents the questions about the possibilities of the improvement of the process of
mathematical education, of choosing the directions of activity and education during
the period of prevocational training.

While creating the survey questionnaire the requirements set for the creation
of questionnaire have been regarded: it has been reasonably, briefly and logically
explained why the research is performed; the presented questions are concrete and
the variants of the responses are understandable to make the respondents’ efforts
minimal. Therefore, in the questionnaire for pedagogues only one open-type
question is presented when it is asked to write what mathematical abilities have the
biggest importance for teaching (learning) a subject (profession), the other
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questions are of closed type when it is necessary only to choose one of the
presented answers or choose several answers in order to know pedagogues’
personal opinion; at the end of each question the option “other” is indicated, which
gives possibility for a pedagogue to express his/her own opinion.

Sample of the research. Selecting the participants of the research the
method of target sampling has been used — “when the researcher himself/herself
decides which respondents it is more expedient to choose” (Luobikiené, 2000). In
the present case the sample group of the quantitative research consisted of 124
teachers of professions and subjects from Lithuanian vocational training centres
and schools who educate young people having moderate and severe special
educational needs. In choosing the participants of the research the attention was not
paid to their age and gender.

Results of the research

Having reviewed the essential issues of mathematical literacy and its concept
referring to the research of the scientists (Steen, 2004, Niss, 2003, Carss, 1997,
Briggs, 2002, Gillman, 1999, Johnston, 1994, Manaster, 2001, Dudaité, 2008) it
has been noticed that one of the main elements is the applicability of mathematical
knowledge in practical and real-life situations, the ability to solve the problems one
faces. Literacy is not meant only for the people who are the best at mathematics.

The necessity of the change of the principal attitudes towards teaching
(learning), the need to look at the preconditions and possibilities of individual’s
cognitive development and evolution from pragmatic constructivistic aspect
encouraging to look for new ways of modelling harmonizing with the new system
of education was accentuated by Dewey (1938, 2008), Bruner (1966, 1973),
Vygotskij (1982, 1999), Kolb (1984), James (1995), Arends (1998), Jensen (1999),
Piaget (2002) etc.

The analysis of the responses to the questions of demographical block has
shown that the bigger number of women rather than men has been surveyed, i.e.
75,8 % of women and 22,6 % of men. 1,6 % of the respondents did not indicate
their gender. The pedagogues’ age is very different: mostly the pedagogues of
vocational training centres and vocational schools of the age of 41-60 participated
in the research and it makes up 68,5% of all the respondents. Pedagogues’
education show their competence in their subject and profession, their preparedness
to analyze changing goals and contents of education, the aspects of developing
functional mathematical literacy of students having special educational needs, and
qualification is one of the most important factors of the quality of education,
therefore, it has been interesting to know how many pedagogues and having what
kind of education, qualification category, speciality and duration of work
participated in the research. It has become clear that the majority of the respondents
(N=110; 90%) have higher education, 6% of the respondents have college
education, 4 % of the pedagogues did not respond to this question. The majority of
the respondents (N=114) have pedagogical education, however, 10 respondents do
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not have this kind of education. Out of 114 respondents having pedagogical
education 27,4% have the qualification category of teacher, 49,2% — senior teacher,
18,5% — teacher methodologist and 1,6% — expert. More than a half of the
respondents who participated in the research (56, 2%) in vocational training centres
and vocational schools teach the theory of speciality and practical teaching of
speciality; 29,8 % of the pedagogues teach the theory of speciality or practical
teaching of speciality; 13,7% teach general cultural subjects. The mean of the
duration of pedagogical work of the pedagogues who participated in the research is
18 years, the mean of general duration of work is 22 years. It means that the
majority of the participants of the research have big experience of work with young
people having moderate and severe special educational needs, therefore, their
answers are quite important and valuable.

The analysis of the responses to the questions of the second block meant to
assess the actual level of mathematical literacy of young people with special
needswho study in vocational training centres, their ability to apply mathematical
knowledge in practical and vocational activity has shown that the level of
mathematical literacy of young people having special educational needs coming to
study to vocational rehabilitation centres is not sufficient (M=2,00), these students
are rarely able to apply mathematical knowledge in learning their profession
(M=2,26) and in real-life situations (M=2,43). According to the respondents the
students experienced difficulties in applying the knowledge of mathematics gained
at school in vocational activity. The results of standard (Sd) deviations show that
the respondents quite similarly assessed this question. Learning mathematics,
according to the respondents, is inseparable from student’s ability to relate new
information with already possessed experience of education. If a student does not
gives sense to knowledge, does not relate it to real life and think it over, it is
questionable whether he/she will be able to use it in new situations and vocational
activity.

It has been attempted to find out the general abilities of what type are
developed among students having moderate special educational needs. Presented
abilities are the main parts of mathematical literacy (see Figure 1).

|EI Mean @ Std. Deviation |
Knowing how to learn mathematics and interest in [ 18618 I [ 0,9083
mathematics T r
| 1,9756 | | 0,90954
Solving problems
T I
| 1,9091 | | 0,82664
Mathematical thinking
| T
| 2,123 | | 0,80881
Mathematical communication
| |2,374 | | |0,84347
Mathematical knowledge and perception |
| | | | | |
0 0,5 1 1,5 2 2,5 3 3,5

Figure 1. General mathematical abilities of students with special needs (N=124)
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From Figure 1 it is seen that students’ general mathematical abilities, i.e.
mathematical knowledge and perception, knowing how to learn mathematics and
interest in it, problem solving, mathematical communication, mathematical
thinking, are rather poorly developed. Students lack mathematical knowledge,
perception and abilities. In general programmes of primary and basic education
(2008) it is stated that one of the more important abilities that should be gained by
every student is mathematical communication and mathematical thinking. From
Figure 1 it is seen that these abilities are developed the least. The results of
standard deviation show that the opinion of the respondents who participated in the
research is quite similar on this question.

Pedagogues have been asked to assess the essential mathematical abilities of
students with special needs. The data reveal that students are the best of using
calendars (M=2,05), calculator (M=1,97), uncomplicated tables, schedules
(M=1,86). The presupposition can be made that such results are conditioned by
frequent practical applicability of the aforementioned abilities. Young people
encounter calendar, schedules of public transport, tables every day planning their
activity for shorter or longer periods (e.g., counting how many days are left until
holidays or vacations, in how many days concrete works should be made, etc),
going from their homes to educational institution, shop, etc. In senior grades during
the classes of mathematics all students are allowed using calculators, mobile phone
calculators to calculate the results of mathematical expressions and operations.
Using the calculator students with special educational needs may more quickly and
successfully perform the tasks, compensate the vacancies in performing operations
and calculations. Students having moderate special educational needs, according to
the respondents, should be allowed using calculators during the lessons of
mathematics and other subjects during the first stage of education, but the
teachers’ duty is to explain in what cases calculators should be used for calculating
and in what cases own skills and abilities of calculating by heart can be used. In
pedagogues’ opinion students with moderate SEN experienced the most difficulties
in applying knowledge about scale in concrete practical situations (M=1,13),
recognize, describe and apply simple sequences, regularities, rules or structures to
describe practical situations (M=1,15), apply the knowledge of the size of angle
and standard procedure of calculating volume to solve practical and mathematical
tasks and problems (M=1,17). Sd deviation shows that pedagogues assessed these
abilities very unanimously (S= 0,00 or S=0,02).

In the process of developing mathematical literacy it is very important to
develop and improve students’ competences the basis of which consists of activity
areas of mathematics, abilities and attitudes described in General Programmes
(2008). The respondents were suggested assessing knowledge, skills and special
abilities of what areas of mathematical activities are dominating among students
having special educational needs. Pedagogues were suggested assessing the
knowledge of their students gained in basic school according to the main areas of
mathematical activity and levels of achievements (higher, main, satisfactory,
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unsatisfactory) and rank mathematical areas indicated with letters according to their
frequency: to write in the picture the letter indicating the most developed, in their
opinion, area of mathematical activity on the first (highest) step. To write the letter
indicating the least developed activity on step 7 (the lowest) (see Figure 2).

A. Numbers and
calculations

B. Expressions, equations,
inequalities, systems

C. Sequences and
functions

D. Geometry

E. Measures and
measurements

F. Statistics

G. Theory of probabilities AE/ID|IB|F|C|G

Figure 2. Domination of knowledge, skills and special abilities
of the areas of mathematical activities

From Picture 2 it is seen that among students with moderate special
educational needs knowledge, skills and special abilities from the areas of
mathematical activities of Numbers and calculations (M=1,32) and Measures and
measurements (M=2,91) are the most predominant. Students, according to the
respondents, were the best at reading, writing, comparing numbers (M=2,38, 7,3%
of higher level of knowledge, 22,6% of main level, 58,1% of satisfactory level),
perform arithmetical operations (M=2,38, 4,3% of higher level of knowledge, 33%
of main level, 47% of satisfactory level). The obtained data are related to
mathematical abilities of the eighth-formers of all the country stated during the
investigation of national students’ achievements in 2007. In the subject report of
this investigation it is indicated that the eighth-formers were the best at solving
presented tasks in the area of calculation. In the opinion of the pedagogues of
vocational training centres students’ abilities also are not sufficient in the area of
Geometry (M=4,31). Students especially experience difficulties in solving the tasks the
conditions of which require substantiating something or using the concepts of
perimeter, area, surface, volume. Misunderstanding of these concepts became
especially distinct in stating the level of knowledge, too, because satisfactory (38%) or
unsatisfactory (49%) level of knowledge is dominating. Knowledge and abilities of
students having moderate special educational needs from the areas of mathematical
activity such as Statistics (M=4,64), Sequences and functions (M=5,06) and Theory
of probabilities (M=5,50) are the least developed. The level of knowledge of more
than two-thirds of the students corresponds to satisfactory or unsatisfactory level.
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Sd deviation shows that pedagogues assessed the question about the areas of
mathematical activity very differently.

So that the students not only have knowledge from various areas of
mathematical activity but also understand and be able to apply this knowledge in
practical activity it is necessary to develop all general mathematical abilities and
attitudes indicated in General programmes (2008): mathematical knowledge and
perception, mathematical communication, mathematical thinking, problem solving,
knowing how to learn and interest in mathematics. Only due to these abilities and
attitudes students will understand the schoolwork of mathematics, will be interested
in the subject itself. The obtained results of the research have shown that general
mathematical abilities of students having moderate special educational needs are
poor. The respondents have indicated that the least developed are knowing how to
learn mathematics and interest in mathematics (M=1,86), mathematical thinking
(M=1,91) and problem solving (M=1,98). The means of mathematical
communication (M=2,12) and mathematical knowledge and perception (M=2,3) in
the system of five possible assessment points have distributed only among two and
three points.

In order to learn profession, according to the majority (80-98%) of the
respondents, knowledge and practical abilities of four main mathematical topics
(*Natural numbers. Addition, subtraction, multiplication and division of natural
numbers; *Fractional numbers. Operations with simple and decimal fractions;
*Primary geometrical concepts, calculation of perimeter and area; *Basics of
economy) are the most necessary. The respondents have distinguished main
mathematical abilities that should be developed in classes of mathematics and that
are often applied in real-life situations and are necessary for successful teaching of
concrete professions (e.g., to apply in the simplest cases the elements of
mathematical thinking; to relate numbers and elementary arithmetical operations
with concrete objects and situations of the closest environment; to be able to use
calculator, means of measuring, tables, schedules, calendars; to be able to find
missing information to perform uncomplicated tasks; to read and understand clearly
formulated conditions of simple tasks, raise questions and choose appropriate
operations, to think over strategies to solve uncomplicated real-life and work
problems; to perceive the necessity and relations of general measuring units, to use
them to express measuring results; to determine by measuring the parameters of
various objects and situations of the closest environment; to apply standard
procedure of calculation of perimeter, area and volume to solve practical and
mathematical tasks and problems, etc.). Consequently, mainstream school should
give priority to the development of general abilities necessary in life and in any
area of vocational activity.

According to the specialists the least necessary topics under doubt and
discussion are the following: *Trigonometric expressions and their manipulation
(77,4% of the answers), *Progressions, *Limit of function and differential calculus
(77% of the answers each), *Axioms of stereometry (76% of the answers),
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*Exponentiation with rational exponents (75% of the answers), ¢ Functions and °
Square equations (72% of the answers). The analysis of literary sources, General
Programmes (2008), Recommendations of the application of general programmes
of basic education for education of students with special needs having low and very
low intellectual abilities (2010) shows that in contemporary context it is much more
important to develop the ability to use mathematics in various situations than to
teach how to perform certain complicated theories or operations that are actually
applied by students only in the lessons of mathematics and are easily forgotten.
Therefore, the respondents suggested, if possible, not including the aforementioned
topics who are not understandable for students having moderate special educational
needs in the content of the subject of mathematics; orienting teaching rather to
learning quality, gaining of basic knowledge and skills, their consolidation and
practical application.

Analyzing the questions about the improvement of education process it has
been interesting to find out what ways and forms of work in the opinion of
pedagogues from vocational training centres are the best to apply in the classroom
so that the majority of students having moderate special educational needs could
successfully participate in the class activity and gain positive results of education. It
has become clear that one of the most appropriate ways of work is group work
(M=2,77). The respondents have indicated that applying this method more than a
half of students having special educational needs are able to successfully work in
the classroom. The presupposition can be made that working in small groups
students have the possibility to collaborate, get advice from friends, share works
and activities among themselves, make experiments and express thoughts more
courageously, learn from the others, give arguments. More than a half of students
experience more difficulties in working productively in the majority of lesson time
and individually. Students experienced the most difficulties in working on their
own (M=2,07). 93% of the respondents indicated that less than a half or individual
pupils manage to make their homework successfully.

The third block presents the questions about the necessity and possibilities of
the improvement of the process of mathematical education at school, domination of
educational paradigms in teaching mathematics for students having moderate
special educational needs, choosing methods during prevocational training. The
statements have been chosen referring to adapted comparison of classes and
activities that are traditional and based on the principles of constructivism and
pragmatism by Brooks J.G., Brooks M.G. (1999) (cit. Jurasaité — Harbison, 2008),
educational paradigms of teaching and learning. The majority of the respondents
have indicated that the most important educational paradigm that should dominate
in working with students having special educational needs is the paradigm of
learning. According to the pedagogues, teaching during the lessons of mathematics
should be based on students’ experience, environment and learning “everywhere
and always” should be in the first place and various sources of information and
means of learning should be considered important (M=6,42), teacher should be a
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teaching adviser (counsellor), specialist, adviser (M=5,28), next to traditional
teaching methods teacher should use non-traditional, active methods (M=4,59). In
pedagogues’ opinion, teachers and specialists should the least follow such
paradigms as only teacher is the active participant who has a goal and acts
according to it (M=2,94), teacher in classes often uses explanation, questioning,
writing, text reading, lecture, demonstration (M=3,78). Sd deviation shows that
pedagogues contradict to the statements reflecting teaching paradigm, a student
cannot be a passive receptor of information; teacher is a transmitter of facts and
abilities.

In pedagogues’ opinion, teaching and learning should be based on pragmatic
and constructivistic approach, therefore, it is important to be interested in the
peculiarities of student’s development, his/her thinking abilities, gained experience,
learning motivation, practical application of mathematical knowledge modelling
various real-life situations. It is emphasized that learning is an active two-sided
process the aim of which is not to transmit and receive information but improve
student’s individual perception through active practical performance.

| B Mean Std. Deviation |

Active methods [

Methods combining various activities |

Methods of learning in communication

Modern methods of inquiry

Modern methods of writing

Modern methods of reading [

Classical methods of learning [

Classical methods of teaching |

3 3,5

Figure 3. Teaching and learning methods applied in individualization of
the programme

According to the respondents, individualization and differentiation of
teaching, application of active teaching methods should help to develop general
abilities of students having special educational needs, their positive attitude to
competently use knowledge and skills in personal, vocational and social life. In
order to achieve more efficient success in learning and better results teachers
should pay special attention to learning and teaching methods that would help
students to develop the abilities of the practical application of knowledge
(concepts, rules, etc.), their relation to real-life environment. In the process of
education it is necessary to apply various modern methods of teaching and learning
stimulating students’ motivation of learning, helping a young person to get ready
for life and learning a profession. Figure 1 gives the data about the methods of
teaching and learning that, according to the pedagogues of vocational training
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centres, teachers of mathematics should apply adapting or individualizing the
programme of mathematics for students with special needs in mainstream school.

From the obtained results of the research it has become clear that the
respondents suggest that teachers of mathematics should apply in the process of
education of students with special needs all teaching and learning methods
presented in the table paying more attention to the application of the methods of
learning in communication (M=2,47), combining various activities (M=2,43) and
active methods (M=2,39). Applying active teaching and learning methods a student
is involved in learning by more different forms. He/she is not only a passive
listener. He/she may creatively express himself/herself, implement his/her
aspirations in learning process.

Conclusions

1.Development of functional mathematical literacy should become an
important component of prevocational training of students having moderate special
educational needs because all the pedagogues of vocational training centres
accentuated the importance of functional mathematical literacy for vocational
training of students having moderate special educational needs.

2. The research has shown that the level of students’ functional mathematical
literacy is insufficient. The main parts of mathematical literacy: mathematical
knowledge and perception, knowing how to learn mathematics and interest in it,
problem solving, mathematical communication, mathematical thinking, are poorly
developed. The most developed areas of mathematical activity are numbers and
calculations, measures and measurements. In the process of education more
attention should be paid to the formation of the abilities of other areas of activity
showing practical applicability of mathematical knowledge.

3. It has been noticed that young people having special educational needs
during lessons were the best at working in a group, and only individual persons
were the best at working individually. The development of mathematical literacy of
these students should be based on pragmatic and constructivistic approach.
Directions of education should be oriented towards a new paradigm of learning that
brings education closer to students’ actual social environment and abilities of
practical application of knowledge. The paradigm of learning should essentially
change goals of education, relationship between an educator and a student,
methods, educational and learning environments.

4. In the process of education it is necessary to apply various modern
methods and ways of teaching and learning stimulating student’s learning
motivation, helping a young person to get ready for life and learning a profession.

Summary
The article deals with the approach of pedagogues from vocational
rehabilitation centres towards the importance of the development of functional
mathematical literacy for vocational training of students having moderate special
educational needs. It has been attempted to reveal the expression of the abilities of
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functional mathematical literacy of young people having moderate special
educational needs, its importance for vocational training, to discuss the possibilities
of the improvement of the education process of mathematics in a heterogeneous
classroom, where students with moderate special educational needs learn. 124
pedagogues from Lithuanian vocational training centres and vocational schools
who teach young people having moderate and severe special educational needs
have participated in the research. Questionnaire written survey in the form of
anonymous questionnaire meant for pedagogues of vocational training of people
with disabilities has been chosen as the main method of the research.

The research has shown that the development of functional mathematical
literacy should become an important component of prevocational training of
students having moderate special educational needs because all the pedagogues of
vocational training centres accentuated the importance of functional mathematical
literacy for vocational training of students having moderate special educational
needs.

The level of students’ functional mathematical literacy is insufficient. The
main parts of mathematical literacy: mathematical knowledge and perception,
knowing how to learn mathematics and interest in it, problem solving,
mathematical communication, mathematical thinking, are poorly developed. The
most developed areas of mathematical activity are numbers and calculations,
measures and measurements.

The development of mathematical literacy of students with disabilities
should be based on pragmatic and constructivistic approach. Directions of
education should be oriented towards a new paradigm of learning that brings
education closer to students’ actual social environment and abilities of practical
application of knowledge. The paradigm of learning should essentially change
goals of education, relationship between an educator and a student, methods,
educational and learning environments.

In the process of education it is necessary to apply various modern methods
and ways of teaching and learning stimulating student’s learning motivation,
helping a young person to get ready for life and learning a profession.
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Abstract. In contemporary society that is getting more and more modern maximal revelation
of person’s possibilities, successful adaptation to the needs of labour market have great
importance, therefore, effective and timely vocational counselling has decisive influence on
person’s successful socialization and integration. The most vulnerable part of the society —
people having special educational needs (SEN) belongs to the great risk group that is at risk
to experience social exclusion, become long-term unemployed and find themselves below the
limit of poverty. In 2011 in Lithuania the action research was performed in which 95 students
having SEN participated. During the research internal and external factors conditioning the
success of vocational counselling have become distinct. Stable relations in a family, adequate
evaluation of one’s wishes and possibilities, early planning of vocational career are
important preconditions for vocational adaptation of students having SEN.

Keywords: pupils having SEN, vocational counselling, family, adequate evaluation of one’s
abilities.

Introduction

By vocational counselling of children having SEN it is attempted to make a
student and his/her family perceive the meaning of this counselling. Efficiently
rendered services of vocational counselling are important not only to the system of
education but also to labour market and a person himself/herself. Baranauskieng,
Juodraitis (2008) point out that a person with disability functions in a multi-layered
social field where certain regulating norms, systems of relations (business,
interpersonal, group etc.), value beliefs and attitudes, competition principles that
are becoming more and more prevailing are dominating. According to the authors
the interaction is mutually determined when an individual acting in the field
relatively has influence on the harmony of the functioning of the society and is also
influenced by a social field the “pressure” of which on a person with disability
might be not only more intense and stronger but also traumatizing. In assessing the
probability of such possibility cognitive mechanisms become an important
dimension, through which a person gets knowledge about the world and
himself/herself and use gained knowledge to ensure the processes of self-
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regulation. Vocational counselling covers many areas of activity that enable
persons to determine their possibilities, competences and interests to make
appropriate decisions for their future integration in labour market and social life. As
IndraSien¢ and Grinyté state (2007) “in contemporary dynamic society which is
getting more and more modern maximal revelation of person’s abilities, successful
adaptation to the needs of labour market, perception of the responsibility for one’s
own decisions have great importance. Therefore, effective and timely vocational
counselling has decisive meaning on person’s successful socialization”.

With regard to rapid progress of science, technique and technology, with
regard to constant change of the labour market the scientists present various
concepts describing vocational counselling: Beresevi¢iené¢ (1990) names it as
vocational interests and their formation; Kucinskien¢ (2003) speaks about the
process of getting ready for career as one of the elements of the system of
vocational counselling that takes place in mainstream school. The authors pay
much attention to the development of career competences — personal, social and
vocational; Lauzackas (2005) analyzes the concept of vocational training,
vocational counselling is compared to prevocational education implementable only
in school environment, when a student chooses a profession and his/her planning
skills are developed. Pukelis, Garniené¢ (2003) analyzed the phenomenon of
education for career or projecting career and distinguished the levels: education for
career takes place in a family, in a nursery school, in a mainstream school through
vocational counselling. Baranauskien¢, Valaikien¢ (2010) point out that
prevocational counselling is based on the development of general abilities and
gaining practical primary vocational skills, practical probation of a profession. The
authors distinguish the directions of prevocational education of students with
special needs pointing out that prevocational training is individualized and started
in a basic school with the development of general abilities and relatively
“vocational” abilities, coordination of wishes and actual possibilities, introducing
students having special needs with the world of activity, education of work as a
value, practical testing of professions.

Therefore, striving for more favourable integration of people with
disabilities and special educational needs appropriate prevocational training and
counselling at schools is needed. In the report of the research “Students’ vocational
information, counselling and orientation at school” ordered by the Ministry of
Education and Science it is indicated that vocational counselling performed at
schools is not sufficient although the significance of these services at schools is
theoretically actualized (Indrasiené, 2006). Baranauskien¢ et al. (2010) accentuate
the acknowledgement and use of the role of family as a means of ensuring
socialization, and, which is more important, prevocational training: in seminars,
practical sessions. Attention should be paid to the relationship with the family
members, taking decisions coordinating with family, accepting family members as
equal partners creating both formal individual education plans for students with
special needs and wider plans of life and futures.
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The aim of this article — to reveal internal and external factors that became
distinct during the performed action research and condition the success of
vocational counselling of pupils having SEN.

The object of the research — the preconditions for success of vocational
counselling of pupils having SEN in the aspects of the role of family and pupils’
assessment of their own possibilities.

Methods of the research and sample characteristics

Rendering methodical assistance of vocational counselling of pupils having
SEN in 2011 the action research was performed. The duration of the research was 4
months. In creating the research methodology of project activities it was referred to
the provisions of action research described in the works of Smith (2007), Usher,
Bryant, and Johnston (1997), Macintyre (2002), Atkinson, Hammersley (1994),
Charles (1999), Jurasaité-Harbison (2006), Strauss, Corbin (1990), Bitinas (2006),
Mills (2007) and other scientists.

Traditionally, the structure of research of activities is related to the spiral
form: the way of its treatment encompasses a gradual spiral every step of which
consists of the planning circle, activities and finding out fact on results of activities
(Lewin; cited from Smith). Many scientists, including Elliott, Smith etc., when
developing methods of research of activities, emphasise the following structural
parts: raising the research problem, planning of intervention (selection of strategies,
forms and methods), the process of intervention of a cyclic character (the process
repeats until sufficient understanding of the problem is achieved or until the means
for implementation of the solution are worked out) (Elliot, 1991), <...> the idea is
to achieve the aim by repeating iterations (Smith, 2007).

In studied scientific literature, two schools of research of activities are
singled out — traditional, where every step is peculiar with a spiral structure
(planning, activities, analysis of results); and the theory of personal activities,
where experience of an expert, specialist etc. is tested through practical activities.
On the other hand, similarities are more obvious than differences between these
two schools. The cyclic character as a feature that unites these theories could be
singled out. Both schools emphasise that the research of activities is a cyclic
process.

When developing programmes of the present project, it is recommended to
ground on experience of the school of the theory of personal activities. On the other
hand, it does not contradict the point of view of the traditional school too.

In the case of the present research, case study and ethnographic research was
integrated into the research of activities. In other words, the principle (Kardelis,
2002; Merkys, 1999) of triangulation can be applied when the research of activities
dominates. First of all, triangulation would be applied in the multi-methodical
aspect (ethnographic research of activities — a case). Such choice of researchers
would not only enable drawing a clearer view (Kardelis, 2002) of successful
vocational counselling, but also to assess efficiency (Kardelis, 2002) of applied
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different methods in the process of vocational counselling, e.g. what is more
important — education of a pupil having SEN or systemic mediation during the
overall process of vocational counselling? On the other hand, the process of
vocational counselling is a complex phenomenon; that is why employment of three
research methods would enable exploring the phenomenon more comprehensively.

Triangulation is also recommended to be applied from the point of view of
time (participants are enquired in the beginning of activities, in the end, also, after
activities are over, when they already are able to draw generalisations on
experience gained during training).

The action research was performed after the plan of the service of vocational
counselling that consists of 20 sessions was created: collecting information about a
pupil (session 1), getting acquainted with a student, introducing a pupil with future
activity and informing the parents (session 2), revealing the profession the pupil
wishes (session 3), assessment of vocational abilities in the search for a suitable
profession (session 4), assessment of pupils’ vocational abilities in finding suitable
profession (session 5), introducing a pupil with chosen profession (session 6),
practical introduction of a pupil with chosen professions (sessions 7-18),
introducing a pupil with the possibilities of gaining a profession (session 19),
presenting useful information for the continuation of activity (session 20).

Table 1
Distribution of pupils having SEN according to gender and study
programme

Pupils having SEN N
Girls 33
Boys 62
Study according to modified programme 31
(qgirls)
Study according to modified programme 36
(boys)
Study according to adapted programme (girls) 9
Study according to adapted programme (boys) 18
Study according to general education 1
programme
In total: 95

95 pupils of 14-17 years of age having SEN participated in the research, out
of them 33 girls, 62 boys. 67 of the respondents study according to modified
programme, 27 — according to the adapted programme, 1 student — according to
general education programme (see Table 1).
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Results of the research and their discussion
Importance of stability of family in the stage of vocational counselling of
pupils having SEN

Vocational counselling of pupils having SEN is inseparable from the closest
environment of a child — a family. The success of the integration of pupils having
SEN in the society is conditioned by internal and external resources of the family,
therefore, the stability of family is one of the most important factors of pupils’
confidence, positive self-evaluation and creation of future, conditioning successful
participation of pupils having SEN in social life. Baranauskiené, Ruskus (2004)
define the concept of social participation as the participation of every person
voluntarily deciding and performing certain functions and commitments, having the
right and possibility to participate in everyday social activity, to create together and
maintain individual sense of identity. Social participation takes place in the
contexts of primary relationships: in family, with friends, at work, in leisure time,
in religious activity, etc.

The results of the research have revealed insufficient support for a pupil
having SEN from a family while choosing a profession. The category Unstable
family relationship (see Figure 1) reveals that pupils’ possibilities to strive for
education and activity they want are restricted by their parents’ difficult material
status, one-parent family, unstable family relationships. The subcategory Material
status is difficult, therefore, they will not be able to afford going to study to
another town (4 statements, e.g., Family has poor material status, they would not
be able to give financial support if studying in another town) is supported by the
subcategory Lives with one parent or grandparent (5 statements, e.g., 1. He now
lives with his mother and grandmother, his father died, mother has another family.
2. Mother has created a new family and lives separately.) and reveals the
complication of future career planning related to the choice of profession because
parents do not have possibilities to afford child’s studies in another town.

As Smalskys states (2005) in contemporary Western world the costs of
bringing up, educating and teaching children are very big. According to Smalskys
(2005) in the democratic post-industrial contemporary world many new forms of
human living have developed or previously less common forms have become
distinct: living in divorce, constant change of partners, etc. A big part of children
are brought up by one of the parents or with changing parents’ partners. The
representative of Social Research Centre established in Greece (EKKE) Laura
Alipranti presented the data proving that marriage and parenthood is getting less
and less related. Even 37 per cent of children in the EU are born to unmarried
couples, while in some Nordic countries — almost a half (Europos parlamentas,
2011). Although 91 per cent of single parents are mothers, the term “single
parents” should be used, Laura Alipranti indicates that in Sweden among persons
raising children alone there are 26 per cent of men, while Rossani Trifiletti
emphasized that single fathers also experience more poverty than “natural families”
(Europos parlamentas, 2011).
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studies in another

Figure 1. Unstable family relationship

In many cases divorced, widowed, teenager mothers or single mothers who
adopted children risk to get into a vicious circle of poverty and exclusion.
Therefore, the participants of the audition organized in the European Parliament
encouraged to improve social services, to create family-friendly workplaces and
ensure minimal income. According to the participants of the discussions single
parents are to be given opportunities, not “helped” because grants alone will not
overcome poverty. They encourage to solve the problems of accommodation and
energetic poverty, to prevent the poverty spreading from generation to generation
(Europos parlamentas, 2011).

In the fight against the poverty of single parents the increase of personal
responsibility of the other spouse is especially important. Brita Thomsen (Alliance
of Socialists and Democrats, Denmark) presenting the example of her country
suggests establishing the European law on mothers’ financial security after the
divorce. In Denmark a divorced mother is paid by the state for supporting a child
and the state collects this money from a father (Europos parlamentas, 2011).
Analogous laws are carried in Lithuania, too, but the amount of support from the
state for a child living with one of divorced parents does not ensure minimal living
standard, and when a child becomes of lawful age, namely at the moment when the
support is especially needed to get vocational education, financial support from the
state is stopped.

O Respondents (N)
" 4 3
- I |—|'—|:
% | I ‘ ] .
Good material status of Stable family Family show s active
the family influences  relationship conditions interest in child's
vocational choice students' good achievements

Figure 2. Good relationship in a family

The results of the research have revealed that the success of education of
pupils having SEN is conditioned by the microclimate prevailing in a family. The
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subcategory Family relationship is unstable (4 statements, e.g., 1. In his family
there are big problems, so he tends to retreat into himself. 2. Relationship in the
family is not good, material status is difficult, both social and psychological
problems influence Riita’s bad learning results.) is supported by the subcategory
Family is not very interested in children’s life (2 statements, e.g., It is evident
that parents do not really care what is going on with their child.). Close interaction
Is noticed between the category Unstable family relationship and the category
Good family relationship (see Figure 2) essentially reflecting the same factors that
condition the success of child’s vocational counselling in the aspect of family
relationship. Dominating subcategory Family has active interest in child’s
achievements (5 statements, e.g., 1. Mother actively involves in child’s education:
participates in meetings, shows interest in achievements. 2. Having discussed with
his parents he decided not to choose the profession of metalworker because of
health problems and is thinking to study culinary.) is supported by the subcategory
Stable family relationship condition students’ good emotional state (4
statements, e.g., 1. The boy’s family is adequate, takes care of the child. 2. Lives
with both parents, mother is an educator in children’s care house, father work in a
construction company, gets on well with brother and father.) and shows positive
impact of stable family relationship on educational achievements of pupils having
SEN. The subcategory Good material status of family influences vocational
choice (2 statements, e.g., There are no problems with the family, the family is
well-off) reveals the importance of economical stability in the stage of vocational
counselling of pupils having SEN, bigger possibilities in choosing a profession,
because a person graduated from school may choose where to continue studies
according to his/her needs.

Summing up, it is possible to state that the parents of pupils having SEN
insufficiently participate in the process of children’s vocational counselling. Stable,
well-off, harmonious families show bigger interest in child’s educational
achievements, vocational prospects, however, parents show little attention to
testing children’s practical abilities closely related to adequate evaluation of pupils
having SEN of their abilities, knowing the professions and coordination of wishes
and possibilities. During the research only few pupils pointed out that they do
common activity together with their parents: prepare food, help in construction
works, etc.

Peculiarities of evaluation of their possibilities related with future
profession by pupils having SEN
The results of the research have revealed that about 50 per cent of students
having SEN adequately evaluate their possibilities related to choosing a profession
in future (see Figure 3). Adequate evaluation of one’s possibilities is relatable to
pupil’s self-perception as an employee performing work functions corresponding to
the possibilities of gaining necessary education and actual abilities to perform
concrete vocational activity. The subcategory Understands one’s possibilities (10
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statements, e.g., 1. Admitted that this work (advertising) is too difficult for her. 2.
Parents already tell to think what | will do when | finish 10 forms, because it will
be too difficult to continue to study here. 3. Sister studies administration but she
would not like such a speciality, because she needs to count a lot and she does not
like mathematics and is rather bad at it.) reflects inner thinking of students having
SEN, adequate evaluation of their possibilities, basics of future planning and search
for a suitable. Other subcategories indicated by 37 respondents (see Figure 3)
reveal strong and motivated decision of pupils having SEN in choosing a concrete
profession corresponding to education gained in a mainstream school.

Almost every second pupil having SEN would like to choose a speciality not
corresponding to his/her possibilities. The category Inadequately evaluates one’s
possibilities (see Figure 4) shows the respondents’ insufficient awareness about the
specialities, lack of knowledge about necessary abilities, the specifics of work. The
subcategory Does not evaluate one’s possibilities realistically (7 statements, e.g.,
Having been explained that to gain doctor’s speciality you need to study a lot, a
student did not want to listen and said that he would learn while working.) reveals
inadequate inner attitude of pupils having SEN towards the preparedness to work.
34 pupils having SEN indicated concrete specialities that they would like to study
after graduation (see Figure 4). Pupils with SEN who have chosen speciality not
realistically corresponding to their abilities are characterized by the fact that they
relate their future work not to concrete activity that should be performed by a
specialist, self-realization, but to secondary factors satisfying the needs of social
acknowledgement, belonging to a certain social group, safety. For example, a pupil
dreams about journalist’s speciality because she wants to travel around the world,
to see something, she likes to work with people, or a student dreams about police
officer’s profession because he likes policeman’s uniform or would like to be a
dentist because they earn a lot.

O Respondents (N)

Understands one's possibilities 10

Car mechanician's profession 10
Cook's and barman’s profession is realistic _4LL\ 7
for SEN students ‘
6

Builder's profession

Other specialities 5
Reality of hairdresser's profession 5

Woodworker's and smith's professions 2

Driver's profession 2

Q 2 4 6 8 10 12

Figure 3. Pupils having SEN adequately assess their possibilities related
to their future profession
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In order to achieve success of vocational counselling of pupils having SEN it
IS important to teach the students to orient towards specificity of workers’ activity
theoretically and practically introducing them to concrete activity they will have to
perform in order to choose a concrete profession. Emphasizing the dependency of
life quality on responsibility and motivation for work is also important helping a
student to understand that safety and social acknowledgement may be ensured by
well performed work of any character.

The results of action research have revealed that a SEN pupil striving to
choose a profession realistically corresponding to his/her actual abilities is needed
qualified assistance that cannot always be given by a family or even teachers. The
closest child’s environment — family not able to reconcile with actual situation may
make negative impact on choosing a profession and future planning of a pupil
having SEN.

O Respondents (N)

Would like to gain other professions ‘ ‘ ‘

|16

Own possibilities are notevaluated
realistically

Would like to gain teacher's
speciality

Would like to be a doctor 5

Would like to have own business 4

Would like to be a veterinarian 3

0 5 10 15 20

Figure 4. Inadequately assesses one’s possibilities

The category Influence made by close people on choosing a profession
(see Figure 5) reveals parents’ controversial attitude towards child’s possibilities to
study. The subcategory Inadequate influence of close people on choosing a
profession (3 statements, e.g., Mother’s opinion and authority have big influence
on her, mother wants very much her daughter to be a doctor.) is supported by the
subcategory Parents inadequately assess child’s abilities (5 statements, e.g., 1.
Mother was not delighted by the idea that daughter would like to study in a
vocational school. 2. Parents would like their child to strive for juridical education
and become an advocate or a lawyer.) and reveals too big expectations with regard
to child’s future planning. Instead of looking for possibilities of the realization of
the child’s strongest sides, the parents raise tasks pupils will never be able to
implement.
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Figure 5. Influence of close people on choosing a profession
The subcategory Positive influence of close people on choosing a
profession (11 statements, e.g., 1. Pupil wishes to work for “Siauliy vandenys®,
install water meters, because his dad has this job and he likes it. 2. Parents advised
to gain builder’s profession.) reveals parents’ adequate attitude towards child’s
abilities, their support for child’s vocational choice corresponding to wishes and
possibilities.

Inner factors of pupils having SEN helping to choose a profession

One of the tasks of vocational counselling of pupils having SEN is to notice
and reveal child’s strongest sides and on their basis look for the possibilities of
student’s self-realization. In this approach activity is perceived in a wide sense not
only as a job but also as a factor for socialization encouraging active participation
on equal basis in social life.

During the process of the action research the alteration of inner features of
pupils having SEN helping to more easily integrate in the society was observed.
The subcategory Actively participates in the life of school community (11
statements, e.g., successfully communicates with classmates, participates in class
extracurricular activities, willingly gets involved in work activity.) shows
successful process of socialization of pupils having SEN actively participating in
extracurricular activity, communicating with classmates (see Figure 6).

‘I:I Respondents (N) ‘

Positive personal features | 14

Actively participates in the life of

school community
Interest 6

Early planning 5

0 5 10 15

Figure 6. Positive character features helping to choose a profession
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The subcategory Interest (6 statements, e.g., For her it was more difficult to
decide because she did not know whether she wanted to work with people or
animals.) supports the subcategory Early planning (5 statements, e.g., What
concerns the profession everything is clear what and how should be done, I will
enter the confectioner’s profession.) and reveals forming prospect of pupils’ future
planning that finishes in concrete knowing and striving for the aim.

The subcategory Positive personal features (14 statements, e.g., The boy is
friendly, sociable, of joyful character.) reveals unchanging personal features of the
respondents emphasizing the necessity to coordinate them to choosing the activity
and profession.

Conclusions

1.The results of the research have revealed insufficient support for pupils
having SEN from a family while in the process of vocational counselling. Stable,
well-off, harmonious families show bigger interest in child’s educational
achievements, vocational prospects, gives bigger possibilities to study their chosen
profession rather than unstable families. However, pupil’s closest environment —
family because of inadequate evaluation of their child’s abilities is not always
competent to render necessary support. Parents instead of looking for realistic
possibilities of child’s integration tend to set vocational goals not corresponding to
child’s needs.

2.Almost every second pupil having SEN inadequately assesses his/her
possibilities to strive for a chosen profession. Pupils having SEN often relate their
future work not to concrete activity that should be performed by a specialist, self-
realization, but to secondary factors satisfying the needs of social
acknowledgement, belonging to a certain social group, safety. Therefore, in order
to achieve success in vocational counselling of pupils having SEN it is important to
create the conditions for the pupils to practically test their abilities in chosen
activity and in the search of a profession teach them to orient towards concrete
activity a specialist should be able to perform.

3.During the process of the action research the formation of positive features
of pupils having SEN helping to choose a profession corresponding to children’s
wishes and possibilities. One of the main axes of planning child’s vocational career
is interest in the activity one likes and early planning. Meanwhile, the role of the
specialist of vocational counselling is to ensure appropriate coordination of
personal features of pupils having SEN and a profession.

Summary
In contemporary society that is getting more and more modern maximal
revelation of person’s possibilities, successful adaptation to the needs of labour
market have great importance, therefore, effective and timely vocational
counselling has decisive influence on person’s successful socialization and
integration. The most vulnerable part of the society — people having special
educational needs (SEN) belongs to the great risk group that is at risk to experience
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social exclusion, become long-term unemployed and find themselves below the
limit of poverty. In 2011 in Lithuania the action research was performed in which
95 pupils of the age of 14-17 having SEN participated. The aim of the research — to
reveal internal and external factors that became distinct during the performed action
research and condition the success of vocational counselling of pupils having SEN.
The object of the research — the preconditions for success of vocational counselling
of pupils having SEN in the aspects of the role of family and students’ assessment
of their own possibilities.

The results of the research have revealed insufficient support for pupils
having SEN from a family while in the process of vocational counselling. Stable,
well-off, harmonious families show bigger interest in child’s educational
achievements, vocational prospects, gives bigger possibilities to study their chosen
profession rather than unstable families.

Almost every second pupil having SEN inadequately asseses his/her
possibilities to strive for a chosen profession. Pupils having SEN often relate their
future work not to concrete activity that should be performed by a specialist, self-
realization, but to secondary factors satisfying the needs of social
acknowledgement, belonging to a certain social group, safety. Therefore, in order
to achieve success in vocational counselling of pupils having SEN it is important to
create the conditions for the pupils to practically test their abilities in chosen
activity and in the search of a profession teach them to orient towards concrete
activity a specialist should be able to perform.

During the process of the action research the formation of positive features
of pupils having SEN helping to choose a profession corresponding to children’s
wishes and possibilities. One of the main axes of planning child’s vocational career
Is interest in the activity one likes and early planning. Meanwhile, the role of the
specialist of vocational counselling is to ensure appropriate coordination of
personal features of pupils having SEN and a profession.
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PSYCHOSOCIAL EDUCATIONAL FOR HEARING
IMPAIRED CHILDREN IN LATVIA

Psihosociala izglitiba bérniem ar dzirdes traucejumiem Latvija

Larisa Brokane, Inamora Zaiceva
Rezekne Higher Education Institution, Latvia
E-mail: inamora2@inbox.lv

Abstract. The article deals with the approach of psychosocial educational problems for
hearing impaired children. These problems based on skill teaching and social interaction for
hearing impaired children in Latvia. This review investigates the theories behind
psychosocial educational and to be mostly based on psychoeducation theory. The findings of
this review provide support for the use and further expansion of psychosocial educational
interventions for hearing impaired children.

Keywords: psychosocial education, hearing impaired children.

Introduction

There are various psychosocial educational interventions many of which
incorporate psychoeducational theories and principles (Christopher A. Griffiths
BSc, Researcher. The theories, mechanisms, benefits, and practical delivery of
psychosocial educational interventions for people with mental health disorders.
(Christopher A. Griffiths BSc, 2008).

Particular psychosocial educational interventions have included topics such
skill teaching and social interaction. To date there have been no comprehensive
reviews of psychosocial educational problems for hearing impaired children. This
article review will consider the theories behind psychoeducation, the benefits that
psychosocial educational interventions can provide hearing impaired children, the
mechanisms involved, and the specific practical aspects of psychosocial
educational intervention programmes that provide any beneficial effects.

Since Latvia joined the European Union, the UN General Assembly adapted
Special Session Declaration “World Fit for Children” has also become binding.
Clause 5 of the Declaration states: “We stress our commitment to create a world fit
for children, in which sustainable human development, taking into account the best
interests of the child, is founded on principles of democracy, equality, non-
discrimination, peace and social justice and universality, indivisibility,
interdependence and interrelatedness of all human rights, including the right to
development.” This clause explains what is meant by the words “A World Fit for
Children”. (viewed 2011.28. 09., www.european-agency.org)

Clause 21 of the declaration “World Fit for Children” which says “We will
take all measures to ensure full and equal enjoyment of all human rights and
fundamental freedoms, including equal access to health, education and recreational
services by children with disabilities and children with special needs to ensure the
recognition of their dignity, to promote their self-reliance, and to facilitate their
active involvement in the community” must be mentioned as an important
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component in the declaration “World Fit for Children” because directly referring to
all children, including disabled children and children with special needs; Clause 37
of the same declaration also states that it is necessary to provide effective access to
social services — “to ensure effective access to integrated services to disabled
children and children with special needs, including rehabilitation and health care,
and to develop family care support systems for these children’s parents, families,
guardians and care takers”. (wWww.european-agency.org. viewed 2012.01.29.)

According to the statistical data, approximately 4-6% of the world’s
population is hearing impaired, 2% of them do not hear with both ears. It can be
partly explained by heredity, partly by the increase in the intensity of life,
domineering noise in everyday life — too loud music, noise at work. We cannot also
deny the harmful effects of certain medications on hearing. Skull injuries and some
illnesses can also cause a significant hearing loss (meningitis, encephalitis,
influenza). Some of the hearing impairment is associated with aging. It is
significant to establish the hearing impairment as early as possible. Children need
hearing for language development and learning. For adult patients, it is important
for communication with the society: at school, at work and in life.
(www.vchikernieki.lv/index.php; viewed 20.10.2011.)

In Latvia there are approximately 942 children under 18 with different types
of hearing impairment. As shown by the author’s research, half of these children
get integrated into the hearing community’s educational institutions, and the other
half attends special education institutions. (viewed 2011.23.10. www.european-
agency.org)

Problem and its relevance

Morse (2004) explained that the theory behind psychoeducation is based
upon individual psychology; a holistic approach to understanding what it means to
be human. There are three strands embodied in individual psychology. Firstly,
dynamic psychology, which is the study of emotional aspects, for example:
motivation, purpose, fears, hopes, goals, and perceptions of self. Secondly, how we
learn and acquire new knowledge and skills. Thirdly, developmental psychology,
which incorporates biological substrata, organic factors, and individually unique
maturational processes (Morse, W. C., 2004). Psychoeducational Perspective
Overview. University of Michigan - a transcript of spoken commentary.

In addition to these three strands, Morse stated that participant social
interactions are considered to be crucial in the delivery of psychoeducation.
Furthermore, Wood, Brendtro, Fecser & Nichols (1999) stated the importance of
cognitive psychology in psychoeductaion, as it involve challenging maladaptive
thinking processes and suggesting alternative adaptive patterns of thinking. Wood
et al. described the theoretical perspective of psychoeductaion as integrated,
holistic, multicultural, multimodal, functional, systemic, comprehensive, and
functional. This inclusive, adaptive and flexible theoretical perspective underpins
many different psychosocial educational interventions and has been applied in a
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variety of forms and situations. (Wood, Brendtro, Fecser, & Nichols, 1999).
Psychoeducation: an idea whose time has come. The Council for Exceptional
Children, Virgini.

One of the mechanisms by which psychosocial educational interventions are
effective is in the creation of a positive cycle involving education and
rehabilitation. Colom et al. (2005) argued that the psychoeductaion is based on a
tripod model composed of lifestyle regularity and healthy habits, early detection of
prodromal signs, and treatment compliance. The rest of this review will consider
what specific practical aspects of psychosocial educational interventions are
involved in providing the recorded beneficial effects (Colom& Lam,  2005).
Psychoeducation: improving outcomes in bipolar disorder. European Psychiatry,
20, 359-364.

One aspect of psychosocial educational interventions that appears to be very
important is participant’s interactions with their peers. Ascher-Svanum & Whitesel
(1999) stated that individuals can gain information by interacting to their peers.
They argued that the benefits of educating individuals with physical impairment
may be due non-specific treatment effects rather than any specific applied leaning
theories. The beneficial non-specific treatment effects they identified included
participant expectations, motivation to participate, the level of interpersonal support
from study peers, participant opportunities to express and validate their concerns
and questions, the presence of positive peer role models, being part of a cohesive
group.(Ascher-Svanum & Whitesel, 1999).

Two other important aspects of a psychosocial educational intervention are
its form and content. Kopolewicz & Liberman (2003, p. 1495) stated that effective
psychosocial educational interventions need to contain “elements of practicality,
concrete problem solving for everyday challenges, incremental shaping of social
and independent living skills, and specific and attainable goals.” Furthermore, they
stated that “a continuing positive and collaborative relationship infused with hope,
optimism, and mutual respect is central for individuals with physical impairment”.
Kopolewicz & Liberman noted that motivating an individual to pursue and
complete a psychosocial educational intervention can only be achieved by
connecting the intervention with an individual’s personal goals. (Kopolewicz &
Liberman, 2003, p. 1495).

Regardless the type of disturbances a child has, education and its
environment have a significant role in personality development. In comparison with
the primary school level in mainstream school at the basic school level hearing
impaired children, who integrate into these schools, experience great psychological
and social problems; in this case actually rehabilitation is needed more than at the
primary school level, but statistics show that the children of this age group do not
use it. They also do not use consultations with pedagogues and psychologists, thus
aggravating their learning problems. The way teachers and school implements
inclusion into a school or a course can be expressed differently. (www.european-
agency.org/about-us/key-documents viewed 16.10.2011.)
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Teachers have to cooperate with a lot of colleagues and they need practical
and flexible support of colleagues. Sometimes a hearing impaired child needs
specific help. In this case teachers and supporting staff are involved being flexible
in solving this issue. Development of good plan, cooperation between adults and a
child, learning in a team — all of these can be referred the cooperation between
education and rehabilitation centres. (www.social.lv/portal/izgltba/.../1924-
grozijumi-visparejas-izglitibas-likuma)

Inclusive education is facilitated by a range of factors, which could be
grouped as cooperative learning. Cooperative learning refers to all kinds of
cooperation between a class/group teacher and an assistant teacher, a teacher’s
colleague and some other involved specialist. The main characteristic of this
cooperative learning is that a child shall not be taken out of the classroom to have
support, it is provided right there (www.european-agency.org/about-us/key-
documents viewed 16.10.2011.).

To make the following amendments to the General Education Law:

1. to add Clause 14 to Section 1, Part Two having the following formulation:

"14) special needs — the necessity to receive such kind of support and rehabilitation
that provides an opportunity for the student to master an educational programme
taking into consideration his/her health condition, abilities and level of
development.”

"Section 50. Implementation of Special Education Programmes:

(1) Special education programmes shall be implemented taking into consideration
the main aims, tasks and compulsory content of education programmes in
accordance with the type of developmental disorder, skills and health condition of
the students.

(4) Vocational education programmes for students with special needs may be
implemented during a period of one to three years in any special educational
institution after completion of a basic education or general secondary education.

(5) Special education programmes designed for students having mental
development disturbances and impaired vision or hearing are provided for a period
of 10 years, but special education programmes for deaf students having mental
development disturbances — for 11 years.

(6) Special educational programmes for acquisition of the general basic education
designed for deaf or hearing impaired students are provided for a period of 11
years, but for acquisition of general secondary education — 3 years.

(7) Special educational programmes for acquisition of the general basic education
for students with learning disturbances or serious speech disturbances shall be
provided for a period of 10 years.

(9) Special educational programmes for acquisition of the general basic education
designed for students with hearing disturbances are provided for hearing impaired
students a period of 10 years, but for acquisition of general secondary education — 3
years. (www.lizda.lv/content/files/izm_jaunumi%?202011_2012.pdf;
www.tiesibsargs.Iv/lat/tiesibu_akti/ano_dokumenti/?doc=49 ).
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“Section 53. Integration of Children with Special Needs in General Educational
Institutions:
(1) General basic educational and secondary educational institutions, which have
the appropriate provisions, may integrate students with special needs. The
requirements for general basic education and general secondary education
institutions to ensure integration of students with special needs into the educational
institutions mentioned above shall be determined by the Cabinet.
(2) Availability of corresponding support measures for students with special needs,
who are integrated into a general education institution, shall be ensured by the
educational institution. The educational institution shall develop an individual plan
for acquisition of the educational programme for each integrated student with
special needs."” (www.likumi.lv/doc.php?id=140695;
www.social.lv/portal/izgltba/.../1924-grozijumi-visparejas-izglitibas-likuma).

According to the system of levels one of the pre-school education
institutions for children with serious hearing disturbances is Riga Special Pre-
School Education Institution No. 218 being attended by 40 children under the age
of 7. It shall be noted that at this age parents quite often do not notice hearing
problems as well as children do not attend pre-school education institutions. As
regards minority pre-school education institutions, there is Daugavpils Speech
Therapy School, which is attended by 12 children. Valmiera Secondary Boarding
School for Hearing Impaired Children — Development Centre (VSBSHIC-DC) has
pre-school education groups of 12 children with medium and severe hearing
impairment. Therefore, overall 64 children attend pre-school education institutions,
but 42 children attend mainstream kindergartens having specialized groups, the
same number of children integrate into mainstream kindergartens. (www.vvbis-
ac.valmiera.lv/index.php?option. viewed 21.10.2011.)

Children with severe hearing impairment acquire basic education at Riga
Basic Boarding School for Deaf Children and Valmiera Secondary Boarding
School for Hearing Impaired Children — Development Centre having 227 children
with severe and medium hearing impairment. Children of minorities can acquire
education at Riga Secondary School of Humanities No. 51 having 26 children, but
at Daugavpils Speech Therapy School — 13 children. Thus, 266 children acquire
basic education at special schools. 42 children attend specialized schools, e.g., art,
sports, but 42 integrate into mainstream schools.

Secondary education is acquired at Riga J.Rainis (Shift) Evening School
No0.8 — 34 students, Valmiera Secondary Boarding School for Hearing Impaired
Children — Development Centre — 12 students, 16 students of minorities learn at
Riga Secondary School of Humanities No. 51. Professional and general education
Is acquired at SIVA Jurmala Professional Secondary School — 13 students, Alsviki
Professional School — 9 students, Barkava Vocational Secondary School — 24
students, Riga Professional Secondary School of Car Mechanics — 10 students, LU
P.Stradins Medical College — 2 students. Thus, in 2010 overall 120 students
acquired secondary and professional education. (
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107.doc 15.10.2011.)
Acquisition of the levels of education for hearing impaired children is

depicted in Figure 1.

Special p.e.i. - 64children

Preschool education
institution

Group in p.e.i. —42children

Mainstream p.e.i. - 42 children

Special school

Primary school

Mainstream school

Specialized schools

Special school- 266 children

Elementary
school

Mainstream school — 42 children

Specialized schools — 42

Secondary school — 28

Secondary
school

Evening school — 34

Professional school — 58

Higher
education
institution

Bachelor studies— 22

Master studies — 4

Figure 1. System of educational levels (1.Zaiceva construction)

In 2010, 22 deaf people acquired a bachelor degree, and 4 — a master degree.
23 deaf people are studying at higher education institutions.

Methods and research
Pedagogical research should be held to certain standards of quality which
help determine how well it meets the needs of the hearing impaired children. Each
evaluation should have "quality indicators"” reflected both in the assessment design
and in the pedagogical report that summarize findings about the children with
hearing impairment learning, communication, and social skills. Quality indicators
include the following ones:
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o ldentification of specific educational and psychosocial concerns to be
addressed;

o Use of assessment tasks and activities that are meaningful to the children
with hearing impairment and relevant to their educational program and
needs;

o Use of multiple procedures and instruments to obtain information about the
hearing impaired children (e.g., observations, one-to-one learning tasks,
checklists...);

o Multiple observations of hearing impaired children’s communication
behaviours and social interaction skills while he or she participates in natural
activities and routines;

o Description of the hearing impaired children's degree of participation in
tasks and activities, as opposed to description of failures and inabilities;

o Focus on the process of learning (e.g., how the student actively acquires new
information), rather than on test scores;

o Involvement of teachers, parents, and other related-service providers in
review of relevant concerns and information gathering;

o Assessment of pragmatic, functional home and community skills.
(www.nationaldb.org/NCDBProducts.php?prodiD=40).

What roles do parents play in the evaluation process?

Parents should have active roles in psychological evaluations. Parents can
provide information and insights about their children that might not be observed
within the limited time frame of an evaluation. Previous reports, samples of the
child's work, videotapes, and other kinds of information are often helpful to the
evaluator. Psychologists may need to consider, for example:

o Specific goals parents have for their children;

o Teaching strategies that parents find effective;
Concerns at home or in the community;
Competencies and areas of progress that might not be reflected by tests;
Recent medical and health history;
Behavioural problems or concerns over emotional functioning;
In order to find out the role of parents in the evaluation of child’s social
interaction there was conducted a research in February, 2012 in a special pre-school
educational establishment. During the researched there were surveyed parents
having children with impaired hearing. 18 parents were involved in it, but 3 of
them refused to answer 5 given questions, thus 3 questionnaires were invalid.

The questionnaire included closed questions aimed at finding out about the
visits to a special teacher, a sign and speech therapist, a psychologist and a
psychiatrist. They key questions evaluated openness and trust to consultations at
the specialists. The basic questions evaluated the team work of the Hearing Centre
and a special educational establishment.

O O O O
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Providing questionnaires to the parents having hearing impaired children or
children with some additional diagnoses, it is observed that children’s social
interaction is a problem for their parents because there is incomplete information of
no information at all about specialists or about the available consultations and
classes.
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yes no do notattend due to
lack of information 0

e special teacher =H=sign and speech therapist yes fo partially

psychologist =#=psychiatrist =4=The Hearing Center  ==Educational Establishment

Fig. 2. Attending of consultations Fig. 3. Trust towards specialists

Analysing Figure 2., it is seen that parents have incomplete information of
no information at all about their field of work, thus, more successful social
interaction of hearing impaired children and the development of cognitive skills
integration are impeded. After the conducted research consultations and classes at a
special teacher and sign and speech therapist are more often attended, but parents
do not consider it to be necessary to visit a psychologist or a psychiatrist.

It is depicted in Figure 3., that hearing impaired children from hearing
parents families have greater inclusion problems of social interaction than children
from hearing impaired parents families because hearing parents have greater
distrust to the specialists in the Hearing Centre. However, parents’ attitude towards
specialists at the educational establishment and its team work is trustful in 12 cases
and partially trustful in 3 cases, which induces further cooperation and a better
solution for acquisition of the syllabus.

As the research showed, we requested to evaluate the team work in a 5-point
system, only in 7 cases parents evaluated the team work at the educational
establishment by “5” and in 8 cases by “4”, but the team work of the specialists at
the Hearing Centre was evaluated by “5” only in 4 cases. In 8 cases the evaluation
was “3” and in 1 case — “1”. In 2 cases the work was evaluated by “4”. It causes
problems to find an optimal solution for a hearing impaired child in the application
of favourable teaching methods in the syllabus.
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What are the desired outcomes of pedagogical evaluation?

It is crucial that pedagogical evaluation leads directly to positive outcomes
for the children with hearing impairment, their parents, and the educational team.
Observations and results must be translated into recommendations that suggest
effective interventions, teaching strategies, and supports to enhance the hearing
impaired children's learning, communication, and life skills. The translation of
results is complex as there are many educational objectives and learning activities
to develop. Desired outcomes include the following ones:

o Increased understanding of the hearing impaired children's range and forms
of communication behaviours, and identification of the activities,
communication partners, opportunities, and strategies that enhance
communication;

o A written report that objectively describes the hearing impaired children's
competencies and areas of difficulty, degree of progress across areas,
circumstances or environmental factors that might have enhanced or
interfered with performance during the assessment, emotional or behavioural
concerns, and specific recommendations for supports and services that can
be realistically implemented. Reports should avoid using jargon or technical
language, making unnecessary references to scores or age levels, and
comparing the hearing impaired children's performance to that of the
"norm";

o A description of the hearing-impaired children's social interaction skills,
involvement with peers, and participation in school and community
activities. Opportunities to develop social relationships are limited for many
youngsters who are hearing and the other addition diagnoses, or deaf-blind,
and strategies to increase the hearing-impaired children's participation in
activities with peers and schoolmates are important but often overlooked.

o Consideration of what goals the hearing impaired children might be expected
to achieve in communication, social, and/or daily living skills given their
current competencies and past progress;

Pedagogical evaluation should be viewed as a process that reviews hearing
impaired children’s past achievements and addresses current concerns as well as
the long-term plans and goals of the hearing impaired children and family. A
successful evaluation suggests interventions and supports that can help the hearing
impaired children achieve immediate goals. It also guides the educational team to
make informed decisions that will affect the hearing impaired children’'s life. [17]

The conducted research has shown parents’ trust to the specialists of
educational establishments, what can be explained as social interaction of children
and specialists and their team, and interaction of parents and specialists, too. In the
Hearing Centre children stay with parents for a short time, thus their social
behaviour is passive interaction; but at the special educational establishment
children have active interaction. Thus, parents evaluate the team work of the
Hearing Centre and special educational establishment differently. The data of the
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questionnaire provided in February, 2012 prove that hearing impaired children
receive more qualitative education at a special educational establishment because
the Hearing Centre provides only rehabilitation and it is an additional opportunity
for child’s development.

The research data confirm that parents believe long-term cooperation of the
team of specialists from the educational establishment is more effective than short-
term team work in the Hearing Centre.

The research indicates a topical problem — inadequate evaluation of a child
by parents in social interaction and necessity to provide more detailed information
about the work of specialists, their opportunities.

Substantiating the research problem it can be concluded that parents believe
if a child is hearing impaired, s/he cannot have an additional diagnose or disorder.
None of parents consider it to be necessary to visit psychiatrist’s or neurologist’s
consultations although a special teacher has advised it. Parents are not aware that a
hearing impaired child needs specialists’ consultations and assistance in health
care. If it is not provided timely, it might influence the child’s development,
education and inclusion into the society.

Discussions

Strategies to help parents and teachers deal with problem behaviours using
positive support such as reinforcers, preferred activities, redirection, and
communication training shall be discussed. If necessary, a plan to monitor
behavioural issues should be outlined.

Suggestions about age-appropriate and meaningful materials and activities
that can increase the hearing impaired children's social and teaching participation,
and enhance particular skills;

Thoughtful consideration of needed supports and services for the hearing
impaired children, including review of the important issues. The specific reasons
for recommending, for example, counselling, assistive technology, or consultation
from an itinerant vision teacher should be provided, with reference to findings of
the evaluation.

A differentiated syllabus will be needed at special education institutions for
children having impaired hearing, combined disturbances and hearing and mental
disturbances.

At general education institutions it would be necessary to inform teachers
and develop their practical skills to work with children having various kinds of
hearing impairment.

Conclusions
Psycho-social educational problems for hearing impaired children are based
on skill teaching and social interaction for hearing impaired children in Latvia. This
review investigates the theories behind psycho-social educational mostly based on
the psycho-education theory. The findings of this review provide support for the
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use and further expansion of psycho-social educational interventions for hearing
impaired children.

The legislation of Latvia is based on international normative documents and
national normative acts. As follows from legislation, rehabilitation of disabled
children is closely related to education. Each parent chooses the most appropriate
institution for the child as well as hearing rehabilitation.

In compliance with the legislation it is determined to have hearing screening
of new-borns, but it would be advisable to have additional screening at the age of
12-18 months because it is a risk age group. It would let discover hearing
impairment facilitated by pathological factors in this period of development.

It would be advisable to promote parents’ awareness of hearing and speech
development and the features of their disturbances.

It would be necessary to inform parents actively, for example, by organizing
seminars, educational camps together with children to acquire practical skills in
communication with the child.

Early diagnostics has a significant role, thus closer cooperation is needed
between Latvia Children Aural Centre and paediatricians, neurologists and
otolaryngologists at children health institutions by informing about early and late
diagnostics.

Hearing diagnostics can be done for children having speech and mental
disturbances because according to the statistical data 20% of weakened hearing is
observed among children having autism, but it is up to 70% for Down’s syndrome
80 % for uranoshcisis.

A differentiated syllabus will be needed at special education institutions for
children having impaired hearing, combined disturbances and hearing and mental
disturbances. At general education institutions it would be necessary to inform
teachers and develop their practical skills to work with children having various
kinds of hearing impairment.

Strategies to help parents and teachers deal with problem behaviours using
positive support such as reinforcers, preferred activities, redirection, and
communication training shall be discussed. If necessary, a plan to monitor
behavioural issues should be outlined.

Suggestions about age-appropriate and meaningful materials and activities
that can increase the hearing impaired children's social and teaching participation,
and enhance particular skills are provided.

Thoughtful consideration of needed support and services for hearing impaired
children, including review of the important issues is suggested. The specific
reasons for recommending, for example, counselling, assistive technology, or
consultation from an itinerant vision teacher should be provided with reference to
the findings of the evaluation.
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SKALAS “APMIERINATIBA AR GIMENES DZIVI”
IZMANTOSANA GIMENES VIDES IZPETEI LATVIJA
Use of the “Satisfaction With Family Life Scale” for Family
Environment in Latvia

Aivis Dombrovskis
E-pasts: aivis_dombrovskis @ inbox.lv

Abstract. This study was conducted to ensure that the family environment research method
“Satisfaction with the family live scale” (SWFL) (Agate, Zabriskie, et.al., 2009) can be
adapted to Latvia’s circumstances. The research cohort (n=485) was made up of 161 men
and 321 women aged 18-21. There were four hypotheses in the study: 1) SWFL should not
be correlated with gender and age in the 18-22 age group; 2) SWFL should indicate positive
correlation with cohesion in family and 3) negative correlation with conflicts in family 4)
Items of instrument must establish one factor. The study analyses the adaptation of the survey
and reflects the major results in terms of utilising the survey for scholarly research and
practical work in relation to an examination of the family environment in Latvia. Internal
compatibility was measured on the basis of the Cronbach alpha (a = 0.86). The results of the
research confirm the stated hypotheses and make it possible to conclude that adaptation of
the survey was successful. The survey can, therefore, be used under Latvia’s circumstances,
as well.

Keywords: Satisfaction with the family life scale; adaptation of the survey; family
environment; SWFL.

levads
Introduction

Sobrid, kad ir aktuali vértét gimeni, sistémteorijas konteksta, kura individs
tiek aplikots lielaka veseluma konteksta; ka individa riciba izriet no sist€émas
notikumiem. Turpreti, katra sisttmas dala ietekmé citu sist€émas dalu (Zabriskie,
McCormic, 2003). Gimene ir sist€ma ar noteiktam robezam, kura katram loceklim
ir vél savas robezas, kuru ietvaros katrs realiz€ savas funkcijas (Minuchin, 1974).
Par gimenes psihologijas jautajumiem Latvija ievérojamus pétijjumus veikusi
psihologe A.Karpova.

»Latvijai ka valstij, kas tas pamatdokumenta — Satversm& ir apnémusies
atbalstit laulibu, ir bitiski atzimét, ka lauliba balstita gimene ir visvélamakais
gimenes modelis, jo ta ir tiesiski prognoz€jamaka — ir skaidras tiesibas un
pienakumi gimenes loceklu starpa, ka arT izrietosas sekas un tadejadi art
labveligaka vide bérna pilnvertigai un harmoniskai attistibai, radot to par kreativu
sabiedribas locekli.”” (LMPam.VGP,2009)”. Ar So dokumenta citatu tiek
atspogulota valstT izvirzita vizija, ka tiekties uz tadu psihologisko vidi, kas sekmé
individa pilnvertigu attistibu. Autors uzskata, ka aktuali un satraucosi ir statiskas
dati par laimes izjitu Latvijas iedzivotajiem. Laimigi pe€d€jo 4 nedelu laika ir
jutusies 41 % Latvijas iedzivotaju, un tas ir viszemakais raditajs ES dalibvalstu
vidi. Salidzinajumam - vid€ji 61 % eiropieSu ped€jo 4 ned€lu laika ir jutuSies
laimigi. Kaiminvalstis Lietuva un Igaunija situacija ir nedaudz labaka ka Latvija —
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47 % lietuvieSu un 51 % igaunu atzist, ka pedgjo 4 nedelu laika ir jutuSies laimigi.
Ta liecina 2010.gada sociologisko pétijumu statistika, kur veikts pétijums
aptaujajot 1008 Latvijas pilsonus un 26800 Eiropas iedzivotajus, kas vecaki par 15
gadiem un (TNS,2011).

Autors pievérsa uzmanibu metodikai, ar kuru var€tu atri un efektivi
diagnosticét gimenes loceklu apmierinatibu ar gimenes dzivi. P&c piecjamiem
resursiem metode: aptauja ,,Apmierinatibu ar gimenes dzivi”, nav adaptéta Latvija.
So metodi adaptjot, psihologi ieglis instrumentu gimenes vides izpétei gan
zinatniskiem mérkiem , lai turpinatu gimenes vides izpéti, gan praktiskiem
mérkiem darba ar gimeni. Metode prasa nelielu izpildes laiku un salidzinot ar
citam, daudzu jautajumu aptaujam, Saja ir tikai 5 jautajumi.

Instrumenta  validitates parbaudei izvirzitas divas hipotézes: 1)
Apmierinatibai ar gimenes dzivi nevajadzétu korelét ar dzimumu un vecumu
vecumposma no 18-22 gadiem. 2) apmierinatibai ar gimenes dzivi jauzrada
pozitivu korelaciju ar saskanu gimené. 3) jauzrada negativa Korelacija ar
konfliktiem gimené. 4.)Jautajumiem, kas méra apmierinatibu ar gimeni javeido
vienu faktoru, tapéc pétijuma tiks parbaudits vienfaktora modelis.

Metodologija
Methodology

Petijuma izlase

Petijuma piedalas 500 respondenti vecuma no 18 lidz 27 gadiem. 97,4 %
respondentu ir vecumposma no 18-21 gadam, 13 respondenti ir vecuma no 22 lidz
27 gadiem. Testa adaptacijas procesa tiek izmantoti respondenti, kuri sastada
izlases lielako dalu, kas reprezenté izlasi vecumposma no 18-21 gadam
,2Apmierinatibu ar gimenes dzivi” Ipatnibam. P&tijuma analiz&ti dati par 161 virieti,
kas sastada 33.1% un 326 sieviettm, kas sastada 66.9% no pétamo izlases.
Sadalijuma p&c dzivesvietas 286 respondenti dzivo kopa ar saviem vecakiem, 62
respondentiem ir paSiem sava majvieta, bet 139 respondenti dzivo dienesta
viesnica. P&c teritoriala sadalijuma 47.6% dzivo pilséta, 52.4% dzivo laukos. Péc
gimenes stavokla sadalijums ir 430 respondenti ir neprecéti, 4 respondenti ir
precéti, bet 53 respondenti dzivo kopa ar draugu vai draudzeni. Bérni ir 11
respondentiem, bet 476 respondentiem vél nav bérnu. 15.8 % respondentu ir
vienigie bérni savu vecaku gimeng, bet pargjiem respondentiem gimeng ir vél kads
bralis vai masa.14.8 % respondentu iegiist pirmo augstako izglitibu, 46.8% macas
vidusskola, 36.8% macas profesionalaja vidusskola, bet 8% respondentu macas
citas macibu iestades. Sadalijuma p&c tautibas ir 94.1% latviesi, 5,1% krievi un
0.8% citu tautibu parstavji. Etisku apsvérumu dél, respondenti nerakstija savus Istos
vardus, bet tos aizstaja ar pseidonimu un izvéletu skaitli.

Instrumenti

Petjuma izmantota un adapteta Latvijas apstakliem aptauja ,,Punktu skala
»apmierinatibai ar gimenes dzivi”” saisinajuma ,,AGDz”, (,,List of Items on the
Satisfaction with Family Life Scale”) (Agate, Zabriskie u.c.,2009). Instruments
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sastav no pieciem pantiem, katrs pants tiek izvertéts péc Likerta skalas ar ballém no
viens lidz septini, kur: 1- ir pilnigs apgalvojuma noliegums un 7- ir pilniga
piekrisana apgalvojumam. SWFL skala (,,Punktu skala ,,apmierinatibai ar gimenes
dzivi””’) ir modificéta versija no (SWLS) ,,Apmierinatiba ar dzivi skala” (Zabriskie,
McCormick, 2003).

Un izmantota R.Misa un B.Misas sociala klimata skalu par gimeni vidi
»Gimenes vides skala” (,,Family Environment Scale” Rudolf H.Moos and Bernice
S.Moos), kura sastav no 4 dalam: idealas gimenes forma, realas gimenes forma,
gaidu forma un beérnu versijas (Moss R.H., Moos B.S., 2009). Péetnieks Saja
pétijuma izmantos ,,Gimenes vides skalu” R- realo vidi, formu, kura sastav no 90
jautajumiem, kuri sagrupéti 10 grupas, no kuram, Saja p&tijuma, validitates izpé€tei
1zmatotas divas grupas ,,saskana’ un ,,konflikts”.

Procediira

Lingvinistiska adaptacijas procediira

Aptauja tulkota no anglu valodas uz latviesu valodu divas reizes. Tulkojumi
tika salidzinati un analizéti Latvijas kultiirvides konteksta. Tika izveidota ekspertu
grupa, kas veica tulkojumu analizi. Tad iegttais latviskais materials tika tulkots
atpaka] uz anglu valodu un veikta satura un jégas salidzinasana. Tulkoja vairakas
savstarp€ji neatkarigas personas, kas parzina gan latvieSu, gan anglu valodu.
Ekspertu komisijas sastava bija personas, kuru dzimta valoda ir anglu un kuru
dzimtene ir ASV, bet kur§ parvalda ar1 latvieSu valodu dzimtas valodas Iimeni un
jau daudzus gadus dzivo Latvija. Testa parbaudes gaita tika organiz€ta maza
respondentu grupa 4 cilveki, lai noskaidrotu vinu viedokli par testa pantu
formulgjumu skaidribu, instrukciju izpratni un nepiecieSamo testa izpildes laiku
(Rascevska, 2005). Rezultata tika pienemts 1€émums par labako tulkojumu, kuru
izmatot talakaja aptaujas adapt€Sanas procesa. Aptaujas tulkoSanas gaita tika
registréta protokola.

Datu ievaksanas procediira

Dati ievakti laika perioda no septembra lidz decembra ménesim 2011.gada.
Datu ievakSana nav bijusi regulara, tas saistits ar apgriitinato piekluvi
respondentiem. Respondenti vienlaicigi aizpildija vairakas aptaujas, bet
aizpildiSanas secibu izvelgjas pasi respondenti. Aptauju aizpildiSana netika limitéta
laika. Respondenti piedalijas aptauja pec brivas izvéles, kas varétu stimulét sniegt
patiesakas atbildes uz uzdotajiem jautajumiem.

Datu apstrades procediira

Iekseja saskanotiba noteikta ar Kronbaha alfu (Rascevska, 2005) un datu
apstrade veikta ar profesionalas statistikas datu apstrades programmu SPSS.
Aptaujas faktoriala validitate tika parbaudita ar galveno faktoru metodi, jo ta ir
mazak jutiga uz sadalijumu (RaScevska, 2005), faktoriala validitate, iekS¢ja
saskanotiba, konvergenta un divergenta validitate (Ras¢evska, 2005). Validitate
tika parbaudita ar Pirsona korelacijas metodi nosakot paredzamas saistibas ar
paredzamajiem mainigajiem.
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Rezultati un iztirzajums
Results
Ieksgja saskanotiba skalai tika noteikta, aprékinot Kronbaha alfa koeficientu.
Standartizets Kronbaha alfa koeficients visai skalai ir a=0.862.
legiitie rezultati uzrada pietieckami augstu pantu ieks$€jo saskanotibu, jo
parsniedz 0,7 robezas (Rascevska, 2005). Kronbaha alfa a > 0.8, uzskatama par
labu (Hacnenos,2011).
1.tabula
Aptaujas ,Apmierinatiba ar gimenes dzivi” pantu statistiskie raditaji
,»Items on the Satisfaction with Life Scale” items statistics

Pants Arltfn??s.kals Standartnovirze
vidgjais
1. 4.52 1.566
2 4.89 1.563
3. 5.43 1.547
4, 5.24 1.519
5 4.41 1.985

Grutibas indeksa minimala robeza:
Xmin: Xmin+0,2(xmax'xmin): 1+0,2(7'1): 2-2

Gritibas indeksa maksimala robeza:
Ximax= Xmin + 0,8(Xmax-Xmin)= 1+0,8(7-1)= 5,8
1.att. Grutibas indeksu apréekina formulas un aritmetiskais apréekins
(Rascevska, 2005)

Novertgjot pantu griitibas (reakcijas) indeksu (skat.tab. Nr. 1.), novérojams,
ka visi pantu reakcijas indeksi vari€ robezas no 2.2 lidz 5.8. Pantu griitibas indeksa
kritiskas robezas tika aprékinats péc formulam, kas nosaka griitibas indeksa
maksimalo un minimalo robezu. (skat.1.att.). legiitais aprékins lauj secinat, ka visi
jautajumi ir ieklaujami aptauja, jo minimalais ir 4.41, bet maksimalais ir 5.43, ka
ieklaujas panta griitibas kritiskajas robezas (Rascevska, 2005) no 2.2 1idz 5.8.

2.tabula
Aptaujas ,,Apmierinatiba ar gimenes dzivi” pantu kopgjie statistiskie raditaji
»Items on the Satisfaction with Life Scale” items Total statistics
Skalas vidgjais
Pants aritmétiskais ja
pantu izdzes

Skalas dispersija  Izmainas Pantu ~ Kronbaha alfa ja
japantuizdze§  kopgja korelacija pantu izdzes

1. 19.97 29.368 .665 .830
2. 19.60 28.665 717 817
3. 19.06 28.163 .765 .806
4. 19.25 30.707 .600 .846
5. 20.08 25.970 652 841

Faktoriala validitate
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Analizgjot pantu diskriminacijas indeksu var secinat, ka tie ir loti labi, jo ir
pietiekami augsti (Ras¢evska, 2005) (skat.tab.Nr.2).
3.tabula
Faktoru analizes aptaujas ,,Apmierinatiba ar gimenes dzivi” pantu kopéja
izskaidrota dispersija
»ltems on the Satisfaction with Life Scale” items Total Variance Explained

Sakuma Ipa§vertiba Izdaltta summa no slodzes kvadrata
Pants Kopgjais dis(;/)oeps(i)jas Kumulativs % Kopgjais Di:g)err]:ijas Kumulativs %
1 3.231 64.616 64.616 2.807 56.144 56.144
2 593 11.870 76.486
3 496 9.912 86.398
4 .390 7.791 94.189
5 291 5.811 100.000

Izdali$anas metode: galveno faktoru metode.

Faktoranalizes rezultati, nemot véra to, ka tikai viena faktoriala ipasvertiba ir
3,23 (skat.tba.Nr.3), kas parsniedz vertibu 1 un izskaidro 64% no kopgjas pantu
variacijas, var secinat, ka panti veido vienu faktoru un tas pierada izvirzito hipotezi,
ka jautajumiem, kas méra apmierinatibu ar gimeni javeido vienu faktoru.
4.tabula
Aptaujas ,,Apmierinatiba ar gimenes dzivi” pantu faktoru svaru matrica®
,,Jtems on the Satisfaction with Life Scale” items Factor Matrix®

Pants Fakltors
1. 724
2. 797
3. .847
4, .653
5 .709

Izdalisanas metode: galveno faktoru metode.

Visi panti uzrada loti augstus pantu svarus iegiitaja faktora (skat.tab. Nr.4),
kas liecina, ka visi jautajumi ir ciesi saistiti ar slépto faktoru jeb apmierinatibu ar
gimeni.

5.tabula
Aptaujas ,,Apmierinatiba ar gimenes dzivi” pantu korelacija ar dzimumu un
vecumu
»Items on the Satisfaction with Life Scale” items corelation with gender and
age
Dzimums Vecums gados
AG -.013 -.046
AG — Rezultati ,,Apmierinatiba ar gimenes dzivi” skala

Konstruktu validitate.
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Divergenta validitate. Analiz&jot korelacijas ar neatkarigajiem mainigajiem
(skat.tab.Nr.5), apstiprinajas izvirzita hipotéze, jo apmierinatiba ar gimenes dzivi
neuzrada statistiski nozimigu korelaciju ar dzimumu un vecumu. Korelacija starp
AG un dzimumu ir negativa (r = -0,013), un starp krit€rijiem AG un vecumu
korelacija ir negativa (r = -0,046). Salidzinot grupas péc dzimuma izmantojot
Manna-Vitneja testu (z=-0.113, p=0.910), var secinat, ka atskiribas skalas
rezultatos nav statistiski nozimigas (skat. 7. Tabulu). ANOVA dispersijas analizes
rezultati Jauj secinat, ka apmierinatiba ar gimeni nav atkariga no vecuma (F= 1.702,
p=0.166) konkrétaja vecumposma (18-22 g.v.).

6.tabula
Aptaujas ,,Apmierinatiba ar gimenes dzivi” pantu korelacija ar ,,saskana
gimené ,,C”” un ,,konflikts gimenée ,,Con””
,»Items on the Satisfaction with Life Scale” items corelation with
,»cohesion ,,C”” and ,,conflict ,,Con””

AG C Con

AG Pirsona korelacijas 1 501" -4217

koeficients

N 486 486 486
C Pirsona korelacijas 5017 1 -599"

koeficients

N 486 487 487
Con Pirsona korelacijas -4217 599" 1

koeficients

N 486 487 487

** Korelacija ir nozimiga pie limena 0.01 (2-tailed)
Konvergenta Validitate.

P&c 6.tabulas datiem redzams, ka aptaujai ,,Apmierinatiba ar gimenes vidi”
pastav statistiski nozimiga vid€ji cieSa pozitiva korelacija starp faktoru ,,saskana
gimeng” un ,,apmierinatiba ar gimenes dzivi” (r = 501, p < 0.01), un nozimiga
vidgji cieSa negativa korelacija starp ,konflikti” un ,,apmierinatiba ar gimenes
dzivi” (r=- 0.421, p < 0.01).

Apstiprinot izvirzito hipotézi, ka jautdjumiem, kas méra apmierinatibu ar
gimeni javeido vienu faktoru, apstiprinajas uzradot statistiski nozimigas un vidgji
cieSas  korelacijas (Martinsone, 2011) ar neatkarigajiem mainigajiem
(skat.tab.Nr.6).

7.tabula
,Apmierinatibas ar gimeni” skalas apraksto$a statistika
Vidgjais Standartklida Standartnovirze
Visa izlase (n=486) 4.898 .059 1.313
Viriesi (n=161) 4.922 .099 1.251
Sievietes (n=325) 4.887 075 1.345
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Noveért&jot instrumentu péc psihometriskajam prasibam var secinat, ka skala ir
iek§gji saskanota (0=0.862). Ta uzrada vidgji ciesu korelaciju ar saskanu(r=0.501")
un konfliktiem gimené (r=-0.421""), bet neuzrada statistiski nozimigu korelaciju ar
vecumu (r= - 0.046) un dzimumu (r= - 0.013), tadgjadi apstiprinot instrumenta
konstrukta validitati. P&c faktoru analizes rezultatiem var secinat, ka panti veido
vienu faktoru atbilstoSi teor€tiskajam meérjjuma modelim un tadejadi apstiprina
instrumenta faktorialo validitati.

Instrumentu (AGDz) ,,Apmierinatiba ar gimenes dzivi” var uzskatit par
veiksmigi adaptetu Latvija un ir izmantojams turpmakaja p€tnieciba.

Secinajumi
Conclusions
1. Izvertgjot §is aptaujas ieks€jo saskanotibu, faktorialo, divergento, konvergento
validitati var secinat, ka adaptéta aptauja ,,Apmierinatiba ar gimenes dzivi”
(AGDz) atbilst svarigakajam psihometriskajam prasibam (Rascevska, 2005).
2. Aptauja ,,Apmierinatiba ar gimenes dzivi”’ uzskatama par validu un ir turpmak
izmantojama pétnieciba par apmierinatibu ar gimenes vidi Latvijas
iedzivotajiem.

Summary

For the purposes of this study, the author has adapted the family
environment research methods “Satisfaction with Family Life” (SWFL) and “List
of Items on the Satisfaction with Family Life Scale” (Agate, Zabriskie, et.al.,
2009). The importance of the research is based on negative statistical data about
the extent to which people in Latvia feel happy. Indeed, these show that the people
of Latvia are among the most unhappy people in Europe. If a family is seen as a
system on the basis of systemic theory (Zabriskie, McCormic, 2003; Minuchin,
1974), it is seen that there is interaction between an individual and other members
of his or her family, as well as between children and their parents. This suggests
that a feeling of happiness is subjective, and its emergence is influenced by external
circumstances — family first and foremost.

That is why the researcher decided to adapt the “Satisfaction with Family
Life” (SWFL) method to Latvia’s circumstances. The method is brief, quickly
usable, and never adapted before for Latvia’s purposes. The research cohort
(n=500) is sufficiently representable, but not in terms of drawing conclusions about
all age groups in Latvia. That is because the majority of respondents (n=487) were
in the 18-22 age group. Adaptation of the SWFL test is the innovation in this
study. The cohort is also limited in the sense that most of the young people came
from the region of Vidzeme, not the whole country. The aim of the study was to
adapt the SWFL test to adaptation requirements so that it could be used for future
research, as well as practical approaches toward studying family environment. An
additional instrument was the “Family Environment Scale” that was developed by
Rudolf and Bernice Moos (2009).
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The statistical data from the study are correlated in seven tables and one
image showing formulae for the calculations.

Internal harmony in the SWFL scale was determined on the basis of the
Cronbach alpha co-efficient. The standard Cronbach alpha co-efficient for the
whole scale is a=0.862. The obtained results show a sufficiently high level of
internal harmony, because the co-efficient is above 0.7 (Ras¢evska, 2005). When
the Cronbach alpha co-efficient is a>0.8, then that is a good result (Nasledov,
2011). After an evaluation of this survey’s internal harmony and its factorial,
divergent and convergent validity, it can be concluded that the adapted
“Satisfaction with Family Life” (SWFL) survey satisfies the most important
psychometric requirements in this area (Rascevska, 2005).

The survey “Satisfaction with Family Life” can be seen as valid, and it can
be put to further use in studying the level of satisfaction among the people of Latvia
when it comes to their family environment.

Recommendation: Improve the diversity of the cohort to include all of
Latvia’s regions, as well as a wider range of age groups.
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PIEDOSANAS UN PERSONIBAS ES KONCEPCIJAS
KOMPONENTU SAISTIBA JAUNIESIEM SOCIALAS
KOREKCIJAS GRUPAS

Forgiveness and Components of |- concept Interconnection
Regarding Adolescents Social Correction Groups

Aija Dudkina
Rigas Pedagogijas un izglitibas vadibas akadémija, Latvija
E-mail: aija.dudkina@rpiva.lv

Abstract. The aim of the research is to clarify the components of the I-concept of the
personality that promote maturity to forgive the adolescents in social-correction groups. The
research results statistically reveal a meaningful interconnection among forgiveness and the
components of the personality I-concept, for instance, the interconnection between the scale
of forgiveness and the pesonality’s associations with I-real components, i.e., the submission
to peer pressure and dependency components are linked with the emotional responsiveness
scale in accordance with the questionnaire about forgiveness; also, the personality concept
about the I- ideal components which are friendship and dependency as well as the
authoritarian components are linked with the emotional responsiveness scale according to the
questionnaire about forgiveness. Assisting adolescents and youth psychologically, the
possible assistance should be focused on revealing I-in the Eyes of the Others. The analysis of
the results let us judge that the concept of I- ideal differs greatly from I- real; in such cases
the individual experiences discomfort and dissatisfaction as well. In the research
discrepancies turned up in the personality I-concept; also, I-ldeal content greatly differs from
adolescents current, real opportunities which, in their own way, may hinder a personality
favourable development as well as do not encourage the development of forgiveness.
Keywords: components of I- concepts of personality, forgiveness.

levads
Introduction

S1 pétijuma mérkis ir noskaidrot, kadi personibas Es koncepcijas komponenti
palidz veidot gatavibu piedot psusaudzus un jauniesus socialas korekcijas grupas.
Petfjuma jautajums: Vai pastav statistiski nozimiga saistiba starp piedoSanas skalu
raditajiem ar personibas Es koncepcijas komponentiem? Lai atbildetu uz petijuma
izvirzito jautajumu, tika aptaujati 13-17 gadus veci pusaudzi un jauniesi, kuri
atrodas socialas korekcijas grupas.

Sevis pienemsana ir atsléga citu izpratnei un pienemsanai, nozimiga ir izjta,
ka citi pienem, kas veicina ar1 sevis pienemsanu. Sakums slépjas beznosacijuma
pienemsanai, vispirms no vecaku puses, tad no apkartgjo cilvéku (citu) puses, ka to
atzinis K.RodZers (Rogers, 1961). Milestibas un atbalsta iegtiSana katram
Jaunietim ir nozimigs paSveértéjuma veidoSana, bet atbalsta un nedalitas uzmanibas
panakSana reizém tiek panakta par katru cenu, reizém ar atteikSanos no sevis pasa.
Tada veida nonakot negativas pieredzes ietekmé. Lai izpelnitos citu atziSanu vai, un
lai izvairitos no neveélamas kritikas un soda, jaunietis var paradit velamo un
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maksligi radito prieksstatu par sevi, kas trauc€ veidot prieksstatu par sevi citu acis
(Es —citu acis). Problému dzilums var piecaugt un parversties par klejosanu apburta
loka, kura ievainojamiba, b&gSana un nemiers pieaug, kas, savukart, pastiprina
iek$€jo aizsardzibu un izkroplo pieredzes iegiiSanu, lai veidotos adekvats
priekSstats par sevi un citiem. Ar pétijuma rezultatu palidzibu iesp€jams noskaidrot
kadi jaunieSu priekSstati par savu Es ir izveidojuSies un kas vél ir nepiecieSams, lai
pusaudzu un jaunieSu socialas korekcijas grupas sniegtu psihologisko palidzibu.
Tada veida noskaidrotu kongruenci starp Es koncepcijas komponentiem un atklatu
pusaudZzu un jaunieSu ES citu acim atklaSanas iesp&jas, kas palidz parvarét
personibas labveligai attistibai Sk&rslus un rosina piedot.

Pastav pretruna, kad dala jaunieSu apgalvo, ka piedoSana nav vajadziga, tacu
bez tas nav iesp€jams uzturét savstarp&jas attiecibas. Psihologa darba praksé biezi
ir sastopami cilvéki, kuriem ir griitibas piedot, savstarp&jo attiecibu problémas ir
samilzusas vairaku gadu garuma un netiek risinatas, gadiem ilgi tiek kluséts par
paridaridarjumu. Cilv€kiem ir aktuala vajadziba meklét sev atbalsta sistemu, lai
atgiitu to, ko viens otram nepasakam vardos. Nesp€ja izrunaties un piedot var
negativi ietekm& psihisko veselibu un personibas attistibu (Dz.Grinbergs,
['punbepr, 2002).

Teoretiskas nostadnes
Theoretical approach

Balstoties uz autoru E.Gassinas (Gassina, 1995; 1999), R.D.Enraits (Enraits,
1996), S.Fridmanes (Fridmane, 1996) atzinam, var secinat, ka piedoSanai ir
raksturiga iekS€ja darbiba, ta saistita ar cilvéka emocionaliem pardzivojumiem,
aizvainojumu, dusmam, Seit nepiecieSama gataviba piedot, ko var realizét, ja
ieklausas un saprot otru cilvéku, ja ir v@lme izradit lidzjusanu, atteikSanas no
atriebibas, ka ar1 ir gataviba izprast notiekoSo un pienemt lémumu atbilstosi esoSai
situacijai.

Gataviba piedot ir viens no ,,atslégas” faktoriem, kas parada véleésanos risinat
sarezgitu situaciju.

P.Kolemans un S.Smedes (Kolemans un Smeds, 2004) definé piedosanu ka
pienemtu lémumu milestibai vai tas nodevibai: “PiedoSana ir atsléga, ar kuras
palidzibu var atbrivoties no pagatnes tad, kad miisu prati ir paridarjjuma atminas
»cletumnieki”. Tad m&s neesam brivi, lai varétu rasties vélme vienoties par izligumu
ar paridaritaju.”

Par vienu no sastopamajam pretrunam piedosSana liecina Gallup poll pétijumi
Amerikas valsts apmeéra, no aptaujatiem 94% teikusi, ka ir nozimigi piedot, bet tikai
48% ir meginajusi citiem piedot (péc Enraita, 2005). Veikti p&tijumi un rezultati tika
salidzinati vecuma grupas: jaunibas un brieduma gados. Rezultati atklaja, ka
jaunibas gados (studentiem) piedoSanas motivacija galvenokart iziet no sevis, no
sava fokusa un sava viedokla nevis no altruistiskas v€lmes palidzet citiem
motivacijas (péc Enraita, 2005).
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Veicot So pétjumu nozimigi ir izzinat kada pieredze jaunieSiem ir
izveidojusies piedoSanas procesa. Atbildot uz jautajumiem — jus biezak piedodat
otram vai jums biezak piedod, iegiitie rezultati parada, ka jaunieSiem piedoSana ir
iegiita maza pieredze. Uz abiem Siem jautdjumiem ir lidzigas atbildes — noraidosi
(petijuma divas respondentu grupas 15 no 25). Tas uzskatami parada piedoSanas
temas aktualitati un to, ka piedoSanas pieredze jaunieSiem ikdienas situacijas vél nav
aktiviz€jusies.

Lai veicinatu piedoSanu, ir nepiecieSams izzinat ietekmé&joSus faktorus
piedoSana. No jaunieSu aptaujas rezultatu apkopojuma izriet€ja, ka bailes, kauns,
vainas apzina un savu izvirzito ,,principu” iev€roSana sakarsmé (lepniba?),
(egocentrisms?), var bit traucgjoSie faktori gatavibai piedot. Lai atrisinatu
starppersonu problémas, vispirms ir nepiecieSams izmainit savu attieksmi pret otru.
PiedoSana ir gataviba apvainotajam atzit, ka pats nav bez gréka, ta ir orientéta uz
citu milestibu, ka arT samierinasanos (Gassina, 1999).

Savstarpgjas attiecibas aizvainojumu vieglak parvaréet, ja nav tadu izpausmju,
kas saistiti ar egocentrismu, kuram atbilst izteikumi: ”“man tas pienakas”, ,,es ta
gribu un viss” un citi. Ka piedoSanai griiti parvarams Skerslis vairaku autoru
petijumos (Dz.Maltbijs, 2004; L.Deijs, L.Barbers, 2005; Maltby J., 2004; Day L.
and Barber L.(2005) tiek min&ts: paraka sevis apbrinoSana, launa prata turéSana un
rikoSanas péc principiem. Tas apgriitina atzit savus trilkumus un nerosina piedot.

Péc psihologa K.RodZersa (K.Rogers, 1961) katrai personibai ir sava
individualas pieredzes joma, personibas subjektiva pasaule. Parasti pieredzes sfera ir
dinamiska un selektiva. K.RodZerss izdala personibas struktira divas galvenas
apaksstruktiiras Es vai Es koncepciju un Es-idealu, vins izskaidroja katras
koncepcijas saturu. Es- koncepcija — personibas sevis veseluma izpratne, kas balstas
uz savas pagatnes, tagadnes un iesp&amas nakotnes pasnovert§jumu. Turklat ES
koncepcija atrodas personibas pieredzes lauka, pastavigi verté ieksgja lauka saturu
un uz tas pamata veido personigo saturu. ES-idedalais ietver priekSstatus un izpratni
par to, kam personiba gribétu lidzinaties. Tas ir ideals modelis, uz ko pastavigi
personiba tiecas.

K.RodZerss atzime, ja ES-ideala saturs spécigi atSkiras no cilvéka realajam
iespéjam, tas var klit par Skersli vina personibas attistibai. Katrai personibai piemit
motivejoss speks, kur§ nodrosina un fokuse attistibu veicinoSos centienus.

Nemot véra V.Dzeimsa (James, 1963) izstradato apzinas psihologijas teoriju,
kas aicina pieversties personibas iek$€jam saturam, tas izaugsmei un veidoSanai,
nozimigs ir jaunieSu sevis iepaziSanas (paSatklasmes) un sevis un citu pienemsanas
process.

No augstak mingto autoru atzinam par personibas Es koncepcijas struktiiru,
veidojas pienémums, ka miisu petijumam nozimigi ir personibas Es koncepcijas tris
aspekti: Es — realais, Es-idealais, Es (socialais) cita vértSjuma. Nosauktie tris
aspekti varétu raksturot pétama Es koncepciju un diagnostic§jot So tris aspektu
saistibu ar piedoSanu, var€tu atsegties rosinoSie un trauc€josie faktori piedoSanas
realizacija.
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Pamatojoties uz teorétiskas literatiiras analizi, piedoSanai ir saistiba ar Es-
reala, ES-ideala un Es-cita acim draudziguma-labestiba, altruisma-atsauciba
oktant€m, ka arT iesp€jams, ka mazaka méra ar paklautibas — piekapibas oktantes
p&c T.Liri testa (Es aspektiem), ko japarbauda pétijuma.

Savukart,  autoritaras-valdonigs-despotisks; egoisma; agresivitates;
aizdomiguma; atkaribas oktantém (Es koncepcijas komponentiem vajadzetu
statistiski nozimigi negativai sakaribai ar piedoSanas aptaujas raditajiem).

Pétijjuma metodes
Research methods
Lai atbildétu uz pétijjuma uzdotajiem jautdjumiem, tika izv€letas divas
pétijuma metodikas:

1. T. Liri (T. Leary) interpersonalas psihodiagnostikas tests, kas izstradats, lai
diagnosticétu izveidotas starppersonu attiecibas un personibas ipaSibas, kas
nozimigas saskarsmé ar citiem cilvékiem (adaptgéjusi Girsova L., 2000).

2.  Petfjuma autores sastadita piedoSanas aptauja (2006).

Pétijuma izlases raksturojums
Characterization of selection viewpoint

Lai atbildétu uz pétijuma izvirzito jautajumu, tika aptaujati 13-17 gadus veci
pusaudzi un jaunie$i, kuri atrodas socialas korekcijas iestades.

Sads vecums un izlases grupu dalibnicku parstavnieciba no socialas
korekcijas iestadem tiek izvEléta saskana ar psihologijas literatliras analizi un
psihologa praksé noveéroto. PiedoSana nozimiga ir personibas ES koncepcija, ta ir
atticksme pret sevi un savs pasvért§jums. Pusaudzu un jaunieSu vecuma ir
vajadziba pec savas identitates paSizteikSanas un apstiprinasanas, svarigi ir
apzinaties sevi — izprast un iepazit sevi. Nozimigs jautajums ir ego identitate, lidz
ar to tie$i pusaudzu un jaunieSu attistibas perioda biitiskakais psihes procesa ir
pardzivotais jebkura vecuma nenorit bez sekam, kas ietekmé psihisko attistibu,
trauméjoSie pardzivojumi veido pusaudzi un jauniet sapes un ciesanas, ka ari naidu
pret paridaritajiem. Ipasi smagi pardzivojumi veidojas tad, kad vardarbiba ir vérsta
pret pasu un saviem tuvakajiem. Ar pétijjuma palidzibu janoskaidro kadi Es
komponenti (aspekti) rosina piedosanu pusaudzu un jauniesu vidd.

13-17 gadu vecums ir nozimigs dzives posms, kura veidojas personibas Es
koncepcija (Berns, 1986).

Petjuma piedalijas 40 respondentu. No aptaujatajiem respondentiem tika
atlasitas 33 pusaudZu un jaunieSu aptaujas, no kuriem 21 bija meitenes un 12 - zéni.

Respondentiem ir Iidzigs izglitibas Iimenis (pamatskolas izglitiba) un
vecums, visi respondenti parstav socialas korekcijas grupas.
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Rezultati un to interpretacija
Results and interpretation

Lai atbildétu uz izvirzitajiem petijuma jautdjumu vai pastav saistiba starp
piedosanu un Es koncepcijas komponentiem (aspektiem) pusaudzu un jaunieSu
vecuma, iegiitie empiriskie rezultati tiek analiz€ti. Statistiska analize tiek veikta ar
SPSS (Statistical Package for Social Sciences) programmas palidzibu. Vispirms
tiek parbaudita anketas par piedoSanu ticamibu, ieks€ja saskanotiba, visi rezultati
tiek salidzinati korelacijas cela. Aptaujai par piedoSanu ticamibas koeficents ir
0,81, kas tiek aprekinats, izmantojot Kronbaha alfas koeficientu un liecina par
legito datu iesp&jamo ticamibu.

Tiek veikta psihologisko atticksmju kategoriju aptaujas par piedoSanu un Es
koncepcijas aspektu korelacijas analize. Korelacijas noteikSanai tika izmantots
Pirsona korelacijas koeficients. Korelacijas analize tika veikta visai respondentu
izlasei kopuma.

1. tabula
PiedoSanas aptaujas subskalu korelacijas ar Liri testu un Es koncepcijas
Es-realais komponents (N=33)

Sum(nElZirﬁ 2 é £
IS IS B0 < = 1)

skala g | g = = E 8 g &
g |2 % _S & = EE S
E = ) X 4 = S =
< L < < A < A <

PiedoSanas | 0,02 | -0,16 |0,13 0,08 0,36* 0,26 0,38* 0,08

Summara

skala

Emocionalas| 0,17 | 0,04 0,19 0,13 0,35* 0,36* 0,33 0,18

attieksmes

skala

Kognitivas | -0,09|-0,19 | 0,10 0,10 0,29 0,13 0,32 -0,09

attieksmes

skala

Uzvedibas | 0,00 |-0,24 |0,05 0,00 0,27 0,18 0,31 0,11

attieksmes

skala

*p< 0,05

PiedoSanas skala atklajas divas statistiski nozimigas korelacijas (paklautiba —
0,36* un draudzigums — 0,38*) un emocionala atticksmes skala — divas (paklautiba
0,35* un draudzigums —0,36*). Pec iegltiem datiem var izvirzit piepémumu, ka
respondentiem piedoSanas situacijas varétu biit ambivalence — jaizpauz draudziba,
bet tai pasa laika ir japaklaujas, tas var biit attiecibas ar pieaugusajiem, ka ar1 ar
vienaudziem. Janem vera, ka respondenti ir socialas korekcijas iestades audzekni.
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Ka redzams 2.tabula, respondenti piedoSanu saista ar emocionalo attieksmi
un draudzigumu. ES-ideala respondenti sevi saredz ka draudzigu. lesp&jams, ka to
varétu interpretét — ja es bitu tads ka Es-ideala draudzigs, tad man varétu piedot.
Seit var biit iespgja veidoties ick$gjam konfliktam, tas ir, respondenti uztver sevi Es-
realaja ka nedraudzigu (Es identitate ir negativa?), un tas krasi atSkiras no Es-reala
priekSstata. Pamatpolémika Es-ideala izpete skar jautajumu par attiecibam starp Es-
idealo un Es-realo un to lomam cilvéka psihologiskaja funkcionésana. Attiecibas
starp Es-idealo un Es-realo K. Rodzerss, V. DZeimss (1963) un citi autori apzimé ka
cilvéka izpratni par paSvert€jumu, pascienu, paSpienemsanu. Krasas atsSkiribas starp
Es-realo un Es-idedlo uzskata par dezaptacijas pazimi un frustracijas céloni.
Skatoties no citas puses, varétu atzit, ka atSkiribas starp Es-idealad un Es-reala telu ir
nepiecieSamas ka paSkontroles elements, ka ari ka motivacijas virziba uz
sasniegumiem (savu idealu). Ta var bit psihologiska brieduma pazime, tacu tas
Soreiz nav attiecindms uz respondentu dotajam atSkiribam starp ES-redlo un Es-
idedlo. Sim jautajumam ir veltiti vairaki pétijumi (P. Beprc, 1986); A. Pean, 2000).
Nemot veéra, priekSstatus par to, ka ES-idedla un Es-reald attiecibas ir viens no
personibas pasSregulacijas mehanismiem, izveidojusies priekSstatus varétu uzskatit
par faktoru, kas ietekmé piedoSanas izpratnes Iimeni.

2. tabula
PiedoSanas aptaujas subskalu korelacijas
ar Liri testu Es koncepcijas Es-idealais komponents (N=33)

(E) o E g

Summara :g . s &0 § - E‘) g

skala LS = Z £ 5 2 S 2
Q 'S o 3 S, =i S =
5 > &0 N =5 ~ S =
< wl < < A < A

Piedosanas | 0,16 | 0,02 |-0,04 -0,16 -0,08 0,16 0,43* 0,13

Summara

skala

Emocionalas | 0,35* | 0,15 |0,18 0,12 0,05 0,36* 0,48** 0,14
attieksmes
skala

Kognitivas | 0,05 |0,09 |-0,21 -0,17 -0,14 0,05 0,32 0,00
attieksmes
skala

Uzvedibas | 0,01 -0,15 | -0,19 -0,33 -0,11 0,02 0,30 0,17
attieksmes
skala

* _p< 0,05, ** — p< 0,001
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Saja pétijuma péc iegiitiem rezultatiem par ES-ideald priek$statiem, var
spriest par to, ka veidojas pretrunas starp diviem pret€jiem komponentiem —
autoritars un atkariba no cita cilvéka. PriekSstatos par Es-idealo ari var pastavet
ieks$gja konflikta iesp&jamiba (saprot, bet nedara), bet varbut “runat ta, ka vajag”.
Vel varétu pienemt, ka Sie raditaji var€tu iezimét vispargjo piedoSanas konflikta
dabu, ka piedoSana ir vajuma izpausme, par ko runajis savos darbos filosofs F.Nice
(p&c Enraita, 2005).

PriekSstata par sevi veidoSana un pasSattistibas virzibas izvélé nozime ir ES-
idedla t€lam. ES-idedlais t€ls piedalas individa mérku nosprausana, nosakot tuvos
un talos mérkus, pamudina uz noteiktu darbibu, tadu vai citadu ricibu, ietekme kadu
1pasibu veidosanos, ka ar1 personibas attistibu kopuma.

3.tabula
PiedoSanas aptaujas subskalu korelacijas
ar Liri testu Es koncepcijas Es cita acim komponents(N=33)
E 2 N
. ( )_ ) ) z 2
ummara - p= =) < =
~ an [7p]
skala IS © &= = 2 < 8D £
= = = & = = N 2
) 2 & <3 = 5 = >
= > &h N = k= s =
< Ll < < A < A <
Piedosanas | 0,23 | 0,01 0,00 0,10 0,02 0,24 |0,27 0,15
Ssummara
skala
Emocionalas | 0,24 | 0,15 0,15 0,21 0,20 0,28 |0,12 0,08
attieksmes
skala
Kognitivas | 0,16 | 0,03 -0,09 0,00 -0,11 0,13 |0,25 0,07
attieksmes
skala
Uzvedibas 0,18 |-0,12 |0,10 0,05 0,00 0,22 |0,32 0,21
attieksmes
skala

Ka liecina iegtie dati, korelaciju nav, Es cita acim statistiski nav saistibas ar
piedoSanu.

Aktudls paliek jautajums vai cits saredz otrd pozitivo un spéju piedot.
Sniedzot psihologisko palidzibu, psihologiem praksé japardoma par pusaudzu un
jaunieSu ES citu acim atklasanas iesp&jam. Traucgjoss piedoSanai var bt
pienémums, ka otrs (cits) nesaredz, ka es esmu spé&jigs piedot. Skatoties uz sevi cita
cilvéka acim, respondenti neieklauj dimensiju par piedoSanu un izslédz varbiitibu,
ka arT otrs varetu piedot. leglito datu interpretacija parada, ka respondenti jiitas ka
atkarigi cilveki, kuriem ir 1ek3€jie konflikti starp priekSstatiem par Es-realo un Es-
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idealo. Pastav pretrunas starp draudziguma un atkaribu, un paklausanos
komonentiem.

Secinajumi
Conclusions

Lai noskaidrotu, kadi no personibas Es koncepcijas komponentiem rosina
piedoSanu, vispirms tika sniegta atbilde uz nozimigu jautajumu: vai pastav statistiski
nozimiga saistiba starp piedoSanas skalu raditdjiem un personibas Es koncepcijas
komponentiem? P&tijuma izlases ietvaros pastav statistiski nozimiga saistiba starp
piedosanas skalu un personibas priekSstatiem par Es-reala komponentiem -
paklautibas un atkaribas komponentiem, pastav saistiba ar piedoSanas aptaujas
emocionalas attiecksmes skalu ( 0,38%un 0,36*), personibas priekSstatiem par Es-
ideala komponentiem — draudziguma (48*) un atkaribas (36*), ka ar1 autoritarisma
komponentam (35%*), pastav saistiba ar piedoSanas aptaujas emocionalas attieksmes
skalu (0,43* un 0,36%).

Pastav nozimiga negativa saistiba starp piedoSanas skalu un personibas
priekSstatiem par Es-reala egoisma komponentu (-0,12) ar piedoSanas aptaujas
kognitivas attiecksmes skalu un uzvedibas atticksmes skalu, ka ari altruisma
komponentam (-0,07), pastav saistiba ar piedosanas aptaujas kognitivas atticksmes
skalu.

Personibas Es koncepcijas komponentiem korelacijas nav ar piedosanas skalu
— personibas prieksSstatiem par Es- cita actim komponentiem, bet ir negativa saistiba
ar agresivitates komponentu (-0,09), egoisma (-0,12) un paklautibas komponentu (-
0,11).

Atbildot uz pétijuma izvirzito jautajumu “Vai ir kadi Es aspekti, uz kuriem
personibas veidoSanas (attistiba) jabalstas, lai rosinatu piedosanas veidoSanos?”, var
secinat, ka p&tijuma dalibnieku atbildés personibas ES koncepcijas priekSstatam ES
cita acim nav saistibas ar piedoSanu. Aktuals paliek jautajums, vai cits saredz otra
pozitivo un sp&ju piedot. lesp&jams, ka ir nepiecieSams turpmak veikt kvalitativo
pétijumu. Psihologiem japievér§ uzmaniba pusaudzu un jaunieSu ES citu acim
atklaSanas iesp&jam. Pienémums, ka Seit var biit ta, ka cits nesaredz, ka es esmu
sp&jigs piedot vai ari skatoties uz sevi cita cilveka acim, respondenti izslédz
varbiitibu, ka arT otrs varétu vinam piedot.

Petijuma paradijas piedoSanu trauc€joSie faktori saistiba ar personibas Es
koncepcijas tadiem komponentiem, ka autoritarisms, kas nosaka tiekSanos péc
konflikta, ka arT konfliktu iespg€jama nerisinaSana-paklauSanas komponents.

Pétijuma rezultati parada respondentu iesp§jamu negativas identitates
veidoSanos, esoSas grutibas socialaja adaptacija, kas trauce piedot. Petijuma iegiitie
rezultati sakrit ar V. Dzeimsa, K. R. RodZersa atzinam personibas teorija (James W.,
1963, Rogers C.R., 1961), kas lauj spriest par to, ka liels akcents personibas
veidosana jaliek uz jaunas lomas pienemsSanu un iejuSanos taja uz kadu laiku, tad
lesp&jams, ka var€tu veidoties personibas pozitiva Es identitate. Petijuma tika
konstateta neatbilstiba (kongruences trukums) starp priekSstatiem par Es-realo un
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Es-idealo. P&c rezultatiem var spriest, ka priekSstats par Es-realo atSkiras no
priekSstata par Es-idealo un tados gadijumos individs var izjust psihologisko
diskomfortu, neapmierinatibu, ko art apstiprina T.Liri izstradatais koncepts, lai
noteiktu Es —reala, Es-ideala un Es —cita acim savstarpg&jas attiecibas (péc Girsovas
L., 2000), Berna R., (1986).

R.Berna un péc A.Reana atzinas ir cieSi saistitas ar vairaku pé€tijumu
rezultatiem (P. bepnc, 1986); A. Pean, 2000) un norada, ka atSkiribas starp Es-
ideala un Es-reala t€lu ir nepiecieSamas ka paskontroles elements, ka motivacijas
virziba uz sasniegumiem, kas var biit psihologiska brieduma pazime. Saja pétijuma
konstatetas atSkiribas personibas Es koncepcija: priekSstats Es-ideala saturs atSkiras
no jauniesu realajam (pasreiz€jam) iesp&jam. Jaatzimé, ka tas var klut par Skérsli
personibas labveligai attistibai un nerosina piedoSanas veidoSanos.

Kopsavilkums
Conclusion

Sevis sapratne, paSveért€jums, sava ,,ideald Es” pienemsSana, ta ir sevis ka
veseluma piepemSana. Savukart sevis pienemSana ir atsléga citu elastigakai
pienemsanai.

Petijuma tiek izdalitas sferas, kuras priekSstati par personibas Es koncepcijas
komponentu Es-realo, Es-idealo un Es-cita acim var ietekmét piedosanas probléemu.

Lai izprastu kas ir piedoSana, ko ta ietver, ir aktuali noskaidrot jautajumus:
Kas piedoSanai ir Skérslis? Vai ir kadi personibas aspekti, uz kuriem var€tu
balstities, lai rosinatu piedosanu? Vairakus peétijumus veicis R.D. Enraits (R.D.
Enright) un vipa lidzautori, kuri dalgji sniedz atbildes uz Siem izvirzitajiem
jautajumiem, ka ar1 palidz izprast to, ka piedoSana ir patiesa un veikta Tstaja vieta.
Pamatojoties uz autoru atzinam par piedoSanas izpratnes skaidrojumiem un
pétijumu rezultatiem P. Kolemana, L.B. Smeda (P. Coleman, Lewis B. Smedes,
2004 u.c.) darbos, $aja pétijuma uzmaniba fokuséta uz jauniesu, kas atrodas socialas
korekcijas iestades, personibu labveligu attistibu saistiba ar piedoSanu. PiedoSanas
un Es koncepcijas komponentu mijsakaribas tiek pétitas ar T. Liri (T. Leary)
interpersonalas psihodiagnostikas testa un aptaujas par piedoSanu (autores izveidota)
palidzibu, ka rezultata, iegiitie dati tiek interpretéti un skaidroti.

Petijuma merkis ir noskaidrot, kadi no personibas Es koncepcijas
komponentiem palidz veidot gatavibu piedot jaunieSus socialas korekcijas grupas.

Summary

Awareness of oneself, self-evaluation, the acceptance of I-Ideal means the
acceptance of oneself as a whole (holistically). The acceptance of oneself ,in its own
turn, is the right key to a flexible acceptance of others.

The research is split into stages about the personality I-concept and its
component I-Real, I-ldeal and I- In the Eyes of the Other that can impact the
concept of forgiveness.

In order to understand forgiveness, moreover, to comprehend what it
involves, it is crucial to clarify the following issues, for instance, what obstacles
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hinder forgiveness; whether there are definite personality aspects/ traits that might
be supportive in order to foster forgiveness. R.D. Enraits (Enright, 2005) and his co-
authors partly highlight the answers regarding the mentioned issues, thus, helping to
comprehend whether forgiveness is true as well as at the right time and space.
Grounded on the authors’ concepts about the comprehension of forgiveness and the
research results in the works by P. Kolemana, L.B. Smeda (Coleman, Smedes, 2004
u.c.), this research focuses on adolescents and youth personality favourable
development regarding forgiveness who find themselves in correctional institutions.
Interactions between forgiveness and the components of I-concept are researched by
T. Liri (Leary’s) interpersonal psycho-diagnostic test and a questionnaire about
forgiveness designed by the research author; the obtained data are analysed as well
as explained.

Aim of research is to find out which components of the personality concept
encourage adolescents, who find themselves in correctional institutions, to forgive.

The research results show a statistically meaningful link between forgiveness
and the personality components of I-concept. Assisting psychologically, the
assistance should be focused on the possibilities to reveal the component,i.e.,
adolescents and youth I- in the Eyes of Others. It should be mentioned that the idea
of 1-Real greatly differs from I- Ideal that, in its own turn, creates adolescents
feeling of discomfort. Adolescents and youth associations with I-ldeal content
differ from the current, real possibilities that can become an obstacle which hinders
the personality favourable development and forgiveness as well.

Literatiira
Bibliography

1. Coleman, P. & Smedes L. B. (2004). Interpersonal forgiveness. Journal of Personality
and Social Psychology, 5:322-334.

2. Day, L. & Barber L. (2005). Forgiveness and Happiness. Journal of Happiness Studies,
6:112-128.

3. Enright, R. D. (2005). Forgiveness. http://www.forgiving.org/campaign/power.asp.

4. Freedman, S.R. (1996). Forgiveness as an intervention goal with incest survivors.
(Feeedman S.R., Enright R.R.). Consulting and Clinical Psycol. 64, pp.983-992.

5. Gassin, E.A. (1995). Receiving Forgiveness as moral education. Moral Education in
Press, 8:136-147.

6. Girsova L. (2000). Metodiskais lidzeklis socialaja psihologija. Riga, SPPA.

7. James, W. (1963). Varieties of Religious Experience. New Yourk: Modern Library, Inc.

7. Maltby, J. (2004). Narcissitic Entitlement as a Barier to Forgiveness. Journal of
Personality and Social Psychology, 6:251-265.

8. Rogers, C.R. (1961). On becoming a Person: A Therapist’s view Psychotherapy. Boston:
Houghton Mifflin Co.

9. bepuc, P. (1986). Pazsumue A — konyenyuu u socnumarue. Mocksa: [Icuxonorus.

10. T'accun, E.A. (1999). IIcuxomorus mpouieaus. Bonnpocwt ncuxorocuu, Mockea, 4, CTp.
94-96.

11. I'punbep,r x. (2002). Vnpasrenue cmpeccom. CI16- [Turep.

12. Pean, A. A. (2000). /lcuxonocuueckue usyuenuu auunocmu. Camapa.

88


http://www.forgiving.org/campaign/power.asp

Proceedings of the International Scientifical Conference.
Volume IlI: Social and Special pedagogy; Health and Sport; Overviews.

Aija Dudkina Riga Teacher Training and Educational Management Academy
Imantas 7.linija N.1, Riga, latvia
E-mail: aija.dudkina@rpiva.lv
Phone: +371 29154164

89



mailto:aija.dudkina@rpiva.lv

SOCIETY, INTEGRATION, EDUCATION. May 25"-26", 2012

ANALYSIS OF THE SOCIAL INCLUSION SITUATION IN
LITHUANIAN NGO’S

Socialas ieklauSanas situacijas analize Lietuvas NVO

Darius Gerulaitis
Siauliai University, Lithuania
E-mail: gerulaitis@spf.su.lt

Liuda Radzeviciené
Siauliai University, Lithuania
E-mail: raliu@splius.It

Abstract. Nongovernmental organizations are not just reinforcing the sense of sociality, but
also permit to develop for the more universal inherent rights and abilities of a person: to
extend the experience of a society while communicating with the people with disabilities, to
create a social wealth with educational activities not for yourself but also and for others. The
aim of a research is to reveal the principles of a social inclusion of people with disabilities
but also and to reveal the assumptions in NGO's activities in Lithuania. The social model
instead of a physical disability (also people that are treated as ,,problematic ones'*) failings
suggested to identify the barriers that are socially contrasting in society (when people are
facing difficulties). It was set up that one assumption of a successful activity of NGO is the
ability of people with disabilities to cooperate that is also determined by peculiarities and
motives of inter-communication of disabled, that encourages people for general activity. By
the research there found factors that encourages and relieves the cooperation of people with
disabilities: the content of NGO's activities and social openness and preparation to
collaborate of NGO's members that are participating.

Introduction

The recall of Lithuania's independence determined rapid changes in both
social and political activities. Democratic ideas opened abilities for disabled to
active participation while creating a democratic society, also in implementation of
essential principles of integration in non-governmental organization’s (further —
NGO) activities. According to Piiras (1997), in the initial stage of integration in
Lithuania, there were more talks about reorganization of traditional agencies for
people with disorders and about creation of new type agencies, services and NGO's.
Subsequently, the vicissitude of social paradigms encouraged people with
disabilities for more active participating in social life and in process of creation of
nation and that had an influence for political changes in country: a centralist help
was not able to guarantee a social security for most society's groups (Jonutyte,
2007). NGOs became the intermediate between nation and people that need social,
economic and educational help. While participating in NGO's activities, people
with disabilities gained real possibilities for auto-identification, social participation
and for expression of public spirit, as well. NGO’s are not just reinforcing the sense
of sociality, but also permit to develop for the more universal inherent rights and
abilities of a person: to extend the experience of a society while communicating
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with the people with disabilities, to create a social wealth with educational
activities not for yourself but also and for others. In this case, the participation in
NGO's activity becomes a very important assumption for formation of democratic
and civic society and for optimization of integration's processes of people with
disabilities as active citizens (Stumbraité, 2006).

Scientific ideas, that were analyzed in foreign academic works (Selian,
2004; Lewis, Madon, 2004; Lindsay, 2004) and they were expanded in Lithuania‘s
sociocultural, economic context (Zemaityté 2004; Dromantiené 2003; Jonutyté,
Smitiené 2007; Ruskus, Mazeikis 2007; Zalimien¢ 2006; Gailiené 2006) reveal
new aspects of NGO*s activities, which need more exhaustive researches to be
recognized. NGO unite people with disabilities, for whom participation in NGO’s
activities increase their social indention abilities, supply socioeducational and
psychosocial needs. Central axis of social changes, while legitimizing public
spirit’s and all human right (Ellis 2000, Morris 1998), is coming and developing of
a social model. Social model instead of shortages of physical disability suggested
identifying barriers that are socially constructed in society. Because of that,
disabled and people, that experience social disjuncture, found assumptions of
changing the status quo: development of new ways of activities that are based on
new world-view (Shakespeare, Atkinson, French, 1993). New world-view — the
model of social interaction that is based on few ideas : 1) the quality of life should
not determine what the body of individual can or can not do; or how the mind
functioned; 2) prejudice, discrimination, offers, that take off abilities or divide
people into groups, which are isolated, usually block the way for resources and
creation of acceptable environment and communication, are the barriers that people
with disabilities, that should be refused; 3) people, that have physical or mental
disorders, are that because society, in which we are living, made them so.

The basis of NGO is people that consciously and actively participate in it‘s
activity. For NGO‘s successful activity to be so there are needed not only
knowledge and skills of members, but also and some moral principles and virtues,
that should be the basis of management. For NGO to be powerful and strong there
is needed that the activity of organization should be used; the activity would be
organized by the purpose of NGO and abilities to solve the questions; NGO would
cooperate with state institutions — that should strengthen the activity of the own
organization; all members of organization would be taken as full-fledged and
important ones (Bendruomenés plétra: praktinis vadovas, 2004). The aim of a
research is to reveal the principles of social inclusion of people with disabilities
and assumptions for NGO activities in Lithuania.

The problems of the research:
1) Applying theoretical analysis, to reveal the strategies of socioeducational
activities of NGO.
2) Using a diagnostic instrument (questionnaire) to perform quantitative
research and to reveal NGO functions according to the viewpoint of people
with disabilities;
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3) Using methods of descriptive and multidimensional statistics, to set up
model of social inclusion (social empowerment and participation) through
NGO activities.

Methodology

Participants. There were 175 respondents in this research (N=175). In this
quantitative research there were used principles of objective undertake. During the
research there were distributed 450 lists of questionnaires, of which only 175 came
back (the questionnaire revert is 38.9%). 175 people participated in the survey: 142
(81.1%) are women and 33 (18.9%) are men. From 175 respondents, 104 (59.4%)
are members of NGO, 15 (8.6%) are the members of department/presidium, 8
(4.6%) - chairmen/presidents, 14 (8.0%) people that are in other activities, 26
(14.9%) did not indicated their status. The dominant term of participation in NGO
is from 6 to 10 years — 75 (42.8%) and 1 to 5 years — 58 (33.1%), little less of
respondents participate in NGO activities from 11 to 15 years — 19 (10.8%) and
from 16 to 20 years — 10 (5.7&), and 13 (7.45%) — did not answered.

During the research there were used theoretical analysis and survey
questionnaires methods. On the operation analysis of the research object, there was
made a closed type list of questions. The list of questions was composed of 10
diagnostic blocks and 107 indications.

The block of diagnostic variables, reflect participation of people with
disabilities in NGQO’s activities, understanding of NGO’s functions, experiences,
specific activities, participation of their family members, benefit for society,
peculiarities of meeting of their special needs, scale of evaluation of cooperation
and partnership in NGO’s activity (see Table 1).

Table 1
Diagnostic blocks and variables of list of questions

: : : Features — the
The blocks of diagnostic variables qumber of The type of the scale
statements (N)
Demographical variables 15 Nominal and rank
scales

The variables of participation in NGO‘s 15 Rank scale
activities
The variables of functions of 10 Rank scale
participation in NGO‘s activities
The variables of experience of 8 Rank scale
participation in NGO‘s activities
The variables of NGO members and their 4 Rank scale
family members participation
The variables of benefit for society 10 Rank scale
The variables of supplying the 12 Rank scale
socioeducational needs
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The variables of taking the solutions 15 Rank scale

The variables of cooperation and 18 Rank scale
partnership

Procedure

The amount of population in chosen for research districts is about 12000.
There were sent 450 questionnaires and 175 came back. 275 questionnaire were
missed (while contacting, the main reason was pointed out: members of NGO get
together one or two times per months, that’s why it was not possible to contact with
them) or came back after deadline of data collecting.

Methods of statistical analysis

For analyzing the research data there were used statistical methods
(descriptive statistics, factor analysis of reliability). For received information of the
research to be processed, systematized and to show graphical there was used SPSS
(Statistical Package for the Social Sciences) software, Windows Microsoft Word
and Windows Microsoft Excel program.

The connection of NGO‘s functions and cooperation and partnership‘s
variables and connection of demographical variables. Functions NGO and person‘s
activities in NGO, while supplying the expectations of people with disabilities
through the NGO‘s activities, for peculiarities to be revealed there was used a
Paired-Samples T test. Averages of variables (M — according ANOVA test) were
used. The histogram of variable showed that dispersion of indicators is normal.

The results are processed and analyzed on the basis of significance index (p
<0,05) . The index of statistical significance (p) shows, that opinion of respondents
Is statistically believable. That means, that doing the same research repeatedly, the
error of results should not be over 5%. It means that the indications that were set up
in definite group could be extrapolated to the general congeries of people with
disabilities that participated in the NGO activities.

Results and data analysis

To reveal principles and assumptions of social inclusion of people with
disabilities in NGO‘s in present situations, there was set up an evaluated different
functions of NGO and future expectations of participants associated NGO’s
activities (see Table 2).

During the last years the medias attention grown for NGO‘s activities for
people with disabilities significantly. Most of respondents indicate that as active
communication with media. It is associated with cumulative EU funds, that are
given for social projects and for more active processes of social integration, and for
social indent‘s expansion of disabled.

Cooperation with medical institutions is showed as one of the most
important range that is pointed out as insufficient. On the one hand, the activity of
medical institutions do not oblige specialist to participate in NGO‘s activities. On
the other hand, NGO isn’t a institution of health supervision. But this need of
people with disabilities could be performed by health education specialists.
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Participation of people with disabilities in NGO‘s activities affects their
attitude positively to their disorder. One of the factor, why people with disabilities
participates in NGO‘s is meeting and satisfaction their communication needs.

Table 2
The expectations of people with disabilities participating in NGO‘s activities

Description of person‘s activity in ML * M2 Difference D
NGO of averages
Experience of communication with 3,05 3,33 0,28 0,001
jobholder

Suggestions to governmental 2,71 3,13 0,43 0,001
representatives concerning NGO

activities

NGO-s take care not for physical health | 2,98 3,47 0,50 0,001
of members only, but create possibilities

to reveal member’s abilities

The groups of mutual help in NGO*s 2,85 3,37 1,34 0,001
During the planning the NGO‘s 2,95 3,31 0,36 0,001
activities, the members discuss about

actual problems, they point out priorities

of activities.

NGO communicates with media 3,13 3,32 0,19 0,001
NGO cooperates with medical 2,86 3,20 0,34 0,001
institutions

*Information: M' — the average of evaluation of present situation; M*- the
evaluation of average of expectations; p3 — statistically important difference (as
p<0.05) between evaluation of situation and averages of expectations.

In communication process persons with people with disabilities are more
linked to emphasize mental features of a partner. The results of the research shows
that in NGO‘s activities the carrying of the physical health should be emphasized
less, and there should be possibilities to reveal person’s own abilities at the same
time fortifying growth of self identity. The lack of self-expression pointed out by
respondent’s means, that in NGOs activity more attention and support must be paid
for wider range of activities supporting self-expression and self-identity of the
NGO’s members.

Human resources — is one of the NGO°s values, that are cherished in all
NGOs. Although respondents indicated that the priorities of prediction of work
priorities in NGO should be given more attention in the future. The study sought to
answer what are the practical premises of social inclusion (social empowerment
and participation) by respondents participating in the NGOs activities.
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Table 3

People with disabilities in the activities of NGOs factor model (KMO = 0,847)

Name of the
category

Structural components (categories)
and items of test

L

r/itt

Cron
bach
(1)

%

NVO‘s
partnership
and
involvement
in general
activities

Prepare and implement joint projects
with partners

0,762

0,715

NGOs, to which I belong to, cooperate
with the media

0,681

0,680

We are off to tour together with our
partners

0,676

0,643

NGOs, to which I belong to cooperate
with educational and training institutions

0,666

0,730

NGOs, to which I belong to, cooperate
with other similar NGOs in Lithuania

0,634

0,710

NGOs, to which I belong, is involved in
the Lithuanian authorities of the projects
and programs

0,596

0,639

NGOs, to which I belong to, cooperate
with local authorities

0,589

0,629

Implement joint activities (events,
workshops) to mainstream schools

0,583

0,666

We participate in the activities of NGOs
and other entities that are not members of
the NGO

0,508

0,592

0,898

18,58

NGO’s
participation
in social
functions

Together with members of NGOs
collaborated / contact with a politicians
from Parliament (or the municipal
council members)

0,781

0,731

Together with members of NGOs have
signed a petition, requesting the
government, a letter of protest, wrote the
complaint

0,765

0,734

Together with members of NGOs
collaborated / contact with a public
servant (local, district administration and
officials of the Ministry)

0,735

0,677

Together with members of the NGO
visited the meetings to discuss local
communities, the problem

0,728

0,671

Together with members of NGOs
participated in demonstrations, strikes,
rallies

0,703

0,683

Together with NGO members gave
proposals for government agencies to
promote the activities of NGOs,
development

0,600

0,615

0,879

15,09
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NQOS, to which I belong to, cooperate 0,913 | 0.806
with the church
NGO’s NGOs, to which | belong to cooperate 0,750 | 0,712
. with police
inter-agency - 0,865 | 12,86
. NGOs, to which I belong to cooperate
cooperation . . 2 0,654 | 0,717
with religious communities
NGOS, to_whl_ch [be_long to cooperate 0,610 | 0,628
with medical institutions
NGOs, whose activities | participate, | 0,840 | 0,735
The can vote for change management
inclusion of | NGOs, whose activities | participate, |
NGO’s in can vote for the admission of new 0,768 | 0,670
the members (or withdrawal)
management | Jointly make decisions concerning the 0,688 | 0641 | 0,838 | 12,60
and management of our NGO
decision- Jointly make decisions about our NGO
making activities 0,598 | 0,637
processes NGOs, whose activities | participate, |
am able to make decisions concerning 0,531 | 0,523
the management of NGOs

Of the 24 questionnaire statements that were used, it was tried to determine
how much mentioned activities of NGO reflect characteristics of social inclusion.
Applying factorial and reliability analysis principles of social inclusion of potential
components of the structure of NGOs activities were set up. By the method of
exploration factor analysis (alpha Factorial method, Varimax rotation), there was
made the following statements factorization. 24 Empirical findings, that
demonstrated the current situation, have led to a four factor model (see Table 3).

The data shows that four categories were set up - NGO partnerships and
engagement in joint activities; Implementation of functions of social participation;
NGOs inter-institutional cooperation; Members involvement in NGOs in
governance and decision-making process.

A statistical relationship between the factors and their clustering within the
terms of the interpretation is theoretically meaningful. It should be noted that
received high-empirical expressions (variables / statements) estimates correlation
with the extracted factors. The evidence of the correlation coefficient values range
limits (0.523 < r < 0.806). Descriptive power factor (emission) ranges from 18.68
percent to 12.60 percent. As far as the matrix applies for factor analysis shows the
Kaiser-Meyer-Olkin (KMO) coefficient, which in this case is high (0.847).
Individual factors of internal consistency, Cronbach alpha coefficient assessed,
ranging from 0.898 to 0.838, it is only correct to talk about all the factors of
homogeneity.

Category NGO partnerships and engagement in joint activities in the content
(one of its arguments) is associated with joint tours, joint activities, project
preparation and implementation, together with the social partners (general
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education schools, and other national NGOs), cooperating with the media and local
governments, as well as the fact that NGOs and others involved that are not
members of the NGO. Participation is understood as the NGOs and the continuous
interaction of people with disabilities and activity-based process, which aims to
meet the diverse and psychosocial needs and - even if the individual or institutional
change. NGO partnerships and the engagement is a two-way communication,
allowing members of the NGOs play an important role in their education,
socialization process and encourage participation in community life.

Discussion

The category Implementation of functions of social participation is related to
the overall performance and contribution to the activities of NGOs in achieving
common goals when interacting / contact with the politicians (the Parliament or the
municipal council members), public officials (municipal, district administration and
officials of the Ministry), the provision offers Government representatives of NGO
activities promoting development, actively influence the signing of petitions,
addresses to government, participation in meetings in which problems of local
communities, presence of a demonstration are discussed.

It is the NGOs carry out such functions of social participation, which enables
people to manage the situation, where interaction with the people with disabilities
community is an essential element. Social presence let people with disabilities to
reach a cooperative system based on equality, participation in decisions relating to
their quality of life. It is the NGOs carry out such functions of social participation,
which enables people to manage the situation, where interaction with the people
with disabilities community is an essential element. Social presence to reach a
cooperative system based on equality, participation in decisions relating to the
quality of life and where a disabled person. While NGO, members having people
with disabilities, their families and are active in social and societal participation and
represents public interests, social inclusion could obtain new forms of political and
social participant.

The category NGOs inter-institutional cooperation is associated with the
content in the above category. The main NGO inter-institutional cooperation
partners are the religious communities, police, and medical institutions. In today's
society individual's social skills are important as a part of professional competence.
Collaboration is not possible without the individual's or institution's ability to
communicate and collaborate with individual, group, team, to coordinate own and
others' knowledge, ideas, participates in negotiations. This is the way to develop an
important attitude - to meet a variety of psychosocial or socioeducational needs and
providing assistance, not to focus on disabilities, but to the interaction of different
public institutions (including NGOs) looking for relevant content, forms methods
providing support for people with disabilities.

And the final category - Members involvement in NGOs governance and
decision-making processes - as well as the content it is related to the concept of
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social participation. Contents reflects characteristics of the members' aspirations
and evaluation of current situation in the relation to access to vote (for the changes
NGO in leaders, membership, etc.), the opportunities to make decisions relating to
the activities of NGOs, NGO management, and opportunities to engage one selves
into NGOs management processes.

Involvement of people with disabilities into NGO management and decision-
making processes is quite innovative activity and insufficient studied phenomenon
in Lithuania. With an increasing but still low participation of disabled persons, their
families and NGO in decision-making processes concerning public social relations,
desire of the specialists according to their professional mission to help people there
are a few controversy facts in present activities of NGO for people with disabilities.
Clear dominance and interrelation in decision-making processes in education and
law documents, fairly declarative style and uncertainty in definitions of the terms
such as cooperation, involvement are often interpreted differently the individual
members of the community (Ambrukaitis, 2002). Negotiation, mechanisms of
conflicts solutions between people with disabilities and social institutions is not
widely examined topic in Lithuania. J. Ruskus M. Daugéla and others (2006) in
research report on social participation factors that affect disabled students studying
in higher education, refers to a conflict of interest between the higher education of
students with disabilities and administration. According to the authors, typical
phenomenon of people with disabilities in higher education is a lack of dialogue
between disabled person’s and others. The problem can be defined as insufficient
coordination of cooperation and interests between learners and their teachers.
Another study carried out in Lithuania (AliSauskas, Sapelyté, 2006), examines the
effectiveness of pedagogical psychological services indicates that parents are
motivated and open to participate in education (learning) initiatives. Anyway,
observed conflict (parents are not involved actively in the decision making
procedure) reflects some positive characteristics, which could support their
involvement into development of future partnership, enabling and involving. The
above findings suggest that the society’s negotiations with persons having
disability or families bringing up disable child are indolent.

Conclusion
e During the study, using the method of theoretical analysis there was revealed
that each of NGOs, representing a certain group of society, not only realize
their goals, but acquires and develops social awareness and recognition of
educational activities that are carried out to address disability issues in a
social context. Active (non)participation of persons with disabilities in NGO
work is determined by many factors, that’s why the participation of NGO
activities become a challenge not only person but for society, as well. One of
the preconditions for successful operation of NGOs - the ability to co-
operate with persons having disabilities. Cooperation is determinate by
motivation and peculiarities of personal and social relationships, that
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promotes them for successful teamwork. The study identified categories
supporting cooperation among members of NGO: contents of NGO and
social openness and readiness to cooperate.

e According data of quantitative research it was set up that people with
disabilities do the best of these NGOs functions: education, counseling,
prevention, medical care and social development, and aims to develop the
functions of these NGOs. By the quantitative research, there were revealed
the expectations of people with disabilities, that participated in NGO
activities: communication with civil servants, NGO proposals for the
provision of government agencies, NGOs' concern not only the physical
health but also opportunities to develop their capabilities of, self-help
groups, in NGOs in the planning of activities members discuss relevant
issues, identifies priorities for action, the increase in cooperation with NGOs,
the media and in medical institutions.

e According to the descriptive and multivariate statistical methods (factorial
and reliability analysis) it was revealed and identified 4 principles of social
inclusion (social empowerment and participation) in the activities of NGO:
NGO partnerships and engagement in joint activities; Implementation of
functions of social participation; NGOs inter-institutional cooperation;
Members involvement in NGOs in governance and decision-making process.
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Abstract. The present article considers the provision of education for learners with special
needs in modernist and postmodernist societies. It emphasizes that inclusive approach in
education is a multi-stage process characterized by the following principles: provision of
justice and equality, participation and inclusion, guarantee of achievement for all learners
including those with special needs.

The aim of the present article is to consider how keeping to the principles of inclusive
approach in education initiates changes in the practical work of general education schools in
Latvia and other countries having a significant experience of inclusion of learners with
special needs, and how these changes lay the way to sustainable education.

The article reflects the theoretical analysis of the normative documents regulating Latvian
education policy and the assessment of international research results in accordance with the
principles of inclusive approach and settings of sustainable education.

Keywords: inclusive approach, sustainable education, learners with special needs.

Introduction

Until the end of the twentieth century, the dominant offer in educating
learners with special needs in Latvia was designing special education programmes
in special education establishments. Discussion on the experience of other countries
of inclusion of learners with special needs in general education schools and the
compatibility of this experience to the situation in the country started after
regaining of independence in Latvia in 1991.

As concerns the provision of education for learners with special needs in
modernist and postmodernist societies, it is noted that inclusive approach in
education is a multi-stage process characterized by clear-cut principles: provision
of justice and equality, participation and inclusion, guarantee of achievement for all
learners. This makes the aim of our research more particular: to evaluate how
keeping to the principles of inclusive approach in education initiates changes in the
practical work of general education schools in Latvia and other countries having a
significant experience of inclusion of learners with special needs, and how these
changes lay the way to sustainable education. The present article reflects the
analysis of theoretical studies concerning the following:

- models of education of learners with special needs in modernist and
postmodernist societies;
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- principles of justice and equality in the education policy of learners with
special needs in Latvia;

- principles of participation and active involvement for the inclusion and
sustainable education of learners with special needs;

- inclusive approach in sustainable education: guarantee of achievement for all
learners.

Models of education of learners with special needs in modernist and

postmodernist societies

As regards the history of the development of the ideas of inclusion of
learners with special needs, it must be noted that already philosophers of the
Enlightenment formulated a range of new ideas and visions on accessibility of
education for all, thus laying the basis for what in the nineteenth century became a
project of democracy and education as a part of modernism. Authors (e.g. Allan,
2004; Wagner, 1994; Vislie, 2006) note that modernism is characterized by a
discussion on ideas of freedom, democracy, and equality, yet it must be emphasized
that modernism is also marked by a conflict between personality freedom and
discipline and control, i.e. individual just cannot be different from others. Social
institutions, thus also schools have a comparatively stable set of rules and resources
that people may use for their education. Taking into consideration the fundamental
duality of modernism, it may be explained why provision of education for learners
with special needs in ideas of modernism and the practice of modernist society
institutions is carried out within special education. Education opportunities of
learners with special needs and their social activity are determined by social
relations aspects of modernism: classification of all social phenomena and using
this classification in the society emphasizing hierarchy and thus legalizing
exclusion (Wagner, 1994). In the western part of Europe the above mentioned
processes were in progress until World War Il (Wagner, 1994) while in the eastern
part and also in Latvia — until the downfall of the USSR.

With the ongoing liberalization of society in Western Europe and the USA,
with growing activity of public movements on the rights of people with special
needs, the perspective on education were undergoing essential change. Learners
with special needs started to be integrated in schools of general education, but as
characteristic features of modernism are specialization and professionalism, the
idea of a school for all is carried out as two schools under one roof (Vislie, 2006),
i.e. learners with special needs learn in separate classes of general education
schools being separated from their peers and acquire the content of special
education curriculum.

Times of late modernism with their characteristic individualization and
pluralism (Wagner, 1994) in the 1960-70s in Western Europe and the USA secure
integration of learners with special needs in schools of general education in several
ways from which the most widespread one is mainstreaming or placing children
with moderate development disorders in forms of general education schools where
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their learning problems are solved by offering a certain amount of educational
services while emphasizing the readiness of the particular learner for integration —
by evaluating the academic knowledge of learners and their emotional readiness as
a prerequisite of the integration opportunity (Allan, 2004).

With the decline of the impact of modernist ideas and the growth of
postmodernist ones, an international debate has been started to evaluate both the
offer of special education and the results of integration, and it is acknowledged that
direct or indirect discrimination of a particular school or class undoubtedly cause
marginalization of learners with special needs (Ainscow, 1994). The
incompatibility of special education most and foremost to the change of beliefs of
Western European and US society on education of learners with special needs and
their future opportunities gave rise in the 1990s to a new tendency elaborated under
the guidance of UNESCO - inclusion of learners with special needs in general
education schools and learning in one class together with peers the basic education
curriculum (UNECCO, 1994). The phenomenon of societal change is also
emphasized manifested in the change of responsibility for people with development
disorders: social or custodial responsibility grows into educational responsibility
that is manifested in accessibility of general basic education and emphasizes ideas
on provision of opportunities for equality, active participation and inclusion of all
learners in education (Ainscow, 1994).

Definitions of inclusive approach in education emphasize several aspects
characterizing the essence and multifariousness of this process: 1) all learners, also
those with expressed development disorders, have equal rights to receive education
services and equal, wide opportunities of education together with their peers
(UNECCO, 1994); 2) learners are provided an opportunity of complete
participation in the process of learning in the classes corresponding to their
chronological age in general education schools closest to their place of residence
that execute general education curricula (Booth & Ainscow, 2002); 3) individual
needs of each learner are respected and observed in the teaching practice (Salisbury
& Strieker, 2003); 4) each learner’s potential is studied and assessed (Booth &
Ainscow, 2002; Stewart, 2000); 5) positive expectations from the perspective of
other learners, teachers, school administration, parents become a part of school
culture to foster social interaction of learners with special needs and their active
participation in school community in all aspects of school life (Stewart, 2000); 6)
harmonizing of teaching practice with the societal needs to prepare learners for
productive life of rightful community members (Salisbury & Strieker, 2003).

Values and ethicality as a conceptual understanding of sustainable
development are contextually dependent and may be implemented in several ways
(Ryden, 2009). Education undergoes changes and becomes sustainable on the basis
of the general manifestations of sustainable development, i.e. becoming more
democratic, eco-centric, socially responsible and inclusive (Sterling, 1998).
Definitions of sustainable development include the ideas of inclusion of learners
with special needs in the system of general education: presence of democracy,
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equality, and social justice in all ongoing educational processes, dialogue and
complementarity of the involved, observance of versatility and multi-
dimensionality respecting the various needs (Salite & Pipere, 2006; Ryden, 2009),
civic participation activity on the basis of the acquired knowledge and skills
improving the life quality of one’s own and other generations (Baltija 21, 2003).
Hence, along with a certain change of society beliefs, inclusion of learners with
special needs in general basic education has appeared as one of the manifestations
of sustainable development of the society.

In this context the holistic view characteristic of the inclusive approach on
problem solving is set, and this unity determines the principles of inclusive
approach (UNESCO, 2005): to secure equal rights to education for all learners,
manifold opportunities of their participation and involvement, achievement for
learners with special needs and their peers in common acquisition of the basic
education curriculum.

Principles of justice and equality in the education policy of learners with
special needs in Latvia

Rights of learners with special needs to learn together with their peers in
schools of general education and provision of these rights with concrete resources
are explained and put to practice by a number of international and national
normative documents.

As regards the results of the implementation of the inclusive approach in
education over recent 20 years, it must be noted that documents regulating
education policy in Latvia mark the competence of local government (as a founder
of education establishments) as entailing the task of providing the right of learners
to acquiring education in the school closest to their place of residence according to
a free choice of parents and children (Act on Education, 1998; Education
development positions for 2007-2013, 2006; Act on Local Governments, 1994) as
well as the right of learners with special needs to acquiring education in general
education schools in accordance with learners’ age and needs (Act on Education,
1998; Act On Medical and Social Protection of the Disabled, 1992). It is
emphasized that learners with special needs have ... equal rights to active life,
developing and acquiring general ... education in accordance with their physical,
spiritual abilities and preferences ... like any other child (Act on the Protection of
Children’s Rights, 1998). Act on Education (1998) states that in Latvia education
establishments have autonomy in elaboration and execution of education
programmes including also special education programmes, social correction
education programmes (Act on Education, 1998). Special education, as stated in
the Act on General Education (1999), provides opportunities and conditions for
learners with special needs in their acquiring education matching their health
condition, abilities and development level in any education establishment (special
school, special class or general education class with learners with special needs)
simultaneously providing learners with educational and psychological correction,
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preparing them for working and living in society (Act on General Education, 1999).
It is also specified that special education is an adapted form of general education
(Education development positions..., 2006). Act on General Education (1999)
specifies that general basic education establishments having a corresponding
equipment, on the basis of state or local government educational-medical
commission resolution, may integrate learners with special needs: any education
establishment may open classes for learners who need social or educational
correction.

Comparatively recent documents, e.g. Education development positions for
2007-2013 (2006) point out that one of the major issues of Latvian education policy
IS integration of learners with special needs in the system of general education. It is
stated that basically in parallel with the executed programmes of educational
correction and catch-up development, methodologies must be elaborated for
working with learners having a different level of prior knowledge and learning
difficulties. They also emphasize the urgency of orientation towards the
improvement of special school environment, special education programmes and
methodological materials (Education development positions..., 2006). Though
normative documents envisage an opportunity for learners with special needs to
gain education in schools of general education, the families with these children
usually choose special schools. This choice is determined not only by the previous
tradition of education learners with special needs in special schools but also the
limited economic resources of some schools of general education to respond to the
needs of all learners.

In recent years in international forums the implementation of the inclusive
approach in education in Latvia has been defined as a priority of education policy
and it is stated that educating of learners with special needs takes place in two ways
— by mastering general education programmes or special education ones (Koke,
2008). Hence, in the academic year 2007/2008, 625 (37%) of all learners with
special needs going to schools of general education mastered the content of general
basic education curriculum (Rozenvalds & ljabs, 2009). This experience of
inclusion of this relatively small part of learners is under formation in individual
schools in Latvia (Ntmante, 2008), though in diverse reports this practice is related
to integration of learners with special needs (Koke, 2008; Rozenvalds & ljabs,
2009).

According to theoreticians of the inclusive approach in education (e.g. Booth
& Ainscow, 2002), the assessment of the quality of the inclusion process is based
on certain criteria. One of them is precise definition of notions determining a united
conception of the process directedness. Evaluation of normative documents leads to
the conclusion that in Latvia one may observe relatively fused boundaries between
the understanding and use of notions integration and inclusion but it is also noted
that terminology is in the process of specifying along with the particularization of
the understanding of the inclusive approach in education (Ntmante, 2008).
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It must be noted that also the experience of individual school in the
implementation of the inclusive approach, as is the case in Latvia, is a significant
gain, as, according to Ainscow (2004), positive experience in inclusive approach
may be formed in the framework of individual schools, it may be an initiator of
later and more comprehensive changes. The inclusive practice implemented by
individual schools, if it becomes a part of systemic change process in education
policy, simultaneously becomes a manifestation of sustainable education (Ryden,
2009). Hence it may be concluded that, to facilitate the development of the
inclusive approach in Latvia, there is a need for summarizing and evaluating the
experience of the inclusion of learners with special needs in schools of general
education.

Principles of participation and active involvement for the inclusion and
sustainable education of learners with special needs

In international discussions at the academic and educational level, basic
ideas of the inclusive approach in education are emphasized that embody the
standpoints of sustainable education: presence, participation, involvement,
cooperation (Ainscow, 1994; 2004; Booth, & Ainscow, 2002; UNESCO, 2005).

Parents, when choosing a school for a child with special needs, note the
formation of social contacts as an important factor of the child’s inclusion in peer
group: formation of friendly relations, learning to react adequately and successfully
deal with diverse situations by participation in common activities of different kind
(Frostad & Pijl, 2007).

The results of the comparative research (Forstad & Pijl, 2007; Koster, Pijl,
Houten & Nakken, 2007; Mand, 2007) produced in 2006 in Germany, the
Netherlands, and Norway reveal an important idea for planning and organizing the
inclusive educational practice — if a learner with special needs successfully masters
the skills of cooperation, his/her relations with peers provide a positive impetus for
his/her general development. The research results include several essential
conclusions.

First, the cause of avoiding cooperation with peers with special needs is not
their being different. However, at the initial stage of the research it was admitted
that peers in special schools might have more successful relations, due to all
learners having similar development peculiarities — special needs, as compared to
heterogeneous ability classes where learners with special needs learn together with
their peers. The research outcomes prove that there exists an equally significant
correlation between insufficient acquisition of cooperation skills by learners with
special needs and their status in class both in special and general education school —
these learners are cast out in both social environments. According to the authors of
the research, homophily is related to diverse human qualities and it cannot be
linked with just one difference between people (e.g. special needs), but also age,
gender, race, education level, values, interests as well as aptitude of cooperation
skills. Learners with special needs in their peers’ understanding may not match any
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of these qualities and thus become outcasts (Frostad & Pijl, 2007) both in general
education and special schools.

Second, being situated in a particular social environment does not solve
problems of interpersonal relations of learners with special needs. If the learner
with special needs is constantly excluded by his/her peers due to poor cooperation
skills, this attitude just enhances deviant behaviour, thus impeding any positive
change both in the undesirable behaviour of these learners and the improvement of
their cooperation skills (Mand, 2007).

Third, it is concluded that just for a part of learners the impediment of their
acquisition of cooperation skills is related to their limited physical, sensory and/or
intellectual abilities, while for others the reason of failure is not the inability to
master cooperation skills but the fact that peers do not change their attitude and
behaviour and thus their classmates do not have an opportunity to practice their
newly acquired skills of cooperation, thus they lose sense and quality (Koster, Pijl,
Houten & Nakken, 2007).

Fourth, it is concluded in the research that 20-25% of learners with special
needs are not equally accepted in all small peer groups existing in classes of
general education school. Yet the research leads to the conclusion that, if a learner
with special needs develops stable friendly relations with at least one peer in class,
it essentially and positively affects his/her status not only in the small group
represented by the friend but also reduces the possibility of negative status of this
learner in other small peer groups (Mand, 2007).

Fifth, the research makes it possible to conclude that learners’ emotional and
social development is not essentially determined by their particular status in class
as comparatively the social and emotional development of learners with special
needs just slightly lags behind that of their peers. In the cognitive sphere,
evaluating learners’ personal growth dynamic indications, more rapid development
is observed with learners with special needs in comparison to their peers (Koster,
Pijl, Houten & Nakken, 2007).

Several researchers (e.g. Koster, Pijl, Houten & Nakken, 2007) ascertain that
junior school age is most favourable for the formation and consolidation of the
cooperation skills of all learners. It is concluded that purposive guidance of the
cooperation between learners with special needs and their peers by getting them
involved in cooperative activities facilitates successful inclusion (Frostad & Pijl,
2007), as it is positively enhanced by the objective sense of justice containing the
principle of equality, accomplishment and benevolence that has already been
formed for junior school age children (Krastina & Pipere , 2004).

The outcomes of the above mentioned research lead to the conclusion that
there is no justification for planning specific, peer-separated activities for learners
with special needs aimed at equalizing the different levels of their cooperative
skills, but instead learners ought to be given an opportunity to acquire these skills
in common activities with their peers whose benevolent attitude will be the most
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significant stimulus for learning cooperation skills, their application and
improvement as well as the basis for common and individual achievement.

Inclusive approach in sustainable education: guarantee of achievement for all
learners

Studies on education issues produced in recent decades after evaluating the
observance of the principle characterizing the inclusive approach, i.e. guarantee of
achievement for all learners, lead to the conclusion that education of learners with
special needs in general education schools is becoming more adjusted and varied
(Frostad & Pijl, 2007; Vislie, 2006). Trends of work of a teacher implementing the
inclusive approach are the following: first, securing the execution of the
contemporary society’s progressive view on equality of learners with special needs;
second, demonstrating practice and improvement of cooperation; third, providing
maximum and manifold development of all heterogeneous ability class learners. If
the provision of the first trend of work is supported by normative documents
regulating education, then responsibility for a successful cooperation between
learners with special needs and their peers as well as for academic achievement of
all learners at present lies just on the teacher’s professional skills, initiative, and it
Is their own personal responsibility (Nimante, 2008; UNESCO, 2005).

Regarding the such a multilayered action by the teacher in a systemic
perspective, Skrtic (1995) notes that changes in social organizations like school
take place only in case their participants give an opportunity for constructing the
significance of changes — by investigating, consulting, discussing. Teachers in
inclusive schools must develop the understanding of the importance of the inclusive
approach as a justification for school transformation (Vislie, 2006), as
underdeveloped, unstable understanding of the importance of the ideas of inclusion
may cause teachers’ opposition to changes, unwillingness to accept the new school
policy and implement the new learning strategies (Skrtic, 1995). Only when
teachers have made sure and have assessed their existing thinking and cooperation
models and start to focus on thinking and cooperating differently — in a more
complete way, they start changing school and these changes back up the growing
assurance and success (Vislie, 2006) securing the formation of a systemic approach
in order to teach each learner in the best possible way (Skrtic, 1995).

Schools must change to become places where teachers make creative plans,
learn and cooperate (Skrtic, 1995), where teachers are aware of and implement the
idea of inclusion, as teacher of general education school is the one who is
responsible for the everyday achievement of learners with special needs (UNESCO,
2005). Thus we may conclude that heterogeneous ability class is a powerful
determining factor for changes in teaching and learning practices within a school.
Hence, purposive orientation at guaranteeing achievement for learners with special
needs and their peers by implementing the inclusive approach is related to the
context of the sustainable development of the whole society: it is also a goal-
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oriented focusing on changes determined by school/class as a social ecosystem
(Ryden, 2009).

Ainscow (2004) notes that experience models of inclusive schools are
impossible to copy or transfer to another place or situation; likewise it is not to be
expected that schools will change just by proclaiming new values and new policies.
He emphasizes that new experience must be accumulated in the process of change
that would secure the development of ideas, values and along with those also
changes at schools.

Hence, to secure achievement opportunities both for learners with special
needs and their peers, it is necessary for teachers and learners to be aware of what
they are doing when teaching or learning. Understanding of problems and needs is
one of the major features of sustainable education that ought to be implemented in
every education establishment in Latvia.

Conclusion

Consideration of the further improvement of ideas of inclusion, according to
values accepted in postmodernist society, change of public opinions regarding the
role of people with special needs in society, their education opportunities, leads to
the conclusion that the inclusive approach in education of learners with special
needs is crystallized in society as one of the manifestations of sustainable
development of society and sustainable education.

Analysis of normative documents regulating Latvian education policy brings
out the fact that they emphasize guaranteeing human rights, state the responsibility
of society on the whole as well as the responsibility attributed to particular
administrative structures, institutions, professionals, parents and/or children.
However, the terminology used in these documents emphasizes integration as a
leading solution of education issues of learners with special needs in a pragmatic,
politically neutral form of education service without indicating essential changes in
the system of education and educational institutions or the formation of sustainable
education.

Though it may be noted that terminology is being improved also in the
international research along with the particularization of the understanding of the
inclusive approach in education, the analysis of the normative documents
regulating Latvian education policy reveals rather fluid boundaries between the
understanding and use of the notions integration and inclusion. Lack of such
precise definitions is a factor of risk in the implementation of the inclusive
approach in education in Latvia.

Internationally produced research shows that the physical presence of
learners with special needs in a class of general education is just the beginning of
the process but not the completion of ideas of inclusion. The task of parents and
teachers is to facilitate cooperation between learners with special needs and their
peers, thus providing a positive impetus for the development of their sense of
security and belonging, preventing them being cast out or ignored in the class. As
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the possibilities of cooperation between learners with special needs and their peers
have received little theoretical interest in Latvia so far, when planning and
organizing inclusive teaching practice, teachers should use the ideas drawn from
the research produced in other countries.

For further improvement of the education of learners with special needs
proceeding from the principles characteristic of the inclusive approach — securing
justice and equality, implementing participation and inclusion, guaranteeing
achievement for all learners — twofold changes are to be planned at schools: 1) at
the individual level — cooperation between learners with special needs and their
peers and 2) at the level of the system of education and/or school or institutional
level — changes in securing sustainable education. Hence the tasks emerge that need
to be taken up by each educational establishment in Latvia: understanding problems
and needs that is one of the essential features of sustainable education.
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POSSIBILITIES OF PARTICIPATION OF MILD MENTALLY
RETARDED ADULTS IN THE LABOR MARKED
RELATIONSHIPS
PieaugusSo ar vidéji smagiem garigas attistibas traucéjumiem
iesaistiSanas iespejas darba tirgus attiecibas

Adolfas J uosiraitis, Liuda Radzeviciené
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Abstract. Problem of long life learning talking about educational and integration processes
of mild mentally retarded adults in present economical situation face with new and unsolved
problems. Changing labor market appreciates creativity and innovations and employers look
for employees who can easily deal with difficult situations. It concerns certain mild mentally
retarded adults, who have great problems in finding and then keeping their post. The aim of
this research is to identify and define main characteristics and possibilities of long life
education of mild mentally retarded adults and role of educator in these long term process.
Keywords: education of mild mentally retarded adults, educator, employment.

The problem of mild mentally retarded adults, who belong to the group of
socially disadvantaged people, becomes more and more universal and hard to be
solved. Such persons require special interest and help if they are to be successful in
discovering and succeeding in their in education. Concept of “long life learning”
mostly directed for non-disabled adults, and it’s a problem when we are talking
about adults which requires everyday care and additional resources of educational
activities.

Today’s reality, full of changes and uncertainty, provides us even more
challenges. The labor market appreciates creativity and innovations. This requires
developing certain special abilities such as making decisions, creative thinking, and
dealing with stress and openness with a risk. Because of this, the risk of social
disadvantage rises. Mild mentally retarded adults being in the situation of social
disadvantaged cannot deal in an adequate way with their duties (Baranauskieng,
2002, 2007; Baranauskiené, Juodraitis, 2008; Kucinskas, Kucinskiené, 2000). This
causes further social problems and threats e.g. unemployment, criminality,
frustrations, psychological diseases etc. So, we face with situation of strong need to
educate them in a direction of creativity, innovation, and a spirit of enterprise. This
concerns mild mental retarded adults, who have great problems in finding and then
keeping their post. The situation of social disadvantage adults and their possibility
to take part in long life learning activities and participation in labor market actively
depends on educators, societal attitudes to the work abilities of mentally disabled
adults.

Participant of mentally retarded in the labor market is important integration
activity and at the same time it is a form of social rehabilitation. Educational aspect
of work activity of mentally retarded can be assessed as increasing processes of

112


mailto:sppkatedra@cr.su.lt

Proceedings of the International Scientifical Conference.
Volume IlI: Social and Special pedagogy; Health and Sport; Overviews.

self-confidence, as well (Epstain, Polloway, Patton, Foley 1989; Soderback I.
(2010). Successful education and integration to the labor market and maintenance
of job skills of mild mentally retarded in many cases depends on the societal
attitudes, type of the offered work, and individual characteristics of mild mentally
retarded person. These factors are significant determinants of person’s efficiency.
The job skills of mentally retarded are stable and without significant educational
efforts they are hardly to be changed (Hallagan, Kauffman, 1991). Sometimes,
work skills are going to get poor and it creates a lot of problems for employers,
colleagues, depends and for mentally disabled person, as well. According to
P.Juceviciené (1997) for the forming of positive attitudes of society to mild
mentally retarded and for successful integration to labor market there are important
three factors: 1.Level of disability, 2.Social environment, and 3.Type of work
activity. This complex of mentioned factors must be developed in the socio-
educational activity, in which experience and professional competences of social
pedagogue is significant. Relationship is a dimension that might stimulate openness
of mild mentally retarded and creating of “friendly environment”. Communication
skills are a problematic sphere of interaction behavior for mentally retarded people.
Job is always connected in close relationships with other people and that’s why
particularities of interaction determinate societal attitudes on mentally disabled
(Shahida, 2004; Radzeviciene, Juodraitis, Kazlauskas, 2005) Workload and
particular conditions of work environment forms some specific societal attitudes,
also. Because of some other type of attention, reaction, endurance, weariness, tend
to conflicts with environment, the quality of work may suffer. These specific
characteristics indicate that some other kind of ergonomic requirements (workplace
and whole environment) must be shape. Social environment is one of the most
important factors for the societal acceptance and education of mild mentally
retarded adults. The concept of social environment is rather multi-meaningful and
in the aspect of work ability it is described as the interaction of institution, family
of the disabled and community.
Object of the research: Education possibilities of mild mentally retarded adults in
the situation of employment.
Aim of the research: To reveal possibility of long term education of mild mentally
retarded adults to get into the labor market.
Goals of the research:

1. To realize theoretical backgrounds concerning education into employment of

mild mentally retarded adults.
2. To reveal possibility of educational activities and personal perception on the
possibility to get into the labor relationships.

Method of the research:
This study presents a part of the research data: questions that might help to reveal
the educational particularities and personal attitudes on the disability in the
situation of getting in the labor relationships.
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Results of the Research and Discussion

41 mild mentally retarded adults from 18 to 36 year of age visitors of Day care
Center of Siauliai city took place in this research. Part of them (18 persons) was in
short term labor relationships and others were unemployed. Most part of them is
people from 24 to 29 year of age (Fig.1). In ordinary life style, this age group is
active, creative and self-confident enough solving social questions and dealing with
different types of social situations in their life. They are responsible not only of
their self’s, but for their nearest environment, as well.

10 B Men
@ \Woman

Number of cas

o N S (2] @
' . ' .

18-23yr. 24-29 yr. 30-36 yr.

Figure 1. Participants according to the age and gender

It was revealed that Day Centers are attended by young adults most of all.
After some educational experience they try to go somewhere else to keep contacts
with others, to spent free time. Parents prefer to let their disabled children into any
organized institution of education or institution of social services. But later number
of mild mentally retarded adults attending Day center began to decrease. There are
a lot of problems and the separate study could be done, analyzing why older
mentally retarded adults are not involved in the activities that were acceptable for
them.

There were no young adults (18 — 23 years of age) who have a work place.
They are visitors of day center, but financially they depend on their family
members. As a rule, mentally retarded has some group of invalidity that depends on
their mental and somatic health. Parents have no experience and confidence to let
their children to work. They have no experience and have no knowledge. It means
that educational activities are needed for parents, as well. Most of the visitors are
young people and they are potential participants of labor market activities. Work
abilities and possibilities of mentally disabled adults in the situation of market
economics are still quite problematic link in the industrial and educational reality
and these problems connected with this age group directly.
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* - Level of significance p= 0,03
Figure 2. Occupation of the participants
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Most of mentally retarded adults are unemployed, because the main group of

respondents has insufficient work abilities. It means that their dependence on the
environment, social, education services is rather high and they can act with help of
other person or they need some special environmental equipment for their
excitation. From the point of view of work perspective they make a large possible
group that could join to market relationship. But the significant attempts must be
put in order to motivate them for work activity. It was set up that only 1/3 of all
participants were in service training.
Social situation of mild mentally retarded people reflects their monthly incomes.
Monthly incomes can be as salary, social relief, and pension, incomes shared with
other members of person’s family. Pension of disabled who belong to the first
invalidity group is largest one in comparison with others. But as we realized people
who have lowest monthly incomes in many cases belong to the second invalidity
group. People who have monthly incomes 228 EUR (it is minimal monthly salary,
http://www.socmin.lt/index.php?1452431613), can be assessed as people living on
the edge of poverty. According our research the main part of mild mentally
retarded persons presents the poorest part of our society, that’s why education
system must face and be enlarged.

We set up that a little part of respondents is in the work relationships and
most of mild mentally retarded adults are out of job (Fig.2). In spite of the fact, that
in some cases mild mentally retarded persons could have a job, monthly incomes
are not significant larger then in other analyzed cases. It means that mild mentally
retarded adults are paid worse than other workers. It happens due to their low
qualification, insufficient motivation and due to personal features, that common to
mentally retarded persons.

Some of respondents were unemployed and some of them were in training.
We found out that there were some mild mentally retarded persons who were in
training activities during the research period (Fig.2). It means, that they want and
able to join educational process according their individual needs and possibilities.
We see also that there is no significant links between training and monthly
incomes. Sometimes parents or organizations pay for persons’ studies, so it means
that some of them are motivated to integrate to socio-cultural and economical life.

18-23yr.
10 —
W 24-29 yr.

0 30-36 yr. [

Frequences of cas
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' ' '

Need* Don't need Don't know

* - Level of significance p= 0,04
Figure 3. Need for Education Support
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It was interesting to assess how mentally retarded adults understand their
situation in long life learning aspect. Most of them said that they need more
education activities, and we reveal that as adult is older, the education is need much
more. Young adults are not able to assess their situation, because most of them live
with parents, and older ones, has an experience of independent life. It was a large
group of adults, who don’t know do they want any additional education. So, we
assess them as a most potential group for learning activities. Talking about long
term education processes it must be oriented into all groups of mild mentally
retarded adults. We can do premise, that much more attention must be paid to
young and middle age mild mentally retarded persons in activating them for labor
activities. According occupation the main group of respondents are unemployed, so
it reflects the opinion of society on possibility to get into the labor relationship.

Theoretically society is welcoming attempts of mentally disabled to
participate in the labor marked relationships (Radzeviciene, Juodraitis, Kazlauskas,
2005) and labor marked must be more flexible for the job needs of mentally
disabled, because society is open to meet them (some of the respondents participate
in job activity). Research results enable educators for creation of effective solutions
and methods, which would be helpful in the development of innovative attitudes
among disadvantaged people. Content of these methods might stress promotion of
knowledge concerning innovation, creativity and a spirit of enterprise, as well as
with a creation of social movement of an idea of a “subjectivity education”.

Frequence of cas

18-23yr. 24-29 yr. 30-36 yr.

* - Level of significance p= 0,02
Figure 4. Re - skilling in the situation of disability

In the situation of mental disability problem of re-skilling became evident. It
happens because mild mentally retarded adults during their education in special
schools obtain some narrow specialization and in the conditions of changing
economy it is complicated to find work for them. Re-skilling is one of the
opportunities to involve mild mentally retarded adults in labor relationship. The
research reveals that the largest part of respondents can’t obtain new work skills. It
concerns people at the age of 24 — 29 most of all. Again we see the situation when
young mild mentally retarded adults, because of their disability are unable to
increase their work skills. Situation became worse talking about re-skill
opportunities for the adults, who are 30 — 36 years of age (p=0,02), because social
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welfare system and system of special education are oriented to young people most
of all.

According to the results of the research we can do some conclusions, which
reflect common situation of education needs and role of teachers, working with
mild mentally retarded adults in the situation of market relationships. It is not a
duty of social worker to create and work with re-skilling programs, but in our
situation social worker is needed to know where and how to help adult to get
adequate education. So, crucial role in long term learning plays teacher, who
orientates and prepares mild mentally retarded adult for his active participant in
societal life.

10 0 18-23yr.
B 24-29 yr.
30-36 yr.

Freguence of answe

Training in work place Training in center Training according
individual request

Figure 5. Place of training of mild mentally retarded persons

There are some places of educational activities that mild mentally retarded
adults prefer (Fig.5). The youngest ones prefer to learn in centers, it means they
don’t want to change known routine, they prefer to be with the same people and in
known environment. They are not really mature for independent life and it reflects
on a lack of responsibility for their own decisions. As adults become older they
accept possibility to join real work place, and they want to learn in working place.
But older group (30 — 36 years of age) prefers training according individual needs.
It means that adults understand that at this age it’s normal to know how to work
and on the other hand, this fact reflects societal attitudes to long—term learning.
For many of people it’s unaccountable to learn the same things all the time. So,
education spreads in one more sphere — education of society, institutions, in which
mild mentally retarded are going to work. As we realized that sometimes persons
with mild mental retardation are not adequate in choosing one or other type of
education. Analyzing questionnaire we let some free space to indicate their wishes.
So, 23 from 41 indicate university degree, others prefer to continue studies or
obtain qualification in foreign countries. Such decisions are based on practical
experience, because a lot of people from their nearest environment successfully
transmigrated to Western countries. We do not think that idea about international
changes of mild mentally retarded students is impossible. Integration processes in
any modern system of education can’t be limited by located space and it’s possible
that future cosmopolitan mode of life will suggest new concepts of integration
processes.
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Conclusions

1. The situation of social disadvantage adults and their possibility to take
part in labor market actively depends on work abilities of mentally disabled adults
and their level of education.

We face with situation of strong need to educate mild mentally retarded
adults in a direction of creativity, innovation, and a spirit of enterprise, because for
all of them most problematic thing is to find and keep their post..

The situation of social disadvantage adults and their possibility to take part
in long life learning activities and participation in labor market actively depends on
educators, societal attitudes to the work abilities of mentally disabled adults.

2. According to the research data the main group of respondents has certain
groups of invalidity. From the point of view of work perspective they make a
largest possible group that could join to market relationship. So the significant
attempts must be put in order to motivate them for work activity.

Most of mentally retarded adults are unemployed, because the main group of
respondents has some group of invalidity. It means that their independence is rather
high and they can do and act with a little help of other person or they need some
special environmental equipment for their excitation.

3. According our research the main part of mild mentally retarded persons
presents the poorest part of our society, that’s why education system must face and
be enlarged.

4. Mild mentally retarded adults want and are able to join educational
process according to their individual needs and possibilities. We found out that
there is no significant links between participation in training processes and monthly
incomes.

5. According occupation the main group of respondents is unemployed.
Labor marked must be more flexible for the job needs that mentally disabled have.
Research results enable educators for creation of effective solutions and methods,
which would be helpful in the development of innovative attitudes among
disadvantaged people.

Talking about long term education processes it must be oriented into all
groups of mild mentally retarded adults. We can do premise, that much more
attention must be paid to young and middle age mild mentally retarded persons in
activating them for labor performance. It enables educators for creation of effective
solutions and methods, which would be helpful in the development of innovative
attitudes among disadvantaged people. Content of these methods might stress
promotion of knowledge concerning innovation, creativity and a spirit of
enterprise, as well as with a creation of social movement of an idea of a
“subjectivity education”.

6. Re-skill is one of the opportunities to involve mild mentally retarded
adults in long term learning process. The research reveals that the largest part of
respondents can’t obtain new work skills (people at the age of 24 — 29; p=0,02),
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because of disability they are unable to increase or change their specialization
skills.

7. Education process among mild mentally retarded adults is still unsolved

problem; because social welfare system and system of (special) education are
oriented to young people most of all.

10.

11.
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PSIHOLOGISKO LABKLAJIBU NOTEICOSIE FAKTORI UN
IDEALAS UN REALAS PSIHOLOGISKAS LABKLAJIBAS
MODELI

Factors of Psychological Well — being and Models of ideal and real
Psychological Well - being

Eriks Kalvans
Rézeknes Augstskola, Latvija
E-pasts: yello@inbox.Iv

Abstract. The article deals with the phenomenon of psychological wellbeing and factors
influencing it. There are described contemporary approaches of social pedagogy to the
interpretation of the phenomenon of social wellbeing and there are analyzed factors
influencing it in the paradigm of positive psychology. The publication also reflects the results
of the research aimed at exploration of factors influencing ideal and real psychological
wellbeing according to which there are created models of ideal and real psychological
wellbeing.

Keywords: psychological well — being, factors of psyhological well — being, ideal
psyhological well — being, real psihological well — being, models of psychological well —
being. .

levads
Introduction

Psihologiska labklajiba bitiski ietekmé visas cilvéka dzives jomas, fizisko
veselibu un socialo labklajibu. Augsta psihologiska labklajiba padara garaku
cilvéka dzivi un nodroSina nepartrauktu personibas attistibu un paSpilnveidosanos.
Psihologija tiek izdalits liels to faktoru daudzums, kuri nosaka psihologisko
labklajibu — tie ir gan genétiskie, gan personibas, gan socidlie faktori. Saja
publikacija tiek analiz€ti faktori, kas attiecas uz pasu personibu, tas ieks$€jo pasauli
(intraplana faktori), un faktori, kas saistiti ar cilvéka socialo apkartni (ekstraplana
faktori). Tiek atspoguloti arT empiriska petijuma rezultati, kura tiek noverteti idealo
un realo psihologisko labklajibu noteicos$ie faktori, un, atbilstosi tiem, ir izveidoti
idealas un realas psihologiskas labklajibas modeli.

Psihologiskas labklajibas fenomena traktéjums miisdienu socialaja psihologija
Treatment of phenomenon of psychological well — being in modern social
psychology

Psihologiskas labklajibas (PWB) skaidrojums  attistijies  no
daudzdimensionalas vispargjas labklajibas izpratnes ekonomika, filosofija, politika,
medicina un citas socialajas un dabas zinatnu nozar€s. Labklajibas koncepts bazg&jas
jau pirmskristietibas vertibas, saistoties ar Aristotela filosofiskajiem uzskatiem, kas
paplaSina labklajibas jedziena ka laimes, apmierinatibas vai sapju izjltu robeZas,
ieklaujot koncepta kognitivos un socialos aspektus, pie tam laime Aristotela
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koncepcija tiek skatita teleologiski ka galvenais mérkis, bet jebkura izvéle ka
pakartots Iidzeklis.

Psihologiskas labklajibas izpratnei ir relativi nesena vésture. Psihologiskas
labklajibas koncepta attistiba saistas ar pozitivas psihologijas pakapenisku izaugsmi
no biheiviorisma un humanistiskas psihologijas teorijam 20.gadsimta pé&d&ja
dekadg, kas veicinaja pozitivas psihologijas ideju manifestaciju M.Seligmana runa
pirmaja pozitivas psihologijas konferencé 1999.gada Linkolna, (Gillham J.E.,
Seligman M.E.P., 1999), un tas pirmo starptautisko konferenci Vasingtona,
2002.gada, kura tika prezentéti pirmie psihologiskas labklajibas tematikai veltitie
pétijumi, par atslégas vardiem formul&jot labklajibas, laimes, pozitivas pieredzes,
optimisma u.c. jédzienus. Psihologiskas labklajibas konstrukta operacionalizé$ana
tadgjadi ir dinamisks un aktuals miisdienu psihologijas uzdevums; joprojam ir maz
pétiti konstrukta metodologiskie jautajumi, kas tieSi jaméra ka psihologiska

labklajiba un ka tas biitu jadara.

1.tabula

Psihologiska labklajiba miusdienu socialas psihologija teorijas
Psychological well — being in theories of modern social psychology

Teorijas nosaukums

Psihologiskas labklajibas traktéjuma bitiba

Rifas PWB teorija

Psihologiska labklajiba atkariga no ta, cik liela méra individs ir realizgjis
psihologisko labklajibu veidojoSos elementus: sevis akceptéSanu,
personisko izaugsmi, dzives mérki, pozitivas attiecibas ar citiem,
kompetenci ikdiena un autonomiju.

Raiena un  Deci
pasnoteikSanas
teorija

Psihologisko  labklajibu nosaka 3  personibas pamatvajadzibu:
autonomijas, kompetences (zinasanas par sevi un pasaules izpratne),
sasaistes sp&jas (spEja apkart notiekoSo saistit ar saviem mérkiem)
apmierinajums.

Breveres optimalo
atSkiribu teorija

Divu galveno socialo pamatvajadzibu — asimilacijas (véleéSanas lidzinaties
un piederét grupai) un diferenciacijas (vajadziba atskirties no citiem
individiem  jebkura sociala konteksta) apmierinagjums nosaka
psihologiskas labklajibas limeni. Labklajiba ir sasniegta, ja individs jitas
ieklavies grupa vai atskirigs no tas subjektivi optimala [imen.

Apmierinatibas  ar
dzivi teorija

Apmierinatibas ar dzivi teorija psihologiska labklajiba tiek aplikota ka
pozitivs dzives novértgjums kopuma, atseviski pozitivi notikumi tiek
uztverti ka dala no labklajibas.

Edvardsa stresa, ta
mazinasanas un
labklajibas
Kibernétiska teorija

Psihologiska labklajiba tiek traktéta ka atbilstiba starp argjo vidi un
iek§gjam prasibam, individa iek$€jiem standartiem.

Dz. Greja sensitiva

Psihologiska labklajiba atkariga no triju galveno biologisko apakssistemu

pastiprinajuma funkciongSanu un attiecibam. Sis apak3sistemas ir cipas — begSanas
teorija sistéma, uzvedibas aizliegumu sist€éma un uzvedibas pieejas sist€éma.

Rustinga Galvenais kritérijs, kas nosaka psihologisko labklajibu ir emocionalas
emocionalas informacijas apstrades veids. Ekstraverti 1énak, neka intraverti novirza
informacijas uzmanibu no patikamakiem stimuliem, bez tam, ekstraverti atrak atrod

kognitivas apstrades
teorija

pozitivu notikumu iemeslus, bet intraverti - negativu vai neitralu, tadgjadi
veidojas psihologiskas labklajibas individuala ievirze.
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20-a gadsimta 50. — 70. gados interese par psihologisko labklajibu sasniedza
apogeju Jahodas, Sostroma un Maslova darbos un pakapeniski atkal samazinajas,
pastavot ka otrskirigs petijuma objekts atseviskos darbos (Boorstein, 1980; Walsh,
Shapiro, 1983; Wilber, 1977; 1995), lidz tika izvirzitas tadas nozimigas miisdienu
psihologiskas labklajibas teorijas ka Raiena un Deci paSnoteikSanas teorija,
Breveres optimalo atSkiribu teorija, apmierinatibas ar dzivi teorija.

Psihologiskas labklajibas bitibas traktéjums dazadas misdienu socialas
psihologijas teorijas tiek ilustréts 1.tabula

Kopuma, iesp&jams konstatét, ka Latvija trikst publikaciju un pétijumu par
psihologisko labklajibu. Tadg] batiska ir visparéjas labklajibas koncepta analize un
tas interpretaciju iesp&jama aktualizacija un izvertéSana psihologiskas labklajibas
1zpratne.

Psihologisko labklajibu ietekméjosie faktori
Factors of psyclological well - being

Attistoties psihologiskas labklajibas ka abstrakta un multidimensionala
konstrukta izpratnei, radas tendence veidot PWB modelus, kuros ieklauti dazadi
labklajibu ietekm€josi faktori. Daudzfaktoru skaidrojumi veiksmigak neka
vienfaktoru modeli paplasSina zinasanas par psihologisko labklajibu. Visus
psihologisko labklajibu ietekm&josos faktorus nosaciti var klasificét ka intraplana
un ekstraplana faktorus. Intraplana faktori saistas ar personibu, tas iekS€jo pasauli,
savukart ekstraplana faktori saistami ar socialo vidi, kura funkcion& personiba.
Eso8aja petijuma tiek analiz€ti gan intraplana, gan ekstraplana faktori.

Turpmak tiks teorétiski analizéti un eksperimentalaja petijuma izpéetiti sadi
psihologisko labklajibu ietekmgjosi faktori: darbs (nodarbinatiba), socialais statuss,
religiozitate (ticiba Dievam), gimenes attiecibas, piedaliSanas sabiedriskaja dzive
(socialas attiecibas), veseliba, materiala nodroSinatiba, izglitiba, briva laika
pavadiSana, personibas attistiba.

PWB ietekmé&joSus faktorus detalizéti apskatijis pétnieks Maikls Argails,
noradot uz socialo attiecibu un sociala atbalsta nozimigo lomu saistiba ar
labklajibu. Argaila klasiska darba ,,Laimes psihologija” (The Psychology of
Happiness) vértiba jaatzimé saistiba ar vesturisko un plaso labklajibas, ipasi
subjektivas labklajibas, petijumu analizi rietumu civilizacijas konteksta.

Socialas attiecibas jeb mijattiecibas ar citiem individiem Straks un Argails
min ka galveno un, iesp&jams, ar1 vienigo PWB avotu, pamatojoties jau Kempbela
un lidzautoru 1976. gada veiktaja amerikanu dzives kvalitates izpéte. Sis PWB
izpratnei biitiskais Kempbela darbs operacionaliz€ atseviSkus faktorus, kas, budami
socialas esamibas sastavdala, ietekmé PWB: gimenes dzive, lauliba, finansialais
stavoklis, dzives apstakli, darbs, draudziba, veseliba, atpita (Strack, Argyle,
Schwarz, 1991; Argyle, 2001).

Draudziba ka socialo attiecibu komponents visizteiktak koreleé ar laimes
izjutu un vispargju apmierinatibu ar dzivi salidzinajuma ar laika pavadiSanu
vienatné vai gimenes loka, pie tam draudzibas nozimiba psihologiskas labklajibas
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konteksta individa ontogenézes gaita palielinas, sasniedzot apogeju pusaudzibas
perioda, tad relativi zaud€jot prioritaro socialo attiecibu komponenta lomu agrina
brieduma gados, kas orientéti uz produktivu gimenes attiecibu veidoSanu, un
atgiistot savu nozimi vélakos brieduma periodos.

Tiek novérotas zinamas gender atSkiribas sievieSu draudzibai realizgjoties
pamata ka socialam atbalstam un emocionalam piekerSanas attiecibam, bet virieSu
draudzibai — ka iesaistei kop€ja darbiba noteiktu uzdevumu paveiksanai, draudzibas
pozitiva ietekme uz labklajibu koreleé gan ar fizisko, gan garigo veselibu, ko
apstiprina virkne p&tijumu (Gazue et.al., 1996; Lin, Thompson, Kaslow, 2009).

Socialas esamibas labklajibu ietekm&joSs nozimigs komponents ir arl
partnerattiecibas, milestiba, lauliba un gimene. Analogiski draudzigu attiecibu
teguldijumam PWB, arT milestiba, lauliba un partnerattiecibas funkcioné pozitivi,
to ietekme korel€ ar attiecibu emocionalo tuvibas pakapi un paradas fiziskas
veselibas un mirstiguma raditajos.

Lauliba ka pozitivu emociju avots manifest€jas attiecibu pirmaja posma,
saglabajot nozimigumu ar1 turpmak, sakotn€jo emociju intensitati aizvietojot prieka
emocijai, kas kauzali atkariga gan no komunikacijas biezuma partnerattiecibas vai
lauliba, gan no ta, cik subjektivi interesanta individiem ta ir.

Lidzigi ka draudzibas attiecibas ar1 milestiba saistas ar individa
kognitivajiem procesiem, pozitivi ietekméjot pasvertejumu, ko var skaidrot ar
partnera idealizaciju un identific€Sanos ar partneri, izjutot ka dalu no sevis,
rezultata paaugstinot personisko pasvertejumu.

Vidgji lauliba sastavosie individi ir laimigaki, neka vientulie, ko apstiprina
gan atsevisSki miisdienu pétijumi (Diener, Oishi, Lucas, 2003), gan Eirobarometra
veiktas izpetes reprezentativas liela apjoma izlas€s, kuras ietverti tiikstoSiem
respondentu.

Laulata zaud€jumam ir izteiktaka negativa ietekme uz labklajibu, kas
atspogulots ari tada misdienu autora ka A.Petersa pétijuma, ipaSu risku
psihologiskajai labklajibai novéro virieSiem vélina brieduma perioda, kas zaud&jusi
partneri (Peters, 1997).

Nakosais faktors, kas hipotetiski tiek saistits ar labklajibas aspektu —
apmierinatibu ar dzivi - ir darbs, kas ietekmé gan individu psihisko, gan fizisko
veselibu. Longitudialos pétijumos, ka atzimé Argails, hipotétiska saikne starp
nodarbinatibu un apmierinatibu ar dzivi ir apstiprinajusies, tomér, raksturojot
korelacijas virzienu, var teikt, ka apmierinatiba ar dzivi kopuma spécigak ietekmé
apmierinatibu ar darbu, neka otradi (Argyle, 2001). Pie tam apmierinatiba ar darbu
Eiropa veiktajas izpetes apliecina vaju korelaciju ar ienakumu Iimeni, bitiskaks ir
veicama darba saturs un darba attiecibu kvalitate. Vispargja labklajiba un
apmierinatiba ar darbu saistds ar1 ar profesijas statusu, kas sevi ietver virkni
komponentu ka atalgojums, darba apstakli un prasmju pielietojuma iespgjas.

Alternativus darba raksturojumus, kuri var ietekmét labklajibas izjiitu,
sniedzis pétnieks Varrs, izdalot atalgojuma un darba apstaklu aspektus; Varrs ari
norada, ka profesionalie faktori lineari nesaistas ar labklajibas izjutu — ja darba
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apstaklu kvalitate un atlagojuma apjoms parsniedz nosacitu kvalitativu vai
kvantitativu slieksni, vairs nenovéro pozitivu ietekmi. P&tnieks ming&jis ari tadus
labklajibas konteksta bitiskus darba raksturojumus ka iesp&ja vadit vai kontrol&t
darba procesu, iegiito prasmju un iemanu izmantosana, darbam izvirzitas prasibas,
nepiecieSamo darbibu un uzdevumu daudzveidiba, ar&jas vides stabilitate un
noteiktiba un komunikacijas iesp€jas ar citiem individiem (Warr, 2007).

Ka atsevisku labklajibu ietekm&joSu intraplana faktoru Argails apliko
religiju. Kaut ari religiozitate vaji korele ar laimes izjltu, tomér ta saistas ar
noteiktiem labklajibas aspektiem. Biitiski atzimét, ka laimes izjutu sekmé konkrétas
religiskas aktivitates, pieméram, regulara baznicas apmeklé$ana, nevis kadi ieksgji
religiozitates raksturojumi, kas lauj izvirzit pienémumu par konkréta faktora
socialo pamatu, ka to netiesi apstiprina ar1 Eirobarometra pétijumi 14 valstu liela
apjoma izlas@s par baznicu apmekléSanas biezuma saikni ar apmierinatibu ar dzivi
(Argyle, 2001). Tomer, piemeéram, O.Veina un M.Spinellas 2007.gada veiktaja
pétijuma aplikoti religiozitates neirobiologiskie komponenti. Individiem, kuri
piedalas religiskos ritualos, pilda religiski orientétas darbibas (pieméram, Bibeles
vai Korana lasiSana), var fiksét noteiktu smadzenu rajonu aktivaciju, Tpasi pieres
dalas garozas, kas pozitivi ietekmé PWB (Wain, Spinella, 2007).

Ka vienu no ekstraplana faktoriem, kas ietekmé PWB var minét socialo
stavokli. Pieradits, ka socialais statuss var iespaidot gan garigo, gan fizisko
veselibu. Pec Rifas PWB modela parametram ,,socialais statuss” var pielidzinat
raditaju ,,ikdienas prasibu istenoSana”. Tadg€jadi, ja cilveéks zina, kadus sabiedriba
pieejamos resursus vin$ var izmantot, un ir apmierinats, ka var vadit savu ikdienas
dzivi, vinam ir vieglak adapt@ties sabiedriskaja dzivé un pienemt savu statusu
(Svence, 2009).

Psihologisko labklajibu ietekmé arT materialais stavoklis: cik liela méra
cilveks ir apmierinats vai neapmierinats ar to. Ka konstatéts Adler, Boyce, Cohnen
et.al. petijumos, tiem cilvékiem, kuri ir nabadzigi un cie§ trikumu, ir tendence
dzilak pardzivot fizisku un garigu saslimSanu, lielaku stresu dzive, neka tiem, kuri
ir sociali veiksmigi un partikusi.

Viens no intraplana faktoriem, kas ietekmé psihologisko labklajibu ir
izglitiba. Izpetot dazadu ar izglitibu saistitu aspektu (intelektualais koeficients,
vecaku izglitiba, ienakumi, profesijas respektablums) ietekmi uz psihologisko
labklajibu, atklajas, ka izglitiba ir svarigs psihologiskas labklajibas izjiitas faktors —
jo izglitotaks cilveéks, jo augstaki ir psihologiskas labklajibas raditaji (Ryff, Magee,
Kling,Wing,1999).

Briva laika pavadiSana bitiski ietekmé visus PWB aspektus, 1pasi pozitivas
emocijas, psihisko un fizisko veselibu. Vislabvéligaka ietekme ir nodarbibam ar
fizisko kultliru un sportu, ka art piederiba dazadam intereSu grupam. Pozitivas
emocijas nosaka tieSa fiziologiska iedarbiba, piem&ram, energiskas nodarbibas ar
sportu ietekme endorfinu izstradi organisma.

Psihiska veseliba uzlabojas tadél, ka briva laika pavadiSana ietekmé
pozitivas emocijas un palidz mazinat sasprindzinajumu. Fiziskas veselibas
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uzlaboSanas saistita ar veseligaku dzivesveidu, relaksaciju un sociala atbalsta
pozitivo ietekmi uz imiinsist€ému.

Pozitivo briva laika pavadiSanas ietekmi uz PWB dalgji var izskaidrot ar to,
ka ar daudzveidigam nodarbibam tiek apmierinatas socialas vajadzibas, pateicoties
apmierinajuma izjitai, kas tiek gtita no sekmigas uzdevumu veikSanas un griitibu
parvaréSanas, kas realiz€jas ar noteiktu iemanu starpniecibu (Apraiin, 2003).

Personibas attistiba ka PWB ietekmé&joSs faktors ietver nepartrauktas
attistibas izjitu. Cilvéks sevi uztver ka subjektu, kas nepartraukti attistas,
paplaSinot savas robezas. Personiba, kura attistds ir atvérta jaunai pieredzei, tai
raksturiga sava potenciala realiz€Sanas izjiita, kad tiek saskatiti sevis un savas
uzvedibas uzlabojumi laika gaita. Ar1 realaja dzivé notiek parmainas, kas apliecina
zinasanas par savas darbibas efektivitati. Aprakstitais personibas stavoklis saistas ar
augstu PWB, savukart, ja péc min€tajiem parametriem ir zemi raditaji, tad cilvéks
jitas neapmierinats ar sevi, saskata sava pagatné daudzas kliidas un nerealiz€tas
iespgjas, ir norlip€jies par noteiktam savas personibas 1pasibam un v€las bt citads
— kopuma, tads stavoklis raksturojas ar zemu PWB.

Cilvekam, kuram triikst personibas attistibas izjiitas, biezi vien ir gritibas
veikt parastas ikdienas darbibas, trukst izjitas, ka dzivei ir jéga, netiek saskatitas
nakotnes perspektivas, domin€ personibas stagnacijas izjita, liekas, ka nenotiek
attistiba, cilvéks turas pie jau esosa, jiitas garlaikots, nav intereses par savu dzivi
(Svence, 2009).

Veseliba tiek definéta ka fiziska, psihologiska un sociala labizjita. Autors
apskata fizisko veselibu ka PWB noteicosu faktoru. Fiziska veseliba var bitiski
ietekmét cilveka PWB — ja cilvékam ir laba fiziska veseliba un subjektivi savas
veselibas stavoklis tiek novertets ka labs, tad biitiski paaugstinas optimisms un ar to
saistitais pozitivo emociju skaits. Pozitivs emocionalais noskanojums ir cilvéka
resurss, laimes un psihiskas un fiziskas veselibas pamats. Paaugstinas aktivitate
darba un radosas domasSanas sp¢jas, kas biitiski ietekme arT citu iesp&ju realizaciju
(Svence, 2009).

Laba fiziska veseliba rada priekSnoteikumus sava potenciala realizacijai,
tatad ar1 personibas izaugsmei, kas, ka jau minéts ir svarigs PWB noteicoSs faktors.

Cilvekiem, kuri ir noriipgjusSies par savu veselibu, raksturigs augstaks
depresijas un trauksmainibas Itmenis (Apraiin, 2003)

Pétijuma organizacija un norise
Organization and procedure of invsetigation

Petjumam tika izvirzits meérkis izpétit idedlo PWB noteicoSo faktoru
nozimigumu un realo PWB noteicoSo faktoru apmierinatibas Iimeni respondentu
grupa. Atbilstosi izpétitajiem faktoriem izveidot idealas un realas PWB modelus.

Petjuma tika iesaistiti Rézeknes Augstskolas 1. un 2. kursu klatienes
studenti un vinu vecaki. Kopa pétijuma tika iesaistiti 115 respondenti.

Ar anketéSanas palidzibu par respondentiem tika ieguti $adi sociali -
demografiskie dati: dzimums — 40,9% sievietes, 59,1% viriesi; vecums — 41,7% 18
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— 25 gadi, 20 % 26 — 40 gadi, 38,3% 41 — 55 gadi; izglitiba — 44,3% vidusskolas,
25,2% vidgja profesionala, 30,4% augstaka; dzives vieta — 37,4% lauku iedzivotaji,
62,6% pils€tas iedzivotaji; nodarboSanas: 38,3% stud€, 55,7% strada, 6,1%
bezdarbnieki; sociala aktivitate — 81,7% aktivi piedalas sabiedriskaja dzive, 18,3%
necensas piedalities sabiedriskaja dzive.

Izveidotaja respondentu grupa tika pétiti 10 biitiski PWB noteicosi faktori:
laba veseliba, labas attiecibas ar gimeni, labs darbs, materiala nodroSinatiba,
patitkama briva laika pavadiSana, laba izglitiba, personibas attistiba, socialais
statuss, ticiba Dievam, piedaliSanas sabiedriskaja dziveé. Minétie faktori tika
ieklauti autora sastadita anketa, kura respondentiem tika piedavat ranzet faktorus
péc to subjektiva nozimiguma psihologiskas labklajibas sasniegSsana un péc to
realas apmierinatibas [imena respondentu dzive.

Pétijjuma rezultati
Results
Pétijuma pirmaja etapa tika noteikts idealas PWB noteicoso faktoru
nozimigums un realo PWB noteicoSo faktoru apmierinatibas Iimenis. P&tljuma
rezultati ilustréti 1.attela.
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1.att. Idealo un realo psihologisko labklajibu noteicosie faktori
Factors of ideal and real psychological well — being

Petjuma rezultata tika konstatéti faktori, kas nosaka petamo idealo PWB,
(faktori ranZ€ti péc to nozimiguma respondentiem no svarigaka uz vismazak
svarigo), ka arT tika noteikta realas PWB veidojoSo faktoru apmierinatibas pakape
(faktori ranZeti péc to apmierinatibas pakapes). Rezultati ilustréti 2. tabula.
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Visnozimigakie respondentu grupa idealas un realas PWB gadijumos ir faktori
labas attiecibas ar gimeni un laba veseliba.

Vislielakas atSkiribas starp idealo un realo PWB konstatétas faktoriem labs
darbs, materiala nodroSinatiba un laba veseliba — $is atSkiribas liecina par
respondentu neapmierinatibu ar minétajiem savas dzives aspektiem.

Vismazakas atSkiribas starp idealo un realo PWB tika konstatétas faktoriem
personibas attistiba, laba izglitiba un socialais statuss, kas liecina par respondentu
apmierinatibu ar Siem dzives aspektiem.

Viszemakais nozimigums gan idealas, gan realas psihologiskas labklajibas
gadijuma tiek pieSkirts faktoram ticiba Dievam. Bez tam, maz nozimiga
respondentiem ir piedaliSanas sabiedriskaja dzive.

2. tabula
Idealas PWB faktoru nozimigums un realas PWB faktoru apmierinatibas
pakape
Significance of factors of ideal PWB and lewel of satisfaction of factors of real
PWB
Faktora Faktora
nozimigums Idealas PWB faktors apmierinatiba | Realas PWB faktors
idealaja realaja PWB
PWB
1. Laba veseliba 1. Labas  attiecibas  ar
gimeni
2. Labas attiecibas ar gimeni 2. Laba veseliba
3. Labs darbs 3. Laba izglitiba
4, Materiala nodroS$inatiba 4, Pattkama briva laika
pavadiSana
S. Laba izglitiba o. Materiala nodrosinatiba
6. Personibas attistiba 6. Personibas attistiba
7. Socialais statuss 7. Labs darbs
8. Pattkama  briva laika 8. Socialais statuss
pavadiSana
9. PiedaliSanas sabiedriskaja 9. PiedaliSanas
dzive sabiedriskaja dzive
10. Ticiba Dievam 10. Ticiba Dievam

Analizéjot faktoru briva laika pavadiSana, tika konstatets, ka reala
apmierinatiba pec §1 faktora ir augstaka, neka idealais 81 faktora nozimigums, kas
varétu biit saistits ar respondentu sniegto neobjektivo §1 faktora novertejumu.
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P&tamaja respondentu grupa vérojamas gender — atSkiribas PWB noteicoso
faktoru novertéjuma. Sievietem visnozimigakie faktori idealas PWB sasniegSana ir
labas attiecibas ar gimeni un laba veseliba, bet virieSiem — materiala nodro$inatiba
un labs darbs. Savukart, novertéjot realas PWB noteicoSo faktoru apmierinatibas
Iimeni sievietes uzskata, ka vispilnigak vinu dzivé ir apmierinatas labas attiecibas
ar gimeni un laba izglitiba, bet virieSi uzskata, ka $adi faktori ir laba veseliba un
laba izglitiba.

Nakamaja petijuma etapa, izmantojot izpetitos idealas un realas PWB faktorus
iesp&jams izveidot idealas un realas psihologiskas labklajibas modelus, kuri
ilustréti 2. un 3.attela.

Secinajumi
Conclusions

e Psihologiskas labklajibas fenomena izpéte ir aktuals misdienu psihologijas
uzdevums; joprojam ir maz pétiti konstrukta metodologiskie jautajumi, kas
tieSi jamera ka psihologiska labklajiba un ka tas biitu jadara.

o Ka butiskus PWB noteicoSus faktorus var definét darbu (nodarbinatiba),
socialo statusu, religiozitati (ticiba Dievam), gimenes attiecibas, piedalisanos
sabiedriskaja dzivé (socialas attiecibas), veselibu, materialo nodroS$inatibu,
1zglitibu, briva laika pavadiSanu un personibas attistibu.

e Pétijuma rezultata ka biutiskakie faktori idealas PWB sasniegSana un ka
faktori, ar kuriem ir vispilnigak apmierinati respondentu grupa tika noteikti
veseliba un labas attiecibas ar gimeni.

e Viszemakais nozimigums gan idealas, gan realas psihologiskas labklajibas
gadijuma tiek pieskirts faktoram ticiba Dievam. Bez tam, maz nozimiga
respondentiem ir piedaliSanas sabiedriskaja dzive.

e Netika konstat€tas biitiskas atSkiribas starp idealo un realo PWB faktoriem
personibas attistiba, laba izglitiba un socialais statuss, kas liecina par
respondentu apmierinatibu ar Siem dzives aspektiem.

e Biitiskakas atSkiribas starp idealo un realo PWB konstatétas faktoriem labs
darbs, materiala nodroSinatiba un laba veseliba — §is atSkiribas liecina
respondentu neapmierinatibu ar minétajiem savas dzives aspektiem.

e Pastav atSkiribas starp dzimumiem idealas un realas PWB noveértéjuma.

Summary
Along with the development of the understanding of psychological wellbeing
(PWB) as an abstract and multidimensional construct a tendency appeared to create
PWB models including various factors influencing wellbeing. Multifactor
explanations broaden knowledge about psychological wellbeing better than single-
factor models. All factors influencing psychological wellbeing can be classified as
internal and external factors. Internal factors are related to a personality, its internal
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world, but external factors refer to social environment where a personality
functions. In the current research there analyzed both internal and external factors.

It is possible to define the following main factors determining psychological
wellbeing: job (employment), social status, religiosity (belief in God), family
relations, participation in public life (social relations), health, material wellbeing,
education, spending leisure time, personal development.

There was organized research in which the experimental sample was the
students of Rezekne Higher Education Institution and their parents — thus various
age groups were explored. The following aim of the research was set: to explore the
significance of ideal and real factors determining PWB and according to it create
the models of ideal and real PWB.

As a result, there were identified the following main factors determining the
research ideal PWB (factors were ranged according to their significance to
respondents in the descending order from the most important to the least important
one):

Good health;

Good family relations;
Good job;

Material wellbeing;

Good education;

Personal development;
Social status;

Pleasant leisure time;
Participation in public life;

10 Belief in God.

As a result of the research on the significance of the factors determining the real
PWB there were identified the following subjective significance of factors (factors
were ranged according to their significance to respondents in the descending order
from the most important to the least important one):

Good family relations;
Good health;

Good education;

Pleasant leisure time;
Material wellbeing;
Personal development;
Good job;

Social status;
Participation in public life

10 Belief in God.

Good family relations and good health are the most significant factors among
the respondents in case of the real and ideal.

The most significance differences between the real and ideal PWB were
identified for such factors as good job, material wellbeing and good health — these
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differences showed respondents’ dissatisfaction with the aspects of their life
mentioned above.

The least differences between the real and ideal PWB were identified for such
factors as personal development, good education and social status, which proved
respondents’ satisfaction with these aspects of their life.

The least significance both in case of the real and ideal psychological
wellbeing was attributed to the factor belief in God. Besides, participation in public
life seemed insignificant to the respondents.

Analyzing the factor of spending leisure time it was determined that real
satisfaction with this factor was higher that the ideal significance of this factor,
which could be related with subjective evaluation of this factor provided by the
respondents.
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Abstract. The study ,, Evaluation of the project influence on the development of inclusive
education in project schools” was implemented from 2009 till 2011 in the project
“Qualitative inclusive education for special needs children” (Education initiative centre, State
Education content centre, Soros Foundation Latvia, more information in: http://www.iic.lv)
with the aim to find out whether the project results brought changes in defined inclusive
education indicators. The article analyzes how the cooperation of school’s pedagogues in
promoting inclusive education in general comprehensive school has improved as a result of
the project.

Keywords: Inclusive education, Inclusive school, Index for inclusive education, pedagogues’
cooperation for inclusive education.

Introduction

Inclusive education both in the world and in Latvia is one of the most
controversially assessed issues (Farrel, Ainscow, 2002, Nimante, 2008), at the same
time since the end of the nineties of the previous century till nowadays it has
become the pedagogical topicality of Latvia. The topicality of inclusive education
has been promoted by the movement of “inclusive education” or “education for
all” in the world, Latvia’s joining the European Union as well as the political
endeavors of Latvia to ensure qualitative and accessible education to every pupil in
Latvia. Several internationally ratified documents, which also Latvia has approved,
have promoted the development of inclusive education in Europe. The most
important documents of the recent years are: resolution of the European Council in
2003 Promoting the employment and social integration of people with functional
disturbances, resolution of the European Council in 2003 Ensuring equal
possibilities to pupils and students with functional disturbances in education and
training. All European countries have ratified UNESCO Salamanca declaration
which (UNESCO, 1994), which is considered the first internationally
acknowledged document in the world that defines inclusive education (Peters,
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2007). Among other things it says that “Regular schools with this inclusive
orientation are the most effective means of combating discriminatory attitudes,
creating welcoming communities, building an inclusive society and achieving
education for all; moreover, they provide an effective education to the majority of
children and improve the efficiency and ultimately the cost — effectiveness of the
entire education system.” (UNESCO, 1994, Article, 2) The conclusions and
recommendations of the 48" session Inclusive education: the Way of Future of the
International Conference on Education (ICE) (2008) confirms that inclusive
education is a continuous process the aim of which is to offer qualitative education
for all.

Though discussions on inclusive education have been extensive, there are
comparatively few studies on inclusive education in Latvia. (Nimante, 2008,
Includ-es case-study: pre-primary school, 2008, Bérzina, 2010, Gento, Maslo,
Nimante, 2011). The Consultative Board was established in 2009 in the project
“Qualitative inclusive education for special needs children” that from 2009 till
2011 was implemented by Education initiative centre in cooperation with State
Education content centre and Soros Foundation Latvia, which carried out a study
“Evaluation of the project influence on the development of inclusive education in
project schools”. Dr. paed. Dita Nimante, Dr. paed. Linda Daniela, Mag. psych.
Gundega Demidova, Mag. paed. Sandra Kraukle, Bak. paed. Sandra Pumpure, Bak.
psych. Kristine Liepina, Sarmite Dauge participated in different stages of the study
(adaptation of the questionnaires, distribution and collection of questionnaires,
feeding data in the electronic environment, data processing in the program — SPSS-
18, interpretation of the obtained results). The aim of the study was to find out
whether changes have been achieved in some indicators (variables) of inclusive
education as a result of the project. The authors of the article will analyze how the
cooperation of school’s pedagogues in promoting inclusive education in general
comprehensive school has improved as a result of the project.

Research question. How did the mutual cooperation of the school’s staff
improve as a result of the project?

Description of the research basis. Participants of the study were: 9 general
comprehensive schools from three regions of Latvia (Kurzeme, Zemgale and
Vidzeme), schools are different as regards the number of pupils and the school type
— elementary, basic and secondary schools participated in the study. Two out of
nine schools have several years’ experience in integrating children with special
needs in a regular school as well as in implementing the child-centered program
“Step by step” where one of the most essential values is inclusive education.
Though formally (when applying for the participation in the project) schools had
defined that they are inclusive schools, the project researchers faced the situation
when part of the teachers did not comprehend it as the mission of the school but
more like a necessity dictated by the reality of the life. Inclusive education in
schools was, firstly, understood as increasing the accessibility of education and its
quality for all children, welcoming children with special needs, ensuring qualitative
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education for all children, including those who have learning difficulties thus
ensuring that these children stay at school and they do not need to attend another
educational institution (for example, welcoming pupils with special needs,
licensing special education programs, integrative programs). Secondly, it was
understood as broadening of school’s functions (for example, establishing the
boarding school, broadening the offer of interest education). Though the project
was implemented in the whole school Grade 3 of all project schools was chosen for
evaluating the project influence. The measurement was performed in Grade 3 and
after a year with the same pupils when they were in Grade 4. N pupils= 350 at the
beginning of the study and 300 at the end of the study in Grade4. N parents= 343
at the beginning of the study and 239 at the end of the study, and N teachers = 270
at the beginning of the study and 173 at the end of the study. The article will
analyze the summarized results from the teachers’ questionnaires.

Description of the methodology of the research. There were several
stages in the study: 2009 — selection of the methodology; the researchers chose the
English version of the “Index for inclusive education” (Booth, Ainscow, 2002) and
its adapted Latvian version (Indekss ieklaujosajai izglitibai, 2006); definition of the
variables (indicators) (see Appendix 1), preparation of the questionnaire, its testing
and correction. January 2010 — the first distribution of the questionnaires.
September 2010 - summarizing the first data. January 2011 — the second
distribution of questionnaires; may 2011 - data processing, conclusions.
Questionnairing was organized in two stages — the first stage was at the beginning
of the study in January 2010 and the second in January 2011 when the project
results were evaluated. The features of inclusive school characteristic to each
school involved in the project were found out with the help of the questionnaire
when the respondents had to choose the answer to the statements from “yes; rather
yes; rather no; no”. The answers were coded “Yes”- 1; “Rather yes”- 2; “Rather
no”- 3; “No” - 4. The questionnaires were anonymous and answers to the questions
were used only in a summarized way that facilitated the respondents’ possibility to
express freely their opinion.

The obtained quantitative data were process in the Program SPSS 18
(Statistical Package for the Social Sciences), Chronbach’s Alpha method was used
to establish the distribution of frequencies and data validity in the summarized
answers. The results obtained at the beginning of the study and at the end were
compared at the end of the study to evaluate the gains of the project. This article
will evaluate the questionnaires filled in by the teachers.

Theoretical foundation of the research. Education of teachers in the field
of inclusive education is defined as one of the key principles of the inclusive
school. (European Special education development agency, 2009). In order teachers
were able to work in an inclusive school they need not only the understanding of
what inclusive education is but also a positive attitude and stable value system.
Besides understanding, attitude and values the teacher also needs knowledge and
skills. The teacher should not only know what inclusive education is but he/she
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should also need diverse pedagogical competences to be able to work in an
inclusive environment. (Ntmante, Tubele, 2010). Starting the work in “an inclusive
class” the teacher should know and be able to: assess, diagnose pedagogically the
pupils’ educational needs; the teacher should possess the skills to analyze, plan,
cooperate and the ability to ask advice from the colleagues, the ability to handle
pupils’ behavior problems, the lack of motivation; the teacher should have good
communication skills. In order to solve prolems in such a class the teacher should
be able to form humane relations. (Crisci, 1981). Ainscow closely links the
development of inclusive education in schools with the teachers’ professional
growth and education, cooperation in problem solving. (Ainscow, 1994). One of
the most important skills that the teacher needs in an inclusive school is the
cooperation skill and the ability to work in a team. (European Special education
development agency, 2009). The teacher should cooperate in the inclusive school
because the teacher in the pedagogical process of an inclusive school faces different
problems and challenges which cannot be solved by oneself, being locked away in
one’s classroom. Bérzina (Bérzina, 2010). admits that only by cooperating teachers
can overcome the challenges of inclusive education at school. The traditional
teacher who is used to work “behind the closed door” and alone take the whole
responsibility, who usually and traditionally tries to do everything alone, on his/her
own, in the inclusive school “breaks”, he/she becomes exhausted; it seems that
everything is additional work and he/she is overwrought. The cooperation among
teachers in planning the teaching process, in ensuring the support, in problem
solving plays the decisive role in implementing inclusive education at school.
Therefore the implementation of inclusive education results in changing the whole
school culture or as Skrtic has named it- the professional culture of the school.
(Skrtic, 1991). The school tends to become more child-centered, school becomes a
place which is meant for children. At the same time it should be admitted that it is
not easy for the school to take over inclusive education because it is a complex
phenomenon. In inclusive schools the school itself changes — school policy
changes, school culture and school activity change, the way how the school
implements teaching and learning changes. (Booth, Ainscow, 2002).

Teachers share their experience and look for joint solutions in the
professional culture of inclusive education. Teacher changes what happens in the
classroom. Lypsky and Gartner express their view on inclusive schools indicating
that though there is no unified model or approach the inclusive schools are similar
because these schools have similar features and values. (Lipsky, Gartner,1999, p.
17). Teachers’ cooperation is mentioned as an important prerequisite for
implementing inclusive education at schools. Giangreco (Giangreco,1997). agrees
that teachers’ cooperation in a team and agreed opinions are singled out as the first
features of an inclusive school. One of the instruments, methodological aid that has
been developed in Great Britain to promote the development of inclusive schools is
the “Index for inclusive education” (further in the text — index). (Booth, Ainscow,
2002). 11 authors of the Index — university faculty, experts, practitioners — have
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approbated several times and twice re-worked this instrument to make it a more
effective assistant in the development of inclusive schools. The Index defines
inclusive education in the broadest sense of its understanding: “It is concerned with
minimizing barriers to learning and participation, whoever experiences them and
wherever they are located within the cultures, policies and practices of a school.”
(Ainscow, 2002, 30.p). The Index singles out three dimensions — inclusive culture
and its development, inclusive policy and its establishment, inclusive action and its
improvement. Each dimension has several indicators. It is possible to mark out
several indicators that directly refer to teachers’ cooperation. The authors of the
study on the basis of the “Index for inclusive education” identified also several
variables that were included in the teacher’s questionnaire and which reveal
teachers’ cooperation for promoting inclusive education: Mutual cooperation of the
school’s staff; teachers as partners for each other in planning, implementing and
analyzing their work; School community has a common understanding about
inclusion; teachers of the school learn from each other as well as their competences
are fully used at school. These variables will be analyzed in the article.

Research results. Evaluating the obtained results relating to the cooperation
of the school’s staff with each other it is possible to conclude that data have
changed during a year they have moved closer to the answer “Yes” as well as the
showings of standard deviation have decreased. Though considerable progress is
not observed the results still reveal a tendency which indicates that the purposeful
activities in the project have facilitated teachers’ willingness to cooperate (see
tablel). Cooperation in the project was not spontaneous as it most frequently
happens at school but it was purposefully organized. Teachers’ further education
and the exchange of teachers’ experience (lesson observation and lesson analysis)
as well as joint workshops in which the teachers had a possibility to share their
experience and demonstrate the most effective strategies for work in inclusive class
were organized in the project. As a result of further education organized in the
project teachers acquired definite skills how to plan differentiated lesson in their
subject, how to adjust support activities for pupils with learning difficulties, how to
achieve the lesson plans making the necessary adjustments in the teaching/learning
process, how to cooperate in order to achieve the set learning outcomes.

Table 1
Cooperation among the school staff kolas
School staff cooperates with each other
Beginning of the study Mean 1,55
N 270
Std. Deviation ,606
End of the study Mean 1,52
N 173
Std. Deviation ,587

Evaluating the obtained results on the question whether teachers are partners
in planning the teaching it is possible to conclude that teachers with certainty have
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chosen the answer “Yes” as well as the showings of standard deviation have
decreased. Though progress is not observed, the results show the tendency which
indicates that the purposeful activities organized during the project have facilitated
teachers’ cooperation and partnership in planning the teaching/learning process.
(See Table 2) Joint planning of the work in theory is mentioned as an essential
prerequisite for implementing inclusive education at school. During the project
teachers’ skills of joint planning, cooperation with different specialists were
improved.

Table 2

Teachers are partners in planning teaching/learning

Pedagogues are partners in planning teaching/learning (teachers)

Beginning of the study Mean 1,62
N 269
Std. Deviation ,668

End of the study Mean 1,55
N 173
Std. Deviation ,642

Evaluating the obtained results on the question whether teachers at school
learn from each other and whether their competences are fully used allows
concluding that also answers concerning this indicator of the index of inclusive
education have increased closer to the answer “Yes” and the showings of standard
deviation have decreased. Though progress is not observed also with this indicator,
the results still show a tendency which indicates that purposeful project activities
have resulted in fact that teachers have started learning from each other and they
feel that their competences are more widely used. (See table 3). The result of such
cooperation is gradual formation of an inclusive and positive school environment,
positive relations, openness and readiness to share with other colleagues how they
integrate what they have acquired in seminars, workshops in their everyday work,
and what the results are. This proves that changes in schools cannot be introduced
in a short period of time simply changing the policy formulations; it should be
followed by concrete actions. To ensure that changes are not only in political
decisions but also in the everyday work of every teacher, that principles of
inclusive education are observed in everyday life, a long-term planned work is
necessary which, in its turn, will positively influence every pupil, increase the
quality of education for all regardless their individual educational needs. The
questionnaires filled in by the teachers where they had a possibility to express their
ideas about the main gains in the project more widely were summarized at the end
of the project. Teachers acknowledge that “The influence was positive because in
this project teachers share information, experience and the obtained results.”
Promotion of purposeful cooperation changes the existing cultural environment of
the school and thus also the professional culture of teachers. Teachers are more
ready to learn from each other. As teachers themselves have written: “Teachers pay
more attention to this, they often discuss the unclear issues, share the experience.”
This indicates that it is possible within a year to achieve changes in teachers’
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attitude to their work, to look for cooperation possibilities and to learn from the
others thus decreasing the time spent on searching individual solutions to problems.
Also the mutual trust among the teachers increases which in long run can decrease
thus a phenomenon characteristic to pedagogical environment as “the burnout”.
Table 3
Teachers at school learn from each other and their competences are fully
used at school

Teachers at school learn from each other and their competences are fully used at
school
Beginning of the study Mean 1,63
N 268
Std. Deviation ,589
End of the study Mean 1,51
N 173
Std. Deviation ,643

The obtained results (See Table 4) on teachers’ understanding on inclusive
education show that at the time (2009-2011) when teachers studied together,
cooperated with teachers from other project schools, implemented the principles of
inclusive education in their schools, their understanding of inclusive education has
also changed. The obtained results where the indicator about a common
understanding in teachers’ answers has been clear “Yes” also indicate it. It shows
that the purposeful project activities have contributed to increasing the teachers’
understanding of the necessity to observe the principles of inclusive education.
Though the results have not changed radically the tendency is positive and thus
there is hope that teachers not only understand how to do it but also are able to
apply their knowledge, skills and competences in observing the principles of
inclusive education. To make the results long lasting and to really change the
cultural environment of the school it is necessary to continue such work with
teachers including these principles both in education of the future teachers and in
improving the in-service teachers’ professional competence. The work purposefully
started in the project that has facilitated the teachers’ cooperation, learning together
and learning from each other should be continued.

Table 4

There is common understanding on inclusive education at school

There is common understanding on inclusive education at school

Beginning of the study Mean 1,84
N 264
Std. Deviation , 745

End of the study Mean 1,74
N 173
Std. Deviation ,812

Conclusions. The analysis of the obtained results prove that on the whole
there are positive tendencies in all the analyzed variables which indicates that the
purposeful activities performed during the project have facilitated teachers’
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cooperation, which, in its turn, has promoted the understanding of inclusive
education and will definitely in future promote the development of inclusive and
positive environment at school. The pedagogues’ cooperation implemented during
the project was not spontaneous but purposefully organized. Teachers’ further
education, exchange of good practice (lesson observation and analysis), workshops
promoted teachers’ cooperation, mutual learning from each other, joint planning;
teachers’ sense that their competence is more fully used at school on the whole
increased.

This conclusion confirms the conclusions obtained as a result of theoretical
analysis that the development of teachers’ cooperation skills is one of the main
preconditions of promoting the environment of inclusive school. As a result of such
a purposefully organized process the teacher is able to overcome the competence
boundaries of a traditional teacher that go beyond just “teaching the particular
school subject”; the teacher stops feeling solitary responsible for the outcome of the
work. In an inclusive school the teacher understands that it is the result of joint
work and cooperation.

Taking into account the results of the study it can be concluded that it would
be valuable also for teachers of other schools to take over the good experience
established in the project that facilitates cooperation for promoting inclusive
education at school. As it was stated in the project the teachers who have acquired
professional education 10 and more years before had not mastered such knowledge
and skills during their basic studies. Also those teachers who have acquired
teachers’ professional education during the last 10 years are not sufficiently
prepared for practical work with children in inclusive environment. It means that
purposefully organized teachers’ further education and promotion of cooperation at
school become especially important and it can be implemented in different
untraditional forms as “workplace learning” or “learning through cooperation,
learning from one another”. Teachers themselves admitted at the end of the project
that learning by doing is especially important for teachers. Role plays, workshops
in which teachers are both participants and organizers help best to acquire new
methods, strategies which they immediately can apply in practice. Only practical
acquisition of methods facilitates their introduction in practice. Secondly, equally
important aspect is the teachers’ mutual cooperation that started in the project.
Lesson observation and analysis that follows afterwards can take place both in
one’s own school and in other project schools. The result of such cooperation is
establishment of positive inclusive environment and new professional culture at
school.

The study showed that there are changes in teachers’ opinions, but they are
not considerable; however, they allow concluding that it is possible to initiate
changes in such a short period of time but to ensure essential and long-lasting
changes it should be understood that changes in the cultural environment of the
school, changes in teachers’ attitude and thus making the school an inclusive school
are not possible with short-term activities. It confirms also the idea arrived at as a
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result of theoretical analysis that the formation of an inclusive school is a gradual
and complex process. The improvement achieved in the project schools indicates
the necessity to continue the work as well as to plan in a broader context both the
changes in the education of pre-service teachers and the increase of competence of
the in-service teachers.
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PEDAGOGISKA PERSONALA GATAVIBA IEKLAUJOSAS
IZGLITIBAS REALIZACIJAI VISPAREJAS I1ZGLITIBAS
IESTADE

The readiness of pedagogical personnel to realize the inclusive
education in general educational institution

Aija Kondrova,

Rita Orska,

Marite Rozenfelde
Rézeknes Augstskola, Latvija
E-pasts: Rita.Orska@ru.lv

Abstract. The dilemma between general pedagogical offer and individual needs of every
student has been topical in all ages and now, too. An inclusive education now has been
considered a new hope and a possible solution for the pedagogical dilemma — how to provide
educational and development necessities of every child at comprehensive school. Teacher is a
crucially essential person in the practice of inclusive education. The teachers mostly have to
be professionally competent in order to reveal varied necessities, individual academic
achievements, the social and culture environment, where these students live, of every student;
and it provides an opportunity to find out how to facilitate academic achievements of every
student most efficiently. The research reveals the work conditions of Latgale region teachers
through the implementation of inclusive education at educational institutions of different
level.

Keywords: inclusive education, pedagogical personnel, children with special needs, work
condition.

levads
Introduction

Ieklausana ir viens no aktualakajiem jautagjumiem pedagogija visa pasaulé. ST
procesa pamata ir princips, ka skolam ir jaizglito visi bérni neatkarigi no invaliditates
veida, pakapes vai smaguma vai citam emocionalam, kultiiras, socialam vai
lingvistiskam atskiribam.

Cilvéku diskriminacija saskana ar kadam ipasam vajadzibam noved pie
nevienadas izturéSanas pret viniem un izslégSanas vai ierobeZoSanas no sabiedribas,
socialas dzives. Sociala atstumS$ana mazina iesp€jas piekliit sabiedribas resursiem,
tadiem ka darbs, izglitiba, politiska lidzdaliba. Neiecietiba ir jaskata plasak cilvéku
vertibu sisttma. Mobilitates apstaklos ilgstoSa savstarp&ja paziSanas vairs nav
lespejama, un ta nevar kalpot par saliedétibas resursu. Sabiedriba kliist heterogéna,
daudzveidiga, icklaujot dazadas pieredzes un izcelsmes cilvekus. (Stlmane, Kruks,
2006).

Biitiski ir veidot skolas visiem, jo izglitiba ir saistita ar socialas un ekonomiskas
attistibas meérkiem. ,,Veérsties pret izslégSanu, marginalizaciju un neapmierino$am
sekm&m ir ne tikai pareizi, bet tam ir arT ekonomisks un socials pamatojums. Ja valsti
neizdodas attistit beérnus izglitot sp&jigas skolas, tad rodas zemaka sabiedribas Skira ne
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tikai izglitibas, bet ar1 socialaja un ekonomiskaja zina, un tas var radit nopietnas sekas
gan Sobrid, gan nakotné.” (Rouzs, 2006, 7).

Ieklaujosa izglitiba paredz tadu savstarp€ji saskagotu un koordin€tu pasakumu
kopumu veicinasanu, kuri ir versti uz ikviena skoléna ieklausanos skola, darba tirgii un
sabiedriba kopuma. Saskana ar Salamankas Deklaraciju (1994) skolam japienem visi
bérni neatkarigi no to fiziska, intelektuala, sociala, emocionala, lingvistiska vai cita
raksturojuma. Parastas skolas ar ieklaujosu pieeju ir efektivakais veids, ka cinities pret
diskriminaciju, radit pretimnakoSu apkartéjo vidi, veidot ieklaujoSu sabiedribu un
sniegt izglitibu visiem (Salamankas Deklaracija, 2. punkts, 1994).

Katram skolénam ir tiesibas uz izglitibu demokratiska sabiedriba. Latvijas
Republikas Izglitibas likuma ir noteikts: ,,NodroSinat katram Latvijas iedzivotajam
1espeju attistit savu garigo un fizisko potencialu, lai veidotos par patstavigu un attistitu
personibu, demokratiskas Latvijas valsts un sabiedribas locekli.” (Izglitibas likums,
1998).

Ar ieklaujoso izglitibu tiek apziméts process, kas saistits ar skolas un personala
attistibu un parmainu vadibu. Saja procesa izglitiba tick adaptéta un pielagota ikviena
cilvéka individualajam vajadzibam. IeklaujoSa izglitiba ir domata visiem. Bérni un
jauniesi ar specialam vajadzibam macas kopa ar saviem vienaudZiem, atbilstoSi savam
vajadzibam, sp&jam un kompetences limenim. Ainskovs (Ainscow, 2007) uzsver tris
svarigakos elementus, kas raksturo ieklaujoSo izglitibu: klatblitne, lidzdaliba un
sasniegumi, kur ar jédzienu ,,sasniegumi” nav domats tikai kontroldarba, testa vai
diagnostic€josa darba rezultats — atzime. Liela nozime $aja procesa ir skolotajam, kurs
vada $adu macibu procesu.

A.Medina-Rivila (A. Medina-Rivilla, 2009) norada, lai ieklausanas noritétu
veiksmigi, skolotajiem galvenokart ir jabiit profesionali kompetentiem, lai atklatu
katra skolena dazadas vajadzibas, individualos macibu sasniegumus, to socialo un
kulttras vidi, kura Sie skoléni dzivo, un tas dod iesp€ju noteikt, ka vislabak sekméet
ikviena skoléna macibu sasniegumus. Tadel skolotajiem ieklaujoSas klases vide ir
svarigi attistit un izmantot prasmju novert€Sanu atbilsto§i macibu programmai,
macisanos grupa, macisanas stilu novertésanu, citas individualiz&tas un pielagojamas
macibu pieejas. Pieméram, maciSanas stratégijas grupa sekmé vienaudzu macisanos
sadarbiba (maciSanos kopa) un socialo prasmju treninu. Pienemot, ka skoléniem piemit
dazadi macisanas stili un daudzveidigas sp€jas, gan vispargjas, gan specialas izglitibas
skolotajiem javeido un jakoordiné savs darbs klasé ta, lai tiktu nemtas véra katra
skoléna vajadzibas, intereses un talanti (Soffer, 1994). Zinatniskaja literatira par
ieklaujosSo izglitibu ir uzsverts, ka veiksmigai ieklaujosas izglitibas istenoSanai jebkura
skola jasak ar pozitivas attieksmes pret dazadam vajadzibam veicinasanu.

Pétijuma organizacija un metodes
The methods of research
LietiSka pétjjuma merkis: macibu procesa nodrosSinajums, skolotaju
kompetencu izpete pirmsskolas, pamatizglitibas, arodizglitibas Iimenos ieklaujosas
izglitibas aspekta, nosaka pétjjuma veida un plana jeb dizaina izveli. Tas ir
aprakstoSais Skérsgriezuma pétijuma dizains. Izmantotas aprakstosas statistikas
metodes.
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Pétijuma mainigais ir macibu procesa organizacija, skolotaju kompetence
ieklaujosas izglitibas aspekta, ko noteica 2 izteiktibas Ilimenos: pietickams vai
nepietiekams.

Neatkarigais mainigais ir noteikta mérkgrupa - pedagogiskais personals.

Atkarigais mainigais ir:

- zinaSanas par bérniem ar specialam vajadzibam, ieklaujosas izglitibas procesu;
- metodiska baze;

- macibu materiali;

- resursi ieklaujosas izglitibas realizacijai;

- institucionala un starpinstitucionala sadarbiba.

Tie ir mérfjumi, kas tiek veikti p&tijuma laika konkrétaja mérkgrupa.

Aptauja piedalijas 327 pedagogi. No iesniegtajam anketam par derigam datu
apstradei un analizei tika atzitas 310 anketas. Izp€tot skolotaju sadaljjumu péc
pedagogiska darba staza var secinat, ka aptauja visvairak piedalijas skolotaji, kuru
darba stazs ir ilgaks par 10 gadiem — 86%.

legiitie dati norada, ka 23 izglitibas iestades, kuru pedagogi piedalijas aptauja,
jauno pedagogu (pedagogiska darba stazs 0-5 gadiem) ir Joti maz, tikai 14 skolotaji jeb
5%. Apskatot respondentu sadalijumu p&c amatiem, redzams, ka visvairak ir vidgjas
izglitibas skolotaju — 119 (39 %). Janpem veéra, ka ir skolotaji, kuri strada divas
izglitibas pakapju programmas, pieméram, pamatizglitibas un vid€jas izglitibas
programmas. Mazais specialas izglitibas skolotaju skaits (16%) norada, ka skolas
atbalsta personala komandas $o specialistu nav jeb arT nav neviena atbalsta personala
darbinieka. Tas nozime, ka izglitojamiem un ar1 skolotajiem ir gritibas sapemt
specialistu (specialas izglitibas skolotaja, psihologa, sociala pedagoga, logopéda)
pakalpojumus.

Pétijjuma rezultati
The results of research

Lai skolotajs var€tu stradat ar izglitojamiem ar specialam vajadzibam,
nepiecieSams papildinat zinasanas specialas izglitibas jautajumos. Lielakais vairums
respondentu norada, ka ir macijusies papildus talakizglitibas programmas par specialas
izglitibas jautajumiem. (skatit 1.tabuld)

Skatot Sos skaitlus janpem véra, ka ir skolotaji, kas ir macijuSies gan
profesionalaja studiju programma, gan vél macijusies talakizglitibas programmas par
specialas izglitibas jautajumiem. Apskatot atbildes varianta ,,cits variants”, redzams,
ka skolotaji macas no dazadiem informacijas avotiem: kolégu pieredzes apmainas
rezultata, patstavigi stud€jot literatiiru, piedaloties seminaros, lekcijas, kursos par
Siem jautdjumiem, piedaloties projektos saistiba ar ieklaujosas izglitibas realizaciju,
risinot sava b&rna veselibas problémas specialistu vadiba. 53 pedagogi jeb 17%
respondentu aptauja ir atzinusi, ka viniem nav zinaSanu $aja joma. 5 respondentus $ada
situacija apmierina, 52% tikai dal€ji apmierina zinasanu trilkums specialas izglitibas
jautajumos, bet neapmierinato ar So stavokli ir 39%.
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1.tabula
Respondentu atbilzu apkopojums par izglitoSanos specialas izglitibas jautajumos
The resume of the respondents answers on the points of special education,s

enligtenment

Amats Profesionalaja | Talakizglitibag Nav zinasanu | Cits variants

studiju programma | joma

programma
Pirmsskolas skolotajs 31 24 5 3
Sakumskolas skolotajs 26 42 4 7
Pamatizglitibas skolotaj; 13 58 13 6
Vidgjas izglitibas skolof] 24 65 32 7
Specialas 1zgltt] 8 8 0 0
skolotajs
Arodizglitibas skolotajs 14 7 9 0
Citi( surdotulki,...) 2 1 0 1

Savukart tie, kuri ir macijuSies profesionalaja studiju programma un
talakizglitibas programmas par specialas izglitibas jautajumiem, dazadi verté iegutas
zinasanas.( skatit 1.att€lu) Vairak ka puse respondentu ( vidgji 57%) ir apmierinati ar
leglitajam zinaSanam gan profesionalaja studiju programma, gan talakizglitibas
programmas.

neapmierina :I

| m Talakizglitibas
dalgji programmas
apmierina @ profesionalajas studiju
| programmas
apmierina

0,00% 20,00% 40,00% 60,00% 80,00%

1.att. Respondentu vértéjums par zinaSanam specialaja izglitiba profesionalajas
studiju un talakizglitibas programmas
The respondents evaluation of knowledge in special education in the professional
study program and the program of continuing education

Neapmierina zinasanas specialas izglitibas jautajumos 5% respondentu. Dalgji
apmierinato ir vidgji 38%. Kopuma tas liecina, ka ir nepiecieSamiba papildinat
zinasanas specialas izglitibas jautajumos. Kaut ar netika iegtti dati par laika periodu,
kura skolotaji macijas par Siem jautajumiem, tacu rezultati norada uz nepiecieSamibu
pilnveidot programmas specialas izglitibas jautajumos.
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Raksturojot pedagogu talakizglitibas nodroSinaSanas iesp&jas darba ar
1zglitojamiem ar specialam vajadzibam, 145 (46%) respondenti ir atzinusi $is iesp€jas
par pietickamam. Tacu 37% no kopgja respondentu skaita talakizglitibas iespgjas ir
atzinusi par nepietickamam.

Rezultati uzrada, ka visproblematiskak ar talakizglitibu par darbu ar
izglitojamiem ar specialam vajadzibam ir arodizglitibas skolotajiem. ( nepietickamas
iespjas - 68%) Sarunas péc anketéSanas pedagogi atzina, ka var apmeklét
talakizglitibas kursus visparizglitojoso skolu skolotajiem par darbu ar izglitojamiem ar
specialam vajadzibam, tacu $adas programmas netiek skatiti jautajumi par aroda
maciSanas Tpatnibam Siem izglitojamiem.

2.tabula
Respondentu viedoklu apkopojums par talakizglitibas nodrosinasanas iespéjam
darba ar izglitojamiem ar specialam vajadzibam
The resume of the respondents opinions on the possibility to provide with
continuing education in work with pupils with special needs

Amats Pietiekami Nepietiekami Cita atbilde
Pirmsskolas skolotajs 57,1% 28,6% 14,3%
Sakumskolas skolotajs 52, 3% 33,8% 13,8%
Pamatizglitibas skolotajs 42.2% 38,6% 19,3%
Vidgjas izglitibas skolotajs 45,2% 36,3% 18,5%
Specialas izglitibas 53,8% 38,5% 7,7%
skolotajs

Arodizglitibas skolotajs 21,4% 67, 9% 10,7%

Tie, kuri ir 1zvelgjusies variantu ,cita atbilde”, visvairak komentgjusi
talakizglitibas kursu dargumu: ,,skolotdajs no savas algas nevar apmaksat ”, ,ja
apmaksa projekts vai pasvaldiba, tad vietu skaits ir ierobezots un visi netiek”, ,.kursu
realizacija tuvak dzives vietai samazinatu izdevumus”. Ir ieteikumi veidot
talakizglitibas kursu programmas par konkrétiem macibu priekSmetiem. Piekta dala
respondentu ( no varianta ,,cita atbilde”) ir rakstijusi, ka nevar koment€t So jautajumu,
jo neparzina situaciju. Tas var€tu bt saistits gan ar skolotaju ieinteresétibas pakapi,
gan informacijas pieejamibas jautajumiem.

Noskaidrojot skolotaju informétibu un izpratni par icklaujosas izglitibas
realizaciju izglitibas iestadg, tika konstatéts, ka 76% aptaujato skolotaju ir informéti
par Siem jautajumiem. 17% respondentu noliedz ieklaujosas izglitibas realizaciju sava
1zglitibas iestad€, bet 7% respondentu nezina, vai tada tiek realiz€ta, vai norada, ka
realiz€ dal&ji. Piebild€s, ko Sie respondenti ir sniegusi, atklajas, ka nav pilnigas
izpratnes par ieklaujosas izglitibas butibu. Tiek skaidrots, ka skola realiz€ vai
gatavojas realiz€t programmu izglitojamiem ar garigas attistibas trauc€jumiem, kas
parada nepietickamu ieklaujosas izglitibas jautajumu izpratni. Tas liek domat arT par
to, ka izglitibas iestadé informacijas aprites jautajumi nav pilniba atrisinati, jo
pedagogi nezina par noteiktu jautajumu risinasanu skola.
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Skolotaju veértejums par izglitibas iestades iesp&jam nodrosinat ieklaujosas
1zglitibas realizaciju ir pozitivs. (skatit 2.attelu) Kritiskaki ir tie pedagogi, kuri uzskata,
ka skola netiek realizéta ieklaujoSa izglitiba, jo skola nepietieckami ir nodroSinatas
iespéjas tas realizacijai. Tie, kuri izv€l€jusies variantu ,,cita atbilde”, raksta, ka paslaik
skola ir dalgji gatava realiz€t ieklaujoSo izglitibu. DiemZel pamatojuma Sadam
vert§jumam nav, tapec griiti analiz€t, ko nozimé dalgji gatava realizét ieklaujoSo
izglitibu.

80,00%
70,00%
60,00%
50,00% = _Reeili_zé ieklaujogo
40,00% |ng|t|b.u N N
o @ Nerealiz€ iek|aujoso
30,00% izglitibu

20,00%
10,00%

0,00% ,_-_

Pietiekami Nepietiekami cita atbilde
nodrosina nodrosina

2.att. Respondentu vértéjums par izglitibas iestades iespéjam nodroSinat
ieklaujoS$as izglitibas realizaciju
The respondents evalution of the educational institutions possibilities to provide
the realization of the inclusive education

Ar1 raksturojot izglitibas iestades macibu organizaciju ( formas, korekcijas
iespejas, terapijas veidus) izglitojamo specialo vajadzibu nodroSinasanai, lielakais
vairums ,t.1. 56,3%, skolotaju to veérte ka pietieckamu. (skatit 3.att€lu).

cita atbilde :h
Nepietiekami _ O Realizé ieklaujoso izglitibu
nodrosina m Nerealizé iek|aujoso izglitibu
Pietiekami
nacrosi [ ]

0,00% 20,00% 40,00% 60,00% 80,00% 100,00
%

3.att. Respondentu vertéjums par izglitibas iestades macibu organizaciju
izglitojamo specialo vajadzibu nodrosinasanai
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The respondents evalution of the educational institutions arranging teaching to
provide the special needs of pupils

Skeptiska atticksme par macibu organizaciju paradas skolotajiem, kuri uzskata,

ka vigu izglitibas iestadeé nerealizé ieklaujoSo izglittbu. Domajams, ka skolotaji
uzstada augstas prasibas, kas biitiba ir ar1 pareizi, macibu organizacijai izglitojamiem
ar specialam vajadzibam. Atbildes varianta ,,cita atbilde”, atkal norada, ka skolotajs
nezina par situaciju sava izglitibas iestade.
Atbildes jautajuma par pedagogiskas atbalsta sisttmas komandas darbu skola nevar
vertét viennozimigi. Kopgjie dati uzrada, ka 70% skolotaju apstiprina, ka vinu
izglitibas iestadés darbojas pedagogiskas atbalsta sisttmas komanda. Realie dati par
aptauja iesaistitajam izglitibas iestadém liecina, ka tikai atseviskas izglitibas iestades ir
visi atbalsta specialisti un vinu darbs ir organizéts péc komandas darba modela.
Visticamak skolotaji, izlasot anketas jautajumu, uzmanibu pievérsa nevis jédzienam
»komanda”, bet specialistu uzskaitijumam, kas sniegts ka paskaidrojums.

Pedagogiskas atbalsta sisttmas komandas specialisti palidz skolotajiem
diagnosticét, izprast izglitojamo gritibas macibu procesa, kopigi mekle efektivakos
macibu veidus, metodes, panémienus izglitojamiem ar specialam vajadzibam. Pilsétu
skolas, kur izglitojamo skaits ir pietickams, lai nodrosinatu specialistu (psihologa,
sociala pedagoga, specialas izglitibas skolotaja, logopéda u.c.) darba likmes,
komandas darbs ir iesp&jams un dod labus rezultatus ieklaujosas izglitibas realizacijas
nodro§inasana. Ja runa ir par lauku skolam, tad So specialistu pakalpojumu
nodroSinajums ir neefektivs. Pieméram, ja psihologa slodze lauku skola ir tikai 0,25
dalas no likmes, tad psihologs skola strada vienu darba dienu, kuras ietvaros var veikt
diagnostiku un risinat akiitakos jautajumus, konsultgjot skolotajus, izglitojamos un
vecakus, par psihologiskas korekcijas darbu $ados apstaklos nevar bit runa. Ja izdodas
»sagrabinat” veél kada specialista kadu likmes dalu, tad art Sis specialists nevar veikt
savu darbu pilniba. Lauku skolu pedagogi ir priecigi ari par tadu atbalstu.

74% respondentu apstiprina, ka izglitibas iestades vadiba atbalsta un sniedz
palidzibu skolotajam izglitojamo specialo vajadzibu apmierinaSanai. 15% pedagogu
sadu atbalstu un palidzibu nesanem no vadibas, bet 11% - atbild¢ja, ka vadiba tikai
dalgji sniedz atbalstu un palidzibu skolotajam izglitojamo specialo vajadzibu
apmierinasanai.

Macibu procesa organizacija nozimiga ir macibu materialu, metodisko lidzeklu
esamiba un daudzveidiba. Izglitibas iestadei biitu janodroSina pedagogs ar Siem
materialiem. Aptaujato skolotaju viedoklis par $o nodrosinajumu dalijas.

Lielaka dala pedagogu atzina, ka izglitibas iestade nodroSina ar metodiskajiem
lidzekliem: pilniba - 40%, dalgji — 20% respondentu. 40% pedagogu atzist, ka
izglitibas iestade nenodroSina ar metodiskajiem Iidzekliem, visvairak to ir starp
sakumskolas, pamatizglitibas, videjas izglitibas un arodizglitibas skolotajiem. Sos
datus apstiprina sniegta informacija par izmantojamajiem macibu materialiem.
Gandriz puse respondentu izmanto darba ar izglitojamiem ar specialam vajadzibam
pasgatavotos macibu materialus. NakosSais biezak nosauktais macibu materials ir
didaktiskie materiali, attistoSas spéles, kas ir pielagotas atbilstosi konkréta attistibas
traucgjuma izglitojamiem. Talak skolotaji nosauc gramatas, interneta resursus, kuri
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tiek atlasiti, pielagoti konkrétajam gadijumam. Darba ar izglitojamajiem ar garigas
attistibas trauc€jumiem skolotdji izmanto macibu materialus, ko izmanto specialo
skolu skolotaji darbam ar izglitojamiem. V€l daudz tiek pieminé€ti materiali, kas iegiiti
no dalibas projektos, kursos, pieredzes apmaina pie kolégiem, specialistu ( psihologa,
logopéda u.c) ieteiktie uzdevumi, ka art macibu standartam atbilstoSus un izglitibas un
zinatnes ministrijas apstiprinatus macibu materialus (nav viens konkréts, bet ir dazadu
autoru un dazadu izdevniecibu).

Tika noskaidrotas ari skolotdju vélmes, kadi materiali biitu vajadzigi. Saja
jautagjuma skolotaju vidd ir liela vienpratiba: ir vajadzigi gan interaktivie macibu
materiali (atbalsta 66% aptaujato), gan macibu metodiska literattra (atbalsta 66%
aptaujato). Tie, kuri izvelgjusies variantu ,,cita atbilde”, norada uz macibu izdales,
uzskates materialu , darba burtnicu, didaktisko sp€lu, macibu gramatu nepiecieSamibu
konkrétaja macibu priekSmeta, ka ari ,,gaismas galdu”, sensords sienas spéles
(izglttojamiem ar dzirdes traucgjumiem), macibu tehniskos lidzeklus (datorus ar
projektoriem, interaktivas tafeles).

Macibu procesa efektivitati paaugstina ar1 efektiva dazadu izglitibas iestadei
pieejamo resursu izmantoSana. Pedagogu atbildes par dazadu resursu izmantoSanas
lietderibu norada uz pietickamibu.

Tresa dala specialas izglitibas skolotaju un arodizglitibas skolotaju (attiecigi
30,8% un 32,1%) norada uz nepietickamibu lietderiga resursu izmantoSana. Diezgan
liels ir atbilzu skaits varianta ,,cita atbilde”, kur paradas ieraksts ,,nezinu”, ,,neesmu
informéts” u.tml. Izglitibas iestad€s biitu japarskata informacijas aprites sist€ma, jo
aptauja uzrada, ka ir skolotdji, kuri nezina par noteiktu jautajumu risinasanas gaitu
skola. Lidziga aina veidojas arl par informétibu par meérkdotacijam, kas redzetas
izglitojamo ar specialam vajadzibam vajadzibu nodroSinasanai. 50% respondentu
uzskata, ka mérkdotacijas tiek izmantotas lietderigi. Varianta ,,cita atbilde” (39%)
respondenti raksta ,,nezinu”, ,,griiti teikt”, ,,dal&ji”. Sis atbildes var liecinat vai nu par
skolotaju neieinteresétibu par Siem jautajumiem, vai informacijas aprites nepilnibam
izglitibas iestade.

Ieklaujosas izglitibas procesa realizacija nav iedomajama bez vecaku, dazadu
specialistu, sabiedribas lidzdalibas. Pedagogu vért€jums par sadarbibu ar Siem
partneriem ir pozitivs. Vertgjot sadarbibu ar izglitojamo ar specialam vajadzibam
vecakiem, 65% respondentu atzist, ka ta ir pietickama, lai var€tu risinat radusas
problémas. 22% respondentu uzskata, ka sadarbiba ar vecakiem ir nepietickama, bet
13%, izveloties variantu ,,cita atbilde” , raksta, ka sadarbibu varétu vértét ka dalg;ji
pietickamu un uzsver, ka So sadarbibu ietekmé ar vecaku ieinteres€tiba sadarboties.
Sai sadarbiba ir svariga vélme palidzét bérmam ar specialam vajadzibam, ka ari
atteikSanas no stereotipiem par to, kas katrai pusei biitu jadara.

Skolotaju atbildes $aja jautajuma uzrada ar1 sakaribas starp izglitojama vecumu
un sadarbibas ar vecakiem intensitati (skatit 4.att€lu). Ka pietickamu sadarbibu ar
vecakiem visvairak vérté pirmsskolas un sakumskolas skolotaji, specialas izglitibas
skolotaji un citi specialisti (surdotulki, logopédi). Gruitak klajas So sadarbibu veidot
pamatizglitibas un vidg€jas izglitibas skolotajiem, jo paradas lielaks skaits atbilzu ar
vert€jumu ,,nepietickams”.

149



SOCIETY, INTEGRATION, EDUCATION. May 25"-26", 2012

Lielakas griitibas sadarbiba ar vecakiem ir arodizglitibas skolotajiem. Sarunas
pec anketeSanas Sie skolotaji stastija, ka ir vecaki, kuri ne reizi neierodas izglitibas
iestade, kamer vinu beérns macas, pat izlaiduma svinibas nav pietickams iemesls, lai
vecaki ierastos skola. Biezi Sie vecaki aizbildinas ar savu aiznemtibu, ar to, ka uzskata,
ka bérnam paSam jatiek ar visu gala, jo ir pietickami patstavigs u.tml.

Gandriz visu izglitibas iestazu pedagogi pozitivi vérté sadarbibu ar pedagogiski
medicinisko komisiju ( PMK), vienigi arodskolu skolotaji ir skeptiskaki, jo reali §1
sadarbiba ir retos gadijumos, ari PMK specialisti vairak sadarbojas ar pirmsskolas,
sakumskolas un pamatskolas skolotajiem.

Neliela dala skolotaju atzist, ka lidz §im nav bijis jasadarbojas ar PMK
specialistiem. Skaidrojot §1s atbildes, ir janem véra tradicionala pieredze sadarbibai ar
mediciniski pedagogiskajam komisijam. Lai arT situacija mainas, tacu biezak PMK sak
darbu tad, kad skolas iesniedz pieteikumus konkréta gadijuma izvertésanai. PMK
nedarbojas pastavigi, tapéc skolotdjs nevar izmantot PMK specialistu palidzibu,
padomus taja bridi, kad tas nepiecieSams.

Citi | | | |

Arodiglitibas skolotaji “_‘

Specialas izglitibas skolotaji ‘ ‘

Vid&jas izglitbas skolotaji ;__|
Pamatizglitibas skolot3ji ﬂ_‘_‘

Sakumskolas skolotaji h |

H

o Cita atbilde
m Nepietiekami

@ Pietiekami

Pirsskolas izgltibas skolotaji

0,00% 20,00 40,00 60,00 80,00 100,00 120,00
% % % % % %
4 att. Pedagogu vertéjums sadarbibai ar izglitojamo ar specialam vajadzibam
vecakiem
The pedagogues evaluation of cooperation with the parents of pupils with special
needs

Novertejot sabiedribas attiecksmi pret izglitojamo ar specialam vajadzibam,
skolotaji atzist to par pozitivu. Par negativu attieksmi vairak izsakas specialas
1zglitibas skolotaji un pamatizglitibas skolotaji. Izveloties variantu ,,cita atbilde”( 25%)
skolotaji pauz viedokli, ka §1 attiecksme ir dazada un nevar biit novért€§jama
viennozimigi. V&l $aja varianta sabiedribas atticksme raksturota ka neitrala |,
vienaldziga: ,,ja mani tas tie$i neskar, es par to neinteres€jos”. Miisu sabiedriba dzivo
parmainu laika , informétibas Iimenis par bé€rniem (ar1 pieauguSiem cilvékiem) ar
specialam vajadzibam ir atskirigs, tapec iesp&jami dazadi attieksmju veidi.

Pedagogiska personala aptauja atklaja nepilnibas ieklaujosas izglitibas
realizacijas procesa. Skolotaju neinformétiba par atseviSkiem ieklaujosas izglitibas
aspektiem skola liecina par nepilnibam informacijas aprit€ skola. Savukart citi
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jautajumi norada uz nepilnibam ieklaujosas izglitibas procesa organizacija un
realizacija visa valsti.

Secinajumi
Conclusions

P&tfjums lauj secinat:

1. Pedagogu vért€jums par zinasanam un talakizglitibas iesp&jam specialas izglitibas
jautajumos apliecina, ka ir nepiecieSamiba pilnveidot skolotaju profesionalajas
studiju programmas studiju kursus par specialas izglitibas jautajumiem,
talakizglitibas programmas dazadot un pilnveidot informaciju par darbu ar
izglitojamo ar specialam vajadzibam.

2. Pedagogu veértejuma lielaka dala aptauja iesaistito izglitibas iestazu ieklaujosas
izglitibas realizaciju nodroSina pietiekama ltmeni. Izglitibas iestadés bitu japarskata
informacijas aprites sist€ma, jo aptauja uzradija, ka ir skolotaji, kuri nezina par
noteiktu jautajumu risinasanas gaitu skola.

3. Sobrid izglitibas iestades ir atskiribas pedagogu nodrodinagjuma ar macibu
materialiem. 40% pedagogu atzist, ka izglitibas iestade nenodroSina ar
metodiskajiem  lidzekliem, visvairak §adu domu izsaka sakumskolas,
pamatizglitibas, vidgjas izglitibas un arodizglitibas skolotaji. Gandriz puse
respondentu izmanto darba ar izglitojamiem ar specialam vajadzibam pasgatavotos
macibu materialus. Skolotaji uzskata, ka realizgjot ieklaujosas izglitibas procesu
darbam ar izglitojamiem nepiecieSami gan interaktivie macibu materiali, gan
metodiska literatura.

4. Lielaka dala respondentu uzskata dazadu resursu un meérkdotaciju izmantoSanu
izglitibas iestade par pietickami lietderigu. Tau apmeram tresa dala respondentu
neparzina $o jautdjumu norisi sava izglitibas iestade. Tas var liecinat vai nu par
skolotaju neieinteres€tibu par Siem jautajumiem, vai informacijas aprites nepilnibam
izglitibas iestade.

5. Pedagogu vertéjums sadarbibai ar vecakiem un pedagogiski medicinisko komisiju,
ka arT pedagogu novertejums par sabiedribas attieksmi pret izglitojamo ar specialam
vajadzibam, ir pozitivs. Zinamas griitibas sadarbiba ar vecakiem ir arodizglitibas
skolotajiem, pamatizglitibas un vidgjas izglitibas skolotajiem. Gandriz Visu
izglitibas iestazu pedagogi pozitivi vérté sadarbibu ar pedagogiski medicinisko
komisiju (PMK), vienigi arodskolu skolotaji ir skeptiskaki, jo reali §1 sadarbiba ir
retos gadijumos. Novertgjot sabiedribas attieksmi pret izglitojamo ar specialam
vajadzibam, skolotaji atzist to par pozitivu. Dala skolotaju pauz viedokli, ka §1
attieksme ir dazada un nevar biit novert€jama viennozimigi.

Summary
The inclusion of varied educational needs’ children into the educational system
has become one of the topical issues in Latvia’s educational system during the last
decade.
To make inclusion successful, teachers mainly have to be professionally
competent in order to reveal varied necessities, individual academic achievements of
every student, the social and culture environment where these students live and it
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provides the opportunity to determine, which is the best way to facilitate academic
achievements of every student.

A teacher has to work efficiently with different children; s/he needs skKills,
experience, knowledge and has to know pedagogical approach, appropriate totality of
corresponding study methods and materials; besides, a certain time has to be planned
for this process.

A carried out questionnaire, where 310 teachers participated, showed that the
teachers recognise their knowledge in the issues of special education as insufficient.
The teachers recognise that they lack corresponding knowledge how to identify the
varied needs of the children, how to form the inclusive class and how to teach in the
inclusive class. It means that there is a necessity to perfect the study courses on the
issues of special education in teachers’ professional study programmes; to vary and
perfect the information on the work with special needs’ students in further education
programmes.

The issue on the teachers’ providing with teaching aids is essential. The results
of the research prove that there are differences at the educational institutions in the
solution of this issue. 40% of the teachers acknowledge that the provision with
different modern teaching aids and materials that correspond to the students’ needs is
not adequate. Mostly the teachers of primary school, basic education, secondary
education and vocational education have expressed such opinion. Almost a half of the
respondents use self- made teaching aids in their work with special needs’ students.
The teachers consider that computers, books, workbooks, teaching aids, including the
digital ones that correspond to the principles of the inclusive principle, it means
modern teaching aids and materials are necessary in the implementation of education
processes for work with the students.

The development of the inclusive environment at schools depends on school
administration and the enthusiasm of the teachers. The children are the hostages of
luck in such situation. Teachers do not have enough time for an individual work with
children because they have to write a lot of bureaucratic documents, accounts,
instructions and other *’compulsory’’ records.
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MUZIKALAIS PARDZIVOJUMS PSIHOLOGISKAJA UN
TERAPEITISKAJA ASPEKTA

Musical experience from psychological and therapeutic
perspective

Mirdza Paipare
Liepajas Universitate, Latvija
E-pasts: mirdza.paipare@liepu.lv

Abstract. The author of the paper is a musician, educator and certified music/art therapist.
This enables her to view this particular issue both from musicians, teachers and music/art
therapist’s view.

Within a three-year period research was conducted and the research data on the role of
musical emotions in human life were summarised. The research results allow to draw
meaningful conclusions on the role of musical emotional experience not only in a person’s
life, but also to identify the musical emotions impact on vital areas of human life, concerning
the senses, emotions, perception, behaviour, culture, identity.

Findings of the study show that scientific application of music provides not only aesthetic, but
also educational and even therapeutic effect. Interpretation of the obtained results shows their
applicability in pedagogy, psychology, music science, and health care.

Keywords: emotions, listening to music, musical experience, music therapy, experience.

Sodien miizika un tas klausiSanas ir viena no svarigakajam problémam
miizikas pedagogija un psihologija, ta skar gan komponistu, gan izpilditaju un
klausitaju, un no §1 viedokla dalas miuzikas radoSaja (komponists),
atskanotajmakslinieka (izpilditajs) un klausitaja uztveres psihologija (art $1 uztvere
dalgji ir “lidzradiSana”). Miizikas klausiS8anas zinatniskaja literatura tiek definéta ar1
ka muzicéSana (Small, 2000).

Miizikas psihologiju interes€é ne tikai atsevisku muzikas Zzanru uztvere,
specifiskas ipatnibas aktivaja vai pasivaja klausitaju (komponistu, atskanotaju)
darbiba, bet ari miuzikas socialpsihologiskie aspekti, kas skar daudz plasaku
problému loku neka tikai komponista, izpilditaja, klausitadja mizikas uztveres
psihologiskie mehanismi. Te janem véra arl masu sazinas lidzekli, taja skaita —
kritika, arpusmuzikalie faktori un miizikas iedarbiba/ietekme, un ieprieksgja
pieredze un daudzi citi parametri. Ne mazak svariga ir arT miizikas un muzikalitates
specifika ar muzikalas dzirdes, sp&ju, uztveres ipasibu un pardzivojuma analizi
(apercepcija, konstantums, visparinajums utt.), ka ar1 integritates, diferencitates,
adekvatuma jautajumiem. A.Paiks (Pike, 1978) defineé muzikalo pardzivojumu:
»Miuzikas emocionalais pardzivojums ir perceptuali emocionals t€ls: klausitajs, kas
uztver miziku ka kustibu un tas ekspresivo/ izteiksmes kvalitati, iesaistas tas
kvalitativaja kustiba un pardzivo spontanas un mainigas vai ari mazak mainigas,
ilgstosas jiitas. Sis pardzivojums liela méra ir patikams.“ Klausitajam var bit
apgritinosi aprakstit savas izjutas, tam vajadzigs bagats vardu krajums un $aja zina
ir lielas atSkiribas starp dazadiem cilvékiem. Tatad uzmaniba netiek versta vienigi
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uz atseviskam, vienkar$am jutam, ko iespaido miizika, bet uz jiitu pardzivojumu ka
veselumu. ,Muzikalai pardzivojums turpinas postkomunikativaja fazé péc
fiziologisko reakciju nobeiguma miizikas uztveres laika dzirdes priekStatu liment
un var saglabaties ilgstosi”. ( Bockarjovs, 2006).

Sodien miiziku izmanto un iesaka pielietot ari ka cilvéka psihiskas un
fiziologiskas darbibas aktiviz&josu vai lidzsvarojosu faktoru, tai skaita - ka miizikas
terapiju veselibas apripé. Miizikas ierakstu producenti liela izv€l€ piedava speciali
sakomplektétus miizikas un arTi dabas noriSu (putnu dziesmas, tidens caloSana,
negaiss u.tml) ieskanojumus, kas domati klausitaja relaksacijai, noskanas radiSanai;
ar to nodarbojas arT TV kanals Landscape, parraidot dabas skatus , ko sintez& kopa
ar atbilstoSu muziku. Tatad - ar muziku ikdiena esam cieSi saistiti ikviens, nereti ta
veido “skanisko” fonu (transportlidzekli, majas, darba u.c.), kuru patiesiba
nesaklausam, lai gan it ka dzirdam. Kadas veidojas cilvéka attiecibas ar So brinisko
makslu, vai, nereti veidodama skanisko fonu, ta vél saglaba savu augstas makslas
funkciju un nozimi?

Miizikas funkcion€Sanas lietiSko aspektu sapratne un risinasana ir dala no
praktiska uzdevuma miizikas psihologija. Tadgjadi mizika, tas skangjums un
apzinata uztvere vai ar1 dal&ji neapzinata, fona loma kliist par citu zinatnu
parstavju un darbibas sféru uzmanibas prieckSmetu (riipnieciba, bizness,
tirdznieciba, sadzive, medicina, kulttira u.c.).

Sos jautajumus teorctiski un praktiski risina gan receptiva ar uztveri
saistita, gan rado$a jeb aktiva mizikas terapija (Paipare, 2011.) (piem.,
improvizacija, vokala terapija: dziedasana kori, ansambli, ar instrumentalu
pavadijumu vai bez ta), kustibu terapija ar miiziku (aerobika un tas paveidi,
lIinijdejas), makslas terapija (zim€Sana, gleznoSana, veidoSana mizikas
pavadijuma), u.c. Miizikas daudzveidigas izmantoSanas jomas radijusas pat jaunus
terminus — apzimgjumus, kuros izpauzas gan miuzikas jaunas funkcijas, gan tas
universala butiba. Tadi ir, pieméram, apzim&jumi - raksturojumi “gaismas miizika”,
“dzirdes-redzes polifonija”, “skanosas vides estetizacija”, “skanosais interjers”, u.c.
Kalpojot sadzivei, biznesam, riipniecibai, vizualas informacijas papildinasanai un
medicinai miizika biezi vien nebut nezaud€ savu veértibu, bet gan atklajas jaunos
1zpausmes veidos un formas; jebkura gadijuma tomer svarigi apzinaties miizikas ka
makslas biittbu un specifiku vizualo un logiski uztveramo (vards, valoda, ar1
vizualie simboli, zimes) psihologiskas iedarbibas komponentu vidg.

Mizikas jomas specialistiem un visiem, kas miiziku ta vai citadi izmanto ka
lidzekli audzinasanas un personibas veidoSanas, psihofiziologiskas un psihiskas
regulacijas darba, ir Tpasi svarigi analiz&t un izprast miizikas uztveres psihologijas
jautajumus.

P&tot miizikas uztveres un dailrades psihologiskas likumsakaribas, miizikas
psihologijai jaapskata ne tikai personibas (liclos vilcienos: komponists, izpilditajs
un klausitajs) individualas, neatkartojamas ipasibas, bet ar1 virkne sociali
nozimigu, cilvékam raksturigu un piemitoSu 1pasSibu. Personibas pasibas, psihiskie
procesi un stavokli, kas ir cilvéka ka subjekta visparpsihologisks pamats vina
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muzikalas darbibas laika, ir arT sabiedriska vertiba, kas tiklab paklaujas, ka ietekmé
misu dzives sabiedrisko, izglitibas un kulturas sferu.

Sada veida ,,muzikalajai socializdacijai” ir milziga nozime miisu identittes
attistiba. Muzika loti biezi ir saistita ar misu emocionalajiem un nozimigiem
notikumiem, kultiiras apris€m un periodiem, ta atraisa atmina jiitas, kas ir saistitas
ar $Im nozimigajam dzives situacijam. Sis jitas gan nav tiesi tadas pasas, ka toreiz,
jo més pasSi mainamies, un Sodien piedzivojam (izjitam) pasauli citadaku, neka
agrak. ,,Darbs ar atminam nav objektiva biografijas rekonstrukcija, bet jégas
mekléjumi un jégpilnu kopsakaribu atsegSana. Narativa prakse, tas ir — stastu
stastiSana, iedod miisu dzives gajumam jégu un nozimi. No miljardiem piedzivoto
notikumu mes izv€lamies noteiktas atminas, kuras kopa veido miisu identitati un
jégu. Pie tam meés mainamies, un var gadities, ka dazada vecuma posmos pa
at§kirigiem celiem més nonakam pie dazadam atminam. Isi sakot: esmu attieciga
bridi tas, ko no saviem ,,dzives pavedieniem” kopa veidoju ( Frohe- Hagemann,
2001).

Kad velamies atskatities uz savu dzivi (tas tapSanas gaitu/ procesu),
atminam ar mizikas palidzibu ir infegrejosa funkcija. Mizikas pieredze mis
intuitivi (emocionali) sasaista ar notikumiem, lidzigi ka filmu miizika ietekme tas
saturu, un saista mis arT ar kultiiras kontekstu, un liela mera ietekme arT patriotiskas
izjitas (dzimtenes lepnuma izjutu). Ar ,,muzikala dzivesstasta” metodes palidzibu
més ieglstam sinoptisku parskatu par misu dzives gajumu savas kulturas
konteksta, kas ved pie sinergétiskas integracijas un jaunu orientaciju attieciba uz
emocionali nozimigiem dzives notikumiem. Pie tam $1 metode var darit iesp&jamu
»slikto” pieredzu parstradi, ka ari aktivizét resursus. Tas 1pasi nozimigi, ja So
problému apliiko terapijas ietvaros.

Narativas prakses potencials attieciba uz muzikalo socializaciju nebiit vél
nav izsmelts. Narativie koncepti palidz dzivesstastam ,pieslégties” talakam
stastijumam un turpmakai dzivei jo ,,izdzivota dzive nav tikai faktu kapséeta, bet gan
rekvizitu un kostimu kolekcija, kuri vienm@r jauna inscenéjuma atgadina par
dzivoto dzivi.” (Kraus, 1996), Tas nozimég, ka cilvékam nozimigi dzives notikumi
ar atminu palidzibu Seit un tagad tiek improvizeti un par jaunu inscenéti.

ST pétijuma mérkis bija noskaidrot, ka cilveki apraksta sava muzikala
pardzivojuma pieredzi un ka $1 pieredze ir saistita ar dazadam personibas iezimém
psihologiskaja un terapeitiskaja aspekta.

Metode

Paliidzam cilvékus uzrakstit autobiografiskas atminas, kas saistitas ar miiziku,
ar situacijam, kuras kaut ka iesaistita muzika, vélams — jau pirmajos 10 dzivibas
gados. Tadgjadi kopuma iegiiti 253 atminu pieraksti, kuru autori ir gan profesionali
miiziki, gan mizikas pedagogi un ari ar muziku profesionala darba nesaistitas
personas. Sadai muzikalas pieredzes izpétes metodei ir liela prieksrociba: taja
gistam atbildes, kas nav saistitas ar eksperimenta (maksligi raditu) situaciju un
saskare ar miuziku visdazadakajos tas izpausmes veidos notikusi dabiska vidg.
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Tadejadi ieglitie rezultati sniedz informaciju ne vien par cilvéka pirmajiem
spilgtajiem iespaidiem, kas nereti bijusi izskirigi atticksmes veidoSana pret muziku
ka tadu, gan ar1 to, cik liela ir vides, apkart€jo cilvéku, situacijas loma mizikas ka
fenomena eksistencé. Nereti izradijies ar1, ka pirmais spilgtais muzikalais iespaids ta
vai citadi ietekméjis profesijas izvéli un turpmako muzikalo attistibu. Svarigi Skiet
ar1 tas, ka pieaugusie sp€j aprakstit ar1 retrospektivo pieredzi no savas bérnibas, par
ko v&l bérna vecuma nebiitu pratusi izteikties.

Iesp&jams, ka $adi veidotas atminu studijas lauj priekSstatit arm miizikas jeégu,
nozimi kultiira visuma, ka ari pienemt to, ka videi, miizikas realas (skaniskas)
eksistences kontekstam nereti var bt iz8kiroSa nozime cela uz mizikas sapratni, uz
tas akceptéSanu vai noraidosas attieksmes veidoSanu visai turpmakajai dzivei.

Izv€loties $adu, biografisko atminu analizes metodi, protams, jarékinas ar to,
ka nereti cilvéki neatceras savas visagrakas b&rnibas pardzivojumus, jo vairak par
kadu ,absoliiti pirmo” pardzivojumu atmina iespiedies v&laks, spilgtaks
pardzivojums. Gadas ar1, ka respondenti apraksta pat saméra nesenus ar miiziku
saistitus notikumus, jo tie vinpiem likuSies biitiskaki pieredzeé vai izSkiro$i talakaja
dzive, attieksmé pret miziku. Sadi fakti liecina ne vien par dazadu, pasgribétu un
pasizveletu jautajuma interpretaciju, bet ar1 par to, ka miisu atmina ir selektiva, taja
uzglabajam spilgtako faktologisko vai emocionalo informaciju. Bez tam S§i
selektivitate saistama arT ar atminu vélaku parvertésanu, faktu interpretaciju: cilvéka
paSsaglabasanas instinkts un nepiecieSamiba apzinaties sevi, savu pasveértibu, var
ieviest korekcijas pagajibas faktu vélaka interpretacija, kad ,,aizmirsta” vai parverteta
tiek ta negativa pieredze, kas varétu destruktivi iedarboties uz cilvéka pasapzinu un
pasveértejumu. Tadejadi autobiografiskajas atminas ir gan ieprieks€jas pieredzes

izklasts, gan — tas interpretacija no Sodienas personibas viedokla. Sadas
interpretacijas klatblitne tom&r nemazina autobiografisko atminu nozimi psihologijas
pétnieciba.

Autobiografisko atminu pierakstiem ir vél kada kopiga iezime: tajos parasti
jutams diezgan augsts emocionalais tonuss. Ar1 Sis fakts saistams ar to, ka miisu
specifiskaja atminu ,,fonda” saglabajas, ,,izfiltrétas” tas, kas saistitas ar spécigu
emocionalo kontekstu, afektu pardzivojumu.

Parbaudot iegiitos atminu pierakstus, analizes cela iesp€&jams iegiit priekSstatu
par to, kada konteksta miizika afektivi, spilgti iedarbojusies uz personu. Pirmkart,
var noverot pieredzi, kura miizika pati attiecigajai personai bijusi ar 1paSu jégu,
nozimi, spilgtumu apveltita, - tad var runat par internalo (iek$€jo) nozimigumu,
svarigumu, otrkart, 1pasi spilgti var izcelties konteksts, kura Sis spilgtais muzikalais
pardzivojums noticis, - tas ir eksternalais (arcjais) svarigums. Sads nozimigums var
biit gan ar pozitivu, gan ar negativu vai neitralu nozimi turpmakaja dzive, pieredze.
Praktiski tomer izradas, ka neitralas nozimes (vai bez nozimes) pagajusie muzikalie
notikumi atmina netiek saglabati vai netiek aktualizéti. Analiz€jot iegiitas anketas,
izradas ar, ka nav atminu pierakstu, kuros spilgtais muzikalais pardzivojums biitu ar
negativu nozimi personibas talakaja dzive, kas ar1 saprotams: cilveki izvairas atsaukt
atmina savu negativo pieredzi, negativo pardzivojumu. Gadas, ka Sadu negativo
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pieredzi izklasta saistiba ar ar&jiem faktoriem (tada, piem&ram, var biit ,,bégSana
mizika”, lai nomaktu sevi ar negativu pieredzi saistitas emocijas, nepatikamas
atminas), bet daudz retak vai nemaz — ar internalu negativu pieredzi, kam pamata
pasa raditas problémas.

Piemérs Nr.1

Kadreiz TV radija serialu ,,Tvinpika”. No tas filmas gandriz neko nesapratu,
tikai zinu to , ka tur bija kas Sausmigs, vismaz tolaik man ta $kita. So filmu
‘teraméja’ skandarbs Tas man palicies atmina ka kaut kas drausmigs, bied€joSs un
nepatikams. Katru reizi, to dzirdot, izjiitu nepatiku, var€tu pat teikt, paniku, bailes.

Katru reizi, kad to dzirdu, mans kermenis nepatika, riecbuma notric..

Miizika bija 1€na, zemos tonos.. gruti pateikt, man pat Sobrid, domajot un
atceroties kliist nepatikami.

Mana attiecksme pret So miiziku kluva nepatikama. Ne jau pret visu miziku,
tikai pret tadu, kas 11dzinajas tai, kura bija no filmas.

Pedgjo reizi §1 miizika par sevi lika manit pirms nepilna méneSa. Biju
lielveikala 4. stava un peksni dzirdu, ka pa visiem skalruniem sak skan€t §1 miizika.
Es paliku nervoza un devos uz tuvako izeju. Nobraucu stavu zemak- tur skan€ja tas
pats, ar1 zemakajos stavos tas pats. I[Igi nedomaju.. nevienam no draugiem nevienam
neko nepaskaidrodama, pametu So lielveikalu.

Analiz&jot vides un personibas faktoru attieksmes, izradas ari, ka negativa
pieredze no ar&jas vides loti reti apvienojas ar spilgti pozitivu muzikalo (ieksg€jo)

viena otru pastiprinot.

Piemérs Nr.2

Izstastisu vissapigako gadijumu. Tas notika nu jau pirms 8 gadiem. Biju
stavokli, bet spontanaja aborta zaud€ju savu bérninu., pie tam tas ilga paris dienas
arsta zemas profesionalitates dé| un bija riktigi smags laiks fiziski un garigi. Péc tam
biju izmisuma, man tik loti sap&ja viss notikusais.. Majas man nez no kurienes bija
pieklidis miizikas disks bez vacina. Tas dziesmas jau ieprieks biju dzird€jusi, bet nu
neka 1pasi uzrundjosa. Ta bija tada viegla ,,pop” miizika. Klausoties tomér viena
dziesma mani uzrunaja. Es pat nezinu kapéc, jo vardi man nebija saprotami, tie bija
angliski. Miizika it ka sp€ja izteikt manas sapes, saprast mani. Visu dienu es
klausijos atkal un atkal tikai to vienu dziesmu un raudaju un raudaju. Sp&ju izraudat
lielo izmisumu.

Atminu studijas atklajas, ka miizikas skumjajam vai pat tragiskajam raksturam
var biit pozitiva iedarbiba un ar1 pécdarbiba ka pieaugusa, ta beérnu vecuma (ne velti
dazkart runajam par ,,Jaimes asaram’!).

158



Proceedings of the International Scientifical Conference.
Volume IlI: Social and Special pedagogy; Health and Sport; Overviews.

Piemers Nr.3.

Tas notika, kad macijos vidusskola, bet atceros to vél ka Sodien. Ta kopibas
sajiita, dziedot Mezaparka estrad€, Skiet, nezudis nekad. Dziedajam galvenokart
latvieSu tautas dziesmas, kas Skiet loti vienkarSas, bet patiesiba tas bija ilgs un griits
darbs, Iidz izturéjam vairakas koru skates. Bija liels gods biit tur — Riga un vienoties
kopigas dziesmas.

Dazreiz pa radio tiek atskanotas dziesmas no svétkiem ,Rigai 800”
repertuara.Pat tad ,,skudrinas skrien pa kauliem”, jo vienmer atceros tas fantastiskas
1zjiitas. Kad dzirdu tas dziesmas atskanojot, censos apstaties un izdzivot to vélreiz, jo
ne jau katru dienu ir iesp&ja piedalities tik grandioza pasakuma, kur emocijas ir tik
sakapinatas, ka dziedot aizllizt balss un asaras birst aiz prieka.

Ja godigi, agrak nemaz neapzinajos, cik tas ir skaisti piedalities Dziesmu
svetkos. Draugi tikai rundja, stastija, ka tas tik esot kaut kas! Parliecinajos, kad pati
tur nokluvu un nenoz€loju ne vienu miniiti no ta ko piedzivoju!”

Tiesi tada pat reakciju gamma var rasties ar1 klausoties miiziku, jo jutigaks
ir pats cilvéks, jo spécigaka iesp&jama miizikas ietekme gan uz vina psihi, gan uz
atminas procesiem. Tai var biit gan pozitiva, gan arl negativa ietekme. Miuzikas
ietekmé veidojusies ilglaiciga atmina var klit spécigs indikators cilvéka personibas
attistibai un ietekm& ar muzikalo pardzivojumu gan profesijas izvéeli, gan
emocionalo uztveri. Ja pirmais iespaids bijis pozitivs, tas, iespiezoties ilglaicigaja
atmina, parasti saglabajas atmina uz muzu.

Piemérs Nr.4

»Savos pusaudza gados (14 — 16 gadu vecuma), reiz koncerta Latvijas
Universitates Lielaja aula kopa ar daziem klasesbiedriem klausijos pirmo reizi miiza
Baha Mateja pasiju. Isti neatminos, kap&c un ka tur nokluvam, bet atceros, ka tur —
koncerta guvu spécigi muzikalu pardzivojumu- cik spéciga un dzila var but muzika —
nekad iepriek$ kaut ko tadu “debeskigu’ nebiju piedzivojusi miizika. Tas lava man
saprast, kadas * augstas sféras’ var skart muzika, it ka uzkaptu augstu kalnos un no
turienes redz&tu dzivi. Grati So pardzivojumu aprakstit vardos. Nozime — attiecksmé
pret muziku sapratu, cik daudz ta var ‘pateikt’ par biitiskam lietam, cik daili tvert
globalus jautajumus, uzrunat cilvéka dzilako biitibu.”

Rezultati

Veicot $o ,,Autobiografisko atminu un muzikala pardzivojuma studijas”, par
spilgtaka muzikala pardzivojuma ietekmi uz cilvéku, raksta autore meginaju
konstatet, kadu iespaidu cilvéka ilglaicigaja atmina ir atstajusi pirma saskarsme ar
muzikalo pardzivojumu. Vai §is pardzivojums ir veicinadjis profesijas izveli saistiba
ar miziku, vai §1 pieredze ir pozitiva, neitrala vai negativa.

Analizéjot Sos atminu un muzikala pardzivojuma studiju rezultatus, var
secinat, ka 2/3 respondentu pirmais muzikalais iespaids ir bijis liels pardzivojums,
kas vélak liek pamatus izvéléties profesiju saistiba ar miiziku. ST atmina ir bijusi
pozitiva pieredze, bet ne neitrala vai negativa, tade] ta arT veidojusies spilgti
emocionala, kas iespieZas ilglaicigaja atmina. Ta, savukart, partop selektivaja atmina
un darbojas ka paSsaglabasanas instinkts. Var secinat, ka Sis pardzivojums
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visspilgtak palicis atmina no bérnibas — 1idz 12.g.v. (48% no visiem respondentiem).
Bez tam interesanti, ka visspilgtak §is pardzivojums palicis atmina tieSi saistiba ar
vizualo uztveri (40% no visiem respondentiem), kur§ darbojas ka spécigs blakus
faktors, t.i., — noskatoties operas vai kada cita veida muzikalu izradi (53% no visiem
respondentiem). Tatad svariga ir vide, apstakli, kados m&s atrodamies. Turpretim
negativa pieredze saistas ar vidi un izpildijuma veidu un gandriz nekad - ar pasu
mizikas klausiSanos. Respondentam bija svarigi — ar ko taja bridi vins bijis kopa.
P&tijums liecina, ka pirmais muzikalais pardzivojums giits kopa tiesi ar gimeni un
saviem vienaudziem (klasesbiedriem).

Péc klasifikacijas - kada veida miizika visspilgtak saglabajusies atmina, varam
secinat, ka treSdalai respondentu visspécigak iespiedusies atmina klasiska miizika
(32% no visiem respondentiem) un emocionals skan&jums attiecigi 29%. Tas norada,
ka svariga ir ne tikai vide, cilveki, izpildijuma veids, bet arT notikums, kurs§ saistits ar
paSu miizikas skan&jumu. Nenoliedzami, konkréta miizika cilvéka vienmeér izraisa
kadas asociacijas.

Noslégums
Visas muzikala pardzivojuma nianses $aja rakstd nav iesp€jams ietvert. Tapéc
var akcent€t dazas priekSrocibas narativajai praksei muzikalaja socializacija:
e Ta paplaSina redzesloku attieciba uz socialo kultiiras piederibu
e Jauj klit redzamam personiskam un sabiedribas vérttbam un ar to saistitajai
pasaules ainai. Izskaidro no §is pasaules ainas izrieto$as ieaudzinatas pieredzes,
uzvedibas, attiecibu modelus, ka arT pasSt€lu
¢ dod informaciju par socializacijas procesu emocionalo stilu un klimatu
e rada miizikas ka resursa iesp&jas darba ar emocionaliem pardzivojumiem
Kopuma, apliikojot miizikas un miizikas klausiSanas ietekmi uz cilvéka atminas
pardzivojumu, varétu izteikt $adus secinajumus:

1. Katra cilvéka pirmais pozitivais emocionalais pardzivojums iespiezas
ilglaicigaja atmina un vairak vai mazak paliek ka spilgts emocionals akcents uz
visu miizu. Turpmak vin§ izvelas klausities miiziku, kas atbilst vina gaumei,
inteligences ITmenim un personigai pieredzei. No Siem faktoriem ir atkarigas art
asociacijas, ko izsauks konkréta miizika klausitajam.

2. Pozitiva pieredze ir no paSas mizikas, lai arT vide to var ietekmé&t. Negativa
pieredze dazreiz atmina saglabajas it ka no paSas miuzikas, un gandriz nekad no
miizikas klausiSanas.

3. Pardzivojums no reiz dzirdéta ietekmé cilvéka miizikas uztveri uz mizu. Velak
personigaja atmina iespiedusies 1paSa muzika cilvékam lauj atbrivoties no
stresa, negativam emocijam, ka ar1 palidz koncentréties.

4.  Sada muzikala pardzivojuma analize izmantojama gan pedagogiskaja darba, lai
atskatitos un noveértetu miizikas pedagoga sniegto ievirzi un lomu miuzikas
lomas vérté$ana un izpratng, gan mizikas psihologija, lai izprastu miizikas
iedarbibas psihologisko mehanismu lomu cilvéka uzvediba, gaumes izzinasana,
rakstura, tipaZzas noteikSana, testéSana.
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5. Miziku ka terapijas lidzekli iesp&jams izmantot gan psihisku traumu, gan
fizisku slimibu gadijumos. Sajos gadfjumos ar selektivas atminas ,,palidzibu”,
mes izvelamies miiziku, kas atbilst individualitatei, dazreiz ta var pat but tikai
viena dziesma vai kads konkréts miizikas stils.

6. Mizikas terapija autobiografisko atminu studijas nozimigas darba ar demences
pacientiem, ka arT p&c insulta, ieglitam traumam, paliativaja apriip€ u.c., kur
nozimiga ir atminu reproducésana pieredze.

Mizikas terapeitiskaja grupa autobiografisko atminu studijas ir labs
1zveértéSanas instruments pieredzes apmainai grupa, kur galvenais terapeitiskais
meérkis: radit atklatibas, tolerances un savstarpgjas cienas un uzticibas vidi (klimatu).
Kopigas sarunas, daliSanas ar muzikalajam pardzivojuma atminam ir jitigs jautajums,
jo nekur citur nemédz biit tada netolerance ka estétikas laucina, attieciba uz muzikalo
gaumi. Atri var ar savu gaumi devalvét vai ierobezot citu. Domu apmaina par miizikas
klausiSanas ieradumiem vienm&r ir emocionali ‘spradzienbistama’ t€ma, tatad
terapeitiskam procesam 1paSi deriga. Sarunas par dzirdéto miziku veicina sp&ju
tolerét un cienit dazada veida muzikalo socializaciju un muzikalo gaumi.

Par to, lai miizika tiktu lietota, partip€jusies elektroniska industrija, miizikas
industrija, Internets un izklaides industrija kopuma. Mums atliek ticet, ka liclaka dala
cilvéku, virzoties cauri dazadiem dzives periodiem, iegiistot dazadas socialas lomas un
piedzivojot eksistencialas krizes, pieprot navigaciju cauri daudzveidigajam
muzikalajam okeanam un atrod tieSi to miziku, kas nepiecieSama konkrétas
vajadzibas apmierinasanai vai pardzivojuma giiSanai.

Summary

Nowadays, music and listening to it is a topical issue in music pedagogy,
psychology and music therapy as well. In each of the branches listening to music has
a different meaning; however in musical socialisation field it plays an important role.
In her research “Autobiographic and musical emotional experience studies” on the
most striking musical effect on human emotions the author of the paper tried to
determine what effects the first exposure to musical experience leaves on a person’s
long-term memory.

The obtained results showed that for 2/3 of respondents the first musical
impression has been a great emotional experience ( a strong musical experience) that
later on lays foundations for choosing a profession related to music. This memory
has been a positive experience, but not neutral or negative; therefore it has developed
as vividly emotional and that penetrates the long-term memory. The brightest
memories have been preserved from childhood. The most memorable experience is
directly related to visual perception, which acts as a powerful adjacent factor, i.e. —
watching an opera or some other kind of musical performance. Negative
experiences are related to the environment and the medium of performance and
almost never with listening to music as such. It was important to the respondent —
with whom he was together at that moment. The study shows that the first musical
experience comes directly from the family and peers. In conclusion it can be said
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that narrative practice in musical socialisation has its own advantages They make it
possible to discover music as a resource in dealing with emotional experiences
also in music therapy.

Hown
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Abstract. In the article, the cooperation topicality is justified as well as teachers’ and
parents’ of pupils with moderate and severe intellectual disabilities cooperation role within
pedagogic process. The authors of the article define the approach in the base of which there
is teachers’ and pupils parents’ cooperation in development of individual education
programs. Thanks to which the abilities of the pupils of for pupils with moderate and severe
intellectual disabilities are discovered and used as well as the need of these pupils to learn to
act themselves is promoted . In the result of the empiric research, it is established that, in the
evaluation of all the respondents, the indices over the research have changed with positive
dynamics. This certifies that the society influences positively the pupils activities who are
involved into the research.

Keywords: cooperation, pedagogic process, individual approach, pupils with moderate and
severe intellectual disabilities.

Introduction

Within democratic society, a person is considered to be unique value who
lives, studies among other people. Respecting man as value, the age of today poses
its own demands to special education.

The recent tendency is like follows: as full as possible inclusion of pupils
with medium heavy and heavy mental age disturbance not only in school but also
in all the society, as well as participation into social environment (Nimante 1998,
2008; Bethere, 2007; Tihomirova, 2010), but still large contradictions exist, if
means, kind and process are looked through.

For each child with special needs, special education creates potential and
conditions to study at the most appropriate education establishment , according to
his state of health, abilities and development level. In correspondence with
legislation, pupils with special needs can obtain education at any education
establishment. Simultaneously, they are provided by pedagogically psychological
and medical corrections, as well as by readiness to work and to live in society. (All-
round education law, 1999, 49. p.). But uncertain is the answer to the question if
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each school can offer and implement potentials to obtain education for pupils with
special needs according to provision of their special needs.

In pedagogic integration, e.g. education, not only in special but also in all-
round education establishments that is considered to be one of social inclusive
phases of the pupils with special needs. A pupil with special needs is necessary of
regarding provision and individual education program obtaining schedule.
Responsibility for fulfilment of these activities is delegated to education
establishment (All-round education law, 1999, 53. p).

LR Education and Science ministry have established special basic education
programs provision plan for educatees with severe intellectual disabilities or with
several severe intellectual disabilities (education program code 21015911) that
allow to freely regulate the number of lessons in learning subjects for each school
individually, according to individual abilities, state of health, development of the
pupils , therefore it is important to determine individual qualities of these pupils.
(In ESM direction Nr. 389, 2009). That allows to provide the potential and
assistance to pupils with moderate and severe intellectual disabilities to learn to act
themselves that occurs in interaction with social environment (teachers, parents).

The agenda of the article — basing on theoretical sources and practical work
experience, to analyse the cooperation within social environment thanks to which
the competences of pupils’ with moderate and severe intellectual disabilities are
discovered and used. The need of the above pupils to learn to act is promoted.

Cooperation functions viewed historically

Pre — condition of the problem of interpersonal relations between children
and grownups were found in the primitive society. In this period the main objective
of education was to acquaint with the surrounding world, teach them to use
different things, create the tools and introduce a child into the social life, which is
based on mutual aid and necessary cooperative activity for the welfare of the
people. All family members have taken part in the children’s education. All
children without an exception got the same education. They could behave, as they
wanted, because there were not punished.

It was considered in ancient China, that conditions for the ideal development
are the inborn abilities and methods of the right education. Education was called
the most special, but it was connected with bends of individual and diligence. The
method of the schools founded by Confucius (5-6 century B.C.) supposes a
dialogue between teacher and pupil (JIxypunckuii, 1999, 35-41).

Also in 20 ™ century the most important problem of pedagogical activity is a
concordance of the teacher’s demands with possibilities of pedagogical process and
child’s interests. The thought about teacher — pupil interaction ran through the
whole history of pedagogy. J. A. Komensky in “Great Didactic” wrote that pupil
needs to be supported and if teacher is kind, friendly and treat the children with

love for his neighbour he easily gains the pupil’s love and respect (Komenskis,
1992).
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The thoughts on pupil-teacher relations were found in works of other classics
of pedagogy (in Europe: J.Herbarts, A.Disterveig, Zh.Russo; in Russia:
N.Chernishevsky, L.Tolstoy, V.Suhomlinsky, P.Kapteryev, etc.). The important
role in the optimization of communication, regulation of relation in school, creation
the concordance between children and grown — ups play the researches of the
famous psychologists (in Byelorussia: J.Kolominsky; in Estonia: H.Liimet; in
Russia: N.Bodalyev, L.Bozhovich, A.Petrovsky, V.Karakovsky, V.Myasischev,
L.Novikova, A.Leontyev; in USA: E.Bern, R.Berne, K.Levin; in Germany:
M.Buber, J.Kramis, etc.).

In Latvia facts about democratic school are fond in works of ”Young
Latvians” (A.Alunans, A.Kronvalds, K.Valdemars, etc.) and in works of “New
stream” representatives (P.Dauge, J.Plieksans, J.Jansons, K.Are, etc.). There was
fond a thought about the expansion of the teaching content and mastering the
methods of teaching. On the first conference of Latvian teachers (1873) the
necessity not only to teach children, but also educate them in democratic conditions
with democratic methods was confirmed (Cernova, 1993).

|.Skuinsh wrote that in educational work take part two personalities an
educator and a pupil. Each has the special role. But in order to make the educator’s
work more successful both parties should be active one as giving, but the second as
voluntary accepting. In cases where is no such relation there is no education in its
true meaning (Cernova, 1993).

K.Dekens has pointed out many times that teacher should love children, treat
them with a respect, take into consideration, that actions of an educator should not
depress the child’s personality, create the dismal mood. Choosing the methods of
influence and withdrawing the demands towards a child the teacher should try
“possibly bear in mind individuality of each child” (Cernova, 1993).

Pedagogy should be simultaneously as a mean of personality education as
well as a mean of development and reorganization of society. In the new pedagogy
children are not frighten any longer, are not under pressure, but the natural
peculiarities of children and freedom are taken into account. The pedagogical art
should be transformed to the openhearted pedagogy (Komenskis, 1992, 7-36).

One more thing of the author, which is directed towards the co-operation:
“Compulsion — is the worst method of teaching. To cause an interest to the learning
subject is the best pedagogical method” (Obsteins, 1924).

This proves that co-operation is a joint activity in a process of which takes
place the exchange of skills, spiritual values between subjects, mastering of the
experience on the basis of humanistic interrelations and their content supposes the
confidence.

Scientists stress three main aspects of the teacher’s activity: development,
education and socialization.

Developmental function — the main task is realization, knowledge giving and
support.
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Educative function — supposes the means, types and skills of the teacher’s
activity, which are connected with giving the children the skills, development of
the abilities for activity.

Socializing function — its realization is implemented with two types of the

teacher’s activity consulting and variable socially significant activity.
The nearest surroundings — the family — influence the child and it is influenced by
child himself. The difficulties faced by children’s with moderate and severe
intellectual disabilities parents (grownups), in many ways differ from other families
everyday worries (Pyounmreitn, 1986; Beirorckuii, 1983; Liepina, 2008). Already
the birth of such child gives great psychological trauma and also load to all the
family members — it deforms the family and its structure (Baka, Grunevalds, 1998).
The reactions of the parents are different These parents are secluded, contact a
little, are choosy in their contacts (Friend, 2005). They have reduced acquaintance
circle, even the contacts with relatives. High sensibility, easy irritability as personal
character traits can be observed (Liepina, 2008). It is important for teacher to
perceive and to establish relations with pupils’ parents , because it is essential to
clarify opinion of these pupils parents, in order to discover the peculiarities of
children activities in other environment , in order to speak about quality as
perfection. (Harvey, Green, 1993). Such approach emphasizes exactly
uninterrupted improvement, advancement aspect , because parents and teacher’s
cooperation is essential, in order to promote the need of these pupils to learn to act
themselves.

Special pedagogue (oligophren pedagogue) is special education teacher who
“has acquired corresponding Professional qualification for pedagogic work with
persons with cognition activity disabilities” (Freimanis, 2007, 12), who keeps large
role within work with pupils with moderate and severe intellectual disabilities.
They need specific knowledge in order to be able to understand pupils special
needs and acquire the needed work methods and skills for work with pupils of
moderate and severe intellectual disabilities.

It is important for pedagogue to help the children to construct their own knowledge,
skills and attitudes , therefore the authors stress that, in spectrum of special
pedagogue roles, the main is investigator role, starting already with pupil’s
enrolment in school. In the base of it, there is ,,right organising of all child-directed
influence conditions” (Freimanis, 2007, 168), that can be considered like teacher’s
correcting activity. Within the work with pupils with moderate and severe
intellectual disabilities, the work result can disclose very slowly. It is important for
the teacher to perceive and develop relations with colleagues , especially with
teacher’s assistant — second teacher, who is cooperation partner within lessons. For
both the teachers it is important to develop the relations with the pupils and parents
because in the result of this interaction the mutual influence of individuals takes
place that manifests as perception and attitude change. In the result of that, new
quality of cooperation is established that in the characteristics of pedagogue A.
Spona ,» 1s work of two or more people toward common agenda, harmonized
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agenda achievement aims, approximated evaluation and self evaluation about the
reached results” (Spona 2001, 108). This cooperation positively influences pupils’
activity.

Pedagogic process organisation at special education establishment

Nowadays the modern psychology specialization that has developed in
Western countries, gains more popularity also in Latvia. Its central idea — child is
autonomous identity (Liegeniece, 1999). That means — child with his individual
unique personal qualities. According to this position, the demand to organize
pedagogical process is promoted (Slkumanckas, 1996). This means that it is
important that favourable environment conditions should be developed and that
their self realisation would be supported. ,,The main task is to attain that each child
should acquire optimal activity system suitable for him” (Hibnere, 1998, 16).

Special pedagogy tasks were formulated by L. Vigotsky, stressing that
»special pedagogy is to be connected with normal child pedagogy”, thus, work
process must be based on ,,health pood” (Beirorckuit, 1983, 50 -60). L. Vigotsky
promoted for his investigations the following task — to find the whole, the stored,
that is into each child with intellectual disabilities , in order to develop it in certain
favourable conditions by the help of grownup in such extent that the whole, the
stored gains new qualities, calling these perspective potentials as nearest
development zones (Beirorckuii, 1991).

In Latvia, the main education aims and tasks are determined by State
basic education standard, but its acquisition is provided by regarding Special
basic education program, that foresees to provide individual education program
development and implementation for pupils who have functional development
disabilities. For pupils with moderate and severe intellectual disabilities, ,,special
pedagogue together with parents develop individual work program” (Freimanis,
2007, 74) individual education plan, that is education process organisation fitted to
child potentials, taking into account child’s experience, skills, cognition process
peculiarities, the aims promoted in State basic education Standard as well as aims
and tasks promoted in subject programs. Plan status of such education is
determined also as ,pedagogical correction — education program that is
methodically and organizationally fitted to persons of obligatory education age ,
who need to supplement knowledge within basic education program” (All round
education law, 1999, 1. p.).

Special basic education example foresees for educatees with severe
intellectual disabilities or several severe intellectual disabilities to provide
individual education program implementation for development of working practical
skills for these pupils. In the cases of poorly developed any cognitive and motor
skills , the school develops individual education plan with individual correction and
rehabilitation classes. In these cases subjects and classes plan is not developed
(Special basic education program example for educatees with severe intellectual
disabilities or several severe intellectual disabilities, 2009).
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Methodological suggestions for educatees with severe intellectual disabilities
or several severe disabilities are developed for the following school subjects :
Latvian, mathematics, rhythmic and music.

Education process organisation for pupils of moderate severe and severe
intellectual disabilities is visually showed in figure Nr. 1.

State basic education standard

h 4

Special basic education program example for educatees with severe

intellectual disabilities or several severe intellectual disabilities (program
code 21013911).

'

Methodological suggestions for educatees with severe intellectual
disabilities or several severe disabilities

'

Individual education plans for implementation of special basic education
program (for educatees with severe intellectual disabilities or several
severe disabilities)

Figure 1. Education process organisation for educatees with severe intellectual
disabilities or several severe disabilities (Prudnikova)

Education process organisation for moderate and severe intellectual
disabilities show that basic education program general agendas and tasks , the basic
education obligatory content, acquired basic knowledge of educatees evaluation
basic principles and order , as well as basic education school subject standards —
subject main aims and tasks, subject obligatory content, basic demands that regard
subject acquisition, education attainment evaluation formulas and methodological
aids are determined by state basic education Standard, but in special education
programs , the education establishment the demands mentioned in state basic
education standards implement according to educatee development disability kind ,
his potentials and health state.
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The authors determine the approach in the base of which there is teachers’
and parents’ cooperation in the development of individual education programs.
That agrees also with example of Special basic education program for educatees of
severe intellectual disabilities or several severe intellectual disabilities (program
code 21015911), where, into education content, it is stated that individual plan
development, implementation and evaluation is a command work. That demands
regular cooperation of specialists and educatee parents (legal representatives).

Research stages and results

Research that consists of three stages :

1st stage of research: September, 2006 — May, 2007

2nd stage of research: September, 2008 — May, 2009

3rd stage of research: September, 2010 — May, 2011

were done using co-partnership activity research method (Elden, Levin,
1991; Whyte, 1991). Research performer and research participants cooperate
continuously within research period. This was determined by necessity to solve
practical problems. Process develops like spiral. This certifies regarding
uninterrupted practice advancement and personal and Professional knowledge
development. (Martinsone (sast.), 2011; Zuber — Skerrit, 1995;).

Base of research is formed by all five profession skills class pupils of Riga
1st special boarding primary school of the 2nd year with moderate severe and
severe intellectual disabilities (diagnosis F 71; F. 72). In order to fully understand
practical activity experience development for pupils with moderate severe and
severe intellectual disabilities, parents of all these 5 pupils and second teacher are
involved into this research.

In cooperation with grownups (teacher, second teacher (teacher assistant),
pupils parent), that is two or more persons work towards common aim, coordinated
aim achievement aids, approximated evaluation, the necessity was promoted to
determine the level of knowledge , skills and attitudes, that each pupil with
moderate and severe intellectual disabilities has achieved ,according to the
individually prepared education plan.

In co-partnership activity research, the following was used:

1. Indices achievement methods:

Documents investigation;

Pedagogical process observation method,;

Investigation and analysis of work result done by children;
Individual conversations;

Evaluation in the beginning and end of each research phase;
Personal pedagogic experience reflection;

2. Indices analysis methods, using statistics program SPSS 17
(Statistical Package for Social Science):

e Cross-line tables method (Crosstabs), in order to obtain
information regarding the research group:
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o Kendall's 1z (tau-b) correlation analysis, in order to determine
statistically important changes between each two research phases
(Geske, Grinfelds, 2006, 2008).

1st stage of research: September, 2006 — May, 2007

The following results are obtained, analysing pupil’s parent, teacher, another
teacher, evaluation coherences:

1. In pupil’s parent evaluation, essential (p< 0,05) or maximally
essential (p<0,001) changes are present between two research phases regarding :

Systematized knowledge about practical activity —p = 0.046;

Skill to perform activity —p = 0,038;

Attitude while acting practically —p = 0,000.

2. In teacher’s evaluation, there are essential (p< 0,05) changes
between two research phases regarding:

Systematized knowledge about practical activity —p = 0.038;

Skill to perform activity —p = 0,050;

Attitude while acting practically —p = 0,046.

3. Another teacher’s evaluation, there are essential (p< 0,05) changes
between two research phases regarding:

Systematized knowledge about practical activity —p = 0.050;

Skill to perform activity —p = 0,038;

Attitude while acting practically —p = 0,050.

For better obviousness and research results visual perception, the amount
pictures are used (Vorobjovs, 2002), where evaluation changes can be observed
into pupils parent’s, teacher’s and second teacher’s evaluation between two
research phases: phase initial evaluation and the first evaluation phase (see figure
Nr. 2).

Pupil's (Aina) development levels

Systematicknowledge
regarding praciice —Fart.
activity (pupil’s parent
ya(lp e J —Part.2
Skill ta parform activity
(pupil’s parents)

Attitude while acting
practically (another
teacher)

Attitude wnile acting
- practically (pupil’s
parents)

Skill to perform activity
(another teacher)

Systematic knowledce
regarding practice
activity (another...

Systematic knowledge
regarding practice
activity (teache?)

Attituce whie acting Zkilto parform activity
practically {teachzr) {teacher)

Figure 2. Pupil’s (Aina) development levels within evaluation of the pupil’s
parent, teacher and another teacher (Prudnikova)
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The analysis certifies regarding growth in dynamics, evaluating knowledge
about practical activity, skill to perform activity and attitude while acting
practically, from point of view of pupils parents, teachers, and second teacher,
between each two research phases.

2nd stage of research: September, 2008 — May, 2009

The following results are obtained, analysing pupil’s parent, teacher, another
teacher, evaluation coherences:

4. In pupil’s parent evaluation, essential (p< 0,05) or maximally essential

(p<0,01) changes are present between two research phases regarding:

Systematized knowledge about practical activity —p = 0.015;

Skill to perform activity — p = 0,049;

Attitude while acting practically —p = 0,006.

5. In teacher’s evaluation, there are essential (p< 0,05) or maximally
essential (p<0,001) changes between two research phases regarding:

Systematized knowledge about practical activity —p = 0.027;

Skill to perform activity —p =0,026;

Attitude while acting practically —p = 0,000.

6. Another teacher’s evaluation, there are essential (p< 0,05) changes
between two research phases regarding:

Systematized knowledge about practical activity —p = 0.021;

Skill to perform activity — p = 0,026;

Attitude while acting practically —p =0,026.

For better obviousness and research results visual perception, the amount
pictures are used (Vorobjovs, 2002), where evaluation changes can be observed
into pupils parent’s, teacher’s and second teacher’s evaluation between each two
research phases: phase initial evaluation and the second evaluation phase (see
figure Nr. 3).

Pupil's (Aina) development levels

Systematic

knowledge —Part. 1
regarding practice —Part?
activity (pupil’s... ’

Attitude while
acting practically
(another teacheg

Skill to perform
activity (pupil’s
parents)

Attitude while
. acting practically
(pupil’s parents)

Skill to perform
activity (another
teacher)

Systematic
knowledge
regarding practice
activity (another...

Systematic
knowledge
regarding practice
activity (teacher)

Attitude while
acting practically
(teacher)

Figure 3. Pupil’s (Aina) development levels within evaluation of the pupil’s
parent, teacher and another teacher (Prudnikova)

Skill to perform
activity (teacher)
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In total, the analysis certifies regarding growth in dynamics, evaluating
knowledge about practical activity, skill to perform activity and attitude while
acting practically, from point of view of pupils parents, teachers, and second
teacher, between each two research phases.

3rd stage of research: September, 2010 — May, 2011

The following results are obtained, analysing pupil’s parent, teacher, another
teacher, evaluation coherences:

7. In pupil’s parent evaluation, there are no essential (p> 0,05) or there
are essential (p <0,05) changes between two research parts (initial evaluation level
in evaluating phase and the third evaluation level in evaluating phase) within
evaluating phase regarding:

Systematized knowledge about practical activity —p = 0.544;

Skill to perform activity —p =0,394;

Attitude while acting practically —p =0,034.

8. In teacher’s evaluation there are no essential (p> 0,05) or there are
essential (p <0,05) changes between two research parts (initial evaluation level in
evaluating phase and the third evaluation level in evaluating phase) within
evaluating phase regarding:

Systematized knowledge about practical activity —p = 0.067;

Skill to perform activity —p = 0,632;

Attitude while acting practically —p =0,034.

9. In another teacher’s evaluation there are no essential (p> 0,05) or
there are essential (p <0,05) changes between two research parts (initial evaluation
level in evaluating phase and the third evaluation level in evaluating phase) within
evaluating phase regarding:

Systematized knowledge about practical activity —p = 0.067;

Skill to perform activity — p = 0,056;

Attitude while acting practically —p = 0,013.

Pupil's (Aina) development levels
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activity (pupil’s... ’
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Attitude while Skill to perform
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3
2
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activity (another - 1 —} acting practically
teacher) 0 | (pupil’s parents)
Systematic | \ A} Systematic
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regarding practice ¥

activity (another...

Attitude while
acting practically
{teacher)
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regarding practice
activity (teacher)

kill to perform
activity (teacher)

Figure 4. Pupil’s (Aina) development levels within evaluation of the pupil’s
parent, teacher and another teacher (Prudnikova)
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For better obviousness and research results visual perception, the amount
pictures are used (Vorobjovs, 2002), where evaluation changes can be observed
into pupils parent’s, teacher’s and second teacher’s evaluation between each two
research phases: phase initial evaluation and the third evaluation (see figure Nr. 4).

In total, the analysis certifies regarding growth in dynamics, evaluating
knowledge about practical activity, skill to perform activity and attitude while
acting practically, from point of view of pupils parents, teachers, and second
teacher, between each two research phases.

Conclusions
. Child’s with special needs growth personal growth potential or limitation of it is
essentially influenced by teachers and parents cooperation that allows to provide
child-centred approach, promoting in the centre not the disabilities, but the child ,
his personality , his strong side, his and development potentials.
. School pedagogic process analysis allow to concluded that, by implementing
individualized approach, the pupils with moderate and severe intellectual
disabilities need to learn to act themselves is favoured , by giving each pupil to
self-realize.
. Pupils parents, teachers, and second teachers evaluation indices, when observing:

e Knowledge about practical activity,

o Skill to perform activity,

e Attitude while acting practically,
Have changed within process of research with positive dynamics, that certify
regarding growth of research involved pupils with moderate and severe intellectual
disabilities , because these pupils potentials and discovered and used, as well as
necessity of these pupils to learn to act themselves.
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VISPAREJO IZGLITIBAS IESTAZU GATAVIBA
I1ZGLITOJAMO AR SPECIALAM VAJADZIBAM
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General education institution readiness of students with special
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Abstract. The article deals with the historical process of integration/inclusion of children
with special needs into mainstream educational establishments in Latvia since 1998 when the
pedagogical staff in Latvia was introduced the term “inclusive education” broader for the
first time and there were offered practical recommendations for school and class work;
afterwards some educational establishments started implementing inclusive education; the
current situation regarding inclusion/integration of children with special needs in mainstream
educational establishments is evaluated in the questionnaire provided to the heads of
educational establishments. There are provided the data of the provided questionnaires
regarding the readiness of mainstream schools in Latgale and Vidzeme regions and real
situation in the integration of children with special needs.

Keywords: integration, inclusion, children with special needs.

levads
Introduction

Kops 1994.gada Salamankas Pasaules konferences par specialo vajadzibu
izglitibu, kuru 1994.gada Salamanka kopigi organiz€ja UNESCO un Spanija un,
kura kluva par stirakmeni jaunai pieejai personu ar attistibas trauc€jumiem
izglitoSana, pagajusi vairak ka septinpadsmit gadi. TieSi Salamankas konference un
taja pienemtais Pazinojums par principiem, politiku un praksi specialo vajadzibu
izglitiba, ka art Ricibas plans specialo vajadzibu izglitiba, joprojam ir viens no
vissvarigakajiem starptautiskajiem dokumentiem, kas skaidro ieklaujosas izglitibas
Jédzienu un tas biitibu. Konferencé pienemtaja Ricibas plana ir noteikts ieklaujoSas
izglitibas vadoSais princips — skolam ir jauzpem visi izglitojamie, neskatoties uz
vinu fiziskajam un intelektualajam sp&jam, socialajiem apstakliem, emocionalo
stavokli, valodas prasmi vai kadiem citiem apstakliem.
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Atskiriba no rietumu sabiedribas, kur integracijas un ieklaujosas idejas
attistibas procesi ir norisinajusies ilgaka laika posma (trisdesmit un cetrdesmit gadu
perioda),un tos liela méra ietekméja tiesi vecaku aktiva darbiba, Latvija Sie procesi
Iidz 2005. gadam noritjusi Ieni, neaktivi, bet péc 2005. gada - strauji, sasteigti,
biezi vien apstaklu spiediena ietekmé (skolénu skaita samazinasanas), bet nevis
1zglitibas iestades briva, sagatavota, nobriedusa izvele, kas nosaka to, ka izglitibas
iestades ne vienmer ir fiziski un morali gatavas Sim izaicinajumam. TieSi tadel ir
svarigi izvertét: ka praks€ istenojas b&rnu ar specialajam vajadzibam integracija
visparejas izglitibas iestad€s: kads ir izglitibas iestazu vadibas paSvertejums
attieciba uz izglitojamo ar specialam vajadzibam integracijas norisi vinu vaditajas
izglitibas iestadés 2011.gada.

Pétijuma problémas teoretiskais apskats
Theoretical background

leklaujosa izglitiba primari parstav socialo modeli, balstas humanaja pieeja,
kur katrs bérns ir vertiba, ka ar jauno universalo modeli, kur b&rni netiek daliti péc
vinu ierobezojumiem vai nespé&jas. IeklaujoSa skola parstav demokratiskas skolas
idealus un neizdala kadu bérnu grupu atseviski, bet ietver daudzveidibas izpratni un
nodroSina skolas pieejamibu, lai katrs bérns sava daudzveidibas konteksta gan
fiziski, gan psihologiski justos pienemts skola, tatad tai skaita ietverot ari vispargjas
1zglitibas iestad€s integrétos izglitojamos ar specialam vajadzibam.

Sakot ar pagajusa gadsimta vidu, integraciju, kas ir sava butiba ieklauSanas
ideju realizacijas pirmssakums, izprot ka procesu, kura merkis iesaistit bérnu ar
attistibas trauc€jumiem visparizglitojoSas skolas dzivé - gan macibu procesa, gan
socialaja dzivé. Darbibas gaita integracijas jédziens ir paplaSinajies, parejot no
formalas integracijas, ievietojot bérnu ar specialam vajadzibam visparizglitojosa
skola, nemainot neko pasa skolas vide, uz sagatavotu un pardomati realiz€tu
integraciju, kura paredz skolas iesaisti veiksmigas integracijas priekSnoteikumu
izpildé. Gan skolotajiem, gan vecakiem par primaru nepiecieSamibu jauzskata
nevis pats integracijas fakts, bet gan reala ieklauSana klases un skolas kolektiva
ikdienas macibu procesa.

Latvijas izglitibas darbinieki pirmo reizi tika plaSak iepazistinati ar jeédzienu
»leklaujosa izglitiba” 1998. gada, kad tika piedavati ar1 praktiski ieteikumi skolas
un klases darbam, un atseviskas izglitibas iestades uzsaka celu uz ieklaujosu
izglitibu. 2000. gada Latvija skolotaju izglitojoSu darbu integracijas un ieklausanas
jautajumos uzsak Ziemelvalstu projekts ,,Pedagogu izglitoSana Latvija 2000.-
2004.,” kura zinasanas iegiist piecdesmit pedagogu no dazadiem Latvijas regioniem
un dazada tipa skolam, ka ar1 Latvijas augstskolu pasniedzg€ji. Projekta dalibnieki
iegiito informaciju, savukart, sniedz saviem vietjiem izglitibas vaditdjiem un
realizétajiem, bet augstskolu pedagogu sagatavoSanas programmas tiek ieklauts
jauns studiju kurss, kas inform& par skoléniem ar attistibas trauc€jumiem
integracijas un ieklauSanas aspekta.
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Ar 2000.gadu Latvija stajas speka LR Izglitibas likums, kura 3. pants
nosaka, ka speciala izglitiba ir vispargjas izglitibas 1pasais veids. Izglitibas likuma
l.pants nosaka personu loku, kuriem isteno specialo izglitibu. Speciala izglitiba
sniedz iesp€jas un apstaklus izglitojamajiem ar specialam vajadzibam iegilit savam
veselibas stavoklim, sp&jam un attistibas Itmenim atbilstosu izglitibu jebkura
izglitibas iestade, vienlaikus nodroSinot izglitojama pedagogiski psihologisko un
medicinisko korekciju, sagatavotibu darbam un dzivei sabiedriba. Jebkura izglitibas
iestade ir tiesiga licencét Vispargja izglitibas likuma noteiktaja kartiba specialas
1zglitibas programmas, ja ir atbilstoSa vide un kvalific€ts personals izglitojamo ar
specialam vajadzibam kvalitativas izglitibas nodroSinasanai. Bérnu ar specialam
vajadzibam integréSanu visparéjas izglitibas iestadés nosaka Vispargjas izglitibas
likuma 53.pants. Turpmak b&rnu ar attistibas traucgjumiem vecakiem ir likumigs
pamats izv€l&ties berniem izglitibas iestadi péc saviem ieskatiem.

Skolénu skaits Latvijas skolas sak biitiski samazinaties 2004./2005.gada un
turpina samazinaties joprojam. No 2005./2006.macibu gada kop¢jais skolénu skaits
samazinajas par 20% jeb 57913 skoléniem (Reigase, 2010), kas dod bitisku
stimulu integracijas procesu attistiba. Specialo vajadzibu skolénu integracija
vispargjas izglitibas iestades tiek uzsakta daudzas skolas, bet skolotajiem un skolu
vaditajiem triikkst pieredzes un skatljuma uz problémam, kuras var sagadat $adu
bérnu ienaksana skola, tade] 2005./2006. m.g. aptaujatie izglitibas iestazu vaditaji
min sekojoSas problémas integr&jot izglitojamos ar specialam vajadzibam savas
izglitibas  1estad€s: nepietickams skolotdju sagatavotibas Ilimenis, mMazs
papildfinans€jums, paligskolotaja vai skolotaja paliga nepiecieSamiba stundas
klasg, kura integréts izglitojamais ar specialam vajadzibam, nepiecieSamiba izglitot
skolotajus, nepiecieSamiba izveidot, uzlabot materiali tehnisko bazi,
nepiecieSamiba atbalsta komandu specialistu darba laika palielinasanai
(Rozenfelde, 2007).

Turpmakajos gados Latvijas izglitibas sist€émas darbibu un izglitibas ieguvi
reglament€josi likumi un noteikumi tiek pilnveidoti, akcentgjot virzibu uz
icklaujosu izglitibas procesu un ieklaujoSas sabiedribas veidoSanu. Specialo
izglitibas vajadzibu nodroSinasana ieklaujosa vide ir viens no izglitibas politikas
prioritariem virzieniem, kas konkrétu uzdevumu veida ieklauts ,,Izglitibas attistibas
pamatnostadnés 2007.-2013.gadam”, ko 2006.gada 27.septembri apstiprina
Ministru kabineta rikojums Nr.742. Izglitibas attistibas pamatnostadnes 2007.—
2013.gadam izstradatas, ieveérojot sabiedribas un izglitibas attistibas vadlinijas, kas
noteiktas Eiropas un Latvijas politikas planoSanas dokumentoS. Pamatnostadnés
noteikts mérkis: izglitojamo ar specialam vajadzibam ieklauSana izglitibas sist€ma.

2008.gada valsti notikust UNESCO Starptautiska izglitibas konference, kas
ir lielakais starptautiskais forums izglitibas politikas jautajumos, aktivizeé virzienu
uz ieklaujosas izglitibu ka pamatprincipu un stratégiju virziena uz izglitibas
pieejamibu un kvalitati. Pareja no specialas izglitibas uz ieklaujoSo izglitibu ir
uzskatama ka nopietna paradigmas maina, kuras rezultata skolotajam jaklast par
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daudzveidigu skolénu grupu vaditaju, izglitotaju, motivétaju, moderatoru, izglitibas
un zinatnes, vertésanas specialistu (Hofsaas, 2008).

2008.gada otraja pusgada tiek izstradatas un apstiprinatas Socialas
atstumtibas riskam paklauto jaunieSu un ieklaujoSas izglitibas atbalsta sistémas
izveides nostadnes, kuru mérkis ir raksturot pasreiz€jo situaciju, izvirzt merkus un
uzdevumus, kas veicami, lai sasniegtu Latvijas Nacionalaja attistibas plana un
Izglitibas attistibas pamatnostadnés 2007.—2013.gadam izvirzitos mérkus un
ieviestu ES un ANO iniciativas, kas saistitas ar ieklaujosas vides nodroSinasanu un
socialas atstumtibas mazinasanu. Uzdevumi ir noteikti sekojosi: izveidot atbalsta
sisttmu izglitojamo ar specialam vajadzibam ieklausanai vispargjas izglitibas
iestades, atbalstit regionalo specialas izglitibas centru izveidi un darbibu, ka ari
pedagogiski medicinisko komisiju kompetenci un statusa nostiprinasanu;
nodrosinat izglitojamos ar specialam vajadzibam ar atbilstosam macibu
programmam, macibu lidzekliem un aprikojumu to TstenoSanai; nodrosinat atbalstu
skolotajiem, kas strada ar bérniem ar specialam vajadzibam; palielinat speciala
pedagoga lomu izglitibas iestades; veicinat darba un sadzives prasmju apguvi
jaunieSiem ar specialam vajadzibam; uzlabot macibu vidi specialas izglitibas
lestades; pielagot vispargjas izglitibas iestades izglitojamiem ar kustibu
trauceéjumiem u.c.

2008.gada Izglitibas satura un eksaminacijas centrs kopa ar Valsts specialas
izglitibas centru un sadarbibas partneriem (nevalstiskajam organizacijam) veic
grozijumus Ministru kabineta reguléjuma par valsts parbaudes darbiem, ietverot
normu, kas paredz atbalsta pasakumu izmantoSanu skoléniem ar specialam
vajadzibam valsts parbaudes darbos. No 2010.gada atbalsta pasakumu izmantoSanu
reglament€é Ministru kabineta 2010.gada 6.aprila noteikumi Nr.335 ,,Noteikumi par
centraliz€to eksamenu saturu un norises kartibu” un Ministru kabineta 2010.gada
S.aprila noteikumi Nr.334 , Noteikumi par valsts parbaudijumu norises kartibu.”
Lai sekmétu ieklaujoSo izglitibu un rosinatu pasSvaldibas sniegt izglitibas
pakalpojumus skoléniem ar specialam vajadzibam tuvak dzivesvietai, vienlaikus
samazinot valsts izdevumus specialo izglitibas iestazu uzturéSanai, no 2010.gada
1.septembra, 1stenojot finansé€Sanas principu "Nauda seko skolénam", specialajas
izglitibas iestad€s, vispar€jas izglitibas iestad€s integrétiem berniem ar specialajam
vajadzibam un b&rniem ar specialam vajadzibam vispargjas izglitibas iestazu
specialajas klas€s vai grupas, finans€juma aprékinasanai pieméros koeficientu 1,6
lidzSingja 1,47 vieta, ka to paredz valdiba apstiprinatie Izglitibas un zinatnes
ministrijas (IZM) sagatavotie grozijumi Ministru kabineta (MK) 2009.gada
22.decembra noteikumos Nr.1616 "Kartiba, kada aprékina un sadala valsts budzeta
mérkdotaciju pasvaldibu un privatajam izglitibas iestadém bérnu no piecu gadu
vecuma izglitoSana nodarbinato pirmsskolas izglitibas pedagogu darba samaksai un
paSvaldibu vispargjas pamatizglitibas un vispargjas videjas izglitibas iestazu
pedagogu darba samaksai".

2011.gada, attieciba uz specialas izglitibas realizaciju, Vispargjas izglitibas
likums tiek papildinats ar jaunu terminu "specialas vajadzibas"( nepiecieSamiba
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sanemt tada veida atbalstu un rehabilitaciju, kas rada iesp&ju izglitojamajam apgiit
izglitibas programmu, nemot v&ra vina veselibas stavokli, sp€as un attistibas
Iimeni).Grozijumos ir ietverts, ka specialas izglitibas programmas nodroSina
izglitojamajiem ar ieglitiem vai iedzimtiem funkcionaliem trauc€umiem iesp&ju
iegiit vispargjo izglitibu atbilstoSi vinu specialajam vajadzibam; noradits, ka
specialo izglitibu iesp€jams iegiit gan specialas, gan visparejas izglitibas iestades,
kuras ir licencéta izglitojamo vajadzibam atbilstoSa izglitibas programma, bet
skolam ir janodroSina izglitojamo vajadzibam atbilstoSi atbalsta un rehabilitacijas
pasakumi, tadgjadi palidzot izglitojamo integrét visparejas izglitibas iestades.
Jebkura izglitibas iestade ir tiesiga licenc€t Vispargja izglitibas likuma noteiktaja
kartiba specialas izglitibas programmas, ja ir atbilstosa vide un kvalific€ts personals
izglitojamo ar specialam vajadzibam kvalitativas izglitibas nodroSinasanai.

2011.gada sakuma Latvija darbu uzsak IZM VISC izstradatais un realiz€tais
ESF projekts ,Izglitojamo ar funkcionaliem trauc€jumiem atbalsta sist€mas
izveide,” kura darbibu uzsakot, astonas Latvijas pilsétas tiek izveidoti icklaujosas
izglitibas atbalsta centri, kuru uzdevums ir palidzet vispargjas izglitibas iestadém
realiz€t integrativu/ieklaujoSu izglitibas procesu; izveidotas Specialas izglitibas
laboratorijas Liepajas Universitateé un Latvijas Universitate, ka art projekta darba
icklauta Rézeknes Augstskola jau kops 2005.gada stradajosa Specialas pedagogijas
laboratorija, kuru uzdevums projekta laika izstradat metodiskos Iidzeklus
pedagogiem un interaktivus macibu lidzeklus izglitojamajiem ar funkcionaliem
traucgjumiem, ka ari uzlabot studiju kursu augstskolu studiju programmas par
izglitojamiem ar specialam vajadzibam.

Pétijuma metodologija
Research methodology

Pétijuma merkis ir veikt macibu procesa organizacijas, izglitibas iestazu
administracijas kompetencu un skolu darba novért§juma izp€ti pirmsskolas,
pamatizglitibas, arodizglitibas limenos izglitojamo ar specialam vajadzibam
integrativas izglitibas nodroSinasanas aspekta, lai noskaidrotu izglitojamo ar
specialam vajadzibam realo situaciju Latgales un Vidzemes regiona vispargjas
izglitibas iestades.

Pétijuma uzdevumi: izpétit kads ir izglitibas iestazu vaditaju izglitibas
iestazu darba izglitojamo ar specialam vajadzibam integracijai vert€jums,
personisko zinaSanu darbam ar izglitojamiem ar specialam vajadzibam
paSveérte§jums: kada ir reala situacija izglitibas iestadés un resursi ieklaujosas
izglitibas nodroSinaSanai, kads ir izglitibas iestades darbibas vertejums S§1 briza
ieklaujosas i1zglitibas realizacija, kads ir izglitibas iestades pieejamais metodiskais
un macibu materials darbam ar izglitojamiem ar specialam vajadzibam, korekcijas
pasakumi un kas vél ir nepiecieSams

Pétijuma izmantotas metodes: anketéSana, petijuma rezultatu analizeé tiek
1zmantota aprakstosa statistika (SPSS).
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Apstradajot atbildés uz anketa ietvertajiem jautdjumiem ieglitos datus, dati tika
grupéti Cetros, no ieglstamas informacijas satura izrietoSos blokos, kas sniedz
informaciju par respondentiem, to grupam péc ienemamajiem amatiem, kompetenci
un atticksmi iek]aujosas izglitibas realizacijas jautajumos; informaciju par atbalsta
organizaciju izglitibas iestad€s izglitojamiem ar specialam vajadzibam un
nesekmigajiem; par izglitibas iestades esoSajiem resursiem ieklaujoSas izglitibas
realizacijai: metodisko materialu, vides pieejamibas, finansu pietickamibas,
korekcijas, rehabilitacijas pasakumu nodro$inajumu, ka arT to, vai un ka tiek
atbalstiti pedagogi un to sadarbiba ar izglitojamo ar funkcionaliem trauc€jumiem
vecakiem.

Pétijuma iesaistiti 43 izglitibas iestazu administracijas parstavji (vaditaji,
vietnieki, metodiki) no 22 Vidzemes un Latgales izglitibas iestadém.

Pétijuma laiks: 2011.gada septembris — oktobris.

Pétijjuma rezultati
Research results

Kop¢jais aptaujato izglitibas iestazu administracijas parstavju skaits - 43. NoO
tiem 25 jeb 58% ir pieredze darba ar izglitojamiem, kuriem ir specialas vajadzibas,
16 jeb 37 % nav pieredzes un 2 respondenti jeb 5% sniegusi citu atbildi: skola
nestrada ar bérniem, kuriem ir krasi izteiktas specialas vajadzibas un/ vai ir tikai
teorétiskas zinasanas. Mazak gadijumos zinasanas giitas pamatstudiju laika ( 8
respondenti jeb 19 % aptaujato), bet liclakoties ta giita talakizglitibas kursos, ka
liecina 27 jeb 63% atbilzu, kuros $o zinaSanu kvalitati nosaka kursu realizétaju
kompetence, sastavs, kas ne vienmér var but augstaka limeni un sniegt patiesi
noderigas zinasanas. 42 jeb 98% respondentu — izglitibas iestazu vaditaju uzskata
par lietderigu bérnu specialo vajadzibu respekteSanu izglitibas iestades darbiba, 1
respondents jeb 2 % uzskata to par nelietderigu (arodizglitibas iestades vaditajs,
kura vaditaja iestad€ apgist profesiju jaunietis ar specialam vajadzibam). To, ka ir
lietderigi respektet bernu specialas vajadzibas izglitibas iestades darbiba uzskata 25
jeb 100 % vaditaju ar pieredzi darba ar specialo vajadzibu izglitojamiem un 15 jeb
94 % no 16 aptaujatiem izglitibas iestades administracijas parstavjiem bez
pieredzes darba ar specialo vajadzibu izglitojamiem.

Run3jot par bérnu ar specialam vajadzibam integraciju, vispargjas izglitibas
iestadés realiz€jot ieklausanas procesus, pats pirmais priekSnoteikums ir tadas
skolas vides veidoSana, lai bérns ar specialam vajadzibam biitu droSs par savu
piederibu Sai videi un dros$i darbotos Sai vid€. Skolas nevar kliit ieklaujosas, ja
stundas nenotiek tada attistiba, kas lautu bérniem veiksmigi macities un palidzetu
viniem labak justies.

Izglitibas videi, péc Dz. Djtija jau 20. gs. sakuma paustajiem uzskatiem, ir
javeicina demokratisks dzivesveids ikdiena, jo tas veicina gan individu, gan
sabiedribas izaugsmi. Djiifja demokratijas izpratne balstas uz cilvéka un pasaules
savstarpgjo saistibu, kura nav pretnostatiSanas, nav cilvéciska egoisma, kas
attistijies laika gaita. Cilvéka dzivesdarbiba vai nu zel vai cie§ neveiksmi tikai
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saistiba ar parmaipam vidé. Djiija skatijuma izglitibas vides loma ir veicinat
demokratisku dzivesveidu, praktiz&jot to skolas ikdiena un veicinot cilvéciguma
attistibu (Salite, 2009; drton, 2001).

Nozimigakie priekSnosacijumi veiksmigam macibam, skolénu saskarsmes
kultiiras un veértiborientacijas attistibai ir macibu vide, kas skolénam lauj sajust un
noticet tam, ka vini pasi var izdarit daudz, labvéliga un optimistiska gaisotne
stundas, kas rada droSibas un aizsargatibas izjutu un sniedz iesp&jas katram bez
bazam méginat, k]adities, macities no savam un citu kladam (Malicka, 2004).
Apkartgjas videi un tas ietekmei loti svariga loma arT b&rna paSapzinas attistibas
procesa veiksmiga norisé. Apkart€jas vides atticksme, vienaudzi palidz bérnam ar
specialajam vajadzibam apzinaties sevi $aja vide.

Labveligas vides veidoSana izglitibas iestad€, kura integré izglitojamos ar
specialam vajadzibam, ir Joti svarigs komponents, kura izglitojama ar attistibas
traucgjumiem vecakiem ir pirma un nozimigaka loma. Vecaku uzdevuma biitiba ir
bit pieejamiem, gataviem atsaukties, lai savu bérnu iedroSinatu, un atrasties vinam
lidzas, tacu tas jadara tikai tad, ja patieSam rodas nepiecieSsamiba. (Boulbijs,1998).
Tadel integracijas procesa loti nozimiga ir pedagogu un vecaku sadarbiba,
savstarpgja sapratne vienotu prasibu izglitojamam izstrade un uzturéSana. Vecaku
lomas bérna ar attistibas trauc€jumiem attistibas veicinaSana izskaidroSana paSiem
vecakiem un vinu darbibas koordin&Sana liela nozime ir specialistiem, ka ari
jebkuram skolotajam, kur§ strada ar bérnu ikdiena. STm gimeném un vecakiem ir
svarigi just sapratni un atbalstu problému risinasana, bet psihologiska palidziba
vajadziga ikvienam $adas gimenes loceklim, lai sp&tu psihologiski sadzivot
(Indriksone, 2004).

79 % (34 atbildes) izglitibas iestazu vadibas atbalsta pedagogu un vecaku
sadarbibu veicinot ieklaujosas izglitibas realizaciju sava izglitibas iestade, bet 5
administracijas parstavji jeb 11,5% uzskata, ka vingu izglitibas iestade tas netiek
darits, kas norada uz nepiecieSamibu veikt izskaidrojosu, informéjosu, izglitojosu
darbu ar izglitibas iestazu administraciju veicinot optimala ieklauSanas procesa
norisi izglitibas iestades.

Ieklaujot bérnu ar specialajam vajadzibam vispargjas izglitibas iestades, var
paradities nepiecieSamiba ari fiziskas vides parkartojumiem, un ta ir nakosa
veiksmigas integracijas norises pamatprasiba. Visi iestades darbinieki jaiepazistina
ar katra berna apriipes 1paSajiem apstakliem un vajadzibam. Atseviskiem b&rniem
macibu procesa var biit nepiecieSami 1paSi mébelu vai cita aprikojuma pielagojumi,
tapec pedagogiem kopa ar bérna gimeni to jaapspriez. Ja bérnam biis personigi
adaptets aprikojums, ortopédiskas paligierices, pedagogam jamak tos izmantot,
nopemt un uzlikt. Jaunakie pétijumi pieradijusi, ka lielu lomu bérna attistibas
veicinasana var spélét informaciju tehnologijas, specializ€tu datorprogrammu,
interaktivo balto tafelu pielietojums ikdienas darba ar specialo vajadzibu b&rniem
(North & McKeown, 2005). 24 jeb 57 % gadijumos izglitibas iestazu vaditaji, un
pasi vidusskolu un profesionalo izglitibas iestazu vaditaji, ir parliecinati par to, ka
vinu vadito izglitibas iestazu fiziskas vides pieejamiba ir nodroSinata, ko var
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izskaidrot gan ar bijusam iesp&jam renovet un parbuvet skolu telpas ar Eiropas
projektu un pasvaldibu finans€juma palidzibu, gan to, ka Sajas izglitibas iestades
nemacas izglitojamie, kuriem biitu nepiecieSami ipasi telpu pielagojumi un vide
pielagota dalgji.

Saskana ar Vispargjas izglitibas likumu visas specialajas skolas, ka ari
skolam, kuras integré bérnu ar specialam vajadzibam, janodroSina atbalsts
izglitojamajam ar specialam vajadzibam un specialistu iesaiste atbalsta sist€éma,
atkariba no izglitojamo veselibas stavokla un attistibas Iimena. Skolas stradajoso
pedagogu un specialistu sastavam jabut ar augstu profesionalu kompetenci,
psihologiski un metodiski sagatavotiem stradat ar bérniem, kuriem ir attistibas
trauc€jumi - vel viens veiksmigas ieklauSanas priekSnoteikums.

Pedagoga profesionala kompetence ir izglitibas procesa iegiita un uz
zinasanam, pieredzi, vértibam un attiecksm&m balstita sp&ja, kas izpauzas prasmes —
gataviba pedagogiskai darbibai (Pliners & Buhvalovs, 2002), kura ietilpst vairaki
ar bérnu specialo vajadzibu iev€roSanu macibu procesa saistiti faktori: audzeknu
personibas, vinu tiecksmju, sp&ju, dotumu attistiSanas prasmes; dzilas sava macibu
priekSmeta, metodikas, pedagogijas, b&rnu psihologijas, tai skaitd arl specialas
psihologijas, pamatu zinasanas; maka veidot savu macibu programmu un sava
priekSmeta maciSanu atbilstosi skoléna specialam vajadzibam, prasmes darba ar
bérnu vecakiem; prasmes ievérot pedagogisko &tiku; labvéliga mikroklimata
veidoSana klas€ sadarbibai ar audzékniem un kolégiem utt.

Bérnu ar specialam vajadzibam ieklausana/ integracija visparé€jas izglitibas
iestade, klasé ir komandas darbs — atbildiba un pienakums, ko dala visa skola,
tomer galveno lomu ienem klases audzinatajs, priekSmetu skolotaji, nepiecieSama
atbalsta nodroSinajums. Noskaidrojot kada izglitibas pakape kads atbalsts tiek
sniegts izglitojamiem ar specialam vajadzibam, kadi specialisti ir pieejami un kadu
palidzibu tie sniedz izglitibas iestad€, sanemtas 38 respondentu atbildes, 5 no 43
respondentiem nebija sniegusi atbildes uz So jautajumu.

1.tabula
Datu apkopojums par izglitibas iestadeés piedavato specialistu atbalstu
Specialas [Socialais [Logopéds [Psihologs [Citi:
izglitibas [pedagogs | (N-20) (N-24)  [*medmasa,
skolotajs | (N-15) *arsts-pediatrs,
(N-20) *surdo  tulks,
*spec.ped.atbilst
01
trauc€jumiem,
* nav, bet talit
bis
( N-10)
Pirmsskolas limeni 1. 5% | 3:15% - 1:10%
Pamatskolas [Tment 4:20% |1; 65% |2:;10% 4:17% |
Vidusskolas liment 15; 75% (13 ; 87 % [15;75% |19;79% | 3; 30%
Profesionalas izglitibasliment |- 1:65% | 1. 4% 6:60%
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Nodrosinot izglitojamo ar specialam vajadzibam integraciju visparéjas izglitibas
iestadeé, svarigi ir: kada veida atbalsta pasakumus nodroSina izglitibas iestades
izglitojamiem ar specialam vajadzibam, ka arT nesekmigajiem skoléniem, kuri atkartoti
macas (otrgadiba, treSgadiba).

Izghtibas iestades nodrosinatie
atbalsta pasakumi

3;4%

M Individualas konsultacijas
m Korekcija

Specialistu konsultacijas
‘ | Cits

1.att. izglitibas iestades nodroSinatie atbalsta pasakumi

Apliikojot iegiitos rezultatus, var secinat, ka jau pirmsskola tiek papildus
stradats ar izglitojamiem, kuriem ir gritibas zinaSanu, prasmju apguvé salidzinosi
ar citiem izglitojamiem, sniedzot gan individualas konsultacijas, gan organizg&jot
korekcijas nodarbibas un specialistu  konsultacijas. Pamatskolu Iimeni
izglitojamiem ar specialam vajadzibam un izglitojamiem ar nepietieckamam
sekm@m, otrgadniekiem un treSgadniekiem tiek nodroSinatas individualas un
specialistu konsultacijas, korekcijas darbs, ka ar1 izstradati individualie izglitibas
plani un domats par So bérnu iesaisti arpusklases pasakumos, lai raditu interesi,
motivaciju bt skola.

Noskaidrojot kadi izglitibas iestad@s ir resursi, kurus var izmantot darba ar
izglitojamiem ar specialam vajadzibam, no 43 aizpilditajam anketam, uz S$o
jautajumu atbildejusi 42 jeb 97,7 % aptaujato. 24 jeb 57% vaditaju izglitibas
iestadé esoSos macibu lidzeklus, materialus uzskata par nepietickoSiem ieklaujoSas
1zglitibas realizacijai skolas, bet 6 vaditaji jeb 14,3 % uzskata tos par pietiekoSiem.
Par materialu nepiecieSamibu darbam ar izglitojamiem ar funkcionaliem
trauc€jumiem norada ari profesionalo izglitibas iestazu vaditaji.

Peéc skolu wvaditaju domam, korekcijas un rehabilitacijas pasakumu
nodrosinajums kopuma ir nepietickams, jo tikai 8 respondenti jeb 19% uzskata, ka
skola tie ir nodroSinati pietiekami, negativu atbilzu ir 27 jeb 64 % un citu atbilzu ir
7 jeb 17 %, kas apstiprina to, ka nodroSinajums ir dalgjs, nepietickams. Paradas art
tas, ka vaditajiem trikst informacijas par paSiem iesp€jamajiem korekcijas un
rehabilitacijas pasakumiem, un ne vienmer ir informacija par to pieejamibu.
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2.tabula
Korekcijas, rehabilitacijas pasakumu nodroSinajums izglitibas iestades

Izglitibas 1zglitojamo ar specialam 1zglitojamo ar specialam
iestade vajadzibam izglitibai ir vajadzibam izglitibai nav
nodroSinati korekcijas, nodrosinati korekcijas,
rehabilitacijas pasakumi rehabilitacijas pasakumi
(N-8) (N- 27)

Pirmsskola 2,25% 2,74%

Pamatizglitiba - 2:74%

Vidusskola 6,;,75% 13, 48,2 %

Prof.izgl.iest. - 10 ;37 %

Biezi masu meédijos, profesiondlu sarunas izskan apgalvojums, ka

visparizglitojosas izglitibas iestades joprojam trukst specialistu darbam ar specialo
vajadzibu bérniem vai ar ir nelielas specialistu likmes, ta ka ar esoSajiem naudas
lidzekliem primari janodroS§ina macibu process un tad tikai jalemj kadu specialistu
un uz cik lielu likmi piesaistit skolu darbam, ka rezultata patieSam skolas ir neliels
specialistu skaits ar mazam likmém darbam ar izglitojamiem ar specialam
vajadzibam, un §1 iemesla d€] darbs biezi vien ir formals un nenes rezultatus. Lai
noskaidrotu situaciju izglitibas iestad€s Sai jautajuma, respondenti tika ligti atbildét
uz jautajumu: vai uzskatat par pietieckamiem izglitojamo ar specialam vajadzibam
izglitibai nepiecieSamos resursus - macibu stundu skaits un personala likmes. Tikai
tresa dala vaditaju (13 jeb 31 %) un 10 no tiem tie ir vidusskolas skolotaji, uzskata,
ka izglitojamo ar specialam vajadzibam izglitibai macibu stundu skaits un
personala likmju skaits ir pietickoss, puse aptaujato (21 jeb 50 %) gan pirmsskolas,
gan vidusskolas un profesionalas izglitibas limeni uzskata to par nepietickamu, bet
ir arT citi viedokli (8 jeb 19 %), ka macibu stundu skaits un personala likmju skaits
ir dal&ji pietiekoSs, jo izglitibas procesa nepiecieSama ari citu specialistu iesaiste,
ka ar1 tas, ka nepiecieSamas lielakas personala darba likmes. Maz viedoklu no
pamatizglitibas vaditaju puses, bet, var pienemt, ka lielaka dala brivo atbilzu devusi
tiesi §1 l[imena izglitibas iestazu vaditaji. Kopuma: 64% jeb 27 respondenti norada
uz nepiecieSamibu palielinat atbalsta personala darba likmju un stundu skaitu
darbam ar izglitojamiem, kuriem ir specialas vajadzibas, bet nesp&ju to reali izdarit
finansialu apstaklu del.

Pedagogu sanaksmés un citas kopgjas aktivitates biezi izskan arT informacija
par nepietiekamu finans€jumu izglitojamo ar specialam vajadzibam izglitoSanas
procesa nodro§inajumam. Tap€c, veicot pétijumu, bija svarigi uzzinat izglitibas
iestazu vaditaju uzskatus par izglitojamo ar specialam vajadzibam izglitoSanas
finansialo nodroSinajumu.

Par pietickoSu finansialo nodroSinajumu uzskata tikai 3 jeb 7,1 % aptaujato
izglitibas iestazu administracijas parstavju, bet par nepietickamu to uzskata 31 jeb
74 %, pasi izcelot vidusskolas un profesionalas izglitibas iestades. 8 jeb 19 %
respondentu uzskata, ka finansialais nodroSinajums ir dal€ji pietickams, jo nav
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iesp€jams iesaistit izglitibas iestades darba papildus, bet darba veicinaSanai
nepiecieSamus specialistus, pieméram, skolotaju paligus, triikkst finans€juma
macibu materialu atjaunoSanai un jaunu iegadei un IT nodro$inajumam, ka ari
konkurétsp&jigs atalgojums pedagogiem, kas lautu izglitibas iestazu darba iesaistit
labakos, radoSakos pedagogus un specialistus.

30 jeb 71,4 % aptaujato izglitibas iestazu administracijas parstavju uzskata,
ka vingu izglitibas iestadé tiek sniegta palidziba skolotdjiem izglitojamo specialo
vajadzibu apmierinasanai, 1paSi uzsverot vidusskolas Iimeni, 19 % uzskata, ka
atbalsts tiek sniegts dal&ji, vai ari, ka vajadzibas gadijuma tas tiktu sniegts.

Secinajumi
Conclusions

Situacija vispargjas izglitibas iestades, kuras integré izglitojamos ar
specialam vajadzibam salidzinajuma ar 2005./6 macibu gadu, izglitibas vaditaju
skatijuma, kopuma ir nedaudz wuzlabojusies, bet visuma nav atbilstosa
ieklaujosa/integrativa izglitibas procesa veidoSanas prasibam:
I.Ir palielinajusas pedagogu un skolu vadibas vispargjas zinaSanas par
izglitojamiem ar specialam vajadzibam, bet trikst zinasanu, praktisku pieméru,
pieredzes ikdienas stundu darbam un problému risinasanai, ka reizém, triikst ari
patiesas vélmes kodola mainit skolas kultiiru, politiku un darbu klasg;
2. Fiziska skolu vide ir dalgji pielagota izglitojamo ar specialam vajadzibam
Specialajam vajadzibam. Visbiezak ar projektu vai pasSvaldibu palidzibu fiziska
vide ir vairak vai mazak sakartota vidusskolas, atseviskas pamatskolas, ko nevar
teikt par bérnu skaita zind mazo skolu vidi, lai gan mazs skolénu skaits sniedz
iespgjas lielakam skolotaja individualas palidzibas darbam un mieriga vide
izglitojamajam ar specialam vajadzibam ir papildus labvéligs integracijas faktors.
3. Pedagogu darbam ar integrétiem izglitojamiem ar specialam vajadzibam,
izglitibas iestadés joprojam trukst metodisko un macibu materialu, tai skaita
inovativu macibu materialu, ir nepietickams specialistu atbalsts, triikst macibu
literatiiras, nav IT nodroSinajuma, nav realas sadarbibas ar NVO un citam
organizacijam.

Conclusions

The situation in mainstream educational establishments integrating pupils
with special needs in comparison to the school year 2005/2006 has slightly
improved from the point of view of the heads of educational establishments, but
overall does not comply with the requirements for an inclusive/integrative
educational process:
1. The general knowledge of teachers and school authorities about pupils with
special needs has broadened, but they lack knowledge, practical samples,
experience for daily work at lessons and solving problems, a real wish to change
school culture, policy and class work;
2. Physical school environment is partially adjusted to the needs of pupils with
special needs. The most frequently by project or municipal funding physical
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environment is more or less arranged in secondary schools, in some basic schools,
which cannot be said about the environment of small schools having few children
although a small number of pupils gives opportunities for greater teacher’s
individual assistance and peaceful environment for pupils with special needs is an
additional favorable integration factor.

3. Educational establishments still lack teaching and methodological resources for
teachers to work with pupils having special needs, inter alia innovative teaching
materials, there is also insufficient specialists’ support, study aids, IT provision,
and there is no real cooperation with NGOs and other organizations.

Summary

In contrast to the Western society where the development processes of the
idea on integration and inclusive education have taken place in a longer period of
time (during thirty and forty years), and to a large extent it was directly influenced
by the active parents’ performance; in Latvia put to 2005 these processes were
slow, inactive, but after 2005 — rapidly, hastily, quite often under the pressure of
conditions (reduction of the number of pupils), but not under free, prepared, mature
choice of then educational establishment, which determines that educational
establishments are not always physically and morally ready for this challenge.
Therefore it is essential to evaluate: how the integration of children with special
needs into mainstream educational establishments is implemented in practice; what
is the self-evaluation of the heads of educational establishments regarding the
integration of pupils with special needs into educational establishments in 2011.

The aim of the research is to explore the evaluation of the learning process
organization, competences of educational establishments administration and school
performance at the levels of pre-school, basic education, vocational education in
the aspect of providing integrative education for pupils with special needs to find
out the real situation of pupils with special needs in mainstream educational
establishments in Latgale and Vidzeme regions.

The tasks of the research: to explore what is the evaluation of the heads if
educational establishments regarding the performance of educational
establishments in the integration of pupils with special needs, self-evaluation of
personal knowledge to work with pupils with special needs, what is the real
situation in educational establishments and what are the resources to ensure
inclusive education, what is the evaluation of the performance of the educational
establishment to implement the current inclusive education, what are the available
methodological and teaching resources to work with pupils having special needs in
educational establishments, what are the correction measures and what is needed
additionally.

The research involved 43 representatives of the educational establishments
administration (heads, deputy heads, methodologists) from 22 educational
establishments of Vidzeme and Latgale. The period of the research: September-
October, 2011.
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The total number of the representatives of the educational establishments
administration — 43. Out of them 25 or 58% have experience in work with pupils
having special needs, 16 or 37 % have no experience and 2 respondents or 5% have
provided other answer: the school does not work with children having obvious
severe special needs and/or have only theoretical knowledge. In fewer cases the
knowledge was gained during undergraduate studies (8 respondents or 19 %), but
mainly as 27 or 63% of the respondents prove experience is acquired in further
education courses where the quality of knowledge is determined by the competence
and composition of the course providers, which not always are of the highest level
and give really useful knowledge.

79% (34 answers) of the heads of educational establishments support
cooperation between teachers and parents facilitating the implementation of
inclusive education in the educational establishment, but 5 representatives of the
administration or 11.5% believe that it is not done in their educational
establishment; it indicates the necessity to carry out explanatory, informative,
educational work with the administration of educational establishments, thus
facilitating an optimal inclusion process in educational establishments.

In 24 cases or 57% the heads of educational establishments and specially the
heads of secondary schools and vocational schools are sure that their educational
establishments have provided available physical environment which can be
explained by the opportunities to renovate and reconstruct school premises by the
funding of the EU projects and municipalities, and by the fact that there are no
pupils in these educational establishments who would need special premise
adjustments and the environment is partially adapted.

24 or 57% of the heads of educational establishments consider the available
teaching resources and materials to be insufficient for the implementation of
inclusive education at school, but 6 heads or 14.3 % consider them to be sufficient.
The heads of vocational educational establishments also indicate the necessity of
materials to work with students with functional disturbances.

According to the opinion of the heads of schools the provision of correction
and rehabilitation measures is overall insufficient because only 8 respondents or
19% consider that they have sufficient provision at school; there are 27 negative
answers or 64 % and there are 7 other answers or 17 %, which prove that provision
is partial, insufficient. It is also obvious that heads of educational establishments
lack information about possible correction and rehabilitation measures, and not
always there is provided information about their availability.

Overall: 64% or 27 respondents indicate the necessity to increase the number
of loads and working hours for support staff to work with pupils with special needs,
but they cannot implement it due to financial reasons.

Only 3 representatives of the educational establishments administration or
7.1% consider the funding to be sufficient, but 31 respondents or 74% consider it to
be insufficient, especially emphasizing secondary schools and vocational schools. 8
respondents or 19% believe that funding is partially sufficient because it is
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impossible involve additional specialists in the educational work, for example,
assistant teachers, there is a lack of funding for updating teaching materials and
purchasing new ones and IT provision as well as competitive salaries for teachers
letting to involve the best and most creative teachers and specialists into the work
of educational establishments.

30 respondents or 714 % of the representatives of educational
establishments believe that their educational establishments provide assistance to
teachers to satisfy the special needs of pupils, especially emphasizing the level of
secondary school, 19 % consider that support is partially provided or it could be
provided upon necessity.
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The Cooperation in Reduction of the Social Exclusion of Youth
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Abstract. This paper focuses on problems of the social exclusion of young people and its
resolution questions. The problems in society caused by socio-economic factors significantly
influence the life of youth. The objective of this paper: by considering the analysis of
theoretical findings, to evaluate the cooperational experience in pedagogical practice, how to
solve problems of youth social exclusion in Liepaja.

The research implements sociological and educationally psychological literature analysis, in
order to create comprehension of the causes of social exclusion of young people,
contraversies of life quality and personal self-improvement opportunities. The author realizes
analysis of five expert interview results, in order to explore the youth concerns and
opportunities of reduction of youth social exclusion, as well as mechanisms and instruments
of existing cooperatioon in Liepaja municipality.

Keywords: capability, cooperation, promotion, social exclusion, youth.

levads
Introduction

Pedejos gados, pieaugot socialajiem izaicinajumiem, skolénu izglitoSanas
problému risinasana Vacijas izglitibas sferas specialisti uzsver ,,darbibas lauka -
skola” sarunu partneru produktiva dialoga un komunikacijas deficitu. (Kurth,
2007,130.) Art Latvijas skolas, apzinot socialas atstumtibas problému, var
konstatét, ka pedagogu, skolénu un vecaku saskarsmi ietekmé& distancétas
attiecibas, komunikacijas trauc€jumi un papratumi, kurus biezi vien izraisa vecaku
neinformétiba un pat vienaldziba.

Savlaicigi neatrisinatas skolénu sadzives, macibu darba, saskarsmes ar
pedagogiem, socialas piederibas un atsveSinatibas problémas vienaudzu grupas
attalina vinus no skolas, izraisot apjukumu, nedrosibu, neuznémibu un biezi pat
bailes. Gimenu problémsituaciju pamata ir relativas (deprivacija un izslégsana)
nabadzibas gadijumi. Tapéc pusaudzu un jaunieSu individualie problému
risingjumu meklgjumi bez pieauguso atbalsta parasti saistas ar vientulibu un
atsveSinasanos, ar pasrealizaciju sociali apSaubamas vienaudzu kopas un
destruktivas darbibas.

Latvija katru gadu apzina, cik skolénu paliek arpus macibu iestadem. Raksta
autores iegitd informacija, iesaistoties Latvijas Universitates vaditaja Eiropas
Savienibas fondu projekta ,,Atbalsta programmu izstrade un istenoSana socialas
atstumtibas riskam paklauto jaunieSu atbalsta sist€émas izveidei” (projekta vaditaja
Gunta Krage), atlauj apgalvot, ka pasvaldibam nav pietickamas informacijas par
skolas neapmekl&Sanas motivaciju. Dati par skolu neapmeklgjusajiem audz€kniem
ir mainigi. Pieméram, Liepajas pilséta peéc Izglitibas parvaldes statistikas datiem
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2011. gada sakuma skolas vecuma liepajnieku, kuru nav neviena macibu iestades
saraksta, bijis 462, vasara vinu skaits krietni palielindjies un augusta sakuma bijis
613, bet 2011. gada oktobrT - 580. P&c Izglitibas parvaldes specialistes bérnu tiesibu
jautajumos Daces Linkes datiem 88% - tas ir, 513 z&€nu un meitenu- atrodas arpus
Latvijas. Par pargjiem skolu neapmekl&jusajiem audz€kniem zinpas ir dazadas. Ir
bérni, kas neapmeké skolu nopietnu veselibas problému d€l. P&c merktieciga
izp€tes darba nav izdevies noskaidrot, ka apgalvo D.Linke, 13 Liepaja deklarétu
skolas vecuma bérnu atraSanas vietu. (Meistare, 2012)

Socialekonomisko faktoru izraisitas problémas sabiedriba biitiski ietekmé
jaunieS$u dzivi. Vairakas gimenes netick gala ar bérnu audzinasanas pienakumiem.
Ir vecaki, kuri savas pedagogiskas nekompetences dé] nespéj bt atbildigi un
zino§i. Biezi vien tieSi $ajas gimen€s uzmanibas centra ir nevis audzinasanas, bet
tikai materialo jautajumu risinasana, domin€ nepilnvertiga vecaku komunikacija ar
beérniem. Gimengés ir aizliegumi, kas ierobezo bérnu jiitu un emociju izpausmes.
Bérniem paSiem jaapgist neatkariba un patstaviba individualajas izaugsmes
griitibas. Sada tendence vérojama visos Latvijas novados un pilsétas. Misdienas
jaunies$i aizvien spécigak izjut ietekmi no dzives Iimena pazeminaSanas Latvija.
Dzives kvalitate ir bitiski saistita ar personibas sp&jam izmantot dazadus
sabiedribas resursus savai attistibai.

Socialas atstumtibas mazinaSanas konteksta ir nozimigi aktualizét jaunieSu
individualos un socialos izaugsmes resursus, ka art noskaidrot sociala riska grupu
parstavju socialas ieklau$anas un integréSanas iesp&jas un stratégijas, raksturojot
starpinstitucionalas sadarbibas veicinasanu.

Publikacijas meérkis: pamatojoties uz teorétisko atzinu un ekspertu interviju
analizi, raksturot pedagogiskas prakses pieredzi jaunieSu socialas atstumtibas
problému risinasana Liepaja.

Uzdevumi:

1. Aktualizet jaunieSu socialo ieklauSanos veicinoSos faktorus un socialas

atstumtibas mazinasanas iesp¢jas.

2. Atspogulot socialas atstumtibas jautdjumu risinaSana iesaistito

specialistu sadarbibas iesp€jas un pieredzi.

Materiali un metodes
Materials and methods
P&tfjuma ir Tstenota sociologiskas un pedagogiski psihologiskas literatiiras
avotu analize, lai izveidotu izpratni par jaunieSu socialas atstumtibas c€loniem,
dzives kvalitates pretrunam un personibas paSizaugsmes iesp&jam. Lai izpé€titu
pedagogiskaja praksé ecksistéjosas sadarbibas iesp€jas, tika organiz€ta piecu
pieredzes bagatu ekspertu intervésana.
P&tfjuma dalibnieku raksturojums.
Par ekspertiem tika izraudziti pieci Liepajas pils€ta visparatziti un autoritati
ieguvusi specialisti darba ar pusaudzu un jauniesu problemam: Izglitibas parvaldes
specialiste bérnu tiesibu jautajumos, Liepajas pils€tas Izglitibas parvaldes nodalas
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vaditaja un Pedagogiski mediciniskas komisijas vaditaja, Liepajas pilsctas
pasvaldibas policijas prieksSniecka vietnieks, Liepajas 8.vidusskolas 5.-9.klasu
skolotaja, klases audzinataja, PaSvaldibas iestades Liepajas Jaunatnes centra
direktors. Visu ekspertu tieSajos darba pienakumos ietilpst pusaudzu un jauniesu
problému risinasanas jautajumi, tapec vinu iegiita pieredze profesionalas sadarbibas
1Zp€te ir nozimiga.

Intervijas merkis: izp€tit pusaudzu un jaunieSu socialas atstumtibas
problému risinasanas pieredzi, praktiska socialpedagogiska darba iesp&jas un
profesionalu sadarbibas potencialu Liepajas pilséta.

Intervija tika ieklauti 14 jautajumi. No tiem septini jautajumi konstaté
jaunieSu problémas Liepaja, problému risinasana iesaistito institiiciju sadarbibu,
jautajumus par starpinstitucionalas sadarbibas specifiku, sadarbibas veiksmém un
griitibam. Divi intervijas jautajumi ir virziti uz esosas likumdoS§anas noveértéSanu un
pilnveidoSanu problémas izpetes konteksta. Divi intervijas jautajumi identifice
profesionalu apmierinatibas konstateéjumu ar darbibas iesp&jam un individualo
gadijumu darba specifiku. Tris jautajumi ir virziti uz jaunu iniciativu, iesp&ju un
strat€giju atklasmi profesionalu darba pilnveidé ar jaunieSiem. Intervijas laika
svarigi bija  noskaidrot socidlo partneru sadarbibas efektivitates vert€§jumu
pasvaldiba. Sis uzdevums tika Istenots ar treSo intervijas jautajumu, kur§ aicinaja
uzzimét institiiciju sadarbibas modeli shémas veida. Shémas zimésanas laika tika
fikseti ekspertu izteiktie komentari. Interviju rezultati tika analiz&ti, pamatojoties uz
ekspertu atbilzu transkripcijam.

Rezultati: teorctiskas vadlinijas
Results: Theoretical Guidelines

Jaunatne ir neviendabiga, dinamiska sociali demografiska vecuma grupa,
kura parsvara ir ekonomiski atkariga no vecakiem vai citiem pieauguSajiem. Ne
jaunatnes politika, ne p€tnieciba nav vienotas definicijas tam, ko saprot ar jédzienu
jaunatne. Dzives cikla, p&c sociologu atzinumiem, jaunie$u vecuma posms sakas ar
pubertati (apméram 13 gadu vecuma) un beidzas tad, kad individs ir atradis savu
personigo un socialo identitati, par ko liecina ekonomiska patstaviba
(nodarbinatiba, ienakumi) un sociala patstaviba (patstaviga dzive, gimenes
dibinasana u.c.).

JaunieSu socializacija un paSaudzinaSana svarigi ir dazadi resursi, piemeram,
materialie, veselibas, maciSanas kompetencu, socialo prasmju un pieredzes resursi,
uz kuriem balstoties vini kliist par sabiedribas sastavdalu un ir sp&jigi integréties
taja — iegustot pietickamu izglitibu, profesionalo kvalifikaciju, veidojot
nepiecieSamos socialo kontaktu tiklus, izjiitot apmierinatu ar saviem sasniegumiem.
JaunieSu dzives kvalitate liela méra ir saistita ar vienu no galvenajiem jauniesSu
uzdevumiem — atrast personigo un socialo identitati. Identitates mekl&jumus sekmé
piederiba pie kadas socialas grupas, kas dod jaunietim socialas identitates izjttu un
nosaka ar1 vina uzvedibu konkrétaja socialaja vide. Piederiba pie jaunieSiem ka
vienotas vecumgrupas ir nozimiga, jo ta veicina pasatklasmes un pasapliecinasanas
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iespgjas socialajos kontaktos, stiprina draudzibas saites un attista solidaritates
izjutas ar vienaudziem.

Sociologiskie p&tijumi apstiprina, ka jauniesi jlitas nelaimigi, ja

o sliktas attiecibas gimeng, regulari stridi majas,

e par viniem regulari nirgajas, vinus lama, vini tiek nepelniti soditi,

e dzivo nabadziba, nepietiek naudas;

e jiitas vientuli, nevajadzigi. (Trapeniece, 2006, 152.)

Tiesi sadarbibas procesa ar citiem cilvékiem jauniesi attista savu ricibspeju.
Ricibsp€ja — ta ir sp&ja radit, ietekmet un parvaldit savu apkart§jo vidi. (Rasnaca,
2006) Ricibspgja ir individa spgja lielaka vai mazaka mera realizét praksé pasa
izv€letas ikdienas darbibas un/ vai So darbibu kombinacijas. Ricibspé€ja ir cilvéka
potenciala sp&ja kaut ko izdarit vai par kaut ko kliit.

Nozimigs jaunieSu personibas izaugsmes resurss ir maciSanas un
pasizglitoSanas, zinaSanu uzkrasana, sp&ju un prasmju attistiSana socializacijas
procesa skola un arpus tas. Pareja no bérnibas uz jaunibu ieklauj ne tikai kognitivo
speju, bet arT paSregulacijas attistibu, griitibu un izaicinadjumu parvaréSanu. Skola
jaunajiem cilvékiem sniedz kvalifikaciju. Tomer ar atzimju likSanu notiek jaunieSu
vertejuma un atlases process. Pedagoge Ilze Plaude uzsver, ka tieSi §1 izvéles
funkcija rada pastavigu konflikta iesp€ju, kas no pirmas lidz pédg&jai klasei noslogo
skolénu macibas un sadzivi. (Plaude, 2001) Saskaroties ar grutibam un realas
pasaules prakticismu, jauniesi biezi vien nepietickamas pieredzes, informacijas un
atbalsta triikuma dél nonak socialas atstumtibas situacijas.

Sociala atstumtiba — saskana ar Latvijas Nacionalo ricibas planu nabadzibas
un socialas atstumtibas mazinasanai (2004- 2006) — process, kura individs
nabadzibas, nepietickamas izglitibas, diskriminacijas vai citu apstaklu del nespgj
pilniba vai dalgji ieklauties sabiedriba un piedalities sabiedribas ekonomiska,
sociala un kultiiras dzive. (BSAII, 2007, xiv.)

Gan jaunieSiem kopuma, gan jaunieSiem ar nepietickami attistitam
praktiskam pamatprasmém socialas atstumtibas risks ir daudz zemaks neka
sabiedribai kopuma, bet darba tirgus atstumtibas risks butiski neatSkiras no vidgja.
Tacu jaunieSiem ar zemam pamatprasmeém ir noverojams paaugstinats materialas
atstumtibas risks. (BSAIIL, 2007, 4.) Analizgjot dzives kvalitates apsekojuma (2005)
datus Latvijas méroga, B.Bela uzsver, ka nozimigs valsts atbalsts ir vajadzigs tam
iedzivotaju grupam, kuram vecuma, veselibas vai citu ricibsp&ju kavéjosu apstaklu
del, ir ierobezotas iesp€jas uzpemties iniciativu savas ekonomiskas situacijas
uzlaboS§ana. (Bela, 2006, 59.)

Ties1 ieprieks nosaukta petijuma dati pierada, ka individuala méroga darbam
ar sevis pilnveidoSanu var biit liela nozime dzives kvalitates paaugstinaSana. Valsts
var nodroSinat vislabvéligakos apstaklus, bet, ja triikkst personiskas iniciativas,
uznémibas un meérktiecibas, tad tie nevar tikt izmantoti. Ja cilvékam trukst mérka,
tad pozitivas parmainas nav iesp&jamas. Attistiba ir iesp§jama vienigi ar
nosacijumu, ka ir mérkis, v€léSanas un resursi ta sasniegSanai. (Bela, 2006,60.)
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Ne mazak nozimigs jaunieSu socialas atstumtibas mazinaSanas faktors ir
socialo institiiciju sadarbiba. Sadarbiba - tada cilvéku mijiedarbiba, kura notiek
apvienoSanas, izvirzot kopigo meérki, vai savstarp€ja darbibas saskanoSana.
(Psihologijas vardnica, 1999, 125.) Sadarbibu raksturo kopigu mérku izvirzisana,
kopiga darbiba So mérku sasniegSana, ka ari atbildibas apzinaSanas un tas
vienlidziga sadale starp subjektiem. (Baldins, Razeva, 2001)

Raksta autores viedoklis sakrit ar pedagoges I. Plaudes atzinu, ka jaunieSu
izaugsme ir jaapliko kopsakaribas, tad€] japaplasina dazadu institiiciju, kas
piedalas jauno cilvéku izglitiba un audzinasana, sadarbiba. (Plaude, 2001, 80.)
Profesionalu iesaistiSanas jaunieSu problému mazinaSana nespés atrisinat
samilzusas griitibas, ja netiks attistiti pasu jauniesu individualas izaugsmes resursi
(motivacija, mérku apzinasanas, ricibsp€ja) un veicinata vinu aktiva Iidzdaliba un
atbildiba. Teor&tisko atzinu analize apliecina, ka sociala atstumtiba ir
multidimensionals process. Tas nozim&, ka socialaja realitaté ir nepiecieSams
daudzpusigs un savstarp€ji saskanots darbibu un sadarbibas kopums, kas versts uz
jaunieSu socialas atstumtibas un bezdarba samazinasanu.

Sadarbibas veicinasanas stratégijas
Strategies in Promotion of Cooperation

Liepajas izglitibas iestadeés darbojas atbalsta komandas, kuru darbibas
pamata ir kompleksa pieeja bérna socializacijas risku samazinasanai un personibas
attistibas procesa kvalitates nodroSinaSanai. Skolas atbalsta komandas darbiba ir
specifisks profesionalu sadarbibas veids, kurda iesaistas audz€knu problémas
risinoSie izglitibas iestades specialisti.

Skolas atbalsta komandas darbibu raksturo:
1.Darbibas mérku apzinasanas (gan visparigo, gan ar1 specifisko).
2.Kompetenta darbiba atbilstosi specialistu profesionalitatei mérka sasniegSana.
3.Individuala un kopiga atbildiba par mérku realizéSanu.
4.Savstarpgja papildinasanas sadarbibas zinasanas un prasmés. ( Razeva, 2007, 86.)

Lai ar1 skolas komandas darbs lauj efektivak identific€t un noverst macibu
riskus, kas apdraud jaunieSu izglitibas ieguves procesu, tomer argjas socialas vides
faktoru daudzveidibas iespaida skolas komanda ne vienmér sp&j biit produktiva
jaunieSu piederibas, vertibu, motivacijas un personibas izaugsmes veicinasanas
konteksta. Pedagoges A.Razevas pétijumi (2007) apliecina, ka skolas atbalsta
komandu darba dominé multidisciplinara un interdisciplinara forma. Savukart
transdisciplinara forma ir realiz€jama tikai pie komandas loceklu noteiktas
sadarbibas pieredzes. Sadarbibu nodroSina visu iesaistito atbildigo specialistu
izpratne par katra komandas dalibnieka iesp€jam un parlieciba, ka ikviens no
komandas locekliem sanems atbalstu saviem centieniem. TieSi transdiciplinaras
formas realiz€Sana praksé pieprasa visu limenu specialistu nemitigu profesionalu
pasizglitoSanos un sadarbibas pieredzes paplasinaSanu komandu darba, aktualizgjot
starpinstitucionalas sadarbibas prioritati komplekso jaunieSu problému risinasanas
procesa.
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Sadarbibas instrumenti ir konkr&tas situacijas un problémas noveértésana,
sociala diagnoze un kooperativais dialogs. Kooperativa dialoga organizéSana starp
vecakiem - skolotajiem — skoléniem spéles veida, péc vacu pedagoges Ulrikes
Kurth (2007) pieredzes, mérktiecigi attista sarunas iesaistito komunikacijas
prasmes un sarunu vadibas kultiru, paaugstinot arT zinasanas konkréto jautajumu
izskatiSana. Sarunas ar spé€les noteikumu iev€roSanu garant€ droSibu un atlauj
mainit sarunu dalibnieku lomu pozicijas. Pieméram, vecaki var iejusties skolotaja
pozicija, savukart skoléni nokliist vecaku lomas. Attistot sarunu vadibas prasmes
un saskarsmes kultiiru kooperativaja dialoga, tiek izveidots kontakts starp sarunu
dalibniekiem, ta rezultata pielielinds interese un darbibas motivacija, mazinas
nedroS§iba, emocionali un intelektuali bagatinas savstarpgja komunikacija.

Veicinasana socialas pedagogijas izpratng ir arpusplana audzinaSanas teorija
un prakse, kas balstas uz socialas pedagogijas darbibas veidiem cilvéka
personalizacijas, vipa socialas un kultiras integracijas trauc€jumu un gritibu
gadijumos. Socialas atstumtibas problému risinaSana sadarbibas veicindsana ir
metode, kuras mérkis ir aizsargat adresatu no individualas un/vai sociali kulturalas
dzivesdarbibas nepilnibam vai trauc€jumiem, izmantojot terapijas, kompensacijas,
rehabilitacijas un korekcijas darbibas veidus un to mijiedarbibu.

Ekspertu pieredzes apkopojums
The Summary of Expert Experience
Apkopojot petijuma iesaistito piecu ekspertu viedoklus atbildes uz intervijas
pirmajiem cCetriem jautagjumiem par jaunieSu problému risinaSanu vinu
profesionalaja darbiba, var secinat, ka teoretiskajos petijumos aktualizétas nianses
doming praksé. Ipasa profesionala vériba no specialistu puses Liepajas pilséta
jaunieSu problému risinasana tiek pieversta vairakam funkcijam:

o izglitojosajai un preventivajai funkcijai, jo palielinas problému skaits
skolénu macibas un uzvediba. Par to liecina skolénu neattaisnotie stundu
kavéjumi, praksé eksist€josas gritibas ar izglitibas programmu
noteikSanu ripju berniem, izdarito parkdpumu smagums, vienaudzu
agresivitates izpausmes un vardarbibas paaugstinasanas;

o atbalsta, konsultésanas un audzinasanas funkcijai, risinot riska bérnu no
mazdro§inatam gimeném sadzives un socializacijas jautajumus, sniedzot
emocionalu un praktisku atbalstu skoléniem, kuru vecaki strada arzemgs,
ka arT kompensgjot gimenes audzinasanas un uzmanibas nepietickamibu,
mekl€jot un istenojot praksé atbilstoSas socialas ieklauSanas iesp€jas
izglitibas vidg;

e informéSanas, attistosa un rekreativa funkcija tiek istenota, lai informé&tu
un bagatinatu jaunieSu realas iesp€jas iesaistities saturiga briva laika
pavadiSana un savu prasmju attistiSana.

Iepriek§ nosaukto funkciju istenoSana ir iesaistits plaSs socialo institlicija

loks. Péc ekspertu profesionalas sadarbibas novert€§juma intervijas laika, var
secinat, ka apjomigako darba dalu veic Liepajas pils€tas izglitibas parvaldes,
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Sociala dienesta Gimenes atbalsta dalas un Pasvaldibas policijas specialisti. Par
produktivu sadarbibu starp visam nosauktajam institiicijam liecina ekspertu
informétiba par jaunieSu dzives problémam un daudzveidigajam sadarbibas
iesp€jam to risinasana. To apstiprina ari sadarbibas modelu shémas, kuras tika
zimétas intervijas laika un ekspertu sniegtie komentari. Shémas apliecina Cetru
ekspertu viedoklus, ka jaunieSu problému risinaSana ir nepiecieSama koordinéta
sisttma. Piemé&ram, Liepajas pils€tas pasvaldibas policijas priekSnieka vietnieks
raksturo eso$as sistémas darbibu: ,,Ja cilvékiem ir problémas gimené un $is zinas
nonak skola, skolotajiem Ilidzi uz apsekoSanu brauc policija. Administrativa
komisija izskata likumu parkapumus, par kuriem informé Liepajas izglitibas
parvaldi, iesaistas Barintiesa, Valsts policija un Pasvaldibas policija.
NepiecieSamibas gadijumos iesaistas Beérnu tiesibu aizsardzibas specialists.”
Pozitivi tiek raksturota komisiju saskanota un kolegiala sadarbiba, kur katrs apzinas
savus pienakumus un parvalda savu darba jomu, strada konsultgjoties. Cetri
eksperti uzsver sadarbibas nozimigumu jaunie$u problému risinasana, tikai viens
no ekspertiem, Pasvaldibas iestades Liepajas Jaunatnes centra direktors, uzskata, ka
kompleksas sadarbibas sist€mas, kas ir orientéta uz problému risinasanu, nav.
JauniesSu lietu eksperts uzskata, ka izveidotas komisijas strada ar sekam, bet netiek
veikts preventivais darbs. Ka nozimigu trilkumu vin$ uzsver to, ka komisiju darba
nav pasu jaunieSu parstavju. Tapec pasvaldibas institliciju sadarbibu vin§ veérté ka
nepietiekoSu.

1.tabula

Ekspertu pasvaldibas institiiciju sadarbibas vértéjums
Evaluation of cooperation of municipality institutions by experts

PietiekoSa - | ApmierinoSa | NepietickoSa | Sadarbibas
3 balles - -1 balle nav —0
2 balles balles
1.eksperts apmierinosa
2.eksperts apmierinosa
3.eksperts pictickosSa
4.eksperts nepietiekoSa
5.eksperts apmierinoSa

Ka redzams 1.tabula, visi intervija iesaistitie eksperti uzskata, ka jaunieSu
problému risinaSana Liepajas pilsétas pasvaldiba ir izveidota specialistu sadarbiba,
bet atSkiras sadarbibas efektivitates kvalitativais novert€jums. Pasvaldibas
institiiciju sadarbiba un esos$as sisteémas efektivitate, atbildot uz intervijas piekto
jautajumu, tris ballu skala tiek novértéta ka apmierino$a ar 2 ballem, kas ir vidéjais
raditajs no visu ekspertu viedoklu veért€§juma. Svarigs ir ekspertu atzimums, ka
sadarbibas sistema darbojas, orientgjoties uz jaunieSa problému apzinaSanu un
meérktiecigu risinasanu.

Visrezultativaka sadarbiba, péc ekspertu domam, notiek vairaku problému
risinasana:
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bérnu tiesibu aizsardzibas jautajumos;

skolénu neattaisnoto kavéjumu novérsana;

bezmaksas pakalpojumu nodroSinasana;

informésana par lietderiga briva laika pavadiSanas iesp&jam;
labdaribas akciju 1stenoSana.

Nosaucot gritak risinamas problémas, tiek minétas:

darbs ar ilgstoSiem macibu kavétajiem, uzsverot, ka jamekle jauns
piesaistes modelis, ka, neaizbaidot no skolas izaicinajumiem, pamazam
skolénu pieradinat pie regulara macibu darba;

pieauguSo atbildibas paaugstinasana likumu interpretacijas konteksta.
Piemé&ram, ,,Ja skoléns ir vairakas reizes rupji lamajies skolotaja klatbiitné
un nesanem par to aizradijumu, vin$ turpmak vienkarsi, nerespekte,
,henem galva” tadu skolotaju. Skolotajiem loti biezi svarigaks ir paSu
miers,” apgalvo pasvaldibas policijas specialists;

jaunieSu atkaribas un gimenes atbalsta trikums, nesp&ja risinat savu
bérnu audzinasanas problémas;

jaunieSu resursu un iesp&ju nepietickama izmantoSana, piemé&ram,
iesaistot vinus brivpratigo darba kustiba un palidzot ar darba vietu
izveidi.

Novertéjot esosas valsts likumdoSanas normas, eksperti konstate, ka ir
japastiprina vecaku atbildibas sviras. Visi eksperti uzsver vecaku bezatbildibu un
biezi vien bezspécibu savu b&rnu audzinaSana, ka arT no tas izrietosas sekas:
jauniesu socialo noskirttbu no vienaudziem un atstumtibu, nekompetenci un
bezpalidzibu, saskaroties ar grutibam.

NepiecieSamie uzlabojumi, péc ekspertu viedokla darba ar jaunieSu
problémam, veicinot sadarbibu starp dazadam institiicijam, ir $adi:

daudzveidigas praktiskas darbibas iesp&u attistiSana, iesaistot
Nevalstiskas organizacijas un to resursus;

paSu pusaudzu un jaunieSu atbildibas paaugstinasana, noteikumu
respekt€Sana un motivacijas attistiSana bt aktiviem, uzpémigiem un
darbigiem. Péc PaSvaldibas iestades Liepajas Jaunatnes centra direktora
domam, jauniesi vél nav nobriedusi lidz citu problému risinasanai, bet
pastarpinati, protams, iesaistas citu institiiciju darbiba. Tomer
savstarpg&jas palidzibas kulttira, péc vina domam, miisu sabiedriba vél nav
izveidojusies;

inovativu un radoSu pieeju aktualiz€Sana  starpinstitucionalas
mijiedarbibas nodro§inasana;

nodarbibas, sarunas, dialogi, kas veicina jaunieSu veértibu identificéSanu
un zinaSanu bagatinasanu, ka ar1 sp&ju attistiSanu un talantu izkopSanu;
jaunieSiem draudzigas vides izveide, kura var attistities. Ideals variants
butu konkréta jaunieSu diena Liepaja, kas apvienotu daudzveidigus
socialos partnerus un vinu atbalsta resursus.
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Viens no biitiskiem socialas atstumtibas mazinasanas instrumentiem ir tada
darbiba, kas balstas uz jaunieSiem personiski nozimigu kontaktu izveidi. Lai tiktu
stiprinata jaunieSu sociala piederiba un attistita vinu ricibsp€ja, daudz darba ir
jaiegulda atbilstoSu sadarbibas formu izv€lé un istenosana, kas nodroSina un
veicina kontaktus, kas vairo socialo akceptéSanu un savstarp&jo mijiedarbibu. Ir
jastimulé jaunieSus tiekties un meklét pozitivas veértibas, kas nomac negativo
emociju parsvaru un rada izaugsmes spéka resursu.

Apkopojot ekspertu viedoklus un teorétiskas atzinpas par jaunieSu socialas
atstumtibas mazinaSanu, var akcentét dazus potencialos probl€mas risinajumus:

e alternativu izglitoSanas programmu izstrade jaunieSu motivéSanai;

e jauniesu ricibsp&jas paaugstinasana praktiska darbiba;

e jaunieSu atbalsta  struktiru darbibas optimizéSana, konsolid&jot

starpinstitucionalo atbildibu un ieinteresétibu, ka ar1 potencialos resursus.

Ekspertu interviju dati apliecina, ka profesionalu merktiecigi veidota un Tstenota
sadarbiba jaunieSu problému risinasana Liepaja tiek pilnveidota, apzinot gan
nepiecieSamas parmainas socialo partneru darbiba, gan aktualiz€jot jaunieSu dzives
kvalitates nodroSinasanas socialas iesp&jas, gan bagatinot personibas socializacijas
daudzveidigos aspektus pils€tas kultiirvide. To apstiprina ar1 iniciativa par JaunieSu
majas izveidi. Liepajas Pils€tas attistibas komitejas deputati ir atbalstijusi Liepajas
Jaunatnes centra attistibas projektu, kurd paredzets izveidot JaunieSu maju un
koordinét darbibas, kas palidz&s jaunieSiem iesaistities daudzveidigas praktiskas
darbnicas un nodarbibas.

Secinajumi
Conclusions

1. Jauniesi, kas atrodas ikdienas daudzveidigo macibu, sadzives, saskarsmes
problému un socialo izaicinajumu gusta bez pieauguSo gariga un finansiala
atbalsta, bez padoma un iedroSinajuma, ir paklauti  socialai nedroSibai,
atstumtibai un atseviskos gadijumos ari izolacijai.

2. Pieaugot jaunieSu skaitam, kuri neturpina izglitibu péc pamatizglitibas iegiiSanas,
tick nopietni apdraudéta vinu personibu paSizaugsme, ricibsp€ja un iespejas
veiksmigi integréties darba tirgii, tadgjadi veicinot atsveSinatibu un atstumtibu.
Viens no sociala atbalsta un socialas palidzibas aktualakajiem instrumentiem, ir
jaunieSu motivéSanas un iesaistiSanas izglitibas ieguvé programmu izstrade un
ievieSana, nodro$inot pasu jaunieSu atbildibu un ricibspgju.

3. Vide, kur ekonomiskas griitibas producé negativas socialas problemas, ir vitali
svarigi apvienot un attistit pasvaldibas resursus socialo problému risinasana.
Attistot starpinstitucionalo sadarbibu pasvaldibas limen1 ka socialas ieklauSanas
procesu un mehanismu, ir javeido sistéma, kura var paaugstinat sociala riska
jaunieSu individualo resursu kapacitati izglitoSanas procesa, nodroSinat
nabadzibas un socialas atstumtibas riskam paklautajam personam iesp€jas un
resursus, kuri nepiecieSami ricibspgjas attistiSanai.
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4 Nozimigakas stratégijas jaunieSu socialas atstumtibas mazinasana ir mérktiecigs
un profesionali koordinéts socialpedagogiskais darbs, skolu atbalsta komandu
darbiba, sadarbibas veicinaSana un kooperativais dialogs visos paSvaldibas
institticiju Iimenos.

Summary

In the environment, where economic difficulties create negative social
problems, which are not addressed and solved nationally, it is of vital
importantance to consolidate and develop local resources in settling social
problems. By developing inter-i