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PERSONNEL WORK LIFE QUALITY AND
ENGAGEMENT: EXAMPLE OF A NORDIC BUSINESS
INFORMATION TECHNOLOGY COMPANY

Solveiga Blumberga
RISEBA, Latvia

Dace Akmene
RISEBA, Latvia

Abstract. Work life quality and engagement have been widely studied and terms are being used
in the context of working life. Together these terms have not been studied much. Although the
connection between these two has been proven as significant in various researches. The aim of
every company is to perform well and make a profit, or just one of these aims depending on the
type of enterprise and their business. The aim of the research is to determine personnel work
life quality and work engagement, their differences, and interconnection in a Nordic business
information technology company’s division in Latvia and Finland. Three research questions
were set: What is the evaluation of personnel work life quality and work engagement; Is there
a statistically significant connection between personnel work life quality and work engagement;
Are there statistically significant differences in results of work life quality and work engagement
in a Nordic business information technology company’s divisions in Latvia and Finland. The
following methods were used for data acquisition: work life quality questionnaire; Work
engagement questionnaire. Analysis of the results showed that the evaluation of work life
quality and work engagement is medium-high. There is a statistically significant correlation
between work life quality and work engagement. Statistically significant differences were found
between personnel work life quality and work engagement in both countries. Various work life
quality factors promote work engagement. For both divisions, the most challenging is
balancing work and private life of the employees. Employees in Finland would evaluate the
company’s inner communication higher if they felt more engaged in decision making.
Researches of differences reveal that employees of Latvian companies show higher results in
social integration and employer and company evaluation than personnel in Finland.
Keywords: work life quality, engagement.

Introduction

Work is, has been and will be an important part of people’s lives. It should
be noted that with time amount of working hours per week has increased in
comparison to, for example, 50 years ago (Connolly et al., 2017). Working a full-
time job people are subjected to various aspects of work life that influence their
lives both at work and outside it.

© Reézeknes Tehnologiju akademija, 2020
http://dx.doi.org/10.17770/sie2020vol7.4915
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Work life quality and engagement are widely studied terms in the context of
work life. Work life quality is a term that includes various conditions determining
the quality of work life. This notion shows to what extent employees can meet
their personally important needs while being employed (Srivastava & Kanpur,
2014). Work life quality can also be viewed as a strategy with the help of which
to retain employees and increase their job satisfaction (Monga & Verma, 2015).
Whereas engagement is a term that characterizes the employee’s attitude and
emotional state towards their work and employer. Or emotionally — a motivated
state of elevated energy in combination with high keenness and level of work
focus (Bakker & Albrecht, 2018).

Together these terms have not been studied much. Nevertheless, the relation
between both terms has been proven as significant in various studies (Kanten &
Sadullah, 2012; Algarni, 2016). The topicality of the subject is determined by the
fact that the company concentrates on the promotion of engagement and research.
Considering that different companies show diverse engagement indicators, it is
necessary to understand what the main reasons for the difference in the evaluation
are. Work life quality factors have not been studied separately which will give the
possibility to overview and analyze opinions of employees on this topic.

Researching work life quality in the companies and its connection to
engagement will show the most important aspects of work life quality to
summarize them and give recommendations. Three research questions were set:
What is the evaluation of personnel work life quality and work engagement; Is
there a statistically significant connection between personnel work life quality and
work engagement; Are there statistically significant differences in results of work
life quality and work engagement in a Nordic business information technology
company’s divisions in Latvia and Finland.

The aim of the research is to study work life quality and engagement and to
develop suggestions for HR on promoting work life quality and engagement.
Latvian companies regularly show higher, but Finnish companies lower results as
the median score of the company. That is why it was decided to include both these
countries that regularly show the highest and lowest results in work engagement
studies.

Literature Review

Considering the importance of work life quality, it is being evaluated as one
of the most significant work aspects (Kawemba, 2010). Many authors for analysis
and study of work life quality have chosen Walton’s eight conceptual categories,
namely: adequate and fair compensation; safe and healthy working conditions;
use and development of human capacity; opportunity for continued growth and
security; social integration at work; constitutionalism in work organization; work
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and life space; social relevance of work life (Walton, 1973). Work life quality
works at the same time both for employee’s higher and basic needs (Srivastava &
Kanpur, 2014) as indicated by scope of different needs in Walton’s categories.

Work itself is an important part of work life quality. Work must be wider
including varied duties so that the employee would not spend long time on one
specific task (Srivastava & Kanpur, 2014). Companies without strict duties
indicate to applying this aspect in real action. It is also a good approach to do
employee rotation giving them chance to do completely different tasks thus
developing their skills and competencies (Srivastava & Kanpur, 2014).

Work life quality is considered as philosophy, a set of principles based on
the concept that people are the most important resource of the company (Reddy
& Reddy, 2010). Such approach indicates to necessity of work life quality
programma, organization’s understanding about different factors and
implementation strategy. Irrespective of where work life quality programmas are
developed: from management, employees or outsourced, these programmas prove
to be successful in various manifestations (Dixit & Pandiya, 2015). Work life
quality programmas give support in recruitment, encourage retention, increase
productivity, decrease absence and maximize use of human resource (Inda, 2013).

Engagement is a topical term among researchers and HR professionals who
consider this concept as one of the main promoters of success in companies
(Ababneh & Macky, 2015). High levels of engagement promote talent retention,
contribute to client loyalty and improve company’s performance (Lockwood,
2007). In the context of work importance, engagement is one of the main factors
together with job satisfaction, autonomy, work relations and continuing education
(Geldenhuy, Laba, & Venter, 2015). Definition of engagement overlaps with the
one of involvement which indicates to that often employees are more involved
with their work rather that their employer (Armstrong, 2006). Committed
employees perform 20% better and are 87% less likely to leave the company
(Corporate Leadership Council, 2004), not considering if employees are
committed to their work or their employer.

Work-place culture determines the tone of engagement (Lockwood, 2007).
Disengaged employees are not interested in generating new ideas or suggesting
creative solutions; whereas engaged employees consider creativity as part of their
job and generate new ideas and approaches (Sharma, Chaudhary, & Singh, 2018).
Often the age, function and position of the employee is linked with engagement,
but it has been proven that it does not determine level of engagement. Levels of
engagement are more determined by company’s strategies and policies rather than
characteristics of employees (Corporate Leadership Council, 2004). Level of
employee engagement directly indicates to their feelings about their manager
(Redmond, 2009). Managers have a crucial role in enabling and promoting
engagement (Corporate Leadership Council, 2004). Viewing work life quality and
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engagement as a whole, work life quality is being set as basis that determines level
of engagement and job satisfaction (Fatmasari, Mochammad, & Wulida, 2018).

Methodology

Sample:

In the companies included in the research, there are 334 employees, 188 of
which working in Latvia and 146 in Finland. Altogether 174 replies were
gathered, 103 respondents from Latvia and 71 respondents from Finland. Gender
balance among respondents is equal: 48% women and 52% men. The main part
of respondents, 44%, were aged 25 to 34 years, 31% - aged 35 to 44 years. In the
age group 45 to 54 years there were 9% of respondents but in the age groups 18
to 24 years and 55 and more — 8% each.

Measure:

Work life quality questionnaire (Walton, 1973; Timossi et al., 2008). Four
categories were chosen for the questionnaire: safe and healthy working
conditions, use and development of human capacity, social integration at work,
work and living space. Statements were taken from Timossi (Timossi et al., 2008)
questionnaire based on Walton’s eight categories.

Work engagement questionnaire (Schaufeli & Bakker, 2004; Corporate
Leadership Council, 2004). The second part of the questionnaire consists of work
engagement statements developed based on UWES approach (Schaufeli &
Bakker, 2004) using three statements on engagement levels: energy, diligence,
and keenness. Additional to these statements there were more statements to
evaluate engagement based on engagement promoting factors developed in
another research (Corporate Leadership Council, 2004). In both questionnaires’
questions were adapted to the companies and research needs, all statements had
to be evaluated using 4-point Likert scale: disagree, rather disagree, rather agree,
agree. The questionnaire was developed in Latvian and English.

Procedure:

Before the acquisition of research data, a pilot research was done where
Cronbach’s alpha was verified, and it was above 0.7. Taking into consideration
the coefficient, authors of the research changed the questionnaire resulting in
repeated calculation of Cronbach’s alpha, getting above 0.8. Data was gathered
from 1st to 12th April 2019. Questionnaires were published and data gathered on
Webtool.

Research results

Looking at work life quality statement groups (Figure 1), one can see that
employees are the most satisfied with social integration at work. Considering
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statements under this group, it can be concluded that employees feel belonging
both to the company and their teams. Also, their ideas are taken into account and
they participate in events organized by the company. Work stress influences the
private lives of employees and some employees cannot rest not thinking about
work, which explains lower evaluation of work and living space statement group.
There are no statistically significant differences between the statement groups,
however, there is a tendency for differences. This applies to the work life quality
statement groups as well as for the work engagement statement groups.

Safe and healthy
working conditions

Developing and using
human capacity

Social integration at
work

Work and life space

0 1 2 3 4

Note. Likert 4-point scale

Figure 1 Evaluation of work life quality scales

Whereas in statement group on work engagement (Figure 2) highest
evaluations were given to statements about colleagues, but lower — about
company and managers. Employees like to work with their colleagues and they
mostly have good relationships with at least one colleague. Regarding company
and managers employees state that at times they do not like internal
communication. This statement can be connected with another statement with
lower evaluation about that company does not involve employees in decision
making.

Energy level

Diligence level

Keenness level

Company and
manager

Colleagues

0 1 2 3 4

Note. Likert 4-point scale

Figure 2 Evaluation of work engagement scales
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Performing Spearman’s correlation (test distribution is not normal) on work
life quality and engagement indicators (Table 1) it was established that there is a
statistically significant correlation between them (r=.64; p=.00). This correlation
proves previously viewed statement groups which corresponds to high evaluation
of social integration and positive evaluations about colleagues. It also explains
lower evaluation of statements about company and manager and work load of
employees which influences their private lives. Employees being in more stress
would not be satisfied with their company and manager. Nevertheless, it should
be noted that company and manager make social integration of employees, use
and develop human capacity and other positive manifestations.

Table 1 Spearman’s correlation of work life quality and engagement

Measure Engagement

Work life quality 644**

Note. N= 174. ** p< .01

Spearman’s correlation was done also to separate scales and the results
showed that there is a statistically significant correlation among all scales. Scales
with the highest correlation coefficients (Table 2) are Social integration at work
and Company and manager (r=.61; p=.00), Company and manager and Use and
development of human capacity (r=.60; p=.00).

Table 2 Highest correlations in work life quality and engagement scales

Measure Company and manager Diligence level
Safe and healthy work conditions 499** .398**
Use and development of human capacity H97** 528**
Social integration at work 613** .383**

Note. N=174. ** p< .01

Mann-Whitney U test was done to clarify scales where there were
statistically significant differences between both countries. Results show
(Table 3) that main differences are in scales of Social integration at work
(U= 2111.5; p < .00), Company and manager (U= 2277.5; p < .00) and Use and
development of human capacity (U= 2323.5; p < .00).
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Table 3 Mann-Whitney U test for statistically significant scales between countries

U-criterion
Safe and healthy working conditions 2912.5
Use and development of human capacity 2323.5
Social integration at work 21115
Diligence level 2954.5
Company and manager 2277.5

Note. N= 174

Considering differences in median values of Latvian and Finnish scales,
there is a noticeable difference (Figure 3). Evaluations of Company and manager
are much lower of employees of Finnish companies than Latvian personnel
indicating that this aspect is problematic in Finland. Social integration at work is
much higher in Latvia, which can be explained with employees wish to participate
in event planning and attending them. In Finland lower evaluation is also given to
Use and development of human capacity which might explain lower evaluation
of Company and manager.

Safe and healthy 3.30
working conditions 3.12
Use and development 3.35
of human capacity 3.05
Social integration at Sl
work 3.16
. 341
Diligence level 319
Company and 3.29
manager 2.91

] 1 2 3 4

Mote. Likert's 4-point scale
m Employees in Latvia (N103) m Employees in Finland (N71)

Figure 3 Differences in scales between countries

Employees of Finnish and Latvian companies have given different
evaluation in different age groups. Results of Latvian employees show statistically
significant differences in statement “Stress at work does not influence my private
life” where older employees more often disagree or rather disagree with this
statement. Employees of age group 55 and above gave the most negative
evaluation in almost all statements. It should be noted that in this age group more
than 90% are employees of Finnish companies.
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Looking at the results regarding seniority significant differences were found
in “Safe and healthy working conditions” scale where statistically significant
differences were among employees who have worked more than 10 years and
those who have worked less than one year and 2 to 5 years. It can be explained
with high demands for work environment. Also, significant differences were
found in evaluation of statement “My work load is adequate and well balanced”.
One half of employees with seniority reply that they disagree or rather disagree
with the particular statement. These results could be explaining with that longer
working employees have more duties and they are expected to be more productive
than employees with less experience in the company.

Discussion and conclusions

Work life quality and engagement measures of both countries included in the
research show positive evaluation from personnel which indicates that HR and
company management work positively for employees. As regards question of the
research about relation of work life quality and engagement results show that there
is statistically significant and positive relation between them. Various work life
quality factors influence engagement. Social integration at work and evaluation
of company and manager are the most connected.

Companies succeed the most with social integration of employees and as a
result almost all employees feel that they belong with the company and their team.
Teams comprise employees who understand each other and work well together,
unity is promoted with events.

For both countries the most challenging is balancing work and private lives
of employees. Work stress influences private lives of almost one third of the
personnel, and almost one fourth of them cannot rest not thinking about work. It
should be noted that work stress can be explained with shortage of workforce that
results in shortage of time to complete all tasks, respectively, creating more stress.
Authors suggest HR to organize a lecture on time management which would help
employees to plan their work day and use time at work more effectively, thus
reducing stress and being more productive. Employees with seniority in the
company indicate to higher stress at work and less possibilities to balance work
and private life. In this case it is suggested to give more responsible duties and
reduce the work load of employees with seniority. Companies in Finland are
suggested to work on personnel job specifics, change of duties when possible,
give interesting tasks with more responsibility. Team leaders together with HR
should organize meetings and improve these issues.

One fourth of employees in Latvia and one third in Finland disagree that
company involves them in decision making. Finnish employees would evaluate
inner communication higher if they felt more involved in decision making.
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Although companies in Finland have strategic approach to events and employee
participation, they lack structured feedback. HR is suggested to organize
employee involvement in decision making at times spreading short questionnaires
on solving some internal questions. Companies in inland should cognize and
improve internal communication. Companies of both countries should consider
publicly or privately discussing suggestions.

In the different statement of age groups most positive evaluations were given
by 18 to 24-year-old employees. Also, employees aged 45 to 54 consider their
work interesting and inspiring. The most negative evaluations were given by
employees aged 55 and more; 90% of them are Finnish. To prevent negative
feeling about different aspect of work and workplace HR of Finnish companies
are suggested to work more with older employees, consider their work load and
reduce work stress by finding out the stressors.

Employees who can use their capacity consider work more meaningful and
inspiring, and they spend their work hours more productively, they also have a
more energetic approach towards work and are more eager to come to work.
Social integration at work makes good relationship among colleagues and more
positive atmosphere in team. Meaningful work, team and colleagues, and
management decisions promote employee loyalty and liking of their work. It
should be noted that seniority is not connected with loyalty.

To maintain positive attitude of employees and improve problematic issues,
it is suggested to organize management meetings between countries to exchange
implemented measures and feedback. This could save money and time
introducing interesting and appropriate measures resulting in higher work life
quality and promoting engagement.
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Abstract. The purpose of the study was to investigate whether there is a relationship betweenthe
motivation of forgiveness and satisfaction with the partnership in spouses. The study was
attended by 300 married respondents: 180 women and 120 men (M = 39.29, SD = 10.7).
Groups were matched according to the following criteria: age (19-60 years); married. To
measure motivation of forgiveness, an interpersonal motivation survey related to abuse was
used: the version of 18 statements (Transgression-Related Interpersonal Motivations
Inventory; TRIM-18; McCullough et al., 1998; McCullough; Root & Cohen; 2006; adaptation
in Latvian by S. Brudere -Ruska and V. Perepjolkina, 2012) and couples’ satisfaction index
(CSI) Funk, JL & Rogge, RD (2007) was used to measure couples’ satisfaction. The study raised
the question of whether there is a relationship between the motivation for forgiveness and the
satisfaction of the spouses with the relationship? There were statistically significant positive
correlations between forgiveness and satisfaction, which indicates that increasing rates of
forgiveness increase satisfaction rates, and a negative close correlation was obtained by
avoiding and retaliation for forgiveness, indicating that, as these scales increase, they will
decrease satisfaction. Most respondents of the study against their partner, who is the abuser,
are showing signs of grace that can be seen in the results of this research. The results of the
study are in line with previous similar studies and confirm that forgiveness contributes to the
well-being of the relationship.

Keywords: forgiveness motivation, married couples, satisfaction.

levads
Introduction

Apmierinatiba ar attiecibam ir subjektivs attiecibu noveértejums, kas ietver
gan pozitivas, gan negativas izjiitas attieciba pret partneri un vispargjo attiecibu
piesaisti (Cox, Wexler, Rusbult, & Gaines, Jr., 1997). Apmierinatiba ir saistita ar
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virkni svarigu attiecibu aspektiem, viens no tiem ir attiecibu rezultats, ieskaitot
attiecibu izbeigSanu (Gottman & Levenson, 1992, Gottman, 1994). Ar pétijjuma
palidzibu noskaidrots, kuri ir tie faktori, kas var izraisit stridus, konfliktus un
novest laulibu 1idz izjukSanai (Eastwick, Eagly, Finkel, & Johnson, 2011). Sp&ja
piedot savam partnerim var biit viens no svarigakajiem faktoriem, lai uzturétu
veseligas romantiskas attiecibas (Fincham, 2000). PiedoSanas koncepcijas
akcente motivacijas parmainas, kuras negativas atbildes tendences pret parkapeju
samazinas (McCullough, Fincham, & Tsang, 2003). Tomeér tikai ar samazinatu
negativo motivaciju, visticamak, nav pietiekami, lai uzlabotu attiecibas. Tadgjadi
teorétiski piedoSana veicina ne tikai negativas atbildes samazinasanos, bet ari
palielina labo gribu piedot paridaritajam (Fincham & Beach, 2002, 2007).
Petijuma merkis: izpétit laulato apmierinatibas ar attiecibam saistibu ar
piedoSanas motivaciju.
Petijuma jautajumi:
1. Vai piedoSanas motivacijas raditajiem ir saisttba ar laulato
apmierinatibu ar attiectbam?
2. Vai izglitiba, laulibas stazs un bérnu esamiba ietekm& apmierinatibu ar
laultbam un piedosanu?
3. Vaiirnovérojamas atskiribas péc dzimumiem saistiba ar apmierinatibu
ar attiecibam un piedoSanas motivaciju?

Literaturas apskats
Literature review

Apmierinatibas ar laultbu iezimes. 20. gadsimta pirmaja pus€, pétnieki
vispirms izvert€ja personibas ietekmi uz laulibas funkcionéSanu (Terman,
Buttenwieser, Furguson, Johnson, & Wilson, 1938). Kops$ ta laika ir veikti
petijumi par personibas modeliem un laulibas aspektiem (Chen et al., 2007;
Brock, & Lawrence, 2014). Saskana ar $o pien€mumu, apmierinatiem pariem
raksturigi parsvara pozitivas iezimes, bet neapmierinatiem pariem - negativas
iezimes, kaut ari dazas pozitivas iezimes varétu lidzas pastavet vienlaicigi.
UzticéSanas un apmierinatiba ar laulibu ir funkcija pati par sevi, kas parim palidz
iemacities adapteties, pielagoties un pienemt savstarpgjas attiecibas (Van Lange
etal., 1997). Par vienu no biezakajiem skirSanas iemesliem (Shapiro, Gottman, &
Carrere, 2000) min laulato nespg&ju pietickama ItmenT apmierinat savas vélmes
pec intimitates, ST pasa iemesla dél cilveki loti biezi uzsak personigo psihoterapiju.
Paru attiecibas piedzivotais intimitates limenis bitiski ietekmé cilvéka fizisko,
emocionalo un psihologisko labsajiitu. Intimitate péc bérna piedzimsSanas cie$
visbiezak, jo griti atrast laiku divvientulibai. Apmierinatibas ar para attiecibam
un intimitates samazinaSanas para attiecibas, kas sakusies lidz ar béma
piedzimsanu, var beigties arT ar $kirSanos (Shapiro et al., 2000). P&ttjumi parada,
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ka precéti cilveki sp&j labak psihologiski adaptéties (Wade & Worthington, 2003;
Horn, Xu, Beam, Turkheimer, & Emery, 2013), ir fiziski veseligaki (Dupre &
Meadows, 2007; Horn, Xu, Beam, Turkheimer, & Emery, 2013). P&tijumos par
laulibu péta personibas iezimju Saistibu ar laulibas funkcioné&$anu, kura ietilpst
plasas kategorijas: a) ka viena personiba prognozé vina vai vinas laulibas
funkcionéSanu, b) ka partneru personibas Iidzibas vai atSkiribas ietekmes laulibas
funkcionésanu (Chen et al., 2007; Brock & Lawrence, 2014). Psihologiskaja
literattira tiek minéts, ka viriesi un sievietes atskirigi reag€ uz izmainam para
attiecibas, piemeéram, sievietes laulibas kvalitate specigak ietekmé neka virieSus
(Kiecolt-Glaser & Newton, 2001; Waite & Gallagher, 2000; Robles, Slatcher,
Trombello, & McGinn, 2014; Jen-Hao Chen et al., 2015). Dazos pétijumos
diskutets vai var virieSu un sievieSu labsajiita vienadi var ietekmét laulibas
kvalitati (Sbarra et al., 2011). Konstatets, ka virieSu un sievieSu laulibas
pielagosanas, prognoz& gan savu un partnera vélako apmierinatibu ar dzivi (BE,
Whisman, & Uebelacker, 2013). Saja konteksta cilveki, kuri ir precgjusies ir
veseligaki un laimigaki, neka cilvéki, kuri nav precgjusies (Holt-Lunstad,
Birmingham, & Jones, 2008; Holt-Lunstad & Smith, 2012). Lai gan laimei un
pozitivajiem afektiem nav identiskas konstrukcijas, tas ir ciesi saistitas (Diener &
Diener, 1996).

Viens no faktoriem, kas nosaka labas laulibas iznakumu ir emociju
savaldiSana, kam ir loti nozimiga sociala funkcija (Eisenberg, Hofer, & Vaughan,
2007; Levenson, Haase, Bloch, Holley, Seider, & Thompson, 1991; Jen-Hao
Chen, 2015 ), kas attiecigi saistas ar attiecibu apmierinatibu (Bruto, 2002; Gross
& John, 2003; John & Gross, 2004; Lopes, Salovey, Cote, & Beers, 2005; Jen-
Hao Chen, 2015). Kad pari sastopas ar negativu emociju notikumiem (dusmas péc
stridiem, vilSanas, nodevibas), vini biezi nonak primitiva izdzivoSanas reZima
stavokli. Saja stavoklT, laulatie atkartoti m&gina attaisnot savu ricibu, kritizé viens
otru nejaukos veidos (Gottman, 1994), negativi nosoda viens otru (Bradbury,
Fincham, & Beach, 2000) un iesaistas neproduktiva attiecibu risinasanas cikla
(Christensen, 1988; Christensen, A., & Heavey, CL., 1999). Laulato attiecibam ir
butiska loma psihologiskaja un fiziskaja veseliba (Fincham & Beach, 2002) un
piedoSana $adas attiecibas var nodroSinat iesp&ju.

Attiecibu uzturéSanas riskus var izsaukt Kkonfliktu parraudzisana
(McGonagle & Schilling, 1992; Brock & Lawrence, 2014), naidigums un kritika
(Rehman, Gollan, & Mortimer, 2008; Brock & Lawrence, 2014); psihologiska un
fiziska agresija (Lawrence, Yoon, Langer, & Ro, 2009; Brock & Lawrence, 2014).
Nozimigs ir partnera atbalsts, it seviski, bridi, kad viens partneris izjit
nepiecieSsamibu p&c atbalsta un tas netiek sniegts (Barry, Bunde, Brock, &
Lawrence, 2009; Brock & Lawrence, 2014); neatbilstiba starp vélamo un sanemto
atbalsta Itmeni (Dehle, Larsen, & Landers, 2001; Brock & Lawrence, 2014).
Attiecibas ir nozimiga emocionala intimitate, to negativi ietekmé: intimitates
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neesamiba attiecibas (Horvica, McLaughlin, & White, 1998; Brock & Lawrence,
2014); mazak simpatijas un neapmierinatiba ar laiku, kas tiek pavadits kopa ar
savu partneri (Hautzinger, Linden, & Hoffman, 1982; Brock & Lawrence, 2014).
Kontroles dinamika: nestabils varas sadalfjums attiecibas (Hautzinger et al., 1982;
Brock & Lawrence, 2014), savu personu tiesibu parkapums (Smolen, Spiegal, &
Martin, 1986; Brock & Lawrence, 2014).

Piedosanas jedziens. PiedoSanu defin€ ka  gribasspeka izmainas, lai
atbrivotu personu no naidigas uzvedibas pret paridaritaju un uzskata piedoSanu
par brivpratigu procesu, kas parasti prasa drosmi un gribu (DiBlasio & Proctor,
1993; Worthington, 2005). Piedodot ir jaatmet aizvainojumu pret paridaritaju,
tostarp, parvarot emocionalo aizvainojumu. PiedoSana ir iesp&jama tikai
komunikacijas rezultata, kura ir notikusi viena subjekta apvainoSana vai
sapinasana, tada veida radot konfliktsituaciju, bet cietuSais subjekts ir izdarijis
pretimnakosu soli, lai situaciju izmainitu (McCullough, 2001). P&tnieki piedoSanu
defin€ ka motivacijas izmainas, kad individiem nav motivacijas atriebties un
uzturét atsvesinasanos no attiecibu partnera, kas ir aizvainojis, savukart ir motiveti
izligt un izradit labvélibu paridaritajam par spiti paridarijumam (McCullough &
Worthington, 1999). Psihologiskaja literattira tiek aprakstita ka notiek piedoSana,
kad individs pienem lémumu piedot brivpratigi (Fitzgibbons, 1986), samierinoties
ar pagatni un atbrivojoties no nepiecieSamibas péc atriebibas, no rigtuma un
aizvainojuma (DiBlasio & Protector, 1993) un atsakoties no tiestbam sodit
paridaritaju (Pingleton, 1989). Dzeimss Maknultijs (McNulty, 2011). P&tijuma,
kura piedalijas precéti pari, nonaca pie secinajuma, ka partnera aizskarSana var
novest pie neapmierinatibas ar laulibu, paaugstinoties skirSanas riskam (McNulty,
2008; Wohl & Thomson, 2011).

Piedosanas motivacija. PiedoSana var atjaunot attiecibas. Fin¢mans
pieradija, ka sievietes, kas ir precgjusas, ir saistitas ar labvéligaku konfliktu
atrisinasanu, neka neprecéjusas (Fincham, Beach, & Davila, 2004). Finels (Fenell,
1993) atklaja, ka piedosana un tas sanemsana ir viens no svarigakajiem faktoriem,
kas veicina apmierinatibuar laulibu. Lai piedoSana istenotos, ir svarigi vai
partneris ir apmierinats ar attiectbam (Fincham, 2000). Ir zinamas divas piedoSanu
tipologijas, kas nem v&ra piedosanas motivus (Wade & Worthington, 2003).
Pirma piedoSanas motivu tipologija izstradata, pamatojoties uz pétijumu par
Skirtiem pariem, izvirzot tris piedosanas motivus: izdeviguma (z&lsirdiga
uzvediba ka lidzeklis mérka sasniegSanai), lomu gaidas (piedod, jo sabiedriba,
gimene, vai baznica sagaida to) un patiesa (piedod, dél ieksEjas morales
principiem), (Wade & Worthington, 2003). Otra piedoSanas motivu tipologija ir
darbavides konteksta. Veiktais pétijums par piedoSanu darbavieta izp&ta vairakus
piedoSanu motivus. Izmantojot kvalitativo interviju pieeju parvadajumu
kompanija, vini atklaj divus piedoSanas motivus (un vienu motivu nepiedot),
(Wade & Worthington, 2003). Pirmais, cietuSie piedeva, jo grib&ja macities no
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pieredzes un koncentréties uz pozitivam domam un emocijam. Sis motivs ir
lidzigs ar patieso motivu, jo apraksta istenu piedoSanu, kura upura pozicija esosie
tieSam vélas atteikties no negativam emocijam. Otrais, cietuSie dazreiz piedeva
pragmatiski, tas ir, tie saskatija kadu interesi piedot saviem paridaritajiem. Lidzigi
ka lietderibas motivs, tiek uzskatits, ka tas ir saistits ar aizsardzibu par savam
interes€m un atsaciSanos no negativam emocijam. Motivacija piedot var
veidoties, lai saglabatu nozimigas attiecibas. Piemé&ram, Akvaino, Grovers,
Glomans un Folgers (Aquino, Grover, Goldman, & Folger, 2003) noradija, ka
piedoSanai varetu but nozimiga loma attiecibu uzturéSanai darbavieta.

Metodologija
Methodology

Pétijuma dalibnieki. S1pétijuma dalibnieki bija Latvijas iedzivotaji (N=300),
kuriem ir registréta oficiala lauliba, vecuma no 19-60 gadiem, starp dalibnickiem
bija sievietes (N=180) un viriesi (N=120). M = 39.29, SD = 10.7 Dalibnieki tika
atlasiti p&c atbilstibas, pieejamibas un brivpratibas principa. Oficiali registrétas
attiecibas ka kritérijs tika i1zvelets, jo vairaki petijumi uzsver, ka tas ir veids, ka
izpaust to, ka cilveéks nopietni uztver $is attiecibas un , ka tas ir, solis preti kopigai
gimenes izveidei (Harway, 2005; Holman, 2002; Nichols, 2005, ka ming&ts
Gordon, Temple, & Adams, 2005).

Instrumentarijs. Lai noteiktu laulato paru apmierinatibas limeni ar
partnerattiecibam, respondenti aizpildija testu “Paru apmierindatibas indekss
(CSD)” (The couples satisfaction index (CSI) Funk, J.L. & Rogge, R.D. (2007))
Tests tika tulkots no anglu uz latvieSu valodu. Originala CSI testam ir augsta
ticamiba (ticamibas koeficients ir 0.98). Nav zinu par §1 testa adaptaciju Latvija,
tapec, lai parliecinatos par latvieSu valodas testa ieks€jo saskanotibu, tika veikta
ticamibas koeficienta aprékinasana. legiitais rezultats bija 0,97, kas nozimé, ka
ticamibas koeficients ir augsts un iegtitie aprekini biis statistiski nozimigi. Otrs
tests, kas tika dots respondentiem aizpildiSanai ir “Ar paridarijumu saistitas
starppersonu motivacijas aptauja (TRIM-18-LV)” — 18 apgalvojumu versija
(Transgression-Related Interpersonal Motivations Inventory (TRIM-18);
McCullough et al., 1998; McCullough, Root, & Cohen, 2006, adaptaciju latviesu
valoda veica Saiva Briidere-Ruska un Viktorija Perepjolkina, 2012). Sis tests
ietver tris skalas: izvairiSanas, atriebibas un labvelibas skalas. TRIM-18-LV
versija uzrada labus iek$€jas saskanotibas raditajus: izvairiSanas skalai a = 0,86,
atriebibas skalai oo = 0,84 un labvelibas skalai o = 0,85.

Procediira. Petijums tika veikts Latvija. Respondenti aptaujas anketas
aizpildija individuali, rakstiska veida. Dati tika ievakti laika posma no marta lidz
septembrim. Ar SPSS 20 programmas palidzibu tika veikta aprakstosa statistika,
kura noteica ekscesa un asimetrijas koeficientus, kas atbild par izlases atbilstibu
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normalam sadalijumam. Ar programmas palidzibu tika aprékinats arT Spirmena
koeficients, lai noteiktu sakaribu starp abu izmantoto instrumentu skalam un tika
veikta ar1 dispersiju analize, lai parbauditu vai demografiskajiem datiem ir
ietekme uz aptaujas datiem. Izlase tika sadalita divas grupas viriesi, sievietes, lai
parbauditu, vai ir atSkiribas starp abu grupu korelacijam.

Datu apstrade un analize. levakto datu apstradei tika izmantota SPSS datu
apstrades programma 20.0 versija, kas palidzgja izpétit vai v€rojamas sakaribas
starp apmierinatibu ar laulato attiecibam un piedoSanas motivaciju, ka ar1 veikt
aprakstos$as statistikas merfjjumus.

Pétijuma rezultati un diskusija
Research results and discussion

Tika aprekinats Spirmena korelacijas koeficients laulatajiem apmierinatibas
ar attiecibam iegutie raditaji ar starppersonu motivacijas aptaujas raditajiem trijas
apaksskalas: IzvairiSanas, Atriebibas un Labvélibas.

1.tabula. Spirmena korelacijas koeficienti starp piedoSanas skalam un apmierinatibu ar
laulato attiecibam
Table 1 Spearman correlation coefficients between forgiveness scales and satisfaction with
spousal relationships

Mainigie lielumi 1 2 3 4
1.1zvairiSanas --

2.Altriebiba -0,75** --

3.Labvéliba -0,75** -0,68** --
4.Apmierinatiba -0,57** -0,49** 0,66** --

Piezime. N = 300. * p < 0,05, ** p < 0,01

Atbildot uz pirmo pétfjuma jautdjumu “Vai ir saistiba apmierinatibas ar
attiectbam un piedoSanas motivacijas apaksskalas raditajiem”, tika konstatéts
aprekinos ar Spirmena korelacijas koeficientu, ka starp visiem raditajiem ir cieSas
korelacijas (skat. 1.tabulu).

Lai atbild€tu uz otru izvirzito jautajumu “Vai demografiskas aptaujas datiem
ir ietekme uz CSI un TRIM-18 skalas datiem”, tiek aprékinata dispersijas analize
(skat. 2.tabulu). Dispersiju analizes rezultati nav statistiski nozimigi, tie izskaidro
tikai 1% kopigo dispersiju, par ko liecina determinacijas koeficients 0,010. Ka
izriet no 2. tabula redzamiem rezultatiem, ne izglitibai, ne laulibas stazam, ne ari
tas vai ir vai nav bérni savstarp€ja mijiedarbiba atkarigos mainigos, proti, CSI un
TRIM-18 skalas datus neietekmé (p > 0,05).
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2.tabula. Izglitiba, laulibu staZa un bérnu ietekme uz Apmierindatibu ar laultbu un
piedoSanas skalam
Table 2 Education, marital record, and child influence on Satisfaction with Marriage and
Forgiveness Scales

Neqtlfarzfg ars Atkarigais mainigais df F p-vértiba
mainigais
Apmierinatiba 3 0,63 0,59
Tzglitiba Izvgiriﬁanﬁs 3 0,29 0,82
Atriebiba 3 0,20 0,89
Labvéliba 3 1,00 0,39
Apmierinatiba 5 0,58 0,71
Laulibas stazs Izvgiriﬁanﬁs 5 0,50 0,77
Atriebiba 5 0,56 0,72
Labvéliba 5 0,83 0,52
Apmierinatiba 1 0,16 0,68
Barni Izvgiriéanés 1 0,33 0,56
Atriebiba 1 0,32 0,56
Labvéliba 1 0,07 0,78

Determinacijas koeficients = 0,010

Piezime.N = 300. Izglitiba — 1) Vidgja/Speciala 2) Bakalaurs 3) Magistrs 4) Doktors, Laulibu stazs
1) 0-3 gadi 2) 3-5 gadi 3) 5-10 gadi 4) 10-15 gadi 5) 15-20 gadi 6) 20-vairak gadi un Bérni 1) Ir 2)
Nav

Lai atbildétu uz treSo izvirzito jautajumu, vai sadalot izlasi divas grupas péc
dzimuma, paradisies raditaju atSkiribas sievieSu un virieSu grupu rezultatiem.
Tika veikts Manna-Vitneja tests.

3.tabula. A#skiribu noteiksSana starp dzimumiem, CSI un TRIM-18 testa skalam
Table 3 Gender differences in CSI and TRIM-18 test scales

Apmierinatiba Izvairisanas Atriebiba Labveliba
Mann-Whitney U 10607,000 10757,000 10563,500 9030,000
p - vertiba 0,793 0,953 0,746 0,016

Piezime. Grupas: Dzimums (Sieviete N=180, Virietis N=120)

Ka redzams 3.tabula tris no cCetram skalam neuzrada atSkiribu péc
dzimumiem, tikai Labv&libas skalas raditajam ir statistiski nozimiga atskiriba, jo
p<0,05.

Petijuma ierobezojumi. Ka vienu no ierobezojumiem var minét mazo
pétijuma grupu tapéc iegiitie rezultati nav attiecinami uz populaciju kopuma.
Janem veéra, ka iegttos petijuma rezultatus var€ja ietekmét ari situativie faktori,
piem&ram, aizpildot respondentiem anketu viniem nepatikama diena, var€ja iegiit
negativakus rezultatus ka ir patiesiba un otradi. Petijjuma izmantotas
pasnovertéjuma metodes. Nevar izslégt, ka varbiit kads no respondentiem ir
sniedzis sociali vélamas atbildes, kaut gan So faktoru var€ja mazinat aptauju
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anonima aizpildiSana. leteicams nemt vera paru veselibas stavokli, jo vairaki
petijumi liecina par saslim$anas riskiem nepiedosanas rezultata, kas liecina, ka
nespéja piedot, var biit veselibas ietekmeétaja.

Secinajumi
Conclusions

1. Atbildot uz pétijjuma jautajumu “Vai ir saistiba laulato piedoSanas
motivacijai ar apmierinatibu ar attiecibam”, cieSie korelacijas koeficienti
parada, ka palielinoties labvelibai pret paridaritaju, palielinasies ari
apmierinatiba ar attiecibam, un palielinoties atriebibai un izvairigumam
pazeminasies apmierinatiba ar attiecibam.

2. Atbildot uz otro pétijuma jautajumu, “Vai demografiskajiem raditajiem ir
ietekme uz CSI un TRIM-18 skalas raditajiem?”, var teikt, ka nav ietekme
tadiem raditajiem ka izglitibai, laulibas stazam un b&rnu esamibai vali
neesamibai.

3. Atbildot uz jautajumu “Vai ir novérojama atskiriba péc dzimuma saistiba ar
CSI un TRIM-18 skalas raditajiem?”, var teikt, ka TRIM-18 apakSskalai
Labveliba, tika noverota atSkiriba peéc dzimuma grupas, pargjas apaksskalas
atSkiribas netika nove€rotas, un apskatot iegiitos rezultatus, var secinat, ka
augstaki labvélibas raditaji ir sievieSu grupa, bet zemaki ir virieSu grupa.
Pétnieki atzime€, ka tieSi labveéliguma izradiSana pret partneri, kur§ ir
paridaritaja loma, iesp&jams picaugt attiecibu kvalitatei. Saja petijuma péc
iegiitajiem CSI aptaujas rezultatiem apmierinati ar savu laulibu ir 204 no 300
respondentiem, un péc TRIM aptaujas rezultatiem var secinat, ka
respondentiem ir tendence izturéties labveligi pret paridaritaju un izvairigi,
bet atriebigi izvelas izturéties mazaka dala no respondentiem.

Summary

The purpose of the study was to investigate whether there is a relationship between
motivation for forgiveness and satisfaction with partnership. The research carried out reflects
the general tendencies that characterize the motivation for forgiveness and its impact on the
couple's relationship. Before we can talk about the motivation for forgiveness, one must first
understand the role of resentment in couples' relationships. Nowadays, most people no longer
regard marriage as an obligation. It is a voluntary choice in Latvia, which indicates love and
desire to spend life with this person. In this context, marital satisfaction becomes a major factor
that strongly influences both quality and stability in marriage (Sternberg & Hojjat, 1997). In
the research conducted, motivation for forgiveness has a relationship with spouse satisfaction
with the relationship, negative indicators like retaliation and avoidance lower satisfaction with
the relationship, and positive indicators as a favor to the offender increase satisfaction with the
relationship. The motivation for forgiveness is definitely one of the factors that can improve
relationships.
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The study was attended by 300 married respondents: 180 women and 120 men (M =
39.29, SD =10.7). Groups were matched according to the following criteria: age (19-60 years);
married. To measure motivation of forgiveness, an interpersonal motivation survey related to
abuse was used: the version of 18 statements (Transgression-Related Interpersonal Motivations
Inventory; TRIM-18; McCullough et al., 1998; McCullough; Root & Cohen, 2006; adaptation
in Latvian by S. Brudere -Ruska and V. Perepjolkina, 2012) and couples’ satisfaction index
(CSI) Funk, J.L. & Rogge, R.D. (2007) was used to measure couples’ satisfaction. The study
raised the question of whether there is a relationship between the motivation for forgiveness
and the satisfaction of the spouses with the relationship? There were statistically significant
positive correlations between forgiveness and satisfaction, which indicates that increasing rates
of forgiveness increase satisfaction rates, and a negative close correlation was obtained by
avoiding and retaliation for forgiveness, indicating that, as these scales increase, they will
decrease satisfaction. Most respondents of the study against their partner, who is the abuser, are
showing signs of grace that can be seen in the results of this research. The results of the study
are consistent with similar studies previously conducted and confirm the relationship of
forgiveness motivation to relationship satisfaction.
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RECEPTIVE AND ACTIVE MUSIC THERAPY
TECHNIQUES IN CANCER PATIENTS IN
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Abstract. Expressive Therapies Continuum (ETC), a model posed by Lusebrink and widely used
in arts therapies, stipulates that human being is perceiving the world and processing the
information in three modes — motion (kinesthetic-sensory perception), emotion (perceptual-
emotional perception) and thought (cognitive-symbolic perception), and that optimally
functioning person can freely function in all the modes, can slide between the poles of each of
the mode and can integrate the elements from various modes and poles. And vice versa -
difficulty or inability to function or being stuck in certain modes, can indicate to malfunction
and even psychopathology. If that is the case - purposeful integration of various functions by
offering expressive activity promoting utilisation of various functions of the ETC, can promote
the optimal functioning. In order to find out the capacity of the three resource-based music
therapy activities — 1) receptive music therapy activity, 2) semi-structured musical
improvisation, 3) song-writing activity - to stimulate the utilisation of specific levels and
polarities of the ETC, participants (n=24 cancer patients participating in the psychosocial
rehabilitation programme) were asked to assess the elements of the ETC they applied while
executing each of the activities. Results of the study show that during the receptive music
therapy activity participants mostly used the affective, symbolic and sensory function, during
the song-writing activity the mostly used all ETC functions except for sensory, but musical
improvisation provoked application of all the ETC functions, and therefore turned out as
ultimate activity, capable of integrating all the modes of perception and information
processing.

Keywords: Expressive Therapies Continuum; music therapy, cancer patients.

Introduction

Objective of this research, being part of the doctoral thesis by Jana
Duhovska, isto provide analysis of the three resource-oriented music therapy
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techniques — receptive music therapy activity with imagery, semi-structured
musical improvisation and a “new lyrics to the old song” technique - to identify
the potential of each of the above mentioned for stimulating the artistic expression
of the individual at the particular, or various, levels and their polarities of the
Expressive Therapies Continuum (ECT) - the theoretical framework that posits
that expression and the application of media and techniques in arts therapies,
including music therapy, can be seen as taking place on either of the four different
levels: kinesthetic/sensory, perceptual/affective, cognitive/symbolic, as well as
creative level or vertical axis intersecting the horizontal levels and possibly
presenting at any level or representing the integration of functioning from all
levels (Lusebrink, 1990). According to the Lusebrink (1990), optimally
functioning individual can freely function in all the levels, is able to move
between the levels and slide between the poles of a specific level and has a
capability to integrate the elements from various levels. And vice versa - difficulty
or inability to function in certain levels or being stuck in certain levels or extreme
polarities of any level, can indicate to malfunction and even psychopathology. If
that is the case - purposeful integration of various functions by offering expressive
(here — music-based) activity promoting utilisation of various functions of the
ETC, can promote the optimal functioning.

This leads to the goal of the research — amongst the three mentioned, to
identify the music therapy technigue with the largest potential for stimulating and
integrating the various levels and poles of the ETC to further the optimal or multi-
faceted functioning of the individual, in this case — breast cancer patient
undergoing a psychosocial rehabilitation programme.

Literature review

The Expressive Therapies Continuum (ETC) was conceptualized in
reference to visual expression and it is based on the ideas of art educator Victor
Lowenfield, cognitive psychologist Jerome Bruner, investigator of imagery in
psychiatry Mardi Horowitz, neuroscientist Joaquin Fuster as well as several
pioneers of the art therapy (Hinz, 2009 as cited in Martinsone et al., 2013). It
provides a framework how individuals interact with experiential and creative
activities and offers a hierarchy of information processing and creative
expression, ranging from simple sensory and kinesthetic experiences to complex
symbolic expression.

ETC (Figure 1) is composed of four levels that encompass six components
on three levels: kinesthetic-sensory, perceptual-affective and cognitive-symbolic,
and the creative fourth level that crosses these horizontal levels perpendicularly.
Each level is described as a continuum having two opposite poles, except for
intertwining creative level, which is considered as the synthesis or whole-brain

35



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume VII, May 22" -23" 2020, 34-42

level (Fernandez et al., 2014) and represents the integration of the functioning
from all levels.

Three components also form a developmental hierarchy wherein the
individual usually moves from the kinesthetic to the creative level to support the
idea of integration as wellness. The three levels are regarded as different from
each other, yet they form interconnected systems, and the expression on a
particular level of the ETC incorporates the characteristics of a system at a lower
level (Lusebrink, 1990).

CR
(o] Sy
P A
K s

Figure 1 Schematic Representation of the Expressive Therapies Continuum
(K/S - Kinesthetic/Sensory, P/A - Perceptual/Affective, C/Sy — Cognitive/Symbolic)
(Lusebrink, 1990).

According to Lusebrink, the sequence of the first three levels reflect mental
and graphical development in progression from simple to more complex levels of
information processing as person is developing through life. The
kinesthetic/sensory level is related to the preverbal experience in toddler age
where gathering of information does not require words. Perceptual/affective level
corresponds to school age children and formal and affective aspects of
information processing. The cognitive/symbolic level, on its turn, takes place
starting from adolescence, and operating within this level requires planning and
complex cognitive action, but the symbolic component helps to connect to inner
experiences (Hinz, 2009). As stated before, expression on a particular level of the
ETC incorporates the characteristics of a system at a lower level, hence — optimal
and uninterrupted development may result in an individual being able to freely
utilize of all the levels and poles of the ETC, and vice versa, and in the case of
latter, ETC can be applied both for assessment and therapy planning instrument
as the criteria provided within the framework provide a rather clear information
to identify:

1) the predominance of one or more levels of ETC, therefore revealing the

individual’s strengths (or lack of difficulty, and of pathology) that can
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serve as an entry point or the secure base to start the therapy from or to
return to when processes become too challenging,

2) the missing levels or poles, therefore revealing the individual’s deficits
that could or should be elaborated during the therapeutic process to
attain more optimal functioning.

As to the planning of the therapy process, Lusebrink (20014, 2010) points
out that, depending on the needs and pathology of the individual, treatment can
include either stepwise bottom-up or top-down transitions between the ETC levels
or horizontal transformations with each level, and, to attain the optimal
functioning characterized by flexible and versatile activity, purposeful integration
of various ETC functions can be successfully organized via artistic activities, e.g.
techniques based on music — be it listening, free play or structured activity.

Nevertheless the fact that ECT was originally designed and described within
the visually-plastic art (therapy) setting, the application of the model — both
assessment-wise as well as for the purposes of planning of the therapy - can take
in other modalities of art, including music (Lusebrink, 1992). According to
Lusebrink and authors that have further explored application of the ETC to music
therapy (Duhovska, Lusebrink, & Martinsone, 2018), in music therapy expression
of creating sounds by beating various objects and instruments such as drums
occurs in kinesthetic level. Auditory as well as tactile stimulation and sensory
responses to sounds and/or playing itself or singing occurs at sensory level. The
temporal sequence of music organization contributes the exposure of perceptive
level, while expression of senses and mood with sounds emphasizes efficacy at
affective level. Cognitive level draws attention to the structure of music, as well
as to organized musical group activities whereas on the symbolic level attention
is focused to the personal symbolic identification with music as well as
improvisation on memories, images and emotional states (Lusebrink, 1992;
Duhovska, Lusebrink, & Martinsone, 2018). For detailed information about each
of the levels and their specific traits in music therapy see Table 1.

To summarize the contents of the chapter, ETC stipulates that human being
Is perceiving the world and processing the information through seven functions:
kinesthetic/sensory, perceptive/affective, cognitive/symbolic, and creativity, and
optimally functioning person can utilize all these aspects. Applied during
assessment, ETC framework helps to identify the missing levels or poles,
therefore revealing the individual’s deficits that could or should be elaborated
during the therapeutic process to attain more optimal functioning. Artistic
activities, here — music-based activities — provide grounds for purposeful
integration of various ETC functions to be developed according to the needs of
the individual.
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Table 1 Overview of the ETC levels
(summarized from Duhovska, Lusebrink, & Martinsone, 2018)

CO > Cognitive: reasoning,
planning, systematizing, verbalizing,
consecutive operations.

In music: complex activities -
coordinated, planned group work,
song writing.

Pathology: thematic or conceptual
disintegration and inconsistency,
chaos in thinking.

Keywords: logical, categorizing.

P > Perceptive: structure, shape,
sequence, background and
foreground, rhythm, recurrence,
concentration towards result.

In music: completeness of motifs,
melodies, distinction between
background and soloist.

Pathology: excessively rigid forms,
repetition of forms, excessive detail.

Keywords: control, regulation.

K > Kynesthetic: action, tension,
tempo, energy, physical release,
effort, simple movements.

In music: utilisation of instrument or
voice in a «physical» way — singing
with force/pressure or as whispering,
playing with force or gently.
Pathology: apparent lack of energy or
overly excited, agitated activity that
results in damage to art materials
(incl. musical instruments) or the
personal boundaries of others.
Keywords: release of energy,
physicality.

C —Creative: An integrative element of levels and poles, an indication that a person is prone to recovery,

growth, self-actualization. Keyword: freedom.

Sy > Symbolic: intuition, abstract and
symbolic thinking, images, metaphors,
intuitive conceptualization.

In music: free improvisation on a topic,
using existing images or creating them
as a result of improvisation

Pathology: excessive focus on
symbolism, giving symbolic meaning
to each event and element.

Keywords: intuition, autobiographical
sources, identification.

A > Affective: exploration and release
of emotions, loss of control,
concentration towards the process.

In music: use of voice or instrument to
express emotions.

Pathology: excessive emotionality,
uncontrolled expression and inability
for any structure or melody; chaos,
also — inconsistency between the
content and expression

Keywords: being carried away

S > Sensory: sensations — in fingers
and palms while touching objects,
smell, hearing. Artistic expression as
getting ones’ attention towards bodily
sensations.

In music: hearing, sensing the air
traveling via voice cords, different
sensations while touching instrument
with palm, stick, fingertips
Pathology: excessive focus on the
senses and prolonged, deep immersion
in sensory research

Keywords: sensing here and now.
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Methodology

Breast cancer patients (n=24, interval 47-61, Me = 60), working in four
groups, were receiving music therapy during a psychosocial rehabilitation
programme that comprised complex approach, including sports, education and
psychosocial support. Music therapy part of the programme, being part of the
psychosocial support module, consisted of four 90-minute sessions, and was
designed to address the state anxiety, emotion regulation and overall
psychological quality of life issues for participants to be able to return to
employment and to gain active position after the treatment.

Amongst the others, participants experienced three music based activities,
that were later analysed in relation to the research questions:

1)

2)

3)

receptive music therapy activity with imagery — listening to light,
relaxing music with nature sounds and being encouraged to daydream,
visualize,

semi-structured musical improvisation - playing a group improvisation
with semi-fixed contents as group was instructed about a specific
story — imaginary material derived during the 1) activity — to musically
improvise about,

“new lyrics to the old song” technique — creating new lyrics to a well-
known folk melody, the new lyrics were instructed to be covering the
collaboration experience in group.

In order to identify the music therapy technique with the largest potential for
stimulating and integrating the various levels and poles of the ETC, participants
were asked to rate the top three functions of the ETC that were utilized during
each of the activities, and to allot:

3 points to the function that was utilized most frequently and intensely,
2 points to the function that was used quite prominently,
1 point to the function that was less, but definitely present.

The rating process was organized in two rounds:

1)

2)

at first, the participants were doing their individual work — they received
worksheets with an ETC scheme and notes explaining the contents of
each of the ETC levels and poles in plain language. Then, utilizing post-
it notes to rate the top three functions, participants did their rating
individually,

after that, participants approached the larger poster with an ETC scheme
and copied their individual scores to the joint poster.

Researcher then counted the points allotted to each of the function for each
of activity, summarized the results and finished with a group discussion to provide
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an opportunity not only to score, but also to (qualitatively) describe the specific
experience.

Research results and Discussion

During the receptive music therapy activity with imagery — listening to light,
relaxing music with nature sounds and being encouraged to daydream and
visualize, top functions of the ETC utilized by participants were affective and
symbolic (as predicted), and also sensory function, describing the experience of
visualisation and relaxation as rather bodily, and not only in terms of relaxing
ones’ body, but also in experience that might be considered as a result of
integration of sensory, affective and symbolic function, such as: “feeling of
warmth from outside [like lying in the sun]”, “feeling my skin glowing”, “sensing
the chill of the wind and leaning shadow of trees”, “feeling like melting with the
soil”, “extreme support and grounding, getting strength from the living world”.

Table 2 Top 3 ETC functions for receptive music therapy activity with imagery

CO > Cognitive = 20 POINTS (4) Sy > Symbolic = 32 POINTS (3)

P > Perceptive A > Affective = 54 POINTS (1)

S > Sensory = 38 POINTS (2)

C > Creative

K > Kynesthetic

Looking at the semi-structured musical improvisation — there were all the six
elements of the ETC utilized within this activity (Table 3), the most prominent of
them being affective, symbolic and perceptive functions, but also the other
elements in somewhat notable proportion. This technique was described by
participants as “magical” and “life affirming”, and participants demonstrated
ability to rich symbolic functioning, e.g. referring to percussion folk instrument
trejdeksnis as strong, stately lady, kokle as dawn, zvongo as space and universe,
conga as war and conflict, wind chimes as light wind, and so on.

Participants also referred to the perceptive function — need for the start and
end for the improvisation, need for distinguishing between melody and
background as well as need to be present, to fit in the overall story, also — fear of
the [musical] chaos and cacophony.

If compared with the other activities analysed during this research, this
activity demonstrated itself in the most powerful manner, and part of the success
could also be due to the link with the listening activity: participants played the
story owned by themselves, and could continue journey that was started during
the receptive music therapy part. As well, receptive music therapy task had
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provided great grounds for further grow - with the sense of “feeling powerful and
[finally] well in ones’ body”, it had also promoted the feeling of “strength that is
within and can be turned on as soon as it is needed”.

Table 3 Top 3 ETC functions for musical improvisation

Sy > Symbolic = 32 POINTS (2)
A > Affective = 44 POINTS (1)

CO > Cognitive = 14 POINTS

P > Perceptive = 22 POINTS (3)

C > Creative

K > Kynesthetic = 16 POINTS S > Sensory = 16 POINTS

Referring to the “new lyrics to the old song” technique, the participants used
all ETC functions except for sensory (Table 4), focusing not only on the cognitive
and perceptive functions (as expected), but also on the affective pole, being
characterized by themselves as “joy for collaboration, sadness that programme
has come to an end, pride for daring to participate, caring about supporting peer
ideas”.

Table 4 Top 3 ETC functions for “new lyrics to the old song”

CO > Cognitive = 60 (1) 2 Sy > Symbolic = 12
©
P > Perceptive = 39 (2) g A > Affective = 29 (3)
K > Kynesthetic = 4 8 S > Sensory
Conclusions

The Affective and Symbolic component has been present to a significant
extent in the realization of each of the activities, but in general it is possible to
identify target areas that are more specific to each activity:

1. Receptive music therapy technique can be targeted towards activisation

of images, emotions, senses (symbolic, affective, sensory),

2. Musical improvisation: ultimate, the most potent activity with the
potential to stimulate all functions of the ETC and promote integrated
functioning, if linked with personal contents or source,

3. “New lyrics to the old song” technique: reasoning, systematizing,
putting into order (cognitive, perceptive, affective).
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Abstract. Education is beginning to undergo enormous change due to changes in
communication habits driven by the widespread availability of digital technology. Research has
found significant differences between generations that recently inhabited our society in
relationships with digital communication. This semi-structured qualitative pilot study was
designed as research to determine what differences existed between generations in education
settings surrounding their preferred communication methods. The research for this study
framed around the following three questions: (a) Are there differences in preferred methods of
communication-based on generational classification? (b) Is there any difference in the use of
technology as a socialization instrument between generations? (c) Is there a difference in the
perceived quality of intermediate and indirect communication? A focused semi-structured
interview created to determine how much of the daytime different generations spend on
intermediate and indirect communication and how the quality is perceived. The results of the
study from 450 samples from three generations demonstrate differences between the students
and teacher perception of communication.

Keywords: communication, generation, technology.

Introduction

The new technologies are now changing not only the role of the learner and
the teacher at school, but they also bring about a philosophical change in the
teaching approach, transform the classroom and understanding what the education
is. When we look at new schools, we can see that the similarities with the
traditional school are slowly fading. Much has changed with the advent of modern
technology. Although students and teachers use different modern technologies
like the Internet and gadgets, research has found meaningful differences
between generations in changing habits of contemporary technology-driven
communication with the psychological impact on education processes (Oh &
Reeves, 2013). Teachers complain that modern students are so accustomed to
constant stimuli from smartphone apps and streaming platforms, that they cannot
concentrate on class tasks. Teachers often have problems, how to adapt the

© Rézeknes Tehnologiju akademija, 2020
http://dx.doi.org/10.17770/sie2020vol7.4813



Griskevica, 2020. The Psychological Impact of Changing Habits in Contemporary
Communication on Education Processes

traditional curriculum to students raised by technology, and how to communicate
with them (Murugesan, 2019). Although the face-to-face interaction with the
teacher is still the most critical component in the classroom, the modern
communication forms on platforms like YouTube and Instagram more and more
introduced in the education process. There is no doubt that our society is moving
much faster than in previous years and often children enter the school system with
a better understanding of technology than teachers who may result in conflict
between generations (Smith, 2006). The differences between generations may set
up some unique and sometimes conflicting situations in the education of youth.
For example, Boomer parents and Generation, X parents have opposing views
concerning the education of our children. Generation of Baby Boomers is likely
to support education as a social or symbolic cause, while Generation X members
will demand the best education for their children (Strauss 2005).

Research has found that generational groups have created their social
structure and set of cultural norms that define each generation. One of the unique
differences among these generations is the methods they use to communicate
(Craft, 2011; Howe & Strauss, 2007). Predominant theories agree that differences
exist between generations and that generational cohorts react to each other based
on events that have occurred and shaped their lives (Howe & Strauss, 2007). With
the technologies present today, the use of face-to-face communication is being
replaced by the speed of technology to communicate. The Generation Baby
Boomers were born in the adoption of the telephone and were the first generation
to experience live news over the television. Generation X was born into the
adoption era of the Internet and email when the length of conversations became
shorter, but the number of contacts grew larger. Generation Z is supposed to be
the first generation of true digital natives.

Studies show that today's young people have access to unbelievably more
technology than ever before. Young people prefer to use the Internet for computer
games, correspondence and social networking. In America, 92% of young people
use the Internet every day, and 24% of young people spend almost all their time
on the Internet. On average, in America, young people between the ages of eight
and 18 spend an average of 7 hours online (AAP, 2016). Studies show that today's
children are familiar with digital devices ahead of books, and trends indicate an
increase in their use (Hooft, 2018; Hopkins, Brookes, & Green, 2013). Many tried
to attract the popularity of technologies to the development of the child's mental
health and well-being. There is a lack of research on the impact of technology on
children under the age of eight (Gottschalk, 2019). In recent years, there has been
much research exploring the possible links between emotional well-being, mental
health and the use of technology in children, particularly concerning brain effects,
but these results are unclear (Bavelier, Green, & Dye, 2010; Gottschalk, 2019).
Studies often associate the excessive use of technology with inadequate physical
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fitness, inadequate behavioural standards, low levels of attention, and
psychological problems (Rosen et al., 2014). There is more research on the impact
of television on children's speech, cognitive, physical, and emotional development
due to the relatively long history of television (Gottschalk, 2019). The studies
linked TV with attention-retention problems (Christakis et al., 2004). In a repeated
study showed that 10% of children watching TV for 7 hours per day showed to
have attention deficit problems and no significant relationship found between
watching TV and duration of attention (Foster & Watkins, 2010). Some studies
link television viewing to the development of literacy, mathematical, problem-
solving, and scientific skills, as well as the promotion of social development in
preschool children (Schmidt & Anderson, 2009).

Despite the lack of impact studies, many countries have developed
technology guidelines that more often based on prohibition or restriction
principles. The American Pediatric Association (AAP, 2016) has developed
technology restriction guidelines that advise children under 18 months not to use
the technology at all, and allow children under the age of five to use the
technology 1 hour per day. The recommended screen time in countries like the
US, Canada, Australia is 2 hours for school-age children and adolescents, and in
New Zealand for 1 hour, in Germany 30 minutes (Gottschalk, 2019). For example,
Google does not allow children and young people to view the YouTube channel
until the age of 13 on their phones. In 2019, the Royal College of Pediatrics and
Child Health (RCPCH) published a guide for parents and professionals to help
limit technology use time. The RCPCH concluded that there is not enough
research to prove that technology is harmful to a child, regardless of age. Some
research cites a potential "Goldilocks effect” in terms of technology use. Research
suggests that moderate engagement in online and digital activities might be
beneficial in terms of subjective mental well-being and adolescent connectedness.
Thus too much or too little digital activities might be detrimental
(Przybylskiand & Weinstein, 2017).

The goal of this study is to state the differences in preferred methods of
communication-based on generational classification between three generations.
Most typically inhabited in Latvia regional school environment: Baby Boomers
(Gen B) which is born ones between 1946 and 1964, Generation X (Gen X) who
are born ones between 1965 and 1980 and Generation Z (Gen Z) which are born
ones between 1996 and 2010. Data demonstrate (TALIS, 2018) that average age
for teachers in Latvia is 48, more than half, 51% - are more than 50 years old,
average for school directors is age 54 from which 25% are more than 60 years
old, 89% of teachers are female. The purpose of this study was to determine
whether generational differences existed in the way each generation uses
technology for communication. We created a survey interview instrument to test
the difference in the use of communication methods by each generation.
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Methodology

Participants

The study conducted in the frame of a communication course for university
students who study to become teachers. The random sampling used with
representatives from regional schools in Latvia according to demographic
distribution data of gender proportion of teachers (TALIS, 2018). The variable of
generations created by coding respondents born between 1954 to 1963 as Gen B,
1964 to 1974 as Gen X, and 2003 to 2005 as Gen Z. Students from Gen Z, N=150,
age 14 to 16 (M = 15.02, SD = 0.91, 50% male), teachers from Gen X, N=150,
age 45 to 55 (M = 50.44, SD = 2.92, 11% male), teachers from Gen B, N=150,
age 56 to 65 (M =60.23, SD = 1.81, 11% male) were selected.

Instrument

A focused semi-structured interview created to determine how much of the
daytime different generations spend on a face-to face communication versus
technology-mediated indirect communication and how the quality of the
communication process is perceived. The following question included: (a) how
much time on communication spent; (b) what are the types of communication;
(c) what means of communication are used in direct face-to-face or indirect
(Technology mediated communication.); (d) how the quality of communication
Is perceived. Intraclass Correlation Coefficient (ICC=.90) and Kappa (k=.71)
values for inter-rater reliability were tested and showed good agreement for the
instrument. The reliability analysis concluded that the reliability of each question
when compared as a whole, yielded reliability ranging from substantial to almost
perfect.

Procedure and Data Analyses

Participants recruited in the frame of a communication course for university
students who study to become teachers. Data were obtained individually by
students interviewing each participant separately. Before the interview, the aims
of the study explained, and the ethical aspects of elucidated. Participation was
voluntary. Coding respondents created the variables according to generational
classification compared to three stated research questions: (a) Are there
differences in preferred methods of communication-based on generational
classification? (b) Is there any difference in the use of technology as a
socialization instrument between generations? (c) Is there a difference in the
perceived quality of intermediate and indirect communication? SPSS program
used and Chi-Square analysis conducted.
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Research results

To answer the question is their differences in preferred methods of
communications-based on generational classification, we conducted a Chi-Square
analysis. The generational classification compared to question on the most
preferred method of communication and significant relationship found between
generation and most preferred method of communication, 2 (4, N = 450) = 8.9,
p<.001. The results are shown in Table 1.

To answer the question is there any difference in the generation's use of
technology as a socialization instrument, we conducted a Chi-Square analysis.
The generational classification compared to question on most used types of
communication and significant relationship found between generation and most
used types of communication, 2 (6, N = 450) = 9.2, p<.001. The results are shown
in Table 2.

To answer the question is there a difference in the perceived quality
of intermediate and indirect communication, we conducted a Chi-Square
analysis. The generational classification compared to the evaluation of the
perceived quality of communication and we found no significant relationship
between generation and evaluation of the perceived quality of communication, ¥?
(4, N =450) = 1.7, p >.05. The results show Table 3.

Table 1 Generation and Most Preferred Communication

Generation N Most Preferred Communication
Face To Face Technology-Mediated
Gen B 150 81.6% 18.4%
Gen X 150 62.4% 37.6%
Gen Z 150 40.3% 59.7%

Note. Percentages calculated by row

Table 2 Generation and Most Used Type of Communication

Generation N Most Used Type of Communication
Personal Business Ritual
Gen B 150 43.3% 30.6% 26.1%
Gen X 150 32.2% 42.3% 25.5%
Gen Z 150 75.4% 14.2% 10.4%

Note. Percentages calculated by row

47



Griskevica, 2020. The Psychological Impact of Changing Habits in Contemporary
Communication on Education Processes

Table 3 Generation and Perceived Quality of Communication

Generation N Communication Type
Intermediate Indirect
Gen B 150 8.2 5.7
Gen X 150 7.9 6.6
Gen Z 150 7.5 7.4
Note. Average rating between 1-10
Discussion

The goal of this study was to state the differences in preferred methods of
communication-based on generational classification between tree generations —
Gen B, Gen X and Gen Z, determine whether generational differences existed in
the way each generation uses technology for communication. Three research
questions were asked according to the differences in preferred methods of
communication, the difference in the use of technology as a socialization
instrument and the difference in the perceived quality of intermediate and indirect
communication. The results of our semi-structured qualitative pilot study suggest
that differences in preferred methods of communication-based on generational
classification between Gen B, Gen X and Gen Z exist. Gen Z prefers more
technology-mediated communication versus Gen B and Gen X, who prefer more
face to face communication. The qualitative analyses of the results reveal
differences between Gen B, Gen X and Gen Z in the way they use technology as
the socialization instrument. Gen Z preferred face-to-face communication more
in business settings but technology-mediated communication in personal settings.

In contrast, Gen B and Gen X revealed the opposite tendency: to use face to
face communication in  personal settings, but technology-mediated
communication in business settings. Outstandingly data demonstrate differences
in the types of communication during a typical day between generations. Gen Z
most of the communication time use on personal communication and often
classroom time, did not recognize as any type of communication, which may be
an essential signal for education process organizers. Data analyses reveal trends-
as the more younger generation, as lower evaluated the perceived quality of the
intermediated communication and higher indirect communication. Overall results
demonstrate no significant differences in the perceived quality of intermediated
or indirect communication between generations, which challenges the myth
between older generations, that the younger generation due to technology-
mediated communication may suffer from poor communication processes or
skills. The study revealed generational differences in perception of technology
and communication process similar to other research data which note the possible
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conflict between generations (Smith, 2006; Murugesan, 2019), starting from
expectation disagreements (Griskevica, 2017) and opposing views concerning the
educational aims and education processes (Strauss, 2005).

Conclusions

Any progressive school will agree that confining Gen Z to the regimented
classroom and chalk-and-talk teaching will lead to futile learning. To keep up with
the present generation's learning style, schools have to leverage on technology
and different communication style with students. Recent analyses of research data
concerning technology impact on development, mental health, well-being and
communication skills demonstrate conflicting results and are unclear (Gottschalk,
2019). This pilot study addressed only a small sample of the population and
showed just a few prevailing tendencies, but additional research with the larger
sample is necessary.
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Abstract. The attention to the study of perfectionism in high school in Ukraine can be explained

with modernization and development of Ukrainian higher education, as an access to the

European educational research environment. The interest to the perfectionism in scientific and

pedagogical staff of high school can be explained by new requirements for professional activity

and these factors demand from a teacher of higher school can be an achievement of new

standards, obtaining successfully by focusing on avoiding failures. The study is conducted

within the pedagogy field. In this article, the author identifies and analyzes the impact of social-

demographic factors (such as age, gender, place of residence), organizational and professional

factors (such as job experience, academic degree, post, direction of teaching activity, number

of students, level of famousness of higher school, level of social-psychological climate etc.).

The four manifestations of perfectionism, which are:

- Absence of perfectionism - where normal and pathological perfectionism are represented at
a low level.

- Perfectionism with negative orientation - consists of the respondents with pathological type
of perfectionism.

- Ambivalent perfectionism - included the respondents in which the pathological and normal
types of perfectionism are equally highly represented.

- Perfectionism with positive orientation - consists of the respondents with manifestations of
normal type of perfectionism.

Keywords: organizational and professional factors; perfectionism; scientific and pedagogical

staff of higher school; teachers; university.

Introduction

Perfectionism in personality has been receiving attention in psychology for
many years. Such interest to this concept can be explain by an increasing speed
of life, a social development, a growing competition, a cult of rationality and a
pursuit of excellence. These factors demand an aspiration of the personality
towards self-improvement, a faultlessness in everything, an achievement of new
heights and setting high performance standards. The perfectionism is quite
complicated personal trait, which covers all spheres of human life, especially
professional activity.
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The interest to the study of perfectionism in scientific and pedagogical staff
of high school can be explained by factors such as modernization & development
of higher education, access to the Bologna Process and access to European
educational research environment, etc. New requirements & standards for
professional activity arise before lecturers and professors, so these factors demand
from scientific and pedagogical staff of high school an achievement of new
heights, a desire to be the best, obtaining success by focusing on avoiding failure.

Hence, the goal of article is to investigate the organizational and professional
factors of perfectionism, in scientific and pedagogical staff of higher school and
to explore factors. This will have a big influence on the formation of positive and
negative perfectionism. The analysis of the obtained results will allow us to
compile a program to prevent negative form of perfectionism, as well as the
development of positive form of perfectionism in scientific and pedagogical staff
of higher school in the future.

Literature review

The analysis of the scientific literature indicates that there are many
definitions of perfectionism, but despite multiple studies of this phenomenon, the
definition of perfectionism is still open. Based on the analysis of the literature, the
definitions of perfectionism should be classified into three approaches.

Perfectionism as a personality trait, which is characterized by striving for
setting excessively high standards and requirements for performing duties and
activities at a higher level than circumstances require, as well as in the pursuit of
the impeccable performance of the task, accompanied by tendencies towards
overly critical evaluations of one’s behavior (Besharata, et al., 2010).

Perfectionism as a personality disposition, which is characterized by striving
for flawlessness and setting exceedingly high standards, then needed, for
performance accompanied by tendencies for overly critical evaluations (Flett et
al., 2003).

Perfectionism as a tool of self-development, as inner knowing that there is
more to life than the mundane, and a desire to create meaning of one's life by
doing the best one is capable of doing (Silverman, 2010).

An analysis of the scientific literature shows that the perfectionism has an
Impact on school settings (Damian et al., 2016; Rice et al., 2016; Stoeber, 2008)
and it is emphasized that it has advantages in academic achievements, but
disadvantages too. Teachers-perfectionists who combine high performance with
flexible standards have more effective study habits and their self-determination is
higher (Rice et al., 2016). At the same time, teachers-perfectionists with inflexible
standards, striving for high performance, get decreased achievement motivation
and decreased academic self-confidence (Rice etal., 2016). This decreasing
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achievement motivation can be explained that teachers interpret their high
achievement negatively (Damian et al., 2016). They evaluate their work with all-
time increasing standards, but at the same time, their achievements stay at the
same level, so it is leading to decreased achievement motivation.

Methodology

The research of the organizational and professional factors of perfectionism
in scientific and pedagogical staff of higher school was conducted during 2016-
2019 within the pedagogy field. 1068 teachers of higher school from different
cities and regions of Ukraine took part in our study.

In our investigation, ten different variables of scientific and pedagogical staff
of higher school were studied. For convenience, these variables were
conventionally divided into two groups: socio-demographic characteristics (an
age, a gender, a place of residence) and organizational and professional
characteristics (an job experience, an academic degree, a post, a direction of
teaching activity, a number of students, a level of famousness of higher school, a
level of social-psychological climate).

The findings of the social-demographic variables in terms of age indicate
that 24,1% of respondents are up to 35 years old, 25,6% of them are 35-45 years
old, 27,1% of them are 45-55 years old, and finally 23,2% of them are more than
55 years old. The findings of the social-demographic variables of sample
members indicate that 69,8% of sample members were female and 30,2% were
male; 18,2% of respondents are living in the center of Ukraine and 81,8% are
living in different regions of Ukraine.

The findings of organizational and professional variables in terms of job
experience indicate that 23.5% of respondents have less than 5 years job
experience, 27.8% of them have 5-15 years job experience, 24.0% have 15-25
years job experience, and 24.6% of them have job experience more than 25 years.
According to the academic degree, the findings of the organizational and
professional variables of sample members indicate that 50.6% of sample members
were without academic degree, 45.5% were PhDs and 3.9% were Doctors of
Science.

The Law on Education (Adopted by the Verkhovna Rada on 5 September
2017) in the chapter "On the Approval of the Qualification Characteristics of the
Professions (Positions) of Pedagogical and Scientific and Pedagogical Workers
of Educational Establishments" specifies the qualification requirements.
According to the Order such posts as an assistant department (Code KIT - 2310.2)
and a senior lecturer (Code KIT - 2310.2) have a higher education at specialist’s
or/and master’s degree level (The Law on Education).
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According to the post, the findings of sample members indicate that 27.1%
of sample members were Assistants department (in Ukraine it is the lowest post
of scientific and pedagogical staff of higher school), 32.5% were senior lecturers,
34.2% were associate professors of the department and only 6.2% were professors
of the department.

According to the direction of teaching activity, all respondents were divided
into 2 groups: social and humanities - 35.7% and natural sciences and
mathematics - 64.3%. The findings of the organizational and professional
variables of sample members indicate that 21.8% of sample work directly with
less than 20 students, 26.3% work directly with 20-50 students and 51.9%
members work with more than 50 students. According to the level of famousness
of higher school, the sample members indicate that 6.3% of respondents work at
university with low level of famousness, 56.7% with average level of famousness
and 36.9% with high level of famousness of higher school. According to the
results of the cluster analysis, the correlation of indicators was identified and
groups of teachers, depending on the level of social-psychological climate (18.5%
- low, 42.4 - medium, 39.1 - high) were selected. The findings are indicated in
table 1.

In our study, we used "Differential Test of Perfectionism" (Zolotareva, 2013)
for determination the perfectionism in scientific and pedagogical staff of higher
school. This test consists of 24 statements, which are equally distributed on two
scales “normal perfectionism” and “pathological perfectionism”.

“Normal perfectionism” implies a harmonious desire of the person to
perfection, which does not conflict with other motives and is based on such
parameters as: an ability to get pleasure, an ability to increase self-esteem based
on achievements, a hope of success, a capability of light excitement, an easy entry
into the activity, a focus on own resources.

Table 1 Organizational and professional characteristics of sample members

Organizational and Groups Frequency
professional characteristics in %
Up to 5 years 23.5
Job experience >-15 years 208
P 15-25 years 24.0
Over 25 years 24.6
Without academic degree 50.6
Academic degree PhD (Candidate of Sciences) 455
Dr. (Doctor of Science) 3.9
Assistant department 27.1
Senior lecturer 32.5
Post -
Associate professor of the
34.2
department

54



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume VII, May 22" -23" 2020. 51-61

Professor of the department 6.2

Direction of teaching activit Social and humanities 35.7
g y Natural sciences and mathematics 64.3

Number of students, the Up to 20 students 218
teacher directly works with 20-50 students 26.3
Over 50 students 51.9

. Low 6.3

IS_Cer\]/;ilof famousness of higher Average 56.7
High 36.9

i . Low 18.5

(I:_I?\r;e;tgf social-psychological Average 124
High 39.1

“Pathological perfectionism” implies the desire of a person for an ideal,
perfect result. It is based on the following parameters: inadequately overestimated
assessment of one's capabilities, constant dissatisfaction of one's life,
disappointment in one's life and oneself, complete rejection of achieving the
intended ideal goal, inadequate testing of reality and oneself, feeling of fatigue.

The research data was processed using a parametric and non-parametric
package of SPSS 21.0 and Microsoft Excel software.

Research results and discussion

Using "Differential Test of Perfectionism” (Zolotareva, 2013) we divided
respondents into 4 groups according to the levels and forms of perfectionism’s
manifestation.

The first group, “Absence of perfectionism”, consists of the respondents in
which the normal and pathological perfectionism are represented at a low level.

The second group respondents with manifestations of pathological type of
perfectionism, and we called it “Perfectionism with negative orientation”.
“Perfectionism with negative orientation” occurs when there is an incorrect ratio
of perfectionistic tendencies and disproportionate development in which neither
the result does not seem perfect to accept it. Outcomes of perfectionism with
negative orientation can lead to procrastination, avoidance, slow decision making,
stress, burnout, inflexibility, etc. Negative perfectionist is characterized by an
irrational mindset, a penchant for self-criticism, a self-blame and accusation of
others, reduced ability to search for help, and by the presence of interpersonal
problems, maladaptive coping strategies, emotional inadaptation, etc. In addition,
complete rejection from achieving the intended ideal goal, as well as inadequate
testing of reality and yourself, chronic feeling of fatigue is possible.

The third group included the respondents in which the pathological and
normal types of perfectionism are equally highly represented and conditionally
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we have called this group “Ambivalent perfectionism”. An ambivalent
perfectionist can be defined as person who is driven by fear of failure to strive
compulsively toward goals beyond reach and reason but at the same time has an
ability to increase self-esteem based on achievements, focus on own resources.

The fourth group respondents with manifestations of normal type of
perfectionism, and we called it “Perfectionism with positive orientation”.
“Perfectionism with positive orientation” is characterized by a desire for
constructive achievements and positive self-esteem. Positive perfectionist gets
pleasure from the activity and strives to self-development and to improvement of
the results, taking into account his own capabilities and he is capable to accept the
boundaries (personal or situational) of his perfection. The findings are indicated
in table 2.

The findings of the manifestations of perfectionism in sample members
indicate that group 1 (absence of perfectionism) includes 14.2% of respondents,
group 2 (perfectionism with negative orientation) — 17.2%, group 3 (ambivalent
perfectionism) — 49.4%, group 4 (perfectionism with positive orientation) —
19,1% of respondents.

Table 2 The distribution of the investigated teachers by manifestations of perfectionism

Groups of respondents for manifestations of perfectionism | Frequency in %
Absence of perfectionism 14.2
Perfectionism with negative orientation 17.2
Ambivalent perfectionism 49.4
Perfectionism with positive orientation 19.1

According to social-demographic characteristics, in our investigation, the
manifestations of perfectionism correlates with the age of respondents (p=0.1). It
Is revealed that the number of teachers with absence of perfectionism or
ambivalent perfectionism is increasing with age, while the number of
perfectionists with negative and positive orientation is smaller.

In our investigation, at a statistically significance level (p<0.01), the
relationship between manifestations of perfectionism and the place of
respondents’ residence was established. It was found that the number of teachers
with perfectionism with negative orientation in the regions (17.6%) is higher than
in the center (14.8%).

On the other hand, the number of teachers with ambivalence perfectionism
is higher in the center (53.4%) than in regions (48.8%) and the perfectionists with
a positive orientation in the center (23.8%) are higher than in regions (18.3%). In
our opinion, this situation can be explained by the fact that there are more higher
education institutions in the center than in different regional and district centers
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of Ukraine. That is why teachers have the choice; in addition, they can combine
their teaching activities at the main working-place with similar work in other
higher schools. In other words, teachers from center are not so “fixated” at their
main work as teachers living in regions where there are fewer high schools and
these teachers, having fear to lose their jobs, make more requests to themselves
for being retained in their workplaces.

According to the organizational and professional characteristics, statistically
significant differences in manifestations of perfectionism with job experience
were found (p<0.05). In our investigation, teachers with perfectionism with
positive orientation become less with the increasing of job experience. Teachers,
with job experience 5-15 years, are 25.3%, while teachers who worked over 25
years — only 17.0%. Such data can be explained by exhaustion and burnout
(Boswell et al., 2004; Stoeber, 2008). On the contrary, the number of teachers
with absence of perfectionism is increasing: 9.3% of teachers with job experience
up to 5 years and 14.7% of teachers, who have worked more than 25 years.

In our investigation, the manifestations of perfectionism correlate with the
academic degree (p=0.1). It was found that quantity of Doctor of Science with
absence perfectionism (16.2%) prevalent, comparing to candidates of science
(10.4%). The probable explanation for some Doctor of Science is the fact that,
having reached certain scientific achievements, the Doctor of Science are resting
on their “laurels”, but this fact needs further investigation. On the other hand,
perfectionism with a negative orientation prevails among teachers without
academic degree (17.4%) comparing with PhDs (16.4%) and Doctor of Sciences
(10.8%). Such data can be explained that teachers without an academic degree are
not sure of the stability of the workplace and they start to put higher demands for
themselves than circumstances require. In the case of perfectionism with a
positive orientation, PhDs (21.9%) dominate than teachers without academic
degree (19.1%) and Doctor of Sciences (18.9%).

In our study, at level of tendency (p=0.1), there is a correlation between
manifestations of perfectionism and the post of respondents. It is revealed that
perfectionism with a negative orientation prevails among the assistant’s
department (17.9%), senior teachers (16.8%) and associate professors of the
department (16.0%), unlike the professors of the department (10.3%). This may
indicate that teachers without an academic degree, who take the post of assistant
department and senior lecturer are unsure of the stability of the workplace and
make higher requirements than the circumstances require, which in its turn
generates perfectionism with negative orientation. In terms of perfectionism with
positive orientation, it is dominated at the associate professors of the department
(23.6%), senior lecturer (19.8%) and professors of the department (19.0%). Such
situation can be explained by the fact that teachers who have worked for quite
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long time in higher school have scientific achievements and are more confident
in the stability of the workplace.

At level of tendency (p=0.1) there is a correlation between the manifestations
of perfectionism and direction of teaching activity. It has been found out that
quantity of natural sciences and mathematic teachers with positive orientation
(21.8%) is bigger than social and humanities teachers (16.7%), but a
perfectionism with negative orientation also dominates (17.5% - natural sciences
and mathematics and 15.8% - social and humanities). On the other hand, absence
of perfectionism at social and humanities teachers prevails (14.5% - social and
humanities, 17.5% - natural sciences and mathematics) and ambivalent
perfectionism prevails too (53.0% - social and humanities, 49.4% - natural
sciences and mathematics). In our opinion, the obtained data can be explained by
the specifics of the natural sciences and mathematics direction, which requires
from teachers to be more accuracy and meticulousness in contrast to the social-
humanitarian direction within which the paradigmatic multiplicity of scientific
knowledge is presented.

In our study, statistically significant differences (p<0.05) in the
manifestations of perfectionism were found, depending on number of students,
the teacher directly works with. It was found that the number of teachers with
absence of perfectionism and teachers with perfectionism with negative
orientation is increasing with the growing number of students. Thus, if the number
of students with which the teacher communicates varies up to 20 people, the
absence of perfectionism is found in 9.3%, while if the number is more than 50
students, the teacher with the absence of perfectionism is found 14.2%. A similar
tendency is found for teachers with a negative orientation of perfectionism. The
obtained data for perfectionism with negative orientation, in our opinion can be
explained by the fact that the teacher, who works with a large student audience,
feels more pressure to satisfy all requirements, to keep the audience, to be
interesting for students. The opposite situation there is with ambivalent
perfectionism, where the number of teachers increases with the decreasing of
student audience (up to 20 students - 58.5%, more than 50 students - 47.4%). It is
interesting that the number of students, the teacher directly works with is not
important to teachers with a positive orientation. Teachers with a positive
orientation are looking for communication with students constructively and
qualitatively, regardless of their number.

Our investigation also illustrates that the number of teachers with
perfectionism with a negative orientation and ambivalence perfectionism depends
on the subjective assessment of the famousness’s level of higher school where
they work. It was found that the number of teachers with perfectionism with
negative orientation is higher in the case of low evaluation of the university and
Is 27.1% of respondents. However, the number of teachers who rated level of
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famousness of higher school as high is only 12.8% (p<0.01). This situation can
be explained by the fact that teachers with perfectionism with a negative
orientation, who rated the level of famousness of higher school as low, are taken
care of this situation, overextending themselves. For teachers with ambivalent
perfectionism, the situation is opposite. The number of teachers who evaluate the
level of famousness of higher school as low is 33.9%, and high is 52.6% (p<0.01).

The results of cluster analysis at level of tendency (p=0.1) revealed that the
number of teachers with absence of perfectionism decreases with the increasing
of socio-psychological climate at the chair/department (15.9% - low level of
climate, 9.7% - high level of climate). The number of teachers with perfectionism
with a positive orientation increases with the increasing of socio-psychological
climate at the chair/department (18.5% - low level of climate, 22.5% - high level
of climate).

There is an expected tendency that in the case of a good social-psychological
climate, there will be more teachers with perfectionism with a positive orientation
and fewer with perfectionism with a negative orientation. But this fact was
confirmed only for female teachers, where the highest level of perfectionism with
positive orientation is fixed at high level of socio-psychological climate. For male
teachers, a paradox picture was revealed. By the results of ANOVA,
perfectionism with positive orientation is fixed at the lowest level of socio-
psychological climate. Instead, it has been found that the highest level of climate
correlates with perfectionism with negative orientation (fig.1).

Gender

—male
- = female

85

86

Social-psychelogical climate

T T T T
Absence of  Perfectionism  Ambivalent Perfectionism

perfectionism  with negative  perfectionism  with positive
orientation orientation

Figure 1 Peculiarities of the manifestation of perfectionism depending on the socio-
psychological climate of the organization (based on the results of ANOVA)
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Men are characterized by a "fear of failure” in their professional career, in
the desire to be a “real” man, to assert themselves. The "fear of failure" is related
to the "fear of success" in non-traditional spheres (such as education), especially
for highly masculine men (Harvey et al., 2008; Peters et al., 1980). These findings
were also confirmed in our study. In this case, fulfilling the gender role for men,
will be difficult in all "non-traditional™ spheres, is particularly dangerous in
pedagogical activity to its specific goals.

These findings require further research and interpretation, and it is worth
recalling the fact of gender inequality inherent in Ukrainian society, where the
field of education is more typical for women. Accordingly, men in the non-male
professional field are more prone to stress, which may affect the adequacy of
perceiving reality.

Conclusions

The findings of this investigation shows the impact of social-demographic
factors on the manifestations of perfectionism: the number of teachers with
absence of perfectionism or ambivalent perfectionism is increasing with age; the
number of teachers with perfectionism with negative orientation in the regions is
higher than in the center, on the other hand the number of teachers with
perfectionism with a positive orientation in the center are higher than in regions.

According to organizational and professional factors, in our investigation it
was found that teachers with perfectionism with a positive orientation become
less with the increasing of their job experience. PhD teachers with positive
orientation perfectionism dominate than teachers without academic degree. It was
revealed that perfectionism with negative orientation prevails among the
assistants, senior teachers and associate professors, unlike the professors of the
department. Quantity of natural sciences and mathematic teachers with positive
orientation, as well as perfectionism with negative orientation is bigger than social
and humanities teachers. It was found that the number of teachers with absence of
perfectionism and teachers with perfectionism with negative orientation is
increasing with the growing number of students, at the same time the number of
students is of not important to teachers with a positive orientation. Number of
teachers with absence of perfectionism decreases with the increasing of socio-
psychological climate and number of teachers with perfectionism with positive
orientation increases with the increasing of socio-psychological climate at the
chair/department.

The prospects for further research will be directed at developing a program
for prevention the perfectionism with negative orientation, which are aimed to
reduce the level of stress and prophylaxis measures of burnout.
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The findings can be useful for developing and improving teacher’s efficacy.
The suggestions arising from this study are presented with the hope that other
researchers will find them interesting enough to pursue in the future, as a research
starts where another has ended and ends where another starts.
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STUDEJOSO JAUNIESU PSIHOLOGISKA
LABKLAJIBA, TAS DEMOGRAFISKIE UN SOCIALIE
DETERMINANTI

Students’ Psychological Well — Being, Its Demographic and Social
Determinants

Eriks Kalvans
Rezekne Academy of Technologies, Latvia

Abstract. This scientific paper was created as a theoretical basis for further study of
psychological well-being of students at Rezekne Academy of Technologies. The need for such
research is justified by recent research in various countries, which shows that the prevalence
and severity of mental problems among students is increasing. Overall, these studies indicate
that students are increasingly experiencing symptoms of increased anxiety and stress, as well
as depression. Thus, the deterioration of students' psychological well-being is a major
challenge in today's higher education institutions.

The purpose of this scientific paper is to investigate theoretically the essence of student
psychological well-being and its social-psychological determinants.

Analyzing scientific literature was used as the basic method in writing the article.

Keywords: students, psychological problems, psychological well-being, six-factor theory, self-
determination theory, socio-demographical determinants.

levads
Introduction

Sis zinatniskais raksts tika veidots ka dala no teorétiska pamatojuma talakai
studéjoSo jaunieSu psihologiskas labklajibas izpétei R&zeknes Tehnologiju
akadémija. Sadas izpétes nepiecieSsamibu pamato jaunakie pétfjumi (Crudup,
2013; Cvetkovski, Reavley, & Jorm 2012; Larcombe et al., 2016; Leahy et al.,
2010; Li & Carroll 2017; Stallman 2010 u.c.) dazadas valstis, kuri liecina, ka
studentu vidi pieaug garigo slimibu izplatiba un smagums. Kopuma mingto
autoru pétijumi liecina, ka stud€joSo jaunieSu vide aizvien vairak tiek konstatéti
paaugstinatas trauksmes un stresa, suicidalo ideju, obsesivi kompulsivo
trauc€jumu, ka ari depresijas simptomi. Tadgjadi studentu psihologiskas
labklajibas pasliktinaSanas ir nopietns izaicinajums misdienu augstakas izglitibas
iestades.
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Si raksta autora promocijas darba ietvaros no 2009. lidz 2011. gadam tika
pétita Latgales regiona iedzivotaju psihologiska labklajiba, kura ieklava ari
stud€joSo jaunieSu minéta fenomena izpéeti. Tika konstatets, ka 21% péetijuma
icklauto studentu raksturo zems kopg€jais agregétais psihologiskas labklajibas
Iimenis (Kalvans, 2013).

Jaunako citas valstis veikto p&tijjumu un teorétisko atzinu analize, ka ari
raksta autora minéta pé€tijuma rezultati pamato nepiecieSamibu veikt stud€joso
jaunieSu psihologiskas labklajibas talaku izpéti.

S1 zinatniska raksta merkis ir teordtiski pamatot studgjo$o jauniesu
psihologiskas labklajibas biitibu un tas demografiskos un socialos determinantus,
ka arT iesp&jamos riskus.

Raksta veidoSana ka pamatmetode tika izmantota zinatniskas literaturas
analize.

Studéjoso jaunieSu psihologiskas labklajibas koncepcija
The concept of psychological well-being of students’

Paredzetie studgjoso jauniesu psihologiskas labklajibas empiriskie p&tfjumi
pamatosies uz psihologiskas labklajibas eidemonisma tradiciju. Sis tradicijas
ietvaros tika attistita K. Rifas SeSu faktoru teorija (Six-factor theory) un R. Raiena
un L. Deci PasnoteikSanas teorija (Self — determination theory), kas parstav
miusdienu psihologiskas labklajibas teoriju avangardu.

K. Rifa eidemonisma pieeju psihologiskas labklajibas skaidrojuma izprot ka
katra individa unikala potenciala aktualizaciju, attistibu un pasrealizaciju (Ryff,
2017).

Sava psihologiskas labklajibas modeli zinatniece sevis akceptésanas faktoru
saistita ar antiko imperativu ,,iepazisti sevi”, kas nozimeé precizu un adekvatu savu
Motivu, izjitu un ricibas uztveri. Sevis akcepté€Sana ir plaSaks jédziens par
paSveért€jumu, tas ietver savu Ipasibu apzinasanos un pienemsanu, kas ir 1pasi
aktuali jaunieSu identitates veidoSanas procesa un profesionalaja identifikacija.

Pozitivas attiecibas ar citiem ir faktors, kas paredz baudas giisanu no siltam,
uzticamam attiecibam ar citiem, riipes par viniem, sp&ju uz spécigu empatiju,
piekerSanos un tuvibu, ka arT kompromisa nepiecieSamibas izprasanu savstarpejas
attiecibas. Tadgjadi tuvas attiecibas ar citiem ir viens no stud€joSo jauniesu
personibas brieduma krit&rijiem.

Personiska izaugsme tiesi korele ar paSaktualizacijas konceptu un atbilst
Aristotela eidemonisma teleologiskajai interpretacijai (Ryff, 2017). Sis jauniesu
psihologiskas labklajibas faktors paredz personiskas attistibas un sava potenciala
realizacijas 1zjiitu, atvertibu jaunai pieredzei, aizvien lielaku sevis pilnveidoSanu
un savas uzvedibas uzlaboSanu laika gaita, ka art aizvien dzilaku sevis iepaziSanu
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un augstaku efektivitati Mingtie personiga potenciala realizacijas aspekti ir tiesi
saistiti ar studiju procesu un studéjosa ka nakama specialista izaugsmi.

Dzives mérka faktors skar gan stud€joSo jaunieSu eksistencialas
perspektivas, 1pasi saistoties ar uzskatiem par dzives jégu, gan personiska dzives
skatTjuma veido$anos. Kopuma, jaunies$u psihologiskas labklajibas sasniegS$ana ir
loti svarigi darboties savu personisko meérku virziena. Jaunietim jabiit
parliecinatam par savu mérku svarigumu un Siem merkiem jabit tadiem, kas rada
apmierindjumu un baudu, nevis uzspiestiem, un tadiem, kuru sasniegSana palidz
izvairities no vainas izjiitas un trauksmes (Anic & Tonci¢, 2013; Viejo et al.,
2018).

Ikdienas prasibu istenosana K. Rifas teorija tiek saprasta ka individa spgja
1zveleties vai radit tadus apstaklus, kas atbilst personiskajai biitibai un lauj efektivi
virzit savu dzivi. Sis faktors, studiju procesa konteksta, paredz studgjosa spéju
apgit studiju prasibas, ka arT sp&jas veidot atbilstoSu vidi savas garigas veselibas
uztur€sanai.

K. Rifas teorija uzsvérta autonomija ka psihologiskas labklajibas bitiska
kvalitate, kas paredz studenta paSnoteikSanos un neatkaribu, sp&ju izturét socialo
spiedienu, uzvedibas pasregulacijas sp€ju, ka ar1 sevis novertéSanu, nemot vera
personiskos standartus Studenta potenciala realizacija tiek traktéta gan ka
autonoma darbiba (pasizglitiba, studentu patstavigais darbs), gan arT ka sadarbiba
ar citiem (akademiska vide) Ar1 jaunieSu identitates veidoSanas liela mera ir
autonoms process, kas ietver sevi diferenciaciju no kolektivajam parliecibam un
bailem (Ryff, 2014).

K. Rifas teorija parada atsevisku psihologiskas labklajibas dimensiju
atSkiribas dazadas vecuma grupas, kas atbilst konkréto vecumposmu dzives
uzdevumiem un pasrealizacijas iesp&jam. JaunieSi vairak tiecas apgit jaunas
zinaSanas, paplaSinat personisko pieredzi un rip€jas par personigo izaugsmi. Tacu
jaunieSiem ir zemaki raditaji ikdienas prasibu TstenoSana, kas saistams ar
ierobezoto dzives pieredzi (Ryff & Singer, 2006).

Studgjoso jauniesSu psihologiskas labklajibas p&tijumos plasi tiek izmantota
R. Raiena un L. Deci Pasnoteik$anas teorija (Deci & Ryan, 2000). Sis teorijas
aktualitati jaunieSu psihologiskas labklajibas trakt§juma pamato atzinas par
izaugsmes potenciala aktivizacijas nepiecieSamibu psihologiskas labklajibas
sasniegSana, ka arT autonomas motivacijas aktualitati studiju procesa.

R. Raiena un L.Deci teorija analizé pienémumu par psihologisko
pamatvajadzibu nozimi psihologiskas labklajibas veidosana. So pamatvajadzibu
apmierina$ana aktivizé izaugsmes potencidlu un notiek personibas attistiba.
Detaliz&ti stud€joso jauniesu psihologiska labklajiba, saskana ar PasnoteikSanas
teoriju, ilustréta 1. attela.
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Piederiba: piederibas Attiecibas: pozitivu
izjuta studentu kopienai attiecibu pieredze sniedz
uztur studenta studentam nepiecieSamo
emocionalo  labklajibu \ / socialo atbalstu, veicina
ikdiena _ . sociali komunikativo
Autonoma motivacija: .
. o kompetenci
studenta  psihologiskas
labklajibas virzitajspeks,
kas nodroSina augstu
aktivitati un gandarjjumu
no patstavigi izvélétam
Autonomija:  veicina | | darbibam Kompetence: paaugstina
patstavibas izjutu, / * \ ticibu sev, veicina spgju
uzskatu neatkaribu parvaldit ikdienas
prasibas
\ 4

Studgjosa jaunieSa

psihologiska labklajiba

l.attéls. Studentu psihologiskas labklajibas komponenti (Deci & Ryan, 2000)
Figure 1 Components of students’ psychological well-being (Deci & Ryan, 2000)

Studentu psihologisko labklajibu un akadémiskos sasniegumus iesp&jams

stiprinat studiju vidg, kurai, saskana ar PasnoteikSanas teoriju, javeicina:

e  Autonomo motivaciju - Students biis motivéts tad, kad daris lietas,
kuras uzskata par interesantam un sev nepiecieSamam, vai ari tad, kad

tices, ka vina darbiba veicina aktualu mérku sasniegSanu;

e Piederibu - jaunietis izjutts piederibu, ja sapratis, ka tiek pienemts un

novertéts akadémiskaja vide un citu socialo grupu ietvaros;

e  Attiecibas — stud€joSajiem jaunieSiem veidosies pozitivu attiecibu
pieredze, ja viniem biis iesp&ja uzticeties citiem, palauties uz viniem un

rupéties par tiem, ka ar1 izjust citu uzticibu;

e Autonomiju - jaunietis piedzivos autonomiju, ja studiju vide radis
iespejas veikt darbibas, uzdevumus un mérkus, kas ir pasa izv€l&ti un

saskanoti (autentiski), nevis citu uzspiesti vai kontrol&ti;

e  Kompetenci - studentiem veidosies savas kompetences apzina, ja vini
blis spgjigi patstavigi parvaldit mijiedarbibu, uzdevumus un
izaicinajumus, ar kuriem jasastopas ikdiena (Vansteenkiste et al.,

2006).

PasnoteikSanas teorija uzskata, ka autonoma motivacija ir galvenais studentu

psihologiskas labklajibas virzitajspeks. Autonomi motivéts students izjutis
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pietickamu savas kompetences Iimeni, bis neatkarigs sava darbiba un uzskatos,
spes veidot uzticamas attiecibas ar studiju biedriem un akadémisko personalu,
izjutis piederibu noteiktai studiju vides kopienai. Savukart, noteikta psihologiskas
labklajibas faktora deficits pazeminas studenta autonomas motivacijas Ilimeni. Tas
motivacijas trikuma gadijuma students subjektivi izjiit ar€ju spiedienu vai ari
rodas izjuta, ka vinu kontrol€ citi. Autonomas motivacijas pazeminasanas
gadijuma var rasties aizvainojums un neatbilstibas apkart€jo prasibam izjiita,
zema interese un entuziasms, aizsargajoSo uzvedibas stratégiju piclietosana, ka ar
sliktaki akadémiskie rezultati. Izglitibas konteksta pietiekama autonoma
motivacija izpauzas ka paaugstinata piepiille un neatlaidiba, bauda un interese
attieciba pret studiju procesu, tiecksme wuz augstakiem akadémiskiem
sasniegumiem, ka arT aktiva reakcija uz kltidam un augstaka studentu psihologiska
labklajiba kopuma (Vansteenkiste et al., 2006).

Tadejadi empiriskais petijums tiks realiz€ts, izmantojot K. Rifas metodiku
,,Psihologiskas labklajibas skalas” (Ryff & Keyes, 1995) un i raksta autora
izveidotu aptauju, kas balstas uz PaSnoteikSanas teorijas atzinam.

Studéjoso jaunieSu psihologiskas labklajibas demografisko un socialo
determinantu analize
Analysis of demographic and social determinants of students’ psychological
well-being

Saskana ar pasaul€ veikto petijumu (Akhtar, 2015; Baik et al., 2015; Bexley
et al., 2013; Burns & Machin, 2010; Cvetkovski et al., 2012; Larcombe et al.,
2015; Lerkkanen et al., 2018; Molina-Garcia et al., 2011; Nepomuceno et al.,
2016; Perez, 2012; Roslaba et al., 2017; Ryff, 2017; Sarokhani et al., 2013; u.c.)
metaanalizi, iesp&jams Kkonstatét, ka pastav liela psihologisko labklajibu
ietekm&joSo faktoru daudzveidiba. Turpmak tiek aprakstitas min€to pétijumu
galvenas atzinas. Ta psihologisko labklajibu saista gan ar demografiskiem
faktoriem (Lee et al., 2016), gan noteiktam personibas kvalitatém (Dangi &
Nagle, 2015), gan sociali ekonomiskajiem apstakliem (Boyce et al., 2010; Lee et
al., 2016). Saja raksta tiek analizéti tikai tie faktori, kuri tiks ieklauti studgjoso
jaunieSu psihologiskas labklajibas empiriskaja izpéte. Minétie faktori tika
klasificeti 2 grupas (skat. 1. tabulu).

Turpmak tiek veikta 1. tabula apkopoto faktoru un to ietekmes uz studgéjoso
jaunieSu psihologisko labklajibu analize.
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1.tabula. Studeéjoso jauniesu psihologiskas labkldjibas demografiskie un socialie
determinanti (raksta autora izveidots)

Table 1 Demographic and social determinants of students’ psychological well-being
(created by the author)

Demografiskie | Ietekme uz studéjoso Socialie Ietekme uz studéjoso
faktori jaunieSu psihologisko faktori jaunieSu psihologisko
labklajibu labklajibu

Dzimums Sievietes raksturo | Sociala StudéjoSo jaunieSu sociala
augstaks pozitivu | aktivitate aktivitate pozitivi ietekme
attiecibu ar apkartejiem vinu psihologisko labklajibu,
Iimenis neka viriesus. attistot ~ jaunieSu  socialo
Sievietes sp&  izjust kompetenci  un  sniedzot
specigakas emocijas, kas, nepiecieSamo socialo atbalstu.
pozitivu emociju parsvara
gadijuma, paaugstina
vinu psihologisko
labklajibu. Bitiskas
atskiribas starp virieSu un
sievieSu  psihologiskas
labklajibas  Itmeni un
saturu netiek konstatétas.

Drzives vieta Dzives vieta ietekm€& | Materiala Nepietickama materiala
psihologisko labklajibu, | nodrosinatiba | nodrosinatiba paaugstina
saistiba ar noteiktas lauku studentu stresa Itmeni ikdiena,
vai pilsétvides sociali veicna Saubu par sekmigu
ekonomiskajiem augstakas macibu iestades
apstakliem. Dazadas absolvésanu rasanos, rada
valstls iegiitie rezultati nepiecieSamibu stradat
par dzives vietas ietekmi paral€li studiju procesam, kas
uz psihologisko negativi ietekmé studentu
labklajibu ir pretrunigi. psihologisko labklajibu.

Veselibas Fiziskas veselibas | Sadzives Studentu sadzives apstaklu

stavoklis stavoklis un veselibas | apstakiu socialie un fizikalie (troksni,
uzvedibas paradumi, ka | kvalitate vides temperatiira, studentu
ar1 savas fiziskas skaits) faktori kopmitnés vai
veselibas subjektiva arpus tas bitiski ietekmé vinu
interpretacija psihologisko labklajibu
veicina/pasliktina ikdiena.
studentu  psihologisko
labklajibu

Briva laika Studentu psihologisko
saturs labklajibu pozitivi ietekmé
piederiba  pie  noteiktam
intereSu grupam un
nodarbosanas ar  sportu.

Uzspiestas aktivitates, kop€ja
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alkohola vai citu psihoaktivo
vielu lietoSana, bieza
naktsklubu apmekléSana, vai
bezdarbiba pasliktina studentu
psihologisko labklajibu

Studiju NepiecieSamiba  pielagoties
process studiju videi, studiju procesa
higiéniskie apstakli, ieprieks
ierastas vides atstasana butiski
paaugstina studentu
psihologisko spriedzi, kas
vajas  adaptacijas  sp&ju
gadfjuma var pazeminat vinu
psihologisko labklajibu.

Raksturojot psihologiskas labklajibas ipatnibas dazadu dzimumu grupas,
iespeéjams konstatét, ka sievieteém, salidzinagjuma ar virieSiem komponents
,Pozitivas attiecibas ar apkart€jiem” sievieteém vienmer ir augstaks. VirieSiem un
sievietem visi psihologiskas labklajibas raditaji ir Iidzigi taja zina, ka Iidz ar
vecumu pastiprinds prasme 1stenot ikdienas vajadzibas, turklat virieSiem, pat
vairak neka sievietem, pieaug pozitivu attiecibu nozimigums, paaugstinas
autonomijas un sevis akceptéSanas raditaji. Gan virieSiem, gan sievietém ar
gadiem samazinas personiskas izaugsmes izjuta un dzives mérku izjuta (Ryff,
2017).

Tiek atzits, ka sievietes spejigas izjust spécigakas emocijas neka viriesi —
tatad ari prieku un citas pozitivas emocijas, kas pozitivi ietekmé vinu psihologisko
labklajtbu (Burns & Machin, 2010).

Jaunakie petijumi studentu vidi nekonstate biitiskas atskiribas starp virieSu
un sievieSu psihologiskas labklajibas limeni un saturu (Akhtar, 2015; Perez,
2012).

Petijumu rezultati attieciba uz dzives vietas (lauki vai pilséta) ietekmi uz
psihologisko labklajibu, kas veikti dazadas valstis ir saméra pretrunigi. ASV
veiktajos petijumos, kuros piedalijas 1200 pusaudzi no lauku rajoniem un pilsétas
teritorijas, tika konstatgts, ka pilsétas iedzivotajus raksturo augstaks psihologiskas
labklajibas Iimenis (Tommis et al., 2007).

Savukart, Brazilija veiktais petijums, kura tika iesaistiti 417 respondenti no
lauku un pilsétas kopienam, tika noteikts, ka pilsétas iedzivotajus raksturo
augstaks garigo trauc€jumu Iimenis un zemaka psihologiska labklajiba
(Nepomuceno et al., 2016).

20. gadsimta sakuma un vidi bija populara ideja, ka pils€tvide pasliktina
iedzivotaju veselibu un psihologisko labklajibu. Tomér empiriskie p&tijumi par
konkrétu pilsetvides faktoru ietekmi uz psihiskas un fiziskas veselibas stavokli
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neapstiprindja statistiski nozimigu saikni starp dzivi pilsétda un veselibas
pasliktinasanos (Shaw et al., 2002).

Mingtio faktu dél tieck paredzéta studgjoso jauniesu psihologiskas labklajibas
saiknes ar vinu dzives vietu izpéte.

Veselibas stavoklis tiek trakt€ts gan ka psihologiskas labklajibas c€lonis, gan
ka §1 fenomena sekas. H. Rorslaba un lidzautoru veikta meta analize paradija, ka
veselibas stavokla un psihologiskas labklajibas korelacija ir 0,32 robezas. Tika
noteiks, ka Sai korelacijai ir tendence palielinaties, ja tiek izmantoti subjektivie
veselibas kritériji (subjektivs savas veselibas stavokla novertgjums) (Roslaba et
al., 2017).

Eksisté saikne starp psihologisko labklajibu un noteiktu slimibu esamibu,
pasi, ja $1s slimibas bitiski ierobezo cilvéka iesp&jas (Roslaba et al., 2017).
Studentu vide ir konstatéts, ka depresijas izplatiba un psihologiskas labklajibas
pasliktinasanas biezi ir saistita ar neveseligu uzvedibu, pieméram, alkohola
lietoSanu, zemu fizisko aktivitati, sliktu uzturu, neveseligu dienas reZimu un
augstu stresa Itmeni (Schofield et al., 2016).

Socialas attiecibas ir loti svarigs studentu psihologisko labklajibu
ietekmgjoss faktors. Ir izpétits, ka jaunieSu sociala aktivitate pozitivi ietekme vinu
psihologisko labklajibu, jo attista jaunieSu socialo kompetenci un veic sociala
atbalsta funkcijas (Demir, 2010; Lerkkanen et al., 2018).

Socialo attiecibu esamiba ir loti aktuala ar7 jaunieSu identitates veidoSanas
procesa, jo palidz izprast sevi un sniedz nepiecie$amo atbalstu. Saja vecumposma
piederibas izjata savai studenu grupai paaugstina studentu psihologisko
labklajibu, turklat biitiska ir socialo grupu daudzveidiba un to skaits. Savukart,
sociala izolacija un nepietickams sabiedribas atbalsts saistits ar dazadam
saslim$anam un pat miiza ilguma samazinasanos (Demir, 2010; Lerkkanen et al.,
2018).

Tomér misdienas daudzi jaunieSi neveido tuvakas socialas attiecibas ar
studiju biedriem, jutas sociali izol€ti un biezi vien pabeidz augstakas izglitibas
iestadi, neiegiistot jaunus draugus (Baik et al., 2015).

Studentu psihologisko labklajibu ietekmé art vinu materialais stavoklis: cik
liela mera students ir apmierinats vai neapmierinats ar to. Tiek atzits, ka daliba
augstakaja izglitiba nekad nav bijusi tik darga stud€joSajiem jaunieSiem, ka tas ir
Sodien. Daudziem jaunieSiem tieSas un netieSas studiju izmaksas ir galvenais
stresa avots (Bexley et al., 2013).

Sliktas materialas nodroSinatibas dél daudzi stud€joSie ir spiesti stradat
mazkvalificétus darbus papildus studijam. Sados apstaklos biezi vien nepietiek
laika sagatavoties seminariem, kontroldarbiem vai eksameniem. Tas rada
papildus psihologisko spriedzi, pasliktinot psihologisko labklajibu (Bexley et al.,
2013).
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Pedeja desmitgadé pieaug stud€joSo nenoteiktibas izjiita par augstakaja
macibu iestade iegiitas izglitibas vertibu darba tirgli. Studeni apzinas, ka tikai ar
augstakas izglitibas iegiiSanu vairs nepietiek, lai nodroSinatu konkurétsp&jigu
atlidzibu par padarito darbu. Tas rada papildus psihologisko spiedienu un
paaugstina stud€joso stresa Itmeni (Ibrahim et al., 2013; Sarokhani et al., 2013).

Noteikts, ka studentu sadzives apstakli var biutiski ietekm&t vinu
psihologisko labklajibu (Larcombe et al., 2015). Tos studentus, kas dzivo
kopmitn€s, ietekmé studiju biedru skaits viena dzivojamaja telpa, attiecibas ar
istabas biedriem, tadi fizikali faktori, ka nevélami, nekontrol€jami troksni, ka art
gaisa temperatiira telpas. Tika noteikts, ka parak liels istabas biedru skaits, zema
vail parak augsta gaisa temperatiira, nekontrol€jami troksni, nepatikama istabas
biedru uzvediba ir galvenie faktori, kas pazemina studentu psihologisko
labklajibu (Larcombe et al., 2015). Savukart uzticamas, draudzigas attiecibas ar
istabas biedriem, privatas telpas esamiba, iesp€ja civiliz€ti atrisinat
konfliktsituacijas ir faktori, kas labvéligi ietekm& studentu psihologisko
labklajibu kopmitnes. Japiebilst, ka dzive kopmitn€s veicina piederibas izjutu
savai studentu kopienai (Ozdemir & Tuncay, 2008).

Tie studenti, kuri dzivo atseviskos dzivoklos, ir pasargati no daudziem
negativiem kopmitnu sadzives apstakliem, bet vini bieZzi nesp€ pilnvertigi
integréties sava studentu grupa (Ozdemir & Tuncay, 2008).

Stud€joso jauniesu psihologisko labklajibu ietekmé art briva laika esamiba
un ta saturs. NO visiem briva laika pavadiSanas veidiem vislabvéligako ietekmi uz
stud€joso jaunieti atstaj piederiba pie noteiktam intereSu grupam un nodarbibas ar
fizisko kultiiru un sportu. Piederibas pie noteiktam intereSu grupam pozitiva
ietekme uz studenta psihologisko labklajibu tiek izskaidrota ar to, ka nodarbibu
daudzveidiba dazadas socialas grupas apmierina cilvéku socialas vajadzibas,
nodarbibu gaita tiek giita bauda no sekmigas dazadu darbibu izpildes un griitibu
parvaréSanas (Molina-Garcia et al., 2011). Savukart nodarbibas ar sportu
paaugstina endorfinu Itmeni, kas ir atbild par iekS€ja komforta un labsajiitas
raSanos (Havkins, Foose, & Binkley, 2004).

Briva laika triikums, vai studiju biedru uzspiestas aktivitates, ka ar1 negativs
briva laika saturs (kopg€ja alkohola vai citu psihoaktivo vielu lietoSana, bieza
naktsklubu apmekléSana, vai bezdarbiba) negativi ietekmé studentu fizisko
veselibu, vertibu sisteému, ka arT pasliktina psihologisko labklajibu (Trainor et al.,
2009).

Studiju process izvirza augstas prasibas jaunieSu psihes un fiziologijas
plastiskumam. Iestajoties augstakas izglitibas iestadé, students ir spiests
pielagoties jaunu faktoru kompleksam, kas raksturigi augstakajai izglitibai.
Bitiskakie no tiem ir studiju programmas apguve, attiecibas ar akadémisko
personalu, profesionala identifikacija un attiecibas ar studiju biedriem. Sie faktori
nosaka to, ka visu studiju laiku jauniesi paklauti biitiskai psihologiskai spriedzei,
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kas studentiem ir ieve@rojami augstaka neka citu socialo grupu jaunieSiem
(Cvetkovski et al., 2012).

Konstatéts, ka =zinasanu parbaudes sesijas krasi pastiprinas studentu
kognitiva un emocionala spriedze, iesp&jama ar1 fiziskas veselibas pasliktinasanas
(Eisenberg et al., 2009).

Studentu psihologisko labklajibu ietekmé ari studiju procesa higiéniskie
apstakli: ievérojams laiks datora monitora prieksa, atrasanas slikti védinama telpa,
liels studentu skaits auditorija. Stud&joSo jaunieSu mentalo veselibu un
psihologisko labklajibu negativi ietekm¢ ar1 pastavigs laika tritkums, zema fiziska
aktivitate, racionala dienas rezima (diétas un miega) parkapsana (Slavin et al.,
2014).

Turklat pirma kursa studentu psihologisko labklajibu ietekmé ari
pardzivojumi, kas saistiti ar ierastas skolas vides atstasanu, Saubas par pareizu
profesijas izveli, nepietickamas prasmes uzvedibas un aktivitasu reguléSanai, ka
ar1 optimala akadémiska darba un atpiitas reZima organiz€Sanas iemanu tritkums
(Baik et al., 2015).

Nemot véra minétas atzinas turpmakajos empiriskajos pétijumos iecerets
noteikt Reézeknas Tehnologiju akadeémijas studiju vides ietekmi uz studentu
psihologisko labklajibu.

Secinajumi
Conclusions

Veikta teoretiska petijuma rezultata autors nonaca pie $adiem secinajumiem:

1. Studgjoso jaunieSu psihologiskas labklajibas empirisko pétijumu
pamata iespéjams izmantot K. Rifas seSu faktoru modeli un metodiku
,,Psihologiskas labklajibas skalas”, ka ari R.Raiena un L. Deci
teoretiskas atzinas;

2. Autonoma motivacija ir galvenais studentu psihologiskas labklajibas
virzitajspeks, kur§ paredz piederibas pie stud€joso kopienas izjutu,
mérku un darbibas autonomiju, savas kompetences izjitu un pozitivas
attiecibas studiju vidg;

3. Jaunakie pétijumi neapliecina butiskas atSkiribas psihologiskas
labklajibas joma virieSu un sieviesu polulacijas;

4. Peétijumu rezultati attieciba uz dzives vietas ietekmi uz psihologisko
labklajibu, kas veikti dazadas valstis sniedz pretrunigus rezultatus, kas
rada p&tniecisko interesi §T fenomena izpé&tei Latgales regiona stud&joso
jauniesu izlasg;

5. Sakara ar studgjoSo jaunieSu psihiskas veselibas pasliktinasanas
tendenci, aktualiz€jas jautajums par veselibas stavokla ietekmes uz
studentu psihologisko labklajibu empirisko izpéti;
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6.

Pilnveértigas socialas attiecibas pozitivi ietekmeé stud€joso jauniesu
psihologisko labklajibu, tomér miisdienas daudzi jaunieSi neveido
tuvakas socialas attiecibas ar studiju biedriem un jitas sociali izoléti;
Sakara ar tieSo un netiesSo studiju izmaksu paaugstinasanos, materialais
stavoklis butiski ietekme studgjoso jauniesu psihologisko labklajibu un
var klut par galveno stresa avotu daudziem jaunieSiem;

Veseliga un patikama briva laika pavadiSana pozitivi ietekme studentu
emocionalo sferu, psihisko un fizisko veselibu, kas uzlabo vinu
psihologisko labklajibu.

Ja students ir apguvis augstakas macibu iestades visparpienemtas
normas un tradicijas, sp€j apgiit studiju programmu, izjiit pozitivu
identitati ar izglitibas vidi, tad §1 vide veicina studentu personisko
adaptacijas potencialu, vinu un psihologisko labklajibu.

Summary

The study process puts high demands on the plasticity of the psyche and physiology of
young people. When enrolled in a higher education institution, the student is forced to adapt to
a new set of factors that affect their psychological well-being.

As a result of the theoretical research, the author came to the following conclusions:

1.

2.

The empirical research of psychological well-being of students can be based on
K. Riff's six-factor model and methodology “Psychological well-being scales”;
Autonomous motivation is the main driver of students' psychological well-being,
which includes a sense of belonging to a student community, autonomy of goals
and activities, a sense of competence and a positive relationship in the study
environment;

Recent research does not show significant differences between men and women in
their psychological well-being;

The results of research on the impact of the place of residence on psychological
well-being, carried out in different countries, give contradictory results, which
provokes research interest in the study of this phenomenon in the Latgale student
population;

Due to the tendency of students 'mental health to deteriorate, the issue of empirical
research on the influence of health status on students' psychological well-being is
becoming more topical;

Full-fledged social relationships have a positive impact on the psychological well-
being of students, but today many young people do not develop closer social
relationships with their fellow students and feel socially isolated,

Due to the direct and indirect increase in study costs, the material condition
significantly affects the psychological well-being of young students and can be a
major source of stress for many young people;

Healthy and enjoyable leisure time has a positive impact on students' emotional,
mental and physical health, which improves their psychological well-being.

If a student has mastered the generally accepted norms and traditions of a higher
education institution, is able to master the curriculum, has a positive identity with
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the university education environment, then this environment promotes the students'
personal adaptation potential and their psychological well-being.
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Abstract. The problem of social success has not been considered as an independent one in
Psychology for a long time, but it has been included in the structure of research related to
effective communication, social status and professional competence. The increased interest in
it is due to the growing attention to the problem of personality changes, an increase in the
environmental ““challenges” to human abilities, as well as the need to quickly respond to
changes in society. The authors study the role of social success in the structure of mental
development of the personality; define the determinants that affect its formation and
development. The purpose of research is to study the correlation between the level of motivation
for success and assumptions on social success among youthful age. The study involved 258
respondents (99 young men and 159 young ladies aged 18 to 21 years). The researchers used
a psychodiagnostic method, including two techniques (the ““Successful person” method by G.R.
Khuzeeva, the method of diagnosing motivation for success by T. Ehlers, in adaptation of E.P.
Belinskaya), methods of mathematical and statistical analysis, a genetic method. The results of
the study showed that the assumptions on social success in youthful age is associated with
getting education, self-confidence, determination, hard work. The authors revealed the
relationship between the learners’ level of motivation for success and their assumptions on
social success. In a group of young men with a high level of motivation for success, assumptions
on social success are associated with the activity aspect (diligence, one’s own activity,
responsibility) and the humanistic orientation (well-disposed, responsive, able to sacrifice).
Respondents with a low level of motivation for success have a material orientation in the image
of success (careerist, entrepreneurial, has connections with the right people).

Keywords: motivation, social success, transitive society, VUCA world, youthful age.

Introduction

The sociocultural transformations taking place in modern society affect all
spheres of everyday life: information environment, communication system, social
attitudes, moral values, etc. These transformations not only change the standard
of socialization, but also determine the emergence of new interests and needs
within society (Martsinkovskaya & Poleva, 2017).
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The transitivity of modern society is manifested in uncertainty,
multidimensionality, as well as the lack of authority and low predictability of
social changes. The changed landscape of modern times puts forward new
requirements not only to society, but also to each individual. At the same time,
the personality is a source of versatility, variability, as well as any innovation in
society.

The situation of transitivity is especially acute in youthful age, when there is
awareness of one’s own individuality, deep moral restructuring, life goals and a
stable image of oneself are formed. The social space in this age period not only
develops social systems and relationships, but also determines the well-being of
the individual (Kobzeva, 2019).

Social success is one of the most important values in the modern transitive
society. It acts as an indicator of the individual’s social status (Petrusevich &
Satov, 2019), stimulates a person’s inclusion in the system of social ties and
relations (Kozhakina, 2016). Social intelligence can be considered the criterion of
social success or failure. It allows one to control reactions to decisions and
optimistically assess difficult situations (Goleman, 2000).

Despite the increased interest in the problem of social success, nevertheless,
an unequivocal position regarding its semantic definition, structural components
and criteria to diagnose it have not yet been formed in psychology.

A special role in the formation of social success belongs to motivation. Its
quality (Ryan & Deci, 2002), as well as the relationship of the set up or accepted
goal with the personality (Leontiev, 2016) as a whole deserve close attention. The
transitivity of society contributes to the fact that a person can demonstrate
unexpected behavioral responses to tested stimuli, and the mismatch of stimuli
and reactions will reduce one’s adaptability in society.

Thus, an important point in the study of personal development in a situation
of uncertainty will be an analysis of the dependence of ideas about social success
on the level of motivation for success in youthful age.

Literature review

The modern VUCA world combines the fast-paced dynamics of changes and
their changeable nature, the growth of uncertainty, the diminishing capabilities of
the forecasted world and the events taking place in it, the increasing complexity
of social and technical structures, the increasing multiplicity of influencing factors
and the ambiguity of the world. Man’s attempts to avoid a new reality will lead to
his maladaptation and isolation. Adequate response to ongoing changes will not
only preserve mental health, but also help fulfill oneself and form patterns of
socially successful behavior. Therefore, an adequate picture of oneself, one's
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place, one's role in different social groups is formed only through interaction with
society.

The increased interest in studying the phenomenon of social success is due
to the new environment that has globally changed the world, the search for new,
effective motivators for personal development in conditions of the variability and
uncertainty of society. In Russian psychology, aspects of social success associated
with hardiness and mental health of an individual (Ajvarova, Mironov, &
Naumova, 2018), intellectual giftedness (Yurkevich, 2018), and hemispheric
asymmetry are considered (Zaitueva, 2017).

In foreign psychology, social success is studied from the standpoint of
practical orientation. The dominant role in its formation and development belongs
to self-esteem (Boudreau & Boswell, 2001; Sutin, Costa, Miech, & Eaton, 2009)
and the external attractiveness of a person (Agthe, Sporrie, & Forsterling, 2008).
At the same time, hypertrophied motivation for financial success has a negative
impact on the feeling of psychological well-being, satisfaction with one's own life,
and social success (Nickerson, Schwarz, Diener, & Kahneman, 2003). Therefore,
the essential aspect of motivation is the person’s attitude to perceived reality. It is
the motivational sphere that prompts the action, the formation of the activity goal
(Quinton & Brunton, 2017), the process of choosing between different actions.

The motive of achievement allows the individual to do something quickly
and well, to reach a certain level in any business. Therefore, there is a constant
analysis of the goals of the activity, a return to something previously abandoned.
A person motivated for success is very persistent in achieving his goals.
Motivation for achievement is an important factor in the society’s productivity
(McClelland, 2009). Success is not only the result itself, but the assessment, the
substantive basis of the personality’s motivational sphere.

Methodology

This empirical study is a small part of the research project devoted to the
study of the problem of social success in the transitive society.

The purpose of the study was to identify the characteristics of ideas about
social success among young people with different levels of motivation to achieve
success.

The researchers suggested that people with different levels of motivation for
success have different ideas about social success: high motivation for success
determines the activity aspect, and low motivation for success is associated with
material orientation and group affiliation in ideas about social success.

The research paradigm determined the choice of methods and techniques, as
well as the design of the study. A psychodiagnostic method, methods of
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mathematical and statistical data analysis and a genetic method were used in the
work.

The study was conducted with the psychodiagnostic method at Murmansk
Arctic State University (MASU). The participants were 258 respondents (99
young men and 159 young ladies aged from 18 to 21 years). The average age of
the respondents was 19,8. The study was conducted with the voluntary consent of
the participants. To achieve greater sincerity, diagnostics was performed
anonymously. Interested persons were provided with the results of the study.

The study used standardized and validated psychodiagnostic methods. Ideas
about social success were studied using the “Successful Person” (Khuzeeva,
2015) methodology, which allows us to differentiate the substantial characteristics
of success according to indicators such as the activity aspect, humanistic focus,
material orientation and group affiliation. “Diagnostics of motivation for success”
methodology was used for the diagnosis of motivation (Belinskaya, 2016). It
determines the extent of motivation to achieve success in the professional sphere
among the respondents.

Statistical evaluation of the results of the study was performed using the
Fisher o-test.

Results and Discussion

The analysis of empirical data by the “Successful Person” method made it
possible to single out the main definitions that were put in first place by the
respondents. It should be noted that when describing the image of a successful
person, girls give more descriptions, so the ideal image is more structured and
differentiated. Table 1 presents the characteristics of a successful person.

Table 1 Characteristics of a successful person according to opinions of the young people

(%)
characteristics of a successful number of selections

person young men young ladies total
1 | purposeful 28,3 21,5 24
2 | smart, educated 22,2 11,3 15,5
3 | rich, having rich parents 36,3 0 14
4 | brave, confident 0 145 9
5 | hardworking 0 11,3 7
6 | sociable 7,1 5,7 6
7 | independent 7,1 3,1 4,6

As the results of the study show, the dominant characteristic of a successful
person in youthful age is determination. This is due to the fact that the current
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situation of development, development tasks, declare the need for an active life
position, encourage respondents to use all their potential abilities for self-
realization and personal growth within the framework of those social conditions
and the culture in which they develop. To a greater extent, this definition is
characteristic of young ladies. Young men put material values in the first place.
This position is formed by the requirements of modern society towards men
(material support for all family members, to be financially generous in relations).

Important components of social success for young ladies are confidence,
education and hard work. Modern multidimensional culture involves “liquid”
socialization, in which a multidimensional and non-directed impact is possible,
and the result can be delayed, latent. One of the options for such a delayed result
is a change in standards of behavior, so the increasing spread of standards of
masculinity is characteristic not only for young men, but also for young ladies.

Young men consider a purposeful and educated person successful. The
interiorization of the external requirements of society allows them to navigate in
the system of social roles that currently exists in society, as well as fulfill their
potential successfully. It is self-realization that requires social acceptance, as a
measure of social success. Therefore, in any situation, you must win in order to
be noticed, build a career and, as a result, become successful.

Thus, the determinants of social success in youthful age are personal
qualities (determination, confidence, industriousness, sociability), wealth and
education.

The results of the study of ideas about social success of students made it
possible to analyze such substantial characteristics of a successful person as an
activity component, a humanistic and material orientation (table 2).

Table 2 Results of studying ideas about social success in youthful age (%)

indicators of ideas about characteristics of success in description
social success not present in present in predominant in
description description description
activity aspect 10 30 60
humanistic orientation 10 50 40
material orientation 60 30 10
group affiliation 50 40 10

The results presented in the table indicate that the largest number of the
respondents (60%) gives characteristics of a successful person, which can be
attributed to the activity aspect. When describing a successful person, such words
as “purposeful”, “hardworking”, *“active”, *“confident”, “courageous”,
“professional”, “educated” were used most of all.
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The second place is occupied by the characteristics of a successful person,
which determine his humanistic orientation. These include such definitions as
sociability, communicability, the ability to manage, help people, etc. Material
orientation and group affiliation are presented to a lesser extent in the youth. Here
we can say that when describing a successful person the largest percentage of the
respondents (60%) does not use definitions associated with material values, such
as money, wealthy parents, an apartment, a car, etc.

At the next stage of the study, various levels of motivation to achieve success
were identified with the use of the “Diagnostics of Successful Motivation”
methodology (table 3).

Table 3 Successful motivation in youthful age (%)

respondents level of motivation for success
low medium moderately high high
young men 9,1 48,5 32,3 10,1
young ladies 10,7 59,1 12,6 17,6
total 10 55 20 15

The table shows that medium level of motivation for success in youthful age
Is predominate. For this reason respondents are passive in achieving the goal. To
a greater extent, this trend is characteristic of young men (¢ emp. = 1.66; p <0.1).
Young ladies are more focused on achieving their goals. They are active,
proactive, plan their future for the long term, choose achievable goals. That’s why
they more fully realize their abilities and more often achieve their goals (¢ emp. =
1.7; p <0.1). It should be noted that positive relationship between success, self-
esteem and confidence more characterized for young men (¢ emp. =3.76; p<0.01).

Based on the results obtained, 4 groups of respondents were formed (table 4).

Table 4 Comparative analysis of ideas about social success among groups with different
levels of motivation for success (%)

indicators of the | groups of respondents according to the level of motivation for success
successful group 1 group 2 group 3 group 4
person’s image (with a low (with a medium (with a (with a high
level, 26 pp.) level, 142 pp.) | moderately high | level, 38 pp.)
level, 52 pp.)
activity aspect 10 40 70 80
humanistic 10 30 20 20
orientation
material 60 20 0 0
orientation
group affiliation 20 10 10 0
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The presented results suggest that descriptive characteristics associated with
material orientation prevail in the group with a low level of success motivation (a
car, a house, an yacht, rich); no significant differences in the dominance of any
indicator of success were found in the group with a medium level of motivation
for success; and the characteristics of a successful person that relate to the activity
aspect prevail in groups with a moderately high and very high level of motivation
for success (hardworking, receptiveness, inquisitiveness). The validity of
differences in ideas about social success between groups with different levels of
motivation for success is significant (¢ emp. = 2.75; p < 0.002; ¢ emp. = 3.13;
p <0.0001; @ emp. = 6.123; p < 0.0001).

Conclusions

The analysis of modern research and the conducted empirical research allows
us to formulate a number of conclusions. The phenomenon of social success
requires clarification and further study in the context of global socio-economic
and other changes with the prospect of creating a model of a socially successful
person in the transitive society. It is possible to determine to what extent a person
iIs socially successful only in case of his interaction with society.

A study of social success in youthful age showed that most respondents
believe that success is the result of their own activity. Persistence and high
intellectual abilities are the main definitions of social success from the point of
view of young men. Sociability and independence determine success in society to
a lesser extent, in their opinion.

In the descriptions of social success, the activity aspect prevails, which
indicates the synonymy of the definition of a successful and creative person.
Therefore, social success is a resource of human actions, allowing one to form the
variables necessary for socialization: obligations and expectations, information
channels and social norms.

The motivation for success is a necessary determinant of the competitive
personality formation in conditions of globalization. Own activity,
industriousness, ability to defend one’s interests, mobility, education, that is
personal resources of a person, contribute to success in activities. The orientation
to material values in youthful age is interconnected with high readiness to risk and
low motivation for achievements in the professional sphere.

The study showed the versatility of the social success phenomenon, allowed
to expand knowledge of value orientations in adolescence, highlight success
definitions in conditions of transitivity and uncertainty.
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Abstract. This study explored the problem of attention and its development in young boxers. A
rapidly changing situation and a high level of traumatization in boxing are demanding the
development of athletes’ attention. Focusing on technical or motivational training is among the
reasons for underestimating the development of attentional skills. Study 1 involved seven expert
coaches (males, mean age 45.4, mean working experience 20.3 years). The results revealed a
relatively high assessment of the psychological component of training and a low agreement on
the development of attentional skills. Coaches indicated that testing is the best measurement of
attention. Study 2 focused on the measurement of reaction time (RT) in young boxers. Simple
and complex RT of nine athletes, aged 12 to 15 (33% females), were assessed before and after
the 15 minutes long warm-up. The results demonstrated no significant change in boxers' simple
RT and a decrease (about 30 ms) in complex RT after the warm-up. The feedback was provided
for athletes and their coaches. A contrast appeared between coaches’ view of well-known
exercises for developing attention and their question “Could you suggest some exercise?”
Simultaneously, coaches suggested a more specific RT measurement, including the full time of
a punch.

Keywords: attention, boxing, coaches’ expertise, reaction time.

Introduction

Boxing is among sports requiring athletes’ attention during their adaptation
to rapidly changing situations (Wang, 2016). A loss of focused attention could
result in brain injury with cumulative negative effects (Maroon, Winkelman, Bost,
Amos, Mathyssek, & Miele, 2015; McKee et al., 2013; Rabadi & Jordan, 2001).
Traumatization of young athletes (e.g., Moser, Schatz, & Jordan, 2005) raised
recommendations to participate in alternative sports or to oppose boxing as a sport
for any child or adolescent (Purcell & LeBlanc, 2012). It indicates that the
development of attentional skills in boxers seems a crucial task for more effective
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and healthy functioning. Simultaneously, coaches’ focusing on technical (Wang,
2016) or motivational (Nazarenko & Kolesnik, 2017) training could be a reason
for the underestimation of the development of attention. The current study aimed
at revealing experienced boxing coaches’ views of attention among athletes’
characteristics, possible ways of its development, and providing them feedback,
based on a measure of athletes’ reaction time (RT).

Study 1

The high complexity of boxing as an open-skill sport (Wang, 2016) demands
activation of any attentional sub-process: attentional orienting and selective,
divided, and sustained attention (Coull, 1998). They direct athletes’ attention,
focus it on a particular target, distribute cognitive resources between targets, and
maintain attentional functioning, respectively (for a review, Memmert, 2009).

Training of attention challenges coaches and athletes in various sports
(Wang, 2016). Differences between levels of physical fit and athletes’ expertise
in some aspects of attentional and perceptual functioning (e.g., Nougier, Ripoll,
& Stein, 1989; Reigal, Barrero, Martin, Morales-Sanchez, de Mier, & Hernandez-
Mendo, 2019; Vaeyens, Lenoir, Williams, Mazyn, & Philippaerts, 2007) are in
line with revealed effects of attention training by different methods (Tang &
Posner, 2009). Tang and Posner (2009) suggested a combination of effortful
attention training, aimed at the executive attentional network (e.g., Posner,
Sheese, Odludas, & Tang, 2006), and attention state training focused at a balanced
body-mind state. Simultaneously, a limited transfer of trained cognitive skills and
diminishing skills without practice lead to the conclusion that individuals improve
predominantly on what they practice (Diamond & Ling, 2016).

Coaches’ views of training became the focus of the first step of the study.
We have selected the method of the expert interview (e.g., Bogner & Menz, 2009)
as appropriate for a more detailed exploration of views on the development of
attentional skills. It was expected that the results could reveal the level of
agreement on some key points in the practice, weak points in the development of
athletes’ attention, and possible solutions.

Method

Participants. Experts were selected in accordance with the following
criteria: no less than 10 years of coaching experience, involvement in coaching
young (12-15 years old) and adult boxers, higher education, and high achievement
of athletes (e.g., champions of Latvia). After applying these criteria, coaches were
invited to an interview. Coach’s disagreement to participate was an exclusion
criterion. As a result, seven coaches were included in the expert panel. Their age
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was 31 to 58 (M =45.4, SD =10.2 years). Coaches’ working experience was from
10 to 35 years (M = 20.3, SD = 9.2 years). All the coaches were males.

Materials. The systematizing expert interview (Bogner & Menz, 2009) was
developed for the study. The interview was planned during the preparatory phase,
including a discussion of a boxing coach and a psychologist on the topic under
investigation. During this phase, questions regarding attention and its training
were formulated.

The semi-structured interview included three structured questions and two
open questions. The question regarding psychological, technical, physical, and
tactical training required ranking these elements from the first to the fourth place.
Coaches also assessed the significance of attention, memory, goal-orientation,
discipline, courage, fighting spirit, willpower, and persistence in boxing by a
seven-point scale from 1 (not important) to 7 (very important). In addition, they
ranked 13 exercises (e.g., throwing the tennis ball to a partner, repeating partner’s
movements, reacting to a signal, playing table tennis) and aspects of practice (e.g.,
sparring, boxing competitions). Open questions were: “How can you assess
athletes’ attention?” and “Could you suggest any additional exercise for the
development of attentional skills?” There was also an opportunity to add any
comment at the end of the interview.

Procedure. Data were collected via personal interviews. The interviewer
was a co-expert in the field. It ensured symmetrical interaction during the
interview.

Results

Coaches’ ranked the technical aspect of practice as the most significant for
young athletes (mean rank was 1.86). It was followed by physical (2.14) and
psychological (2.29) training. The last aspect was tactical training (3.71).
Simultaneously, the psychological aspect was assessed as the most important by
two coaches and as the second by three coaches. It indicated the relative
significance of this aspect and a low level of agreement among coaches. Assessed
by Kendall’s W, the general level of agreement on aspects of practice was .41,
p =.034.

Table 1 demonstrates the relative significance of attention among other
athlete’s characteristics. Different aspects of motivation and self-regulation were
assessed higher than cognitive (attention and memory) aspects.
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Table 1 Assessment of the significance of athletes’ characteristics by coaches (N = 7)

Characteristic Rank M SD
Fighting Spirit 1 6.86 0.34
Discipline 2 6.57 1.13
Goal-Orientation 3-4 6.29 0.76
Willpower 3-4 6.29 1.13
Courage 5 6.00 0.58
Persistence 6 5.86 0.90
Attention 7-8 5.14 0.90
Memory 7-8 5.14 1.46
Autonomy 9 4.86 1.35

Ranking of exercises for the development of attentional skills (Table 2)
demonstrated that coaches emphasize the importance of warm-up exercises and
exercises in pairs, while the elements of practice (sparring and competition) are
ranked low. The level of coaches’ agreement was also relatively low, Kendall’s
W = .35, p<.001.

Table 2 Ranking of exercises and elements of boxing practice by coaches (N = 7)

Exercises and boxing practice Mean Rank
Reaction to coach’s signal during the warm-up 3.00
Mirror training (“School”) 3.57
Repeating partner’s movements 4.43
Throwing two tennis balls in pairs 5.79
Throwing the tennis ball against the wall 6.43
Technical exercises in pairs 6.86
Reacting to light signals 6.93
Performing the Schulte Table Test 7.71
Table tennis 7.79
Performing the Stroop Test 8.36
Sparring 9.00
Chess play 10.21
Boxing competition 10.93

The results of a qualitative content analysis revealed three main categories
in coaches’ views on the assessment of athletes’ attention: testing (“tests” — 4
times; “special apparatus”), repeating and recognition (“repeat an exercise”;
“recognized actions”; “reporting recognized failures”), and reacting to a signal
(“reacting to an audial signal’’; “reacting to a coach’s signal”).

Additional exercises for the development of athletes’ attention revealed
coaches’ view of a relatively big number of exercises (“there are a lot of them”;
“different exercises”), a need for modern devices for its development (“modern
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devices”; “technical tools for development”), and suggested some exercises not
mentioned in the list (“cross-country running in the wood”; “reacting to a ball or

movement from behind”; “concentration exercises”).

Discussion

The highest position of technical skills in coaches’ views confirms the
problem in the development of attentional skills (Wang, 2016). Coaches’
assessment of the significance of psychological aspects in young boxers’ practice
is also relatively high. Simultaneously, the level of agreement among coaches was
low, and attention was evaluated lower than motivational components of athletes’
practice. Focusing on boxers’ motivation was also found in other studies (e.g.,
Nazarenko & Kolesnik, 2017).

Coaches’ answers to open questions revealed that the assessment of athletes’
attention should include testing of reaction to signals and counting errors during
this process. We have developed a measurement tool in the next step of the study.

Study 2

Based on our qualitative findings and previous studies in broad populations
of athletes and non-athletes (e.g., Fard, Boroujeni, & Lavender, 2019; Larson,
Sherlin, Talley, & Gervais, 2012; Lesiakowski, Zwierko, & Krzepota, 2013;
Reigal et al., 2019; Surina-Marysheva, Malkov, & Yermolaeva, 2016), we have
selected the measurement of RT as the most suitable for the assessment of boxers’
attention. Measurements of RT are useful for the investigation of attentional
processes, modulating individual reactions (Coull, 1998; Posner et al., 2006). RT
Is also ecologically valid for a broad number of open-skills sports, referred to as
reaction-based sports (Wang, 2010).

RT represents the speed of the sensorimotor circle, composed by detection
of the stimulus, an afferent transfer of information, generation of the response,
and a motoric response (Adleman et al., 2016). As Wang (2010) pointed, pre-
motor (cognitive) RT could be improved to a greater extent than the motor
(motoric response) RT. Shortening RT by improvement decision-making speed
and focusing and distribution of the attention could fill a performance gap at the
high-level competition, associated with high pressure, fast pace, and
unpredictable situations (Wang, 2010). However, the highly individualized
training program for an elite professional boxer (Larson et al., 2012) revealed no
significant reduction in RT and a significant improvement only in the level of
accuracy (making significantly fewer errors).

There are two main kinds of RT tasks — simple and complex (e.g., Reigal
et al., 2019). The first implies a simple reaction to a single stimulus. The second
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involves the identification and selection of a response to various (at least two)
stimuli. Studies demonstrated relative stability of simple RT after the warm-up or
ashort intervention (e.g., Balilionis et al., 2012; Perrier, Pavol, & Hoffman, 2011).
It lengthens in association with fatigue (Fard et al., 2019), as also shown in boxers
after sparring (Hukkanen & Hakkinen, 2017). Complex RT is less investigated in
association with its change (e.g., Niederer et al., 2019). Therefore, data on
changing athletes’ complex RT will be helpful for further investigation. In this
exploratory study, we have developed a device for measuring simple and complex
RT and tested young boxers before and after the 15-minutes-long warm-up.

Method

Participants. Nine athletes, aged 12 to 15 (M = 13.9, SD = 1.3, 33%
females), participated in the study. Athletes’ participated in the study after signed
informed consent was received from their parents.

Measures. The measurement of RT was performed by a device based on an
8-bit AVR programmed microcontroller Arduino Nano, processor ATmega328P,
frequency 16MHz, operating voltage 5V. The technical characteristics of its
connection to the laptop followed the USB 2.0 standard for external devices. The
terminal included two signal buttons, operated by the tester, the red and blue light-
diodes, and two reaction buttons, operated by the athlete (Figure 1).

Figure 1 Terminal for measuring reaction time: 1 — blue signal button; 2 — red signal
button; 3 — blue light-diode; 4 — red light-diode; 5 — blue reaction button; 6 — red reaction
button; 7 — connection wires; 8 — laptop (developed by authors)
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A two-channel digital oscilloscope Hantek DS05102B (100MHz
bandwidth, 1GSample/s) was applied for calibration of the device. The results for
both signals indicated that 80% of measures were equal, and 20% of measures
differ for no more than 1ms (the step in counting RT).

Procedure. A simple reaction task included measuring athletes’ RT after the
red signal was presented (red diode on). Time intervals between signals varied
from 1 to 3 seconds to minimize the effect of learning. At least 10 signals were
presented within this task.

A complex reaction task included measuring RT after the red or blue signal
was presented. The selective reaction required pushing the red button in the case
of the red signal and blue button for the blue one. Time intervals among signals
were about 1 to 2 seconds. The sequence of signals included switching or
repeating (up to 3 times) signals (e.g., Red-Blue-Red-Blue-Blue-Red-Red-Blue-
Red...). At least 20 signals were presented.

The first measurement was performed before the warm-up. The second
measure was conducted after the 15 minutes long warm-up. The warm-up
protocol included dynamic stretching and basic exercises. It started with basic
exercises in movement followed by dynamic stretching and shadow boxing
(3 minutes).

Statistical analysis was performed by IBM SPSS 22.0 package. Statistical
power was calculated by R-package ‘pwr’.

Results

A relatively low number of participants defined the use of a paired sample t-
test as robust to small sample sizes. Figure 2 presents the means of simple and
complex RT before and after the warm-up. The results demonstrated no
significant change in simple RT after the warm-up, t(8) = 0.34, p =.741. Athletes’
complex RT decreased significantly after the warm-up, t(8) = 4.48, p = .002. For
this change, Cohen’s d was 1.51 (inter-correlation between conditions r(8) = .75,
p =.020) and observed power was .87.

For simple RT, the mean number of errors was 0.44 (SD = 1.33) before the
warm-up and 0.33 (SD = 0.50) after it. The change was not significant, t(8) = 0.22,
p =.834. For complex RT, the mean number of errors was 1.44 (SD = 1.59) before
the warm-up and 1.56 (SD = 1.81) after it, also demonstrating no significant
change, t(8) =-0.23 , p = .824.
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Figure 2 Simple and complex reaction time (RT) before and after the warm-up in young
boxers (N =9)

Discussion

The results revealed a significant effect of the warm-up on complex RT and
no effect on the simple RT. These findings confirmed the stability of simple RT
after the short intervention (Balilionis et al., 2012; Perrier, Pavol, & Hoffman,
2011). The level of simple RT was close to RT of skilled boxers aged 20-25
(Surina-Marysheva et al., 2016). Simultaneously, we have found an improvement
in complex RT associated with decision making (Reigal et al., 2019). Physical
conditioning could be considered among mechanisms for this improvement
(Reigal et al., 2019).

The results of this part were discussed with two coaches. They have expected
that the warm-up will not affect simple RT. And one of them expected the change
in complex RT. In contrast to well-known exercises for developing attention, one
of the coaches asked: “Could you suggest some exercise?” This question reflected
a coach’s interest in the development of boxers’ attentional skills and some lack
of effective instruments in their development. Also, both coaches suggested the
measurement of RT, which includes the full punch in the assessed sensorimotor
circle.

General discussion

Both parts of the study confirmed that objective measures form the basis for
the feedback for athletes and coaches. We have developed a device for
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measurement two main kinds of RT associated with attentional processes (e.g.,
Reigal et al., 2019; Surina-Marysheva et al., 2016). The review of the literature
and our findings demonstrate that a specific training system should be developed
for the development of boxers’ attentional skills. There is no simple way for the
improvement of aspects of attention.

The exploratory nature of the study resulted in some limitations. Large effect
size and sufficient statistical power confirmed the significance of the change in
complex RT. Simultaneously, further study should involve a broader sample of
young athletes, allowing testing an interaction between the task and warm-up.
Longer trials will be useful for a more detailed exploration of the level of accuracy
in RT tasks. A control group is needed for testing a possible effect of learning.

Conclusions

In sum, we have found signs of underestimation of the development of
attention in boxers. We have developed a device for measuring simple and
complex RT, which associates with attentional processes. The effect of the warm-
up on athletes’ complex RT is the main quantitative finding and, simultaneously,
a question for further investigation. The development of attentional skills and
shortening RT remain the challenges for coaches and athletes.
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Features of the Psychological Well-being of Student Youth
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Abstract. The purpose of the article is to study the characteristics and factors of students’
psychological well-being. The basic approaches to psychological well-being studies are
considered. The study was based on C. Ryff’s model, according to which psychological well-
being is a complex, integral phenomenon that characterizes an individual’s positive
functioning and is expressed in the subjective experience of life satisfaction, realization of
one’s own potential and depends on the subjective quality of an individual’s communication
with others. The empirical research tools used in the study are: Ryff's Six-factor Model of
Psychological Well-being and the Questionnaire of Subjective Social Well-Being
(T.V. Danylchenko). The main characteristics of modern students’ psychological profile are:
independence, self-sufficiency, clearly set goals and understood ways of their implementation,
a large number of trusting relationships with other people and a moderate level of control
over life situations.The article shows that students’ psychological well-being is associated
with their subjective social well-being: personal achievements alone do not make students feel
psychologically well without their positive assessment from the side of their social
environment. Based on the factor analysis results, students’ psychological well-being factors
depending on their gender are identified. Boy’s psychological well-being factors are: self-
sufficiency, social approval and social activity; those of girls are: self-improvement / self-
realization, social noticeability (publicity), social proximity.

Keywords: factors of psychological well-being, psychological well-being, social approval,
subjective social well-being.

BBenenue
Introduction

AxkrtyanbHocTh Tembl. CormacHo gnaHHbeix BOOQO3, ncuxuyeckoe
3JI0POBbE — ATO COCTOSIHME OJIAromnoiydus, B KOTOPOM YEJIOBEK pealn3yeT CBOU
CIIOCOOHOCTH, MOXET MPOTUBOCTOSATH OOBIYHBIM KU3HEHHBIM CTpeccaM,
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OPOAYKTUBHO paboTaTh M BHOCHTH BKJaJ B CBoe coolmiectBo. B 3tom
MO3UTUBHOM CMBICIIE TICUXUYECKOE 3/I0POBBE SIBISIETCS OCHOBOM 0Jaromoay4us
yenoBeka U 3¢ dekruBHOro (Gynkuuonuposanus coodmectsa (WHO, 2001).
Kak cnenctBue, pasHble acneKTbl NPOOJIEMATHKUA MCUXUYECKOTO 310POBbS
MOCJEAHUE  HECKOJIBKO  JIeT  OCOOEHHO  aKTUBHO  pa3pabaThIBaOTCS
CHEUAIUCTaMU Pa3HOro MPOQuIIs — MCUXO0JIOraMH, METUKAMH, YKOHOMHUCTaMH,
negaroramu (Alesina, Di Tella, & MacCulloch, 2004; Huppert, 2005; Waters,
2014), — 4T0 HEYAMBHUTEILHO, BEJIb YPOBCHb CTPECCa M TEMII )KM3HH B IIEJIOM BCE
BO3pACTaeT, a C HUM — YPOBEHb MHPOPMALIMOHHOM, SMOIIMOHAILHON, HEPBHO-
NCUXUYECKOM Harpy3ku. Bee 310 akTyanuszupyer He0OXOAUMOCTh U3YUYEHHUS TE€X
(bakTOpoB, KOTOpbIE CHOCOOCTBYIOT 3(P(HEKTUBHOMY CTAHOBJIECHHUIO HE TOJBKO
(bu3MYECKOT0, HO U TICUXUYECKOTO 370POBbs KaXkJI0r0 YesloBeKa U OOIIecTBa B
LEJIOM.

CrpaBesIuBO  yTBEPXKAAaTh, YTO BOIPOCHI 370POBBsS, OE30MAaCHOCTH,
oOpa3oBaHusl, PA3BUTUS MOJIOJIEKH CTAHOBSITCS MPUOPUTETHHIMHU IS JIFOOOTO
o0IecTBa, TaK KaK SIBISIFOTCS COIUAIBHBIM M HMHTEJUIEKTYaJIbHBIM €T0
karmutanoM. OcoOEHHOTO BHHMMAaHHUs TpeOyeT mpoliaemMa TCHUXOJIOTHYECKOTO
Onmaromonyuusi CTYACHTOB, TaK KaK OHO SBIISIETCS BaXXHBIM YCJIOBHEM
3¢ (HeKTUBHOTO OCBOEHU UMH TIpodeccuu U AalibHEeIIero npohecCuoHaIbHOro
cranoBieHus. [loaToMy ceromHsi ydeOHbIE 3aBeeHUS SBISIOTCS WICATbHBIMU
COLIMAJbHBIMU WHCTUTYTAaMHU [JIsl TPEJOCTABICHUS TaKUX BO3MOXKHOCTEH W
JOJKHBI  aKIEHTUPOBAaTh CBOE€ BHHMaHHWE HE TOJBKO Ha aKaJeMHYeCKOn
COCTaBJSIIOLICH, HO W Ha TNOJAECPKKE ICUXOJOTUYECKOro OJaromnoiryqus
yuaruxcs (Peterson, 2006).

VYuuTtbiBas Bce CKazaHHOE, HeJIb HCCAeAOBAHMSA 3aKII0YAETCs B U3YUCHUH
0COOEHHOCTEM MCUXO0JIOTHYECKOTO OJIaromnoaydus CTyA€HUYECKON MOJIOAEKH.

OO0beKT uccjieJ0BaHUA: ICUXOJIOTMYECKOE 0JIaronoydre JHYHOCTH.

Ipeamer HCCJIeIOBAHMA: 0COOEHHOCTH IICUXOJIOTMYECKOT O
0J1aronoay4yus CTy/I€HTOB.

O030p uTEpaTYpHI
Literature Review

B  HayyHOM  TIICHMXOJIOTUYECKOM  JIUTEPAType€  BCTPEUAOTCS  Kak
TEOPETHUECKHE, TaK W MPAKTUICCKUAEC TTOAXObI K U3YUCHHIO OJIaromoaydust Kak
mMHoroMmepHo#t koHctpykumu (Kern, Waters, Adler, & White, 2015). C
TEOPETUUYECKON TOUKU 3peHUs, O1aronoryure — 3To abCTpakTHass KOHCTPYKIIHS,
KOTOpasi BKIIOYaeT B ce0s Xopollee CaMOYyBCTBHE U Takoe IKe
dbyukimonuposanue (Huppert, 2014). i T1CUXOJIOTHYECKOW TMPAKTHUKH
HE0OXO0IMMO OTPEACTUTh OCHOBAHUS /ISl BHYTPEHHETO OajlaHCa JTMYHOCTH U €€
camopeanm3anui. [7aBHOW TpoOIeMOil MpU aHAIW3Ee TaKUX JETCPMHUHAHT
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ABIIIETCS BOINPOC COOTHOUICHHsS] BHYTPEHHErO0 M BHEIIHEro. Pe3ympTaTsl
uccienoanmii (Kahneman & Tversky, 2000) cBUACTEILCTBYIOT, YTO BHEIIHUE
COOBITHS ¥ OOBEKTHBHBIC YCIIOBHUS XKM3HU HE3HAYMTEIHHO BIMSIOT Ha 0OIIee
Onmaromonlyune W €ro mojAepxkaHue. B To ke Bpems, JTUYHBIC KadecTsa,
c(hOpMHUPOBAHHBIE B TIPOIECCE COIMATM3AIINH, OKa3bIBAIOT OOJIbIIIEE BIUSHUE HA
HOBBIIIICHKE MMOKa3zareseit Oaaronoayuuns (Magnus & Diener, 1991). B cBsi3u ¢
THM YYEHBIMH MPOBOAMINCH KOMIUIEKCHBIE HCCIEeNOBaHUS c(eprl MCUXoo-
TMYECKOTO U CyOBEKTUBHOTO OJIAromnoyuus, T/ie aHATHN3UPOBaIOCh COOTHOIIIE-
HUE pa3HBIX (PAKTOPOB: COIMATIBHBIX, WHAWBUAYAJIbHBIX, JEMOTPAPUICCKUX,
KyasTypHBIX U T.1. (Diener, 2009). ChopmupoBaiuch OTAeIbHbIC HAIPABICHHUS
MOMOOHBIX HCCIEAOBAHUI: C aKIIEHTOM Ha KPOCC-KYJbTYPHOM CpPaBHCHHH
(Phinney, Horenczyk, Liebkind, & Vedder, 2001; Sujoldzi¢ & Lucia, 2007;
Berry & Sabatier, 2011 u ap.); Bo3pactHbiXx ocobenHocTsx (Diener & Suh,
1997), renpepubix oriauuunsax (Tesch-Roemer, Motel-Klingebiel, & Tomasik,
2008; Meisenberg & Woodley of Menie, 2015; Batz & Tay, 2018) u npyrue.
[Tpu mombITKEe OOBSICHUTH T€HACPHBIC PA3IUYHUS B OJaromoaydiudl B TUTEpaType
YIIOMUHAIOTCS HECKOJIBKO (PAKTOPOB: CTPYKTYpHBIE, COLIMOKYJIBTYpHBIE U
ounonornueckue (Batz & Tay, 2018). K cTpykTypHBIM (aKTOpaM OTHOCSATCS
pa3IMYHbIE BO3MOKHOCTH MYXXKYWH WM JKCHIIUH B IKOHOMHYECKOW, ITOJIMTH-
YECKOM, COIMaIbHOM, 00pa30BaTeIbHON U APYyTruX cepax: pa3audus B JOCTYyIE
K 00pa3oBaHMIO, B JOX0JaX, MPEICTABICHHOCTh B MPABUTEILCTBE, YTO MOXKET
NPUBECTH K Pa3HUIE B BOCHpHUATHU cBomx Bo3MoxkHocted (Oishi & Diener,
2014; Ruth & Napier, 2014). B rpynmy COLMOKYJIbTYPHBIX (DaKTOPOB MOTYT
BXOJIUTh PA3U4Msl B COI[MAIBHBIX SKCHEKTAMUSIX U HOPMaxX MO OTHOIICHUIO K
myxunHam u oxeHimHaMm (Eagly & Karau, 2002). Maes Hanuuust OHOJIOTH-
YECKUX MPEANOChUIOK JUIsl CYacThs M OJIArOmoJiyuusi TakKe IOJIBepraiach
IMIIUPUICCKON BEpUPHUKAIMU, B TOM YHCIEC HWCCISAOBAHUS T'eHACPHBIX
pasanunii (pusuueckux W (HHU3HOIOrHYeckux) B ux mpossicHun (Roysamb,
Harris, Magnus, Vitterso, & Tambs, 2002).

AHanu3 WCCIeOBaHUN TICUXOJOTHYECKOTO OJIaronoyiydns CTYJEHTOB
CBUJICTEILCTBYET O TOM, YTO CETOJHS ropa3fo OOJbIIE M3BECTHO O BIUSHUU
HETaTUBHBIX JMOILMHA M COCTOSIHUM (Hampumep, MACNPEcCHH) Ha YCIEeXu
CTYJICHTOB, Y€M B3aMMOCBS3b ATHX COCTOSHUN C TMEPEKUBAHUEM CUYACThsl U
yIIOBJICTBOPEHHOCTHIO JxM3HBIO (Salami, 2010). B To ke Bpems, 6oiiee BBICOKUH
YPOBEHB MCUXOJOTHIECKOT0 OJaronoayyusi CTyIE€HTOB MOJIOKUTEIBHO CBSI3aH C
ONTUMHU3MOM, IICHHOCTBIO 3/IOPOBBS, PEITUTHO3HOCTHIO, U OTPHUIATEIIBHO — C
JIYXOBHOCTBIO M KOJMYECTBOM CeKcyalnbHBIX mapTHepoB (Burris, Brechting,
Salsman, & Carlson, 2009). Psig paboT Takke MOCBSIIEH HU3yYCHHIO (PAKTOPOB
(dbopMUpOBaHUA U MOAJEPKAHUS TCUXOJIOTUYECKOTO OJIaromnoiay4usi CTy/IEHTOB
(Ridner, Newton, Staten, & Crawford, 2010), ocobenHocTeli TpaHchopManuu
ero mnokasarenei 3a Bpemsi o0yuenus B yauepcurete (Linley, Maltby, Wood,
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Osborne, & Hurling, 2009) u MHOTEX IPYyrux, HO OYEBUIHO, YTO OHH TPEOYIOT
JIOTIOJTHEHUST U OOHOBJICHUS.

B ocHoBy Harero uccienoBanus Obuia monoxena mojaeiab K. Pudd (Ryff,
1995), corinacHO KOTOpOM MCUXOJIOTUUECKOE OJIaromoJIyqre SBJISICTCS CJI0KHBIM,
UHTETPAIBHBIM ()EHOMEHOM, KOTOPBIA XapaKTepu3yeT MO3UTUBHOE (HYHKITMOHH-
pOBaHME JIMYHOCTU U BBIPAKAETCS B CYOBEKTUBHOM IEPEKUBAHUN YAOBIETBO-
PEHHOCTH J>KW3HBIO, peanu3allid COOCTBEHHOTO IMOTCHIMANa W 3aBUCUT OT
CYOBEKTUBHOTO KayeCTBa KOMMYHHKAIIMM JIMYHOCTH C OKPYKAIOIIUMHU.
MuorokommnoneHTHocTh Mojaenu K. Pudd nemaer ee ouenb ymoOHOM miis
WU3MEPEHUSI PA3HBIX ACTIEKTOB OJIArOMOTyYHS.

MeToaosiorus
Methodology

B uccnenosanuu npunsiio ydactue 109 ucnbiTyembix B Bo3pacte ot 18 1o
22 ner, CTyHOeHTbl (QakyipTeTa Icuxojgoruu KueBckoro HaluMOHAJIBHOTO
yHuBepcuteTa uMeHu Tapaca [lleBuenko. M3 Hux 67 neByiiek u 42 1OHOIIIH.

C uenbro ompeneraeHuss 0COOEHHOCTEN MCUXOJIOTHYECKOT0 OJaronoayyus
CTYJEHTOB HCIIOJIb30BAJIUCh OIPOCHUK CYOBEKTUBHOI'O COLMAIBHOIO OJaro-
nonyuus (Danylchenko, 2018) u 1mkama MCHXOJOTHYECKOro OJIaromoIydus
K. Pud¢d (amantuposannas T. JI. IlleBenenkoBoii u T. I1. decenko, 2005).

JUig cTaTUCTUYECKOM 0OpaOOTKM IOJIyYEHHBIX JAHHBIX HCIOJIb30BAIKChH
CIEIYyIOIINEe METOJbl: OMUCATEeNbHbIE CTATUCTHKU (HAXOXICHHE CPEIHUX
BEJIMYMH, TIPOIICGHTHOE pacnperneneHue), U-kpurepuii ManHa-YUTHH ¢
t-kputepuii CThrofieHTa (U1 CpaBHEHHS JIBYX BBIOOPOK), KOPPEJSILIMOHHBIA U
dakTopHbIii aHanmu3bl. OOpabOTKAa 3MIUPUYECKUX JAHHBIX OCYIIECTBISIACH C
MOMOIIBI0 KoMTIbIoTepHOH mporpamms SPSS 20.0.

PesyabTaThl U JUCKYyCCHS
Results and Discussion

C moMoIIp0 ONMUcaTeNbHBIX CTATUCTHK OMPECIICHbI CPEAHIE 3HAYCHHS 110
IIKaJIaM [ICUX0JI0rHYecKoro oaromoyydus mo Mmeroauke K. Pudd (tadi. 1).

B cooTBercTBMM CO MIKAJIOW HOPMATUBHBIX 3HAUEHUH C yYETOM
KaTerOpUAIbHBIX TEPEeMEHHBIX, TaKUX Kak: TIO0Jd H BO3pPaCT, KOTOpPbIE
NPEeMIOKEeHBl B aganTupoBaHHOM BapuwanTe wMetomauku K. Pudd (Bepcus
T.J1. llleBennenxoBoii u T.I1. ®ecenko, 2005), BBIABICHO, YTO IOKa3aTeIH
CpPENHMX 3HAYCHWA HAXOMSITCS B TMpeAesiax ompeerneHHol HopMbl. OmHAKO, 1O
IKaJe «IMOJOKUTEIBHBIE OTHOIICHUS» W «IICUXOJOTHYECKOE OJIaromoaydue»
3HAUCHUS HECKOJBKO HHUXKE, YeM MpeanojaraeT BapHaHT HOPMBI, Kak IS
JEBYIICK, TaK W I IOHOIIEH. 3HAYEHUS MO0 IIKAJIE <«JIMYHOCTHBIA POCT» U
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«aBTOHOMHUS» HECKOJIBKO BBIIIC HOPMBL. DTO CBHICTEIBCTBYET O 3aHUKCHHOM
IICHHOCTH MEXJIMYHOCTHBIX OTHOIICHHN, AaKIECHTHPOBAHHE HA JIMYHOCTHOM
pOCTE M aBTOHOMHMH, YTO HE CIOCOOCTBYET MOJHOTE OLIYIICHUN, KaCAOIIUXCSI
IICUXOJIOTHYECKOT0 Oyaronoiyuus. [logo0HBIC pe3ysIbTaThl BBISBICHBI M B
uccnenoBanuu JI. Cepmrok  (Serdiuk, 2011). Ona ONKMCHIBAET CJIOKHYIO
JIMYHOCTHYIO JIETCPMHUHAIMIO TICHXOJOTHUECKOTO OJIaromoIy4usi CTYJACHTOB U
yKa3bIBa€T Ha TO, YTO Ba)KHAS POJIb B HEH MPUHAIICKHUT (HaKTOpaM JIMIYHOCTHOM
ABTOHOMHH, CAMOBBIPAKEHHMS, PeaM3allui CBOCH MPUPOJIbI, PACKPBITHS CBOETO
TBOPYECKOTO MOTEHIMAIIA, I[eJICYCTPEMIICHHOCTH, MO3UTHBHBIM OTHOIICHHSIM C
OKpYXKEHHEM U caM03()PEeKTUBHOCTH.

Tabnuya 1. Ilokazamenu cpeoHux 3Ha4eHUIl RO WIKAIE NCUXO0TI02UHECKO20 01a20N0TIy U
(IlIkana ncuxonozuueckozo onazonoayuus K. Pugpep) (Pughgh, 1995)
Table 1 Average values for the psychological well-being indicators (Ryff’s Psychological
Well-being Scale) (Ryff, 1995)

ke Cpennee Hopwma (20-35 pp.)
sHayenue | HOnomm | JleBymiku
ITonmoxuTeabHbIE OTHOLICHUS 59,72 63 65
ABTOHOMUS 59,43 56 58
YrpaiieHrue okpyKarolien cpenoi 58,57 57 58
JlngHOCTHBIN pOCT 67,17 65 65
Lens B xxu3HU 62,04 63 64
CamornpussaTue 59,38 59 61
[lcuxonorudeckoe O1aronoryqHe 361,25 363 370

JlaHHBIE MPOLEHTHOTO pAacCHpeAeeHUsl MOKa3aTeau ICUXOJIOTHYECKOTO
OJaromoayyuss MO YPOBHSM CBHUICTEIBCTBYIOT O TOM, YTO OOJBIIMHCTBO
CTYy/ICHTOB HMMEIOT MPEUMYIECTBEHHO CPEIHHI YPOBEHb BBIPAXKEHHOCTU IIO
BCEM IIKaJaM METOJUKU. AHATU3UPYs JAaHHBIE MO OTAEJIbHBIM IIKAJIaM, MOXHO
TOBOPUTH O TOM, YTO OOJIBIIMHCTBO CTYJCHTOB HMEIOT JOBEPHUTEIIHHBIE
OTHOIIEHHUSI C OKPYKAIOMIMMH, CKIOHHBI CTPOUTH CHUCTEMY COOCTBEHHOTO
B3aMMOJICHCTBUS C HUMHM HA B3aWMHBIX YCTYNKaX C Y4YE€TOM HHTEPECOB
NapTHEPOB, MPOSBIAIOT 3a00Ty MO OTHOIIEHUIO K OKpy»Karomum. [loutu s
BCEX CTYJIEHTOB XapaKTEpPHA CaMOCTOSTEIbHOCTb, HE3aBUCUMOCTD, JKEJIAHHE
MIPOBOTUCTOSITh MBICIISIM M TIOCTYNKaM, KOTOpPbIE HaBA3bIBAIOTCA W3BHE,
OpUEHTHUPOBATHCA HA COOCTBEHHBIEC OIBIT U MHEHHE IMPU MNPUHSITHH BaKHBIX
pewennii. CTyA€HThl NPEUMYILECTBEHHO CKJIOHHBI KOHTPOJMPOBATh BHELIHIOKO
NEeATEIHbHOCTD, I3P(HEKTUBHO MCIIOIH30BATH BO3MOKHOCTH, KOTOPHIE BO3HUKAIOT,
U HE OIMYNIAIOT OOJNBIIUX TPYAHOCTEH TMPU OPraHU3alUN TIOBCETHEBHOM
nearenbHocTH. Kpome 3TOro, OoHM CTpeMsITCS K MOCTOSHHOMY CaMOpa3BUTHIO,
OTKPBITBI HOBOMY  OIBITY, HMEIOT YETKO OIpPEACICHHbIE OPUEHTHUPHI,
HaIpPaBJICHHBIC HA PEATU3AINIO KU3HEHHBIX 11€JIeH, MOJI0KUTEIIbHO OLEHUBAIOT
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CBOE€ TPOIILIOE, MPUHUMAIOT COOCTBEHHBIC KaK IMOJIOKUTEIIbHBIC YEPThI, TaK U
HemocTaTku. Takue pe3ysabTaThl BIIOJIHE OKUAAEMBIMU C YYETOM BO3PACTHBIX
XapaKTePUCTUK HCIBITYEMbIX M BHAA WX BEIYIIEH IEATEIBHOCTH — y4eOHO-
npoecCHOHANBHON,  YTO  9acTO  CONPOBOXKIACTCSA  MapauIeIbHBIM
TPYIOYCTPOMCTBOM U TIOMCKOM BCE HOBBIX ITyTEH Pa3BUTHS U CaMOPEaTH3alliH.

Jlasee pacCMOTPUM PE3YJIbTATHI IO IIKaJaM CYObEKTHBHOIO COLUAIBLHOTO
onarononyuus (ornpocuuk Danylchenko, 2018) (ta6:x. 2).

Tabauya 2. Cpeonue 3nauenus no wKaiam cyobeKmueHoz0 COYUAIbHO20 O1A20N0IyHUA
(Onpocuuk cydvekmueno2o coyuanvnozo onazonoayuusa T.B. /lanunvuenxo)
Table 2 Average values for the subjective social well-being scales
(the Questionnaire of Subjective Social Well-Being) (Danylchenko, 2018)

Ixane! CpenHee 3HaUYCHHUE
ConmanbHas 3aMETHOCTD 41,72
CornumanpHasi JUCTaHTHOCTH 19,51
Xoporire OTHOIIEHUS ¢ OJIM3bKUMU 37,25
ConuanpHOe 0J100peHHE 35,44
[TonoxuTenpHbIE COMATIbHBIE YOCKACHUS 20,60
CyOBbeKTHBHOE COLMATBLHOE OJIATOMOIyYHE 115,44

Bce mokazatenu mo mkaiaM CyObeKTHBHOTO COITMAIBHOTO OJIarOMOTyqH s
CTYJIEHTOB HaXOMSTCS HA CPEIHEM YPOBHE BBIPKEHHOCTH. TOJIBKO TO IIKaJe
«[TomoxuTenpHBIE COLMATbHBIC YOSKICHHS» TOKAa3aTeIM HaXOIATCS Ha YPOBHE
BBIIIIE CPETHEr0. ITO CBUIIETEIHCTBYET O TOM, UYTO Y CTYACHUECKON MOJIOJICKH B
CTPYKType COLMATIBHBIX MOTPEOHOCTE B OJMHAKOBOH CTEMEHU MPOSBIISIOTCS:
COIMAIBHOE OJIOOpEHME, COIHMAIbHOE NPHUHSATHE, COIMajIbHAs 3aMETHOCTH,
XOPOIITUE OTHOMIECHUS ¢ OJIM3KUMHU. DTH PE3yJIbTAThl COTIACYIOTCS C PACTYIIUM
00BEMOM HAyYHBIX JAHHBIX, KOTOPBIE MOJTBEPKIAIOT BaXKHOCTH MO3UTHUBHBIX
OTHOIICHWHA C JPYTUMH JIIOJbMH, HAJIWYUAS TOJICPKKHA OKPYKAIOIIHX,
OIYIIEHUS B3aWMOCBSI3M C HHMH, YTO BIMSCT HA TEPEKUBAHUS HAICHKIPI,
0J1IaroIapHOCTH U YAOBIIETBOPECHHOCTH kHU3HBIO B 1ieiaom (Taylor, 2011; Kern,
Waters, Adler, & White, 2015).

Jlis manpHEHIIero aHaiv3a U3y4aluch OCOOEHHOCTH MPOSIBICHUS TICHXO-
JOTHYECKOTO M CYOBEKTHBHOTO COITMAIBHOTO OJaromoiydusi y MOHOWIEH |
nesymiek. [1o moka3aTensaM mkain ICUXOJIOTHYECKOTO OJIaronoydusi BBISIBICHO
3HAYUMOE OTJIMYHE TOJIbKO TO IIKaje aBTOHOMHUHU: OHOIIA UMEIOT 3HAYMMO
BbIIIe Toka3aTenu, yeM aeByinku (U=332; p=.047). OTHOCHTEIBHO CYOBEKTHB-
HOTO COIIMAJILHOTO OJIarorMoyursi BBISIBICHO, YTO JEBYIIKH UMEIOT 3HAYUMO
BBIIIIC TIOKA3aTeJIM 10 IIKaJe «XOPOIINE OTHOMIEHUS C OJIM3KUMH», II0
cpaBaeHHIO ¢ ToHOMmamu (t=1,846; p=.049). [TomoOHbBIC TCHICHITNHN (3HAYMMOCTh
JUTSL J)KEHIIIMH XOPOIIUX OTHOIIEHUH ¢ OJM3KUMH JIIOJIbMH) MPOCIICKUBAIOTCS U B
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Oojsiee paHHUX WCCIEIOBAHMUSIX IICHXOJorndeckoro Omaromonyuns (Ruini,
Ottolini, Rafanelli, Tossani, Ryff, & Fava, 2003).

Jlns  ompeneneHus CBA3€H  MEXIy —IIKaJaMH  IICUXOJOTHYECKOTO
Onmarononyunss U CyOBEKTUBHOTO COIMAIBLHOTO OJAromoay4dusi UCTIOIb30BaJIC
KOPPENSIIIMOHHBINA aHAJIN3.

[Icuxonorudeckoe O1aromoiaydre CTYAEHTOB CBA3aHO C CYOBEKTHBHBIM
coranbHpIM Onaronomyuuem (r=.423; p<.01) u ero mKamamu: COUUAILHON
3ameTHOCThIO (1=.313; p<.01), xopommmu oTHOIICHUsIME ¢ Onm3kumu (r=.480;
p<.01), commaneHpiM omoOpenuem (r=.247; p<.05) ©u MOJOKHUTEILHBIMU
coupanbHbiMu yoexaenusimu (r=.412; p<.01). B cBow ouepenb, CyObEKTHBHOE
COIMAJILHOE OJIaroIoy4Yre CBSI3aHO CO INMKAJIaMU IICHUXOJIOTHYECKOTro OJiaro-
HOJYYHsI: TOJIOKUTENbHBIMUA oOTHOmeHusMu (r=.315; p<.01), ynpaBiaecHHEeM
okpyxkaromieir cpenoit (r=.481; p<.01), muunoctHbiM poctom (r=,247; p<.05),
nessaMu B sku3HU (1=.416; p<.01). JINYHOCTHBII POCT U TOCTHKCHHE IICJICH caMu
1o cebe He JAr0T JUYHOCTU OIIYIIECHHE MCUXOJIOTUIECKOrO Oaronoiayqns 0e3
TIOJIOXKHUTEITHHON MX OIEHKU CO CTOPOHBI COIIMATBHOTO OKPYKEHHUSI.

Jlnst 0000MIeH ST CTPYKTYPHBIX KOMITOHEHTOB TICHXOJIOTHYECKOTO OJiaro-
TIOJTYYHsI HCTIOJTB30BAJICS (DAaKTOPHBIN aHATN3 METOJOM TJIaBHBIX KOMIIOHEHTOB C
OOJMMUH BpaIlleHUEM JIJIsl TPYIIN FOHOIICH M IEBYIIEK C IENbI0 OMPEICICHUS UX
O0COOCHHOCTEH B 3aBHCHMOCTH OT Moja. AHalW3 aJeKBaTHOCTH (HaKTOPHOMH
MOJIeJI C TIOMOIIBIO KpuTepus chepuaHocTr bapTierta u Mepa BIOOPOUYHOM
anexkBatHocTu  Kaiizepa-Meiiepa-Onkuna (KMO) noarBepawn — 1ieseco-
o0pa3HOCTh AanpHEHIIero (PakTOPHOrO aHamu3a AJs IBYX MOJIENeH, TOCKOJIbKY
kputepuii baprierra (p<.001) m KMO (.597 (ronomm) m .588 (neBymikwm))
SIBJIICTCS JOCTATOYHBIM JUISI €70 TTPOBEICHUSI.

B pesyibTare BbIEICHB TPH (HAKTOpA TCHXOJOTHYECKOTO OJIArOIOTyIHs
IOHOIIIEH, KOTOphle OOBACHAIOT 84% COBMECTHOM IUCHEPCUU KyMYJSTUBHOTO
nokaszatens (tadi. 3).

dakTopaMy  TICHMXOJOTHYECKOTO  OJIaromoyiyuusi  IOHOIICH-CTYJICHTOB
SIBJIICTCS KaK JIMYHOCTHBIC XapaKTEPUCTHKH, KOTOPBIC MPEANOIaraloT aKTHBHYIO
KU3HEHHYIO TIO3UIINIO, 11€71€00pa30BaHre U JIMIYHOCTHBIA POCT, a TaKXke TOJ0-
KUTEIbHBIA MOCBII CO CTOPOHBI COIMYMa W yMEHHE CTPOUTH 3(P(HEeKTHBHOE
B3aUMOJICCTBUE C OKPYKAOIMUMU. O COOTHOLICHUU COLIMAJILHOTO KOHTEKCTA U
JIMYHOCTHBIX OCOOCHHOCTEeH Kak HEOOXOIUMOTO YCIOBHSI TICHXOJOTHYECKOTO
pocTa, IMEJOCTHOCTH H OJarornoyiydusi JIMYHOCTH, YIOMHHACTCS B TEOPHUIX
MOTHBAIMK M KoHuenuu norpedHocteit (Self-determination theory). Tak,
pa3IMYHBIE TPOLIECCHI 11eTe00pa3oBaHus MO-pa3sHOMY CBsi3aHbl C A(h(HEKTUB-
HOCTBIO ¥ OJIarornojiydueM JIMYHOCTH, a pa3Hble COJACpKaHHS IIeliel, — C
Ka4eCTBOM ITOBEJICHUS M TICUXHYECKOTO 370POBBS (Hampumep, OJOKHMpOBaHHUE
ABTOHOMUHU TIPUBOJAWT K CHW)KCHHIO MOTHUBAuu, JS(OQEeKTUBHOCTH W

onarononyuuns) (Deci & Ryan, 2000).
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Tabnuya 3. @akmopHsle HAZPY3KU NOKA3amesieil HCUX0I02UYECK020 O1a20nony U
OHOULell
Table 3 Factor loads for the indicators of boys’ psychological well-being
(Kovalenko, Hryshchuk, & Rohal, this study)

No |  Hasmanue (axTopa [ xansl % nucnepcun
1 | Camonocratounocth | Llenb B xu3uu (,932) 47%
JlnanoctHsi poct (,913)
Camornpunsrue (,901)
Yupasienue cpenoii (,810)
Astonomus (,693)

2 CornmanbpHoe Conmanbaoe ogoopenue (,959) 28%
o100peHue CoumasnbHas AMCTaHTHOCTS (-,903)
Xopotue oTHOIICHUS ¢ On3bkumMu (,864)
CoumasbHas 3aMeTHOCTH (,854)
[TonoxkureapHoe oTHOIICHHE (,645)

3 CoruanpHas [MonoxurensHbie oTHOMIEHUs (,930) 9%
AKTHBHOCTD [onoxkureapHoe oTHOIICHHE (,546)
VYupasienue cpenoii (,542)

JIJIs TpyIIIBI IEBYIIEK-CTYICHTOK BBIICICHBI TaKXKe TpU (DaKTopa, KOTOPhIC
o0wsicHst0T 78,5% coBMecTHOM auctiepcuu (Tadu. 4).

Tabauya 4. @akmopHble Hazpy3KU HOKa3ameJieil HCUX0102UYeCK020 O1az0noIyuus
oesyuiex
Table 4 Factor loads for the indicators of girls” psychological well-being
(Kovalenko, Hryshchuk, & Rohal, this study)

Ne Ha3zBanue dakropa [xans! % pucnepcun
1 | CamocoBepmiencTBoBanue/ | JlImunoctHeI poct (,893) 51,9%
Camopeanu3anus AtoHomus (,839)

Camornpunsrue (,829)
[MonoxurensHble oTHOMIEHUs (,811)
Iens B xu3nm (,812)

2 | CoumanbHas 3ameTHOCTh | ConmanbHas 3aMeTHOCTH (,893) 19,6%
(ITy6nmuHOCTB) CyOBeKTHBHOE COIHATIbHOE
omarononyune (,895)

CommanbHoe ofgoopenue (,828)
Xopolire OTHOIIEHUS ¢ OITU3KUMHU
(,745)

3 ComuanpHas OJIM30CTh CoumasbHas AMCTAaHTHOCTS (-,858) 7%
Xoporire OTHOUICHUS ¢ OJIM3KUMHU
(,743)

[TonoxuTenbHbIC COITHATTbHBIC
yoexaenus (,657)
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dakTopamMu MCUXOJIOTHYECKOr0 OJaronoayyus 1eBYIIEK-CTYI€HTOK TaKXe
SBJISIFOTCS JIMYHOCTHBIE XapaKTEPUCTUKH, CBSI3aHHBIE C caMoOpeanu3aluuend u
CaMOyCOBEPIIEHCTBOBAHMEM, BKIIFOUAOIIME JJUYHOCTHBIN POCT U LEIU B KU3HH,
a TaKXe TMOJOXKUTEIbHbIE OTHOHIEHUA. KpoMe 3TOro, B ICHXOJIOTHYECKOM
OJlaronoyiydyuu JeBYyIIEeK Oojiee 3HAYMMOW SIBJISIETCS coluaibHas cdepa,
KOTOpasi COAEPKUT XOPOUIME OTHOILICHUSI C OKPYKEHHUEM U IOJIOKUTEIBHYIO
oOpaTHyl0 CBsI3b OT Hero. B oTiauume OT IOHOWIEH, Y KOTOpPBIX (akTop
CaMOJIOCTaTOYHOCTH MpEAroJiaraeT JUYHOCTHBIE JOCTHXKEHUs O0e3 yuera
XapaKTEPUCTUK COLMyMa, Yy JEBYLIEK Bce (AKTOPbl ICHUXOJIOTHYECKOrO
OJaromoay4yus COAEpKaT COIMAIBbHBIC XAPaKTEPUCTUKU: KAaK MyOJUYHOCTH B
COIIMAJIbBHOM OKPY>KEHHH, TaK U OJIM30CTh B OTHOIIEHUSAX HA PA3HBIX YPOBHSX.
Takue OTHOLIEHUSI CTPOSTCS MPEUMYIIECTBEHHO Ha  IMOJOXKUTEIbHBIX
yOSXKICHUAX M AMOIMAX (Bepa B IIIOJCH, WX YECTHOCTh, JOOpPOTYy H T.II.).
[TomoGHBIE pe3yabTaThl BHITISIAT BIOJHE 00OCHOBAaHHBIMH, TaK KaK MOSBIISIETCS
BCE OOJIbIIIE JAHHBIX O CBSA3U MEXKAY MOJOKUTEILHBIMU MOLUSIMHU U JAPYTUMH
MOJIOKHUTENbHBIMUA ~pE3yJIbTaTaMM, BKIIOYasl ycmex Ha paldoTe, XOpollue
oTHOIIIeHUs W Jiydiiee 3mopoBbe (€.g. Howell, Kern, & Lyubomirsky, 2007;
Lyubomirsky, King, & Diener, 2005).

BriBOALI
Conclusions

OMIIUPUYECKOE  MCCIEIOBAaHUE  ICHUXOJOTHYECKOro  OJaronoiyuus
CTYJICHTOB J1aJI0 BO3MOKHOCTb BBISIBUTh €0 XapAaKTEPUCTUKH, CBA3HU C IPYTUMH
XapaKTepUCTUKAMU JINYHOCTU U (PAKTOPBHI.

[Tokazarenn TICUXOJIOTMYECKOTO OJIaronoyydyusi IOHOIIEH U JEeBYILIEK
CXOOHBI W HMEIT CPEAHUM YpPOBEHb BBIPAKEHHOCTH, XOTS BBISBICHBI
ornpezesieHHble 0COOEHHOCTHU. JIeBYIIKM MMEIOT BBIIIE [MOKA3aTe€IN OTHOILIECHUMN
¢ OJMU3KUMH, MO CPABHEHUIO C FOHOIIAMH, KOTOPbHIE MMEIOT BBILIE MMOKA3aTEIH
ABTOHOMHMH:  CTpeMJICHHE  OBITh  HE3aBUCHUMBIMH, CaMOCTOSITEJIbHBIMH,
IPUHUMATh pelIeHUs 0€3 yueTa MHEHHUI OKpYKatoLUX JIFOJIEH.

[Icuxonornueckoe OJIaronojgyyue CTYIAEHTOB CBSI3AHO C CyOBEKTUBHBIM
COLMANBHBIM  OJaromoiay4veM, a TakkKe €ro HIKaJaMH: COLUaJIbHON
3aMETHOCTBIO, XOPOLIMMHU  OTHOLIEHUSMH C  OJIM3KUMH, COLMAIbHBIM
0100peHreM U TIOJIOKUTEIBHBIMU COLIMATbHBIMU YOexKaeHUSIMU. CyOBEeKTUBHOE
COLIMAJIbHOE  0JIaronoylydue CTYJEHTOB CBSI3aHO C  IOJIOKUTEIbHBIMU
OTHOIIECHUSAMH, YIPABICHUEM OKpYKaIOWEH cpeaod, JUYHOCTHBIM POCTOM,
nenssMu B KM3HU. [loaTOMy MOXHO TOBOPUTH O TOM, 4YTO JIMYHOCTHBIE
JOCTUKEHHUsI caMU 1O ce0e He JAENalT CTYACHTOB OJaronojlydHbIMH Oe€3
HOJIOKUTENBHON X OLIEHKH CO CTOPOHBI COIL[MAJIBHOTO OKPY>KEHUS.
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Pesynbrartel  ¢akTOpHOTO  aHanmM3a  MOKa3anw, 4YTO  (haKTopamu
MICUXOJIOTHYECKOTO OJIaronoiyunsi OHOIIEH SIBISIOTCA: CaMOJOCTaTOYHOCTh
(4eTKOCTh JKU3HEHHOW IeM M 3ajad, IMOMCK IyTed JIMYHOCTHOTO pOCTa,
MOJIOKUTEIBHOE OTHOIIIEHHE K ce0e, BIACTh U KOMIIETEHTHOCTh B YIPABJICHUU
OKPYIKAIOIIMMHU JIFOJIbMH, CAMOCTOSITCIILHOCTh U HE3aBHCHMOCTB); COIMAIBLHOE
on00peHue (MOTpeOHOCT, B OAOOPEHUM CO CTOPOHBI OKPYXKEHHs, KOTOPOE
JIOCTUTaeTCs Yepe3 MoAepKaHue XOPOIIMX OTHOIIEHUM ¢ OJIM3KUMU JTIOAbMU);
COIlMAJIbHAS AKTUBHOCTH (MOCTpoeHHe JPPEKTUBHOTO B3aUMOJICHCTBUS C
OKpY>KEHHEM W KOHTPOJIb HaJl BHEIIHEH NeATeIHbHOCTHIO).

[Icuxonoruueckoe Onaromnoyiyure JEBYIIEK Takke UMeeT Tpu (akropa:
CaMOYCOBEpIICHCTBOBaHKE/ caMopeain3alus (CTpeMIIEHNE K Pa3BUTHIO, IOUCKY
HOBOT'O U BBICOKMH YPOBEHb CaMOCTOSITEJIbHOCTH); COLIMAjbHasi 3aMETHOCTh
(my6nuaHOCTE) (YBEPEHHOCTHh B ce0e, COIMaIbHOE B3aMMOJICHCTBHE, KOTOPOE
IPOSIBIISIETCS. B XOPOUINX OTHOUICHUSIX C OKPYXEHHEM); COIalibHasl OJIM30CTh,
KOTOpasi CTPOUTCS Ha MOJIOKUTEIHbHOM OTHOIIEHUHU K OKPYKAIOIIUM JIFOJISIM.

Summary

The article purpose is to study the characteristics and factors of students’ psychological
well-being. The basic approaches (theoretical and practical) to psychological well-being
studies are considered. The study was based on C. Ryff’s model, according to which
psychological well-being is a complex, integral phenomenon that characterizes an
individual’s positive functioning and is expressed in the subjective experience of life
satisfaction, realization of one’s own potential and depends on the subjective quality of an
individual’s communication with others. The empirical research tools used in the study are:
Ryff's Six-factor Model of Psychological Well-being and the Questionnaire of Subjective
Social Well-Being (T.V. Danylchenko).

The main characteristics of modern students’ psychological profile are: independence,
self-sufficiency, clearly set goals and understood ways of their implementation, a large
number of trusting relationships with other people and a moderate level of control over life
situations.

There are differences in the psychological well-being indicators of boys and girls: girls
have better and closer relationships with the nearest and dearest, boys demonstrate higher
autonomy. The article shows that students’ psychological well-being is associated with their
subjective social well-being: personal achievements alone do not make students feel
psychologically well without their positive assessment from the side of their social
environment.

Based on the factor analysis results, students’ psychological well-being factors
depending on their gender are identified. Boy’s psychological well-being factors are: self-
sufficiency (self-support and independence, clarity of life goals and objectives, the search for
ways of personal growth, a positive attitude towards oneself, power and competence in
managing people around), social approval (the need for approval from people around, which
is achieved via good relations with loved ones) and social activity (building effective
interaction with the environment and control over external activities); those of girls are: self-
improvement / self-realization (desire for development, search for novelty and high

104



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume VII, May 22" -23", 2020. 95-107

independence), social noticeability (publicity) (self-confidence, social interaction, which
manifests itself in a good relationship with a neighbor), social proximity (positive attitudes
towards people around).

JIureparypa
References

Alesina, A., Di Tella, R., & MacCulloch, R. (2004). Inequality and happiness: are Europeans
and Americans different? Journal of Public Economics, 88(9-10), 2009-2042. DOI:
10.1016/j.jpubeco.2003.07.006

Batz, C., & Tay, L. (2018). Gender differences in subjective well-being. In E. Diener, S.
Oishi, L. Tay (Eds.), Handbook of well-being. Salt Lake City, UT: DEF Publishers.
Retrieved from
https://www.researchgate.net/publication/321058044 Gender_Differences_in_Subjectiv
e_Well-Being

Berry, J.W., & Sabatier, C. (2011). Variations in the assessment of acculturation attitudes:
Their relationships with psychological wellbeing. International Journal of Intercultural
Relations, 35(5), 658-669. https://doi.org/10.1016/j.ijintrel.2011.02.002

Burris, J.L., Brechting, E.H., Salsman, J., & Carlson, C.R. (2009). Factors associated with the
psychological well-being and distress of university students. Journal Of American
College Health, 57(5), 536-544. https://doi.org/10.3200/JACH.57.5.536-544

Danylchenko, T.V. (2018). Psyxolohiya sub’yektyvnoho social*noho blahopoluchchya: dis.
... d-ra psyxol. n.: spec: 19.00.05 «social"na psyxolohiya; psyxolohiya socialnoyi
roboty». Kyiv. Retrieved from
http://scc.univ.kiev.ua/upload/iblock/e13/dis_Danilchenko%20T.%20V..pdf

Deci, E.L., & Ryan, R.M. (2000). The "what" and "why" of goal pursuits: Human needs and
the self-determination of behavior. Psychological Inquiry, 11(4), 227-268. DOI:
10.1207/S15327965PL11104_01

Diener, E. (2009). The science of well-being: the collected works. Social Indicators Research
Series, 37, 274. http://doi.org/10.1007/978-90-481-2350-6

Diener, E., & Suh, M.E. (1997). Subjective Well-being and Age: An International Analysis.
In K. Warner Schaie (Eds.), Annual Review of Gerontology and Geriatrics, Volume 17:
Focus on Emotion and Adult Development, Springer Publishing Company, 384.
Retrieved from https://goo-gl.su/EmjrKjX

Eagly, A.-H., & Karau, S.J. (2002). Role congruity theory of prejudice toward female leaders.
Psychological Review, 109(3), 573-598. Retrieved from http://web.pdx.edu/~mev/
pdf/Eagley Karau.pdf

Howell, R.T., Kern, M.L., & Lyubomirsky, S. (2007). Health benefits: Meta-analytically
determining the impact of well-being on objective health outcomes. Health Psychology
Review, 1, 83-136. DOI: https://doi.org/10.1080/17437190701492486

Huppert, F.A., Baylis, N., & Keverne, B. (Eds.) (2005). The science of well-being. Oxford:
Oxford University Press. Retrieved from https://goo-gl.su/BFUb

Huppert, F.A. (2014). The state of wellbeing science:Concepts, measures, interventions, and
policies. In F. A.Huppert & C. L. Cooper (Eds.), Wellbeing: A completereference guide:
Interventions and policies to enhance well-being. Vol. IV. (pp. 1-50). Oxford: Wiley
Blackwell. Retrieved from
https://pdfs.semanticscholar.org/7c8f/38ebb05092104f1e224b33ed41c07db74216.pdf

105


https://www.researchgate.net/publication/321058044_Gender_Differences_in_Subjective_Well-Being
https://www.researchgate.net/publication/321058044_Gender_Differences_in_Subjective_Well-Being
https://psycnet.apa.org/doi/10.1016/j.ijintrel.2011.02.002
https://doi.org/10.3200/JACH.57.5.536-544
http://scc.univ.kiev.ua/upload/iblock/e13/dis_Danilchenko%20T.%20V..pdf
http://doi.org/10.1007/978-90-481-2350-6
https://goo-gl.su/EmjrKjX
http://web.pdx.edu/%7Emev/pdf/Eagley_Karau.pdf
http://web.pdx.edu/%7Emev/pdf/Eagley_Karau.pdf
https://doi.org/10.1080/17437190701492486
https://goo-gl.su/BFUb
https://pdfs.semanticscholar.org/7c8f/38ebb05092104f1e224b33ed41c07db74216.pdf

Kovalenko et al., 2020. Ocobennocmu ncuxonoeuuecko2o 61a2onoayqus
CMYOeH4ecKol MOI00eHCU

Kahneman, D., & Tversky, A. (Eds.). (2000). Choices, values and frames. New York:
Cambridge University Press. DOI: https://doi.org/10.1142/9789814417358 0016
Linley, P.A., Maltby, J., Wood, A.M., Osborne, G., & Hurling, R. (2009). Measuring
happiness: The higher order factor structure of subjective and psychological well-being
measures. Personality and Individual Differences, 47(8), 878-884. DOIl:
https://doi.org/10.1016/j.paid.2009.07.010

Lyubomirsky, S., King, L.A., & Diener, E. (2005). The benefits of frequent positive affect:
Does happiness lead to success? Psychological Bulletin, 131, 803-855. DOI:
10.1037/0033-2909.131.6.803

Magnus, K., & Diener, E. (1991). A longitudinal analysis of personality, life events, and
subjective well-being, Paper presented at the Sixty-third Annual Meeting of the
Midwestern Psychological Association (May 2-4), Chicago. Retrieved from
http://worlddatabaseofhappiness.eur.nl/hap_bib/freetexts/magnus_k_1991.pdf

Margaret, L., Kern, Lea E., Waters, A.A., & Mathew, A. White (2015). A multidimensional
approach to measuring well-being in students: Applicationof the PERMA framework.
The Journal of Positive Psychology, 10(3), 262-271. DOI: https://doi.org/10.1080/
17439760.2014.936962

Meisenberg, G., & Woodley of Menie, M. (2015). Gender Differences in Subjective Well-
Being and Their Relationships with Gender Equality. Journal of Happiness Studies, 16,
1539-1555. DOI: https://doi.org/10.1007/s10902-014-9577-5

Qishi, S., & Diener, E. (2014). Residents of Poor Nations Have a Greater Sense of Meaning in
Life Than Residents of Wealthy Nations. Psychological Science, 25(2), 422-430. DOI:
https://doi.org/10.1177/0956797613507286

Peterson, C. (2006). A primer in positive psychology. New York, NY: Oxford University
Press. DOI: 10.2304/plat.2007.6.2.160

Phinney, J.S., Horenczyk, G., Liebkind, K., & WVedder, P. (2001). Ethnic Identity,
Immigration, and Well-Being: An Interactional Perspective. Journal of Social Issues,
57, 493-510. DOI: https://doi.org/10.1111/0022-4537.00225

Ridner, S., Newton, K., Staten, R., Crawford, T., & Hall, L. (2015). Predictors of well-being
among college students. Journal of American College Health, 64(2), 116-124. DOI:
10.1080/07448481.2015.1085057

Rgysamb, E., Harris, J.R., Magnus, P., Vittersg, J., & Tambs, K. (2002). Subjective well-
being: Sex-specific effects of genetic and environmental factors. Personality and
Individual Differences, 32(2), 211-223. DOI: https://doi.org/10.1016/S0191-
8869(01)00019-8

Ruini, C., Ottolini, F., Rafanelli, C., Tossani, E., Ryff, C.D., & Fava, G.A. (2003). The
relationship of psychological well-being to distress and personality. Psychotherapy and
Psychosomatics, 72(5), 268-275. DOI: https://doi.org/10.1159/000071898

Ruth, M.S.L., & Napier, J. (2014). Gender Inequality and Subjective Well-Being. In
Michalos A.C. (Eds.), Encyclopedia of Quality of Life and Well-Being Research.
Springer, Dordrecht. DOI: https://doi.org/10.1007/978-94-007-0753-5

Ryff, C.D. (1995). Psychological Well-Being in Adult Life. Current Directions in
Psychological ~ Science, 4, 99-104. DOI: http://dx.doi.org/10.1111/1467-
8721.ep10772395

Salami, S. (2010). Emotional intelligence, self-efficacy, psychological well-being and
students attitudes: Implications for quality education. European Journal of Educational
Studies, 2, 247-257. Retrieved from https://www.researchgate.net/publication/
266419723

106


https://doi.org/10.1142/9789814417358_0016
https://psycnet.apa.org/doi/10.1016/j.paid.2009.07.010
http://worlddatabaseofhappiness.eur.nl/hap_bib/freetexts/magnus_k_1991.pdf
https://doi.org/10.1080/17439760.2014.936962
https://doi.org/10.1080/17439760.2014.936962
https://doi.org/10.1007/s10902-014-9577-5
https://doi.org/10.1177/0956797613507286
https://doi.org/10.1111/0022-4537.00225
https://psycnet.apa.org/doi/10.1016/S0191-8869(01)00019-8
https://psycnet.apa.org/doi/10.1016/S0191-8869(01)00019-8
https://www-1ncbi-1nlm-1nih-1gov-100000acl0218.buhan.kul.pl/pubmed/?term=Ruini%20C%5BAuthor%5D&cauthor=true&cauthor_uid=12920331
https://www-1ncbi-1nlm-1nih-1gov-100000acl0218.buhan.kul.pl/pubmed/?term=Ottolini%20F%5BAuthor%5D&cauthor=true&cauthor_uid=12920331
https://www-1ncbi-1nlm-1nih-1gov-100000acl0218.buhan.kul.pl/pubmed/?term=Rafanelli%20C%5BAuthor%5D&cauthor=true&cauthor_uid=12920331
https://www-1ncbi-1nlm-1nih-1gov-100000acl0218.buhan.kul.pl/pubmed/?term=Tossani%20E%5BAuthor%5D&cauthor=true&cauthor_uid=12920331
https://www-1ncbi-1nlm-1nih-1gov-100000acl0218.buhan.kul.pl/pubmed/?term=Ryff%20CD%5BAuthor%5D&cauthor=true&cauthor_uid=12920331
https://www-1ncbi-1nlm-1nih-1gov-100000acl0218.buhan.kul.pl/pubmed/?term=Fava%20GA%5BAuthor%5D&cauthor=true&cauthor_uid=12920331
https://doi.org/10.1159/000071898
https://doi.org/10.1007/978-94-007-0753-5
http://dx.doi.org/10.1111/1467-8721.ep10772395
http://dx.doi.org/10.1111/1467-8721.ep10772395
https://www.researchgate.net/publication/266419723
https://www.researchgate.net/publication/266419723

SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume VII, May 22" -23", 2020. 95-107

Serdiuk, L. (2011). Psychological well-being of future specialists in the integrated educational
environment and the factors of its formation. Social welfare. Interdisciplinary approach,
1(1), 44-51. Retrieved from http://socialwelfare.eu/index.php/sw/article/view/178/135

Sujoldzi¢, A., & Lucia, A. (2007). A cross-cultural study of adolescents--BMI, body image
and psychological well-being. Collegium antropologicum, 31, 123-30. Retrieved from
https://www.researchgate.net/publication/6239941 A _cross-
cultural_study_of adolescents--BMI_body_image_and_psychological_well-being

Taylor, S.E. (2011). Social support: A review. In H.S. Friedman (Ed.), The Oxford handbook
of health psychology (pp. 189-214). New York, NY: Oxford University Press. DOI:
10.1093/0xfordhb/9780195342819.013.0009

Tesch-Romer, C., Motel-Klingebiel, A., & Tomasik, M. J. (2008). Gender differences in
subjective well-being: Comparing societies with respect to gender equality. Social
Indicators Research, 85(2), 329-349. DOI: https://doi.org/10.1007/s11205-007-9133-3

Waters, L. (2014). Balancing the curriculum: Teaching gratitude, hope and resilience. In H.
Sykes (Ed.), A love of Ideas (pp. 117-124). Albert Park: Future Leaders Press. Retrieved
from https://www.strengthswitch.com/wp-content/uploads/2017/05/Waters-2014-balan
cing-the-curriculum-teaching-hope-gratitude-and-resilience.pdf

World Health Organisation. (2001). The world health report—Mental health: New
understanding, new hope. Geneva: World Health Organisation. Retrieved from
https://apps.who.int/iris/handle/10665/42390

107


http://socialwelfare.eu/index.php/sw/article/view/178/135
https://www.researchgate.net/publication/6239941_A_cross-cultural_study_of_adolescents--BMI_body_image_and_psychological_well-being
https://www.researchgate.net/publication/6239941_A_cross-cultural_study_of_adolescents--BMI_body_image_and_psychological_well-being
https://psycnet.apa.org/doi/10.1007/s11205-007-9133-3
https://www.strengthswitch.com/wp-content/uploads/2017/05/Waters-2014-balancing-the-curriculum-teaching-hope-gratitude-and-resilience.pdf
https://www.strengthswitch.com/wp-content/uploads/2017/05/Waters-2014-balancing-the-curriculum-teaching-hope-gratitude-and-resilience.pdf
https://apps.who.int/iris/handle/10665/42390

SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume VII, May 22" -23" 2020. 108-117

THE MEDIATION EFFECT OF SELF-ESTEEM ON
THE RELATIONSHIP BETWEEN PERSONALITY
TRAITS AND COLLECTIVE SELF-ESTEEM IN THE
SAMPLE OF LATVIAN ARTS THERAPISTS

Zane Krieke
Riga Stradin$ University, Latvia

Kristine Martinsone
Riga Stradin$ University, Latvia

Viktorija Perepjolkina

Riga Stradin$ University, Latvia

Abstract. The purpose of this study was to examine the relationship among personality traits,
self-esteem and collective self-esteem of Latvian Arts therapists and specifically to examine a
potentially mediating role of self-esteem on the correlation between personality traits and
collective self-esteem. The sample of the study consisted of 81 Arts therapists of whom data for
74 AT were analysed. The data were collected by Latvian Personality Inventory (LPI-v3),
Collective Self-Esteem Scale (CSES), Rosenberg Self-Esteem Scale (RSES) including the
demographic data. Pearson correlations indicated significant negative moderate correlation
between self-esteem and LPI scale Neuroticism, positive moderate correlation between self-
esteem and CSES scale Membership self-esteem and between LPI scale Neuroticism and CSES
scale Membership self-esteem, therefore mediation analysis was applied to examine the effect
of self-esteem on a relationship between Neuroticism and Membership Self-Esteem. Sobel test
was used to test the significance of a mediation effect. Results indicated Self-esteem as a
significant mediator in the relationship between Neuroticism and Membership self-esteem. The
findings of this research suggest that emotional stability and self-esteem influence Latvian Arts
therapist’s sense of identifying themselves as members with their professional group. These
results are important for further development of Latvian Arts therapist profession to strengthen
Art therapist’s professional identity.

Keywords: arts therapists, personality traits, self-esteem, collective self-esteem.

Introduction

The profession of Arts therapists’ in Latvia has experienced rapid growth
over different time periods, including various changes in the legal framework and
the curriculum. Each period marks differences in the professional activities, for
example changes in occupational status, therefore generating several generations
of Latvian Arts therapists (Martinsone, 2016). Thus, Arts therapist’s perspective
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about their status and role has developed according to the specifics of each time
period which were influenced by the political and economic situation in the
country, cultural and artistic traditions, human resources and availability, as well
as existing legal regulations (Martinsone, Mihailova, Mihailovs, Majore-
Ditsele, & Paipare, 2008). Due to the previously mentioned various changes in the
profession’s development, Arts therapists regarding their professional group can
describe themselves by using “I” or “We” title, and therefore a question arises to
what extent these titles are related. Thus, the intention of this article is to discuss
the links between individual and social factors which influence the sense of
belonging to the professional group. The connection between personality traits
and profession have been widely discussed in the literature (Edwards, 1991,
Kristof-Brown, 2007), as well as the importance of the collective self-esteem in
terms of occupational level (Yu, 2008). Moreover, self-esteem is one of the
phenomena related to the “I” concept, for example, to personality traits
(Weidmann, Lederman, Robins, Gomez, & Grob, 2018), as well as to “We” or the
collective identity (Sharma & Agarwala, 2013), but there is a lack of research
studying the relationships among these three concepts.

Personality traits are defined as dimensions that characterize differences in
thinking, feelings, and action of an individual (Costa & McCrae, 1992). The Five-
Factor Model, its analogue based on the lexical studies — The Big Five model
(Goldberg, 1990), and the HEXACO model (Lee & Ashton, 2004) are most used
in the research to conceptualize human personality. Personality factors within the
Five-Factor Model include Neuroticism, Openness, Extraversion, Agreeableness
and Conscientiousness whereas HEXACO model as personality characteristics
include Extraversion, Emotionality, Openness to Experiences, Agreeableness,
Conscientiousness and Honesty - Humility. One of the definitions of personality
traits distinguish that “Personality traits are the relatively enduring patterns of
thoughts, feelings, and behaviors that reflect the tendency to respond in certain
ways under certain circumstances” (Roberts, 2009, p.140). Although personality
traits are considered as relatively stable factors, though traits can change through
different stages of life (Roberts, Walton, & Viechtbauer, 2006) because of life
experiences and sociocultural environments, clinical and subclinical trials and
intentional interventions (Allemand & Fluckiger, 2017). Moreover, changes
might occur in different levels (Wruzs & Roberts, 2016) including broad level
traits (e.g. Neuroticism), habits and the states level. Theoretical models suggest
bidirectional relations among these levels which means changes can occur both
on traits and states level.

Collective self-esteem refers to the one’s perception of the importance of
membership in a social group as well as to the value of membership and emotional
significance of belonging to this group (Luhtanen & Crocker, 1992; Butler &
Constantine, 2005) and collective self-esteem is part of the collective identity
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phenomenon. Authors have been defined four aspects of collective self-esteem.
Private collective self-esteem characterizes an individual's satisfaction with
belonging to a particular social group whereas public collective self-esteem
reflects to the social assessment of the social group. The importance of identity
describes the extent to which membership of a social group is linked to an
individual's personal identity. Membership self-esteem illustrates the sense of the
value and significance within a social group. One of the research question scholars
have paid attention, is collective self-esteem and job satisfaction for professionals.
In fact, collective self-esteem has been recognized as a mediator between job
satisfaction and burnout (Yu, 2008). Research of Korean music therapists'
collective self-esteem, job satisfaction, and burnout concluded that higher scores
on collective self-esteem lead to higher job satisfaction, therefore reducing level
of burnout (Kim, 2012). It should be noted that an important aspect of the
collective self-esteem studies is the multidisciplinary team and the clarity of roles
within the team. Results indicate that music therapists working within the
multidisciplinary team show higher rates on the level of burnout than non-team
therapists (Hills, Norman, & Forster, 2000).

Self-esteem implies as “individual’s subjective evaluation of his or her worth
as a person” (Donnellan, Trzesniewski, & Robins, 2011, p. 718). More than half
century ago sociologist Morris Rosenberg developed self-esteem scale
(Rosenberg, 1965) which is widely used measure nowadays in science. Low self-
esteem is associated with one’s negative assertiveness towards self-concept
(Cast & Burke, 2002) therefore correlating to several negative outcomes such as
depression (Zeigler-Hill, 2011). Moreover, in a research study by Donnellan and
colleagues (2005) it was concluded that low self-esteem might predict potential
externalized problems in future. This means that individual with low self-esteem
might experience several problematic issues across forthcoming lifetime periods.
In opposite, high self-esteem individuals perceive themselves as worth human
beings which leads to satisfying work life (Kuster, Orth, & Meier, 2013), stronger
mental health (Tracy, Cheng, Robins, & Trzesniewski, 2009), social relationships
(Baumeister, Campbell, Krueger, & Vohs, 2003) etc. Moreover, the level of self-
esteem might be related to individual’s subjective feeling about being rejected or
In contrast — being acceptant (DeHart, Pelham, & Murray, 2004).) Thus, self-
esteem influences one’s ability to build a relationship with peer colleagues and
moreover, to sense the feeling of becoming a member of a social group.

Personality traits and self-esteem has been a broadly discussed research topic
among scholars (Weidmann et al., 2018) and it was shown that individuals with a
higher self-esteem are more emotionally stable (low neuroticism), more extravert
and conscious. Moreover, there has been found a positive correlation of self-
esteem and collective self-esteem (Sharma & Agarwala, 2013). Thus, it can be
assumed that there might be interrelation between neuroticism, extraversion,
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consciousness, self-esteem and collective self-esteem. Regarding employment,
individuals belong to particular social group, creating positive or negative self-
esteem of this group, which is also known as a collective self-esteem, and this
might influence the ability to identify oneself of who | am as a professional. As
mentioned before, Latvian Arts therapists might differ in terms of education,
curriculum, legal status, and therefore it is important to understand the factors,
which might interfere their ability to define themselves to a new professional
group. The sense of “who am I”” can change through several stages of one’s life
span. Therefore, it can be assumed that sense of ““who am I”” as a professional also
might change through developmental processes. Instead of discussing the
formation of personal or collective identity, this paper focuses on the links
between these two forms of identity. The purpose of this study was to examine
the relationship among personality traits, self-esteem and collective self-esteem
of Latvian Arts therapists (AT) and specifically to examine a potentially
mediating role of self-esteem on the correlation between personality traits and
collective self-esteem.
The main questions of this study are:
(1) What is the relationship between self-esteem and aspects of the
collective self-esteem in the sample of Latvian Arts therapists?
(2) What is the relationship between personality traits and the aspects of
the collective self-esteem in the sample of Latvian Arts therapists?
(3) Is there a mediation effect of self-esteem on relationship between any
personality trait and any aspect of the collective self-esteem in the
sample of Latvian Arts therapists?

Methods

Participants

Participants were 81 Latvian Arts therapist and the data analysed for 74 AT
(aged from 26 to 58 years). All surveys were valid for data analyses. Seven
participants scored high on a Lie scale of LPA-v3 and they were excluded for
further data analysis. Participants were Latvian Arts therapist who a) have the
second level professional higher education in health care and professional
qualification as Arts therapist specializing in one of the 4 specializations (arts,
dance and movement, music, drama) or equivalent education and b) who are
practicing as an Art therapist in one of the above mentioned specializations.

Measures

The Latvian Personality Inventory (LPA-v3; Perepjolkina & Renge, 2013)
consists of 100 self-report items which are scored on a 5-point Likert scale ranging
from 1 “strongly disagree” to 5 "strongly agree". LPA-v3 allows to assess six
personality factors (Neuroticism, Extraversion, Openness to experience,
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Agreeableness, Conscientiousness and Honesty-Humility) and 24 facets. There
are 16 items per each factor-scale, 4 items per facet-scale, and 4 additional items
for Lie scale. Ratings were made on a 5-point Likert scale ranging from
1 comlpetely disagree to 5-completely agree. Cronbach's alpha values are between
0.81 and 0.90.

Rosenberg Self-esteem Scale (Rosenberg, 1965; adapted from Latvian
(Miltuze, 1996)) contains 10 statements, which can be rated from 1 “strongly
agree" to 4 "strongly disagree". Maximum score 40; minimum - 10. A higher score
indicates a higher self-esteem. Cronbach's alpha 0.84 (a. = 0.84).

The Collective Self-Esteem Scale (Luhtanen & Crocker, 1992; adapted in
Latvian (Ezerina, Kleina, Martinsone, & Purvlice, 2018)) contains 16 statements
measuring 4 subscales (Membership Self-Esteem, Private Collective Self-Esteem,
Public Collective Self-Esteem, Importance to Identity). Each subscale consists of
4 statements which are scored by 7-point Likert scale ranging from 1 “strongly
disagree” to 7 “strongly agree”. Cronbach's alpha values are between 0.76 and
0.85.

Procedure

The online survey was distributed to the Latvian Arts therapists with the
assistance of professional associations — Latvian Arts therapies association union,
Latvian Art Therapy Association, Latvian Dance Movement Therapy
Association, Latvian Drama Therapy Association, Latvian Music Therapy
Association. Professional associations received an email with information about
the study (authors, aims, tasks, contact information, etc.) with a request to forward
the online survey to their association members. Participants were informed about
confidentiality, and each participant confirmed his / her agreement to participate
in the study by completing the questionnaire. The participants were informed that
the data would be processed and analysed in aggregate form.

Research results

The analyses started by detecting the correlations among the variables to find
answers on the first two questions of the research. Table 1 presents the outcome
of Pearson correlations analysis indicating, that self-esteem, as it was expected,
positively weekly to moderately correlate with all aspects of the collective self-
esteem, ranging from r = .23; p > .05 with Public Collective Self-Esteem to
r =.47; p <.01 with Membership Self-Esteem.

As to the answer to the second question, results show, that Neuroticism is
negatively strongly associated with self-esteem, moderately with Membership
Self-Esteem and weekly with Private Collective Self-Esteem; Openness to
Experience was found to be positively weekly correlated to the self-esteem,
Memberships Self-Esteem and Importance to Identity, but Conscientiousness is
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weekly positively associated only with Self-Esteem and Importance to ldentity
aspect of the collective self-esteem. Agreeableness was found to be weekly
positively associated only with self-esteem, bet no with any aspect of the
collective self-esteem, and Honesty-Humility is not associated no with self-
esteem, no with any aspect of the collective self-esteem.

Table 1 Correlations among personality traits, self-esteem and collective self-esteem

2. 3. 4. 5. N E (0] C A H
Scale

1. Self-Esteem A7) .23 | 317 | 28" |-.68"| .18 | .30 | .27" | .27" | .09

2. Membership o - ok ok

Self-Esteern 337 | B8 | 447 |-45T7 | -.02 | .26 19 | -03 | -.01

3. Public Collective

Self-Esteem

4. Private

Collective Self- 367 |-24"| 04 | 20 | 11 | .09 | .11

Esteem

5. Importance to

Identity
Note: * p< .05

** < 01

N = Neuroticism, E = Extraversion, O = Openness to Experience, C= Conscientiousness,
A = Agreeableness, H = Honesty-Humility.

*

63| .18 | -12 | .00 | -.06 | .13 | .10 | -.05

-19 | .17 | 26" | .28" | .06 | -.00

Regarding the third question of this research and based on the results
presented in the Table 1, Neuroticism is the only personality trait, which is
strongly enough correlated with both self-esteem and membership self-esteem.
Self-esteem has a positive moderate correlation to membership self-esteem
(r = .45; p < .01) and negative moderate correlation to Neuroticism (r = -.68;
p < .01), whereas Membership Self-Esteem has a negative moderate correlation
to Neuroticism (r = -.45; p <.01). Therefore, self-esteem might be considered as
a mediator between Neuroticism and Membership Self-Esteem. In order to
examine this, Baron and Kenny (1886) mediation model was applied.

The results (see Fig.1) showed that Neuroticism significantly predicted Self-
Esteem (B =-0.282, B =-0.681, p <.001) (path a); Self-Esteem had a significant
impact on Membership Self-Esteem (B = 0.060, p = 0.311, p < .05) after
controlling the impact of Neuroticism (path b). Moreover, the total effect (path c)
of Neuroticism on Membership Self-Esteem was significant (B = -0.036,
B =-0.451, p <.001). The direct effect (path c') of Neuroticism on Membership
Self-Esteem vanished after controlling the impact of Self-Esteem (B = -0.019,
B = -0.240, p = .091). Congruent with these results, the Sobel test indicated a
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significant mediation effect (Sobel test = -2.137, SE = .008, p = .033). Thus,
findings support a model in which self-esteem fully mediated the relationship
between Neuroticism and Membership Self-Esteem.

Self-esteem

-0.28%** (.036) 0.06* (.027)

a

c' _

Neurotici Membership self-
euroticism
-019, ns. (011) esteem

C -

Neuroticism — Memg:;iif self-
-0.036***(.008)

Figure 1 Mediation model for Neuroticism, Self-esteem and Membership self-esteem
N = 74. Values shown are unstandardized coefficients and standard errors in parentheses.
***p<.001. *p<.05

Discussion

The purpose of this study was to investigate the relationships among
personality traits, self-esteem and collective self-esteem for Latvian Arts
therapists. As results indicated significant moderate correlations among the
above-mentioned variables, mediation analysis was applied which confirmed self-
esteem as a mediator between LPI-v3 scale Neuroticism and CSES Membership
Self-Esteem.

Regarding the purpose of this paper, data indicated several important aspects.
Firstly, the findings of this study confirmed that emotional stability and self-
esteem are interrelated, which means that individuals with higher self-esteem are
more emotional stable and vice versa. Thus, it can be assumed that therapists
should work on their emotional stability. However, as discussed in the
introduction, changes in personality traits might occur in different levels, and most
common the changes occur in states than traits level. It is not impossible to change
the trait, but this might require more time and financial resources than changes in
the stated level. Therefore, it might seem more effective to strengthen one’s self-
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esteem, and there are several methods on how to do this, for example,
supervisions, self-therapy, coaching, mentoring etc. Secondly, data indicated that
individuals with higher self-esteem might also have stronger membership self-
esteem. This has also been supported already in literature as individuals with
higher self-esteem might be more active in building social relationships. This
could mean that one’s confidence in himself / herself could lead to the sense of
value and significance for a membership of some social groups. Thus, Arts
therapists who have enough self-confidence might have the same confidence
about their profession and work, therefore it might be easier for them to identify
themselves with their professional group members. In contrast, those Arts
therapists with lower self-esteem, who are unsure about themselves and who
question their worth, skills and abilities, might not identify with the professional
group as they might feel as worthless members. Thirdly, data suggest that also
emotional stability might relate to the sense of being a member of social group.

In terms of the interrelations, mediation analysis confirmed that therapist’s
sense of identifying himself / herself as a member of a group is related to
personality and mediated by self-esteem. This means that strengthening
therapist’s self-esteem could support therapist’s perspective choosing | or We
viewpoint when thinking about belonging to the professional group. As
previously mentioned, Latvian Arts therapists have experienced rapid change
through the development process of their profession. Thus, it would be important
to strengthen their ability to identify themselves with their professional group.

The main limitation of this study is the relatively small sample size. The
study can be repeated in larger sample size including more data analysis methods,
for example, including qualitative methods.

Despite the limitations, the results of this study are important for the further
development of Latvian Arts therapists profession to strengthen therapist’s
professional identity. One way on how to complete this could by strengthening
their self-esteem as professionals. This is not only important in terms of their
belonging to their professional group, but also regarding their daily work as
previous research suggest that therapists with positive self-esteem, who know
their worth, are more effective in work with clients and patients. Overall it can be
concluded that individual factors as personality and self-esteem play a role in
terms of therapist’s identification with a social group. Therefore, not only social
activities promote one’s ability to feel a member of a team, but the focus should
be also on individual factors.
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KRIEVISKI RUNAJOSO VIDUSSKOLENU VERTIBU

KONFLIKTU SALIDZINAJUMS BALTIJAS VALSTIS
Comparison of Russian-speaking Secondary School Students’
Value Conflicts in the Baltic States

Sandra Mihailova
Riga Stradin$ University, Latvia

Viktorija Perepjolkina
Riga Stradin$ University, Latvia

Abstract. In this research differences between discrepancies in evaluations of value importance
and reachability of Russian-speaking high school students from Estonia, Lithuania and Latvia
were examined. The study sample included 30 high school students from Latvia, 30 from
Estonia and 30 from Lithuania aged 16 to 18. All students completed value-rating survey
developed by Fantalova (Fantalova, 2011) and demographic questionnaire. Results have
shown that the key values in all the Baltic countries are similar: health, love, happy family and
friends. There is basically no statistically significant difference between value importance,
value reachability, and value conflicts. Statically significant differences between Latvian and
Lithuanian pupils are in the following values: beauty of nature and art, but there are
statistically significant differences between Latvian and Estonian pupils in the following values:
materially secured life, interesting work. It was found that in these three samples value conflicts
don’t creates enough tension to motivate action. It can thus be assumed that the migration of
school graduates possibly is not linked to the inability to realize the values that are important
to them in their country. As the tension between values grows, the reasons why young people
emigrate from one of the Baltic countries may be different.

Keywords: high school students, values, Baltic States, internal conflict, internal vacuum,
neutral zone.

levads
Introduction

P&c 2008. gada ekonomiskas krizes bija v&rojama liela Baltijas valstu
iedzivotaju emigracija uz arzemeém. Tacu neskatoties Uz krizes beigam, migracija
turpinas. Galvenokart ta skar tiesi jaunieSus, kas ir vertigs resurss jebkuras valsts
attistibai, un tapéc neviena valsts nav icintereséta, lai jaunieSi pamestu savu
dzimteni, kura vini ir augusi un attistjjusies. Krizes un peckrizes laika no Baltijas
valstim emigréja bezdarba dél, bet tagad — tadel, ka emigracija ir kluvusi par
zinamu socialo normu (pieméram, péc Centralas statistikas parvaldes datiem
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2018. gada no Latvijas izceloja 15,8 tiikst.). Vairums emigrantu ir jauniesi vecuma
no 18 lidz 35 gadiem. Viet€jo universitaSu absolventi dodas meklet darbu sava
specialitaté Eiropa, tiklidz sanem diplomu, tas ir, aizbrauc ne tikai bezdarbnieki,
bet arT kvalificéti specialisti, kuri ir pieprasiti darba tirgli (ERR, 2015). Tadg]
arvien aktualak klaist petit, kas rada jaunieSos veélmi emigrét.

Ipasi $1 ideja par migraciju populara krieviski runajoso skolenu vid, jo vini,
pieaugusSo iespaidoti, jutas nepiederigi Savai valstij. Savukart daudziem
picaugusajiem S§1 sajlita radas p&c valsts neatkaribas atgiiSanas, kad daudzi
krieviski runajoSie, kas kopa ar latvieSiem bija atraduSies uz barikadém un
cinijusies par neatkaribu, peksni tika atstumti un pazemoti ka valstij nepiederigi
cilveki. ST peksna attieksmes maina radija dzilas briices, nodevibas un
aizvainojuma izjitu daudzu cilvéku dvésel€s, ko vini biezi neapzinati nodeva
saviem b&rniem. Un ta rezultata bérni izlem;j atstat valsti, jo jiitas tai nepiederigi
un uzskata, ka savus merkus nevar realizgt, paliekot uz vietas.

Petijums par dazadu tautibu starpkultiiru mijiedarbibu paradija, ka etnisko
grupu parstavji, kuri sabiedriba jutas zemaka pozicija, ir 1paSi jutigi pret
komentariem par vinu Tpasibam un veértibam (Reznikov, 2006), savukart jauniesi
ir Tpasi jutigi pret dazadu areju faktoru un sociala spiediena ietekmi, saskanojot
iek$€jas un argjas vertibas un meginot veidot savus nakotnes mérkus un planus
(Greene, 1990).

P&c sarunam ar skoléniem, domajot par jaunieSu vélmi aizcelot, tika izvirzita
hipotgze, ka viens no iemesliem, kap&c jauniesi v€las braukt prom, ir griitibas
realizeét sev svarigas vertibas Baltijas valstis.

Tada paSa ideja, neatkarigi no raksta autorém, radas ari Krievijas
specialistiem, kas pétija migraciju Komsomolskas pie Amiras jaunieSiem
(Bakina, Orlova, & Jaremchuk, 2019), tadel ar vinu atzinam diskusijas dala tiks
salidzinati $1 petijuma rezultati.

Pétijums par Baltijas valsts vidusskolénu veértibu konfliktiem var palidzet
noteikt jaunieSu orientaciju savas dzives veidoSana un prognoz&t iesp&jamo
nakotnes uzvedibu.

Tadgjadi petijuma mérkis — noskaidrot, kadi vértibu konflikti ir aktuali
krieviski runajoso vidusskolénu grupas un ka tie atskiras Baltijas valstis. Tas ir
pilotpetijums, kuram ir salidzinoSais Sk&rsgriezuma dizains. Vertibu konfliktu
izpetei tika izmantota Jelenas Fantalovas vértibu izpétes metodika (Fantalova,
1992). Lai sasniegtu izvirzito mérki, tika izvirziti vairaki p&tijuma jautajumi:

1. Noskaidrot, kada krieviski runajoso skolénu dala plano péc skolas

beigSanas doties prom no Baltijas valstim?

2. Vai vertibu svarigums un sasniedzamiba bitiski atSkiras Latvija,

Lietuva un Igaunija dzivojoSiem krieviski runajosiem vidusskoléniem?

3. Vai starp Baltijas valstu vidusskoléniem ir butiskas atSkiribas starp

vertibu svariguma un to sasniedzamibas saskanotibu raksturojoSiem
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raditajiem: “ieksgjais konflikts”, “ieksgjais vakuums” un “neitrala
zona” un kopé€jiem integralas adaptacijas raditajiem?

Fantalovas veértibu modelis ka iekSeéja konflikta atspogulotajs
Fantalova's model of values as a reflection of internal conflict

Vertibu pétnieciba ir diezgan plasi izplatita dazadas zinatnes jomas, 1pasi
20.gadsimta otraja pus€. Tomér nepastav vienota vertibu definicija un pieeja to
izpétei (Mihailova, 2019). Vienotu skatijumu uz veértibam un spécigu ietekmi uz
vertibu pétniecibu deva Amerikanu sociala psihologa Miltona Rokic¢a (Rokeach,
1968, 1973) darbs. RokiCs izstradaja savu vertibu ranzeSanas aptauju, kas
joprojam plasi tiek izmantota vairakas zinatn&s, tostarp psihologijas, sociologijas,
marketinga p&tijumos.

Maskavas universitates profesore Jelena Fantalova, balstoties uz Rokica
terminalo vértibu hierarhiju un 10 gadu empirisko pétijumu pieredzi, izveidoja
savu metodiku “YpoBeHb COOTHOIICHHUS «IICHHOCTH» W «IOCTYIIHOCTH» B
pasIM4YHBIX )KU3HEHHBIX cdepax - (YCIIJI)» (Fantalova, 1992) (talak — Fantalovas
metode vai aptauja), kur izmantoja 12 no Rokica vértibam. Tacu atskiriba no
Rokic¢a aptaujas Fantalovas aptauja deva iesp&ju noteikt ne tikai vertibu hierarhiju,
bet arm icks€jo vertibu konfliktu lokalizaciju un izteiktibu. Teorétiskais
pamatojums Fantalovas metodikas idejai (Fantalova, 2015) balstas vairaku autoru
(Levin, 1935; Levin, 1948; Mjasishchev, 1960 u.c.) atzinas par ieks€jiem
konfliktiem, pienemot, ka ieks$&jo konfliktu nosaka pret€jas vélmes, tendences,
motivi un personibas pozicijas, bet ar€jo — personas attiecibu trauc€jumi ar
apkart€jo pasauli. Tas nozim¢, ka ieksgjie un argjie konflikti savstarpéji ir saistiti
un to atdaliSana ir nosacita.

Dazadu ieks$gjo konfliktu psihologiska analize péc Mjasis¢eva (Mjasishchev,
1960) atlauj i1zdalit tris neapzinatu konfliktu tipus: pretrunas starp personibas
iesp&jam un paaugstinatam prasibam pret sevi, starp “gribu” un “varu” (histerisks
konflikts), pretruna starp parmeérigu pretenziju Iimeni un realiem objektiviem
apstakliem — starp “jadara” un *“varu” (neirasténisks konflikts), pretruna starp
v€lmi un morali, pienakumu — starp “jadara” un “gribu” (obscesivi-kompulsivs
konflikts).

Tacu $aja teorija nav skaidras atbildes, kad€] sadas pretrunas ir veidojusas,
tade] Fantalovai radas doma, ka pretrunu iemesls jamekle dzives vertibas.
Tadgjadi ieks€jo konfliktu vairs nevar uzskatit tikai par histerisku, neirasténisku,
jo tas iegiist jaunus vertibu orientierus apkart€ja pasaul€, jaunu pamatu konkréta
dzives telpa (Fantalova, 2015).

Fantalova savas metodes pamata izmanto ari Kurta Levina ideju (Levin,
1935) par “dzives telpu” — ka visu realo un nerealo, bijuso un nakamo notikumu
kopu, kas kada bridi atrodas cilvéka psihiskaja telpa un nosaka psihiska lauka
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spriegumu, kas savukart motive cilvéku rikoties, lai So spriegumu nonemtu. Péc
Levina domam So personisko dzives telpu veido dazadi “sektori”, ko piepilda
merki, vertibas, gaidas utt. Jo tuvak “sektors” atrodas cilvéka “Es”, jo lielaku
lespaidu uz personibas uzvedibu tas atstaj. Tad€jadi var teikt, ka jo tuvak kada
vertiba atrodas cilvéka “ES”, ta ir svarigaka un vairak iespaido cilvéka uzvedibu.
P&c Levina teorijas visiem “dzives telpas sektoriem” ir kaut kada vértiba, kas ir
pozitiva nozimigiem sektoriem un negativa bied€joSiem sektoriem, tadejadi starp
sektoriem veidojot noteikta spéka un virzibas “valenci”, kas var bit pozitiva,
negativa vai neitrala, ka arT veidojot spriedzi, ko Levins nosauc par ieks€jo
konfliktu (Levin, 1982), kas var veidoties trejadi, kad cilvéks vienlaicigi atrodas
starp dazadiem pozitiviem sektoriem, starp dazadiem negativiem un kad vienam
sektoram vienlaicigi ir gan pozitiva, gan negativa valence, kas nosaka “atspoles”
uzvedibu — pietuvinasanos un attalinasanos no objekta. Cilvéka uzvedibu nosaka
ar1 domas, jlitas un attiecibu pieredze no pagatnes un savas nakotnes prognoze.

Fantalovas ideja par vértibu svariguma (ka svarigs sektors blakus “ES”) un
sasniedzamibas (ka nakotnes prognoze) atskiribu, kas rada ieks€jo konfliktu, ir
lidziga Levina idejai par pozitivo un negativo valenci (Levin, 1935; Levin, 1948),
un nosaka cilvéka uzvedibas izvéli, t.sk. — v&lmi migrét vai palikt sava valstt — lali
atgrieztos balansa stavoklT un mazinatu eso$o spriedzi starp sektoriem. S1 starpiba
starp vertibu svarigumu un vertibas sasniedzamibu var biit par pamatu dazadu
psihosomatisko, somatisko, un psihogéno slimibu psihologiskajiem faktoriem
(Fantalova, 2015).

Misdienas Fantalovas modeli pielieto ieks€ja konflikta izp€t€ gan kliniskas
psihologijas, gan visparigas psihologijas, gan socialas psihologijas pétijumos.
Fantalovas modelis p&dgjos gados tiek izmantots diezgan plasi, p&tot dazadas
respondentu grupas: gan slimniekus (Artemjeva, 2002; Voloshko, 2006), gan
karotajus (Gurova, 2004), gan policistus (Krasiljnikov, 2005), gan vilcienu
mastnistus (Lebedenko, 2002), gan dazadu socialo slanu parstavjus (Stoilik,
2004), tacu visbiezak to izmanto, lai pétitu dazadas pusaudzu (Muhamatulina &
Obidnaja, 1997) un studentu grupas (Fantalova, 2011b, Fantalova, 2015). Ar So
metodi tiek pétita gan paSapzina (Kapcova, 2002), gan vértibu sasniedzamibas
izjuta atkariba no pasreizgjas dzives vietas vai planotds emigracijas Vvietas
(Kuznecova, 1999), gan personibas potencials adaptacijai (Krasiljnikov, 2005),
gan emocionala izdegSana (Aisina, 2007).

Velak Fantalova izveidoja vél 4 metodes, tadgjadi kopa radot “Ieksgja
konflikta diagnostikas sistéemu”, kuru Sobrid izmanto psihodiagnostika,
inidividualaja psihoterapija un psihokorekcija, lai noteiktu icksgjos konfliktus,
adaptacijas griitibas, veértibu uzstadijumus, jégas idejas.

Sava metodé ar “veértibu” Fantalova saprot galveno meérki, uz kuru tiecas
cilvéks, bet §1 mérka sasniegSana tiek uztverta, nemot vera gan objektivos
apstaklus, gan subjektivos faktorus. Metodes autores ideja balstas uz pienémumu,
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ka argjo apstaklu d€] un personisko pienémumu dél dazas vertibas skiet viegli
sasniedzamas, savukart citas, péc subjekta domam, nevar tikt sasniegtas un
realiz&tas. Fantalovas metodika bitiski ir 2 vertibu kriteriji: “vertibu svarigums”
un “vértibu sasniedzamiba”. Saja modelf ieklautas 12 vértibas var sadalit vairakos
blokos:

1. Starppersonu attiecibas: “Labi un uzticami draugi” - vertiba Nr.7- kas

talak teksta tiks apzimé&ta “draugi”, “Laimiga gimenes dzive” - vértiba
Nr.11 - talak teksta “gimene”, “milestiba (gariga un fiziska tuviba ar
miloto)” - Nr.5 - talak teksta “milestiba”;

2. PaSizpausme: Pasparlieciba (briviba no iek$€jam pretrunam, Saubam) -

Nr.8; Briviba ka neatkariba sava riciba un darbibas - Nr.10 - talak teksta
“briviba; RadoSums (iesp&ja radosi izpausties) - Nr.12;

3. Intelektualas vertibas - [zzinaSana (iesp€ja paplasSinat savu redzesloku,

1zglitibu, redzesloku, vispar€jo kultiiru un intelektualo attistibu) - Nr.9;

4. Estetiskas vertibas - dabas un makslas skaistums - Nr.4 - talak teksta

“skaistums”;

5. Materialas vertibas - “Materiali - nodroSinata dzive (bez finansialam

gritibam)” - Nr.6 - talak teksta “materiala labklajiba”.

6. Socialas vertibas - “interesants darbs” - Nr.3 - talak teksta “darbs”;

7. Veseliba - “veseliba (fiziska un psihiska)” - Nr.2 - talak teksta

“veseliba”.

Starp vertibu svarigumu un sasniedzamibu var izdalit 3 variantus: vertibas
svarigums ir lielaks ka sasniedzamiba; vertibas svarigums ir mazaks ka
sasniedzamiba un vertibas svarigums ir tik pat liels ka sasniedzamiba. Nemot véra
vertibu svarigumu un sasniedzamibu tiek izdaliti 3 indeksi: ieks€jais konflikts
(leK), ieksgjais vakuums (IeV) un neitrala zona (NZ) un kop€jais integralais
adaptacijas indekss (IAl). leksgjais konflikts (IeK) ir plaisa starp nepiecieSamibu
sasniegt sev svarigu vertibu un parliecibu par $adas vértibas sasniegSanas iespeju.
P&c Fantalovas, ja svarigums par 4 ballem parsniedz vertibu sasniedzamibu, tad
var uzskatit, ka §ts konkrétas vertibas sakara ir nopietns ieksgjs konflikts (IeK).
Savukart, ja sasniedzamiba par 4 balléem parsniedz svarigumu — §1s vertibas zina
Ir novérojams ieksejs vakums (leV), kas liecina, ka $1 vertiba interesi par dzivi
neizraisa. (Fantalova, 2011). Jedzienu “ieks€jais vakuums” var salidzinat ar
eksistencialas psihologijas jédzienu “eksistencialais vakuums”, kas norada uz
dzives bezvertiguma izjutu un tas jégas zaudéSanu (Bratus’, 1988), ieks¢ja
tukSuma 1izjiitu, kas rada atkaribas izjlitu no apkart€jas pasaules, icks$gjas
trauksmes paradiSanos saistiba ar iepriek$€jo dzives orientieru zaudéjumu.

Ja vertibu svarigums un sasniedzamiba ir daudz maz 1idzigi — tad §1 vertiba
ir “neitrala zona” (NZ), un tas liecina, ka ta nerada iek$€ju disharmoniju. P&tot
arterialas hipertenzijas slimniekus un veselos, Ukrainas pétniece N. Volosko
(Bomomiko, 2003, 2006) konstat&ja, ka tiesi veseliem cilvékiem ir vairak veértibu,
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kas atrodas “neitrala zona” ka slimniekiem, savukart hipertonijas slimniekiem
tapat ka bronhialas astmas slimniekiem bija vairak veértibu “iekseja konflikta”,
taCu tas neapstiprinajas attieciba uz kunga ciilas slimniekiem (Artemjeva, 2002).

Nemot veéra visu veértibu svarigumu un sasniedzamibas starpibu, tiek
aprekinats “Kopgjais Integralais indekss”, kas, pamatojoties uz vairaku
Fantalovas pétijumu rezultatiem (Fantalova, 2015), var darboties ka cilvéka
motivacijas veicinatajs vai bloketajs.

Sis metodes parametru konstruktu un satura validitate tika parbaudita
Fantalovas pétijjumos (Fantalova, 2011), izmantojot Krievija popularas
personibas izp&tes metodes: MMPI, 16PF, Rakstura akcentuacijas testu utt., ka ari
vairaku citu pétnieku darbos (Krasilnikov, 2005; Voloshko, 2006; Aisina, 2007
Kuprina, 2010). ST metode padgjos gados tiek plasi izmantota gan studentu, gan
docetaju darbos (Rozhkov, 2019; Biktagirova, Sajahov, & Shuruhina, 2019;
Ovchinnikova & Gychev, 2019 u.c.).

Saja pétijuma Fantalovas metode tiks izmantota saistiba ar mérki izpétit
Baltijas valstu Kkrieviski-runajoso vidusskolénu veértibu svarigumu, vinu
subjektivos vert€jumus par So vertibu sasniedzamibu, vertibu konfliktus.

Metodologija
Metodology

Pétijums tika veikts krieviski runajosu vidusskolénu grupa vecuma no 16 Iidz
18 gadiem (dzim. 1999.-2001. gada) tris valstis — Latvija, Igaunija un Lietuva.
Izlases lielums bija 90 respondentu: 30 vidusskoléni no Latvijas, 30 no lgaunijas,
30 no Lietuvas. Kopa 44 zéni un 46 meitenes: lgaunijas grupa bija 16 jauni viriesi
(53%) un 14 meitenes (47%), Latvija — 13 jauni viriesi (43%) un 17 meitenes
(57%), Lietuva 14 jauni viriesi (47%) un 16 meitenes (53%). Vid€ja vecuma
raditajs Igaunija ir M = 16,83 (SD =0,5), Latvija - M = 16,93 (SD =0,5), Lietuva
irM=16,75 (SD =0,4).

Petijums tika veikts 2017.gada Baltijas valstu galvaspilsétu vidéja [imena
vidusskolas, kuras macas krieviski runajosi skoléni no dazadiem galvaspilsétas
rajoniem. No katras valsts tika izv€leti vienas vidusskolas 30 16-18 gadu veci
skoléni, kas brivpratigi piekrita piedalities. Visi dati tika iegiiti frontali, skoleniem
anonimi aizpildot specialas anketu lapas.

Lai saprastu vai respondentu izlas€ migracijas jautajumi ir aktuali, katram
skolénam sava anketa vajadz€ja atbildét uz jautajumu — "Cik liela ir iesp&jamiba,
ka pec skolas beigSanas paliksi sava valsti?", izv€loties vienu no 5 atbildém:
noteikti palikSu, noteikti nepalik§u, domaju par brauksanu prom, varbit brauksu,
par to nedomaju.

Lai izpétitu vidusskolénu vértibu svarigumu — sasniedzamibas konfliktus
Baltijas valstis tika izmantota: Fantalovas vértibu izp&tes metode (talak FM)
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(Fantalova, 1992). Peétamai personai tika piedavatas 12 terminalas vertibas un tas
bija savstarpgji jasalidzina, katra pari izveloties to, kura vinai skita nozimigaka.
Pec tam tika skaitits, cik reizes ir izveleta konkréta vertiba, tad¢jadi katra vertiba
iegiist savu “svariguma jeb pievilcibas reitingu”. Lidziga proceduru skolénam ir
jaatkarto vélreiz, katra pari izvéloties to vertibu, kura vinam liekas vieglak
sasniedzama nakotné. Tadgjadi katra vertiba iegiist savu “sasniedzamibas jeb
pieejamibas reitingu”.

Katrai vertibai tika aprékinata starpiba starp pieejamibas un pievilcibas
reitingiem, kas noradija uz ieksg€ja konflikta (IeK) speku. Summegjot visu vertibu,
leK balles ieguva kopgjo integralo adaptacijas indeksu (IAl) katrai izlasei. Par
aktuala iek$€ja konflikta esamibu liecinaja, tas, ja 1eK parsniedza 4 balles (leK >
4). Savukart, ja sasniedzamibas reitings bija par 4 ballem lielaks par svariguma
reitingu (leK < -4), tas paradija “iekséja Vakuuma” (leV) esamibu. Veértibas,
kuram svariguma reitings par 4 ballem neatSkiras no sasniedzamibas reitinga
nonaca “neitralaja zona” (NZ).

Visi iegiitie rezultati tika analizeti katra valsti atseviSki un Latvijas raditaji
salidzinati ar paréjam Baltijas valstim.

Pétijuma rezultati
Research results

Vertibu svariguma vertéjumu atSkiribas Baltijas valstis
Differences in the value importance estimates in the Baltic States

Vertibu svarigumu analize paradija, ka lgaunijas vidusskolénu grupa
vissvarigakas vertibas ir “laimiga gimenes dzive” (M = 7,96) un “labi un uzticami
draugi” (M = 7,13), bet vismazak svariga vertiba — “dabas un makslas skaistums”
(M = 2,83). Lietuvas izlasg ir lidzigi — svarigakas: “laimiga gimene” (M = 7,61)
un “labi draugi” (M =7,30), bet vismazak svariga vértiba — “radosums” (M = 3,6).
Latvijas izlasé vissvarigaka vertiba art ir “laimiga gimene” (M = 7,50), bet otra
svarigaka “milestiba” (M = 7,13), tacu vismazak svariga lidzigi ka Lietuvas
skoléniem ir “dabas un makslas skaistums” (M = 2,73).

Salidzinot izlases ieglitos raditajus ar Manna Vitnija koeficientu, netika
konstatgtas statistiski nozimigas atskiribas vertibu svarigumu zina starp Igauniju
un Latviju, savukart starp Lietuvu un Latviju statistiski nozimiga atSkiriba tika
konstatgta vertibas “dabas un makslas skaistums” svariguma (z = 2,13, p< 0, 05)
(skat. 1.tabulu), tas nozime, ka Latvijas skoléniem minéta vertiba skiet
pievilcigaka ka Lietuvas skoléniem. Lidzigi rezultati tika iegfiti arT izmantojot
Rokic¢a aptauju (Mihailova & Perepjolkina, 2018).
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1.tabula. Vertibu svariguma vértejumu atSkiribas Baltijas valstis
Table 1 Differences in the value importance estimates in the Baltic States

Baltijas Valstis Latvija- Latvija-

Fantalovas Lietuva | Latvija | lgaunija Igaunija Lietuva
aptaujas vertibas vidgjais | vid€jais | vidgjais

ranks ranks ranks z P z P
Aktiva, darbiga dzive 26,35 | 30.92 30.08 -.18 .85 1.87 .06
Veseliba (fiziska un -.61 .53
psihiska) 33,70 | 29.12 31.88 1.43 15
Interesants darbs 32,22 | 27.02 3398 | -1.56 11 A7 44
Dabas un makslas -.11 91
skaistums 25,82 | 30.25 30.75 2.13 .03
Milestiba 29,37 | 32.27 28.63 -.83 40 .50 .61
Materiali - nodroSinata -.94 34
dzive 33,77 | 32.62 28.38 1.46 14
Labi un uzticami draugi 34,65 | 27.27 33.73 | -1.45 14 1.85 .06
Pasparlieciba 29,15 29.85 31.15 -.29 g7 .60 54
IzzinaSana 27,72 | 32.67 28.33 -.96 33 1.24 21
Briviba 31,03 | 31.88 29.12 -.61 .53 .23 81
Laimiga gimenes dzive 29,95 | 30.25 | 30.75 -.11 91 24 .80
RadoSums 29,03 | 29.87 31.13 -.28 17 .65 51

Vertibu sasniedzamibas vertejumu atSkiribas Baltijas valstis
Differences in value reachability estimates in the Baltic States

Vertibu sasniedzamibas analize paradija, ka Igaunijas izlase
vissasniedzamaka vertiba skiet “aktiva dzive” (M = 6,7), “radoSums” (M = 6,33)
un “pasparliecinatiba” (M = 5,96), taCu visgritak sasniedzama v&rtiba
“Interesants darbs” (M = 4,26). Lietuvas izlasé — visvieglak sasniedzama vértiba
ir “aktiva dzive” (M = 6,71) un “paSparliecinatiba” (M = 6,40), bet visgriitak
sasniedzama “materiala labklajiba” (M = 3,52). Savukart Latvijas izlasé
visvieglak sasniedzama vertiba skiet “radosums” (M = 7,06) un “aktiva dzive”
(M =6,93), bet visgriitak sasniedzama “materiala labklajiba” (M = 3,33).

Statistiska analize paradija, ka statistiski nozimiga atSkiriba starp veértibu
sasniedzamibas raditajiem Igaunijas un Latvijas vidusskolénu grupas pastav
divam vértibam: Interesants darbs (z = -1,99, p<0,05) un Materiala labklajiba
(z=2,85, p<0,05). Tas nozimé, ka Latvijas skoléniem vértiba “interesants darbs”
skiet vieglak sasniedzama, bet “materiala labklajiba™ griitak sasniedzama (ka
Igaunijas skoléniem). Statistiski nozimiga atSkiriba starp Latvijas un Lietuvas
skoléniem tika konstat&ta veértibas “radoSums” sasniedzamiba (z = 2,20, p< 0,05).
Tas nozimé, ka Latvijas skoléniem “radoSums” Skiet vieglak sasniedzama vertiba
ka Lietuvas skoléniem.
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2.tabula. Vertibu sasniedzamibas vertejumu atSkiribas Baltijas valstis
Table 2 Differences in value reachability estimates in the Baltic States

Baltijas Valstis Latvija- Latvija-

Fantalovas aptaujas Lietuva | Latvija | lgaunija Igaunija Lietuva
vertibas vidgjais | vid&jais| vidgjais

ranks ranks ranks z P z P
Aktiva, darbiga dzive 30.77 | 30.97 | 30.03 | --20 | .83 12 .90
Veseliba (fiziska un -.81 41
psihiska) 28,08 28.68 32.32 1.07 .28
Interesants darbs 31,80 | 3497 | 26.03 | -199 | .04 .58 .56
Dabas un makslas -.63 52
skaistums 32,92 29.07 31.93 1.07 .28
Milestiba 29,37 | 31.13 | 29.87 | -.28 | .77 .50 61
Materiali - nodroS§inata -2.85 .00
dzive 33,12 24.10 36.90 1.17 24
Labi un uzticami draugi 32,77 | 29.25 | 3175 | -55 | .57 | 101 | .31
Pasparlieciba 30,83 | 31.05 | 2995 | -.24 | .80 14 .88
Izzinagana, 31,63 | 3265 | 2835 | -.96 | .33 50 61
Briviba 28,65 | 30.70 | 30.30 | -89 | .92 .82 40
Laimiga gimenes dzive 30,65 | 30.98 | 3002 | -.21 | .82 .06 94
Rado3ums 25,57 | 32.90 | 28.10 |-1.07| .28 | 220 | .02

Vértibu konfliktu atSkiribas Baltijas valstis
Differences in value conflicts in the Baltic States

Salidzinot Fantalovas testa vértibu konfliktu raditajus (IeV, IeV, NZ, 1AI)
starp Latviju un citam Baltijas valstim, statistiski nozimigas atSkiribas netika
konstatétas neviena no raditajiem (skat. 3.tabulu).

3.tabula. Verfibu raditaju atSkiribas Baltijas valstis
Table 3 Differences of value rates in the Baltic States

Baltijas Valstis Latvija- Latvija-
Lietuva | Latvija | lgaunija Igaunija Lietuva

Vertibu raditaji

vidgjais | vid&jais | vidgjais . ,
ranks | ranks ranks P P
Ieksgjais vakums (IeV) 30,90 | 30,10 | 31.25 | -.34 | .83 18 .85
Ieksgjais konflikts (IeK) 32,90 | 28,10 | 30.40 | -.04 .96 1.08 27
Neitrala zona (NZ) 28,85 | 32,15 30.35 - .06 94 13 46
Integralais adaptacijas - .40 .68
indekss (1Al) 32,35 | 28,65 | 31.42 .82 41
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Ja apskata vertibu konfliktus atseviski katra Baltijas valstt (skat. 4.tabulu),
kur paradita katras valsts izlases vid€ja vertiba katrai Fantalovas veértibai pec 2
kriterijiem: vértibas svarigums (V-SV), vértibas sasniedzamiba (V-SN) un
starpiba starp vertibu svarigumu un sasniedzamibu (St).

4.tabula. Vertibu svariguma, sasniedzamibas vidéjie rangi un $o rangu starpiba Baltijas
valstis
Table 4 Mean rankings of value relevance, reachability and difference between these
rankings in the Baltic States

Lietuva Latvija Igaunija
Fantalovas VARIRVE
aptaujas vertibas sv | SN St [V-SV|V-SN| St |V-SV| V-SN | St
Aktiva, darbiga dzive 38 | 67 ]-29| 39 | 69 | -3 | 36 6.7 |-31
Veseliba (fiziska un 5.2 4.8 5.5 14
psihiska) 6.2 1| 64 16 | 6.9
Interesants darbs 47 | 48 |-1| 45 | 55 | -1 | 52 4.3 9
Dabas un makslas 6.0 5.3 5.8 -3.0
skaistums 5.2 -8 | 2.7 -26 | 2.8
Milestiba 71 | 46 |25 7.1 50 | 21 | 65 4.7 1.8
Materiali - nodroSinata 3.5 3.3 5.2 A
dzive 6.2 2.7| 5.8 25 | 5.3
Labi un uzticami draugi 73 | 56 |17] 63 | 54 | 9 | 7.1 58 |13
Pasparlieciba 61|64 |-3| 60 | 63 | -3 | 6.2 6.0 2
Izzinasana 54 | 50 | 4| 59 65 | -6 | 5.2 5.6 -5
Briviba 63 | 56 | .7 | 6.2 | 55 v 5.6 2.4 2
Laimiga gimenes dzive 76 | 40 |36| 75 | 45 | 30| 8.0 45 |35
RadoSums 36 |56 |-2| 37 |71 |-34] 39 6.3 |-24

Apziméjumi tabula: vertibas svarigums (V-SV), vertibas sasniedzamiba (V-SN) un starpiba
starp vertibu svarigumu un sasniedzamibu (St).

Ka redzams 4.tabula, visam Baltijas valstim neviena vértiba neatrodas ne
iekSeja konflikta (IeK), ne iek$eja vakuma (IeV), bet visas veértibas atrodas
“neitrala zona” (NZ). Tas nozimg, ka neviens vertibu konflikts nerada pietickami
lielu spriedzi, lai motivetu darbibai.

Fantalovas pétijumi (Fantalova, 2009) paradija, ka pie leK vai leV ir sociali-
psihologiska dezadaptacija, bet savukart pie NZ ir saméra laba sociala un
personiska adaptacija. Ta ka Baltijas valstis visas veértibas atrodas “neitrala
zona” — tas norada, ka respondentiem ir laba sociala un personiska adaptacija sava
valsti, kas arT mazina realo migracijas iesp&jamibu.

Visas Baltijas valstis lieclako spriedzi rada vértibas “Laimiga gimenes dzive”
un “milestiba” un tas var nebiit noteico$as, lai atstatu valsti, ja skoléns ir
parliecinats, ka var laimigi apprecéties sava valsti, bet var bt spécigs motivators
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doties prom, ja skoléns nav parliecinats, ka sava valsti vinam var izveidoties
laimiga gimenes dzive.

Latvijas un Lietuvas izlasé otru lielako spriedzi rada v&rtiba “materiala
labklajiba”, tomér ta nav tik liela, lai to uzskatitu par leK, tacu Igaunijas izlasg §1S
vertibas svarigums un sasniedzamiba ir gandriz identiskas. Iesp&ams, ka $o
atSkiribu starp Baltijas valstim var skaidrot ar to, ka dzives Iimenis Igaunija ir
augstaks neka citas Baltijas valstis, ko apstiprina ar1 sociali-ekonomiska analize
(Ljevkin & Nikiforov, 2016). Igaunija kopuma vértibu svariguma un
sasniedzamibas atskiribas ir mazakas, ka citas Baltijas valstis (skat.4.tabulu). Tas
liecina, ka pasreizgja dzives situacija Igaunija neizraisa iek$€ju neapmierinatibu
vertibu sasniedzamibas zina, ko apstiprina arT statistika, jo Igaunija atskiriba no
Latvijas un Lietuvas ir vérojams neliels iedzivotaju skaita pieaugums, bet Lietuva
2016.gada konstatéts lielakais iedzivotaju skaita kritums Eiropas valstis — par
11,3%, otra vieta ir Latvija — par 8,7% (Eurostat, 2016)

Migracijas iespéjamiba Baltijas valstis
Possibility of migration in the Baltic States

Uz jautajumu "Cik liela ir varbiitiba, ka péc skolas beigsanas Tu paliksi sava
valsti?", no visas 90 skolénu izlases 81% doma vai plano doties prom no valsts un
tikai 16% visticamak neemigrés (skat.4.tabulu). Vairak parliecinatu palicgju ir
Igaunijas izlas€ (7%). Ieverojot, ka procentuali vairums skolénu plano emigrét,
izlases izpete lauj iegiit informaciju par emigracijas motiviem. Tacu ta ka
parliecinatu palic€ju pa visam Baltijas valstim bija tikai 3 — nebija iesp&jams
noteikt saistibu starp emigracijas vélmi un iek$g€ja konflikta raditajiem.

5.tabula. Atbildes uz jautajumu: "Cik liela ir varbiitiba, ka péc skolas beigSanas paliksi
sava valsti? "
Table 5 Answers to the question: ""What is the probability that you will stay in your country
after graduation?"*

AtbilZu varianti A.tblliu skaits — —

Lietuva | Latvija | lgaunija | Kopa
Esmu parliecinats, ka paliksu. 1 1 1 3
Iesp&jams paliksu. 2 3 6 11
Dazreiz es domaju par iesp&ju doties uz citu valsti. | 16 15 14 45
Es planoju doties uz citu valsti 10 11 7 28
Es nodomaju par $o jautajumu 1 0 2 3
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Rezultatu kopsavilkums
Summary of results

Svariguma zina starp Baltijas skolénu vertibam statistiski nozimigu atskiribu
nav, lai gan vissvarigaka vertiba Latvijas un Igaunijas skoléniem ir Laimiga
gimenes dzive, savukart Lietuva — vissvarigakie ir labi uzticami draugi.

Sasniedzamibas zina Latvijas skoléni, salidzinot ar Lietuvas skoléniem,
uzskata, ka vieglak ir sevi realizét radosi (z=2,20, p<0,05), bet salidzinot ar
Igaunijas skoléniem, - vieglak iegit Interesantu darbu (z = 1,99, p < 0.05).
Savukart Igaunijas skoléni, salidzinot ar Latvijas skoléniem, uzskata, ka vieglak
iegiit materiali nodroSinatu dzivi (z = 2,85, p < 0,05). Nav statistiski butisku
atSkiribu starp dazadu Baltijas valstu skolénu vértibu konfliktiem un statistiski
biitisku atSkiribu starp v€lmi pamest valsti.

Diskusija
Discussion

Petijuma rezultati ir Iidzigi J. Fantalovas (2001) datiem, ka krieviski runajoso
jaunie$u izlas€ svarigakas vertibas ir “milestiba”, “draugi” un “veseliba”, savukart
vismazak svarigas vertibas “makslas un dabas skaistums” un “radoSums”.

Vertibu “milestiba”, “draugi”, “veseliba” un “gimene” svarigums S$aja
vecuma grupa apstiprinas ari citos agrak veiktos vidusskolénu vertibu pétijumos
(Jirgena, 1999; Jirgena & Mihailov, 2007; Jirgena & Martinsone, 2007
Mihailova, 2010; Mihailova, 2011; Levina, Martinsone, Mihailova, & Gintere,
2015), studentu (Karpova, 1994; Mihailova & Rasnacs, 2011), jaunu cilvéku
(Austruma, 2012) un starpvalstu p&tijumos Baltija (Mihailova & Perepjolkina,
2018). Attieciba uz vértibu “Laimiga gimenes dzive” — ta peéd&jos gados
vidusskoléniem ir kluvusi svarigaka ka 2010.gada un 1998.gada jaunieSiem, pie
tam latvieSiem neatkarigi no dzives vietas ta Skiet svarigaka ka krieviski
runajosiem jaunieSiem (Mihailova, 2019). Ari $aja pétijuma par Baltijas valstu
atsSkiribam jaunieSiem svarigaka vértiba ir “Laimiga gimenes dzive”.

Pétot studentu grupu, ari Fantalova (Fantalova, 2015) secinaja, ka
studentiem vissvarigakas ir vértibas “milestiba” un “gimene”. To svarigums ir tik
liels, ka sasniedz pat ieks€ja konflikta Itmeni. Savukart kognitivas un estétiskas
vertibas “skaistums, izzina un radoSums” nav Ipasi svarigas studentu vecuma un
nobidas otra plana, veidojot ieksgjo vakuuma zonu, kad sasniedzamiba parsniedz
svarigumu. Saja pétijuma konstatétais ir lidzigs, tadu atskiriba no Fantalovas
pétijuma neviena vértiba neveido ne nopietnu ieks€jo konfliktu, ne ieksgjo
vakuumu.

Migracijas t€mu saistiba ar vertibam pétija arT Krievijas petnieki (Bakina,
Orlova, & Jaremchuk, 2019), salidzinot vértibu raditajus 3 jaunieSu grupas (16-
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25Q), kas atskiras pec migracijas aktivitates. Vini secinaja, ka jaunieSiem kuriem
ir v€lme migrét (antipatrioti), salidzinot ar jaunieSiem, kuriem tadas vélmes nav
(patrioti), vertibu svarigums ir Iidzigs, tacu uzskats par vertibas sasniedzamibu
atSkiras. Patrioti uzskata, ka vini var izvéléties savu nakotni, realiz€t aktivu
darbigu dzivi, iegiit interesantu darbu un materialo labklajibu dzimtaja pilséta.
Savukart antipatrioti neredz iesp€jas veidot savu dzivi, iegiit materialu labklajibu
un interesantu darbu dzimtaja pilséta. Minéta petijuma regresiju analize paradija,
ka migracijas iesp€jamiba pieaug gadijuma, ja cilvekam $aja dzives posma nav
svarigas vertibas “aktiva darbiga dzive”, “veseliba” un “milestiba”, bet vin$ ir
vairak orientéts uz “radoSumu’” un “interesantu darbu”. Vélme migrét pieaug, ja
jaunieSiem dzimtaja pilséta Skiet nesasniedzamas vértibas “skaistums”, “laimiga
gimenes dzive”, “briviba” un “izzina”. Tadgjadi, jo mazak cilvéks redz iesp&jas
realiz€t sev svarigas veértibas, jo lielaka ir plaisa starp vertibu svarigumu un
sasniedzamibu, zemaks subjektivas labizjiitas Itmenis, jo lielaka migracijas
aktivitate. Maz iek$€jo konfliktu pie augsta vertibu svariguma un iesp&jas realizét
gimenes laimi, kas balstas uz abpus€ju milestibu, taja pasa laika pie mazsvariga
radoSuma un interesanta darba — dod iesp&ju jaunieSiem biit vairak apmierinatiem
ar savu esoso realitati un nerada veélmi emigrét. Subjektiva neiesp€jamiba realizét
savas vertibas noved pie subjektivas labizjlitas mazinasanas un nespgjas izpaust
savu aktivitati plasa konteksta — rada vélmi izmainit kaut ko sava dzive, motivéjot
cilveku uz migraciju. Svarigu vértibu nesasniedzamibu rada vélmi mekI&t
pan€mienus ka tas realiz&t citas pilsétas, regionos, valstis.

Lidz ar to ir potenciali lielaks risks, ka Igaunijas un Lietuvas skoléni migrés
prom no valsts vairak ka Latvijas skoléni. Jo migraciju veicina v€lme sevi realiz&t
radosi un v€lme iegiit interesantu darbu (Bakina, Orlova, & Jaremchuk, 2019), un
pec miisu pétijuma datiem Lietuvas skoléniem Skiet, ka radosi realizet sevi sava
valst1 ir mazak iesp&jams ka tas Skiet Latvijas skoléniem, bet Igaunijas skoléniem
Skiet gruti iegtit - “interesantu darbu”. Savukart Latvijas skoléniem mazak skiet
sasniedzama “materiala labklajiba” — saskana ar Komsomolskas pie Amiiras
pétijumu tas nav pietickams motivs, lai emigrétu, tacu kopa ar citiem blakus
faktoriem — var veicinat vélmi emigrét.

Tadejadi var teikt, ka iemesli, kadel krievvalodigie jaunie$i emigres no kadas
Baltijas valsts atskirsies: Lietuvas jaunieSi — mekl€s radosas izpausmes, lgaunijas
jauniesi — interesantu darbu, bet Latvijas jaunieSi — materialo labklajibu, lai gan
Saja respondentu izlasé konfliktu spriedze veél nebija tik liela, lai tas noteikti
realizétos. Tacu, pieaugot Sai spriedzei, migracijas uzvediba var attistities, tadel
katrai valstij biitu svarigi izzinat savu jaunieSu veértibu svarigumu un radit
jaunieSiem parliecibu, ka vini sev svarigas vertibas var€s realizét Seit uz vietas
daudz labak ka dodoties prom.

Ja cilvéks cer, ka emigréjot vin$ var sasniegt sev svarigu veértibu, ko Seit
sasniegt necer, tadéjadi mazinot ieks€ja konflikta spriedzi — vins izv€lesies
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emigrét. Ja $adu ceribu nav — tad neskatoties uz spriedzi — cilveks paliks uz vietas
un centisies realizet to uz vietas vai atmetis $adas ceribas, paliekot ieksgja vertibu
konflikta — izraisot psihosomatisku saslimSanu.

Ta ka attieciba ne uz vienu vertibu neuzradijas nopietns vertibu konflikts
neviena no valstim, veidojas autoru pienémums,- ka nesp&ja realizét savas
vertibas 1ir 1emesls domai atstat savu valsti, aizbraucot uz arzemém, -
neapstiprinas. Tas nozimée, ka ir citi faktori, kas nosaka jaunieSu vélmi migrét
prom no dzimtenes, kas prasa talaku izpéti.

Petijumam bija vairaki ierobeZojumi: respondentu izlases bija nelielas, tas
parstaveja tikai vienu galvaspilsétas vid€ja ranga skolu; petijuma rezultati parada
tendences tikai Saura 16-18. gadu vecu krievvalodigo vidusskolénu grupa, tadel
Sos rezultatus nevar attiecinat uz visas valsts skoléniem, latvieSiem, igauniem un
lietuvieSiem, nevar attiecinat uz lauku jauniesSiem.

P&tijums paradija tikai tendences un, lai viennozimigi pateiktu, ka ieksgjie
vertibu konflikti ietekmé vai neietekmé Baltijas krievvalodigo jaunieSu veélmi
doties uz arzemém ir nepiecieSami jauni vertibu un migracijas saistibu petijumi
ieverojami lielaka izlasg, ietverot gan pilsétas, gan lauku jaunieSus, ka ar1 papildus
informaciju varétu iegiit no kvalitativiem petijjumiem.

Secinajumi
Conclusions

Kopuma pétijuma rezultati paradija, ka galvenas svarigas vertibas visas
Baltijas valstis ir Iidzigas: veseliba, milestiba, laimiga gimene un draugi. Pamata
nav statistiski butiskas atskiribas starp vertibu svarigumu, Vértibu sasniedzamibu
un vértibu konfliktiem. Statiski nozimigas atskiribas starp Latvijas un Lietuvas
skolénu veértibu svariguma un sasniedzamibas vert€jumiem ir $adas vertibas:
dabas un makslas skaistums, starp Latvijas un Igaunijas skoléniem v&rtibas:
materiali nodroSinata dzive, interesants darbs. Latvijas skoléni, salidzinot ar
Lietuvas skoléniem, uzskata, ka vieglak ir sevi realiz€t radosi, bet salidzinot ar
Igaunijas skoléniem, - vieglak iegiit Interesantu darbu. Savukart Igaunijas skoléni,
salidzinot ar Latvijas skoléniem, uzskata ka vieglak iegiit materiali nodroSinatu
dzivi. Ta ka neviena valstl skoléniem netika konstateti nopietni vértibu konflikti
starp vertibu svarigumu un sasniedzamibu, tas nozim&, ka neviens vértibu
konflikts nerada pietiekami lielu spriedzi, lai motivétu darbibai. Tadgjadi var
pienemt, ka skolu absolventu migracija nav saistita ar nesp&ju sava valsti realizet
sev svarigas vertibas. Pieaugot konflikta spriedzei starp vertibam, iemesli, kadel
jauniesi emigrés no kadas Baltijas valsts var atskirties.
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Summary

Following the economic crisis of 2008, there was a large emigration of the Baltic
population. Most expats are young people between the ages of 18 and 35. Therefore, it is
becoming increasingly important to study what makes young people want to emigrate.

Especially this idea of migration is popular among Russian-speaking pupils because they
feel out of place in their country. After talking to the students, thinking about young people’s
desire to leave, it was hypothesized that one of the reasons why young people want to leave is
the difficulty to implement values that are important to them in the Baltic States.

The same idea, irrespective of the authors of the article came from Russian specialists
who studied migration in Komsomolsk-on-Amur youth (Bakin, Orlov, & Yaremchuk, 2019),
so their findings in the discussion section are compared with the results of this study.

The purpose of this study is to find out what value conflicts are relevant to Russian-
speaking high school groups and how they differ in the Baltic States. This is a pilot study with
a comparative cross-sectional design.

The study was conducted in a group of Russian-speaking high school students aged 16-
18 (born 1999-2001) in three countries - Latvia, Estonia, and Lithuania. The sample size was
90 respondents: 30 high school students from Latvia, 30 from Estonia, 30 from Lithuania. A
total of 44 boys and 46 girls. The study was conducted in 2017 at middle-level secondary
schools in the Baltic capitals, where Russian-speaking students from different districts of the
capital study.

To investigate the importance of high school students' values, to evaluate value conflicts
in the Baltic States, The Fantalova Value Research Method (Fantalova, 1992) was used. All
results were analysed separately for each country and Latvia's indicators were compared with
the other Baltic countries.

Overall, the results of the study showed that the key values in all the Baltic countries are
similar: health, love, happy family and friends. There is basically no statistically significant
difference between value relevance, value reachability, and value conflicts. Statically
significant differences between the importance of the value and reachability of it in the sample
of Latvian and Lithuanian pupils are in the following values: the beauty of nature and art and
in thesample of the Latvian and Estonian pupils in such values as materially secured life,
interesting work. Latvian pupils, compared to Lithuanian pupils, find it easier to implement in
life a value “Creativity” and, compared to Estonian pupils, easier to get interesting work.
Estonian pupils, on the other hand, compared to Latvian pupils, think that easier material
acquisition would ensure a good life. The absence of serious value conflicts in Russian speaking
high school students sample in any of the Baltic States means that no value conflict creates
enough tension to motivate them to leave the country. It can thus be assumed that the migration
of school graduates is not linked to the inability to implement the values that are important to
them in their country. But when the tension between value importance and reachability riches
the inner conflict level, it potentially could become the reason why young people decide to
emigrate from one of the Baltic countries.
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BETWEEN ADOLESCENT COMPULSIVE INTERNET
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Abstract. The aim of this study was to examine adolescent compulsive internet use (CIU)
across a one-year period, to examine associations with symptoms of depression, anxiety and
dissociation, as well as to analyze the potential mediating effect of dissociation symptoms.
Previous studies have indicated that dissociation might serve as a coping strategy and/or as a
consequence of problematic internet use. Participating in the study were 80 adolescents (39
girls and 41 boys), ages from 12 to 18 (mean age 14.90 years) at the time of the first
measurement. At Time 1 and one year later at Time 2 measurement points the participants
completed the Trauma Symptom Checklist (Briere, 1995) and items from the Compulsive
Internet Use Scale (Meerkert, VanDen Eijnden, Vermulst, & Garretsen, 2009). Correlation
analyses showed associations between CIU and the adolescents’ ratings of anxiety,
depression and dissociation at Time 1 and Time 2. Mediation analysis indicated partial
mediation of dissociation symptoms between CIU at Time 1 and Time 2. A comparison of
these relationships across time provides opportunity to discuss possible directions of
causality and implications of bidirectionality between dissociative tendencies and adolescent
prolonged, compulsive internet use.

Keywords: adolescents, compulsive internet use, dissociation symptoms.

Introduction

Although the ubiquitous presence of the internet in the daily lives of
modern day adolescents and adults provides undoubtable benefits, there are also
potential costs. Mazzoni and colleagues (2017) have suggested that the benefits
which internet usage provides include the boosting of human potential and
exploration of previously unforeseen possibilities. The rapid access to vast
realms of information and the potential of electronically manipulating with this
information can help to stimulate intelligence and creativity. Web technologies
may serve as a functional tool to be used as a source of empowerment, and
benefits of internet usage can also include enhanced social connectedness.
Internet-based interventions have been found to be effective in the treatment of
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various psychiatric disorders (e.g. Probst et al., 2020). However, Ekbia and
Nardi (2012) suggest that internet usage may at times lead to “inverse
instrumentality”, whereby the user may lose control over the tool.

The loss of control over internet usage was initially conceptualized by
Young (1998) as Internet Addiction, whereby this type of addiction was
compared to other forms such as gambling, drugs and alcohol use because of the
similarities in preoccupation and withdrawal symptoms. However, since then
various researchers and clinicians have asserted that “internet addiction” may
not be the most precise description of this phenomenon because individuals are
not addicted to the internet per se, but rather have developed a compulsion to
engage in specific forms of internet usage, resulting in subsequent complications
in their daily life. Hence, difficulty in controlling one’s use of the internet is also
referred to as compulsive internet use (CIU) or problematic internet use (PIU),
terms which are used as synonyms. CIU or PIU is not a diagnosis, but rather
refers to preoccupation with internet use, difficulty in controlling one’s use of
the internet, the need for increasingly greater time spent using the internet, and
withdrawal symptoms such as irritability when one is not using the internet
(Meerkerk, Van Den Eijnden, Vermulst, & Garretsen, 2009).

Previous research has pointed to associations between PIU and
psychopathology, most ofen indicating links with depression, anxiety or
aggression (Kaess et al., 2014). For example, a review article of 20 studies on
internet use reported that 75% of those studies found significant associations
between PIU and depression, 57% found links between PIU and anxiety
disorders, and 66% connected PIU with hostility or aggression (Carli et al.,
2012). However, there have been very few studies examining the relationships
between internet use and symptoms of dissociation, with a few exceptions (e.g.
Dalbudak, Evren, Aldemir, & Evren, 2014; De Berardis et al., 2009).

Dissociation has been conceptualized as experiencing a disconnection and
lack of continuity between thoughts, memories, surrounding, actions and
identity. Dissociative experiences include a sense of being detached from one’s
self and one’s emotions, as well as a perception of one’s surroundings as unreal.
Symptoms of dissociation most often are studied in relation to the sequelae of
severe abuse or trauma (Schimmenti et al., 2012), and dissociation can serve as a
coping strategy, as a means of escaping from the painful feelings elicited by
experienced trauma. However, even in the absence of trauma individuals may
experience mild dissociative symptoms that include brief gaps in awareness or
lapses in memory, experiences of imaginative involvement and experiences of
intense absorption (Cardena & Carlson, 2011). Taking into consideration the
specifics of internet use, which often includes identification with certain
characters in a video game or the development of an “avatar” for use in social
networking, hence absorption into a virtual world, it seems somewhat surprising
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that researchers of internet use have paid so little attention to possible
associations with dissociation. Studies have shown that a high frequency of
dissociative experience predicts various socioemotional problems, including
difficulties in personal relationships, difficulties with functioning at school or
work, as well as distress from nightmares (e.g. Secrist, Dalenberg, & Grevitz,
2019).

The majority of studies examining the negative sequelae of internet use
have been cross-sectional, with some exceptions. The question has been raised
as to whether internet usage leads to mental health problems or do mental health
problems lead young people to use the internet in problematic ways? Or is there
a bidirectional, reciprocal relationship? A fairly recent four-year longitudinal
study on adolescent CIU and mental health showed that CIU predicted the
development of poor mental health, but that poor mental health did not predict
CIU development (Ciarrochi et al., 2016). However, the authors of this study
indicate that the General Health Questionnaire used in their study may have
been too broad to pick up the consequences of poor mental health. The purpose
of the present study was to continue addressing this question of directionality of
the relationships between CIU and aspects of mental health difficulty, in this
case, examining specifically the associations with depression, anxiety and
dissociation, with measurements at two points in time.

The research questions posed were as follows: What are the associations
between adolescent CIU and symptoms of depression, anxiety and dissociation
at Time 1 and Time 2? Is there a mediating effect of dissociation between CIU
at Time 1 and Time 2?

Methodology

Participants

Participating in the study were 80 adolescents (39 girls and 41 boys), ages
12 — 18 years old (mean age 14.90 years, SD 2.02) at Time 1. The adolescents
participating in the study were from two different schools in Latvia, chosen
according to accessibility. The majority of the study participants (73%) reported
that they are living with both parents, while 19% reported living in a single-
parent household with their mother, and 8% reported other living arrangements,
such as living with their grandparents. Almost all of the study participants
reported that computers and smart phones are readily available to them: 98%
reported that they have a computer at home; 96% reported that they have
internet access at home; 94% reported that they have their own smart phone with
internet access.
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Procedure

Permission was received from the school principals to conduct the study.
Parents were informed of the content of the study with information posted on
the online platform for teacher-parent communication, and passive consent was
received, meaning that the parents were advised to indicate if they did not want
their child to participate. None of the parents indicated that they did not want
their child to participate. Students were informed about the purpose of the study,
and principles of anonymity, voluntary participation and the right to withdraw
from the study at any time without repercussions were explained. All of the
adolescents who were invited to participate in the study agreed to participate
with active consent. Questionnaires were distributed and collected by trained
research assistants during homeroom class sessions. The homeroom teachers
were not involved with the data collection process. Data was collected at
Time 1, and again one year later at Time 2.

Measures

All measures were independently forward and back-translated from
English to Latvian by several bilingual translators. Consensus agreement was
reached in case of any discrepancies. The translations were pilot-tested and after
initial psychometric analysis, the translations of some items were refined in
order to ensure conceptual equivalence of the items in comparison to the
original.

Compulsive internet use was assessed with four items from the
Compulsive Internet Use Scale (Meerkerk et al., 2009). Adolescents reported on
items about preoccupation with using the internet; the need to use increased
amounts of time on the internet; and feeling restless, moody or depressed when
not using the internet. Adolescents rated the items on a 5-point scale, ranging
from 1 (never) to 5 (always). Internal consistency for the four-item scale was
moderate in our sample: Cronbach’s alpha ranged from 0,73 to 0,83 at Time 1
and Time 2

Depression, anxiety and dissociation symptoms were self-reported by
adolescents with use of the Trauma Symptom Checklist (Briere, 1995).
Adolescents rated the items on a 5-point Likert-type scale from 1 (never) to 5
(always). This study included analysis of three scales: depression, anxiety and
dissociation. The depression scale includes 9 items (e.g., | feel sad or unhappy;
| feel that nobody likes me); the anxiety scale includes 9 items (e.g., | feel afraid
that something bad might happen); and the dissociation scale includes 9 items
(e.g. | pretend that I am someone else; | feel that things aren’t real). In our
sample internal consistency was good for all three scales at Time 1 and Time 2:
Cronbach’s alpha for depression was at 0,86 and 0,87; Cronbach’s alpha for
anxiety was at 0,80 and 0,83; and Cronbach’s alpha for dissociation scale was
at .87 at both measurement times.
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Adolescents also reported their age, gender and availability of internet use.

Data Analysis

First, preliminary descriptive analyses, and zero-order correlational
analyses were conducted to examine bivariate associations among the
adolescents’ ratings of depression, anxiety and dissociation symptoms and PI1U.
The possibility of a mediation effect was tested with a series of four regression
analyses: 1) dissociation was regressed on CIU at Time 1; 2) CIU at Time 2 was
regressed on dissociation; 3) CIU at Time 2 was regressed on CIU at Time 1;
and 4) CIU at Time 2 was regressed on dissociation and CIU at Time 1. The
Sobel test was conducted to examine the mediation effect.

Research results

Descriptive statistics and bivariate associations (Spearman correlations)
between the study variables are presented in Table 1.

Table 1 Descriptive Statistics and Correlations between CIU, Depression, Anxiety and
Dissociation at Time 1 and Time 2

1. 2. 3. 4. o. 6. 7. 8.
1.CIu1 0,56* | 0,32** | 0,31** | 0,40** | 0,36** | 0,56** | 0,49**
2.CIU 2 0,15 0,36** 0,20 0,43** | 0,27* | 0,42**
3. Depression 1 0,58** | 0,73** | 0,46** | 0,68** | 0,47**
4. Depression 2 0,45** | 0,77** | 0,44** | 0,74**
5. Anxiety 1 0,55** | 0,69** | 0,44**
6. Anxiety 2 0,49** | 0,74**
7.Dissociation 1 0,52**
8.Dissociation 2
M| 2,35 | 2,35 3,10 1,94 2,09 1,98 2,03 1,94
SD| 0,88 | 0,76 0,72 0,72 0,66 0,62 0,72 0,70

Note: * p < 0,05, ** p < 0,01. CIU 1 = Compulsive Internet Use at Time 1; CIU 2 =
Compulsive Internet Use at Time 2. n = 80

CIU at Time 1 was found to be positively correlated with ratings of
depression at Time 1 (r = 0,32, p < 0,01) and Time 2 (r = 0,31, p < 0,01); with
ratings of anxiety at Time 1 (r = 0,40, p <0,01) and Time 2 (r = 0,36, p < 0,01);
and with ratings of dissociation at Time 1 (r = 0,56, p < 0,01) and Time 2
(r=0,49, p <0,01). CIU at Time 2 was found to be positively correlated with
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ratings of depression at Time 2 (r = 0,36, p < 0,01); with ratings of anxiety at
Time 2 (r = 0,43, p <0,01); and with ratings of dissociation at Time 1 (r = 0,27,
p < 0,05 and Time 2 (r = 0,42, p < 0,01). Also examined were possible
correlation between the above mentioned variables with age and gender. The
only significant associations that was found was between gender and depression
at Time 1 (r = 0,25, p < 0,05); gender and depression at Time 2 was with a
tendency towards significance (r = — 0,21, p = 0,057, respectively), indicating
that girls reported higher depression ratings than boys. Correlation analysis also
showed that the time spent using the internet was positively associated with
CIU.

An examination of mediation effects showed dissociation at Time 2 to
mediate the association between hyperactivity and maladaptive cognitions (see
Table 2). Initial results showed a significant direct relation between CIU at
Time 1 (CIU 1) and CIU at Time 2 (8 = 0,58, SE = 0,08), as well as a significant
direct relation between CIU 1 and Dissociation at Time 2 (4 = 0,53, SE = 0,08).
Upon entering both CIU 1 and Dissociation at Time 2 in prediction of CIU 2,
the change in predictive value (8 = 0,48, SE = 0,09) indicated a partial
mediating effect of Dissociation.

Table 2 Dissociation mediating the association between CIU at Time 1 and Time 2

B SD(B) B F R2

1. [cu1 — 29,86*** | 0,28
Dissociation 2 0,42 0,08 | 053***

2. | Dissociation2 ~ —» 19,34*** | 0,20
CIU 2 0,48 0,11 | 0,44%**

3. |ClU1 — 39,08*** | 0,33
ClU 2 0,50 0,08 | 0,58%**

4. | Predicting CIU 2 21,43%** | 0,36
Clu1 0,42 0,09 | 0,48**

Dissociation 2 0,20 0,12 0,18

Note: **p< 0,01;***p< 0,001. CIU 1 = Compulsive Internet Use at Time 1; CIU 2 =
Compulsive Internet Use at Time 2; Dissociation 2 = Dissociation at Time 2. n = 80

The Sobel test confirmed the partial mediation effect, z = 3,36, p < 0,01.
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Discussion and Conclusions

The aim of this study was to examine adolescent CIU across a one-year
time period in association with symptoms of depression, anxiety and
dissociation, as well as to analyze the potential mediating effect of dissociation
symptoms. The initial correlational analysis showed that CIU at Time 1 (CIU 1)
Is strongly associated with CIU at Time 2 (CIU 2). Furthermore, CIU 1 is
associated with depression, anxiety and dissociation variables — both as reported
at Time 1 and Time 2. These results are in support of previous cross-sectional
studies which have shown CIU to be associated with symptoms of anxiety and
depression (e.g. Carli et al., 2012). These results also support the study by
Ciarocchi and colleagues (2016), which showed mental health problems to be
the sequelae of problematic internet use, rather than a contributing risk factor. In
fact, also in this study Depression at Time 1 was not associated with CIU 2, and
neither was Anxiety at Time 1 associated with CIU 2, thereby indicating that
depression and anxiety do not have a causal relationship in facilitating CIU. Of
course, the results of this study need to be replicated with a larger sample and
across a longer period of time.

The associations between CIU and dissociation symptoms indicate a
somewhat different pattern. The adolescent ratings of dissociation at both
Time 1 and Time 2 were associated with CIU 2, providing indication that
dissociation symptoms may be both a facilitating factor and also a consequence
of problematic internet use, which would entail a bidirectional effect of
causality. Such a stipulation would be in line with previous studies which have
shown that vulnerable individuals can be progressively drawn into the virtual
world of the internet (Liu & Peng, 2009). Adolescents with symptoms of
dissociation, which by definition include a tendency to become absorbed with
various mediums that provide escape from reality (including books and films),
may be especially vulnerable to the enticements of the virtual world
(Schimmenti et al., 2012). The results from this study showed the effect of
partial mediation by dissociation symptoms between CIU 1 and CIU 2, again
indicating that adolescents who are prone to dissociation and who use
dissociation as a coping strategy would be particularly susceptible to being
drawn into the virtual world of the internet, and this could contribute to over-
involvement with either video gaming or social networking.

As indicated above, among the limitations of the present study is the
relatively small sample size, which should be expanded in future studies
concerning CIU across time. Also expanded in future studies should be the
length of the time span studied longitudinally. It would be valuable to include at
least three measurement times, so as to more fully understand the relationship
between symptoms of psychopathology as potential precursors to problematic
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internet use, as well as the symptoms as sequelae of CIU. Potentially there could
also be bidirectional effects, as implied by the results of the current study in the
found associations between CIU at Time 1 and Time 2, and dissociation
symptoms at Time 1 and Time 2. Future studies should also include a measure
of early experiences of neglect and abuse, or other forms of trauma, which have
previously been shown to contribute to dissociative processes (Schimmenti
etal., 2012).

The practical implications of this study accentuate the need for parents and
educators to be aware of the costs and benefits of extended internet use, and to
seek the most appropriate and effective means by which to limit extensive
internet use that can lead to problematic internet use, symptoms of withdrawal,
preoccupation and subsequent difficulties in social relationships and academic
schoolwork. Furthermore, the results from this study indicate that particular
attention should be paid to the possibility of extensive internet use facilitating
over-involvement and detachment from reality as the internet potentially
provides psychological absorption in an alternative reality, but away from the
benefits which everyday reality can and should provide.
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Abstract. Patients diagnosed with depression often experience difficulty in regulating their
emotions due to non-adaptive regulatory strategies (e.g., avoidance, suppression, rumination).
Adaptive emotion regulation skills (e.g., awareness, acceptance, self-support) can be trained
and improved through psychological treatment. The objective of this study was to identify
differences in emotion regulation skills between a clinical group of patients with depression
(n=56) and a non-clinical group (n=56), adults without symptoms of depression. Methods. The
study was based on socio-demographic survey and three self-report questionnaires adapted for
use in Latvia: Difficulties in Emotion Regulation Scale (DERS; Gratz & Roemer, 2004),
Emotion Regulation Skills Questionnaire (ERSQ; Berking & Znoj, 2008) and Emotion
Regulation Questionnaire (ERQ; Gross & John, 2003). Results. Compared to the non-clinical
group, the clinical group presented significantly decreased scores in several scales of ERSQ:
Understanding, Self-support, Tolerance, Acceptance, Modification (p<.001) and increased
scores in four scales of DERS: Lack of emotional clarity, Difficulty engaging in goal-directed
behaviour, Non-acceptance of emotional responses and Limited access to effective emotion
regulation strategies (p<.001). Conclusions. This study helps to identify the main emotion
regulation difficulties for depression patients in Latvia — the ability to understand, accept,
tolerate and modify emotions.

Keywords: depression, emotion regulation, emotion regulation skills.

levads
Introduction

Depresija ir viena no izplatitakajam psihiskajam slimibam, kas apgriitina
cilvéka ikdienas funkcion€$anu, ieveérojami pazemina vina dzives kvalitati, rada
socialu un ekonomisku slogu (World Health Organisation, 2017). Personas ar
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depresiju ilgstosi izjut nomaktibu, pazeminatu garastavokli, bezceribu, prieka
trakumu, intereSu un motivacijas samazinasanos, var just arT nepamatotu sp&cigu
vainas izjutu — tatad, nozimigas griititbas emocionalaja joma. Ka papildus
simptomi tiek min€ti arm1 miega trauc€umi, grutibas koncentréties, negativi
uzskati par sevi un dzivi, psihomotoras aktivitates trauc&jumi un citi (Rancans,
2019).

P€tnieciba joprojam aktuali ir jautajumi ne tikai par depresijas arst€Sanas
1esp€jam un tas efektivitati, bet ar par depresijas pamata esoSajiem un simptomus
uzturosajiem mehanismiem (underlying mechanisms) (Joormann & Stanton,
2016). Balstoties uz pedgejos gados veikto metaanalizu rezultatiem (Sloan et al.,
2017; Visted, Vallestad, Nielsen, & Schanche, 2018), vairaki pétnieki uzskata, ka
viens no Siem pamata c€loniem/mehanismiem ir CieSi saistits ar emociju
regulacijas griatibam jeb disfunkcionalam emociju regulacijas prasmém/
strat€égijam. Proti, nesp&ja pietiekami veiksmigi regulét emocijas rada nopietnu
risku personas psihiskajai veselibai. Sistematisko parskatu rezultati rada, ka
gandriz visas psihiskas saslimSanas (ne tikai depresiju) raksturo emociju
regulacijas griitibas vai pat tas iztrilkums (Sloan et al., 2017), kas var biit gan ka
slimibas simptoms, gan iemesls depresijas attistibai (Hopfinger, Berking,
Bockting, & Ebert, 2017).

Ta ka Latvija emociju regulacijas prasmes saistiba ar depresiju lidz Sim
tikpat ka nav petitas (Paica, Taube, & Martinsone, 2019), publikacijas autoru
mérkis bija noskaidrot, vai emociju regulacijas prasmes atSkiras pacientiem ar
diagnosticetu depresiju (kliniska grupa) salidzinot ar neklinisko grupu
(pieaugusie bez depresijas simptomiem). P&tijums tika veikts Rigas Psihiatrijas
un narkologijas centra (RPNC) ambulatorajos apripes centros ,,Veldre® un
,Pardaugava‘“ no 2019. gada janvara Iidz martam.

Literatiuras apskats
Literature review

Termina emociju regulacija raksturo$anai pétnieki izmanto daudzveidigas
definicijas. To kodols nosaka, ka emociju regulacija izskaidro un apraksta cilveka
norito$os emocionalos procesus un to, ka Sie procesi tiek vaditi. L1dz ar petijumu
skaita pieaugumu par So temu ne tikai psihologija, bet arT izglitiba, organizaciju
vide, sporta, izpratne par emociju regulaciju paplasinas un padzilinas. Proti,
misdienas tiek attistiti vairaki emociju regulacijas modeli. Zinamakie ir Emociju
reguldacijas procesa modelis (Process model of emotion regulation) (Gross, 1998,
2014) un Adaptivas emociju reguldacijas modelis (The adaptive coping with
emotions, ACE model) (Berking & Whitley, 2014).

Vesturiski lukojoties, 20. gadsimta 90. gados, kad sakas pamanamaka
p&tnieku interese par emociju regulaciju, §is process tika skaidrots ka emocionalas
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pieredzes uzraudziba (monitoring), novérté€sana (evaluating) un izmainiSana
(modification) (Thompson, 1994). Laika gaita Sis skaidrojums kluva plasaks,
izskaidrojosaks, ietverot daudzus aspektus. Sobrid emociju regulacija tiek
saprasta ka daudzdimensionals process, kura ir novérojama ne tikai emocionala,
bet arT kognitiva, uzvedibas, fiziologiska un atticksmes komponente. Proti,
emociju regulacija ir emocionalas pieredzes apzinasanas, izpraSana un
pienemsSana, sp&ja apvaldit impulsivu uzvedibu, kad tiek piedzivotas nevélamas
emocijas, spéja elastigi lietot situacijai piemérotas emociju reguléSanas
strat€gijas, lai ietekm&tu emocionalo reakciju intensitati un/vai ilgumu un
sasniegtu sev nozimigu mérki, gataviba piedzivot arT negativas emocijas ka dalu
no jégpilnas dzives (Gratz & Roemer, 2004; Sloan et al., 2017).

Emociju regulacija var notikt gan automatiski un neapzinati, gan apzinati,
pienemot [émumu izmantot vienu vai otru regulacijas stratégiju. Tapat ta var but
ieks€js (cilveks pats iekséji regulé savas emocijas) vai ar€js process (kads cits
regul€ personas emocionalo pieredzi) (Ford & Gross, 2018).

Zinatniskaja literatlra biezi vien ka sinontms tiek lietoti jédzieni emociju
regulacijas strat€gijas (strategies), emociju regulacijas prasmes (skills) un retak —
emociju regulacijas sp&jas (abilities) (Visted et al., 2018). Proti, tiek izdalitas
emociju regulacijas prasmes, kas var biit veiksmigas jeb adaptivas, un tadas, kas
ir problematiskas jeb disfunkcionalas. Lidzigi ka ar méginajumiem defin&t
emociju regulacijas konceptu, ari attieciba uz emociju regulacijas prasmem
vérojama daudzveidiba un atSkiribas. Piem€ram, viens no zinamakajiem
petniekiem emociju regulacijas joma Stenforda universitates profesors DZeimss
Gross (James Gross) izdala divas galvenas regulativas stratégijas: emocionalas
reakcijas apspieSanu (supression) un kognitivo parveértésanu (reappraisal), ko var
saprast ka citas jégas un nozimes pieskirSanu emocijas izraisosajam notikumam
(Gross, 2014). Personam ar depresiju vai depresijas simptomiem izteikti rakstu-
riga ir apspieSana (Visted et al., 2018). Citi autori ka disfunkcionalas stratégijas
min ruminaciju (rumination) jeb domu “malSanu”, un izvairisanos (avoidance).
ArT pastiprinata ruminacija raksturiga personam ar depresiju, turklat ta var biit ka
viens no depresivo simptomu uzturéSanas mehanismiem (Sloan et al., 2017).

Saistiba ar depresiju vai depresijas simptomiem vairak aprakstitas un pétitas
ir disfunkcionalas emociju regulacijas stratégijas (Joormann & Stanton, 2016). Uz
to pamata vélak tika definétas adaptivas regulativas stratégijas, turklat primari
tiesi kliniskiem, praktiskiem mérkiem — ka Tstermina psihologiskas palidzibas
uzdevums, lai palidz&tu pacientiem ar depresiju uzlabot un iemacities
“veseligaku” emociju regulaciju (Berking et al., 2008).

Viens no jaunakajiem teorétiskajiem modeliem ir vacu pétnieku un
psihologu/psihoterapeitu izstradats Adaptivas emociju regulacijas modelis (The
Adaptive Coping with Emotions Model; ACE), kas ir “no situacijas atkariga
septinu emociju regulacijas prasmju mijiedarbiba” (Berking & Whitley, 2014;
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p. 20). Saja modeli var ieraudzit sava veida hierarhiju, proti, tiek izdalitas dazas
pamata prasmes, bez kuram nav iesp€jamas paréjas. Adaptivas prasmes ir:

1. jutu un kermena sajiitu apzinata apzinasanas (CONSCIOUS awareness)

2. IdentificéSana, nosaukSana varda (identifying & labeling)

3. izpratne un skaidriba par to, kadi c€loni izraisa un uztur noteiktu

emocionalo stavokli (understanding)

4. spgja aktivi mainit nev€lamas emocijas intensitati/ilgumu

(modification)

5. spga izturet un pienemt nevélamas emocijas, ja tas mainit nav

iesp&jams (acceptance & tolerance)

6. gataviba konfront€ties ar nevélamam emocijam, kad tas nepiecieSams

sev svariga mé&rka sasniegSanai (readiness to confront)

7. efektivs sevis atbalsts stresa situacijas (effective self-support).

Modela autori uzskata, ka paSas svarigakas regulacijas prasmes, kuram ir
ietekme uz personas psihisko veselibu, ir negativo emociju pienems$ana un
izturé€Sana, ka ari sp€a nevelamas emocijas modificét. Pargjas prasmes,
pieméram, jitu apzinasanas, nosaukSana varda, tikai nodroSina veiksmigu
ieprieckSminéto prasmju pielietojumu (Berking & Whitley, 2014). Modela
empiriskai parbaudiSanai ir izstradata aptauja, kas ir adapteta lietoSanai ar1 Latvija
(Pai¢a & Martinsone, 2019).

Apkopojot petijumu rezultatus un literattra paustas atzinas, var secinat, ka
pacienti ar depresiju izjut grutibas emocionalaja joma, So griitibu pamata ir
nepietiekami attistitas un/vai slikti funkciongjosas emociju regulacijas prasmes un
ierobezots adaptivo stratégiju “repertuars” (Visted et al., 2018). Uzlabojot pat
atseviskas emociju regulacijas prasmes, paaugstinas kop€ja emociju regulacijas
kvalitate, kas samazina depresijas simptomus vai to atkartoSanas risku
(Hopfinger et al., 2017).

Metode
Methodology

Pétijuma dalibnieki

Petijuma piedalijas 112 pieaugusie vecuma no 18 Iidz 66 gadiem. Klinisko
grupu veidoja 56 pacienti, kuriem diagnosticéta depresija (diagnozu kodi F 32,
F 33 p&c SSK-10) un kuri tobrid arst&jas Rigas Psihiatrijas un narkologijas centra
(RPNC) ambulatorajos apripes centros ar stacionaru ,,Veldre* un ,,Pardaugava“.
Pacientu vecums bija no 18 Iidz 66 gadiem (M =41.7, SD = 14.9), 84% sievietes
un 16% viriesi. Visi brivi parvaldija latvieSu valodu. Tika ieverota personas datu
aizsardziba, sanemtas RPNC un Rigas Stradina universitates Etikas komitejas
atlaujas, ka art respondentu piekriSana dalibai pétjjuma. Pacientu anketé€Sana
notika sakot no otras nedélas péc iestaSanas klinika.
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Neklmisko grupu veidoja 56 pieaugusie® no 23 Iidz 66 gadiem (M = 37.1,
SD =10.6), 82% sievietes un 18% viriesi. Nekliniskas grupas ieklausanas kriterijs
bija depresijas diagnozes neesamiba, tapéc ka skrininga instruments tika
izmantota Pacienta veselibas aptauja — depresijas tests (PHQ-9) un pétijuma
ieklauti tikai tie respondenti, kam PHQ-9 kopgjais veért€jums neparsniedza
septinus punktus?. Nekliniskas grupas respondenti brivi parvaldija latviesu valodu
un piekrita dalibai petijuma.

Instrumentarijs

Respondenti sniedza par sevi Tsu sociali demografisko informaciju un

aizpildija tris aptaujas par dazadiem emociju regulacijas aspektiem papira formata
klatien€. Visas aptaujas ir adaptetas lietoSanai Latvija un tika sanemtas atlaujas to
lietoSanai.

1. Aptauja emociju regulacijas griitibu noteikSanai (Difficulties in
Emotion Regulation Scale /DERS/, Gratz & Roemer, 2004. Aptaujas
adaptacija latvieSu valoda: Jansone, 2011). Aptaujas 36 apgalvojumi
novertejami piecu punktu Likerta skala no “gandriz nekad” (1) lidz
“gandriz vienmeér” (5), un tie sagrupé€ti seSas skalas: emocionalas
apzinaSanas trikums, emocionalas skaidribas (izpratnes) trukums,
emocionalo atbildes reakciju nepienemsSana, impulsu kontroles
griitibas, gritibas iesaistities uz merki orientéta darbiba un limiteta
pieeja emociju regulacijai. DERS aptauja veidota ta, ka augstaks
vidgjais raditajs skala nozime izteiktakas grutibas emociju regulacija.
Aptaujas Kronbaha alfa a =.92 (skalam o =.73 - .91).

2. Emociju regulacijas aptauja (Emotion Regulation Questionnaire
/IERQ/, Gross & John, 2003. Adaptacija latvieSsu valoda: Morozova,
2011). Aptauja izverte divas strat€gijas: kognitivo parvértéSanu un
emocionalas izpausmes apspieSanu. Aptauja sastav no 10
apgalvojumiem, kuri janoverté septinu punktu Likerta skala: “pilniba
nepiekritu” (1) Iidz “pilniba piekritu” (7). Aptaujas ieks€ja saskanotiba
ST pétijuma izlasém bija zema, Kronbaha alfa a =. 56.

3.  Emociju regulacijas prasmju aptauja (Emotion Regulation Skills
Questionnaire /ERSQ/, Berking & Znoj, 2008. Aptaujas adaptacija
latvieSu valoda: Paica, Martinsone, 2019). Aptauju veido divas dalas —
50 dazadas emocijas un 27 apgalvojumi, kas janoverte piecu punktu
Likerta skala no “nekad” (0) lidz “gandriz vienmer” (4). Aptaujas otras
dalas apgalvojumi veido devinas skalas: izjiitu apzinasanas, kermena
sajiitu apzinaSanas, skaidriba, izpratne, pienemSana, izturéSana
(tolerance), gataviba konfront€ties, sevis atbalstiSana, modifikacija.

1 Sakotngji 75 dalibnieki, bet 19 respondenti neatbilda ieklauSanas kritérijiem
2 Saskana ar Klinisko algoritmu ,.Depresija picaugusajiem atpazisana, vadiiana, arsté$ana un apriipe (Rancans
u.c. 2019), ja PHQ-9 kopgjais vertejums ir 5-7, depresijas paslaik nav
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Jo augstaks ir ERSQ skalu vid€jais raditajs, jo veiksmigak cilveks
konkré&to regulacijas prasmi pielieto. Aptaujas Kronbaha alfa a =.94
(skalam a = .66 - .86).

Pétijuma rezultati
Research results

Dati tika aprekinati programma SPSS 24. Ta ka datu kopas neveido atbilstibu
normalsadalijumam, datu analiz€ tika izmantotas neparametriskas statistikas
metodes. Vispirms tika konstatéts, ka kliniskas un nekliniskas grupas nelielas
vecuma un dzimumu atSkiribas nav statistiski nozimigas (U = 1336, p = .235
vecumam, U = 1505.5, p = .787 dzimumam).

Ka redzams 1. tabula, kliniskas grupas DERS rezultati, salidzinot ar
neklinisko grupu, ir augstaki Cetras skalas: emocionalas skaidribas (izpratnes)
tritkums, emocionalo atbildes reakciju nepienemsana, griitibas iesaistities uz
mérki orientéta darbiba un limitéta pieeja emociju regulacijai (p < .001). ERQ
abas skalas ir vérojamas vid&jo raditaju atskiribas, toméer tikai apspieSanas skala
atSkiras statistiski nozimigi (p < .05).

1.tabula. DERS un ERQ skalu salidzindjums
Table 1 The comparison of DERS and ERQ scores

DERS skalas Kliniska grupa Nekliniska grupa | Mann- | Asymp.
M (SD) Mean M (SD) | Mean | Whitney | Sig. (2-
Rank Rank U tailed)
Emocionalas 15.78 61.72 14.02 50.38 | 122550 | .063
apzinasanas truakums (4.63) (3.79)
Emocionalas skaidribas 12.09 68.15 9.36 4407 | 872.00 | .000*
(izpratnes) trukums (4.17) (3.27)
Emocionalo atbildes 17.82 73.11 11.52 39.20 | 599.00 | .000*
reakciju nepienemsana (5.76) (4.62)
Impulsu kontroles 15.61 64.29 12.98 47.86 | 1084.00 | .007
gritibas (5.71) (3.81)
Griitibas iesaistities uz 17.87 71.13 13.32 41.14 | 708.00 .000*
mérki orientéta darbiba (4.74) (3.98)
Limit&ta pieeja emociju 25.55 76.55 15.79 35.82 | 410.00 | .000*
regulacijai (7.04) (5.08)
ERQ skalas
ApspieSana 16.98 66.59 13.8 45.60 | 957.00 | .001**
(4.79) (4.41)
Kognitiva parvertésana 25.65 49.93 27.77 61.96 | 1206.00 | .048
(6.19) (6.57)

Piezimes: kliniska grupa n=56, nekliniska grupa n=56. * = statistiski nozimigas atskiribas
** = statistiski nozimigas atskiribas p < .05
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Art vairakas ERSQ skalas novérojama statistiski nozimiga rezultatu atskiriba
starp pacientu ar depresiju un neklmisko grupu (sk. 2. tabulu). Pacientiem ar
depresiju ir zemaki raditaji skalas izpratne, pienemsana, izturéSana, gataviba
konfrontéties, sevis atbalstisana, modifikacija (p <.001), ka arT pazeminatas
kopg&jas emociju regulacijas prasmes (p <.001).

AtseviSkas skalas DERS un ERSQ aptaujas saturiski ir 1idzigas, tas izverte
vienu un to pasu emociju regulacijas prasmi, piemeram, apzindsanos,
pienemSanu, izpratni. Abas aptaujas apzinasandas skala netika konstatetas
statistiski nozimigas atSkiribas, bet tadas ir abu aptauju pienemsanas un izpratnes
skalas.

2.tabula. ERSQ skalu salidzinajums
Table 2 The comparison of ERSQ scores

Skala Kliniska grupa Nekliniska grupa Mann- Asymp.
Whitney | Sig. (2-
U tailed)
M (SD) Mean M (SD) Mean
Rank Rank
Izjatu 2.47 4998 |276(0.77) | 61.91 1209.00 .049
apzinasanas (0.82)
Kermena sajttu 2.57 5337 |272(0.77) | 58.58 1395.50 .389
apzinasanas (0.85)
Skaidriba 2.46 48.37 |2.86(0.78) | 63.49 1120.50 012
(0.78)
Izpratne 2.22 4271 |296(0.83) | 69.05 809.00 .000*
(0.85)
Pienemsana 2.24 4234 |294(0.58) | 69.42 788.50 .000*
(0.86)
Izturésana 1.80 4175 |2.70(0.84) | 70.01 756.00 .000*
(0.99)
Gataviba 2.15 4323 |2.87(0.68)| 68.54 837.50 .000*
konfrontéties (0.96)
Sevis 2.21 4533 |2.81(0.68)| 66.48 953.00 .000*
atbalstiSana (0.97)
Modifikacija 1.63 4111 |239(0.58)| 70.63 721.00 .000*
(0.83)
Kopgja ERSQ 2.19 4155 |2.78(051)| 70.19 | 74500 | .000*
(0.67)

Piezimes: kliniska grupa n=56, nekliniska grupa n=56. * = statistiski nozimigas atskiribas
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Diskusija un secinajumi
Discussion and conclusions

Apkopojot pétijuma rezultatus, var secinat, ka pacienti ar depresiju biezak
izjiit emociju regulacijas griitibas (emocionalas izpratnes trikums, gritibas
iesaistities uz merki orientéta darbiba), viniem ir nepietickami attistitas adaptivas
emociju regulacijas prasmes (emociju pienemsSana, izturéSana, modifikacija,
efektivs sevis atbalsts), turklat atseviSkas prasmes ir nozimigi pazeminatas
(emociju modifikacija, pienemsana, izturé$ana).

To, kapec kadam triikst emociju regulacijas prasmju, parasti ietekmé daudzi
faktori ilgaka laika perioda, pieméram, genétika, temperaments, agrina negativa
pieredze, attistibas trauc€jumi, paaugstinats stresa hormonu limenis, bailes no
emocijam, negativs pastels, dzives laika apgiiti uzvedibas paradumi u.c.
(Berking & Whitley, 2014). Ir pieredze, ko nav iesp&jams izmainit, tomer ir
pietiekami daudz, ko dzives gaita var iemacities. Pieméram, pétijjuma rezultati ir
noderigi kliniskaja prakse, jo tie palidz identificeét konkrétas emociju regulacijas
prasmes, ko iesp&jams meérktiecigi attistit un uzlabot psihologiskas palidzibas
praksg. Citu valstu pieredze rada, ka arT 1stermina psihologiskas intervences, ja
vien tas ir mérktiecigas, var nozimigi uzlabot pacientu emocionalo
funkcioné$anu, palidzot apgit jaunus reagéSanas veidus un veicot
psihoizglitosanu (Berking, Ebert, Cuijpers, & Hofmann, 2013). Ir izveidotas
vairakas psihologiskas intervences, kuras tiesi vai netieSi verstas uz adaptivo
emociju regulacijas prasmju pilnveidi. Dialektiska biheiviorala terapija (Linehan,
1993) ir viena no pirmajam $adam intervencém, kura mérktiecigi attista tadas
regulacijas prasmes ka emociju identificeSana, pienem$ana un modific€Sana.
Pienemsanas un saistibas terapija (Hayes, 2004) maca neizvairities un “nebegt”
no nevélamam un gruti izturamam emocijam, ka ari sasniegt sev nozimigus
meérkus. Var piemin€t ari Apzinatiba balstito kognitivi biheivioralo terapiju
(Stone, 2005), kura sakotngji tika radita ar mérki uzlabot personu ar depresiju
emocionalo apzinasanos un izpratni. Ped€jos dazos gados arvien lielaku
atpazistamibu iegiist transdiagnostiska pieeja, kuras parstavji uzskata, ka dazadu
psihiatrisko diagnozu pacientiem nov€rojamas vienas un tas pasas emociju
regulacijas gritibas. Vienotais protokols (Unified protocol) ir uz emocijam
fokuséta intervence, lai uzlabotu emocionalo funkcionéSanu pacientiem
neatkarigi no vinu diagnozes (Sakiris & Berle, 2019).

Turpmak bttu ieteicams pétit emociju regulacijas prasmju, vecuma,
dzimuma un personibas iezimju sakaribas lielaka izlase, ka arT emociju regulaciju
pacientu grupam ar citiem garastavokla un afektiviem trauc€jumiem.
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Summary

From January to March 2019, a study was conducted to evaluate the emotion regulation
skills of Latvian patients with depression. The clinical group were 56 adult patients with a
depression diagnosis (F 32, F 33.2; ICD-10) who were treated at the Riga Psychiatry and
Narcology Centre. Mean age 41.7 (SD = 14.9, range 18-66), 83.9% female, 16.1% male. The
non-clinical group were 56 adults without symptoms of depression. Mean age 37.1 (SD = 10.6,
range 23-66), 82.1% female 17.9%. The study was based on three self-report questionnaires
adapted for use in Latvia: Difficulties in Emotion Regulation Scale (DERS; Gratz & Roemer,
2004) is a 36-item self-report measure. Six aspects of emotion regulation were evaluated. The
higher are the scores, the more are the difficulties in emotion regulation. Emotion Regulation
Skills Questionnaire (ERSQ); Berking & Znoj, 2008) is a 27-item self-report measure. Nine
facets of successful emotion regulation skills were evaluated. The higher are the scores, the
more successful are the emotion regulation skills. The third was an Emotion Regulation
Questionnaire (ERQ; Gross & John, 2003). The questionnaires were completed in paper/pencil
form.

Compared to the non-clinical group, the clinical group presented significantly increased
scores in four scales of DERS: Lack of emotional clarity, Difficulty engaging in goal-directed
behaviour, Non-acceptance of emotional responses, Limited access to effective emotion
regulation strategies (p <.001) and decreased scores in several scales of ERSQ: Understanding,
Self-support, Tolerance, Acceptance, Modification (p <.001).

The results of this study are practical and help to identify the main difficulties for Latvian
patients — the ability to understand, accept, tolerate and modify emotions. The overall emotion
regulation of an individual can be improved if he or she receives a psychological care which
specifically targets the acquisition of such skills (for example, acceptance of emotional
responses, emotional clarity).
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Abstract. The aim of this research was to find out the connection between the perceived school
climate, parental monitoring and cyberbullying among adolescents, and whether there were
differences in these variables between two adolescent age groups. It was examined how the
dimensions of the perceived school climate and parental monitoring explain the adolescents’
experience of cyber victims and cyberbullies. A total of 309 Latvian students from grades 5 to
12 (200 respondents from grades 5-9 and 109 respondents from grades 10-12) participated in
the research. In data collection Parental Monitoring Scale (Stattin & Kerr, 2000), Georgia
School Climate Survey (La Salle, MclIntosh, & Eliasson, 2016) and European Cyberbullying
Intervention Project Questionnaire (Brighi et al., 2012) were applied. The results confirmed
significant positive correlation between school climate perception, adequate parental
monitoring and less cyberbullying. Also, significant differences between two age groups in
perceived school climate, parental monitoring and cyberbullying indications were found. The
younger group's adolescents provided more positive evaluations of school climate and parental
monitoring, while the older group's adolescents reported more cyberbullying experience. The
school climate dimensions Order and discipline, Character, Social support from peers together
with negative aspect of parental monitoring Parental solicitation significantly predicted
cyberbullying behavior in whole adolescent sample. These results create a better understanding
of the variables concerning cyberbullying.

Keywords: school climate, parental monitoring, parental control, cyber victims, cyberbullies.

Introduction

Bullying and cyberbullying may be a result of experience of aggressive or
antisocial behavior experienced in home environment or in society as a whole.
Research shows that both family factors and school climate can affect how many
bullying incidents a child will experience. Therefore, it is crucial to develop
systemic collaboration between schools and families to be more effective in
reducing of bullying (Olweus, 2012). Bullying is usually an aggressive behavior
towards a sub-group characterized by unequal power distribution and this
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aggressive behavior can often be repeated using different methods (Olweus, 1993,
1994). Cyberbullying is a relatively new type of bullying that is described as
bullying using electronic devices. Studies show that cyberbullying in 50% of
cases is done anonymously (Kowalski & Limber, 2007). Some researchers
consider online bullying as more harmful than face-to-face bullying, because it
has potential to cover a larger audience and there is a lower level of supervision
from adults (Sticca & Perren, 2013). Previous studies revealed that 93% of pupils
who reported on-site bullying behavior indicated also their experience as
cyberbullying victims (Hase, Golberg, Smith, Stuck, & Campain, 2015).

Studies on online behavior of American students of different ages indicate
that between 11 and 15, 34% of respondents experienced cyberbullying at least
once (Cyberbullying Research Center, 2015), while between 12 and 17, 33.8% of
students had suffered from cyberbullying and 11.5% were cyberbullies
themselves (Cyberbullying Research Center, 2016). Different findings and
conclusions on which age cyberbullying is more widespread are contradictory.
Czech studies indicate that bullying is more common in younger age group (12 to
15 years) of adolescents (Sevéikova & Smahel, 2009), while other authors
conclude that older American students (15 years and older) show more frequent
online bullying behavior compared to younger adolescents (Ybarra & Mitchell,
2004).

Schools with clearly defined school policy and positive school climate have
less probability of experiencing bullying (Olweus, 1994) and also students show
less risky behavior in cyber environment (Lin & Chen, 2016). A positive school
climate in secondary schools is linked to higher levels of student achievement and
fewer cases of peer exclusion (Hanson & Voight, 2014; Johnson et al., 2012;
Moos, 1987). This bullying preventing environment in schools involves
successful school disciplinary structure, consistent and fair rules, as well as
positive teacher-student relationship (Battistich, Schaps, & Wilson, 2004;
Cornell, Shukla, & Konold, 2015; Goldweber, Waasdorp, & Bradshaw, 2013).
Schools that have frequent conflicts, chaotic environment, insufficient
monitoring, use harsh disciplining approaches, have safety problems, show more
frequent number of bullying cases (Williams & Guerra, 2007). School climate is
a social process that affects the subjective experience of participants (Cohen et al.,
2009), because it includes norms, values and goals of the organization, as well as
relationships, teaching and learning practices, and organizational structures
(National School Climate Council, 2007). Researchers identify several
dimensions of school climate — school connectedness, character, physical
environment, social support from adults, social support from peers, cultural
acceptance, order and discipline, safety and mental health (La Salle & Mayers,
2014).
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Teachers’ awareness and attitude toward bullying are important with regard
to strategies, they will use to reduce bullying in school (Troop-Gordon & Ladd,
2015). Teachers and students may have different perceptions of presence of
bullying in school. Although teachers report on their progress in reducing bullying
in schools more frequently (Rigby, 2014), those students who believe that teacher
perceives bullying as a norm showed higher levels of victimization (Saarento,
Karna, Hodges, & Salmivalli, 2013).

Parents also play an important role in controlling and reduction of adolescent
bullying behavior. Parental monitoring is defined as their knowledge of the child's
whereabouts and what the child is doing (Guilamo-Ramos & Jaccard, 2010), as
well as parental control and obtaining of information in different ways. A child
may provide information on a voluntary basis (child disclosure) or parents may
actively ask the child or his/her friends about the daily activities of the child
(parental solicitation). Parental monitoring also includes introducing of clear rules
and specific limitations on some particular activity of the child (parental control)
(Stattin & Kerr, 2000). Children who are more likely to tell their parents about
their daily activities are less likely to demonstrate risky behavior. Research shows
that children, who express greater trust in their parents, feel understanding and
support from their parents, are more willing to cooperate and respect parental rules
(Guilamo-Ramos & Jaccard, 2010). Excessive control and child tracking is not
considered as an effective monitoring method and could be associated with more
frequent risky behaviors in children (Stattin & Kerr, 2000). The studies also
confirm that insufficient level of parental monitoring is associated to development
of antisocial behavior in children and adolescents (Flannery, VVazsonyi, Torquati,
& Fridrich, 1994). However, the ability of parents to monitor child cyberbullying
experience is significantly limited (Goldstein, 2015). For example, parents may
have insufficient knowledge of different social networks, but, according to
studies, cyberbullying is most commonly reported among peers on social network
platforms (Cassidy, Brown, & Jackson, 2012). Similarly, parents can inaccurately
assess the time children spend on the Internet and the negative aspects of online
interaction (Cassidy et al., 2012; Dehue et al., 2008).

The systematic involvement of schools and parents or guardians (Patchin &
Hinduja, 2012) is needed to reduce the violent behavioral manifestations of
adolescents in any form of its expression.

The following hypothesis and research questions were posed:

Research hypothesis: adolescents who will report lower cyberbullying
behavior will report more adequate parental monitoring and higher perceived
school climate ratings.
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Research questions:

1.  Whether there are differences in perceived school climate, parental
monitoring and cyberbullying experience in two adolescent age groups
from classes 5-9 and classes 10-12?

2. How different dimensions of perceived school climate and parental
monitoring predict cyberbully and cyber victim experiences in whole
sample of adolescents?

Methodology

Research participants

The research involved 309 Latvian 5 to 12 grade students from four schools,
144 boys and 165 girls. The respondents represented two age groups, respectively,
grades 5-9 (200 respondents) and 10-12 (109 respondents).

Measures

Georgia School Climate Survey Suite (GSCS, La Salle, Mcintosh, &
Eliason, 2016) Middle/High school form (for 5""-12"" grade students). The data of
this research were collected as part of cross-cultural initiative of adaptation of
Georgia School Climate Survey Suite in Latvia. The Middle/High school form
includes demographic questions regarding grade and gender, and 36 statements
about different aspects of school climate (school connectedness, character,
physical environment, adult social support, peer social support, cultural
acceptance, order and discipline and safety) with additional eight questions on
respondents’ mental health. Statements such as “I like school” are rated on the
Likert scale from 1 — strongly disagree to 4 — strongly agree. Questions in the
mental health subscale such as “In the past 30 days, on how many days have you
felt sad or withdrawn?” are rated on the Likert scale from 1 — none, 2 — 1 or 2
days, 3—-3to 5 days, 4 — 6 to 9 days, 5 — 10 to 19 days, 6 — 20 to 29 days, 7 —all
30 days.

Parental Monitoring Scale (Stattin & Kerr, 2000). The survey consists of 24
statements, such as “Do your parents know how you spend your free time?” The
survey is divided into four subscales of parental monitoring, such as parental
knowledge, child disclosure, parental solicitation, parental control. Questions are
assessed on a 5-point Likert scale where 1 — never and 5 — always.

The European Cyberbullying Intervention Project Questionnaire ECIPQ
(Brighi et al., 2012; Del Rey et al., 2015). The survey consists of 22 statements,
such as “Somebody has said nasty things about me, or has called me names
through text messages or online messages, “l have threatened others through text
messages or online messages”. The statements are rated on a Likert scale where
0 — never, 1 —once or twice, 2 — once a month, 3 — once a week, 4 — several times
a week. The survey consists of two subscales — cyber victims and cyberbullies.
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Procedure

With the permission of the Ethics Committee for Humanities and Social
Sciences research, and the informed consent of schools’ administration, surveys
on paper were collected from 309 respondents in the context of Georgia School
Climate Survey suite adaptation initiative in Latvia. The students completed all
three questionnaires frontally, without time limitation. The participation was
voluntary, taking into account the condition that students must be from grades 5
to 12. The data collection took one month. The results are analyzed using the IBM
SPSS Statistics 22 program.

Research results

In order to test the hypothesis on relationship between cyberbullying
experience, parental monitoring and the perceived school climate, a correlation
analysis was performed (see Table 1).

Table 1 Parental Monitoring, Perceived School Climate and Cyberbullying experience
indicators Spearman’s Correlation Coefficients in the adolescent group (N = 309)

Variables 25 i;’ =8 S & X §§ 2| 3¢
s§S| C8 | £ | £8|95g| 8¢
= X © 3 ) 5 )

Perceived school climate scale | 38" | 39" |-.16™ 8™ |-47 =377

School connectedness 337 | .29 |-01 187 [-197  [-.147

Character 377 | .32 |-.06 217 |-217  |-267

Physical environment 227 | .20 |-.06 14" |-26™  |-18™

Adult social support 357 | .37 |-127 147 ]-30"  |-257

Peer social support 197 | .20 |-.01 A1 |-28" |27

Cultural acceptance 227 1 .19 ]-.03 .08 =297 [-24™

Order and discipline 307 | .31 .00 227 |-317 |-24T

Safety -.08 -.02 -24™ -12" -15™ -.04

Mental health 27 297 [-19™ 13" -52™ -43™

Cyber victims experience -23"7 |-.24" 207 |-.08 - 63"

Cyberbullies experience =247 |-217 A7 |-.08 63" -

*p < .05, **p < .01

Among many significant correlations, negative correlations between
perceived school climate and experience of cyber victim (r = -.47, p < .01), as
well as cyberbullies (r = -.37, p < .01) were found. The experience of
cyberbullying has statistically significant negative connection with nearly all
subscales of the perceived school climate, with the exception of safety. With
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regard to parental monitoring, higher rates in the cyberbullying experience
reported by adolescents relate to lower levels of parental knowledge of the child
activities, i.e. in the group of cyber victims (r =-.23, p <.01) and also in the group
of cyberbullies (r = -.24, p <.01). Similarly, in both groups, adolescents show
lower rankings in their openness to parents — in the cyber victims group (r = -.24,
p <.01) and in the cyberbullies group (r =-.21, p <.01).

Adolescents' perception of excessive parental control is positively related to
their reported cyber victim (r = .20, p < .01) and also cyberbully experience
(r = .17, p < .01). Thus, with increasing of perceived parental solicitation, also
increases amount of reported cyberbullying experience among adolescents. There
IS a positive connection between cyberbullies and cyber victim experience
(r = .63, p < .01). There are significant associations between the mental health
ratings and positive aspects of parental monitoring.

With regard to research question about differences in perceived school
climate, parental monitoring and cyberbullying experience in two age groups of
adolescents, the means were compared by T-test (see Table 2).

Table 2 Differences in perceived school climate, parental monitoring and cyberbullying
experience between adolescent groups of 5-9 grades (N=200) and 10-12 grades (N=109)

Groups

5to 9 grades 10 to 12 grades t
Variables (n =200) (n=109)

M SD M SD
Perceived school climate 165.92 15.99 | 158.06 18.99 3.85™
School connectedness 15.63 2.55 14.23 3.02 431"
Character 21.27 2.21 20.58 3.15 2.23"
Physical environment 12.93 2.18 11.91 2.34 3.82""
Adult social support 13.59 2.21 12.39 2.13 4,60
Peer social support 10.45 1.41 10.04 1.95 2.12"
Cultural acceptance 1451 2.85 14.20 3.17 .87
Order and discipline 15.91 2.55 14.03 2.70 6.01""
Safety 11.26 2.93 13.39 2.57 -6.35""
Mental health 50.17 6.17 47.29 7.6 356
Parental knowledge 38.46 5.70 35.32 5.30 473"
Child disclosure 19.44 4.10 17.61 3.72 3.87
Parental solicitation 12.17 4.85 11.34 4.01 1.52
Parental control 18.38 5.72 15.75 5.62 3.87
Cyber victims experience 3.41 4.65 4.30 571 -1.48
Cyberbullies experience 1.99 3.85 3.27 4.38 -2.65"
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In the group of grades 5 to 9, the overall school climate is rated more
positively (t = 3.85, p < .001), as well as the majority of subscale indicators
(school connectedness (t = 4.31, p < .001), character t = 2.23, p < .05, physical
environment (t = 3.82, p < .001), adult social support from adults (t = 4.60,
p <.001), peer social support (t = 2.12, p < .05), order and discipline (t = 6.01,
p <.001), mental health (t = 3.56, p < .001) if compared to older adolescents. In
the group of grades 10 to 12, school safety was rated higher (t =-6.35, p <.001),
while there were no statistically significant differences in cultural acceptance
between the groups. Younger adolescents report higher parental knowledge
(t = 4.73, p < .001), disclosure of information and parental control (t = 3.87,
p <.001). There are no statistically significant differences in parental solicitation
and self-reported of cyber victim’s experience between age groups. However, the
older group of adolescents (10 to 12 graders) report significantly higher level of
cyberbullying behavior (t = -2.65, p < .01).

Stepwise regression analyses were performed to answer the second research
question — how different dimensions of perceived school climate and parental
monitoring predict cyberbully and cyber victim experiences in whole sample of
adolescents (see Table 3 and Table 4).

Table 3 Stepwise regression analysis for dependent variable cyber victims experience and
independent variables oder, discipline, adult social support in school and parental
solicitation (N= 309)

Cyber victims experience B SE (B) b F R?
(OV)

Model 1 39.97" A2
Order and discipline in -.63 10 -.34™

school

Model 2 17.17 A7
Order and discipline in -.64 10 35"

school

Parental solicitation 24 .06 227

Model 3 7.01" 18
Order and discipline in -48 A1 -35"

school

Parental solicitation 22 .06 227

Social support from adults -.37 14 -357

*p< .05, ** p< .01, ***p< .001
The results show that reduced order and discipline at school, parental

solicitation, and insufficient social support from adults at school, significantly
predicts the experience of cyber victims, explaining 18% of the variance in results.
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Table 4 Stepwise regression analysis for dependent variable cyberbullies experience and
independent variables order, discipline, parental solicitation, adult social support in school
and character (N= 309)

Cyberbullies experience (DV) B SE (B) b F R?
Model 1 40.477 12
Adult social support in school -.63 10 -.34""

Model 2 9.44™ A5
Adult social support in school -51 10 -.28""

Character -.28 .09 -.18"

Model 3 6.09" 16
Adult social support in school -.39 12 =217

Character -.24 .09 -15"

Order and discipline in school -.23 .09 -15"

Model 4 4.23" A7
Adult social support in school -.35 12 -19"

Character -.23 .09 -14"

Order and discipline in school -.25 .09 -15"

Parental solicitation 10 .05 117

*p< .05, ** p< .01, ***p< 001

Regression analysis indicates that less available social support from adults at
school explains 12% of the variance in bullying behavior in adolescents R?=0.12,
F (1, 302) = 40.47, p < 0.001. The character of a student, lower order and
discipline at school and higher adolescents' perceived parental solicitation
increase the prediction to 17%.

Discussion

Addressing the relationship among perceived school climate, parental
monitoring and cyberbullying among adolescents, a significant negative
connection between the perceived school climate and cyberbullying behavior was
found. Adolescents who report to have experienced cyberbullying or who have
cyberbullied others, rate school climate significantly lower. These results confirm
findings of previous researches that more positive school climate is linked to
lower peer bullying behavior in both face-to-face and cyber environment (Cornell,
Shukla, & Konold, 2015; Hinduja & Patchin, 2012). The results of this research
indicate that adolescents who reported their cyberbullying behavior have a
significantly lower sense of school connectedness, are underestimating the quality
of the physical environment, the adoption of school culture that includes respect-
based mutual relations. There is less willingness to understand others and
cooperate with them, lower sense of social support from adults and peers, and
feeling of not receiving recognition for good behavior. The results are in line with
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previous research findings that adequate discipline, clear school rules and
available adult support are associated to higher ratings of school climate. A special
role have both positive peer and teacher-student relationship that is associated
with reduces bullying rates among adolescents (Cornell, Shukla, & Konold, 2015;
Battistich, Schaps, & Wilson, 2004).

Those adolescents who acknowledged cyberbullying experience (both
bullies and victims), self-reported significantly more mental health symptoms:
sadness and withdrawal, intensive fear and somatic reactions, excessively
uncontrollable self-harm behavior, extreme anxiety, difficulty concentrating and
extreme mood shifts. Also, Hase and colleagues (2015) found but assessed as
unstable the connection between cyberbullying and psychological symptoms.

Adolescents who have reported cyberbullying victims’ experience, rate
school safety lower, they report more fear of going to and from school, and being
in school premises, and anxiety that other students might hurt them. They also
noted that pupils fight and argue in their school. There was also a strong positive
relationship between the experiences of cyber victims and cyberbullies. This
suggests that considerable number of students who bully in the cyber environment
are also victims of cyberbullying, which is in line with the results of previous
researches (Hase et al., 2015).

There is connection between cyberbullying behavior and parental
monitoring in general. Increasing parental knowledge about their children, as well
as adolescent openness with parents reduces reported cyberbullying behavior.
Conversely, parents' lower knowledge of daily routine of their child and child's
reluctance to tell parents about his/her daily activities, is associated with higher
rates of adolescent cyberbullying behavior. This corresponds with theoretical
guidelines that appropriate parental monitoring and adolescents' willingness to
share their daily events with parents are associated with fewer manifestations of
risky behavior, while excessive control from parents relate to more frequent risky
behavior in children (Stattin & Kerr, 2000). Adequate parental monitoring in
adolescence also is linked with more positive perception of school climate.
Adolescents who report more adequate parental monitoring feel more connected
to the school, are positive about school culture, received support from others,
physical environment, discipline, and they self-report better mental health. In turn,
excessive control from parents (parental solicitation) is associated with lower
perceived social support from adults, a lower sense of safety and more negative
adolescent mental health self-reports.

A significant difference between the two adolescent age groups in several
variables were found. In general, younger students (grades 5-9) were more
positive about their school climate and showed higher parental monitoring rates.
These findings are consistent with theoretical knowledge and results of other
researches that parental monitoring of younger children is naturally more
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intensive, as well as students from younger grades typically show higher school
climate ratings. In the older adolescent group (grades 10-12), respondents rated
school safety higher, which could indicate that they feel more independent and
possibly are able to assess risky situations better. There was no difference in
perception of parental solicitation and the experience of victims of cyberbullying
between adolescents in both age groups. However, in the older adolescent group,
respondents more frequently reported their own cyberbullying behavior. This
finding contributes to the controversial results of research with regard to age, in
which cyberbullying is more common (Sevéikova & Smahel, 2009; Ybarra &
Mitchell, 2004). The results of this research probably interact with other factors
that should be taken into account. Previous researches found a connection
between teacher recognition of bullying behavior, including informing students
and the number of reported bullying cases (Saarento, Karni, Hodges, &
Salmivalli, 2013; Troop-Gordon & Ladd, 2015). It is possible that the older
adolescent group (grades 10-12) had a better understanding of what cyberbullying
behavior was, which allowed them to assess themselves more adequately. It is
also possible that in the younger adolescent group (grades 5-9) aggressive
behavior may not be associated with bullying, but perceived as a style of
communication. At this age, it could be easier for adolescents to acknowledge and
indicate that they have been bullied rather than that they have bullied others.
With regard to predicting adolescent cyberbullying experience, it was found
that several aspects of perceived school climate and parental monitoring explained
18% of cyber victim experience. Lower order and discipline at school, excessive
(inadequate) parental control and lower social support from adults in school
environment significantly predicts the potential emergence of cyber victimization
among adolescents. This corresponds to conclusions of other researches that
students who are less likely to be cyberbullied are more likely to rate school
discipline and order higher. These students indicate availability of support from
teachers at school (Cornell, Shukla, & Konold, 2015; Stattin & Kerr, 2000;
Williams & Guerra, 2007). Previous researches also show the connection between
increased parental control and more frequent cases of risky behavior of children
(Stattin & Kerr, 2000). Addressing the variables predicting adolescents’
cyberbullying behavior, it was found that perceived insufficient support from
adults at school environment explains 12% of aggressive and attacking behavior
in cyberspace. The prognosis increased taking to account the character of
adolescent, associated with reluctance to treat others fairly, to help others and
behave kindly. Perceived insufficient order and discipline in school together with
perceived excessive parental control explain 17% variation in cyberbullying
behavior. These results are in line with the conclusions of previous researches,
which reflect the importance of supportive relationships between students and
adults, the reduction of bullying behavior in secondary schools and more
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successful interventions aimed at reducing bullying behavior (Johnson et al.,
2012). These results emphasize necessity to implement prevention activities
aimed at reducing teenage bullying behavior, what is possible if both school and
parents are involved (Patchin & Hinduja, 2012).

Conclusions and Limitations

One of the limitations of this study is that adolescents were not additionally
informed what bullying behavior is. It was possible that the participants of the
research — adolescents of different ages, could understand and interpret
cyberbullying differently. Also, despite of good internal consistency of scale, the
Georgia School climate survey was in the process of adaptation in Latvia.

In this study, the relationship between perceived school climate, parental
monitoring and cyberbullying experience among adolescents was approved.
There also was found significant differences in most of the variables with regard
to two age groups — grades 5-9 and 10-12. It was concluded that different aspects
of perceived school climate and parental monitoring predicted cyberbullying
behavior and cyber victim experience among adolescents. Positive school climate
and adequate parental monitoring were related with lower cyberbullying in the
sample of adolescents. Therefore, perceived excessive parental control was
associated with increased rates of cyberbullying behavior. It emphasizes the
importance to provide an age-appropriate parental monitoring in order to develop
self-regulation capacity in adolescents, since excessive control was more likely
associated with inappropriate and risky behavior in children.

These findings rise awareness of necessity to collaborate between schools and
families to reduce bullying and facilitate adolescents’ mental health.
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Abstract. In the past decade, there has been a rapid increase in people aged over 65— in Latvia,
it constitutes 34% of the population. It has been well established that depression is one of the
psychiatric diseases often comorbid to dementia, therefore it is important to identify life-style
related factors that could contribute not only to the delay of dementia symptoms but also
decrease the possibility of depression in older adults. Thus the study aimed to investigate the
relationship between work-related cognitive reserve, depression and overall cognitive
functioning in older adults with no diagnosis of dementia or depression.

84 older adults aged from 65 — 92 (Mdn = 77, SD = 6.17, 76% women) with no diagnosis of
dementia or depression participated in the study. To assess work-related cognitive reserve,
Cognitive Reserve Index questionnaire (Nucci, Mapelli, & Mondini, 2012) was used, while for
depression measures the 15- item Geriatric Depression Scale (Sheikh & Yesavage, 1986) was
used. Overall cognitive functioning was measured using The Montreal Cognitive Assessment
scale (Nasreddine et al., 2015).

To identify the relationship between the three variables, Spearman correlation coefficient was
used. All variables correlated significantly. Both, work-related cognitive reserve and
depression, predicted cognitive functioning (4R?> = .17, F (1,82) = 17.13, p = .000 and
AR? = 147, F (1,82) = 14.17, p = .000) accordingly. These results offer an insight into the
possible positive contribution of the cognitive reserve not only to cognitive functioning, but also
psychological well-being later in life. More studies in larger samples should be conducted to
confirm the observation from this study.

Keywords: cognitive reserve, work-related cognitive reserve, depression, cognitive functioning,
older adults.

Introduction

The increased economic burden of such mental diseases as dementia and
depression has become a major health economic challenge in Europe, costing
more than 200 billion euros per year (Olesen et al., 2012). In Latvia, patients with
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dementia constitute for 6% of the registered mental patients, with mood disorders
constituting for 8%. An unhealthy diet, lack of physical activities and addictive
health habits have been identified as the main lifestyle-related health risk factors
for dementia in Latvia, according to the Ministry of Health of the Republic of
Latvia. Depression is considered to be both - a risk factor and prodrome in the
case of dementia and mild cognitive impairment (Enache, Winblad, & Aarsland,
2011) and estimated 30.3% dementia patients also suffer from major depressive
disorder. Depression in these patients significantly affects not only them, but also
their caregivers and society (Goodarzi, Mele, Roberts, & Holroyd-Leduc, 2017).

Despite knowing the main risk factors for dementia (e.g. the increased
number of APOE &4 alleles (Qiu, Kivipelto, & von Strauss, 2009), cardiovascular
diseases (Skoog & Gustafson, 2003), diabetes mellitus (Roberts et al., 2008),
smoking and heavy drinking (Collins, Sachs-Ericsson, Preacher, Sheffield, &
Markides, 2009), and unhealthy eating habits (Huang et al., 2005), the incidence
of dementia is only growing and effective treatment still has to be found.
Therefore, attention should be paid to illness prevention. While lifestyle habits
present several risks for dementia, they may also function as protective factors. It
has been found that education, social networking and mental activity (i.e.
cognitive reserve) might postpone cognitive decline and neurodegeneration
(Steffener & Stern, 2012). Cognitive reserve (CR) offers an active model of
adapting of cognitive processes to brain functioning in case of a sudden change in
the brain or brain damage (Stern et al., 2018).

Differences in abilities to overcome a pathology or display symptoms of
neurological disease have for long been attributed to different factors, starting
with genetics and nowadays moving towards life-style related effects on
cognition. Among the best-known studies indicating the competition between
nature and nurture, is the longitudinal Nun Study (Snowdon, 2003) that showed
that those, who had more linguistic ability and who showed positive emotions in
early in life, as well as those who had higher education, were less likely to
experience rapid cognitive decline or dementia symptoms later in life despite there
being actual changes in post-mortem brain measures. This is among one of the
studies that stimulated the development of the cognitive reserve concept as the
study indicated one significant aspect — despite the visible pathology, the
individual can still express no cognitive, emotional or behavioural symptoms of
dementia. Yaakov Stern (2002) got to a similar conclusion after noticing
significant differences in recovery from brain lesions in similar regions in patients
with different education levels, with higher educated patients having a shorter
rehabilitation period. Nowadays, the concept of cognitive reserve and the role of
education is well established; however, such life-style factors as working activity
and leisure activity are still being overlooked, therefore, the aim of this study was
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to investigate the relationship between work-related cognitive reserve, depression
symptoms and cognitive functioning.

Methodology

Participants

84 older adults aged from 65 — 92 (Mdn =77, SD = 6.17, 76% women) with
no diagnosis of dementia or depression participated in the study.
Inclusion/exclusion criteria for the participants were as follows: native Latvian
speakers, at least 65 years old and no diagnosis of neurodegenerative or
psychiatric diseases.

Materials

Overall cognitive functioning was assessed using the Montreal Cognitive
Assessment scale (MoCA, Nasreddine et al., 2005). This test includes 11 tasks
evaluating executive functions, visuospatial perception, memory, verbal fluency,
attention, generalisation and orienting in space and time. MoCA task is devised
to identify even mild cognitive impairment.

To investigate working activity, Cognitive Reserve Index questionnaire
(CRIqg, Nucci, Mapelli, & Mondini, 2012) was used. This questionnaire is used
for standardized estimation of cognitive reserve and its three underlying factors
or subscales: education (comprised of formal and vocational studies), working
activity (measured in five levels according to the amount of responsibility and
education needed to work) and leisure time (including weekly, monthly and
annual activities since the age of 18).

Depression was assessed using Geriatric Depression Scale 15-item
questionnaire (GDS-15, Yesavage & Sheikh, 1986) that aims to identify
symptoms of depression in older adults. Higher scores indicate a higher possibility
of depression in the participant. The questionnaire includes 15 closed questions
with yes/no answers.

Procedure

Participants were recruited through different senior organisations as well as
mass media. All data were obtained frontally and individually, all participants had
good or corrected vision and hearing. Prior to the assessment, participants were
inquired regarding their age, native language and medical history and only those
participants that complied with the inclusion/exclusion criteria were invited to
participate in the study.
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Research results

All data were analysed with IBM SPSS 21. To determine whether the data
comply with normal distribution, Kolmogorov-Smirnov Z test was executed;
however, only Work-related CR measures indicated compliance with normal
distribution, therefore, non-parametric statistics methods were used later in the
data analysis. In Table 1, descriptive statistics of all tests and their subscales are
given.

Table 1 Descriptive statistics of MoCA task, Geriatric Depression Scale and Work-related

CR
Variable Mdn SD Min-Max Z score
MoCA 25 3.55 14-29 1.54*
Visuospatial scale | 3 1 0-4 2.17*
Naming scale | 3 34 0-5 4.76*
Memory scale | 3 1.58 0-5 1.61*
Attention scale | 5 .97 2-6 2.58*
Verbal scale | 3 7 0-3 2.79*
Generalisation scale | 2 a7 0-2 2.99*
Orientation scale | 6 .95 1-6 4.38*
Work-related CR 113 24.9 73-206 .99
GDS 2 2.46 0-11 2.52*

Note. MoCA — Montreal Cognitive Assessment, CR — cognitive reserve, GDS — Geriatric
Depression Scale, * - p < .05.

To evaluate the relationship between cognitive functioning, depression and
work-related CR, Spearman's rank correlation coefficient was used. MoCA test
statistically significantly correlated with both — depression (rs =-.28, p > .01) and
work-related CR (rs = .41, p < .01). Exploring MoCA task scales in regards to
work-related CR and depression, correlations between work-related CR and
Visuo-spatial perception (rs = .39, p < .01) and Language subscales (rs = .38,
p < .01) were found. Depression significantly, however, weakly, correlated only
with Language subscale (rs = -.28, p < .01). All MoCA task scales, apart from
Naming scale, significantly correlated with the total MoCA score (rs= .24 - .66,
p <.05), which shows that the items are reasonably homogenous (for more detail
please see Table 2).
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Table 2 Spearman'’s rank correlation between MoCA task and subscales, Geriatric
Depression Scale and work-related CR

Variable 1. 2. 3. 4. 5. 6. 7. 8. 9. 10. | 11,
1.MoCA --

2. Executive| .55** | --

fns

3.Visuospatial | .66** |.50**| --

4.Naming 15 05 | .12 --

5.Memory 62*%* | .22* | .20 | -.05

6.Attention S6** | .26* [.29**| -.07 | .11

7.Language .62*%* | .39**| 53**| 13 | .07 |.36**

8.Generalizati | .37** | .11 .06 | -01 | -.00 | .25* | .31** | --

on
9.0rientation 24* 14 A1 | -.06 | .16 .01 .07 | -.05 --
10.GDS -28** | -11 | -10 | .14 | -21 | -.22 |-28**| -20 | -.17 --

11.Work CR A1** | 18 |.39**| 10 | .21 | .25 |.38** | .18 | .16 |-.34** | --

Note. MoCA — Montreal Cognitive Assessment, fns - functions, CR — cognitive reserve, GDS -
Geriatric Depression Scale, * - p < .05, ** < .01.

As significant relationships between MoCA test, work-related CR and
depression were found, a linear regression analysis was conducted to investigate
weather CR and depression can predict overall cognition (see Table 3).

Table 3 Linear regression analysis results

R AR? F B B t p
Geriatric
Depression .38 A5 14,17 -.56 -.38 -3.76 .00
Scale
Working CR | .42 17 17.13 .06 42 4.14 .00

Note. CR — cognitive reserve

Both, work-related cognitive reserve and depression, predicted cognitive
functioning (4R?=.17, F(1,82) = 17.13, p =.000 and 4R? = .15, F(1, 82) = 14.17,
p =.000) accordingly (See Table 3).

Multiple regression was run to predict cognitive functioning from depression
and work-related cognitive reserve. These variables statistically significantly
predicted cognitive functioning (4R? = .23, F (2, 81) = 11.97, p = .01). Both
variables added statistically significantly to the prediction (p <.05) (see Figure 1).
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Work-related B=.044,1=291,p=0.01

cognitive reserve \

Cognitive
functioning

Geriatric
Depression Scale B=-373,t=-241,p=0.02

Figure 1 Multiple regression analysis results
Discussion

This paper aimed to illustrate the relationship between work-related
cognitive reserve, depression and cognitive functioning, and the main results
indicate not only that there are statistically significant though weak correlations
between these three variables. Depression and work-related CR also predicted
23% of the overall cognitive functioning score.

Lately, a vast amount of studies have indicated a relationship between
depression and cognitive functioning and, while it is still unclear, whether
depression is a result of cognitive impairment or vice versa, acute and persisting
depression have been linked to a cognitive impairment also known as
pseudodementia (Perini et al., 2019). Even though in our study the relationship
between general cognitive functioning and depression was weak, it should be
taken into consideration that only older adults without previous diagnosis of
depression or cognitive impairment were included in the study, thus the low
correlation can be easily explained with the low levels of depression and lack of
diagnosed cognitive impairment (Gale, Allerhand, & Deary, 2012).

Similarly, significant though weak relationship between work-related CR
and depression was found, indicating that bigger responsibility, social and
intellectual involvement at work might be related to lower levels of depression
symptoms. However, here as well it should be taken into consideration that the
mean levels of depression symptoms were rather low. At the same time, social
aspects of depression should be taken into account — such factors as working in
rotating shifts (Kalmbach, Pillai, Cheng, Arnedt, & Drake, 2015), high
psychological job demands and job insecurity has been found to predict the onset
of depression (Andrea, Bultmann, Van Amelsvoort, & Kant, 2009). This in a way
contradicts the results, as high demanding job is one of the criteria for higher
work-related CR, thus another possible explanation for the negative relationship
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could be found in the fact that having job often gives the chance for having a
larger social network, which in turn has been a positive factor for lower levels of
depression (Visentini, Cassidy, Bird, & Priebe, 2018).

Considering the relationship found between work-related CR and cognitive
functioning, there have been rather contradictory results. While most of the
studies indicate the role of CR in cognitive functioning in adults with dementia
(Mondini et al., 2016) or after mild traumatic brain injury (Stenberg et al., 2019),
most studies do not find this relationship in healthy adults. One of the possible
explanations for this is that CR in cognitively healthy adults function as extra help
in cases when the individual is confronted with challenging tasks and there is no
need for the extra involvement in normal cognitive assessment tasks.

Overall, the study indicates that it would be worthwhile to include the
assessment of CR in neuropsychological evaluations, as it could offer an insight
into predictable rehabilitation time and outcomes. This study also contributes to
previous studies showing that neuropsychological assessment can give faulty
results in case of high cognitive reserve, as the onset of dementia symptoms has
been delayed.

This study met several limitations. Firstly, only participants who reported no
diagnosis of neurodegenerative diseases or depression were included in the study.
While it would be beneficial to include clinical group in such study, it should be
taken into consideration that Cognitive Reserve Index questionnaire is memory-
based; therefore — not an objective measure. Knowing that memory is among
cognitive processes that suffer the most from the aforementioned diseases, the
data obtained may not be reliable., which is finding a possible biomarker for CR.
Secondly, while MoCA task is widely used all over the world, it still has not been
standardised for Latvian sample and more vigorous study including clinical
sample should be conducted. Results of this study showed that the Naming scale
did not have significant relationship with the total MoCA score, thus it could be
worthwhile to investigate the actual use of this scale in a larger scale.

Overall the study indicates possible relationship between work-related CR,
depression and overall cognitive functioning, with the first two variables possibly
even predicting the cognitive functions; however, more rigorous study using
clinical group and excluding the aforementioned limitations should be conducted.
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Abstract. Social capital is a concept that is widely studied in different fields of science, in
different dimensions of this concept, and consists of a number of elements, including trust, sense
of belonging and affiliation. Given the multidimensional nature of social capital, researchers
point to the challenges of its conceptualization and operationalization of its elements.
Objective: To identify cross-sectional design studies, with nationally representative samples
from European countries, where each study assessed following social capital elements: either
trust and sense of belonging, or trust and affiliation, to identify other included social capital
elements, to clarify how these elements are operationalized, to identify what social capital
determinants are taken into account and what social capital manifestations have been
evaluated.

Method: Cross-sectional design studies, with nationally representative samples for European
countries, conducted between 2014 and 2019, were sought in Science Direct, ProQuest, SAGE,
EBSCO, Google Scholar, using the key words ““social capital”, *““trust™, ““sense of belonging™
and their synonyms. The methodological quality was assessed by Appraisal tool for Cross-
Sectional Studies (Axis). Results: From initially identified 173 studies, the literature review
included 3 studies. The included studies identify determinants of social capital (socio-
demographic factors (2 studies) and political affiliation (1 study)) and manifestations of social
capital (self-rated health (1 study), loneliness (1 study), willingness to pay for environmental
quality (1 study)). The included studies define the bonding, bridging and linking types of social
capital, as well as the structural and cognitive dimensions of social capital. The studies
assessed and operationalized the following social capital elements: trust (3 studies), sense of
belonging (1 study), support (1 study), frequency of contacts (2 studies), participation in
associations (1 study), religious affiliation (1 study), civic activity (2 studies).

Keywords: affiliation, sense of belonging, social capital, trust.

Introduction
The 21st century worldwide is marked by changes in social and economic

processes, the escalation of climate change issues and the rapid development of
information technologies and biotechnologies. The boundaries between the
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physical, digital and biological world converge, the relationships and values are
changing (Schwab, 2016), the forms of social functioning of different generations
are becoming more pronounced (Parker, Graf, & Igielnik, 2019).

The social capital is a concept, under which the social structure, its
constituent and representative elements, the factors affecting the elements, and
the results of this interaction, both at individual and society level, are examined.
The concept of social capital comes from sociology, but this is often studied in a
number of scientific disciplines, as well as interdisciplinary ones (Claridge, 2018).
One of the pioneers of the concept of social capital in social sciences, Robert
Putnam, defines it in a following way: social capital is a resource formed in
relationships. In the concept of social capital, Putnam defines three elements:
trust, engagement and norms, highlighting trust as a key element (Putnam, 1999).
Francis Fukuyama explains it in a similar way, pointing out that trust builds in
collective cooperation and in norms (Fukuyama, 1995). The trust is divided in
particular, general and institutional trust. Cooperation, engagement and affiliation
to social associations promotes democratic conflict resolution strategies
(Bjornskov, Schnellenbach, Gehring, & Dreher, 2015) and compromise-building
skills (Kopelman, Hardin, Myers, & Tost, 2016). The sense of belonging, within
the concept of social capital, is defined as a phenomenon based on shared values
and trust (Ahn & Davis, 2019). The sense of belonging is an essential factor for
the functioning of the individual (Pinillos-Franco & Kawachi, 2018), for
integration into society (Simonsen, 2017), in the process of forming a civic
consciousness, as well as a prerequisite for successful cooperation in tackling
social and economic dilemmas (Arora, Peterson, & Krantz, 2009). Trust, sense of
belonging and affiliation are essential elements, characterizing the social
structure, and are a pretext for the positive development of the state and society.

Research into the concept of social capital, from the point of view of different
sciences, highlights its complexity, leading to a different understanding among
researchers of the concept of social capital. In order to conceptualize social
capital, and to create a common understanding about it, a number of researchers
have identified determinants of social capital and structure of social capital,
including elements, types, dimensions and manifestations of social capital
(Claridge, 2018).

Researchers often use secondary data from international surveys to analyze
social capital, the factors, structure and manifestations that affect it, both in
Europe and elsewhere in the world, but social capital conceptualization depends
on the data of each particular survey. Latvian researchers, J. Skilteris, S. Vasiljeva
and others have also studied social capital characteristics in Latvian society,
through cross-section design studies with representative samples.

In order to find out, how social capital is conceptualized in cross-sectional
design studies, and whether such social capital elements, as trust and sense of
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belonging, or trust and affiliation, are both assessed in the same study, a literature
review will be created, using a rapid review methodology. The aim of this rapid
literature review: to identify cross-sectional design studies, with nationally
representative samples from European countries, where each study assessed
following social capital elements: either trust and sense of belonging, or trust and
affiliation, to identify other included social capital elements, to clarify how these
elements are operationalized, to identify what social capital determinants are
taken into account and what social capital manifestations have been evaluated.

Literature review

This section will provide a brief insight into these determinants, types,
dimensions, elements and manifestations of social capital, which have been taken
as the basis for an analysis of studies included in the review.

Determinants of social capital can be divided into a micro (individual) and
macro (society) level. Socio-demographic factors, membership of social groups,
etc. are most commonly used as micro level determinants of social capital. History
and culture, social structures, mobility, economics, social class, civil society,
consumption, political society, and social norms at various levels are most
commonly used as macro level determinants of social capital (Claridge, 2004).

Stephen Aldrige, David Halpern and Sarah Fitzpatrick describe the most
frequently mentioned types of social capital: bonding, bridging and linking social
capital (Aldrige, Halpern, & Fitzpatrick, 2002).

Bonding social capital describes the relationships between group or
community members, having similar socio-demographic characteristics and
having a close relationship. These can be family members, neighbors, closest
friends with similar interests, values, attitudes and mutual trust. This type of social
capital is characterized by a horizontal relationship (Aldrige, 2002).

Bridging social capital describes the relationships between individuals,
groups or organizations with different socio-demographic characteristics. These
relationships are based on common interests, values or attitudes, but individuals,
groups or organizations involved in these relationships may have a different social
identity. Bridging social capital is characterized by a tolerance to the differences
and relationships can be horizontal and vertical, but not as close as in the case of
bonding social capital (Aldrige, 2002).

Linking social capital is described as institutionalized, legally regulated
norms and relationships between individuals, groups or institutions. They are
vertical, within which cooperation is taking place between individuals or groups
from different social layers with different divisions of power. Linking social
capital includes civil activity and responsibility, cooperation between local
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communities, organizations and government, trust in legislators and institutions,
shared values and objectives (Aldrige, 2002).

Regarding social capital dimensions, one of the most well-known social
capital researchers, Yuan Chou, defines the cognitive and structural dimension
(Chou, 2006).

The cognitive dimension of social capital includes the quality of social
relations between individuals and groups, attitudes and value-building processes,
mutual trust based on shared values and norms. Their constituent elements are
shared values, attitudes, and beliefs, trust and trustworthiness, norms and
sanctions, obligations and expectations and sense of belonging (Chou, 2006).

The structural dimension of social capital describes the social structure,
the relationships between individuals and groups. Structural social capital is
characterized by the closeness and intensity of individual relations and by the
density of groups and organizations and the number of members. Their constituent
elements are network ties and configuration, roles, rules, precedents, and
procedures (Accra, 2016; Claridge, 2004).

Regarding manifestations of social capital, at the micro level, the social
capital manifestations can be mental health, subjective well-being, and others. At
the macro level, the social capital manifestations can be an index of democracy,
the level of crime, the country's economic growth rate and others (Claridge, 2004).

Methodology

This literature review was created using rapid review methodology.

Data sources: cross-sectional design studies, with nationally representative
samples, carried out in European countries, between 2014 and October 2019, with
full English text available, and where each study assessed following social capital
elements: either trust and sense of belonging, or trust and affiliation.

Procedure: Studies were searched in the Science Direct, ProQuest, SAGE,
EBSCO data bases and Google Scholar. Key words used: social capital, trust,
sense of belonging and affiliation. The used Boolean operators: OR, AND. From
the studies, included in the literature review, the following information was
obtained: general information (author of the study, year, title), purpose of the
study, information on the research instruments, information on the sample of the
study, social capital elements trust, sense of belonging or affiliation, and other
elements, articles used in their operationalization, determinants of social capital,
manifestations of social capital.

Research instruments: The methodological quality of the studies, included
in the literature review, was assessed by Appraisal tool for Cross-Sectional
Studies (AXIS).
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Data analysis: The included studies were analyzed using theoretical
framework, established in the concept of social capital, defining the determinants,
types (bonding, bridging, linking), dimensions (cognitive, structural), elements
and manifestations of social capital.

Research results and Discussion

From 173 identified articles, that were screened by abstracts, 123 articles
were excluded. The full texts were read for 50 articles. 47 articles were excluded,
because they did not meet the inclusion criteria (inappropriate design, not
nationally representative sample, both trust and sense of belonging, or trust and
affiliation are not evaluated in the study). As a result, the literature review
included 3 studies of cross-sectional design, with nationally representative
samples for European countries, where each study assessed following social
capital elements: either trust and sense of belonging, or trust and affiliation. As
we can see, the concept of social capital is widely studied, as demonstrated by the
large number of studies, however, there are few studies where social capital
elements such as trust, sense of belonging or affiliation, are included and
evaluated. According to Venkatanarayana Motkas, it points to a differing
understanding of researchers about the social capital elements, their importance
and, accordingly, the inclusion and evaluation of these elements (Motkas, 2018).

The methodological quality, of the 3 included studies, was assessed using
Appraisal tool for Cross-Sectional Studies, and was found to be very high,
meaning that the criteria related to the study design methodology, the description
of the results and the discussion, were met.

Table 1 contains information from studies, including the following data:
author, year, title, purpose of study, research instruments, country, determinants
of social capital and manifestations of social capital.

As shown in Table 1, 2 studies use secondary data from international
surveys, 1 study use data from a national survey. 1 study use data from 17
European countries, 2 studies use data from 1 country.

Socio-demographic factors are used a determinant of social capital at micro
(individual) level in 2 studies. Political affiliation is used a determinant of social
capital at macro (society) level in 1 study. Socio-demographic factors are often
used as determinant of social capital in studies, where manifestation of social
capital is assessed at individual level, such as self-rated health (Ehsana, Klaasa,
Bastianena, & Spinia, 2019), while political affiliation is a social capital
determinant, which is widely used for social capital research at the society (macro)
level (Anand, Boudreaux, & Banerjee, 2018).
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Table 1 General information about included studies, determinants and manifestations of

social capital
Author, Year [Name Purpose of  |Research Country Determinant |Manifestation
study instrument of of social
social capital |capital
Pinillos- The Test whether |European Austria, Age, gender, |Self-rated
Franco, relationship |gender Social Survey|Belgium, marital status, |health
Kawachi, between differences in |(ESS) (2016).|Czech education
2018. social capital (social capital Republic,
and self-rated [could account Estonia,
health: A for the Finland,
gendered male/female France,
analysis of 17 |gap in self- Germany,
European rated health. Iceland,
countries Ireland,
Netherlands,
Norway,
Poland,
Russian
Federation,
Slovenia,
Sweden,
Switzerland,
United
Kingdom.
Marbuah, Willingness |Investigate  |International [Sweden Political Willingness
2016. to pay for the extent to |Social Survey affiliation to pay for
environmenta |which social |Programme: environment-
I quality and |capital Environment tal quality
social capital |influences 11 - ISSP
influence in |individual 2010
Sweden decision
regarding
WTP for
environmenta
| protection in
Sweden.
Nyqvist, The Examine the [Western Finland Age, gender, |Loneliness
Victor, association  |association  |Finland marital status,
Forsman, between between Mental education,
Catta, social capital |social capital |Health language
2016. and and Survey 2011 (Finnish,
loneliness in |experienced Swedish and
different age |loneliness in other).
groups: a different age
population-  |groups in a
based study |Finnish
in Western  |setting.
Finland
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Based on the social capital theory and the theoretical concept of the included
studies, the following manifestations of social capital have been evaluated in 2
studies: in 2 studies loneliness and self-rated health, using socio-demographic
factors as determinants. These results confirm the fact, that socio-demographic
factors, as social capital determinants, are substantially related to the health of the
individual, as manifestation of social capital (Islam, Merlo, Kawachi,
Lindstrom, & Gerdtham, 2006). In one study, the social capital manifestation was
willingness to pay for environmental quality, which can be classified as civil
activity and corresponds to the macro level. According to Anand, civil activity is
one of the most important indicators of public sentiment and is often assessed in
social capital studies (Anand, 2018).

The data from the studies were inserted in Table 2, showing the structure of
the social capital: social capital types (bonding, bridging, linking), dimensions
(cognitive, structural) and elements.

Table 2 Types, dimensions and elements of social capital

Author Bonding Bridging Linking
Cognitive | Structural Cognitive | Structural Cognitive | Structural
Marbuah General Institutional | Civil
trust trust activity
Nyquvist Sense of Contacts General Membership
belonging trust in
associations
Pinillos- | Support Contacts General Religious Institutional | Civil
Franco trust, affiliation trust activity
support

As shown in Table 2, the structure of social capital, its types, dimensions and
elements, one study covers all three types of social capital (bonding, bridging and
linking) and both dimensions (cognitive and structural). One study covers 2 types
(bonding and bridging) and both dimensions for these types. One study covers 2
types (bridging and linking), the cognitive dimension for bridging type and
cognitive and structural dimensions for linking type. The general trust, as an
element of social capital, was assessed in all 3 included studies, the institutional
trust was assessed in 2 studies, confirming the fact that trust is considered as one
of the key elements of social capital (Hamilton, Helliwell, & Woolcock, 2016).
Sense of belonging was assessed in 1 study, but affiliation was assessed both as
social capital element and as social capital determinant. This fact points to the
differences, between social capital researchers, regarding social capital structure
and determinants (Claridge, 2018).
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The cognitive dimension of bonding social capital has been evaluated in 2
studies: “I feel I belong and am part of my neighborhood?” (Nyqvist, 2016), “How
many people, if any, are there with whom you can discuss intimate and personal
matters?” (Pinillos-Franco, 2018).

The structural dimension of bonding social capital has been evaluated in 2
studies: “How often are you in contact with friends and neighbors, respectively?”
(Nyqvist, 2016), “How often do you socially meet with friends, relatives or
colleagues?” (Pinillos-Franco, 2018).

The cognitive dimension of bridging social capital has been evaluated in 3
studies: “Would you say that most people can be trusted or you can’t be too
careful?” (Marbuah, 2016), “It is better not to trust anyone.” (Nyqgvist, 2016),
“Generally speaking, would you say that most people can be trusted, or that you
can't be too careful in dealing with people?”, “Do you think that most people
would try to take advantage of you if they got the chance, or would they try to be
fair?”, “Would you say that most of the time people try to be helpful or that they
are mostly looking out for themselves?”” (Pinillos-Franco, 2018).

The structural dimension of bridging social capital has been evaluated in 2
studies: “How active are you when it comes to association activities?” (Nyqvist,
2016), “Apart from special occasions such as weddings and funerals, about how
often do you attend religious services nowadays?”” (Pinillos-Franco, 2018).

The cognitive dimension of linking social capital has been evaluated in 2
studies: “Most of the time we can trust people in government to do what is right
(Marbuah, 2016), “Have you worked in a political party or action group in the last
12 months?”, “Compared to other people of your age, how often would you say
you take part in social activities?”” (Pinillos-Franco, 2018).

The structural dimension of linking social capital has been evaluated in 2
studies: “Political party affiliation”, “The last five years, have you (a) given
money to an environmental group”, (b) taken part in a protest or demonstration
about an environmental issue?” (Marbuah, 2016), “Have you worked in a political
party or action group in the last 12 months?”, “Compared to other people of your
age, how often would you say you take part in social activities?” (Pinillos-Franco,
2018).

The results of this literature review reveal a trend, pointed out and criticized
by a number of authors, of forming a social capital structure from different
elements and using different questionnaires to assess these elements (Claridge,
2018, Haynes, 2009).

A restriction for this literature review, which may affect the results of the
review, is a non-involvement of an independent researcher in the process of study
identification, selection, data extraction and methodological quality evaluation.
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Conclusions

Systematic search identified cross-sectional studies, with nationally
representative samples from European countries, where each study assessed
following social capital elements: either trust and sense of belonging, or trust and
affiliation. By analyzing the studies, included in the literature review, we can
conclude that there are few studies assessing, in the same study, both trust and
sense of belonging, or trust and affiliation.

The social capital is conceptualized by defining determinants of social
capital at the micro level (individual) and macro level (society). Manifestations
are evaluated at both micro (individual) and macro (society) levels.

Operationalized elements cover types of bonding, bridging and linking social
capital, and the cognitive and structural dimensions. From different
questionnaires are used different questions to assess the social capital elements.

In order to promote a common understanding of social capital
conceptualization, it is necessary to continue to compile and analyze existing
studies by identifying social capital studies in different fields of science.
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RELIGISKAS PROBLEMU PARVARESANAS
SAISTIBA AR PERSONIBAS IEZIMEM, DIEVA TELA
UZTVERI UN RELIGIOZITATI LATVIJAS ROMAS
KATOLU IZLASE

Relationship between Personality
Traits, God’s Image, Religiosity and Religious Coping in Latvian
Roman Catholic Adults’ Sample

Ingrida Trups-Kalne
Riga Higher Institute of Religious Sciences affiliated to the Pontifical Lateran University,
Riga Stradin$ University, Latvia

Viktorija Perepjolkina,

Riga Stradin$ University, Latvia

Inese Lietaviete
Riga Higher Institute of Religious Sciences affiliated to the Pontifical Lateran University,
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Abstract. The present study aims to examine the relationship between personality traits, God
image and religious coping (RC) among Roman Catholics in Latvia. There were 336
respondents, aged /8 — 86. We applied the Brief (RCOPE), God Image Scale (GIS), Latvian
Personality Inventory (LPAv-3), The Centrality of Religiosity Scale CRS-5, including
demographic data. The results showed positive correlation between Neuroticism and negative
RC, but negative correlation with positive RC. Such personality traits as Openness,
Conscientiousness and Agreeableness correlated positively with positive RC. Also Honesty-
Humility and God Image correlated positively with positive RC and negatively — with negative
RC. The study showed positive correlations between some dimensions of religiosity (and
positive RC. Religious ideology and religious experience correlated negatively with negative
RC. The study revealed that on the scale level the most relevant predictors of positive religious
coping are scales such as religiosity and image of God, and personal traits such as
agreeableness and openness. Likewise it was identified that on the scale level the most relevant
predictors of negative religious coping are scales such as image of God, neuroticism and
religiousness. These findings suggest tenets for psychological and pastoral interventions to
decrease the impact of negative RC.

Keywords: image of God, personality traits, religiosity, religious coping.
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Trups-Kalne et al., 2020. Religiskas probléemu parvaresanas saistiba ar personibas iezimém,
Dieva tela uztveri un religiozitati Latvijas Romas katolu izlasé

levads
Introduction

P&dgjos gados ir augusi interese par religiozitates un fiziskas un psihiskas
veselibas saistibu. Liela dala pétijjumu atklaj pozitivu saistibu starp
religiozitati/garigumu un veselibu, psihologisko labklajibu (sk. parskatam
George, Ellison, & Larson, 2002), tacu liela dala pétijumu ir ignor€jusi potenciali
negativo religiozitates vai gariguma formu, tai skaita negativas religiskas
problému parvarésanas ietekmi (Abu-Raiya, Pargament, & Krause, 2016).

Pasaulé (sk. parskatam Ano & Vasconelles, 2013; Exline, 2013; Pargament,
Feuille, & Burdzy, 2011) un Latvija (Lietaviete, 2016) veiktie p&tijumi par
religisko problému parvaréSanu atklaja, ka negativa religiska problému
parvarésana jeb religiskas/garigas cinas (religious/spiritual struggle) ir saistitas
ar sliktakiem veselibas un psihologiskas labklajibas raditajiem, tai skaita ar
dazadiem psihiskiem trauc€jumiem — paaugstinatu stresa limeni, depresiju,
trauksmi, somatizaciju, agresiju u. c., turklat So saistibu moderé religiozitates
Itmenis, tas nozimé, ka saistiba starp negativo religisko problému parvarésanu un
fiziskas un psihiskas veselibas trauc€jumiem individiem ar augstakiem
religiozitates raditajiem ir ciesaka (Ellison, Fang, Flannelly, & Steckler, 2013).
Dazos pétijumos (Wortmann, Park, & Edmondson, 2012) ir atklajies, ka katolu
izlasé negativas religiskas problému parvaréSanas strat€gijai ir seviski kait&josa
ietekme uz adaptaciju negativiem dzives notikumiem.

Tadel dota petijuma mérkis bija izp&tit dazu personibas un religisko faktoru,
tadu ka personibas iezimes, Dieva t€la uztvere un vispargja religiozitate, saistibu
ar religisko problému parvaréSanu, lai noskaidrotu, kuri no min&tajiem
mainigajiem lielumiem vislabak prognozé individa religiskas problému
parvaréSanas strat€giju, sastopoties ar negativiem dzives notikumiem Romas
katolu izlaseé Latvija. Lai sasniegtu izvirzito merki, tika izvirziti §adi petijuma
jautajumi:

1. Kadas personibas iezimes ir saistitas ar pozitivo un kadas — ar negativo

religiskas problému parvarésanas stratégiju?

2. Kadas Dieva t€la uztveres dimensijas ir saistitas ar pozitivo un kadas —

ar negativo religiskas problému parvarésanas stratégiju?

3. Kadi religiozitates aspekti ir saistiti ar pozitivo un kadi — ar negativo

religiskas problému parvarésanas stratégiju?

4. Kadas personibas iezimes, Dieva t€la uztveres un religiozitates aspekti

vislabak prognozé pozitivo un kadi negativo religiskas problému
parvaréSanas stratégiju?

188



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume VI, May 22" -23" 2020. 187-204

Literaturas apskats
Literature review

Religiskas problému parvaréSanas (religious coping) modelis, kura autors ir
Kenets Pargaments (Pargament, 1997), paplaSina Lazarusa un Folkmana
(Lazarus & Folkman, 1984) stresa parvaréSanas teoriju. Religiska probléemu
parvaréSana tiek saistita ar stresa situacijam, kuras ir stresors, kas ir attiecinams
uz sakralu mérki vai arT kuras cilvéki mekIg parvaréSanas strat€gijas, ko vini
uzskata par sakralam (Cummings & Pargament, 2010). Interpret€jot religiju ka
jégas meklgjumus sakrala virziena, Pargaments saskata religijas un gariguma
saistibu ar problému parvarésanas (coping) procesu, ko vins definé ka nozimes un
jégas meklejumus stresa apstaklos (Pargament, 1997). Religisko problemu
parvaréSanu var ari definét ka religisku parliecibu vai uzvedibas pielietoSanu
problému risinasana ar meérki noveérst vai mazinat stresa situacijas izraisitas
negativas emocionalas sekas (Koenig, Pargament, & Nielsen, 1998).

Religiskas parvaréSanas procesa vistieSsaka veida tiek iesaistits cilvéka
pasaules uzskats un vertibu sist€éma, lidz ar to religiska problému parvarésana ir
iesp&jama tajos gadijumos, ja religija ieklauta individa dzives orient&josaja
sisttma, kas ieklauj individa parliecibas, emocijas, uzvedibas un attiecibas
dazadas dzives sferas, un ja religija vinam ir salidzinosi pievilciga ka stresa
parvaréSanas veids (Pargament, 1997).

Religiskas parvarésanas strat€gijas var iedalit divas grupas: pozitivaja un
negativaja, kas atspogulo religiskas/garigas pieredzes un prakses neviennozimigo
ietekmi uz individu vai sabiedribu kopuma. Pozitiva religiska problému
parvaréSana ietver $adas strat€gijas — religisko $kistiSanos/attirisanos/piedosanu,
religiska virziena mainu/konversiju, religisko palidzibu, atbalsta mekl&$anu pie
garidzniekiem un kopienas locekliem, kopigu religisko problému parvaréSanu,
religisko fokus€Sanos, aktivu religisku atdosanos, situacijas labveligu religisku
novert§jumu, garigas saiknes izjutu, religisko robezu apzinasanos
(Pargament et al., 1998).

Pretéja nostaja — negativas religiskas problému parvaré$anas stratégijas, ko
raksturo gariga/religiska neapmierinatiba, neapmierinatiba ar attiecibam un
atticksmi pret sevi religiska kopiena, stresora reinterpretacija Dieva soda
kategorijas, pasiva atkariba no Dieva saistiba ar situacijas atrisinadjumu, centieni
cinities tikai paSa spékiem, nepalaujoties uz Dievu atspogulo garigu
spriedzi/saspiléjumu un cinas ar sevi, citiem un dievisko (Pargament, Smith et al.,
1998; Pargament et al., 2011).

Religiskas problému parvaré$anas stratégijam nav autonoma rakstura, t. i.,
tas “nedarbojas” atrautiba no personas vispargjam iezimeém, piesaistes stila
attiecibas ar Dievu (Belavich & Pargament, 2002; Roesch & Ano, 2003),
religiozitates aspektiem (Pargament, Ano, & Wachholtz, 2005). LidzSing&jie
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pétijumi norada, ka religiskas problému parvaré$anas stratégijas prognoze sociali
demografiskie raditaji: vecums (Exline, Park, Smyth, & Carey, 2011; McConnell,
Pargament, Ellison, & Flannelly, 2006), dzimums (Bryant & Astin, 2008),
gimenes stavoklis (McConnell et al., 2006) socialie, personibas, religiskie un
situacionalie faktori (Ano & Pargament, 2013; Harrison, Koenig, Hays, Eme-
Akwari, & Pargament, 2001), seviski stresa situacijas (Stauner, Exline,
Pargament, Wilt, & Grubbs, 2018). Savukart Trevino un kolégu p&tijuma rezultati
paradija, ka ieprickSminétie personiskie, socialie un religiskie faktori modere
(padara ciesaku vai vajaku) saistibu starp stresa situacijam un garigajam cinam
(Trevino, Pargament, Krause, Ironson, & Hill, 2017).

Ir atrodami tikai nedaudzi pétijumi, kas tieSi analiz€ personibas iezimes ka
religiskas problému parvarésanas stratégiju prognozgjosus faktorus (Abu-Raiya,
Exline, Pargament, & Agbaria, 2015; Ano & Pargament, 2013; Grubbs, Wilt,
Strauner, Exline, Pargament, 2016; Wilt et al., 2019). Viena no pé&tijjumiem, kura
mérkis bija izpétit ka dazadi personibas psihologiskie konstrukti, tai skaita
personibas iezimes prognoze€ negativo religisko problému parvaréSanu jeb garigas
cinas, tika konstatets, ka augsti neirotisma raditaji un zemi labveliguma raditaji
prognoz& negativo religisko problému parvaréSanu gan Sk&rsgriezuma, gan
garengriezuma (Grubbs, Wilt, Strauner, Exline, & Pargament, 2016; Wilt,
Grubbs, Pargament, & Exline, 2017). Savukart, cita petijuma (Ano & Pargament,
2013) studentu izlasé neirotismam bija spécigaka prognostiska ietekme attieciba
uz negativo religiskas parvarésanas stilu un ar to saistitam garigajam cinam neka
religiskajiem faktoriem.

Analizgjot p€tijumus, kuros pétitas seSiem personibas faktoriem saturiski
lidzigas personibas Tpasibas vai religiskas problému parvaréSanas stratégijam
lidzigi konstrukti, ir konstatéts, ka labvéligums un apzinigums ir saistits ar
zemaku dusmu ITmeni pret Dievu (Grubbs Exline & Campbell, 2013; Wood, Froh,
& Geraghty, 2010), atvertiba pieredzei un garigais briedumu ir saistits ar zemaku
fundamentalisma Itmeni, ka ar1 vispar€ju atvertibu jaunam idejam un uzskatiem
(Saroglou, 2010). Tacu atvertiba prognozg ar1 augstaku religisko Saubu Iimeni,
kas ir raksturigas negativajai religiskai problému parvaréSanai. Attieciba uz
godiguma pieticibas faktoru ir konstateta negativa saistiba starp garigajam cinam
un pazemibu (humility) (Grubbs, & Exline, 2014; St. Clair, 2018) un pozitiva -
starp psihologisko tiesibu izjatu (psychological entitlement), ko raksturo saasinata
savu nopelnu un tiesibu uztvere (Grubbs, Wilt, Stauner, Exline, & Pargament,
2016).

Vairaku pétijumu rezultati (Krause, Ellison, & Wulff, 1998; Pargament,
Tarakeshwar, Ellison, & Wulff, 2001) lauj secinat, ka religisko problému
parvaréSanu un tas ietekmes intensitati uz psihologiskas adaptacijas raditajiem
prognozg dazadi individa religiozitates aspekti. Ir konstatéts, ka pozitivo religisko
problému parvaréSanu prognoz€ subjektivais, publiskais, privatais religiozitates
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aspekts un vispargja religiozitate (Ai, Park, Huang, Rodgers, & Tice, 2007; Al,
Pargament, Kronfol, Tice, & Appel, 2010), gariga pieredze un religiska uzvediba
(Freiheit, Sonstegard, Schmitt, & Vye, 2006), icks¢ja un argja religiozitate
(Lewis, Maltby, & Day, 2005), religiska bijiba un vaina, dazadi ligSanas funkciju
aspekti (Harris, Erbes, Engdahl, Olson, Winskowski, & McMahill, 2008),
izjustais kopienas un Dieva atbalsts (Bjorck & Kim, 2009). Savukart, negativo
religisko problému parvarésanu prognozg religiska atsvesinatiba, religiskas bailes
un vaina, religiskas domstarpibas, ka ari ltigsanas funkcijas - izvairiSanas un
atlikSana (Harris et al., 2008).

Pretrunigi dati ir par religiozitati ka religiskas problému parvaréSanas un
psihologiskas veselibas un labklajibas saistibas moderatoru. Ir p&tijumi, kuros
religiozitate ir ka “buferis” starp negativo religisko problému parvaréSanu un
psihiskas veselibas raditajiem (Wilt, Grubbs, Exline, & Pargament, 2016); tapat
ir petijumi, kuros religiozitate saasina garigas cinas (Wilt et al., 2019). Kaut gan
ateistu izlas€ veiktie pétijumi (Sedlar et al., 2018) liecina, ka arT ateisti piedzivo
garigo ciu fenomenu, kas daZzos aspektos ir mazak izteikts neka tiem, kas tic
Dievam, tacu ar1 viniem tas ir saistits ar zemakiem psihiskas veselibas raditajiem
(depresiju un trauksmi).

Viens no biezak pétijumos miné&tajiem religiskajiem faktoriem, kas prognoze
psihologiskas adaptacijas grutibas, ir negativs Dieva t€ls (Ano & Pargament,
2013). Tas korele ar zemu paSvertejumu un pascienu (Benson & Spilka, 1973),
zemaku individa psihologisko adaptaciju (Tisdale et al., 1997) un nedrosu
religisko piesaisti (Kirkpatrick & Shaver, 1990; Zarzycka, 2019).

Nedrosais piesaistes stils attiecibas ar Dievu ir statistiski nozimigi saistits ar
negativam religiskas problému parvaréSanas formam (Belavich & Pargament,
2002), kas nosaka psihologiskas adaptacijas rezultatus. Savukart piesaistes stilu
Dievam nosaka individa piesaistes stils, kas izveidojies pirmaja dzives gada,
pieredzot apriipes personas (vecaku) attieksmi pret sevi (Rizzuto, 1979).

Petfjumos ir atklats, ka Dieva t€ls un ta aspekti ir saistiti gan ar pozitivo, gan
negativo religisko problému parvaré$anu (Schreiber, 2011). Nelabvéliga Dieva
tels, kas ir cieSanu c€lonis, ir saistits ar augstako garigo cinu limeni, kas noved
pie augstaka distresa un zemakas psihologiskas labklajibas (Wilt, Exline, Grubbs,
Park, & Pargament, 2016). Savukart pozitivs, labvéligs Dieva t€ls ir saistits ar
lielaku apmierinatibu ar dzivi (Krause & Ironson, 2019).

Pozitivs, labvéligs Dieva téls ir ari viens no garigas un psihologiskas
izaugsmes faktoriem, piedzivojot sarezgitas dzives situacijas un garigas cinas
(Exline et al., 2017). Dieva ka lidzstradnieka un attiecibu partnera téls (Wilt,
Stauner, Harriott, Exline, & Pargament, 2018), ka ar1 Dieva iesaisti$anas situacija
uztvere palidz garigi augt, izejot cauri sarezgitam dzives situacijam, neatkarigi no
pasa individa religiskas aktivitates. Savukart, Zazickas pé&tijuma (Zarzycka,
2019), kura tika analizeta piesaistes stila saistiba ar garigajam cinam, atsveSinata
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un naidiga Dieva t€ls bija ka mediators starp nedroSo piesaisti un garigajam
cmam, kas norada uz vecaku lomu Dieva t€la veidoSanas procesa.

Apkopojot analizéto p&tijumu datus, varam konstatét, ka p&tijumu, kuros ir
tieSi, nepastarpinati pétiti religisko problému parvaré$anu prognozgjosie faktori,
nav daudz. Liela dala pétijjumu lauj tikai netieSi spriest par iesp&jamajiem
religiskas problému parvaréSanas stratégiju prognozejosiem faktoriem. Ta ka
pétijumu rezultati ir pretrunigi, nav skaidrs, cik daudz no religiskas problému
parvaréSanas ka atkariga mainiga dispersijas izskaidro personibas, religiskie,
socialie vai situativie faktori, t. 1., kuriem no Siem faktoriem ir vislielaka
prognostiska ietekme attieciba uz religiskas problému parvarSanas strat€gijam.
Zinot, kuri no faktoriem sniedz lielako prognostisko ietekmi un kadi faktori medie
vai moderé saistibu starp dazadiem personibas, religiskajiem un sociali
situacionalajiem faktoriem, var veidot mérktiecigakas psihologiski religiskas
intervences, lai mazinatu negativas religiskas problému parvaré$anas strategiju
kaitigo ietekmi un veicinatu adaptivaku problému parvaréSanas stratégiju
apgisanu, kas uzlabotu individa pielagoSanos sarezgitam dzives situacijam.

Metode
Methodology

Pétijuma dalibnieki

Petijuma piedalfjas 336 latviesu valoda runajosi Latvijas Romas katolu
Baznicai piederosi pieaugusie no visam ¢etram Romas katolu Baznicas Latvija
diecézém — Rigas, Reézeknes-Aglonas, Jelgavas un Liepajas diec€zes — vecuma no
18 Iidz 86 gadiem (M = 44,42, SD = 12,90), 74,9% sievietes.

Instrumentarijs

e Religiskas problému parvarésanas aptaujas RCOPE 1sa versija (brief
RCOPE, Pargament, Feuille & Burdzy, 2011), adaptéta latviesu valoda
dota pétijuma ietvaros. Aptauju veido divas skalas, katra no tam 7
apgalvojumi, kas méra cik biezi sarezgitas dzives situacijas individs
izmanto pozitivo (0=0,82) un negativo (0=0,80) religisko problému
parvaréSanu.

e Dieva tcla skala (God Image Scale — GIS, Lawrence, 1997), latvieSu
valoda adapt&jusi M. Ludane (2006). Skalu veido 72 panti, kas méra
seSus Dieva tela aspektus — klatbutni (0=0,86), izaicinajumu (0¢=0,61),
pienemsanu (0=0,80), labvélibu (0=0,78), ietekmi (a=0,78) un
providenci («=0,69).

e Latvijas Personibas aptauja LPAv-3 (Perepjolkina & Renge, 2014), ko
veido 100 apgalvojumi, tika izmantota, lai noteiktu seSus personibas
iezimju faktorus — neirotismu (0=0,89), ekstraversiju (0=0,82),
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atvértibu pieredzei (0=0,80), apzinigumu (a=0,83), labv&ligumu
(0=0,84) un godigumu-pieticibu (0=0,82).

e Religijas centralitates skala (CRS-5, Huber & Huber, 2012), adaptacija
skalas piecu pantu versijai notika dota pétijuma ietvaros. Skalas pantu
1eks¢jas saskanotibas raditajs ir 0=0,71.

e Sociali demografisko datu aptauja — vecums, dzivesvieta, religiska
piederiba, diec€ze.

Procedura

Petijuma dati tika ievakti, izmantojot elektronisko aptauju izstrades riku

Google Veidlapas, laika posma no 2019. gada 4. janvara lidz 28. februarim.
PiedaliSanas petijuma bija brivpratiga un anonima, un aptauju aizpildiSana notika
bez aizpildiSanas laika kontroles. Aizpildot aptauju lidz galam, pétijuma
dalibnieks apstiprinaja savu dalibu pétijuma.

Datu apstrades un analizes metodes

Datu analize tika izmantota aprakstosas statistikas raditaju noteikSana, skalas

pantu iekS€jas saskanotibas noteikSana, korelaciju analize, ka ari multipla
regresiju analizes solu (Stepwise) metode.

Rezultati
Research results

Lai atbildétuuz 1., 2. un 3. petijuma jautajumu, tika veikta korelaciju analize,
1zmantojot Spirmena rangu korelacijas koeficienta aprékinasanu, jo lielakaja dala
pétijuma mainigo empiriskais sadalijums neatbilda normalajam sadalijumam. Ar
legiitajiem rezultatiem var iepazities 1. tabula.

Tika konstat€tas statistiski nozimigas korelacijas faktoru [imeni neirotismam
ar pozitivo (vaja, negativa korelacija) un negativo religisko problému parvarésanu
(videji ciesa, pozitiva korelacija); atvertibai un apzinigumam statistiski nozimiga
vaja korelacija ar pozitivo religisko problému parvarésanu, ka arT labvéliguma un
godiguma-pieticibas faktoram — vid€ji cieSa pozitiva korelacija ar pozitivo
religisko problému parvaréSanu, savukart, ar negativo religisko problému
parvaréSanu labveligumam ir vaja negativa korelacija un vid€ji cieSa — ar
godigumu-pieticibu.

Korelaciju analizes rezultati liecina, ka Dieva t€la uztvere un visi tas aspekti
vidgji ciesi statistiski nozimigi korel€ ar pozitivo religisko problemu parvaréSanu
un negativi — ar negativo religisko problému parvaré$anu. Ari religiozitate un tas
aspekti statistiski nozimigi ciesi pozitivi korel€ ar pozitivas religiskas problému
parvaréSanas raditaju, savukart, ar negativo religisko problému parvaréSanu
religiozitatei nav tikpat cieSa negativa korelacija ka tas ir Dieva t€la uztverei.
Negativas religiskas problému parvaréSanas raditajam ir statistiski nozimiga, taéu
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vaja korelacija ar religiozitates kopigo raditaju, ka ari religiskas ideologijas un
religiskas pieredzes aspektiem.

1.tabula. Religiskas problemu parvarésanas stratégiju korelacijas ar personibas iezimém,
Dieva téla uztveres un religiozitates aspektiem
Table 1 Correlations between religious coping, personality traits, and dimension of God
Image and religiosity (Spearman correlation coefficient)

Religiska problemu parvarésana

Mainigie lielumi

Pozitiva Negativa
Personibas iezimes
Neirotisms -0,16** 0,41%**
Ekstraversija 0,02 -0,06
Atvertiba 0,11* -0,07
Apzinigums 0,12* 0,02
Labvéligums 0,24%** -0,11*
Godigums-pieticiba 0,25%** -0,25***
Dieva téls (kop. raditajs) 0,45%** -0,36**
Klatbiitne 0,46*** -0,30***
Izaicinajums 0,20%** -0,22%**
Pienemsana 0,20%** -0,49***
Labveliba 0,15** -0,40***
letekme 0,39*** -0,28***
Providence 0,32*** -0,06
Religiozitate (kop. 0,44*** -0,16**
raditajs)
Interese par 0,36*** -0,02
religiskiem
Jjautajumiem
Religiska ideologija 0,31*** -0,14**
Dievkalpojumi 0,14** 0,06
Ligsana 0,32*** -0,06
Religiska pieredze 0,40*** -0,23***

*p < 0,05, **p < 0,01, ***p < 0,001

Lai atbildetu uz 4. petijuma jautajumu (Kadi personibas faktori un iezimes,
Dieva tela uztveres un religiozitates aspekti vislabak prognozé pozitivo un
negativo religisko probléemu parvarésanas stilu?), tika izmantota multiplas
regresiju analizes stepwise (solu) metode. Regresijas modelt tika izmantoti tie
personibas faktori un iezimes, ka arT Dieva téla uztveres un religiozitates aspekti,
kuriem tika konstatéta statistiski nozimiga saistiba ar pozitivo vai negativo
religisko problému parvarésanu.
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2.tabula. Multiplas solu regresiju analizes rezultati faktoru liment (atkarigais mainigais —
pozitiva religiska problemu parvarésana)
Table 2 Results of multiple regression analyses (stepwise). Dpendent variable — Positive
religious coping

Modelis ~ Mainigiec =~ B  SEB g t r T "el‘;gft‘”'s AR? F
1. Konstante 205 189 - 156 025 0,25 0,25 91,68+
Religiozitite 080 008 050 058%* - - -
2 Konstante 394 231 - 170 031 0,30 0,06 23,20

Religiozitate 0,56 0,09 0,35 5,93*** - - - -
Dieva téls 0,05 0,01 0,29 4,82***

3. Konstante -465 231 -- -2,03* 0,33 0,32 0,02 8,07*
Religiozitate = 0,55 0,09 0,35 5,90*** - - - -

Dieva téls 0,04 0,01 0,24 3,91*** -- -- - -
Labvéeligums = 0,06 = 0,02 0,15 2,84* - -- - -

4, Konstante -6,70 2,49 - -2,73* 0,34 0,33 0,01 4,26*
Religiozitate 054 @ 0,09 0,34 5,81*** - - - -
Dieva tels 0,04 0,01 0,23 3,83*** - - - -
Labvéligums = 0,06 0,02 0,16 2,99** -- -- -- --
Atvertiba 0,04 0,02 0,10 2,03* - - - -

*p<0,05, **p<0,01, ***p<0,001

Solu regresiju analizes rezultata (sk. 2. tabulu) tika piedavati cetri statistiski
nozimigi regresijas modeli. Pirmaja modeli tiek izmantots prognozgjosais
mainigais ar vislielako prognostisko ietekmi, talak nakamajos modelos tiek
pievienoti citi mainigie ar zemaku atkarigd mainiga prognozes pakapi. Regresiju
analizes rezultati parada, ka religiozitate ir mainigais lielums, kas izskaidro
vislielako atkariga mainiga dispersijas dalu (25%), ka nakamie seko Dieva t€la
uztvere (6%), ka ar personibas faktori labveéligums un atveértiba, tacu personibas
faktoriem ir loti mazs pienesums atkariga mainiga prognozé (2% un 1%) —
galvena loma ir religiskajiem faktoriem religiozitatei un Dieva t€la uztverei. Visi
mainigie tie$i prognoz€ atkarigo mainigo — pozitivo religisko problému
parvaréSanu: tas nozimé, ka augstaki religiozitates, Dieva téla, labveliguma un
atvertibas raditaji ir saistiti ar augstakiem pozitivas religiskas problemu
parvareésanas raditajiem.

Savukart, lai noskaidrotu, kadi mainigie faktoru limeni vislabak prognoze
negativo religisko problému parvarésanu, tika izmantoti mainigie, kas statistiski
nozimigi korelgja ar negativo religisko problému parvaréSanu — neirotisms,
labveéligums un godigums-pieticiba, ka ari Dieva t€ls un religiozitate.
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3.tabula. Multiplas solu regresiju analizes rezultati faktoru liment (atkarigais mainigais —
negativa religiska problemu parvarésana)
Table 3 Results of multiple regression analyses (step wise). Dependent variable — Negative

religious coping

Pielagotais

Modelis ~ Mainigie B SEB S t R? R AR? F

1. Konstante 28,06 1,91 - 14,71*** 0,23 0,23 0,23 | 82,34***
Dieva tels -0,07 0,01 -0,49 -9,33*** - - - -

2. Konstante 22,24 2,26 - 9,62*** 0,29 0,28 0,06 | 23,50***
Dieva tels -0,06 001 -0,39 -7,35*** - - - -
Neirotisms 0,07 0,01 0,26 4,84*** - - - -

3. Konstante 20,74 2,32 - 8,74*** 0,30 0,30 0,02 591*
Dieva tels -0,07 0,01 -047 -7,60*** - - - -
Neirotisms 0,07 0,01 0,25 4,83*** - - - -
Religiozitate = 0,19 0,08 0,15 2,43* - - - -

*p<0,05, **p<0,01, ***p<0,001

Statistiskas analizes gaita (sk. 3. tabulu) tika iegiti tris statistiski nozimigi
regresijas modeli, kur ka pirmais mainigais lielums, kas izskaidro vislielako
atkariga mainiga dispersijas dalu (23%), izvirzas Dieva téls, tad seko personibas
faktors neirotisms (6%) un ka treSais mainigais ar vismazako izskaidrojoso
pakapi, kas izskaidro tikai 2% no negativas religiskas problému parvaréSanas
mainiga variacijas, ir religiozitate. Dieva t€ls ir apgriezti, bet neirotisms un
religiozitate — tieSi saistiti ar negativo religisko problému parvaré$anu. Tas
nozimé, ka zemaki Dieva t€la raditaji un augstaki neirotisma un religiozitates
raditaji prognoze augstakus negativas religiskas problému parvarésanas raditajus.

Diskusija
Discussion

Korelaciju analizes rezultata tika noskaidrots, ka pastav saistiba starp
pozitivo un negativo religisko problému parvaréSanu un personibas iezim&m.
Visciesakas korelacijas ir konstatétas starp negativo religisko problému
parvaréSanu un neirotismu (tieSa sakariba) un godiguma-pieticibas personibas
faktoru un negativo religisko problému parvarésanu (apgriezta sakariba). Tas
norada, ka jltigiem, emocionali trausliem individiem ir raksturiga tendence,
saskaroties ar sarezgitam dzives situacijam, tas traktet religiski negativa veida —
ka Dieva sodu, launa uzbrukumu, ka ari justies Dieva un cilvéku atstatam,
laujoties Saubam par Dieva milestibu. Savukart, ar pozitivo religisko problému
parvaréSanu neirotismam ir vaja negativa korelacija.

Otra ciesaka korelacija faktoru Itment ir godiguma-pieticibas faktoram, kas
vienlidz ciesi korel€ ar pozitivo religisko problému parvarésanu (tieSa sakariba)
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un negativo problému parvaréSanu (apgriezta sakariba). Tas liecina, ka individi,
kuriem ir raksturiga tendence biit pieticigiem, pazemigiem, godigiem, atklatiem
un godpratigiem, saskaroties ar sarezgitam situacijam dzivé, biezak reaggs,
izmantojot pozitivo religiskas problému parvarésanas veidu, ko raksturo tuvibas
ar Dievu mekleéSana, savu vainu atziSana un situacijas ka pozitiva dzives
1zaicinajuma vert€jums, un otradi — savtigi, manipul&josi un godkarigi individi uz
dzives sarezgTjumiem biezak reage religiski negativa veida.

Ta ka personibas seSu faktoru modelis pé€tijumos nav tik plasi izplatits,
attieciba uz godiguma-pieticibas faktoru tas ir unikals rezultats, kas lauj secinat,
ka krietniem, godpratigiem un pazemigiem individiem ir tendence uz religiski
pozitiviem religiskas problému parvaréSanas pan€mieniem un otradi —
individiem, kuriem ir ticksme p&c statusa sabiedriba, v€lme izcelties un kuri
nepienem sabiedriba pienemtas normas un ierobezojumus, ir izteiktaka negativa
religiska problému parvarésana.

Sie rezultati saskan ar Sentkleira (St. Clair, 2018) p&tijumu, kura pazemiba
ir ka moderators — aizsargajoss faktors starp stresu izraisoSiem dzives notikumiem
un negativo religisko problému parvarésanu. Autors norada, ka, ja pazemiba kalpo
tam, lai lautu individiem skaidrak un realistiskak apzinaties sevi un savus
ierobezojumus, tad pazemiba var kalpot ar1 tam, lai mazinatu negativas sekas, ko
rada garigas cinas. P&tfjuma rezultati saskan arT ar p&tijumu (Grubbs et al., 2016),
kura savu 1paso psihologisko tiesibu izjuta (psychological entitlement) pozitivi
korele ar garigajam cinam un negativi - ar pazemibu (Grubbs & Exline, 2014),
kas ir godiguma-pieticibas faktoram radniecibas personibas 1pasibas.

Ir konstatéta statistiski nozimiga pozitivas religiskas problému parvarésanas
korelacija ar1 ar labvéliguma faktoru, kas norada, ka individi, kas orientéti
sadarboties un uzturét harmoniskas attiecibas ar citiem, uz dzives sarezgljumiem
reagg, izmantojot pozitivo religiskas problému parvaré$anas veidu. Savukart, ar
negativo religisko problému parvaréSanu labveéligumam ir konstatéta statistiski
nozimiga, taCu vaja negativa korelacija. Tapat statistiski nozimiga, tacu vaja
pozitiva korelacija ir konstatéta apziniguma faktoram ar pozitivo religisko
problému parvaréSanu.

Dota pétijuma rezultati dalgji saskan ar citos pétijumos iegiitajiem
rezultatiem. Vislielaka vienpratiba ir attieciba uz neirotisma faktoru — ari citos
petijumos neirotisms statistiski nozimigi pozitivi korel&ja ar negativo problému
parvarésanu (Ano & Pargament, 2013). So saistibu varétu skaidrot ar neirotisma
neirdlo pamatu. Individiem, kuriem piemit augsti neirotisma raditaji, limbiska
sisteéma izteikta ierosas procesa speka dg] loti saasinati reage uz dazadiem argjiem
un ieks€jiem stimuliem, tadel Siem cilvekiem loti viegli aktivizgjas tie smadzenu
apgabali, kas atbild par soda un draudu uztveri (Perepjolkina, 2016). Tapéc
individiem ar augstiem neirotisma raditajiem ir tendence sarezgitas dzives
situacijas interpretét ka draudus, Dieva sodu un launa uzbrukumu, izjiitot plasu
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negativu emociju gammu saistiba ar Dieva atstatibas izjltu un religiskas kopienas
loceklu atbalsta trikumu.

Ar1 labvéliguma faktora korelacijas ar religisko problému parvaré$anu
zinama méra saskan ar (Grubbs & Exline, 2014; Wilt et al., 2016) rezultatiem.
Tikai Sajos petijumos tika konstateta labv€liguma negativa saistiba ar negativo
religisko problému parvaréSanu, savukart, dotaja p&tijuma ir konstatéta ciesaka
labveliguma faktora sakariba ar pozitivo religisko problému parvaré$anu neka ar
negativo.

Otra petijjuma jautajuma parbaudes rezultati lauj secinat, ka Dieva t€la
uztveres kopigais raditajs un visi ta aspekti statistiski nozimigi pozitivi korel€ ar
pozitivas religiskas problému parvaréSanas raditaju un statistiski nozimigi
negativi — ar negativas religiskas problému parvaréSanas raditaju, iznemot
providences apak$skalas raditaju. Tas norada, ka individi, kas Dievu redz ka
labvéligu, miloSu, atbalsto$u un klatesosu, biezak reagé uz dzives sarezgitam
situacijam, izmantojot pozitivas religiskas problému parvaré$anas panémienus —
mekleé Dieva tuvumu, ludzas un dzives problémas trakté ka izaicinajumu, kura
Dievs ir klatesoSs un sniedz nepiecieSamo atbalstu. Savukart, individi, kas Dievu
redz vairak negativa veida (neatbalstoSu, talu, naidigu un tadu, kas uzliek
nepanesamus parbaudijumus), biezak uz dzives problemam reagé religiski
negativa veida — tas trakt€jot ka Dieva sodu, launa uzbrukumu, jiitoties Dieva un
cilveku atstati. legiitie rezultati atbilst citu zinatnieku peétijumu rezultatiem (Abu-
Raiya et al., 2015; Schreiber, 2011), kas Dieva telu saista ar zemaku garigo cinu
1zteiktibu un pozitivaku un adaptivaku reakciju uz stresu izraisoSiem notikumiem,
tai skaita pozitivo nevis negativo religiskas problému parvaréSanas stratégiju
IzmantoSanu.

Savukart, religiozitates aspektu korelacijas ar pozitivo un negativo religisko
problému parvaréSanu lauj secinat, ka religioziem cilvékiem ir tendence uz
pozitivakiem religiskas problému parvaré$anas panémieniem. Turpretim tiem,
kam parlieciba par dieviska esamibu (religiska ideologija) un ta klatbiitni ikdiena
(religiska pieredze) nav tik spéciga, biezak raksturigi negativas religiskas
problému parvaréSanas panémieni. legiitie dati saskan ar citu autoru veiktajiem
pétijumiem par to, ka gan vispargja religiozitate, gan dazadi tas aspekti pozitivi
korelé un prognozé pozitivo religisko problému parvaréSanu (piem., Ai, Park,
Huang, Rodgers, & Tice, 2007; Ai, Pargament, Kronfol, Tice, & Appel, 2010).
Savukart, negativas religiskas problému parvaréSanas apgriezta saistiba ar
religiozitati pétijjumos nav biezi sastopami rezultati — to var€tu skaidrot ar
atSkirigajiem religiozitates meériSanas instrumentiem un izlases Tpatnibam.

Multiplas regresiju solu analizes modeli lava secinat, ka faktoru Iiment
pozitivo religisko problému parvaréSanu vislabak prognoze religiozitate un Dieva
tels, ka arT personibas faktori labvéliba un atveértiba. legiitie determinacijas
koeficienti (R?) lava secinat, ka religiskajiem faktoriem (visparéjai religiozitatei,
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Dieva tela aspektiem klatbiitnei un pienemsanai) ir daudz lielaks prognozes speks
attieciba uz pozitivo religisko problému parvaréSanu neka personibas faktoriem.
Tas norada, ka religiozi individi, kas jut pastavigu Dieva klatbitni, jiutas Dieva
pienemti un miléti, uz stresa situacijam reag€s, izmantojot pozitivo religisko
problému parvarésanas strat€giju.

Savukart, negativo religisko problému parvaréSanu faktoru Iimeni vislabak
prognozg Dieva téls, neirotisms un religiozitate. Ari Saja gadijuma determinacijas
koeficienti lauj secinat, ka Dieva t€lam ir vislielakais prognostiskais efekts, tikai
tad seko personibas faktori, ar daudz mazaku determinacijas koeficientu. Veéra
nemami, ka Saja modeli religiozitate ir pozitivi saistita ar negativo religisko
problému parvaré$anu, kaut gan korelaciju analize uzradija, ka negativa religiska
probléemu parvaréSana vaji, tacu statistiski nozimigi negativi korele ar
religiozitates vispargjo raditaju, religisko ideologiju un religisko pieredzi. Tas
norada, ka negativo religiskas problému parvaré$anas strat€giju visbiezak lieto
religiozi, emocionali jiitigi individi ar negativu Dieva télu, kas veidojies negativas
gimenes pieredzes (nedrosas piesaistes) un kltidainas religiskas izglitibas del.

legiitie rezultati ir atSkirigi no Ano un Pargamenta (Ano & Pargament, 2013)
rezultatiem studentu izlas€, kur personibas faktori daudz lielaka mera prognozgja
garigas cinas/negativo religisko problému parvarésanu neka religiskie faktori:
dotaja petijuma ir ieguti pret&ji rezultati — religiskie faktori, religiozitates aspekti,
Dieva t€ls ir primarie prognostiskie faktori, un tikai tad seko personibas faktori —
personibas iezimes. AtSkiribas petijumu rezultatos varétu skaidrot ar izlases
ipatnibam — dotaja pétijuma piedalijas piecaugusSie nevis jaunie$i, bet diezgan
religiozi pieaugusie. Turklat dotaja pétijuma regresiju analizé netika izmantoti
socialie un situacionalie faktori.

Ka ari, nemot v&ra regresiju analizes rezultatus, psihologiski garigajas
intervenc@s un atbalsta sniegSana ir japievers liela uzmaniba religioza individa
Dieva télam, tam, ka tas ir veidojies. Tadel, lai transformetu kltidaino Dieva telu,
ir javeido drosas terapeitiskas attiecibas, javeic religiski izglitojoss darbs un jarada
iesp&jas piedzivot religiski nozimigu pieredzi, veidojot ar Dievu personisku
dialogu un partnerattiecibas.

P&tijuma ierobezojumi saistas ar p&tijuma izlasi, jo p&tijuma piedalijas tikai
Romas katolu Baznicai piederigie, tris ceturtdalas pé€tijuma dalibnieku bija
sievietes (kas tomer dalgji ar1 atspogulo realo dzimumu sadalijumu baznicas
dievkalpojumos ikdiena). P&tijuma tika izmantotas pasnoveértéjuma aptaujas,
kuras petijuma dalibnieki subjektivi vert€ja savu pieredzi un attiecksmes. Petijums
bija korelativs, tade] ta rezultati nelauj pilna mera spriest par mainigo c€lonu un
seku sakaribam. Lai objektivi izveértétu religisko problému parvarésanu,
nepiecieSama kompleksa pieeja — intervijas, noverojumi u. c¢. metodes,
garengriezuma pétijuma organizacijas forma. Dotaja petijuma tika aplikoti ar
personibu saistitie un religiskie faktori — turpmakajos p&tijumos biitu japieversas
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religisko problému parvaréSanu prognoz€joso socialo un situacionalo faktoru
1zp€tet, 1zlas€ ieklaujot ari citu konfesiju ticigos.

Summary

The aim of the study was to assess the correlation between the personality traits and
perception of the image of God on one hand and the religious coping among Roman Catholic
sample in Latvia.

Recent studies indicate that religion and, in particular, religious coping is correlated both
with positive and negative outcomes for mental and physical health and with psychological
well-being. Therefore in this study it was important to identify which personality traits and
religious aspects are characteristic among the sample of religious people using specific religious
coping strategies, and whether these traits and scales are predictors or moderators of specific
religious coping strategies.

Alongside with non-religious and universal problem-solving techniques, religious coping
strategies that are related to sacred dimension have a unique contribution and prognostic value
for health and psychological well-being. Previous research has shown significant correlation
between negative religious coping/ spiritual struggles and lower levels of health and
psychological well-being. Some studies in Roman Catholic samples indicate that negative
religious coping has significantly negative outcome for adaptation to stressful life events.
Religious coping style is connected with personality traits, early childhood experiences,
attachment style, features of religiousness etc.

The sample consisted of 336 Latvian-speaking Roman Catholic adults aged 18 to 86 (M
=44.42; SD = 12.90, 74.9% women). The data was collected in online survey with the following
instruments: the Brief RCOPE (Pargament et al., 2011), the God Image Scale (Lawrence, 1997),
the Latvian Personality Inventory LPAv-3 (Perepjolkina & Renge, 2014), the Centrality of
Religiosity Scale CRS-5 (Huber & Huber, 2012) and the Socio-demographic Inventory.

The study revealed that on the scale level the most relevant predictors of positive religious
coping are scales such as religiosity and image of God, and personal traits such as agreeableness
and openness. Likewise it was identified that on the scale level the most relevant predictors of
negative religious coping are scales such as image of God, neuroticism and religiousness.

The study indicates some correlations between religious coping style and personality
traits as well as some factors of religiosity. However, the limitations of the study is omission of
the social and situational factors in the coping process. The findings are limited to a specific
group of Roman Catholics in Latvia (adults, internet users).

The design of the study is correlative, based on self-report questionnaires, thus it does not
determine causal relationships between the variables.

The religious coping style significantly is affected by religious factors, such as religiosity
and God’s image. Therefore interventions, designed to overcome and prevent negative
outcomes of negative religious coping, should be oriented towards the adaptive modification of
God’s image and restructuring of negative religious beliefs.

There is a need to provide deeper religious, psychological and intellectual formation for
the experienced members of religious communities, rather than just newcomers, to prevent
negative religious coping strategies that are common in individuals that are highly religious and
emotionally sensitive.
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The outcomes of the study can be used as basis for religious interventions in
psychotherapy, as well as health-care consulting and pastoral counselling aimed at reducing the
negative impact of negative religious coping on physical and psychological health.
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SCHOOL ANXIETY IN ADOLESCENTS-
PERFECTIONISTS: CORRECTION EXPERIENCE

Alyona Vavilova
Borys Grinchenko Kyiv University, Ukraine

Abstract. The article is devoted to the study of school anxiety in adolescents-perfectionists and
exploring ways of its correction. It was found that high levels of perfectionism in adolescents
can increase the probability of impaired emotional well-being and, in particular, excessive
levels of anxiety. To determine the level of perfectionism and components of school anxiety in
pupils, two psychodiagnostic methods were used: the “Child-Adolescent Perfectionism Scale™
by P. Hewitt and G. Flett and the ““Multidimensional Anxiety Scale” by K. Malkova. The study
of school anxiety was conducted in two stages: before and after correction. The correction
involved setting realistic goals and adequate requirements for oneself; formation the ability for
justified risk; shifting focus on achievement, not failure. The results of a comparative analysis
of anxiety before and after correction in the participants of the experimental group indicated a
statistically significant decrease anxiety related to the assessment of others; anxiety in
relationships with teachers; anxiety related to school success; anxiety in knowledge testing
situations. The results of a comparative analysis of experimental and control groups
adolescents-perfectionists confirmed the effectiveness of corrective action aimed at reducing
school anxiety due to the presence of destructive perfectionist attitudes.

Keywords: school anxiety, perfectionism, adolescence, correction program, emotional sphere.

Introduction

Modern society is characterized by a large number of stressors because of
the high level of informatization and increasing social development. In such
circumstances, the issue of mental health of the individual and the prevention of
emotional disorders becomes especially relevant. The problem of preventing
emotional deviations should be considered in childhood and adolescence,
especially during adolescence crisis and personality development.

The main activity for adolescents is studying, and the main institute of
socialization is school. Specific factors in school education increase the
probability of impaired students' emotional well-being, the most common among
them is anxiety. High levels of anxiety in childhood and adolescence may increase
the risk of impaired adaptation, decreased learning success, low self-esteem,
psychosomatic manifestations, and may be one of the reasons of neuroticism and
anxiety disorders in adulthood.
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High anxiety most often occurs for adolescents-perfectionists because of the
desire to achieve only the best results and to demonstrate excellence in studying.
Students with high levels of perfectionism are dependent on the assessments of
parents and teachers, and express anxiety because they are afraid of failure. The
permanent state of perfectionists with anxiety increases the probability of
exhaustion, quilt, inability to enjoy life. Therefore, timely diagnosis and
correction of school anxiety are important conditions for the harmonious
development of personality in adulthood.

Literature review

Anxiety is an individual psychological trait that manifests in a person's
tendency to experience frequent and intense anxiety and has a low threshold of
occurrence. According to A.V. Voloshok, anxiety is at the heart of a number of
psychological difficulties in childhood, including children’s and adolescents
disorders of emotions and behaviour (Voloshok, 2012). The most expressive
emotional reactions occur in moments of imbalance in the dynamic process of
interaction between the child and the environment, in the «critical periods». It is
such a period that occurs in adolescence, which is characterized by school anxiety.

The level of school anxiety is related to the individual characteristics of
students' adaptation. According to A.M. Tomey, a certain level of anxiety can help
students in the successful process of social and psychological adaptation; at the
same time, a high level of anxiety makes difficult the adaptation process, it is
more resource-intensive and has a negative impact on the recovery of internal
resources (Tomej, 2013). A high level of student’s anxiety may indicate the
child’s general negative emotional state that is associated with various forms of
its inclusion in school life.

The phenomenon of perfectionism is closely linked to the experience of
anxiety. Thus, researchers in the cognitive approach to understanding
perfectionism, R. Slain and R. Hill, identified anxiety as an integral component of
perfectionism. In R. Slainy’s model anxiety is identified in completing tasks as
one of the five basic components of perfectionism, together with high personal
standards, a desire for order, difficulties in interpersonal relationships, and
procrastination (Jasnaja, 2011). The researcher says that anxiety always
accompanies perfectionists because of the constant fear of making mistakes and
deviating from work excellence. Canadian authors P.G. Hewitt and Flett also
confirm the presence of a high connection between adolescent’s perfectionism
and such emotional problems as anxiety and depression (Hewitt, Flett, & Caelian
2002).

According to S. Fredrick, M. Demaray and L. Jenkins Students who worry
about their ability to meet high standards might be more at risk of internalizing
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problems. Authors point, that adaptive perfectionists reported significantly higher
levels of teacher support than maladaptive perfectionists and nonperfectionists
and higher levels of classmate support than nonperfectionists (Fredrick, Demaray,
& Jenkins, 2016). Therefore, lack of social support at schools can cause
perfectionist's emotional difficulties.

Cognitive model by R. Hill includes such indicators of perfectionism:
striving for excellence, concern over mistakes, high standards for others, need for
approval, organization, parental pressure, rumination and planning (Hill &
Huelsman, 2004, 94 — 95). According to this model, perfectionist’s school anxiety
arises as a constant expectation of failure on the way to unconditional results and
high standards, fear of losing affection and sensitivity to criticism, obsessive
concern about past or future mistakes, non-ideal results. Therefore, they are not
spontaneous and often do not enjoy the results, even if they are very successful.

Perfectionists-adolescents begin to intensify monitoring of their mistakes
because of anxiety in a failing situation, focusing on past and possible future
failures. When they manage to meet certain standards, they are judged to be
insufficiently high and then established even higher standards (Guljas, 2007). S.V.
Volikova, exploring children’s and adolescents™ perfectionism, indicates the
expressed desire of adolescents with perfectionism to meet the expectations of
parents and teachers in order to obtain approval for the highest standards
(Volikova, 2012).

Destructive children’s and adolescents” manifestations of the desire for
excellence are connected with the phenomenon «syndrome of excellence».
Testing the perfection striving in the specific situation of evaluating their
achievements increases the probability of the students' awareness of their
imperfection and causes a variety of neurotic manifestations. Perfectionists with
«syndrome of excellence» are characterized by expressed anxiety, the level of
which is raised in the situation of evaluation due to the setting of overestimated
goals and excessive obsession on mistakes (Kyiy6a & Kypeimkuna, 2016).

The spectrum of emotionally negative feelings of pupils with perfectionism
is very diverse and may include intense feelings of dissatisfaction achievements,
fear of negative judgment from others and public shame, fear of failure and
anxiety before starting activities, anger to others.

Lisa Lee points to a significant connection between traits of perfectionism
and impaired emotional well-being in the forms of depression, anxiety disorders,
eating disorders, suicide risk, and difficulties in interpersonal relationships (Lee,
2007). E.A. Filatova and E.P. Pchelkina emphasize that perfectionism has a
destructive effect on the emotional (emotional discomfort), cognitive (destructive
attitudes) and behavioral (avoiding behaviour strategies) areas of personality
(Filatova & Pchelkina, 2016). Thus, high levels of anxiety in adolescents-
perfectionists can negatively affect the emotional well-being of the student,
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increases the probability of low adaptation and even cause psychopathological
emotional disorders.

Methodology

To study the adolescents-perfectionists’ school anxiety two
psychodiagnostic methods were selected: «Child-Adolescence Perfectionism
Scale» by P. Hewitt and G. Flett (adapted in the Ukrainian sample) and
«Multidimensional Anxiety Scale» by K. Malkova.

The method «Child-Adolescence Perfectionism Scale» by P. Hewitt and G.
Flett allows differentiating the following types of perfectionism: Self-oriented and
Socially prescribed. Self-oriented perfectionism is a tendency to expect perfection
from oneself and a motivation to achieve high standards. Socially prescribed
perfectionism is the perception that others expect from a child to be perfect, and
includes the experience of helplessness, a sense of external control, and difficulty
in achieving high standards (Vavilova, 2017). The method contains 22 questions
that describe two scales above. Also the «Child-Adolescence Perfectionism
Scale» allows determining the indicators of general perfectionism at three levels:
low, average and high for children and adolescents aged 9-18 years (Flett, Hewitt,
& Besser, (2016).

The «Multidimensional Anxiety Scale» by K. Malkova was used as a
clinically tested questionnaire aimed at the structural diagnosis of children’s and
adolescents™ anxiety disorders (8 - 18 years old) (Malkova, 2009). This technique
covers the maximum possible range of situations where anxiety can be actualized.
The questionnaire includes the most informative parameters for evaluating the
emotional and behavioral disorders of children’s and adolescents™ anxiety
spectrum, which are relevant to the 10 scales of the method. The following scales
were selected to study the characteristics of adolescents-perfectionists™ school
anxiety: anxiety associated with the assessment of others; anxiety in relationships
with teachers; anxiety associated with school success; anxiety that arises in
situations of knowledge assessment.

Both methods are adequate for adolescents; they allow investigating
quantitative and qualitative indicators of studied phenomena: anxiety and
perfectionism.

In order to investigate the effectiveness of adolescents-perfectionists™ school
anxiety correction, 25 subjects aged 14 - 17 years old were selected, which were
divided into two groups - experimental (participants of the corrective program)
and control (not involved in the corrective program) (Table 1). Participants in both
groups showed high perfectionism and high levels of school anxiety.

The experimental group included 12 adolescents aged 15 - 17 years old
(including 2 boys aged 16, 1 boy aged 15 and 2 boys aged 17; 2 girls aged 15, 2
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girls aged 16; 3 girls aged 17 years). The control group included 13 adolescents
aged 14 - 17 years old (7 girls and 6 boys).

Table 1 General characteristics of the study sample

Samples Total number Girls Boys
Experimental group 12 (15 — 17 years) 7 5
Control group 13 (14 — 17 years) 7 6

The comparative analysis of anxiety indicators in the experimental group
before and after the correction effect was conducted; and a comparison of school
anxiety mean values in the experimental and control groups of the subjects was
made to determine the effectiveness of school anxiety correction of adolescents
perfectionists. The differences in mean anxiety values before and after correction
program for experimental group were measured by using T-student comparison.
The differences in mean values of school anxiety components in the experimental
and control groups were measured by using Fisher intergroup comparison (for
different groups).

Research results and Discussion

At a first stage of the study, the level of perfectionism in adolescents was
diagnosed and a sample of subjects with destructive perfectionism (25
adolescents) was identified. Adolescent perfectionists were divided into two
groups - experimental and control - using the random method. In each group were
provided the representatives adolescents and indicators of perfectionism
(Table 2).

Table 2 Perfectionism indicators in the experimental and control groups

Indicators of perfectionism

Experimental group

Control group

Mean 73,2 72.8
Maximum 73 74
Minimum 67 68

At the next stage the level of school anxiety and its components were
diagnosed: anxiety associated with the assessment of others; anxiety in
relationships with teachers; anxiety associated with school success; anxiety in
situations of knowledge assessment. The correction aimed at reducing the level of
school anxiety was carried out for 4 sessions of 40 minutes in a group of 12
adolescents. The corrective program included the following directions: a) setting
realistic goals and adequate requirements for oneself; b) formation of the ability
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for justified risk; c) shifting the focus of attention to achievement from failure
(Table 3).

Table 3 Directions of correction school anxiety

Goals
Reduction anxiety associated with the
assessment of others

Reduction anxiety in

Directions of correction
Setting realistic goals
requirements for oneself

and adequate

relationships with

teachers
Formation the ability for justified risk Reduction axiety associated with school
success
Shifting focus of attention to analysis of | Reduction anxiety in situations of knowledge
achievements from failure analysis assessment

The results of the analysis demonstrate that the participants in the correction
program showed less indicators of school anxiety compared to the indicators
before corrective influence (Table 4). Statistically significant differences
(according to the test T-student) were found in the results of the correction
program.

Table 4 Mean values of adolescents-perfectionists” school anxiety components
(before and after correction)

Correction Indicators of school anxiety
Anxiety Anxiety in Axiety Anxiety in
associated with | relationships with | associated with | situations of
the assessment | teachers school success knowledge
of others assessment

Before 7,4* 7,0* 8,2* 8,9*

After 5,2* 5,4* 7,7* 6,2*

Note: Differences in mean values (T-student comparison) at significant level p<0.05 *, p<0.01 **

There was a significant decrease in anxiety associated with the assessment
of others (X = 7,4 before Ta X = 5,4 after correction), which indicates about
decrease the role of others in the assessment adolescent’s achievement and
performance. This was facilitated by thematic blocks of the correction program
aimed at the ability to set realistic goals and adequate requirements for
themselves. Perfectionists-adolescents became more realistic about their own
potential, based on internal evaluations and beliefs, and became a lesser pay
attention to social evaluations. Such changes came about working on setting
unrealistically high goals and meet only the highest standards delegated by others.
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In this regard, the hypertrophied need for acceptance and approval by others was
eliminated.

The anxiety scale in relationships with teachers is closely linked to the
anxiety scale associated with the assessment of others; the teachers are significant
people who evaluate the achievements and failures of adolescents. Therefore,
decreasing anxiety in relationships with teachers (X = 7,0 before and x = 5,7 after
corrective action) can be explained by reducing dependence on the teacher's
opinion and fear of disappointing their expectations. Adolescents became more
loyal to criticism through correction, developed the ability to differentiate critical
remarks into specific actions from criticism to the personality of adolescent.

Reduced anxiety associated with school success (x = 8,1 before and X = 6,5
after correction) is connected with a reduction the concerns about pursuing
achievement. Such thematic block of the correction program, as the formation of
adequate requirements for themselves, allows the perfectionists to evaluate their
own desires properly, opportunities and requirements of others; facilitate solving
of internal conflicts related to achievements.
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Figure 1 Mean values of adolescents-perfectionists” school anxiety in
(before and after correction)

Anxiety indicators in the knowledge assessment situation were also reduced
in adolescents after corrective influence (x = 8,9 before and X = 6,2 after
correction). This means that the level of adolescent’s anxiety in situations of
testing knowledge, achievements and opportunities was decreased. This reduction
could be facilitated by correction program techniques aimed at forming the
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capacity for relaxation, the ability to adequately perception criticism, and
accepting mistakes and failures without exaggeration and catastrophizing them.
Perfectionists during the correctional program worked out a reassessment of the
significance of achievement situation. In general, during the training, adolescents
noted that most of their destructive thoughts are mainly related to anxiety for the
future, experiencing possible mistakes and failures. However, when the level of
situational anxiety was reduced, the frequency of such thoughts in the subjects
was decreased. Also, the psychological techniques from the correction program's
unit of shifting the attention from error analysis to achievement analysis facilitated
the reorientation of ideas and thoughts to prediction achieved goals, instead of
constant thoughts about mistakes and activity frustrations.

To determine the effectiveness of correction aimed at reducing school
anxiety in adolescents-perfectionists, a comparative analysis of the participant’s
results in the experimental and control groups was made.

Table 5 Mean values of school anxiety in the experimental and control groups

Group Components of school anxiety
Anxiety Anxiety in Axiety Anxiety in
associated with | relationships associated with | situations of
the assessment | with teachers school success | knowledge
of others assessment
Experimental 7,5* 6,9* 8,3* 8,5*
Control 5,2* 5,4* 7,7* 6,2*

Note: Differences in mean values (Fisher intergroup comparison) at significant level p<0.05 *,
p=0.01 **

Perfectionists-adolescents have a general tendency to decrease the level of
school anxiety after their participation in the correction program, compared with
similar indicators of participants in the control group (indicators at a significant
level sig < 0,01).

The levels of anxiety associated with the assessment of others were lower
(x=7,5 points in the control group and X = 5,2 points in the experimental groups);
anxiety levels associated with school success (x = 8,3 Ta X = 6,5 accordingly) and
anxiety levels in situations of knowledge assessment (X = 7,6 Ta X = 5,7
accordingly). The level of catastrophic and hypertrophic perception of the
achievement situation (for example, the academic exam situation) as having only
negative consequences was decreased. There was a reorientation towards the
striving to set goals adequate situations and internal opportunities; the frequency
of fixations on possible failures was decreased.
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Conclusion

The school is an important institution of socialization, which can not only
contribute to the personal development of adolescent, but also cause emotional
problems, among which a great place is occupied by high anxiety. School anxiety
Is a characteristic of adolescents with perfectionism in connection with the desire
to achieve only highest results, fear of failure and desire to follow the higher
expectations of others. High perfectionist's anxiety is closely connected with the
phenomenon of «excellent syndrome» and increases probability to complex
disorders of emotional well-being in the forms of depression, anxiety disorders,
eating disorders, suicide risk and difficulties in interpersonal relationships.

In order to correct high levels of adolescents-perfectionists’ school anxiety,
the corrective group program was developed and tested, which aims at setting real
goals and requirements for oneself; formation abilities for justified risk; shifting
focus on achievement from failure.

To determine the effectiveness of adolescents-perfectionists” school anxiety
correction, a comparative analysis of anxiety indicators in the experimental group
before and after correction was done, as well as a comparative analysis of school
anxiety mean values in the experimental and control groups. A statistically
significant decrease of anxiety was found in relation to the assessment of others;
anxiety in relationships with teachers; anxiety related to school success; anxiety
in knowledge testing situations.

Thus, psychological work with destructive perfection tendencies in school
students can help to reduce school anxiety and increase the emotional well-being
of personality. Further research could be done to research the relations between
school anxiety and self-esteem.
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DEJU UN KUSTIBU TERAPIJA SENIORIEM:
JAUKTA DIZAINA SISTEMATISKAIS PARSKATS

Dance And Movement Therapy: A Mixed-Methods
Systematic Review

Marta Zande

Riga Stradin$ University, Latvia

Sanita Surina
Riga Stradin$ University, Latvia

Abstract. Changes caused by aging manifest themselves in physical, cognitive, emotional and
social areas. Dance and movement therapy ensures that it is possible to work with a client in
all four areas — promote physical activity, stimulate cognitive functions, activate emotional
component and encourage social interactions. The aim of this research was to create a mixed
methods systematic review on dance and movement therapy (DMT) for seniors, to assess the
methodological quality of included studies, analyse structural and content indicators of applied
DMT interventions, their effect and experience of seniors gained during dance and movement
therapy sessions.

Findings suggest that the methodological quality of studies varies from high to low. Data
acquired by meta-analysis indicates a statistically significant reduction of depression scores
for research (DMT) group in comparison to control group (95% Cl: -3.74 to -2.52, total effect
Z =10.05 (P < 0.00001)). Qualitative data shows changes in all four areas as well as provides
dance and movement therapists with a framework for different client groups such as individuals
with depression, Parkinson’s disease, etc. Further research on seniors’ experiences is needed.
Keywords: dance movement therapy, seniors, mixed methods systematic review

levads
Introduction

Pedgjo 70 gadu laika strauja populacijas novecoSana ir kluvusi par globalu
fenomenu. Péc Centralas statistikas parvaldes (Centrala statistikas parvalde,
2019) datiem, 2019.gada nogal€ vecaka gadagajuma cilvéki (virs 65 g.) veidoja
20,3% no Latvijas iedzivotaju ipatsvara, kas ir par 0,4 procentiem vairak ka
2017.gada sakuma, tadgjadi laujot spriest par salidzinoSi strauju Latvijas
populacijas novecosanu. Eiropas Savieniba 2016.gada Sis skaitlis bijis 17,4% un
prognozes liecina, ka tuvako 50 gadu laika cilvéku skaits vecuma virs 65 gadu
vecuma divkarsosies, savukart virs 80 gadu vecuma — pat triskarsosies (European
Commision, 2017).
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NovecoSanas raditas izmainas izpauzas fiziska, kognitiva, emocionala un
sociala sfera, un veselibas apriipes specialistiem svarigi apzinaties, ka griitibas
jebkura no §tm sfeéram ir nozimigs trauceklis individa dzives kvalitatei. Nemot
veéra senioru Tpatsvaru sabiedriba, liela nozime ir veseligas novecoSanas
veicinasanai (World Health Organization, 2017).

Deju un kustibu terapijas (DKT) pamata ir teorétisks pien€mums, ka
kermenis un prats ir saistits — prats un emocijas ietekmé kermeni un kustibas,
savukart kustibas spgj ietekmét cilveka prata stavokli un emocijas. Sis princips,
ka arT terapeitiskas attiecibas un citi terapijas procesa elementi nodrosina, ka ar
Klientu iesp&jams stradat visas Cetras iepriekS mingtajas sferas, veicinot fizisku
aktivitati, stimul€jot kognitivas funkcijas, rosinot emocionalo komponenti, ka art
attistot interpersonalo mijiedarbibu un laujot klientam justies dzirdeétam, redzétam
un pats galvenais — uzklausitam (Meekums, 2002; Mihailova, Majore-Disele, &
Vende, 2011).

Makslu terapijas, taja skaita deju un kustibu terapijas, salidzino8i 1sa vésture,
terapijas procesa patnibas un pasu terapeitu dazadas sp&jas paliikoties uz terapijas
procesu zinatniski ir sekmé&jusas to, ka p&tijumi $aja joma ir daudzveidiga dizaina
un kvalitates. Sistematiskais parskats, savukart, ir veids, kada apvienot un analiz&t
primaros pétijumus par deju un kustibu terapiju, identific€jot nozimigakas
terapijas procesa sastavdalas, un ieglistot augsta Itmena pieradijumus par tas
lietojumu konkrétam klientu/pacientu grupam. Sobrid pieejamie sistematiskie
parskati apliko tadas témas ka deju un kustibu terapija demences (Karkou &
Meekums, 2017), depresijas (Meekums, Karkou, & Nelson, 2015) un onkologijas
(Bradt, Shim, & Goodill, 2015; Silniece, 2015) pacientiem.

P&tijuma mérkis ir izstradat jaukta dizaina sistematisko parskatu par deju un
kustibu terapiju senioriem, analizét pielietoto DKT intervencu strukturalos un
saturiskos raditajus, efektu, ka arT senioru pieredzi deju un kustibu terapija.

Literaturas apskats
Literature review

Novecos$ana ir sarezgits multifaktorials, genétisks un biokimisks process, ko
iespejams aplikot dazados Iimenos. Tas dinamiska, pakapeniska un
neatgriezeniska daba ietver vairakus bio-psiho-socialus aspektus un, nemot véra,
ka novecoSanas atrums, ritms un apjoms katram individam ir atSkirigs, Si
fenomena izpEt€ nevar palauties tikai uz personas hronologisko vecumu
(Baptista & Narcisco, 2015).

ST pétTjuma ietvaros noveco$anas procesa izmainas tick apskatitas, nosaciti
tas sadalot Cetras sferas — fiziskaja, kognitivaja, emocionalaja un socialaja, tomer
svarigi nemt vera, ka izmainas viena sfera biezi ietekmé ar1 pargjas, 11idz ar to tas
pilnigi noskirt vienu no otras ir gandriz neiesp&jami.
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Fiziska sfera. Salidzinosi biezi izplatita slimiba, kas skar ~1% pasaules
iedzivotaju virs 60 gadu vecuma un izteikti izpauZzas fiziskaja sféra, ir Parkinsona
slimiba (PS); SSK-10: G20. Ta ir progres€josa, neirodegenerativa centralas nervu
sisteémas slimiba, kam raksturigi daudzveidigi simptomi, bet visbiezak — rigiditate,
tremors, bradikinézija un lidzsvara trauc€jumi (Hauser, Lyons, McClain, &
Pahwa, 2018; Slimibu profilakses un kontroles centrs, 2016). PS pacientiem nereti
progresé ar1 dazadas psihiska stavokla izmainas: depresija, trauksme, apatija,
kognitivi trauc€jumi u.c. (Millere & Bieza, 2017).

Kognitiva sféera. Termins ,,demence” ietver vairakus neiropatologiskus
procesus: Alcheimera slimibu, vaskularo demenci, vieglus kognitivus
trauc€jumus u.c. (Mehta, 2018). Alcheimera slimiba (SSK-10: G30) ir hroniska,
nearstéjama, progreséjosa neirodegenerativa slimiba — visbiezak sastopamais
demences iemesls. Galvenokart izpauzas ar kognitivam un uzvedibas izmainam,
kas izteikti ietekmé socialo un profesionalo funkcioné$anu. (Slimibu profilakses
un kontroles centrs, 2016).

Emocionala sfera. Izplatiti trauc€jumi senioru vidi ir depresija un depresijas
simptomi (SSK-10: F32, F33). Depresija ne tikai pasliktina ikdienas
funkcionéSanu, bet arT pastiprina sliktas passajiitas uztveri un lidz ar to medicinas
pakalpojumu izmantoSanu un kop€jas izmaksas veselibas apripé (Cole &
Dendukuri, 2003; Slimibu profilakses un kontroles centrs, 2016).

Sociala sfera. Pieaugot vecumam, pakapeniski samazinas individa socialais
loks un loma sabiedriba mainas gan kvantitativi, gan kvalitativi - vairak
uzmanibas un lielaks ieguldijums tiek ielikts jégpilnas attiecibas. Fiziskie un
garigie ierobezojumi sarezgl iesaistiS8anos dazadas socialas aktivitatés, kas
pakapeniski var novest pie socialas izolacijas. (Charles & Carstensen, 2009).

Nemot veéra novecoSanas fenomena biitibu, izpausmes un visu, kas ar to
saistits gan individa, gan sabiedribas ITmeni, makslas terapeitiem, t.sk. deju un
kustibu terapeitiem, kuri izvél&juSies stradat geriatrijas vid€, ir svarigi paturét
prata vecaka gadagajuma cilvekiem raksturigas griitibas visas Cetras aprakstitajas
sferas, ka ar1 izkopt savas terapeitiskas prasmes un personibas iezimes, lai
nodroSinatu maksimali labako apriupi, kada iesp&ama katra konkréta
klienta/pacienta situacija.

Metodologija
Methodology

Jaukta dizaina sistematiska parskata veidoSanas procesa ieklauti kvantitativi
un kvalitativi primarie p&tijumi par deju un kustibu terapiju senioriem, publicéti
Iidz 2019.g. 1.novembrim, ar kopsavilkumiem anglu valoda.

Datu ieguves procediira. Petijjumu mekleSana veikta dazadas datubazes:
NCBI, EBSCO, ScienceDirect, SAGE Publications, ProQuest, Wiley, Google
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Scholar, Rigas Stradina universitates nosléguma darbu datubazg, ProQuest
Dissertations and Thesis, Drexel university Dissertations and Thesis. Izmantotie
atslégas vardi: dance movement therapy, dance movement psychotherapy, dance
therapy, expressive art therapy, elderly, geriatric, older adults.

No parskata ieklautajiem pé€tijumiem iegiita $ada informacija: vispargja
informacija (autors, nosaukums, gads), dalibnieku izlases raksturojums (vecums,
dzimums, diagnoze, uzturéSanas vieta), piclietota DKT intervence (Sesiju skaits,
biezums, ilgums, sadalas, vaditajs, metodes, tehnikas un vingrinajumi, t€mas),
kvantitativie rezultati (objektivi efekta merijumi), kvalitativie rezultati (subjektivi
novérotas izmainas, senioru viedoklis).

Instrumenti. Ieklauto pétijumu metodologiska kvalitate izvertéta,
izmantojot Dzoanas Brigsas institita (Joanna Briggs Institute) izstradatos
kritiskas novertésanas instrumentus (Critical Appraisal Tools) dazadiem pétijumu
dizainiem.

Datu analize. Kvantitativie dati no savstarpgji salidzinamiem pé&tijumiem
ieklauti metaanalizeé. Kvalitativo datu apstradé izmantota tekstuala narativa
sintéze.

Pétijuma rezultati
Research results

No 189 identificetiem péetjjumiem 153 izslégti pec kopsavilkumu
parskatiSanas. 36 petijumi izveleti pilno tekstu izverteSanai, no tiem 18 izslegti ka
neatbilstoSi sistematiskajam parskatam izvirzitajiem kriterijiem. Sistematiskaja
parskata ieklauti 18 kvantitativu un kvalitativu dizainu pé€tijumi ar kopg€jo
dalibnieku skaitu N = 636 un ietver gan klientus/pacientus ar dazadam diagnozém
(demence, Parkinsona slimiba, depresijas simptomi), gan nosaciti veselus
klientus/pacientus, t.i. bez diagnozém. No tiem seSi ir eksperimentali, tris —
kvazieksperimentali petijumi, astonas gadijumu analizes un viens — kvalitativs
rezultata novertejums.

Ieklauto pétijumu metodologiskas kvalitates noverté§juma secinats, ka
pétijumi par DKT senioriem ir dazadas kvalitates un ar atseviskiem izn€mumiem
tie parsvara vert€jami ka vidgjas un zemas kvalitates. Galvenie trukumi ir izveleta
pétijuma dizaina kritériju neieveérosana un/vai nepilnigs rezultatu apraksts.

Petijumu analizei narativas sint€zes ietvaros tie sadaliti Cetras grupas,
nosaciti izmantojot pétijumos minétas diagnozes/to neesamibu. Sads pétijumu
dalijuma princips ir aptuvens, jo neviens no ieklautajiem pé€tjjumiem nesatur
detalizétu informaciju ar klientu/pacientu diagnozu kodu no SSK-10
klasifikacijas, slimibas smaguma pakapi vai ilgumu.
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Deju un kustibu terapijas strukturalie raditaji

Grupu terapija ka izv€les terapijas veids tiek izmantota 16 no 18 pétijumiem;
viena pétijuma grupu terapija tiek kombinéta ar individualam sesijam un viena
vaditas tikai individualas sesijas.

Klientiem/pacientiem ar demenci terapijas cikla ilgums (t.i. sesiju skaits)
pétijumu ietvaros ir no divam (Barnes, 2018) Iidz 24 sesijam (Ho et al., 2018).
Sesijas organizétas vienu (Arakawa-Davies, 1997; Nystrom & Lauritzen, 2005;
Pierce-Knapp, 2010) lidz divas (Ho et al., 2018; Krisberga, 2011) reizes nedéla.
Katras sesijas ilgums ir no 30 miniitém (Pierce-Knapp, 2010) Iidz 60 minGitém
(Arakawa-Davies, 1997; Ho et al., 2018). Parkinsona slimibas gadijuma terapijas
cikls ildzis 6 (Westbrook & McKibben, 1989) lidz 25 sesijas (Michels, Dubaz,
Hornthal, & Bega, 2018; Motson, 2019). Visos pétijumos ir vienads sesiju
biezums (1x/ned€la) un ilgums (60 mindtes).

Klientiem/pacientiem ar depresijas pazimém vaditas 45 (Kante, 2014) un 60
mintsu garas sesijas (Rasa, 2012; Sandel, 1978). Sesiju biezums: vienu (Sandel,
1978) Iidz divas reizes nedgla (Kante, 2014; Rasa, 2012).

P&tijumos ar nosaciti veseliem klientiem terapija organizéta dazados veidos:
seSas 45 min. garas sesijas 1 x/nedéla (Karpowicz, 2010), desmit 60 min. garas
sesijas 2 x/nedela (Jemeljanova, 2014; Lauva, 2009), trisdesmit seSas 60 min.
garas sesijas 3x/ned¢€la (Vrinceanu et al., 2019).

Pétijumos ar dazadam niansém parsvara aprakstita 3-daliga sesiju struktura,
kas ietver iesildiSanos, teémas attistibu jeb darbibas dalu un nosleégumu.

Deju un kustibu terapijas intervences saturiskie raditaji

Témas. Petijumos minétas témas, kas radusas terapijas procesa rezultata,
nosaciti iespejams sadalit un aplikot tris grupas: pozitivas emocijas un izjitas,
negativas emocijas un izjiitas, un lietiskas t€mas.

Pozitivas emocijas un izjitas ietver tadas t€mas ka speks (Jemeljanova,
2014; Lauva, 2009), komforts (Goldstein-Levitas, 2016; Pierce-Knapp, 2010),
drosiba (Goldstein-Levitas, 2016; Jemeljanova, 2014; Krisberga, 2011;
Westbrook & McKibben, 1989), piederibas izjuta (Goldstein-Levitas, 2016;
Krisberga, 2011; Pierce-Knapp, 2010), sadarbiba un mijiedarbiba (Barnes, 2018;
Kante, 2014; Nystrom & Lauritzen, 2005; Pierce-Knapp, 2010; Rasa, 2012).
Negativo emociju un izjutu kategorija apskatamas skumjas un zaud&ums
(Nystrom & Lauritzen, 2005; Westbrook & McKibben, 1989), dusmas un
izmisums (Sandel, 1978; Westbrook & McKibben, 1989), pasivitate un atkariba
no apkartgjiem (Sandel, 1978). LiectisSkajam var pieskaitit tadas t€mas ka,
piem&ram, daba, sezonas un laikapstakli (Barnes, 2018), kustibu daudzveidiba un
apjoms (Kante, 2014; Motson, 2019; Pierce-Knapp, 2010; Rasa, 2012;
Westbrook & McKibben, 1989) un tradicijas (Arakawa-Davies, 1997).

Metodes, tehnikas un citi terapijas elementi. Pétijumu maza skaita un
nevienlidziga sadalijuma d€] terapijas metozu, tehniku un citu elementu analize
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diagnozu konteksta ir nelietderiga, tadeé] §1 sadala aplikota, veért§jot visus
pétijumus kopa.

Pie universaliem makslu terapijas elementiem pieskaitama apla struktiira
(Arakawa-Davies, 1997; Barnes, 2018; Goldstein-Levitas, 2016; Jemeljanova,
2014; Kante, 2014; Krisberga, 2011; Lauva, 2009; Rasa, 2012; Sandel, 1978;
Westbrook & McKibben, 1989), iztéles vingrinajumi (t€lu un simbolu pieskirSana
un izpéte kustibas un rekvizitos) (Barnes, 2018; Goldstein-Levitas, 2016;
Jemeljanova, 2014; Kante, 2014; Lauva, 2009; Motson, 2019; Nystrom &
Lauritzen, 2005; Rasa, 2012; Sandel, 1978), relaksacijas vingrinajumi
(Jemeljanova, 2014; Kante, 2014; Karpowicz, 2010; Lauva, 2009; Rasa, 2012).

Specifiskakas DKT sastavdalas, ir, pieméram, visvairak miné&tais elements:
miizikas lietojums sesijas, taja skaita mizikas radiSana (dziedasana) (Arakawa-
Davies, 1997; Barnes, 2018; Goldstein-Levitas, 2016; Jemeljanova, 2014; Kante,
2014; Karpowicz, 2010; Krisberga, 2011; Lauva, 2009; Motson, 2019; Nystrom
& Lauritzen, 2005; Pierce-Knapp, 2010; Rasa, 2012; Sandel, 1978; Westbrook &
McKibben, 1989), rekvizitu lietojums (Barnes, 2018; Goldstein-Levitas, 2016;
Ho et al., 2018; Jemeljanova, 2014; Kante, 2014; Krisberga, 2011; Lauva, 2009;
Motson, 2019; Rasa, 2012), ritmiskas aktivitates (ritmu skandéSana,
plaukskinasana) (Arakawa-Davies, 1997; Barnes, 2018; Jemeljanova, 2014;
Kante, 2014; Krisberga, 2011; Lauva, 2009; Rasa, 2012) un sp&lu un rotalu
izmantoSana (Ho et al., 2018; Kante, 2014; Krisberga, 2011; Lauva, 2009).

Deju un kustibu terapijai ipasi specifiskiem elementiem pieskaitama
spogulosanas tehnika/vingrinajums (Arakawa-Davies, 1997; Barnes, 2018;
Jemeljanova, 2014; Kante, 2014; Karpowicz, 2010; Motson, 2019; Nystrom &
Lauritzen, 2005; Pierce-Knapp, 2010; Rasa, 2012), pieskariens ka terapijas
procesa sastavdala (Barnes, 2018; Kante, 2014; Krisberga, 2011; Lauva, 2009;
Motson, 2019; Rasa, 2012; Sandel, 1978), dazadi kustibu vingrinajumi (Ho et al.,
2018; Jemeljanova, 2014; Kante, 2014; Lauva, 2009; Motson, 2019; Rasa, 2012),
strukturétas dejas elementi (Ho et al., 2018; Karpowicz, 2010; Nystrom &
Lauritzen, 2005; Rasa, 2012) un briva kustibu un dejas improvizacija (Ho et al.,
2018; Lauva, 2009; Nystrom & Lauritzen, 2005).

Deju un kustibu terapijas efekti

Metaanalize. Petijumu analizes procesa konstatéts, ka divi petijumi (Kante,
2014; Rasa, 2012) ietver datus, kurus iesp&jams salidzinat metaanalizes ietvaros.
I. Rasas un L. Kantes pétijumos dalibnieki ir seniori ar depresijas pazimém
socialas aprupes iestades, un tiek izmantots viens izvert€Sanas instruments:
Geriatrijas depresijas skala (GDS, saisinata versija). Metaanalizes rezultati
liecina, ka izpétes (DKT) grupai GDS ballu skaits samazinajas par vidgji 3.13
ballém, salidzinot ar kontrolgrupu, kas nesanéma DKT (95% TI: -3.74 lidz -2.52,
kopgjais efekts Z = 10.05 (P < 0.00001)). Statistiski nozimigas izmainas
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konstatétas abos petijumos. Nav vérojama statistiska heterogenitate (1>=0%), tadel
izmantots tikai fikséta efekta analizes modelis.

Fiziska sfera. Pacientiem ar demenci noveérots kustibu daudzveidibas
pieaugums (Krisberga, 2011; Pierce-Knapp, 2010), augstaks vispar&jais energijas
Iimenis (Barnes, 2018; Goldstein-Levitas, 2016; Krisberga, 2011) un statistiski
nozimigs uzlabojums ikdienas funkciong&sana ilgtermina (d = 0.40, p < 0.01) (Ho
et al., 2018). Parkinsona slimibas gadijuma fiksétas statistiski nozimigas (CC
grupa: p < 0.001; K grupa: p < 0.04) izmainas ieSanas atruma salidzinajuma ar
vienkarSu fizisku vingrinajumu nodarbibam (Westbrook & McKibben, 1989).
Klientiem/pacientiem ar depresijas simptomiem novérota lielaka fiziska izturiba
un plasaka kustibu daudzveidiba (Sandel, 1978), bet nosaciti veselajiem klientiem
atzimé€ta kustibu daudzveidibas palielinaSanas, kustibu amplitiidas un brivibas
pieaugums (Karpowicz, 2010).

Kognitiva sfera. Klientos/pacientos ar demenci novérots reminescences
pieaugums (Arakawa-Davies, 1997; Barnes, 2018; Goldstein-Levitas, 2016;
Krisberga, 2011); energijas Iimena paaugstinasanas sesiju beigas (Barnes, 2018;
Krisberga, 2011); motivacijas picaugums (Goldstein-Levitas, 2016); uzmanibas
koncentréS$anas un noturibas piecaugums (Barnes, 2018; Goldstein-Levitas, 2016;
Krisberga, 2011). Viena pétijuma kognitivo funkciju objektivie rezultati liecina,
ka DKT grupai salidzinajuma ar kontrolgrupu konstatéti uzlabojumi ilgtermina
epizodiskas atminas raksturliclumos: kopgjas atceréSanas (angl. total retreival)
(p < 0.05, d = 0.25) un aizkavéetas atsauksanas (angl. delayed recall) (p < 0.05,
d = 0.24) raditajos 6 méneSus péc DKT uzsaksanas (Ho et al., 2018).
Klientos/pacientos ar Parkinsona slimibu kvantitativas izmainas kognitivaja sféra
aprakstitas viena petijuma, tomer nelielas izlases d€l tas nav statistiski nozimigas
(Michels et al., 2018). P&tijumos par depresijas simptomiem klientiem/pacientiem
noverots paSapzinas piecaugums, vadibas uznemsSanas, ka ari tieksme vairak
iesaistities dazados uzdevumos un kreativajas kustibas (Sandel, 1978). Nosaciti
veseliem klientiem kognitivas sp€jas netiek pétitas.

Emocionald sfera. Emocionalas funkciongSanas izmainas klientiem/
pacientiem ar demenci ietver lielaku atvertibu pret apkartéjiem un kopgjo terapijas
procesu, taja skaita brivaku daliSanos ar pieredzi, vajadzibam un bazam, un vélmi
eksperimentét ar jaunam kustibam (Arakawa-Davies, 1997; Krisberga, 2011,
Pierce-Knapp, 2010). Viena pétijjuma (Ho et al.,, 2018) noteikts statistiski
nozimigs pazeminajums depresijas (p < 0.01, d = 0.33), vientulibas izjitas
(p < 0.01, d = 0.42) un negativa garastavokla (p < 0.05, d = 0.30) Iimenos, kas
saglabajies Iidz 3 méneSiem péc DKT uzsakSanas, ka ari statistiski nozimigi
samazinats stresa hormona — kortizola diennakts Itmenis (d = 0.30, p < 0.01).
Pacientiem ar Parkinsona slimibu noteikti depresijas raditaji un noguruma
Iimenis, tomér So pétijumu rezultati atziti par statistiski nenozimigiem.
Kvalitativie noveérojumi liecina par garastavokla uzlaboSanos, brivaku daliSanos
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ar pieredzi, vajadzibam un bazam, un vispargju apmierinatibu ar terapijas procesu
(KaplanWestbrook & McKibben, 1989; Michels et al., 2018). P&tijumos par
klientiem/pacientiem ar depresijas pazimém (Sandel, 1978) kvalitativie
noveérojumi liecina par spontanaku jutu ekspresiju, brivaku iesaistiSanos un
komunikaciju, lielaku atsaucibu jaunai pieredzei. Klientiem bez diagnozes
emocionalaja sféra noverota stresa ITmena pazeminasanas (Karpowicz, 2010),
t.sk. kortizola limena pazeminajums péc DKT sesijam (Vrinceanu et al., 2019) un
subjektivas labklajibas izjltas ITmena pieaugums (statistiski nozimigas izmainas
(p < 0.001)) viena pétijuma (Jemeljanova, 2014).

Sociala sfera. Klientos/pacientos ar demenci nov&rots verbalas un
neverbalas komunikacijas pieaugums (Arakawa-Davies, 1997; Barnes, 2018;
Krisberga, 2011; Nystrom & Lauritzen, 2005), taja skaita izteiktaka acu kontakta
veidoSana (Barnes, 2018) un mazaka agresija (Krisberga, 2011); paSekspresijas
pieaugums: brivaka daliSanas ar atminam, pieredzi, vajadzibam un bazam
(Arakawa-Davies, 1997; Goldstein-Levitas, 2016; Krisberga, 2011; Pierce-
Knapp, 2010), kas novérota arT pacientiem ar Parkinsona slimibu (Westbrook &
McKibben, 1989). Gan klientiem/pacientiem ar depresijas simptomiem, (Kante,
2014; Rasa, 2012; Sandel, 1978), gan nosaciti veselajiem klientiem terapijas
process veicinajis iesaisti grupas darba un socializaciju (Karpowicz, 2010).

Senioru pieredze deju un kustibu terapija

Neviena no pétijumiem par klientiem/pacientiem ar demenci vai depresijas
simptomiem netiek minéts dalibnieku viedoklis. P&tijjumos par klientiem/
pacientiem ar Parkinsona slimibu dalibnieki izteikusi veélmi turpinat terapiju pec
p&tijuma beigam (Michels et al., 2018), liclaka dala klientu uzskatijusi, ka no
terapijas ir ieguvums un ieteiktu to apmekl&t ar1 citiem. Nosaciti veselie klienti
par terapijas procesu kopuma devusi pozitivas atsauksmes, nenoradot sikakas
detalas. Viena pétijuma klienti atzimé, ka apguvusi prasmi relakséties un lidz ar
to uzlabojies miegs (Karpowicz, 2010).

Secinajumi
Conclusions

Peétijumu analize rada pozitivu deju un kustibu terapijas ietekmi uz visam
cetram funkcionéSanas sferam darba ar senioriem, tadg€jadi sniedzot iesp&ju
stradat ar klientiem/pacientiem dazados [imenos un ar dazadam griitibam, tomér
joprojam aktuala ir nepiecieSamiba péc stabiliem, augstas kvalitates
pieradijumiem, kas palidz€tu nostiprinat deju un kustibu terapijas vietu veselibas
un socialaja apripé.

Sekojot citu valstu piemeriem, ari Latvija biitu jaapsver iesp€jas veikt
informativo darbu apriipes darbinieku un iedzivotaju vidi, ka art izveidot un
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ieviest specializ€tu deju un kustibu terapijas programmu Senioriem, iespéjams,
pievienojot elementus no citam makslas terapijas specializacijam — miuzikas,
dramas un vizuali plastisko makslu. Veidojot terapijas planu, tas ripigi
japardoma, skaidri nosakot terapijas ilgumu, biezumu un intensitati, pielagojot
klienta/pacienta griittbam un funkcion€Sanas Itmenim. Riipigi veidots terapijas
plans un pareizi izvélétas metodes, tehnikas un vingrinajumi nodrosina optimalas
palidzibas sniegSanu, pirmaja vieta liekot individa labsajitu, kas nenoliedzami
svariga dzives otraja pus€. Izveloties darbu ar senioriem janem véra, kadus
potencialos ierobeZzojumus rada argjie apstakli — darba vide, apkartejo cilveku
attieksme un pasu senioru griitibas, funkcioné$anas lIimenis un personiba.

Klientu/pacientu subjektivajai pieredzei ir milziga nozime terapijas procesa,
tadel pétnieckiem ieteicams SO pieredzi nemt veéra un detalizéti atspogulot
pétijumos ari tada gadijuma, ja tas nav primarais mérkis, t.i. nav icklauts
sakotngjos petijuma jautajumos.

Summary

Aging process is an important part of every individual’s life and comes with different
challenges. Dance and movement therapy, based on the principle of body and mind connection,
provides the opportunity to work with different client / patient groups and difficulties.

The aim of this study was to analyse structural and content indicators of applied DMT
interventions, DMT effect and experience of seniors gained during dance and movement
therapy sessions. A total of 18 studies of quantitative and qualitative designs were included in
the systematic review.

This research allows us to conclude that Dance and movement therapy is a useful tool
when working with geriatric clients in different settings. Positive results of varying degrees are
found in all four functioning areas — physical, emotional, cognitive and social. Further research
on seniors’ experiences is needed.
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