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Abstract. The article highlights the role of attitudes, competences and experience in practical
inclusive action of contemporary general education teachers working at inclusive education
schools to create and facilitate an inclusive education process referring to the Profile of
Inclusive Teachers published by the European Agency for Special Education Development in
2012 identifying four basic values of teaching and learning which are the basis of all teachers’
action in inclusive education. These basic values are related to the areas of teacher’s
competences including three elements: attitudes, knowledge and skills. There are provided the
results of the survey of 2013 on the attitude of teachers in Latvia implementing inclusive
education and teachers’ view on the problems existing in the inclusive education process and
their solution in on the national level.
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Ievads
Introduction

Izglitibas attistibas pamatnostadnés 2014.-2020. gadam ka prioritate minéta
kvalitativa un ieklaujoSa izglitiba personibas attistibai, cilvéku labklajibai un
ilgtspejigai valsts izaugsmei (Izglitibas attistibas pamatnostadnes 2014. —
2020.gadam, 2012), un, Sadas izglitibas TstenoSanas priekSnoteikums ir izglitibas
procesa istenosana kompetentu, ieklausanas aspekta pozitivi domajosu skolotaju
vadiba, atbalsto$a un ieklaujosa izglitibas iestades vid€. Tatad, nozimiga ir paSu
skolu politika — iesp€&ja un vélme skolai biit par ieklaujosas izglitibas iestadi,
nodrosSinot vismazak ierobezojosako vidi. Lai skola kltutu par tadu, skolotajiem
ir jabiit nepiecieSamajai izglitibai un pieejamiem resursiem (Projekta
»leklaujosie gadijumi” darbu materialu pakete, 2008). Izglitibas politikas
veidotaji var iedroSinat un mudinat uz ieklaujoSo izglitibu, piesaistot
nepiecieSamos Iidzeklus (Macisanas ka macities ieklaujosa vide, 2005;
UNESCO, 2001).

IeklaujoSa pieeja izglitiba ir darbibas, kas veiktas, lai visparizglitojoSo
skolu sisttma skolénam ar specialajam vajadzibam nodroSinatu ieklaujoSo
izglitibu (Jonssons, 2006). Tas ir kaut kas vairak par administrativo strukttiru
jautajumiem. Tas dzilaka butiba ir Jaut attistities starppersonu attiecibam, kas
radis vidi, kura ikviens var pilniba piedalities nozimigas un pieredzi bagatinosas
darbibas. lIeklauSana ir iespjama, ja tiek ieveroti zinami noteikumi:
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pretimnakosSa attieksme (skolénam jajutas aizsargatam, piederigam); kvalitativas
skolotaja — skoléna attiecibas (pienemt skolénu, meklét individualas adaptacijas
iespejas); atSkiriga vertibu sisttma (sadarbiba, komandas darbs, katram
atbilstoSs sniegums); ieklauSana neatkariga no skolénu sasniegumiem,;
individualas izglitibas programmas; komandas darbs; mediacija visiem klases
skoléniem, atbalsts (ne parak daudz un ne maz, lai skoléns neklist atkarigs no
palidzibas); skolotaju profesionala sagatavoSana; regulara iesaistito tikSanas,
vecaku piedaliSanas un atbalsts, skoléna izvéle, kura skola — specialaja vai
ieklaujoSaja — macities.

Vides, kas veicina skoléna izaugsmi, uztur skoléna zinatkari, motive, lauj
izbaudit intelektualas atklasmes un darboSanas prieku (Valce, 2002), veidoSana
ir skolotaju pienakums, kas dod iesp&ju katram attistit visus dotumus vinam
piemérota tempa un laika. Vispar€jas izglitibas iestadé javeido atbalstoSa vide —
mérktiecigi organizéts fizisko, socialo un informativo apstaklu kopums, kas
veicina izaugsmi, motivé darbibai, dod iespgu attistit savus dotumus un
darboties individualas pieredzes apguvei, lauj katram skolénam stradat péc
sp&jam, sev piemérota tempa un laika un, izmantojot tehnologiju daudzveidibu,
parvérst zina$anas riciba. Saja zina milziga nozime ir pasa skolotaja atticksmei
ieklaujosa izglitibas procesa istenoSanas aspekta un iekS$€jai gatavibai mainit
savu darba stilu, darba metodes un pané€mienus ieklaujosas izglitibas IstenoSanai
(Silverman, 2007), jo attiecksmes liela méra nosaka ari skolotaju praktisko
darbibu un tas efektivitati.

Neprasmigi organizétas ieklausSanas risks ir tas, ka skolens tikai fiziski
atrodas kopa ar citiem klasé, bet neko neiemacas (MaciSanas ka mdcities
ieklaujosa vidé, 2005). Specialo izglitibas vajadzibu nodro$inasana vispargjas
izglitibas iestade€s ir kas vairak par skolénu ar specialajam vajadzibam fiziskas
klatbuitnes akcepteéSanu. Tai ir nepiecieSama fundamentala parorientacija un
mérku pardomasana. Ja skolénam ir griitibas, skolai, skolotdjiem ir japardoma,
ka var€tu mainit macibu saturu, darba metodes vai organizaciju, lai tada veida
labak reagétu uz skoléna vajadzibam (Jonssons, 2006; UNESCO,2005).

Eiropas Specialas izglitibas attistibas agentiiras 2012.gada publicétaja
ieklaujoso skolotaju profila (Skolotaju izglitiba ieklauSanai, 2012) tiek
identific€tas Cetras maciSanas un maciSanas pamatvertibas, kas veido pamatu
visu skolotaju darbibai icklaujosaja izglitiba. Sis pamatvértibas ir saistitas ar
skolotaju kompetences jomam, kas sastav no tris elementiem: attieksmes,
zindSanam un prasmém. Attiecksme ir personibas ipasiba, kas veidojas dzives
darbibas pieredzes, zinasanu apguves, pardzivojuma un gribas piepiiles vieniba
un izpauzas vértibas, mérkos, idedlos (Spona,2004). Noteiktai atticksmei vai
parliecibai ir nepiecieSamas noteiktas zinasanas un izpratnes limenis, un tad ir
nepiecieSamas prasmes, lai lietotu Sis zinaSanas praktiskas situacijas. Profils
pamatojas uz $adu pamatvertibu un kompetencu jomu struktiiru: skolénu
daudzveidibas novértéSana — dazadiba izglitiba tiek uzskatita par resursu un
vertibu; atbalsts visiem izglitojamajiem — skolotaja gaidas ir vienlidz augstas par
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visu skolénu sasniegumiem; darbs kopa ar citiem — sadarbiba un komandas
darbs ir biitiska visu skolotaju pieeja darbam; personiga profesionala pilnveide —
maciSana ir maciSanas darbiba un skolotaji ir atbildigi par savu izglitibu muza
garuma.

1997.gada, LU doktorante (tobrid) D.Nimante aktualizéja ieklaujoSas
izglitibas jédzienu un Latvija sakas atseviSku vispargjas izglitibas iestazu
icklaujosas darbibas isteno$anas méginajumi, kuru attistibai lielu ieguldijumu
deva laika posma no 2000. [idz 2004. gadam istenotais Ziemelvalstu projekts
»Skolotaju izglitoSana Latvija,” kura 50 Latvijas dazadu izglitibas iestazu
vaditaji un skolotaji, augstskolu docetaji tika izglitoti ieklaujoSas izglitibas
istenoSanas jautajumos. 2006. gada D.Nimante veica pétijumu par ieklaujosas
izglitibas izpratni Latvija (Nimante,2008/a),kura piedalijas 34 Latvijas skolu
pedagogi, un, kura rezultati paradija, ka ieklaujosas izglitibas izpratne Latvija
saistas ar tris pieejam (Nimante, 2008/b): ieklaujoSa izglitiba ka speciala
izglitiba, ieklaujoSa izglitiba ka integracija, ieklaujosa izglitibas pieeja, kur
ieklaujoSas izglitibas subjekts ir jebkurs skoléns, ieklaujosas izglitibas objekts —
jebkura izglitibas iestade. Ir pagajusi vairak neka 15 gadi kop$ ieklaujoSas
izglitibas termina aktualizacijas, kops D.Nimantes veikta p&tijuma par vispargjas
izglitibas iestazu skolotaju ieklaujoSas izglitibas izpratni pagajusi 7 gadi, un So
gadu laika ir realizéts liels skaits inform&joSu, skaidrojosu, izglitojoSu pasakumu
ieklausanas ideju izpratnes veicinaSanai sabiedriba un 1pasi skolotaju
profesionalaja darbiba. Skolotajiem ir tikuSas organiz€tas dazada meroga
konferences, macibu seminari, diskusijas, izstradati un realizeéti dazadi projekti
ieklaujoso izglitibas ideju iedzivinaSanai un attistibai, notikusi intensiva
skolotaju profesionalas pilnveides programmu ieklauSanas jautajumos
istenoSana.

Aktualizgjas jautajums: kada ir §1 briza skolotaju attieksme, problému un to
risindjumu izpratne un redz€ums 1istenojot ieklaujosu izglitibas procesu
visparejas izglitibas iestades attieciba uz skoléniem ar specialam vajadzibam?

Autore 2013. gada veic parskata pétijumu (Geske & Grinfelds, 2006),
(izmantojot neeksperimentalo aprakstosa Sk€rsgriezuma pé€tijuma dizainu
(Ievads pétnieciba: stratégijas, dizaini, metodes, 2011), kura mérkis - noskaidrot
miusdienu situaciju Latvijas vispargjas izglitibas iestadés skolénu ar specialajam
vajadzibam ieklauSanas jautajuma: skolotdju ieklaujoSa izglitibas procesa
izpratnes, atticksmes, atbalsta nodroSinajuma, ar ieklaujosas izglitibas
IstenoSanu saistitu problému un to risinajuma veértgjumu valsts [Tmeni. Petijuma
metodes: anketéSana, datu statistiska apstrade ar datorprogrammu SPSS.

Pétijjuma rezultati
Findings of the research

Aptauja piedalijas 470 respondentu, no kuriem 94 (20%) ir skolu direktori
un cilveki, kas piepem l€mumus stratégiska Itmeni, 376 (80%) respondenti —
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skolotaji, psihologi, specialie pedagogi u.c. specialisti. Sada respondentu izvéle
izdarita, pamatojoties uz to, ka cilveku domas var atskirties atkariba no ta, kura
Itment (stratégiska vai taktiskaja) cilveks strada, kads ir ta kompetences limenis
dotaja jautajuma. Respondentu darba staZzs vari€ diapazona no 1 gada Iidz 49
gadiem, vidgjais raditajs — 19,5 gadi. Pusei aptaujato darba stazs ir vairak neka
20 gadi, Y4 dalai — 30 gadi. Variaciju koeficients ir 59,5%, kas norada uz izlases
neviendabibu attieciba uz So pazimi. Ieklaujosas darbibas kompetences
praktiskai darbibai ir 267 (56,8%) respondentu. 203 (43,2%) respondentu atzist,
ka vinu ieklaujosas darbibas kompetencu Ilimenis bitu paaugstinams. 344
(73,2%) respondentu ir praktiska pieredze darba ar skoléniem, kuriem ir
specialas vajadzibas, 126 (26,8%) respondentu ir bez praktiskas darba pieredzes.
Projektu, kas saistiti ar ieklaujoSo izglitibu, darba pieredze ir 266 (56,6%)
cilveékiem, un 25 (5,3%) ir stradajusi projektos par vaditajiem, 204 (43,4%)
respondentiem projektu darba pieredzes nav bijis. Izglitibas iestazu, kuru
darbinieki iesaistijas aptauja, skolénu skaits vari€ no 24 lidz 1500 skoleniem.
Pusei aptauja iesaistito skolu skolénu skaits neparsniedz 200. Vidgjais klaSu
piepildijums skolas ir 16 skoléni un tikai 25% gadijumos — vairak neka 22
skoléni. 414 (88%) respondentu apgalvo, ka skolas strada specialisti: specialie
pedagogi, psihologi, logopédi u.c., bet 56 (12%) apgalvo, ka skola specialistu
nav. Aptauja iesaistfjusies: 60 (12,8%) respondenti no specialam izglitibas
iestadem, 30 (6,4%) — gimnaziju skolotaji, 189 (40,2%) — vidusskolu skolotaji,
185 (39,4%) — pamatskolu skolotaji. 209 (44,5%) respondentu parstav lauku
skolas, 107 (22,8%) — mazpilsétu skolas, 95 (20,2%) — lielpilsétu skolas, 45
(9,6%) — Rigas skolas. Aptauja piedalijusies parstavji no visu Latvijas regionu
izglitibas iestadem. Savu skolu gatavibu ieklaujosai darbibai redz 145 (30,9%)
respondenti, 271 (57,7%) uzskata, ka skolas gatavas dal&ji, bet 43 (9,1%)
respondentu doma, ka skolas absoliiti nav gatavas ieklaujoSai darbibai. 150
(31,9%) respondentu uzskata, ka skolénu ar specialajam vajadzibam atraSanas
skolas ir normala, ikdieniSka lieta, bet 277 (58,9%) atbildes liecina, ka skoléni ar
specialajam vajadzibam skola ir ka atseviSki iznp€muma gadijumi. Lielakajai
dalai aptaujato, 240 (51,1%), ir pozitiva attiecksme, un tie ir gatavi aktivi
iesaistities 1ieklaujosas izglitibas TstenoSana, 172 (36,6%) pasivi pienem
notiekoso, bet 49 (10,4%) atklati vai latenti pretojas.

Lai izanaliz€tu aptaujas faktorstruktiiru, tika veikta faktoranalize
indikatoru, kas raksturo atticksmi pret ieklaujoSo izglitibu, telpa. Izlases
adekvatuma Kaizera—Meijera—Olkina kritérijs (Kaiser—Meyer—Olkin Measure of
Sampling Adequacy — KMO) ir vienads 0,909, kas norada, ka aptaujas struktiiras
faktoranalize bija mérktieciga tas struktiiras analizei.

Faktoranalize deva iesp€ju izdalit divus faktorus:

e F1 — raksturo ieklaujosas izglitibas prieksrocibu redz&juma Iimeni gan
skoléniem ar specialajam vajadzibam, gan macibu un audzinaSanas
procesam kopuma;
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e F2 —atspogulo piesardzibu (bazas), kas saistita ar ieklaujoSo izglitibu.

Videji kopai skolas izglitibas sist€émas parstavji demonstré augstaku
ieklaujosas izglitibas prieksrocibu redz€juma limeni neka piesardzibas (bazu)
Iimeni, un atbilsto$i Wilcoxon Signed Ranks Test §is atSkiribas ir statistiski
nozimigas (Z=-3,068, p<0,001).

Petijuma tika noskaidrots, ka skolas atraSanas vieta, skolas lielums skolénu
skaita un klaSu piepildijuma zinad neuzrada sakaribu ar skolas gatavibu
ieklaujoSas izglitibas istenoSanai. Vairak skolas gatavibu ieklaujoSai darbibai
nosaka skolotaju atticksme ieklaujoSas izglitibas jautajuma, tatad, veicinot
ieklaujosas izglitibas istenoSanu, svarigi 1pasSi stradat pie skolotaju atticksmes
mainas ieklauSanas jautajuma. Skolotdju pozitiva atticksme ieklauSanas
jautajuma, kompetence, pieredze ieklaujoSa darbiba un projektu (saistiba ar
ieklaujoSas izglitibas 1istenoSanu) vadiba samazina bazas par ieklaujosSas
1zglitibas 1stenoSanas rezultatiem.

Respondentu ieklaujosas darbibas kompetence, darba pieredze ar
skoléniem, kuriem ir specialas vajadzibas, ietekme vinu faktora F2 noveért€jumu.
Respondenti ar praktiskai darbibai pietickamu ieklaujosas darbibas kompetenci
vai praktiska darba pieredzi faktoru F2, kur§ raksturo ar ieklauSanu saistito
piesardzibu/bazas, noveérteé augstak neka vid€ji kopa. Respondenti, kuru
ieklaujosas darbibas kompetences limenis ir paaugstinams vai kuriem nav darba
pieredzes, So faktoru noverte augstak neka vid€ji kopa, un minétas atskiribas ir
statistiski nozimigas (Mann—Whitney Test, p<0,001). Turklat, novert&jot faktoru
F1, So grupu respondentiem atSkiribas nav verojamas, abas respondentu
kategorijas noverte So faktoru kopai vidgja Iiment.
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1.attels. Attieksme pret ieklaujoSas izglitibas isteno$anu respondentiem ar dazadu
kompetencu limeni ieklaujosas izglitibas aspekta

Figure 1 Attitude towards the implementation of inclusive education respondents with
different levels of competence inclusive aspect of education
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2. attels. Attieksme pret ieklaujoSas izglitibas IstenoSanu respondentiem ar atSkirigu
praktiska darba pieredzi
Figure 2 Attitude towards the implementation of inclusive education teachers with different
practical experience

Statistiski nozimigas sakaribas ir starp atbalsta specialistu esamibu skola un
skolotaju uzskatiem par skolas gatavibu ieklaujoSai darbibai — ja specialisti ir
skolas, skolas un skolotaju gataviba ieklaujosas izglitibas 1stenosSanai pieaug.
Pastav nozimiga sakariba starp skolas gatavibas ieklaujosai darbibai redz&jumu
un skolénu ar specialajam vajadzibam esamibu skola: ja skola jau ir pieredze
darba ar skoleniem, kuriem ir specialas vajadzibas, skolas un skolotaju gataviba
stradat ieklaujoSi ir lielaka neka skolas, kuras nav skolénu ar specialajam
vajadzibam, vai skolas, kuras tie ir atseviski izn@muma gadijumi.

Ka lielakas ar ieklaujoSas 1zglitibas TstenoSanu saistitas problémas skolotaju
skatljuma ir nepietickams finansialais nodroSinajums, formals, nepietiekamas
specialistu darba likmes skolas, nepiecieSama atbilstiga nodroSinajuma (telpu,
liftu, pac€laju, audioaparatiiras, macibu gramatu vajredzigiem skol€niem,
speciala aprikojuma, macibu gramatu, Iidzeklu, darba burtnicu u.c.) trikums,
vaja visu ieklauSanas procesa istenosana iesaistito sadarbiba un organizatoriska
atbalsta trukums, nepietickams skolotaju ieklaujoSas darbibas kompetencu
Iimenis, zems ieklaujoSas kulttiras Itmenis, stereotipiska domasana, tolerances
trukums skolas un sabiedriba kopuma, ka ar1 skolénu ar specialajam vajadzibam
vecaku attieksme pret skolu un skolotaju darbu.

Nozimiga sakariba ir starp skolotaju attiecksmi ieklaujoSas izglitibas
jautajuma un ar ieklauSanas procesiem saistitu probl€ému atrisinajuma Itmena
valstt novert§jumu. Izvert€jot ar ieklaujoSas izglitibas TstenoSanu saistito
problému risindjuma pakapi, skolotaji, kuriem ir augstaks bazu limenis saistiba
ar ieklauSanas procesu, norada ar ieklaujoSas izglitibas TstenoSanu saistito
problému vaju atrisinajumu (11-23%), bet augstaku risinajuma pakapi (37%—
56%) redz skolotaji, kuri verte ieklaujoSas izglitibas priekSrocibas augstak neka
ar tas 1stenoSanu saistitas bazas.
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Secinajumi
Conclusions

Kopuma vairuma vispargjas izglitibas iestazu skolotaju attiecksme ieklaujoSas
izglitibas jautajuma ir pozitiva, tomér, lai veicinatu ieklaujoSu izglitibas
darbibu attieciba uz ikvienu skolénu, tai skaita skolénu ar specialajam
vajadzibam, valsti kopuma, pasvaldibu izglitibas parvaldes, pasas izglitibas
iestadés nepiecieSams T1paSs, planots darbs skolotaju atticksmju un
kompetencu mainai ieklaujosas izglitibas jautajumos;
Skolotaju pozitiva attieksme ieklauSanas jautajuma, kompetence, pieredze
ieklaujosa darbiba un projektu (saistiba ar ieklaujoSas izglitibas 1stenoSanu)
vadiba samazina bazas par ieklaujosas izglitibas istenoSanas rezultatiem,
tadel, veicinot ieklaujosas izglitibas Tstenosanu izglitibas iestad€, jabalstas uz
vinu pieredzi un kompetenci, javeicina skolotaju iesaisti vinu pieredzes
parnemsana un jaunas personiskas pieredzes ieguve;
Veicot praktiz€joso skolotaju izglitoSanu ieklausanas jautajumos, biitu janem
vera skolotaju attiecksme, kompetence un praktiska pieredze, vispirms
izstradajot metodiku, tad veicot testéSanu, lai to noskaidrotu, un tad jau
stradat atseviski ar negativi tendéto (ar augstu bazu Iimeni), bez pieredzes un
kompetences iek]auSanas jautajumos skolotaju grupu. So skolotaju
izglitoSana biitu jaiesaista skolotaji praktiki ar pieredzi, kompetenci, kas ar
savu ikdienas darba praktiskas darbibas pieredzes demonstréjumu,
praktiskas darbo$anas, izm&ginajuma piedavajumu sp&j samazinat skolotaju
bazu limeni par savam un skolas sp€am stradat ieklaujosi, tada veida
veicinot attieksmes izmainas;
Skolotaji ka galvenie ieklaujosas izglitibas prakses 1istenotdji, kuru
kvalitativa ikdienas stundu darba ar skoléniem ar specialajam vajadzibam
nodro§inasanai radita visa atbalsta sisttma valsts, pasvaldibu un izglitibas
iestades Itmeni (jo atbalsta sisttma sniedz atbalstu skolai, skolotajiem,
skoléniem), var veicinat ieklaujoSas izglitibas procesa istenosanu attieciba uz
katru skolénu ar specialajam vajadzibam:

- parvert§jot savu attiecksmi ieklaujosa izglitibas procesa istenosSanas
jautajuma, pienemot domu, ka ir mainijusies paradigma skolénu ar
specialajam vajadzibam izglitoSanas jautajuma un lidz ar to ir jamainas
katra skolotaja darba stilam, darba metodém un pan€mieniem klasg€, kura
katrs skoléns, tai skaita ieklautais skoléns ar specialajam vajadzibam, ir
citadaks;

- esot gataviem macities, eksperimentét ar macibu metodém, dalities
pieredze, aktivi iesaistities ar ieklaujoSas izglitibas TstenoSanu saistitas
noris€s skola un arpus tas, pielagot savu darbibu jaunajai situacijai klasg,
nebaidoties no iesp&jamajam neveiksmém, kas ir katras jaunas darbibas
apguves lidzpavadones;
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- esot atvertam dialogam, sadarbibai ar kol€giem, vecakiem, atbalsta
specialistiem vienota mérka — ieklaujoSas izglitibas iestades darbibas —
istenoSana, parejot no personiskas atbildibas par sava darba rezultatu uz
atbildibu par kop€ju visas iestades darba rezultatu.

Summary

The Fundamental Standpoints of Education Development for 2014-2020 mention qualitative
and inclusive education for development and welfare of a personality and sustainable
development of the state as a priority; the basic prerequisites for such education is
implementation of the educational process under supervision of competent, positively
thinking teachers favouring inclusive education in supporting and inclusive environment of an
educational establishment.

The risk of inappropriately organized is that a pupil only physically placed together with other
children in the classroom, but does not learn anything. Provision of special education needs in
general education establishments is more than just accepting the physical presence of pupils
with special needs. It needs fundamental reorientation and reformulation of aims. If a pupil
has difficulties, school administration and teachers shall consider how they could change the
content, methods or organization of learning to react better to the specific pupil’s needs.
General education establishments shall create supportive environment — a purposefully
organized set of physical, social and informative conditions facilitating growth, motivating for
action, enabling to develop one’s abilities and to acquire individual experience, let each pupil
act taking into consideration his/her abilities in adjusted pace and time and transfer knowledge
into action using the variety of technologies. Under these conditions a significant role is given
to the teacher’s attitude in the inclusive educational process implementation aspect and inner
readiness to change one’s style, methods and techniques of teaching for implementation of
inclusive education because to a large extent attitudes also determine teachers’ practical
action and its efficiency.

The attempts to implement an inclusive education process for pupils with special needs in
Latvia started in the late 1990s; since then there have been organized numerous conferences,
seminars and discussions for teachers, developed and implemented various projects to enliven
and develop ideas of inclusive education, provided intensive teachers’ professional training
programmes on inclusive education.

In 2013 the author of the article conducted a research to find out the attitude towards inclusive
education of the teachers involved in the implementation of this kind of education, problems
they face in daily work and their solution on the national level. 470 respondents from
educational establishments of all regions in Latvia were included in the survey, including 94
(20%) school principals and strategic decision-makers, 376 (80%) respondents — teachers,
psychologists, special education teachers, and other specialists. During the research there was
found out that the location of a school (urban or rural), size of a school, number of pupils have
no correlation with the readiness of a school for implementation of inclusive education.
Mostly the readiness of a school for inclusive education is determined by teachers’ attitude
towards inclusive education; thus, facilitating the implementation of inclusive education it is
essential to focus on changing teachers’ attitude towards inclusion. The teachers’ positive
attitude towards inclusion, competence, experience of inclusive action and project
management (related to implementation of inclusive education) reduce concerns regarding the
outcomes of inclusive education. The results of the research were as follows: if schools have
specialist (special education teachers, psychologists, speech therapists, etc.), the readiness of
the school and teachers for the implementation of inclusive education increases; if a school
already has experience working with pupils having special needs, the school and teachers

125



Proceeding of the International Scientifical Conference May 23" —24™ 2014
Volume III

have higher readiness to have inclusive education than schools and teachers having no pupils
or only some occasional pupils with special needs.

The greatest problems related to the implementation of inclusive education mentioned by the
teachers are insufficient financial provision, formal, insufficient provision of specialists at
schools, lack of appropriate material provision (rooms, lifts, escalators, audio appliances,
textbooks for visually impaired pupils, special equipment, special textbooks, aids, workbooks,
etc.), weak cooperation between the parties involved in the inclusion process and lack of
organizational support, insufficient competences of inclusive action among teachers, a low
level of inclusive culture, stereotypical thinking, lack of tolerance at school and in the society
in general as well as the attitude of parents having children with special towards school and
teachers’ work.

Evaluating the degree of solving problems related to the implementation of inclusive
education teachers having a high level of concerns related to the process of inclusion
indicated that the problems related to the implementation of inclusive education were weakly
solved (11-23%), but a higher degree of solution (37%—56%) was seen by the teachers
valuing the advantages of inclusive education higher that the concerns of implementation.

Conclusions

1. In general 2/3 of the teachers from general education establishments have a positive
attitude towards inclusive education; however, to facilitate inclusive education activity
referring to each pupil, inter alia, a pupil with special needs, it is necessary to have
special, planned work in the state in general, municipal educational boards and
educational establishments to change teachers’ attitudes and competences on the issues of
inclusive education.

2. Educating teachers on the issues of inclusion there shall be taken into consideration
teachers’ attitude, competence and practical experience; initially there shall be made
testing to find it out and then there shall be conducted work with a group of teachers
being negatively tended (having a high level of concerns), inexperienced and lacking
competence on the issues of inclusion. Practical teachers having experience and
competence shall be included in teacher training, as they are able to reduce the level of
teachers’ concerns on their own and school ability to function inclusively and facilitate
the change of their attitude by demonstrating their daily practical experience, offering
practical activities and trials.

3. Teachers shall evaluate their attitude on the implementation of inclusive education
accepting the change of the paradigm on the education of pupils with special needs and
thus there shall be changes in the teachers’ style of work, methods and techniques applied
in the classroom where each pupil is different, inter alia, an included pupil with special
needs.
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