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the Teachers' Point of View
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Abstract. Class teachers are the main resource to reach the goal of implementation of
inclusive education in mainstream educational institutions. There will be different views and
actions of teachers in any educational institution and we should not expect that everybody
think and act in the same way. To implement inclusion in school a lot depends on teachers’
attitudes toward pupils with different needs, on whether teachers have necessary skills,
competences, knowledge, pedagogical approaches, techniques, methods, materials that help
to deal with diversity, whether a teacher has the necessary support inside and outside the
school. In the article the issues of how teachers of mainstream schools in Latvia judge their
ability to be inclusive; what challenges they see in their work and what kind of solutions they
see on local and national level are emphasized. The article describes the overview study done
by the author and it presents the findings and results of the study, the resolution of the
scientific conference ,, Teacher in Inclusive Education” to promote implementation of
inclusive education on national level supported by the participants of the conference.

Key words: inclusive education, inclusive society, support system, teachers’ attitude in the
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Ievads
Introduction

Nakotnes sabiedribas paSsaglabasanos ka vienotu veselumu un tas
nepartrauktu atjaunoSanos nodro$ina visu personibu ieklausanas sabiedriba, ari
to skolénu un jaunieSu, kuriem ir griitibas macibas, kognitivo un kustibu sp&ju
traucgjumi. Izglitibas procesa japanak, lai §is personas izjustu un apzinatos savas
iespejas, lomu un nozimi sabiedriba, lai sp&tu optimali ieklauties sabiedriskaja
vidé (Integrativa macibu metodika adaptacijai socialaja vidé kognitivo un
kustibu funkciju uzlaboSanai, 2012). Ieklaujosas skolas meérkis ir veidot tadu
sabiedribu, kura meés dzivosim, ieklaujoSu sabiedribu, un lai tas ta varétu notikt,
pirmkart, skolai ir japarstav tada filozofija un politika, kas ir ieklaujoSa, balstita
uz ieklaujosas sabiedribas veértibam. Ari valdibam biitu japauz skaidra izpratne
par ieklaujoSo izglitibu un janodroSina nepiecieSamie apstakli, kas nozime
elastigu resursu lietoSanu (EADSNE, 2003; Education White paper 6, 2001).

»leklaujoSa izglitiba nav vienkar$i vieta vai metode, vai realizacijas
mehanisms, bet gan filozofija, kas maina visu izglitibas sistemu” (National
Association of State Boards of Education, 1990). Skolas, kas 1steno ieklaujoSo
izglitibu, var saukt par ieklaujosam skolam. Tacu ieklaujosa izglitiba klast
iespgjama, ja paSas skolas mainas, maina savu politiku, izveido tadas
programmas un vertéSanas sistému, kas sekmé ieklaujoSo izglitibu (UNESCO,
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2005; Ainscow & Cesar, 2006). Jebkuram skola stradajoSajam cilvekam,
sakoties ieklauSanas procesiem, ir jamacas mainit attiecksmi un apkart
notiekoSaja, it 1pasi skolénos, ieraudzit un akcentét pozitivo, lai varétu runat par
skolénam labvéligu vidi (Dyson & Gallannaugh & Millward, 2002). Jaatceras,
ka wuzsakot ieklauSanas procesu, nedrikst pasliktinaties apstakli par&jiem
skoléniem, bet jacensas uzlabot vidi veiksmigai ieklausanai (Hannell, 2006), lai
no $adas izglitibas ieguvéji biitu ar1 skoleni, kuriem ir tipiska attistiba.

Uz skolenu ar specialajam vajadzibam ieklausanos tend&tas izglitibas
lestades veidoSana ir process, kas jasaprot ka planoti uzlabojumi izglitibas
iestades darbibas politika un prakse, tie ir nebeidzami mekl&jumi skolotaju
praktiska darba wuzlaboSanai macibu procesa, radoSas pieejas problemu
risinasana atbalstiSana, nodroSinata visu skolénu klatbiitne, lidzdaliba un
sasniegumi visplasakaja nozimé (UNESCO, 2005/1; Biits & Einskovs, 2000;
2002; 2008). Negativa sociala attiecksme, tai skaita skolotdja, var izslégt
personas ar specialajam vajadzibam no ieklauSanas izglitibas procesa, sabiedriba
un tadejadi partraukt to darbibu (Winter, 2003).

Klasgs stradajosSie pedagogi ir galvenais resurss, lai sasniegtu mérki izveidot
ieklaujoSo izglitibas procesu vispar€jas izglitibas iestadé (Education White paper
6, 2001). Pedagoga profesionala kompetence ir izglitibas procesa iegiita un uz
zinasanam, pieredzi, vérttbam un atticksmém balstita sp€ja, kas izpauzas
prasmés — gataviba pedagogiskai darbibai (Pliners & Buhvalovs, 2002; North &
McKeown, 2005), kura ietilpst vairaki ar skolénu specialo vajadzibu ieveérosanu
macibu procesa saistiti faktori: audz€knu personibas, vinu tieksmju, spé€ju,
dotumu attistiSanas prasmes; dzilas sava macibu priekSmeta, metodikas,
pedagogijas, psihologijas, tai skaita arT specialas psihologijas, pamatu zinasanas;
maka veidot savu macibu programmu un sava priekSmeta maciSanu atbilstigi
skoléna specialam vajadzibam, prasmes darba ar skolénu vecakiem; prasmes
ieverot pedagogisko &tiku; labvéliga mikroklimata veidoSana klas€ sadarbibai ar
skoléniem un kolégiem utt. Viena no daudzajam griittbam, kas saistitas ar
ieklaujoSas izglitibas iestades veidoSanu, attiecas uz skolotaju sp&u risinat
daudzveidigas socialas un skolénu ar specialajam vajadzibam macibu darbu
saistitas problémas (Turnbull & Turnbull & Shank & Smith, 2004). Ir skolotaji,
kas tic icklauSanas filozofijai un v€las to izméginat, un vinu darbiba pilnveidojas
darba gaita. Ir skolotaji, kuriem triikst zinasanu un parliecibas, bet tas vini iegiist
darot: izméginot, eksperiment&jot, macoties, kas rezultata sniedz skolotajam
parliecibu par savam sp&jam ieklaujoSaja darbiba. Vel citi, kuriem nav ne
parliecibas, ne velmes kaut ko darit, sekmé&jot skolénu ar specialajam
vajadzibam ieklauSanos, esot atbalstosa, uz dazadibu ieklauSanos vérsta vide,
pamazam sak iesaistities kop&ja darbiba. Tas nozimé, ka jebkura izglitibas
iestade biis dazadi skolotaju uzskati un darbiba, un nevar gaidit, lai visi domdtu
un rikotos vienadi.

ES Specialas izglitibas attistibas agentira 2003.gada gala zinojuma
(EADSNE, 2003) uzsver, lai ieklaujosa skola istenotos, daudz kas ir atkarigs no
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skolotaju attiecksmes pret skolénu ar kadam vajadzibam, no ta, vai skolotajiem ir
nepiecieSamas prasmes, iemanas, zinasanas, pedagogiskas pieejas, tehnikas,
metodes, materiali, kas palidz tikt gala ar daudzveidibu, vai skolotajam ir
nepiecieSamais atbalsts gan no skolas, gan arpus tas. Praktiska pieredze, atbalsts,
darba resursi un profesionala sagatavotiba veido skolotaju pozitivu attieksmi
pret dazadibu visparizglitojosaja klas€; maca izprast saikni starp maciSanos un
vert€Sanu; maca izprast ,taisniguma” un vienlidzibas jédzienus veérté€Sana.
(Eiropas specialas izglitibas attistibas agenttra, 2007). Lai skolotajs varétu veikt
savu darbu — veidot ieklaujoSo macibu vidi stunda, skolotajam ir nepiecieSams
papildus laiks stundas darba planoSanai; laiks materialu atlasei un pielagoSanai
izglitojamo specifikai; ir vajadziga sistematiska, intensiva apmaciba vai
nepartraukts sadarbibas process ar konsultantiem; vajadziga ir ikdiena papildus
personala (pedagoga paliga, speciala pedagoga u.c.) palidziba; ir nepiecieSami
atbilsto§1 macibu programmas materiali un kabinetu aprikojums, piemerots
skoléniem ar specialajam vajadzibam (Turnbull &Turnbull & Shank & Smith,
2004).

Aktualizéjas jautajums: ka visparejas izglitibas skolotaji veérté savas
iesp€jas stradat ieklaujosi Latvijas skolas: kadas problémas vini saskata sava
darba, kadus redz So problému risinajumus lokala un valsts méroga?
konferenci “Skolotajs — ieklaujosa izglitiba,” lai aktualizetu skolotaju situaciju
ieklaujosas izglitibas TstenoSanas gaita. Gatavojoties konferencei, autore, ar
ieklaujosas izglitibas atbalsta centru un to ekspertu palidzibu, veic parskata
pétijumu (Geske & Grinfelds, 2006),(izmantojot neeksperimentalo aprakstosa
Skersgriezuma pétijuma dizainu (Ievads p&tnieciba: strat€gijas, dizaini, metodes,
2011), kura mérkis - noskaidrot miisdienu situaciju Latvijas vispargjas izglitibas
iestades: ieklaujoSas darbibas istenoSanas problémas un to risindjuma iespgjas
skolotaju vertejuma. Petijjuma metodes: anketéSana, datu statistiska apstrade ar
datorprogrammu SPSS. Pe&tijuma ieglitie dati tika prezent€ti zinatniski
praktiskaja konferencé, konferences praktiskaja dala izstradata rezoliicija —
ieteikumi ieklauSanas procesu veicinasanai valsti iesniegta [ZM.

Pétijuma rezultati
Findings of the research

Pétijuma tiek anketéti 156 skolotaji no dazadu Latvijas regionu dazadam
ieklaujosu izglitibu 1stenojosam izglitibas iestadém.

74 % aptaujato skolotaju no visiem Latvijas regioniem atbalsta icklaujosas
1zglitibas idejas, 10 % neatbalsta, 10 % atbalsta dal&ji. Par€jie pedagogi uzskata,
ka jaieklauj bérni ar viegliem attistibas traucgumiem, ja skol€niem tiek
nodroSinata reala (un nevis uz papira) nepiecieSama visa veida profesionala
palidziba, bet nedrikst ieklaut skolénus ar garigas attistibas traucgjumiem,
agresivitati.
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AtbilZzu uz anketas jautdjumu par to, ka Sobrid jutas skolotajs vispargjas
izglitibas iestade, apkopojumu skatit 1.tabula.

1.tabula

Skolotaju sajutas 1stenojot ieklaujoSu darbibu
Feelings of teachers implementing inclusive activities

%

Ka skolotajs jutas

Replikas, kas pamato teikto

25

Papildus noslogoti,
parstradajusies

- notiek vairaku izglitibas programmu realizacija vienlaicigi
bez pietickama metodiska un specialistu atbalsta;
- loti liels papildus darbs (veidot uzskates, atgadnes, papildus

parbaudes darbus, tikties ar atbalsta personalu, vecakiem,
rakstit individualos planus);

- griiti diferencét un individualizét stundas darbu, jo kads
vienmér paliek zaud@tajs, tai skaita talantigais skoléns;

- skolotaja funkcijas ir paplasinajusas un Sobrid skolotajs ir art
socialais darbinieks, psihologs, kultiiras darbinieks utt. par
vienu skolotaja algu;

- skolotajs velk ,,vezumu,” kuru uzkrauj vecaki, sistéma

20

Nenoverteti

-ir jamekleé papildus darbs, lai nodroSinatu savu gimeni,
apmierinatu vajadzibas, nomaksatu visus maksajumus;

- ir algu atskiriba pilsétas un laikos;
- nenovertets ne materiali, ne psihologiski;

- daudz darba, maza alga

13

Neaizsargati

- jo nekad neviens neatzisies, ka netiek gala un nevar stradat
kvalitativi ne ar vieniem (ieklautiem), ne ar otriem
skoléniem;

- skolotajs vienmér un visa vainigs;
- mazs atbalsts no sabiedribas, vecakiem;
- valdiba talak par solijumiem netiek;

- ierauts konfliktu virpuli, jo dala vecaku vai nu nepievers
uzmanibu savam bérnam, vai ari dara to neadekvati, bet
viniem vienmgér taisniba

Viss ir labi!

- Skola darbam viss nodro§inats

Nogurusi

- no valdibas nepardomatam un sasteigtam reformam; no atras
noteikumu mainas, jo, tikko vienus apguvi, viss jasak no
jauna;

- no apkart&jas sabiedribas atbalsta trukuma;

- no nepartrauktam jaunam papildus prasibam skolotajam par
vienu un to pasu algu
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5 | Nedrosi - jo nesanem pictickamu metodisko un psihologisko atbalstu,

bet skolotaju nepamatoti vaino vecaki un sabiedriba, pat tad,
ja vecaki paSi nesaprot vai nepiegpem sava b&rna specialo
statusu,
-jo pastav skolu slégSanas risks; jo joprojam nepietiek
zinaSanu un praktiskas darbibas ar Sadiem bérniem un
sapratnes no apkartéjas sabiedribas

5 | Neatbalstiti U\ - jo diskomfortu rada sabiedribas un vecaku nereti negativa,

nesaprasti neizpratnes pilna attieksme;
- atbalsta personala skola nav, bet problematisko bérnu skaits
arvien palielinas
4 | Slikti

- jo nevar efektivi stradat klas€, kura ir skoléns ar specialajam
vajadzibam - cie$ gan vieni, gan otri bérni;

- skolotajam nepietiek laika;
- mazinajies skolotaja prestizs,
- nav noteiktas nakotnes vizijas;

- triikkst atbalsta sisteémas izpratnes un resursu tas istenosanai

4 | Bezpalidzigi, - jo tam biitu jabiit komandas darbam, nevis viena skolotaja

bezjedzigi nerealai cipai ar n - tajam programmam vienlaicigi — jatiek
gala ar ta jau dazado klases kontingentu, tad v€l jaspgj
sastadit darba lapas utt. specialajam bérnam; vienam vadot
stundas ir ]oti, Joti griiti sasniegt Sos labi domatos mérkus;

- lauku skolas nav finanSu, lai sniegtu iesp&jas skol€niem
apmeklet arpusstundu pasakumus un intereSu attistibas
pulcinus un nodarbibas lidzvertigi pilsétu skoléniem

2 | mazspecigi un
mazzinosi,
nomakti,
neatbalstiti, bez
valsts
»alzmugures”

sajiitas, saraustiti,
nezina par nakotni,
laimigi: labi, ka
vispar ir darbs

Skolotaji sava skola notiekoSo ieklauSanas procesu veért€ sekojosi:
pozitivi - 23%, labi -18 %, apmierinosi - 24 %, neapmierinosi - 6 %.

Skolotaju nominéto problému ieklaujosas darbibas procesa apkopojumu
skatit 2 tabula.
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2.tabula

IeklaujoSas izglitibas istenoSanas problémas
Problems of implementation of inclusive education

Nozimigakas problémas, ar kuram

Nozimigakas problémas, ar kuram

% saskaras ieklautie bérni (skolotaju % . .
saskaras pasi pedagogi
domas)
26 | Skoléni nesanem ik dienas specialistu | 54 | Trukst atbalsta specialistu palidzibas uz
palidzibu vietas skola
24 | Skoléni nesanem nedalitu skolotaja | 51 | Visos priekSmetos trikkst specialo
uzmanibu un palidzibu, paral€lais macibu materialu, tie jagatavo paSiem,
darbs traucé koncentréties abam trukst laika
pusem
23 | Skoleénu  nepienem  klasesbiedri, | 23 | Maz laika individualajam darbam
nedraudzg&jas, negativa atticksme
20 | Maza vecaku ieinteresétiba, | 18 | Disciplinas problémas, agresivitate,
vienaldzigums neatbilstoSa skoléenu uzvediba pat
normalos apstaklos
14 | Nav nepiecieSamo macibu lidzeklu 16 | Darbs ar vecakiem, vecaku nevéléSanas
sadarboties ar skolotaju
13 | Disciplinas  trukums, neiecietiba, | 13 | Liels skolénu skaits klasés, kuras
agresija, uzmanibas trikums, integréti bérni ar dazadu darba tempu
neatbilstoSa uzvediba pat normalos un uztveri
apstaklos
11 | Visbiezak bérnam jastrada patstavigi, | 11 | Nav pedagoga paliga apvienota klasé
nav palidzibas,
11 | Neieintereséta skolotaju attieksme 11 | Vienlaicigi jarealizé vairakas izglitibas
programmas
11 | Motivacijas trikums macities | 8 | Kvalitativas talakizglitibas, izglitojosu

(neatbilstoSi macibu materiali)

materialu trukums

Skolénu  parslodze (stundas +
individualas konsultacijas +
arstnieciska vingrosana + logopéds +
psihologs + pulcini + majas darbi)

No 1 % Iidz 10% piemaksa par darbu ar
specialajiem skoléniem

Nav  pedagoga  paligu, nevar
iesaistities  intereSu  programmas,
problematisks darbs matematikas un
valodas  stundas,  problematisks
sabiedrisko dzives prasmju
pielietojums, problematiska profesijas
apguve, talakizglitiba, kav&jumi,
neatbilstoSs stundas temps, nepaspgj
paveikt pat attisttbas  [imenim
pielagotu uzdevumu, parak liels
»ieklaujamo” skolénu skaits viena
klase, komandas darba trikums skola,
ierobezota piekluve informacijai,
nespéja laicigi sanemt medikamentus.

Skolotaji nepienem ,»citadako;
musdienigu tehnologiju nepieejamiba;
skolénu nevéléSanas macities; parlieku
daudz dokumentacijas; pulcinu
nodarbibas  paraléli  konsultacijam;
diagnozes nesakritiba ar realitati; nav
konkrétu vadliniju, ko ir jaievéro darba
ar Siem  b@rniem, trauc€jumu
diagnostika ir novélota;
mazakumtautibu macibu programmu,
macibu gramatu, macibu lidzeklu
trikums; neviens neparbauda, ka strada
ar tadiem skoléniem; programma
sarakstita loti visparigi; nepiemérotas
telpas darbam; nav laika stradat ar
talantigajiem b&rniem.
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Kopuma valsti esoSo problemu ieklausanas jautajuma apkopojumu
pedagogu skatijuma sniedz 3. tabula.

3.tabula
Probléemas kopuma valstl ieklauSanas jautajuma

Overall problems of implementation of inclusive education in the country

% Probléma
40 Finans€juma trilkumu specialistu darbam izglitibas iestade
31 Specialu, atbilstoSu macibu lidzek]u, gramatu, parbaudes darbu trikums
26 Nepienemsana, nesapratne (gan no pedagogu, gan vienaudZu puses)
13 Lielas klases, uzvedibas problémas
12 Sabiedribas attieksme
9 Vecaku nezinaSana, neizpratne par maciSanas problémam
5un Nav palidzibas sist€mas skolotaja darbam ieklaujosa klas€, nepietickams skolas
mazak | vides nodroSinajums (kabineti, uzskates Iidzekli, praktisku nodarbibu

nodro$inasanai), trilkst vienotas dokumentacijas specialistiem, ir tikai ieteikumi,
mazakumtautibu macibu programmu, macibu gramatu, macibu lidzeklu trikums,
nav specialu macibu programmu visos priekSmetos, dargas konsultacijas pie
Rigas specialistiem, nav valstiska redz&uma — sistémas par ieklauSanu,
normativo aktu nesaskanotiba (viens otru izslédz), nav izglitojoSu seminaru
vecakiem, kuriem ir bérni ar specialam vajadzibam.

Skolotaju skatijuma, lai normaliz€tu un veicinatu ieklaujosas izglitibas
procesus vispargjas izglitibas iestad€s, ir jabut vienotai izpratnei valsti par
kvalitativu ieklauSanas procesu, ir nepiecieSama pardomata, valsts uzturéta
atbalsta sist€éma, kuras pasSlaik reali Latvija nav (skolotaju ieteikumus skatit
4.tabula).

4.tabula
NepiecieSamais ieklausanas procesu normalizacijai izglitibas iestade

Necessary support to normalize process of inclusion in the educational institution

arl:

% Pasakums

30 Japalielina finans€jums, lai nodroSinatu adekvatu skolotaju, atbalsta specialistu un
pedagogu paligu darbu skolas

15 Jaizstrada nepiecieSamas macibu gramatas un macibu lidzekli

13 Valstij jasniedz finansials nodrosinajums informaciju tehnologijam, algam, macibu
kabinetiem un metodiskajiem materialiem, jo tikai tad, ja viss ir nodro§inats, var
pieprasit realu un godigu darbu un ar1 parmest par nedariSanu

Ka - janodroSina apmaksata pedagogu talakizglitiba (t.sk. - prakses specialajas

izglitibas iestades),

vairak un plasak jadoma par skolotajiem,

jaizstrada visos macibu priekSmetos atbilstoSas programmas,

janodro$ina agrino trauc€jumu diagnostika, lai b&rns var péc iespgjas atrak
iegiit nepiecieSamo specialistu palidzibu — medicinisko un pedagogisko,
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skaidri jadefiné noteikumi — darba pienakumi, kas specialistam tiek apmaksati
vienas darba slodzes ietvaros,

- jaatlauj pienemt l€mumu (par specialistu nepiecieSamibu skola un pienemsSanu
darba) direktoram, ja skola ir berni ar trauc€jumiem, bet nav specialu
programmu,

- dot iesp&ju ar1 laukos pilnvertigi organizget atbalsta komandas darbu,

- jacel skolotaja darba prestizs,

- jaizstrada normativie akti, kas regulé un nosaka vienlidzigu atbalsta iesp&ju
berniem katra izglitibas iestadg,

- jaturpina iesaktais darbs regionalajos ieklaujosas izglitibas atbalsta centros,

- japarstrada specialas izglitibas programmas saturs, jo daudzas taja ieklautas
lietas realitaté nav iesp&jams realizet,

- skolotajiem, kuri strada vispargja izglitibas iestadé ar integrétajiem skoléniem,
janodroSina bezmaksas supervizijas, telpas individualam darbam, jaizstrada
vertésanas sist€éma dazadiem traucgjumu veidiem.

IPASIE IETEIKUMI

- ieviest obligatas darba stundas visparéjas izglitibas iestades IZM
darbiniekiem, lai iepazist problémas ,,no iekspuses”;

- Izglitibas ministrijd pienemt darba cilvékus ar vismaz 5 gadu praktiska darba
pieredzi izglitibas iestade.

Konferences praktiskaja dala tiek analiz€ts autores sagatavotais

konferences rezoliicijas projekts ieklauSanas procesu normalizacijai un
veicinasanai, un atbilstoSi skolotaju darba grupu ieteikumiem, autore izstrada
vienotu konferences rezoliiciju, kura ietverti sekojosi ieteikumi:

1.

Izdalit valsts finansétas mérkdotacijas izglitibas iestazu pedagogu algam ar
20% piemaksam, ja Sie pedagogi veic darbu ar bé&rniem, kuriem ir
traucéjumi;

Noteikt pedagoga paliga likmi katra vispargjas izglitibas klase, kura integréts
bérns ar specialam vajadzibam un izdalit valsts finans€tas mérkdotacijas
izglitibas iestazu pedagogu paligu algam (+ 20% piemaksam), ja Sie
pedagogu paligi veic darbu ar bérniem, kuriem ir traucéjumi;

Pieskirt wvalsts finans€jumu Ieklaujosas izglitibas atbalsta centru un
specialistu (logopéds, specialais pedagogs, psihologs u.c.) pilna laika slodzes
darbibai lielakajas Latvijas pilsétas un jaunu centru izveidei lielakajos
novados, ka arT nodroSinat So centru materiali tehnisko bazi;

Lielakajas Latvijas pilsétas un novadu pilsétas uz  valsti stradajoSo
Ieklaujosas 1zglitibas atbalsta centru bazes, izveidot valsts apmaksatus
obligatos bérnu agrinas diagnostikas un intervences konsultativos centrus ar
bérniem piemérotu vidi un specialistu (specialais pedagogs, logopéds,
psihologs u.c.) nodro$inajumu;

Noteikt valsts apmaksatu psihologa, speciala pedagoga, logopéda amata
vienibu katra visparg€jas izglitibas iestadg, tai skaitd pirmsskolas izglitibas
iestades, ja macibu procesa iesaistiti bérni ar specialam vajadzibam, kuri
diagnosticéti pedagogiski mediciniskaja komisija, psihologa pienakumu
saraksta paredzot veikt darbu ar pedagogisko kolektivu;
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NodroSinat valsts finans€tu skolotaju, skolas darbinieku, atbalsta komandu
specialistu talakizglitibu specialas un ieklaujosas izglitibas realizacijas
jautajumos;

Atbalstit ESF naudas novirzisSanu izveidotas Latvijas ieklaujosas izglitibas
atbalsta sisttmas darbibas turpinaSanai, jaunu macibu un metodisko
materialu izstradei, izdoSanai un pieejamibai interneta, nodroSinot ikdienas
ieklaujoSu macibu darbu bérniem ar trauc€jumiem;

Valsts izglitibas politiku virzit uz pedagoga amata prestiza celSanu, veicot
pedagoga darbu atbalstoSus pasakumus:

socialo garantiju nodroSinasana, tai skaita veselibas apdroSinaSana par
valsts budzeta lidzekliem;

izdienas pensiongSanas iespejas;

bezmaksas supervizijas atbalsta komandu specialistiem un pedagogiem
Cetras reizes gada;

bezmaksas vasaras rado$as un izglitojosas nometnes;

skolotaja pension€$anas vecuma samazinasana, pielidzinot to militaram
jomam, ta ka darbs ir nepartrauktos paaugstinata stresa apstaklos;

valsts meroga ieviest atbalsta specialistu pozitiva novertéjuma sist€ému.
Pilnveidot finans€juma modeli - nauda seko bé&rnam, nodroSinot, lai
paaugstinats finans€jums sekotu bérnam, neskatoties uz to, kadu izglitibas
iestadi (visparéjo vai specialo) vecaki izv€letos, vai ar1 atteikties no §1
modela.
Pieskirt asistentu beérniem ar uzvedibas trauc€jumiem u. c. garigas veselibas
trauc€jumiem (peéc vajadzibas);
Precizet Izglitibas likuma 57. pantu, nosakot, ka vecaki izvélas izglitibas
iestadi ar licenc€tu atbilstosu izglitibas programmu;
Parstradat macibu priekSmetu programmas b€rniem ar garigas attistibas
traucgjumiem (58), saskanojot tos ar visparizglitojoSo macibu priekSmetu
programmam darbam ieklaujosa klasg;
Vispargjas izglitibas iestadés izveidot direktoru vietnieku ieklaujosas
izglitibas jautajumos amatu, kas koordinétu skolas pedagogiskas,
psihologiskas, socialas palidzibas sniegSanu visiem bé&rniem izglitibas
iestade.

Secinajumi
Conclusions

No IZM VISC Specialas izglitibas nodalas darbinieku puses, sakot ar
2007.gadu, ir daudz izdarits likumdoSanas sakartoSana, metodiskajam
skolotaju atbalstam, tadeél, lai normaliz€tu un veicinatu ieklausanas
procesus valstl, nozimigi paplaSinat VISC Specialas izglitibas nodalas
darbibu, akcent&jot tas ka vienotas valsts politikas un ieklaujosas izglitibas
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atbalsta sistemas darbibas uzturétajas, attistitajas nozimi ieklaujoSas
1zglitibas 1stenoSanas aspekta.

2. Kopgja skolotaju atzina: ieklaujoSas skolas darbiba Sobrid lielakaja vairuma
izglitibas iestazu notiek tikai pateicoties skolotaju voluntaram, parspékam
ejoSam, paSaizliedzigam darbam, bet ne pateicoties talejoSai, pardomatai
valsts politikai.

3. Skolotajus satrauc nesp&ja godigi stradat ar ikvienu b&rnu klas€, reali
palidzet apgiit katram tam iesp&jamo zinaSanu un prasmju apjomu. Uztrauc
arl neciena attieciba pret skolotaju, ko, pirmkart, parada valsts visos
aspektos, kam seko sabiedriba, vecaki, b&rni.

4. No skolotaja var prasit kvalitativu ikdienas darbu tada gadijuma, ja
vispirms tiek nodro$inatas vina ikdienas darba un sadzives vajadzibas, kas
lautu stradat normalos apstaklos, jo skolotaji ir tadi pasi cilveki ka citu
profesiju parstavji, tikai ar salidzinosi lieldku pret vipu vérstu noteikumu
un prasibu uzskaitijumu.

Summary

The development of educational institution for inclusion of learners with special needs is a
process which should be understood as planned improvements of policy and practice of the
institution, the never-ending quest for improvement of teachers’ work in the learning process,
promotion of creative approach to problem-solving, provision of presence, participation and
achievement of all pupils in the broadest sense (UNESCO, 2005/1; Booth & Ainsckow, 2000;
2002; 2008). The negative social attitude, including that of a teacher, could exclude persons
with special needs from education, community and in such a way interrupt their activity
(Winter, 2003).
The classroom teachers are the key resource in reaching the goal of implementation of
inclusive education in mainstream educational institutions (Education White paper 6, 2001).
For teachers to do their work — to develop inclusive learning settings, they need to have
additional time for planning the lesson, for finding materials and adapting them to individual
needs of learners; they need systematic, intensive training or on-going collaboration with
advisers; daily support of additional staff (teacher assistant, special education teacher, etc.);
materials corresponding to educational programmes and infrastructure appropriate for learners
with special needs (Turnbull & Turnbull & Shank & Smith, 2004).

The author of the article has organized scientific conference ,,Teacher in Inclusive
Education” in Rezekne on June 27th 2013, to show the situation of teachers while
implementing inclusive education. During the preparation for the conference the author in
collaboration with eight Support Centres for Inclusive Education and their experts conducted
overview study (by using non-experimental descriptive cross-sectional study design) with the
aim to ascertain the present situation in mainstream schools in Latvia: the challenges of
implementation of inclusion and possible solutions from teacher perspective. The findings of
the study were presented during the scientific conference, the resolution which was worked
out in the practical part of the conference about recommendations of promotion of inclusion
in the country was submitted to the Ministry of Education and Science.

156 teachers from different regions of Latvia from different educational institutions
implementing inclusive education participated in the study. 74% of teachers from all regions
support ideas of inclusive education, 10% do not support these ideas, 10% support them
partially. Remaining teachers consider that learners with mild disabilities could be included
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providing real (not only on the paper) necessary professional support but children with
intellectual disabilities and aggressive children should not be included. Teachers evaluate
inclusion in their own schools in a following way: positive — 23%, good — 18%; satisfactory —
24%, unsatisfactory — 6%.
The main problems that hinder implementation of inclusive education according to teachers
are: 1. lack of funding for normal work of professionals in educational institutions — 40%; 2.
lack of special, appropriate learning materials, text books, test materials — 31%; 3. lack of
acceptance, understanding (both from teachers and peers) — 26%; 4. big number of learners in
one class in city schools, behaviour problems — 13%; 5. negative attitude of the society —
11%; 6. ignorance of parents, incomprehension of learning difficulties — 9%, etc.
From teachers’ perspective the key processes for normalization of inclusion in the country and
educational institutions are: 1. increased funding to ensure adequate work of teachers, support
professionals and teacher assistants — 30%; 2. development of necessary textbooks and
learning materials — 15%; 3. the state should provide funding for information technologies,
salaries, equipment and methodological materials, because only when everything is provided
real and honest work could be demanded as well as only then reprimands should be expressed
about neglecting one’s responsibilities — 13%; directors of schools should be allowed to make
decisions (about necessary professionals and their hiring) if there are learners with disabilities
but there are no licenced special educational programmes; early intervention should be
provided so that a child could receive specialist help — medical and educational — as soon as
possible.

Specific recommendation: to implement compulsory classroom hours in mainstream schools

for employees of Ministry of Education and Science in order to learn the problems ,,from

inside” and to hire persons to work in the Ministry with at least five years of practical
experience in educational institution.

Conclusions

1. The common conclusion of teachers: at present majority of inclusive schools operate only
because of voluntary, selfless work of teachers but not because of sustainable, well-
considered state policy;

2. From 2007 a lot has been done by the staff of the Unit of Special Education of the National
Centre for Education (NCE) in legislation, provision of methodological support for
teachers, therefore in order to normalize and to promote processes of inclusion in the
country the work of the Unit of Special Education of the NCE should be significantly
expanded, emphasizing the significance of its role as provider of common national policy
and support system of inclusive education.

3. Teachers are concerned about their inability to work with every child in their classroom, to
help each child to acquire their potential level of knowledge and skills. They are also
concerned about disrespect toward teachers, which is apparent from the state and followed
by society in general, parents, children.

4. Qualitative everyday work should be demanded from teacher if their professional and
social needs are provided that will allow them to work in normal conditions because
teachers are the same human beings as representatives from other professions with
relatively more regulations and demands to be observed.
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