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Abstract. The article presents longitudinal data of the survey of 212 Siauliai Petras AviZonis
Visual Centre’s 6—7-year-old pre-school children’s motives to attend school. A brief
theoretical analysis of significance of motives for learning in child’s development is
displayed. Analysing research results, a positive experience on development of positive
motives for school attendance in pre-school age children attending Siauliai Petras AviZonis
Visual Centre is rendered in a generalising way.
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Introduction

Unwillingness of comprehensive education school pupils to learn and the
coping with it are the most complex problem in contemporary education; much
attention is focused to solve it. Learning becomes a more complex activity of a
pupil; it requires various abilities and conditions development of a full-fledged
personality. The problem of motivation for learning is made relevant by children
not attending school. Also, pupils’ unwillingness to attend school remains
relevant too (Barkauskait¢, Motiejiniené, 2004; Barkauskaté, 2008 etc.).
Researchers are interested in motivation for learning not only of pupils, but also
of students attending institutions of higher education (Leonaviius, 1996,
Lipinskaité, 2002, Radzeviciiite, 2003, Paliukaité, 2005, 2007, Saliené, 2011
etc.). Kaffemaniené and Ivoskuté investigated interrelations between anxiety and
motives for learning (2005). There are not quite many works familiar to us
dedicated to investigation of motivation of children with special educational
needs and adults with disabilities. Only several research works carried out
earlier on the issue discussed can be mentioned: ConnneBa (1965) investigated
importance of motives in education of pre-school age children’s activeness;
Crepuuna (1977) examined education of visually impaired adolescents’ motives
for societal activities; Gudonis (1979, 1979a, 1984) carried out research on
visually impaired working youth’s and adults’ motivation for learning, blind and
visually impaired adult people’s motives for rehabilitation, visually impaired
people’s motives for societal activities (I'yaonuc, 1989), motivation for learning
of pupils with speech disorders (Gudonis, RumsSiené, 2012). Therefore, the
researchers are interested in children’s and youth’s motivation for learning,
starting with primary level pupils and finalising with students attending higher
education institutions. All this can be treated as a relevant pedagogical problem.
However, we hold the opinion that the beginning of the motivation for learning
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should be sought for in a pre-school age. We could not find any research on pre-
school age visually impaired children’s motives for school attendance. This
encouraged us to carry out a research presented below.

The aim of the research is to survey pre-school age visually impaired
children’s motivation for learning.

Research participants: 212 pupils of pre-school groups at Siauliai Petras
Avizonis Visual Centre took part in the research. The average age of the
surveyed was 6.5, the sharpness of vision was V 0.3—1.

Research methods: 1) theoretical: analysis of scientific literature;
2) empirical: interview.

Importance of Motivation for Learning

Pupils’ unwillingness to systemically carry out teaching tasks, absence at
school, missing of lessons and the outcome of it, i.e. failure in learning, are the
obstacles for implementation of the aims of the education system. Research
studies on causes of unwillingness to learn conducted by Dereskevicius,
Rimkevi¢iené, Targamadze (2000), Beresnevi€iene (1995), RupSiene (1999,
2000, 2004), Spurga (2000), Siau¢iukiené, Visockiené, Talijiiniené (2006) and
others show that pupils most often “drop out” from school, do not want to attend
school and learn due to weakened motivation for learning. Thus, the lack of
motivated and purpose-directed activities is one of the major reasons for
unwillingness to learn. Barkauskait¢ and Motiejiiniené (2004) state that
motivation for learning depends on a broad spectrum of factors: both “inner”
interest and fear to be punished. Motivation for learning defines the relation
between learning and grounding (Butkiené, 1995). Learning is possible only
when human’s actions are controlled by a conscious purpose to obtain certain
knowledge, skills, abilities (Juska, 1997). Therefore, as the scientist holds it,
motivation for learning is what really encourages a child to learn and ensures
one’s successful learning. Butkien¢ and Kepalaite (1996) support a similar
opinion: they state that motivation for learning helps a child to get better
oriented towards the purpose.

According to the relation between a motive and individual’s activity level,
internal and external motives are distinguished. As RupSiené (2000) puts it, the
learning is determined by various motives of different value: some motives
stimulate learning more than others. Therefore, the author tends to divide
motives into two major groups, referring to criteria of their significance,
meaningfulness:

1) internal (primary) motives for learning are more valuable because they

are related to secondary viewing of the meaning of learning;

2) external (secondary) motives: they can be significant, however, they

are related to external environment but not learning needs.

According to Butkien¢ and Kepalaite (1996), internal motives arise from
the subject himself/herself and are less changing than short-term external
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motives. External motives are more often short-term than internal impulses
(Lehmann, 2009). It is considered that an interest is one of the strongest motives
(Vygotskis, 1999). An interest is a natural engine of behaviour, and an attitude
acts as a regular emotional response motivated by beliefs (Ruggiero, 1998).
According to Edwards (1994), an attitude may appear as an intent, wish to act
favourably or unfavourably concerning certain objects. According to levels,
motives for learning are divided into:

1) broad social motives (duty, responsibility, understanding of social
significance of learning);

2) narrow social motives (a striving to occupy a certain position in
society in the future, to be acknowledged, to receive an appropriate
salary);

3) training cognitive motives (orientation to the ways of obtaining
knowledge, understanding of particular training programmes);

4)  social collaboration motives (establishment of own role and position
in a group, orientation towards various ways of communication with
other people);

5) self-education motives (orientation towards the acquisition of
additional knowledge);

6) broad cognitive motives (interest in environment, satisfaction with
learning activities etc.) (ITognacsrii, 1999).

The same author suggests dividing motives for learning on the ground of
the content and purposefulness into: social, cognitive, professional-value,
aesthetical, communicative, status-positional, traditional-historical, utilitarian-
practical.

Results of the Longitudinal Research

Pre-school age children’s visual disorders deprive their mental health.
Visually impaired children very early understand their exceptionality: they wear
glasses, quite often with one eye covered (in a case of amblyopia), their vision is
poorer than other children’s. This negative exceptionality diminishes children’s
self-value, makes their adjustment in a new group of peers a new environment
more difficult. Due to lower self-value, more difficult adjustment, diffidence
appears; it smothers child’s activeness, initiative. These children have more
emotional and behavioural difficulties. Disorders of moods, attention and
activity are more common. Problems of communication with contemporaries
and adults occur more often. Avoiding social contacts, children do not obtain or
obtain poor social skills. Poor mental health of visually impaired children
prevents them achieving the required level of school maturity, also makes the
processes of their socialisation slower. Traditionally, in pre-school education
institutions school maturity and motivation for learning are surveyed when six to
seven-year-old children graduate from the pre-school facility. Having estimated
pupil’s negative motivation for learning or low level of maturity, it is impossible

286



to correct it because a child leaves the institution. Aiming to improve such a
situation, in 2005 we started studying Siauliai Petras AviZonis Visual Centre’s
pre-school age children’s motivation for learning and school maturity twice a
year (the first survey was carried out in September, the other in May). On the
ground of the first research results, a psychologist of the institution prepared
recommendations for each child’s parents and group teacher.

On the ground of obtained results based on interviews with children, we
divided motivation for attending school into three levels (see Table 1). To
estimate a high level of motivation, we attributed socially significant motives.
For example, a girl of 6.7 years of age: <...I wan to go to school to learn a
lot...>. We attributed positive though socially insignificant motives for school
attendance to the average level. For instance, a girl E., age 6.10 years of age <.../
want to go to school because [ won’t need to sleep at noon..>. The negative
level was attributed with the cases when a child categorically expresses his/her
unwillingness to go to school. For example, a boy U., age 6.7 years of age <.../
don’t want t go to school because I'm already fed up with learning..>.

Table 1. Indices of pre-school age children’s motives to attend school (N = 212)

Indices 2013 /2014 2012/2013 2011/2012
September May September May September May
amount| % |amount| % |amount| % [amount| % |amount| % |amount| %

Motives

Positive, 45.4 54.5 10 (357 10 |52.6| 14 |73.7
socially 10 12 5 17.8

signifi-

cant

Positive, 36.4 36.4 488 15 |53.6] 6 |31.6 4 21
socially 8 8 12

insigni-

ficant

Negative 4 18.2 2 9 11 393 3 10.7| 3 15.8 1 53

Indices 2010/2011 2009 /2010 2008 /2009
September May September May September May

Motives\ [amount| % |amount| % |amount| % |amount] % |amount| % |amount| %

Positive, 15 |53.6/ 20 (714 7 |31.8] 9 41 8 [26.6] 16 533
socially
significant
Positive, 6 |21.4] 6 |21.4] 10 [454| 11 50 15 | 50 10 (333
socially
insigni-
ficant
Negative 7 25 2 7.1 5 1227 2 9 7 1233 4 |133
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ices 2007 /2008 2006 /2007 2005 /2006

September May September May September May
Motives\ [amount| % [amount| % |amount| % lamount % |amount| % |amount| %
Positive, 8 |33.3] 4 |16.7] 11 |(36.6] 11 |36.6 3 1.7 3 1.7
socially
significant
Positive, 10 |41.7; 17 |70.8] 8 [26.7| 12 | 40 10 555 9 50
socially
insigni-
ficant
Negative 6 25 3 125 11 (36.6f 7 |233 5 [27.8] 5 |27.8

Indices 2004 / 2005 2003
September May May

Motives amount % amount % amount %
Positive, socially 7 26.9 8 25 5 17.2
significant
Positive, socially 11 42.3 9 28.1 11 37.9
insignificant
Negative 8 30.8 15 46.9 13 44.8

The psychologist recommends educators (pedagogues and parents) to relate
attendance of school with child’s future professional aspirations when educating
children who have negative motivation for attending school. Also, the
psychologist recommended allocate more time for acquaintance of pre-school
age children with diversity of professions throughout school year. After this
work, motivation of majority of pupils changed towards positive motivation. For
instance, a girl G., age 6.6 years of age, in the interview in September stated:
<..[ don’t want to go to school because it will be difficult there, I will need to
read all the time, then write, and after a break continue working. When I grow
up I would like to be a doctor of animals....>. During analogous survey in May:
<... I wish to go to school because I want to be a doctor of animals. I will go to
school; afterwards I will attend a university. I will be a doctor; if an animal gets
sick I'll take a syringe and inject some medicine to make it recover. I will earn
money. And when [ give birth to children, my mother will become a
grandmother and my father will become a grandfather...>. A boy D., age 6.1
years, in the survey in September: <... ] won’t go to school because it’ll be hard
to learn...>. The psychologist asks: <What will you do if not attend school? >.
The child replies: <I'll not go to school, I'll retire; when I grow up I’ll be a
policeman, I'll be catching thieves... >. In the survey in May: <..I'll go to
school because I must learn writing. When [ stop a car I'll need to write a fine
receipt. When 1 finish school I’ll attend the police academy and learn
shooting...>. An assumption can be drawn that already in pre-school age narrow
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social motives, 1.e. a striving to obtain a profession, to occupy a certain position
in society in the future, to receive an appropriate salary, start developing
(ITonnacerit, 1999).

However, even though making efforts to purposefully develop positive
motives to attend school, in the period 2007-2014 we did not succeed in
correction of negative motives for school attendance in a small part on the
average of 11.9% of children. It is likely that the close environment has made a
greater impact on these children rather than pedagogues’ explanation on the
benefits and necessity of learning, diversity of professions and professions
children dream of. For instance, in the survey in May: a girl V., age 7.4 years of
age... [ don’t want to go to school. My sister attends the 4" form and it’s difficult
for her to learn, therefore it will be hard for me too..>. The same reason for not
wishing to attend school was indicated by this girl in the survey in September,
too.

This data proves the opinions held by Tereseviciene, Gedviliene,
Zuzavidiiite (2006) as well as Siaudiukiené, Visockien¢, Talijinien¢ (2005)
stating that when choosing methods of teaching, a pedagogue not only must
direct attention to what would help children obtain knowledge and consolidate it
to maximally develop practical and intellectual skills, but also develop
motivation for learning. Pedagogues state that part of parents, wishing to
motivate their children for school, turn to the class-teacher for consultations;
however, part of the parents leave this issue as it is.

Results of the longitudinal research carried out throughout 2003-2014
show that in September Siauliai Petras Avizonis Visual Centre receives pre-
school groups of children among whom from 18.2 to 39.3 per cent demonstrate
a low level of motivation for school. Partially, this negative tendency can be
explained by the reason that parents, who do not understand the significance of
communication with their child, devote increasingly less time to communication
with him or her. Another circumstance complicating development of child’s
positive motivation for learning deals with the issue of part of children living in
incomplete families. Some mothers are divorced, some husbands are working
abroad. Some children who took part in the survey live with grandparents
because their parents live and work abroad. Due to mentioned circumstances, a
pre-school age child feels deficit of communication with both adults and peers
this makes a negative impact on child’s motivation for school attendance and
one’s socialisation. Therefore, it is highly important for children to attend an
institution of pre-school education, also to have a psychologist working in that
institution. Presently, a psychologist is working in one Siauliai pre-school
education institution — Siauliai Petras AviZonis Visual Centre only.
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Conclusions

1. Having analysed scientific literature, it can be stated that motives are both
complex and dynamic phenomena and serve as external or internal factors
that stimulate individual’s activity and determine the direction of his or her
activities, whereas motivation is a system of constant motives that initiate,
direct and support purposeful actions.

2. It was determined that the most common factors that enhance motivation
for learning are as following: purposeful organisation of the learning
process based on pupils’ needs, identification of possibilities for setting
aims of activities, adequate assessment of pupils’ achievements,
improvement of the relationship between pupils, parents and teachers,
enhancement of internal and external motivation for learning through
reinforcement of cognition, self-expression, achievement of future goals,
communication, prestige as well as utilization of different external stimuli.

3. Results of investigation of visually impaired pre-school children’s motives
to attend school proved significance of pre-school education institutions in
preparing visually impaired children for school.

4. It has been found that when surveying children of pre-school groups on a
bi-annual basis year, i.e. in September and May, as well as preparing and
using recommendations for pedagogues and parents drawn by a
psychologist, pupils’ motives to attend school become more positive.
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