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Abstract. During globalization process and development of technology the labor market is
changing significantly and the demand for unskilled labor is decreasing. The integration of
people with disabilities into society through such processes is even more complicated. The
peculiarities of and risk factors and barriers to transition of young people with disabilities to
adult life with specific attention to their career education and preparation for professional
career presented by different researcher groups including Lithuanian examples are analyzed
in the article. The critical review method and analysis of scientific literature are used.
Keywords: transition of young people to adulthood, career education, education of young
people with disabilities.

Introduction

During globalization process and development of technology the labor
market is changing significantly and the demand for unskilled labor is decreasing,
as most people are replaced by robots, machines. The integration of people with
disabilities into society through such processes is even more complicated. The
main task of the school is to help pupils to know themselves, to find out their
hobbies and disposal to one or another profession. At school students should find
the activity appropriate to their needs and opportunities and develop their creative
powers. Today it is especially important to teach a young person to solve their
personal problems as well as problems of society independently and together with
others, help them to acquire business and cultural literacy and knowledge and
ability to live independently, prepare for further studies and activities.

One of the main tasks of basic education formulated in the concept of
education in Lithuania is to consolidate and strengthen the motivation of students
for the preparation for further studies and professional activities.

The main task of the school is to help the student to choose the most suitable
educational path appropriate to his or her disposal, interests and abilities, and to
make a reasoned opinion about the most appropriate for him or her further
activities, i.e. career and career choices.
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It is very important to develop general skills at the school. General skills are
universal competences that ensure success in various fields, enable a person to
successfully learn, work, communicate and collaborate, think critically, solve
problems independently, etc. It is the set of skills suitable for many areas of
professional activity that is necessary for a modern person to be advanced. Man's
abilities, their proper education and development are the keys for professional
career success and satisfaction.

Preparation for the profession takes place during school time.Therefore,
school and specifically teachers play a special role in helping to reconcile the
student's aspirations and opportunities and adapting them to the socio-economic
needs of a constantly changing society. Pupils at school need assistance for better
understanding of themselves, find out what they like, what they want, and for
which activity they have a vocation. Successful professional career is determined
not only by professional skills, but also by the fact that a person has disorders
(disabilities) because of which they often require mediation or escort services to
get a job. It is also very important properly evaluate the readiness and suitability
of each young person for one or another profession. Vocational skills are
necessary for the proper realization of work activity tasks of concrete person and
defined as the physical and mental qualities necessary for carrying out certain
activities.

The problem analyzed in the article is very important for all young people,
and especially for those with disorders (disabilities) who graduate the school and
want to choose properly their professional careers.

The purpose of the article is to analyse peculiarities of and risk factors and
barriers to transition of young people with disabilities to adult life with specific
attention to their career education and preparation for professional career
including development of general skills presented by different researcher groups.

Theoretical framework and methods

The existential, humanistic philosophy and philosophy of normalization are
to be considered as the background of methodological research. According to
existential philosophers (Mickunas & Stewart, 1974; Rudestam, 1982; Furman,
2001), each person is unique, valuable, and sees the world in his own way. In
organization of a slightly mentally retarded young people career education
process it is important to follow the idea of existential philosophy and actualize
man “here and now”. The only situation we can experience is present. Man can
remember the past and plan the future. Therefore, the present situation is the only
one that can be changed by career planning. Existentialism’s pedagogical concept
encourages educators and students interested in the issues of human existence, to
overcome the satisfaction of life based on material well-being (Bitinas, 2000).
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From the existentialist point of view man (as a child) is free to choose, and
educator’s duty is to take into account the child’s worldview and to teach
consciously choose, to help learner to understand their options and to orientate
towards them.

Humanistic philosophy is related to the respect for the human right to
freedom, equality, the natural abilities and character development, personal
unfolding. Its main principle is the recognition of value of each person's and
respect for it. If a young man “wants to learn, develop, to know more and to do
better everything, desires to create” (Rogers, 1973), than there will be successfully
organized pre-vocational training, which is inseparable from the formulation of
personality development objectives in the career curriculum. The school must at
first help everyone to understand themselves, to understand their identity, to find
purpose in life. Education should be oriented to the person, should help him to
express himself and become better. All these goals can be achieved by satisfying
the basic needs of the child: child has to be respected, loved, to feel safe
psychologically, valued by others, adequately assess himself and plan and build
the future.

The purpose of normalization is at any situation to provide an alternative for
a person with a disability, which would be as much normal as possible, but not
specific, special or unusual (Bakk & Grunewald, 1997).

Methods. The method applied is critical review research method (Grant,
2009) and analysis scientific literature.

Risk Factors and Barriers to the Transition of Young People

It has been observed that in the scientific literature (Baltodano et al., 2005;
Community Living Research Project, 2006; Wallerstein & Duran, 2006).
Learning Disabilities Association of Canada, 2007; Davis & Vander Stoep,
(2000), there are many data about strong correlation between physical, mental,
behavioral, sensory, developmental and learning disorders (disability) and school
failure and other negative consequences of the transition. The type of disability,
according to many researchers (Caton & Kagan, 2007; Van Naarden Braun,
Yeargin-Allsopp & Lollar, 2006; Wells, Sandefur, & Hogan, 2003), affect the
process and outcomes of the transition to adult life. Some articles (Community
Living Research Project, 2006; Epp, M. A. (2006), Canadian National Institute
for the Blind, 2006; Caton & Kagan, 2007) emphasize the increased risk of
adverse transitions, depending on the severity and type of disability. Other
authors, however, warn that disability is just one of many complex factors of the
process (Burchardt, 2004). These data indicate that the available evidence is not
sufficient to conclude on the influence of disability type (Dowet et al., 2010).
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Aspirations of young people with disabilities are the same as those of healthy
persons, but there are more obstacles to the transition to adult life. Often young
people with disabilities have limited opportunities to participate in planning and
evaluating services, especially in relation to education and career planning.

Many researchers from different countries have conducted research to reveal
the most important and significant perspectives of young people, namely, the
importance of participation in community life, of personal autonomy and of
inclusion for the quality of life (Algozzine et al., 2001; Powers et al., 2007). Many
works have been done to examine the populations of certain young people, the
problems specific to certain groups associated with learning disorders
(Cameron & Murphy, 2002, Learning Disabilities Association of Canada, 2007,
Salmon & Kinnealey, 2007), health disorders (Anderson et al., 2004, 2006; Betz,
2004, Lotstein et al., 2005; Johnston, S. Cet et al., 2004; Ostlie et al., 2007; Saigal
et al., 2006; Verlinde et al., 2004), development disorders (Betz & Redcay 2002;
Van Naarden Braun et al., 2006; Rapanaro et al., 2008), mental health and
behavior problems (Armstrong et al., 2003; Carter & Lunsford, 2005; Carter et al.,
2006; Corbett et al., 2002; Feldman et al., 2004; Wagner & Davis, 2006), Deaf
and Blind Youth (Nagle, 2001). According to the literature review, although
individual groups are characterized by separate problems, they all share similar
challenges and their negative effects, such as unemployment and social exclusion
(Committee on Disability in America, 2007; Murray, 2003; Stewart et al., 2001).

Young people with disabilities need certain skills to become mature, such as
personal autonomy (self-attitude/self-determination), problem solvingand raising
of goals (Connor, 2012, Madaus, 2005, Sitlington et al., 2010). The education of
self-awareness gives young people the opportunity to assess individual strengths
and challenges, albeit with collegiate aspirations. Development of skill to
communicate his or her strengths and needs can be called personal
autonomy (self-determination). E. M. Ankeny & J. P. Lehmann (2011) states that
independent (self-determined) individuals can have some control over their lives,
since they can set future goals, linked to their reality, their situation knowing their
strengths and needs. Personal self-determination (decision-making) skills enable
young people with disabilities to play a more adult role (Ankeny & Lehmann,
2010; Field, Sarver, & Shaw, 2003). By strengthening independence,
interdependence, facing problems and conflicts directly, young people develop
greater self-esteem and confidence with greater responsibility. Personal autonomy
can strengthen many young people who couldbecome adultseven during the
transition period. In addition, the development of a gradual learning about their
disability and how it affects learning is important for young people seeking
vocational education (Connor, 2012). Sitlington et al. (2010) also mentioned the
critical skills that young people need to develop: organization; prioritization,
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study habits, self-observation, self-defense, time management, relevant social,
communication, reading and mathematical skills. The literature also highlights the
need for young people with disabilities to have an understanding about the
disciplines associated with vocational education and the need to apply them
(Lan & Lanthier, 2003, Sitlington et al., 2010).

Early schooling can be better organized through collaboration between
school and vocational education and training institutions (Connor, 2012). In
general, if more students with disabilities understand about:

a) themselves;

b) their disability (special education laws, their rights, procedures);

C) expectations for them,

Students will be better able to choose vocational education institutions later,
and they will be better prepared for a successful transition to adult life. Skills
include personal autonomy, self-defense, smart reading, science and math,
problem solving, independence, communication, and more. All these skills can be
fostered through early planning and dedicated teamwork.

Transition is part of a normal human development. Young people and
adolescents with frequent disabilities experience greater stress and difficulties in
post-secondary education (Carter, 2010; Field & Hoffman, 1994, Sitlington,
Nuebert, & Clark, 2010).

They often experience problems with:

a) adequate support;

b) special education services;

c) changes in state policy;

d) time and behavior management;

e) performance skills;

f)  personal autonomy.

All these problems later become a barrier to post-secondary education
(Sitlington et al., 2010; Vander Stoep, Davis, & Collins, 2000). Therefore, better
results for young people can be obtained by examining the academic, social and
psychological factors that affect the transition of young people with frequent
disabilities from secondary to further vocational education (Bullock, 2013).

Given the perspective of context and interfaces, the performance and
responsibility of all job roles remain crucial to the development of the feeling of
being of inseparable part of corporations, i. e. the sense of embeddedness which
Is “a sense of belonging to a particular social network and being included in it”
(Schultheiss, 2007). Work is understood as being culturally indivisible, related to
life experience when people seek to create relationships, support, assurance,
association and care (Blustein, 2011; Collin & Young, 2000; Schultheiss, 2007).
Deep interaction with family, partner, social networks and cultural factors affects
all work-related solutions, transitions and experiences.
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According to Guichard's (2004, 2009) terminology, each of these
interactions corresponds to various forms of subjective identity. By defining them,
individuals become better informed about the more central or more peripheral role
of each of these subjective forms of identity in their lives during a certain period
of their lives. They also become aware about the interfaces that each subjective
identity forms with each other in their system, especially if they are perceived as
resources or barriers that are independent of each other. According to Guichard's
(2004, 2009), also cultural, well-known interfacing allegations allow us to justify
some of the findings of the overview, in particular the fact that today young people
prefer not only personal contact for work (Biggart et al., 2002; Parada, 2007,
Stokes & Wyn, 2007), but also to balance work and non-work in their lives
(Domene et al., 2012; Stokes & Wyn, 2007; Wray-Lake et al., 2011), which was
equated to professional success in Bujold and Fournier's (2008) study . The lives
of people according to these authors or theories not only evolve according to the
variety of peculiarities and paths, but also due to the active participation of
individuals in their environment. Thus, it is possible to assume that the individual
construct of their life reflects to a certain degree their experience and trajectories
However, D. L. Blustein (2006, 2011) reiterated that not all individuals manage
the “degree of choice of experience in their lives” (Blustein, 2011). Similarly,
Schultheiss (2007) noticed that not everyone has opportunity to present
themselves as “they would like”, and in this process construct chosen careers. The
ongoing changes in modern life have led to “significant changes in the landscape
of the working world” (Blustein, 2011). Even highly educated workers all over
the world experience diminishing career choices and thus challenge the traditional
concept of a good working life career.

Nevertheless, according to Blustein (2011), such persons remain a minority.
Many others, especially those in a disadvantaged situation and whose reality of
life leaves room only for less-than-optimal education or career-related choices,
becomes “working people, who have to survive” (Blustein, 2001).

The career of young people and their expectations of work and working
activity are in line with many pre-requisites for choosing a career. Their
understanding of career can be as an attribute of personal life (Stokes & Wyn,
2007), the execution and enrichment of work (Bujold & Fournier, 2008), the
means of fulfilling expectations and happiness (Valore & Viaro, 2007). However,
these data exist along with others that are contradictory as the importance attached
to material labor values (Wray-Lake et al., 2011), and consumption and
socialization (Brooks, 2006). Maybe these data reveal the true regulation of the
current working conditions and correspond to D. L. Blustein (2011) claims that
this is the opposite to work, which many people around the world perform to
survive. Today's world requires flexibility and adaptability. Personal life and
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career paths can be adapted successfully if persons are able to manage a changing
situation, perceive what they like to work, acquire the competencies they need to
perform the work and trust themselves (Perry & Vanzandt, 1998).

There is a lack of vocational training and re-training services, and the
disabled person who has acquired a profession has more opportunities to find
work and become a full-fledged member of society. Currently, disabled people
lack vocational rehabilitation services in Lithuania, training and retraining are
organized in the areas not adapted to disabled people and therefore often available
only to those with a mild disability (What should be known about the integration
of people with disabilities, 2010).

Studies carried out in Lithuania show that vocational training for disabled
people gives positive results: people with disabilities become more confident,
their psychological status improves, they become aware that disability is not the
main barrier to employment, they expand the circle of friends, the knowledge
gained encourages further personal development, acquired qualification provides
a greater sense of social security, they take a more courageous look at the future,
and so on. (Moskvina, Okuneviciiite-Neverauskiene, 2011)

Conclusions

Often young people with disabilities experience more obstacles in their
transition to adulthood and have limited opportunities to participate in planning
and evaluating services, especially in relation to education and career planning.

Independent (self-determined) individuals can have some control over their
lives, since they can set future goals, linked to their reality, their situation knowing
their strengths and needs. Personal autonomy (self-determination) skills enable
young people with disabilities to play a more adult role. Personal autonomy can
strengthen many young people who couldbecome adults even during the transition
period.

Preparation for the profession takes place during school time. Therefore,
school and specifically teachers play a special role in helping to reconcile the
student's aspirations and opportunities and adapting them to the socio-economic
needs of a constantly changing society. Pupils at school especially those with
disabilities need assistance for better understanding of themselves, find out what
they like, what they want, and for which activity they have a vocation.

Studies carried out in Lithuania show that vocational training for disabled
people gives positive results. However, it is also very important to develop general
skills at the school. General skills are universal competences that ensure success
in various fields, enable a person including those with disabilities to successfully
learn, work, communicate and collaborate, think critically, solve problems
independently, etc. It is the set of skills suitable for many areas of professional
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activity that is necessary for a modern person to be advanced. Man's abilities, their
proper education and development are the keys for professional career success
and satisfaction.
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