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Abstract. The given article is considering the problem of insufficient formulation of theoretical
bases of the Formation of Professional competence of students — future teachers of Vocational
training in Kazakhstan upon requirements of a new educational paradigm, this impedes the
integration into the global educational space. The analysis of the theories of EU, USA and UIS
scientists revealed the novelty of the research in the implementation of the main directions of
international experience in accordance with the requirements of the new educational paradigm,
oriented towards competencies, based on knowledge, skills and attitude. The aim of the study
is to reveal the professionally-pedagogical competence for the preparation of future teachers
according to the structure of using primary methods of overview-theoretical analysis, including
analysis and synthesis. The study design is based on the modern requirements of higher
education, based on competencies of educational paradigm. The key results of the study will
determinate suggestions on the Formation of the professional competence of future teachers on
the example of the specialty Vocational training. On results of theories’ analyse will be revealed
the structure of the professionally-pedagogical competence. The question of the study is how to
improve the preparation of future teachers in Higher Educational Institutions, which is
depending on modern requirements of educational paradigm based on competencies.
Keywords: preparation of future teachers, Formation of the professional competence,
structure, types, activity.
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Introduction

The improvement of the quality of human capacity and provision of future
Kazakhstan with highly skilled workforce is possible only under the condition of
modernization of higher education in the republic, its integration into the global
educational space. The field of higher education is the first priority for modern
economic development of the country, since the quality of higher education
predetermines sustainable competitiveness of the country in the context of the
new educational paradigm.

In this regard, the overview-theoretical analysis of the competence structure
will enable determination of the content of the necessary competence types, the
current reform stage and the new requirements for Higher Educational Institutions
of the Republic of Kazakhstan.

Particular attention must be given to the topicality of the study subject:
Formation of Professional competence of students — future teachers of VVocational
training, with the specialty Clothing design, in the system of higher education in
Kazakhstan (Zhanguzhinova, 2018).

The aim of the study is to reveal the professionally-pedagogical competence
for preparation of future teachers of the specialty VVocational training according
to the structure of using primary methods of overview-theoretical analysis.

The methods of study based on theoretical analyse and review, including
citation of methodological concepts, synthesis, systematization, grouping,
generalization.

Methodology

The significance of the problem is the disclosure of the central nowadays
idea: “science for the sector” for the formation of new specialists with human
potential, and defining the economic potential of a country to a crucial extent.

The study object is the Formation of professional competence of students —
future teachers for their preparation in Higher Educational Institutions of
Kazakhstan.

The purpose is professional preparation of competent specialists for different
innovative production sectors for the fulfilment of state orders (SCES RK, 2011;
The State..., 2016).

According to the “Key competences for adult learning professionals”, the
approved European_definition in Higher Educational Institutions of consists:
knowledge, skills and attitude (Key competences..., 2010).

In the European project “Definition and Selection of Competencies”
(DeSeCo), key competences are defined as “significant in many spheres of life
and are the key to success in life and effective functioning of society”.
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The research of the theory (Bltima, 2008; Rauhvargers, 2003; Taurila, 2012;
21th century..., 2016) identified that the notion of competence is related to a
specific field of activity. The activity of a teacher is characterized by his ability to
form student's personality, taking into consideration the limitations and conditions
of educational programme (Anspoka, 2011).

Within the framework of the present article and the conducted analysis of the
theory provided above the professional-pedagogical type of competence of
students — future teachers of VVocational training will be considered as an essential
theoretical-methodological base in professional preparation.

Results and Discussion

The study of the theories, Baumert & Kunter (2013), Maslo & Tilla (2005),
enabled to the structure of professionally-pedagogical competence, including:
methodical, psychologically-pedagogical, differential psychological, reflection of
pedagogical activity and autopsychological, special and professional types of
competence (see Table 1).

Methodical competence, according to Coghlan & Brannick (2001), is an
integral characteristic of professional conditions, which includes socio-cultural,
moral, humanistic education of personal and moral qualities of future teachers of
Vocational training (Dzerviniks, 2016; Zogla, 2005), reflecting the content goal
in functioning of methodological and methodical knowledge, skills, experience,
motivation, abilities and preparedness for creative self-realization in organization
of educational-methodical activity for the formation of skills to organize all
pedagogical process activity types (O’Brien & Sarkis, 2014; Zhanguzhinova,
2018).

Psychologically-pedagogical competence, according to Usca, Lubkina &
Pigozne (2012), based on professional conditions forms adequate, resultative,
criterial regularity of professional and personal characteristics of a teacher, which
allows to achieve qualitative results in pedagogical process (Shadrikov, 2005) and
includes communicative competence (culture of communication and teaching
tact), rhetorical competence (professional speech culture), cognitive competence
(professional erudition) (Dolenc & Abersek, 2015), professionally-technical
competence (skill to use modern methodologies and technologies, including
informationally-communicative  technologies), professionally-informational
competence (ability to carry out pedagogical diagnostics) (Epstein & Hundert,
2002), reveals in assessment judgements in pedagogical activity that forms social
characteristics of a personality of future teachers of VVocational training (Gaveika,
2016; Zhanguzhinova, 2018).
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Table 1 The structure of professionally-pedagogical competence for preparation of
future teachers

(T10T “A0ND)
uotssejord sy jo  agnsard
‘Tenuaiod

A JO  SSUAIRME

&ypioads ui 1sa421u1

(9007 ‘eAeAuwrz) sysel
QATIBAID ‘[BOTUYIA) DA[OS 0] SABM JO
3gpammouy 02[gns ysne) Ay Jjo pray

QATIBAID  ‘SANIIge  [euoIssdjoId ‘uoissajoud fo Ayl ur doudrradxd pue Aypqrsuodsar [puoissafo.d
201004 Jo uorssossod juopms oyl | @oupLioduil ayl Jo SSauIDMY 1221204 ‘suoneayienb SIS ‘SapmIny A0 10122dg
(T10T
(L107 ‘910T ‘eaoulyzn3ueyyz) 110110242 QUZOT1d ¥ ‘BuRqNT ‘BOSN)) senipiqe | jparSojoyadsdomn
sopmime ‘S|  ‘98pa[mouy | ‘uounafippnb ‘uouponpa-fias IRY) ‘A)IATIOR UMO JIdY) JO [9AJ] ) A0 £j1an00
uossafo.ad reuorssajod ansougoxd Jo 12427 21 Buisina pauisns-fjas | mouy 03 AIqe A sAem yuauraaoxdurr agosvpad
Jo a8usaig oSNy Jjo UOTBUWLIO w1 paau [pnE0j0sour) 2aumso) -Jes  euorssajord  jo  a3pomoudy] Jo uonoafay
(£00T ‘T1oMSID) "(110g ‘spong) ordoad
uotssajord Ay Jo  suondaxp JO 1BIS [BUONOWR Y] JUNOIIE OJUT dYB)
Yl Jo AJ[IqBLIBA PUB SOIUBUAD PUB QUILLIAIP ‘Sululied| suapms Jo
‘sogroads Ay} JO  2TPI[MOW | wISAS JuAUISSISSD INbapy UOTBIUILIO PUB SIPMIINIE ‘SONSLRIORIRYD | jpo1dojoyadsd
Jjo notssassod $.Juapms SSSAUIAUDIUNUIIO?) jpuouponpsg | Teuosiad AJmuaprt 0] Aamay | -pyuaiaffi
“(T10T *2uzodid 29 ‘eumqNT ‘BIS()
SISouserp
[eo1303epad jJo sinsar Ayl uo paseq
(L 10T “o1e03]) Jayoes) ay) JyIom [enpiAlpur no Aued 01 Ajge
Jo douarradxa [euorssajord pue ‘ABo10yo4Asd oFe pue UONBOUNUIIOD
squawSpnl 91A1s sJoyme ‘Sunjury) [eINLD Aypuosaad TeardoSepad pue Teuostadiur poi1sosppad
TUAUISSISS Y ‘uonisod  POIUSLIO-AN[BUOSID | D f0 SIUSLI2IONIDYD [PIJ0S jpo1sodvpad | Jo  A3ojoydfsd  jo  93pomouy] | -d&jporsojoyafsq
(910T *STUIATZQ)
Anayop $8300ad Suruten ay ut suonedrdde pue
Jo ssa004d sapnimIe ‘S|ns ‘agpapmouy Surdisew
JpaIpoyIAU (00T %03 10] Ylom JOo swio] Tedr3oroyoAsd
— &jpuoupINP2 uoneonpa ousewWNy | Aypidads o1 painjas sadCy owpoyiowr | ‘sojdiound o198pIp ‘spoyjaw
Jo vonpziup 8y ‘[eIOW ‘[RIMNI-0100S |  d71419p [j» 221und40 01 jIpys | -Ajpuoyponpyg | TUIyORI)  SNOLIBA  JO  UOISSISSO] PApoYII W
oudjadurod
SL01DI1pUl sadq; [ea1sogepad
$40300f PuInxsg | suoypuod puoissafo.d fo jsry 2ouapadurod ppuoissafoag &nanoy $22u3jaduio? Jo So1SLIIIVIDY) -A[[euoissajoad
uRdwo) [ed1305epad-AjeuoIssajoig Jo sad4g,

614



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume I, May 25"-26™, 2018. 611-619

Differentially-psychological competence, according to Andersone (2009),
comprises of the knowledge of a teacher on individual psychological
characteristics of each student. Intensity of differential psychological competence
formation depends on professional conditions. These enable to form criteria’
levels, to reveal the results of the possession of teaching subject and information
in the specifics, dynamics and variability of the directions of the profession
(Dzerviniks, 2016), orientation type and ability of special, methodical and
psychologically—pedagogical, and autopsychological competencies (Maslo &
Tilla, 2005) on the basis of assessment judgements in teaching activity, forms
communicativeness and adequate assessment system (Zhanguzhinova, 2018).

The reflection of pedagogical activity or autopsychological competence,
according to Zogla (2005), is the most essential element of self-awareness, formed
on the base of activity’ organization of future teachers of Vocational training.
Professional conditions are focused on the formation of heuristic, prognostic
knowledge, skills, attitudes and self-improvement of the specialist (Koke, 2002).
Dependence of cognitive and self-sustained types of activity, based on the
assessment judgments on the awareness of the profession’s prestige forms
gnoseological need to raise the level of self-education, qualification, creativity
(Adubra, 2014; Atkinson, 2004; Zhanguzhinova, 2018).

Special and Professional competence, based on the definition of Khmel
(1998), determined by professional conditions of unity of content and goal on
theoretical and practical preparedness of a teacher in the fulfilment of professional
functions. Competence is integrated in the professional and personal
characteristics of a teacher and defines a training trajectory (Anspoka, 2011),
acquisition of knowledge (Rychen & Tiana, 2004) and purposeful application in
prediction, planning and realization of activity (Cassidy & Eachus, 2000).
Activation of a teacher in the development of his own abilities (Burleson, 2005),
desire for self-realization in socially beneficial activity (Zimnyaya, 2006)
provides professional development of a future specialist already during the
training period in HEI and in practice (Epstein & Hundert, 2002). The productive-
technological activity forms awareness of the importance of the profession and
interest in the specialty (AE-pro, 2015).

The analysis of the theories provided above revealed the structure of the
professionally-pedagogical competence (Zhanguzhinova, 2018), including:

e types (methodical competence, psychologically-pedagogical
competence, differentially-psychological competence, reflection of
pedagogical activity or autopsychological competence, special or
professional competence);

e characteristics of competence, based on the scientists’ conceptions
presented above;
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activity types (educationally-methodical, pedagogical, training,
cognitive, self-sustained, productive technological) based on the
research regarding the organization of students-future teachers’
activity;

formation of Professional competence indicators;

list of professional conditions based on the scientists’ conceptions
presented above;

external factors (organization of educationally-methodical process of
activity, assessment judgements, the prestige of profession, practice),
which are evidence of the results on the basis of the criteria for the
Formation of Professional competence (Zhanguzhinova, 2018).

Conclusions

Thus, the analysis of the theories enabled to conclude that the modern stage
of the Formation of professional competence of students - future teachers of
Vocational Training in Kazakhstan reflects the new educational paradigm, based
on the implementation of innovative processes in education in interaction with
production.

In order to improve the preparation of specialists based on the integration of
new knowledge, skills and attitude, based on innovative technologies and
production, it is necessary:
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to consider the types of professionally-pedagogical competence;

to develop competences and their characteristics in organizing the
educational process in a university and practice;

to create the criteria of the Formation of professional competence based
on the revealed Professional competence indicators in accordance with
the development of Modular Educational programmes in HEI;

to make additions to educational programmes taking into account the
need for practice, based on the revealed activity types;

to organize work on course projects in designing specialties with
determining the list of professional conditions and external factors
during each semester with real topics, for real customers;

to create a single data bank in order to systematize the registration of
graduates and interact with employers for an interactive search for jobs
on-line with the introduction of the applicant's data on his professional
competences.
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