Marina Abramova. CamocTosTeIbHOE YTEHNE Y4eOHO-HaYYHbIX TEKCTOB B 00YUEHUHN
PYCCKOMY SI3bIKY KaK HHOCTPAaHHOMY: MOTUBALUS CTYJICHTOB

CAMOCTOATEJIBHOE YTEHUE YYEBHO-HAYYHbBIX
TEKCTOB B OBYYEHHUU PYCCKOMY A3BIKY KAK
NMHOCTPAHHOMY: MOTUBALIUA CTYIEHTOB

Independent Reading of Adapted Science Texts in Teaching Russian
as Foreign Language: Student Motivation

Marina Abramova
Pskov State University, Russia

Abstract. Many studies in the field of second and foreign language learning have focused on
student motivation and the factors affecting it. Likewise, positive motivation is essential for
individual learning and a key factor in successful individual reading in a foreign (second)
language. Most teachers believe that science texts are more challenging for L2 learners;
consequently, the issue of facilitating L2 learners’ motivation is highly significant in reading
instruction. The objective of the currant research is to find out if the factors creating and
maintaining foreign learners’ reading motivation are used in Russian language textbooks, in
particular, in the structure of reading exercises. The paper includes a reviewof literature on
motivation factors in individual reading and foreign language learning and provides an
analysis of reading exercises of 25 Russian language textbooks in the context of reading
motivation.
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BBenenue
Introduction

CamocrosiTenbHass ~ paboTra  CTYACHTOB  SIBIISIETCA  HEOTHEMJIEMOM
COCTaBJISIIOIIEH COBPEMEHHOTO y4eOHOTro Tmpoliecca B By3e. Bo BceM mwupe
HAO0JIIOTa€TCsl YCTOMYUBBIN MHTEPEC K PA3BUTUIO CAMOCTOSITEIBHOTO O0y4YeHUS
(independent/ self-directed/ autonomous learning), korga CTyJI€HT CTaHOBHUTCS
MIOJTHOMIPABHBIM CYOBEKTOM OOYYECHHS, KOTOPBHIM HE TOJHKO CaAMOCTOSTEIHLHO
TUTAHUPYET, OCYIIECTBISIET M KOHTPOJIUPYET CBOIO YUCOHYIO NEITEIBHOCTD, HO H
B TIOJIHOM Mepe HECET OTBETCTBEHHOCTh 3a €€ pe3yJbTaThl. B coBpeMeHHOM
00IIIeCTBE BBICOKO IIEHUTCS CITIOCOOHOCTH K CAaMOPa3BUTHIO, CAMOCTOSATEILHOCTh
B TIPUHATHW PCIICHHWHA, yMEHWE TIOJNy4aTh M OIEHWBATh HWH(OPMAIIHIO,
HECTaHJApTHbIN, TBOPUYECKUM MOAX0/ K penieHuto rnpodiem. Bee 3t kadectBa
XapaKTEepPHBbI I «CaMOCTOATENIbHOro» oOyuaromierocst (independent learner).
OpHako, Kak IMOKa3bIBA€T MPAKTHUKA, OOJIIIMHCTBO CTYJEHTOB HE TOTOBBI K
CaMOCTOATENILHOMY O0YUYEHHI0, TTOCKOJIbKY JaHHBIM BUJI ACSITEIILHOCTH TpeOyeT
OMpeIeICHHOM TEOPETHUYECKOW W MPAKTUYECKOM MOJITOTOBKHM M JIOCTATOYHO
BBICOKOTO ypoBHS MotuBaiuu (Mart, 2011, Martin, 2010, Gvelesiani, 2012,
Rost, 2006, Zydiiﬁnaité, Tereseviciené & Gedviliené, 2014). OcHoBHOM
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3a/laueii  COBPEMEHHOTO BBICHIETO O00pa30BaHUsSl SIBIAECTCS HE  TOJBKO
CTUMYJIUPOBAHUE CAMOCTOSITEIbHOM pabOThI CTYJEHTOB, HO W OOy4YEHHE HX
TOMY, KaK YUYUThCS CAMOCTOSITEIIBHO.

BHuMmaHue oTeuecTBEHHBIX M 3apyOeKHBIX HCCIeAoBaTeNield MPUBIEKAIOT
pa3MyHbIE ACMEKThl JaHHOW MpOOJEMBI: CTPYKTypa CaMOCTOSATEIbHOTO
o6yuenus (Zydzitnaité, Teresevitiené & Gedviliené, 2014), hopMbl U cI0COObI
OpraHM3alluA CaMOCTOSATEIIBHOM YyUCOHOM NeaTeIbHOCTH B By3e (YBapoBcKas &
KpaeBa, 2009), ymeHusi, HEOOXOIUMBIE CTyJACHTaM Jisi  YCIHEIIHOTO
camocTtosarensHoro ooyuenus (Meyer, Haywood, Sachdev & Faraday, 2008),
posib TpenojaBaTeNs M CTylAeHTa B JaHHOM mpouecce (Mart, 2011, Meyer,
Haywood, Sachdev & Faraday, 2008).

Ocoboe 3HaueHHWE MPU CAMOCTOSTEIHPHOM OOYYCHHH TPUIACTCS YMEHUIO
CTYJICHTOB paboTaTh C TEKCTOM, MOCKOJIbKY WMEHHO TEKCT, B MEYATHOM WIIH
AJICKTPOHHOM BHJE, SBISACTCS OCHOBHBIM HCTOYHHKOM 3HAYUMOH IS
oOyuatomerocs uH(popmaruu. Bcé Oosbllie BHUMaHUS HCCIEIOBATENId U3
pPa3HBIX CTpaH YICISIIOT  BONPOCAaM  Pa3BUTUA H  CTHMYJIUPOBAHUS
CaMOCTOATENIbHO YTEHUA OOydYarouuxcsi Ha BCEX CTYINEHAX OOy4YeHHs
(independent/ voluntaryreading), 4To OCOOEHHO aKTyaJdbHO [JII HM3y4YCHUS
uHocTpanHbiX s3bIKOB (Hsui, 2000, Fenton-Smith, 2010, Shanahan, Fisher &
Frey, 2012). Urenwe TekcTa Ha HEPOAHOM S3bIKE€ MPAKTUYECKH BCErIa
COTIPSDKEHO JUIsSl CTYJIEHTOB C ONpPENEIEHHBIMU TPYIHOCTSIMHU, B TOM YHUCIIE H
ncuxonornyeckumu. CamoctosTenpHas paboTa ¢ TEKCTOM B JIAaHHOM CiIy4ae He
TOJIBKO CTIOCOOCTBYET PACHIMPEHHIO CIOBAPHOTO 3araca y4amierocsi, pa3BUTHIO
€r0 YNTATEIHCKUX YMEHUM, HO ¥ MIOMOTAET CHATh TICUXOJOTHYECKUE Oapbephl B
u3ydeHun wuHoctpanHoro sizbika (Ilepnmosa, 2010). MccinenoBaTenu ynensitor
ocoboe BHUMaHHE BorpocaMm 3(PGHEKTUBHON OpraHU3alUd CaMOCTOSTEIHHOTO
yreHus: (Fenton-Smith, 2010, Hsui, 2000, Kypnewmesa, 2012), dopmupoBanus
YMEHHUM CaMOCTOSATEIbHOTO 4YTEHUsSI HWHOA3BIYHBIX TeKcToB (3yeBa, 2009,
Opunnoa, 2007), onpeneneHuss ypoBHS TPYAHOCTA MHOSI3BIYHOIO TEKCTA IS
camocrositenbHoro urenus (Shanahan, Fisher & Frey, 2012), camoctostenbHOM
paboTe C UWHOS3BIYHBIM  NPO(HECCHOHATBLHO-OPUEHTUPOBAHHBIM  YYEOHO-
HaydHbIM TekcToM (OmunuiioBa, 2007, IlepmoBa, 2010, 2011). Ocobenno
aKTyasibHa TipoOsieMa (OPMHUPOBAHMUS YMEHHH CaMOCTOSITEIBHOTO UTEHUS
WHOSI3BIYHBIX YU4€OHO-HAYYHBIX TEKCTOB JUISI CTYJEHTOB, MOJYYaIOIINX BHICIICE
o0pa3oBaHKe Ha HEPOJHOM SI3bIKE.

Kak u3BecTHO, Ba)KHEHIIMM KOMIIOHEHTOM CaMOCTOSTEIbHON ydeOHOU
NESTENTPHOCTH OOYYaIOIUXCSl SABISETCS MoOTHBAIUs. [l03WTHBHBIC MBICTH |
MOBECHUE CTUMYJIUPYIOT MOTHBAIIMIO CTYJICHTA, @ HETATHBHBIC COKPAIIAIOT €TO
noctmkenns (Martin, 2010, Gvelesiani, 2012, Mart, 2011, Rost, 2006,
Soureshjani, 2013). IlpenocraBnsisi cTyAeHTY OoJbllle BO3MOXKHOCTEW st
JOCTIDKCHUS yCIeXa, MPENoIaBaTeslb TEM CaMbIM ITOBBIIIACT €r0 MOTHBAIIMIO U
Bepy B cebs (Martin, 2010). B mnpouecce camMoCTOSTENBHON pabOThI
WHOCTPAHHOTO CTyJEHTa C TEKCTOM HENOCPEJICTBEHHOE OOIleHHEe C
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npenojaBaTeyieM — HMCKJIIYaeTcs, HO  YYalluhCs  «JIEPXKUT  CBSI3b  C
npenojaBareyieM 4Yepe3 OOIIyI0 YCTAaHOBKY W HMHCTPYKLIHIO K 3aJaHUSIMY)
(ITepsioa, 2010). OgHaKO BO3MOKHOCTH MOBBIIICHUSI MOTHUBAIIUM UHOCTPAHHBIX
y4almxcsi K CaMOCTOSITeNIbHOW paboTe ¢ y4eOHO-HayYHBIM TEKCTOM 3a CYET
CIICIMAJIBHBIX TEKCTOBBIX YIPAXHEHHH 0 CHUX IOp MCCISAOBATEISIMU HE
paccMmaTpuBasach.

L]envio uccnedosarnus SABISICTCAAHAIIN3 CUCTEMbI TEKCTOBBIX YIPAKHCHUH,
NpeAHA3HAYCHHBIX Il OOy4YeHHS HMHOCTPAHIICB CaMOCTOSITCILHOMY YTCHHUIO
y4eOHO-HayYHBIX TEKCTOB Ha PYCCKOM SI3BIKE, C TOYKH 3PCHHS OOBEKTUBAIINH B
HUX ()aKTOPOB, MOTUBUPYIOIIUX CAMOCTOSTEIBHYIO PA0OTY CTYJICHTA.

MeToabl 1 MaTepHaJIbl HCCAEA0BAHUS
Materials and methods

Memoovl uccredosanusi: TEOPETUUECCKUN aHAIN3 HAYYHO-METOIMYECKOM
JUTEPATYphl 1O MpoOJIeMe WCCICIOBAHUsSA, aHAN3 Yy4eOHO-METOIUYCCKUX
MaTepHrayioB (y4eOHBIX TEKCTOB U TEKCTOBBIX YIPAKHEHUI) IO PYCCKOMY SI3BIKY
kak nHoctpanuomy (PKI).

Mamepuan UCCIIeO008AHUSL: B X0me HCCIIEIOBAHUSA ObLIH
MIPOAHATM3UPOBAHBl CHUCTEMbl TEKCTOBBIX YIPAXXHEHHH H3 25 y4EeOHUKOB H
y4eOHBIX TTOCOOMI MO0 PYCCKOMY SI3BIKY KaK MHOCTPAaHHOMY, MpeIHa3HAYECHHBIX
U1 0Oy4YeHHs] MHOCTPAHIIEB CAMOCTOSTCIBHOMY YTCHHIO Y4YeOHO-HAyUHBIX
TEKCTOB Ha IPEABY30BCKOM dTalle.

Konrekcer
Context

NHocTpanHble CTyAEeHTHI, npuesxatomue B Pocculickyro @enepanuro s
MOJIyYEHHUsI BBICHIErO OO0pa30BaHUsI HAa PYCCKOM S3bIKE W HE MMEIOIINE
JIOCTaTOYHOW SI3bIKOBOM WJIM TMPEAMETHOW MOATOTOBKH I TOCTYIUIEHUS B
BhICIIIEE YyueOHOE 3aBelicHHWEe, B TEUYCHUE Toja MNPOXOAsIT OO0ydeHHEe Ha
dakynpTeTax npeBy30BCKOM noaroToBku. Crieninprukoi npeaBy30BCKOTo dTara
obyuenuss PKW sBnsercs panHsis npodeccHoHallbHash HaAIMPaBJICHHOCTh
oOyuenusi. MlHOCTpaHHBIE CTYAEHTBHI HE TOJIBKO HMHTEHCHUBHO H3YYalOoT KypC
00IIEIUTEePaTypPHOrO0 PYCCKOTO si3bIka M 00IIe00pa3oBaTeNbHbIE MPEIMETHl B
COOTBETCTBHUU C MPOPuUIeM 00yUeHHUs, HO U 3HAKOMSTCS C OCHOBAMH HAy4YHOTO
CTWJISI pE€UYd, HAYMHAIOT OBJAJCHHUE SI3BIKOM Oyaylieil crenuaibHOCTH. Takoid
MOJIXO0/ TMpeAyCMaTpuBaeT paboTy C aJanTHPOBAHHBIM y4eOHO-HAYYHBIM
TEKCTOM 10 CIEHUAJIBbHOCTH YK€ IIOCIE JOCTHKEHUS HWHOCTPAHHBIMHU
CTyJIeHTaM# 0a30BOT'O YPOBHSI BIIAJICHUS PYCCKUM SI3BIKOM.
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Teoperuueckasi 6a3a uccjea0BaHus
Theoretical Frame work

B cTpykType camMoCTOATENbHON Y4YEOHOW MAESTENbHOCTH BBIACIAIOT
HECKOJIbKO OCHOBHBIX KOMIIOHEHTOB: CAMOCTOSITEJIbHASI TOCTAHOBKA CYOBEKTOM
Hejael JeATeIbHOCTH, CaMOpPETyJIMpOBaHHE, CAMOKOHTPOJb M CaMOOIICHKA
(Zydiiﬁnaité, Tereseviciené & Gedviliene, 2014, YBaposckas & Kpaera, 2009).
OpHako ABMXKYIIEH CHUJION CaMOCTOSITEILHOTO OOYYEHHS SIBISICTCS MOTHBAIIMSL.
MoTuBanus — siBJI€HUE CI0KHOE U MHOTOACTIEKTHOE, BKIIFOYAOIIee B ceOs 11eb
NESTETPHOCTH, KOMILJIEKC MOTHBOB (TOJOKUTEIBHBIX WM OTPHUIIATEIIbHBIX;
JIMYHBIX, COLMATBHBIX, MTO3HABATEIBHBIX U JIp.), UHTEepec U aMonuu. Oco0eHHO
aKTyaJbHa MpoOJeMa MOTHBAIIMU B MPEMOJAABAHUN M W3YUYEHWHU WHOCTPAHHBIX
s3pikoB  (Gvelesiani, 2012, Mart, 2011, Soureshjani, 2013), mpu
camocrositeibHOM 00yuenuu (Martin, 2010, Rost, 2006).

CamocTosITeIbHOE UYTEHHE Y4eOHO-HAy4YHBIX W HAy4YHBIX TEKCTOB Ha
HEPOJHOM SI3bIKE MPEJICTABIISIET JJIS YUAIIUXCS TPYJIHOCTb B CHIIY IIEJIOr0 psiaa
OOBEKTHBHBIX M CYOBEKTUBHBIX pHUUH. Cpei 0OBbEKTHUBHBIX MPUYUH CIICTYET
BBIJICJIUTh HACBIIICHHOCTh HAYYHOTO M YYECOHO-HAYYHOI'O TEKCTa CICIHAIbHOM
TEPMUHOJIOTHEH, HAJIM4YMEe KOHCTPYKIIMH, XapaKTEPHBIX MJii HAYYHOT'O CTHIIS
peuu, CIOXKHOCTh cojiepkaHus TekcTa. K cyObeKTUBHBIM IMPUUYUHAM OTHOCSITCS
cnabas MOTHBAIIMSI, HETOTOBHOCTh O0YYaIOIIErocsi K CaMOCTOATENbHON padoTe,
HEJI0CTaTOYHOCTh MPEIMETHBIX 3HAHHM, HEC(HOPMUPOBAHHOCTh YMEHHUI PabOTHI
C TeKCTOM, HE3HAHWE CTPATETUN YTCHUS U JIp.

B pesynprare aHanmuza pabor moO mpobiieMe  MOTHUBAIMM  TIPH
camocTosaTensHoM o0ydeHnuu (Martin, 2010, Gvelesiani, 2012, Mart, 2011, Rost,
2006, Soureshjani, 2013), B ToM yuciae B M3yYEHHUH WHOCTPAHHBIX S3BIKOB
(Gvelesiani, 2012, Mart, 2011, Soureshjani, 2013), ObuUIM BBIABJICHBI
ciaeaywomme (HaKTOphl, CIOCOOCTBYIOIIME CO3JAaHUIO M TOJJCPKAHUIO Y
CTYJCHTOB MOJIOKUTEILHOW MOTUBAIIMU K OOYYEHUIO:

e BO3MOXHOCTh TIOCTAHOBKM M OCO3HaHMUs OOydYarolmuMmcs Iieei

JeATEeIbHOCTU

e [loMomps B pEeryaupoBaHUH JCATEIHHOCTH (COBETHI, HWHCTPYKIIHH,

pEKOMEHAAIuu U Ap.)

e  BapuatuBHOCTH 3aJ]aHUN U CLIOCOOOB JIESITEIHHOCTH (TIPEAOCTABICHUE
oOyyaroiemMycs mpaBa BbI0O0pa)

B03M0XHOCTH CAMOKOHTPOJIS

B03MOXHOCTh CaMOOILIEHKHU

OO6parieHue K JUYHOCTH 00yUaroIIerocs

dukcarus ycrexon

CopeBHOBaHHE 00YYaIOIMIETOCs C CaMHUM COOOM, CO CBOUMHU JTUIHBIMU
JOCTHKEHUSMHU

[Toompenue (0g00peHuE)

e  (CHATHE HaNPSIKEHUS
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e (Co3gaHue M MOJJEPKaHHE YBEPEHHOCTH OO0YYalolierocss B CBOUX
cuiax
CTUMyJIMPOBAHUE TOJIOKUTEIbHBIX IMOIUN
Bo3MOXHOCTH TBOpUECTBA
CtumyJIMpoBaHME MO3HABATENBHOTO NHTEpECA
PackpbiTie conManbHON 3HAYUMOCTH YU4E€OHOU N1eATeTbHOCTH
Hecrannaptabie GOpMyITUPOBKY 3a1aHUM
HNrpoBoit MOMEHT

Ha wmam B3rmsin, nanHsle (axkTopsl, obecredynBaroniye GopMUpPOBAHUE U
NOJIEp>KaHUE MOJIOKUTENBHOW MOTHUBALMU Y CTYJI€HTOB, YCIEIIHO MOTYT OBITh
UMIUTUIMPOBAHBI B TEKCThl YUEOHBIX 3aJaHUM AJI1 CaMOCTOSITENIbHOW PabOThI C
WHOSI3BIYHBIM YYE€OHO-HAYUYHBIM TEKCTOM.

Pe3yabTaThl 1 00Cy:KIeHHE
Results and discussion

B pesynbrare aHanmm3a TEKCTOBBIX 3aJaHUM JIJISI CAMOCTOSATEIbHON paboThI
C yueOHO-HAyYHBIM TEKCTOM 25 y4eOHUKOB U YYEOHBIX MOCOOHI MO PyCCKOMY
S3BIKY KaK WHOCTPAHHOMY JIJIsl TIPEJIBY30BCKOTO 3Tama OO0y4YeHHWs, HaMU ObLIN
MOJIy4eHbI cieaytomue qanueie (Tadmuma 1).

Kak BuaHo u3 Ttabmuiel, aBTOpbl y4eOHBIX mocobmit mo PKU mus
IPEIBY30BCKOTO JTama HamOOJee 4YacTO MHCIOJIb30Bad Takue (haKTOpPbI
CO37aHUsl W TOJJCPKAHUS TIOJIOKUTEIIbHOW MOTHBAIlMM  WHOCTPAHHBIX
CTYJICHTOB K CaMOCTOSITENbHON pabote, kak cHsTue HanpsikeHus (40%),
CTUMYJIMPOBAHUE  MOJOXHUTENbHBIX  dMouuit  (40%), mpemocTaBiieHHE
00yYaroImMUMCsi BO3MOXKHOCTH CaMOKOHTpoJst (36%), oOpalieHrne K JUYHOCTH
obyuatomierocs (32%), MoMoIs B cCaMOPETyJIUPOBAHUU JesITeNbHOCTH (28%)),
CTUMYJIMPOBaHUE MO3HaBaTeNbHOTO uHTEpeca (24%). B 20% yueOGHbIx mocobuii
OPUCYTCTBOBAJIM ~ UT'POBbIE MOMEHTBI M  TBOpYECKHE 3ajaHusi. Pexe
UCIOJIb30BAIMCH TaKhe MOTHBHUpPYIOIIHME (aKTOPhl, Kak (UKcAIUs YCIEXOB
oOyuarorerocst  (16%), wHectangaptaeie QopmymupoBku 3amanuii  (12%),
BAPUATUBHOCTh 3aJaHUN H  CIOCOOOB  JCSATENBHOCTH  (TMPEIOCTABJICHHE
oOyyvaroriemycsi mpaBa BbIOOpa) (8%), BO3MOXHOCTH camooleHKH (5%),
noompenue (ogodpenne) (5%), copeBHOBaHME OOYYAIOIIETOCSs CO CBOUMH
NOCTHXKEHUAMH (5%), co3naHue U NoAJIep>KaHue YBEPEHHOCTH 00yJarouerocs B
ceoux cunax (5%). Takxume MoTuBHpyIOUIHEe (AKTOPHl, KaK BO3MOKHOCTb
NOCTAaHOBKA U OCO3HAHMS CTYACHTOM IIeNiell JESTeNIbHOCTH W PACKPBITHE
COLIMAJIbHOW 3HAYMMOCTH Y4€OHOU JEesTeNbHOCTH, B aHATU3UPYEMbIX MOCOOUIX
00BEKTUBUPOBAHBI HE OBLIY.
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Ta6anna 1. O0bekTHBaNUs MOTHBHPYIOIIUX (PAKTOPOB B CHCTeMe TEKCTOBBIX 3aJaHUMH
JJISE CAMOCTOSITE/IbHOM Pad0ThI CTYJ1€HTOB
Table 1. The objectification of motivation factors in the system of exercises for independent

reading
Ne | Morusupyroumii paxkrop Y4eOHnkM 1 yueOHbIE
nocoousi, B KOTOPbIX (pakTop
o0beKTHBHpYeTCS,
Y%
1 | Bo3MoXxHOCTb MIOCTAaHOBKH u OCO3HaHMS -
oOyyaromumMcs 1esel AesITeIbHOCTU
2 | Ilomomp B caMOpPEryJupOBaHUU JIEATEIbLHOCTU 28%
(COBETBI, MHCTPYKITUHU, PEKOMEHAAITUH | JIP.)
3 | IlpemocraBneHue mpaBa BBIOOpa (BapHATHBHOCTD 8%
3aJIaHHAI B CTIOCOOOB JIEATEITLHOCTH)
4 | Bo3MOXHOCTb CAMOKOHTPOJIS 36%
S | BO3MOXHOCTb CaMOOLICHKH 5%
6 | OOparieHue K JUYHOCTH 00YUaIOIIEeToCs 32%
7 | dukcanus ycnexos o0yyaronierocs 16%
8 | [oompenue (omobpeHME) 5%
9 | CopeBHOBaHue O0OyHaloOIIETocs C caMHM COOOH, CO 5%
CBOMMHU JINYHBIMH JOCTHKEHUSIMH
10 | CusiTue HanpsKEHUs 40%
11 | Co3nmanue u nojAepKaHue YBEPEHHOCTH 5%
00yyJaronierocs B CBOMX Cujiax
12 | CtuMynupoBaHKe MOJIOKUTEIbHBIX SIMOLUI 40%
13 | Bo3aMOXHOCTh TBOpYECTBA 20%
14 | CtuMmynupoBaHKe I03HABATEIBHOIO UHTEPECA 24%
15 | PackpeiTHie  cOIMAIbHOM  3HAYMMOCTH  y4eOHOH -
JESITEIbHOCTH
16 | Hectannaptable hOpMyJIHPOBKY 33JaHUIM 12%
17 | UrpoBoif MOMEHT 20%

Cnenyer Takke OTMETHTH TOT (DaKT, UTO B pacCMaTPUBAEMbIX Y4EOHBIX
nocoOusIX BCTpedasoch pa3Hoe kojudecTBO (0T 1 mo 11) MoOTHBHpYROIIUX
dakropoB (Tabmuma 2). Ilpu sTom B monaBnswomeM OoiabmuHCTBE (15)
yueOHbix mocobuit mo PKU (60%) Obun mpencraBieHbl TOJNBKO 1-2
MOTHBUpYIOIIMX ¢aktopa u3 17 paccmaTpuBaembix; 2-3 MOTHBHPYIOUIUX
¢dakropa mpucyrcTBoBaiu B 4 yueOHbix mocobusx (16%), 3-4 dakrtopa — B 4
yueOHbIx mnocodbusx (16%), a 7 u Oosiee MOTUBUPYIOIIUX (AKTOPOB — B 2
y4eOHbIX mocobusx (8%).
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Tabamna 2. CymmapHasi penpe3eHTalsi MOTHBHPYHOIIUX (PAKTOPOB B CHCTeMe
TEKCTOBBIX 3aJJaHUH VISl CAMOCTOSITEJIbHOM PAa0OTHI CTYIEHTOB
Table 2. The summary representation of motivation factors in the system of exercises for
independent reading

Kosm4yecTBO MOTUBHPYIOIIHUX (PAKTOPOB, Kouan4yecTBo y4eOHbIX
00beKTHBHPOBAHHBIX B Y4eOHOM MOCOOHH nocoduii, %

1-2 15 (60%)

3-4 4 (16%)

5-6 4 (16%)

Tu> 2 (8%)

[IpoBeneHHbI aHAIM3 y4eOHHMKOB M IMOCOOUN IO PYCCKOMY SI3bIKY Kak
MHOCTPAHHOMY [UJIsl TPEJBY30BCKOrO 3Tana oOOydeHHsl IOKas3ad, 4YTO IpH
pa3paboTKe TEKCTOBbIX 3aJaHUil K Yy4eOHO-HAy4YHbIM TEKCTaM aBTOpPbI HE
YAEISIOT JOCTATOYHOIO BHHMMAHHS MOTHMBALMM CaMOCTOSTENbHONH PabOThI
oOyuaromuxcs. TakuM oOpa3oM, MMEIOLIMECS] BO3MOXHOCTU MOTHBHPOBAHUS
MHOCTPaHHbIX OOYYarOIIMXCS K CaMOCTOATEIbHONW paboTe ¢ yueOHO-Hay4YHbIM
tekcToM o PKU ocrarorcs B 1IOIHOM Mepe HE peaIu30BaHHBIMMU.

BuiBOABI
Conclusion

MoTuBanusa Wrpaer KIOUYEBYIO POJb B CaMOCTOSATEIHHOM OOYy4YEHHH, B
YaCTHOCTH, B M3YYEHUU MHOCTPAHHOTIO si3blKa. B pe3ysbrare aHann3a CUCTEMBI
TEKCTOBBIX yMPAXHEHHUH, TNPEAHA3HAUYCHHBIX [UIsI OOy4YeHHUS WHOCTPAHIEB
CaMOCTOSITEIbHOMY UYTEHHUIO YUeOHO-HAYyYHBIX TEKCTOB Ha PYCCKOM S3BIKE, C
TOYKH 3pEHHS  OOBEKTHBAIMM B  HUX  (AKTOPOB, MOTHUBHPYIOIIUX
CaMOCTOATENIbHYIO pad0Ty CTYJE€HTA, Mbl IPUIILIU K CIEAYIOIIMM BbIBOJAM:

® B CHCTEMax TEKCTOBBIX YIPaXHEHUH BCEX paccMaTpPUBAEMBIX
y4eOHBIX TOCOOUH MO PYCCKOMY SI3bIKY KaK HWHOCTPAHHOMY OBLIN
OTpaXeHbl (PAKTOPHI, MOTHUBUPYIOIIHE CAMOCTOSATEIBHYIO pPaboTy
CTYyIEHTOB, HO B pas3Hoil crtenenu (ot 1 mo 11 MoTHBUpyrOIIUX
dakTopoB Ha yueObHOE Tocodue);

e B OOJBIIMHCTBE AaHAIM3UPYEMbIX yueOHbIX mocobuit (60%)
KOJMYECTBO OOBEKTUBUPOBAHHBIX MOTHUBHUPYIOUIUX (PAKTOPOB ObLIO
MUHUMaNbHBIM (1-2 ¢akTopa Ha ydyeOHOe mocobOue); ToIbko B 8%
y4eOHBbIX TOCOOUN B CTPYKTYpE TEKCTOBBIX 3aJaHHUI MPUCYTCTBOBAJIO
ot 7 1o 11 moTuBHUpYyIOMUX (HAKTOPOB;

®  HEKOTOpblE M3 paccMaTpUBaEMbIX (PAKTOPOB, MOTHUBHPYIOIIUX
CaMOCTOSITENIbHYIO paboTy CTyJEHTa C y4eOHO-HayYHbIM TEKCTOM,
Takue, Kak BO3MOXHOCTb IIOCTAHOBKH M OCO3HAHUsI CTYJIEHTOM Iiesiel
NEATENBbHOCTH M PACKPBITHE COLMUAIBHOW 3HAYUMOCTH Y4eOHOH
JeSITEIbHOCTH, B aHAJIM3UPYEMbIX MOCOOUAX OOBEKTHBUPOBAHBI HE
ObLIH;
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® B TEKCTOBBIX 3aJaHUSX IJISI CAaMOCTOSTEILHOTO YTEHHUs Yy4eOHO-
HAYYHBIX TEKCTOB B YYEOHBIX TOCOOMSX MO PYCCKOMY SI3BIKY Kak
WHOCTPAHHOMY JUISI TIPEJIBY30BCKOTO 3Tara O0y4YeHUs] HEeJOCTaTOYHO
UCTIONB3YIOTCS  (DaKTOpBl,  MOTHBHUPYIOIIHNE  CAaMOCTOSITEIBHYIO
y4eOHYIO0 JeATeIbHOCTh MHOCTPAHHBIX CTY/ICHTOB.

Takum 00pa3oM, CTAHOBUTCS OYEBUIHONW HEOOXOAMMOCTH pa3pabOTKH
CHUCTEMBI CIECIMAIBHBIX TEKCTOBBIX YIPAKHEHHUH, IEJIbI0 KOTOPHIX OyaeT
CO37aHUE M TIONJCPKAHUE TOJOKUTEIHPHOM MOTHUBAIMKM CTYIEHTOB TIPH
CaMOCTOSATEIILHON pab0Te C MHOS3BIYHBIM YU4€OHO-HAYIHBIM TEKCTOM.

Summary

Most researchers agree that motivation is a multifaceted construct and essential for
individual learning. Motivated students are more successful in achieving their goals; they
have more energy, enthusiasm and self-believe during the whole learning process. Likewise,
the role of students’ motivation in foreign and second language (L2) learning has become a
significant issue and many studies have focused on the factors affecting it. Both researchers
and teachers believe positive motivation of L2 learners facilitates successful language
instruction. In Russia most foreign students are to study Russian for a year at least before they
enter the university in order to be able to study in the Russian language milieu. At a pre-
university level Russian as a foreign language (RFL) students intensively learn Russian
scientific style of speech according to their future speciality that includes reading science
texts. Reading science texts is challenging even for native speakers and the level of difficulty
increases in the context of foreign language learning; consequently, students’ motivation is
highly relevant to the learning process and a significant factor affecting their L2 reading
acquisition.

The objective of the currant research is to find out if the factors creating and
maintaining L2 learners’ reading motivation are used in RFL textbooks, in particular, in the
structure of reading exercises and what they are. To achieve such a goal there has been made
a review of the literature on motivation factors in individual learning, L2 learning and reading
instruction. The next step was to find out which motivation factors are able to be represented
in reading exercises. According to those criteria there have been chosen 17 motivation factors
facilitating reading L2 science texts. They include providing students with opportunities to
setting and realizing their own learning goals; supporting them in study management (advice,
instructions, recommendations etc.); self-evaluation; self-control; creativity; addressing to
learner’s personality; boosting students’ self-belief; placing emphasis on their achievements;
self-competition; realizing social relevance of their activity; stimulating students’ positive
emotions and cognitive interest; relaxing tension; approval and encouragement; formulating
non-standard tasks and giving students a choice of ways and methods in their activity;
providing learning games.

The reading exercises of 25 RFL textbooks for pre-university level have been analyzed
in the context of the reading motivation factors. Having gathered the data and analyzing them
through descriptive statistics, the study revealed that first; all the textbooks analyzed include a
number of factors facilitating students’ motivation (1 to 11 factors per textbook). Second, in
most textbooks (60%) the number of motivation factors used is minimal (1-2 factors per
textbook) and only 8% of textbooks contain from 7 to 11 reading motivation factors in the
structure of reading exercises. Third, a few factors such as providing students with
opportunities to setting and realizing their own learning goals and realizing social relevance
of their activity which are essential for individual learning are not represented in the reading
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exercises at all. And finally, the study showed that the potential of RFL reading exercises for
creating and sustaining students’ motivation remained unrealized completely.

The conclusion can also be drawn that there are opportunities for facilitating RFL
students’ successful individual reading science texts in a foreign language by means of using
motivation factors in RFL textbooks more efficiently. Lastly, the study may suffer from a set
of limitations. First and foremost, the number of textbooks analyzed is not large: likewise, the
research has been carried out in the Russian as a foreign language context only so that the
findings need to be approached cautiously. The findings of the paper may contribute to
elaboration of reading exercises in L2 instruction, especially in Russian as a foreign language
learning and teaching.
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