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Abstract. The article reveals problems and weaknesses oflspeidagogical assistance
provided to pupils with emotional and behaviouraadders (EBD) and provides insights into
the development of social and educational supposthools. The qualitative research (focus
group and interviews), in which there participatsatial workers and teachers (two groups of
informants), has been conducted. The content asalyshe research findings has revealed the
major weaknesses of assistance provided to puiisBBD and its improvement areas: lack
of professionals providing necessary help at scholaick of teachers' special professional
competences (the ability to recognize EBD problekmgwledge and skills of providing
assistance), lack of cooperation between childséasce specialists, teachers, and parents
(feedback problems), and a lack of motivation.
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Introduction

The research findings published by education rebeas and practitioners
reveal that the number of pupils with behaviounadl/ar emotional disorders
(hereinafter referred to as EBD) at schools has bgstematically increasing. As
laid out in the Descriptor of the Procedure of liferation of Groups of Pupils
with Special Education Needs and Division of ti&pecial Education Needs into
Groups approved by the Order of the Republic dfwainia Minister of Education,
Minister of Health, and Minister of Social Securdygd Labour (No. V-1265 / V-
685 / A1-317, 13 July 2011), the group with difi@relisorders encompasses
pupils with learning disorders (in two or more agauic subjects: reading, writing,
maths, and other), as well as emotional, behaviosrgeech and language
disorders that are revealed when children are miagtehe curriculum, i.e.
acquiring the key competences. In the document,tiena and behavioural
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disorders are defined as a heterogeneous groupsofddrs that occur as
behavioural and emotional responses, sharply diftdrom the usual age-related,
cultural, and ethical norms, and that are alsoesg®d by inattention, impulsivity,

and/or poor behavioural regulation. The behavioaral/or emotional disorders
include: attention deficit and hyperactivity diserg behaviour (oppositional

defiant disorder, anti-social behaviour) and emmladisorders (anxiety, mood
spectrum disorders, etc.).

Miskinyté and Adomaitiea (2013) note that behavioural and/or emotional
disorders are particularly exposed in adolescdfitan et al. (2011), based on the
findings of their research, assume that when thoaig of children regularly
experience stress at school due to failures, they the opportunity of education
in a free, unfettered environment. Galkigz009), JokbpreikSas and Bubnys
(2013) state that the well-being for the teenagetis EBD can be ensured by
well-timed social pedagogical assistance and sudpmmn adults (parents and
teachers). While providing assistance to teenagithsEBD, not only the search
for individual forms and methods of assistancarmpartant, but also the choice
of an educational paradigm which predetermine®nlytthe attitude of teachers,
but also the attitude of the society towards tisséance to children with special
needs. The majority of researchers (Gelezinienal., 2011; Fredericksofk
Cline, 2011) support the idea of inclusive educgtishich is the most effective
strategy of assistance provision to children witbcsal needs, including children
with EBD. AliSauskas et al. (2011) note that inabasis associated with the
elimination of barriers, i.e. the removal of allstdicles that disturb the qualitative
provision of social educational assistance to alils and which ensures its
availability.

While analysing the effectiveness of organizingdhsistance to pupils with
EBD, Geleziniea et al. (2011) suggest the use of the followingtstyies of
assistance: behavioural modelling, application ofyatem of sanctions and
encouragement, cognitive behaviour simulation (lSu@re encouraged to
understand and regulate their behaviour), systemodogical modelling (focus
on the change of environment by changing one'svi@ng; medical behavioural
modelling (medical treatment is needed to improve'©state). According to the
authors, in order to pursue qualitative organizatibassistance it is important to
create a system of model harmonisation. Gaiki@®09) notes that the most
important is to develop each child an individualizgogram which could ensure
positive socialization and qualitative educatiaathing).

The accomplished studies distinguish the causebarfge in the education
system. The socialization and learning difficulti€®nditioned by children's
behavioural and/or emotional disorders, have reckithe greatest attention
(Rippon, 2000). Special assistance to pupils wBDEnNd its limits are analysed
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more thoroughly and extensively. The research am ¢bstomization and
differentiation of education is carried out by bdibreign (Reicher, 2010;
Frederickson& Cline, 2011) and Lithuanian researchers (AliSasskZ007;
AliSauskiere & Miltenieré, 2004; Galkiea, 2009); also a huge emphasis is put
on the issue of integration of pupils with EBD (#eeickson& Cline, 2011). One
of the most relevant issues is the organizationeddcation (learning) and
assistance to pupils with special needs. A numbstudies have been conducted
on the subject: Geleziniéret al. (2011) studied the organization of asststdn
pupils with EBD, other researchers focused on thevipion of special
educational assistance to pupils with special atuta needs (Ambrukaitis,
2012; AliSauskas et al., 2011; Gudonis et al., 20After revising the research of
foreign and Lithuanian researchers, it is noticledt tthe problems faced by
children with EBD in educational institutions, thexpression and reasons were
most frequently analysed, and a particular attentias paid to the discussions of
Issues regarding integrating pupils with speciadseinto the education system
and organizing the process of assistance. Inadlies it is stated that a special
pedagogical assistance is not sufficient if conandea particular case of a pupil,
although the resource of potential assistance mmeige education school is
available. The content of social educational assce to pupils with EBD in
national schools is not sufficiently studied; &klatresearchers' attention to social
educational assistance to pupils with EBD is olesgrv

The purpose of the research: the improvement akascial educational
assistance provided to pupils with emotional antthv®ural disorders.

Research Methodology

The study has been conducted by gathering quaétatiata (written
opinions, group and private discussions). In otdeslarify the content of social
and educational assistance to pupils with EBD dral dreas of assistance
improvement, the qualitative research has beenech@group discussion and
interviews). In this stage it has been decideda@eeper into the experience of
social workers and teachers-class tutors while Iguygpthis kind of assistance.
The said professionals are the closest to the puwpith special needs; they
intensively cooperate with pupils and their paremis decide academic and social
problems of pupils with EBD at school. According @reswell (2009), a
qualitative research enables to better understamdnivestigated phenomenon,
reveals its characteristics, and discloses thelipeities of attitudes.

In order to carry out the research, two methods Haen selected: group
discussion (with 9 social workers) and individuaterviews (with 9 class
tutors/teachers) from nine schools of Klaipeda artg district. Later, informants
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were asked to clarify certain aspects of the ingastd problem in writing. In the
process of selecting informants, the selectioreeah has been applied. All the
informants who participated in the research wereer.

Firstly, individual structured interview with classtors, working with 5th-
8th graders with behavioural and/or emotional disos, has been performed.
There have been chosen those class tutors who evamike 5th-8th grade students
at different schools — it was intended to reveaider range of their experience,
therefore, 9 interviews out of the 23 have beeactet! for the result analysis, i.e.
those interviews during which informants emphastmedmost important means
of social educational assistance to pupils with E&fialysed and argued the areas
of social educational assistance, reflected thmfegsional competences. The
average work experience of teachers-class tutossl®ayears. It was important
to investigate and to find out what teachers thoadpout the problems of social
educational assistance to their students and wimgdrovement areas they
considered to be appropriate.

In the second stage of the research, a group discusmethod has been
selected, in which there participated social waskkrenabled to identify different
experiences of social educational assistance pedvad different schools, their
similarities (similar weaknesses and strengths),tlom basis of which the
assistance to pupils with emotional and behavialisalrders could be improved,
and the improvement areas of the identified probleRarticipants of the group
discussion (social workers) have enough experieeoessary while providing
assistance to pupils with EBD, also, by means s€udisions they can provide
fuller and more detailed answers, find similaritesprovided assistance more
quickly, and discern the common tendencies of $edacational assistance. The
average work experience of social workers was &yea

Content analysis While analysing the results of interviews, it Haeen
intended to distinguish those statements, whickoraing to the informants,
emphasized the essential causes and conditions {leeg most important, a
fundamental basis, in the first place, only, thamwondition, everything, and
etc.) and which received the approval of the mgjaf the informants. During
the content analysis, the statements of informardee grouped into several
categories and subcategories (Creswell, 2009; Magy#014). The data obtained
during the research was divided into two categorte content of social
educational assistance to pupils with EBD; the ompment areas of social
educational support to pupils with EBD. The infontsg who had participated in
the research, were introduced to the interviewstaptions; they specified the
thoughts, expressed during the interview; then thene introduced to the results
of the survey and their analysis. The researchrumsnt. All the questions,
provided to the informants, were formulated intousmber of units: the content
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of social educational assistance to pupils with EEBId the areas of improvement
of social educational assistance to pupils with EBD

Research Results and their Discussion

While discussing the areas of improvement of saaikicational assistance
to pupils with EBD, firstly it has been tried todi out what is the content of social
educational assistance according to the informaémtkis category — the content
of social educational assistance to pupils with EBfDe opinions of informants
were grouped regarding their importance (were ifledtby informants as the
most significant) and their frequency (were mergobrby the majority of the
informants) (Fig. 1). In another category — theaaref improvement of social
educational assistance to pupils with EBD — thremnnsubcategories were
identified: regulation of EBD assistance at schawbdrk with parents/parent
education, and the development of teachers' competg Table 1),

The content of social
educational assistance towards
pupils with EBD

Parent education Ensuring gopd , Overcoming Social inclusion of
and information behaw%tggfi rrfltl}l:éls with teaching/learning pupils with EBD

into class/school

problems at school ‘
life

classroom/school

Cooperation of

assistance child

specialists with
teachers/class tutor

Fig.1 Attitudes of social workers and class tutors regating the content of social
educational assistance to pupils with EBD

The content of social educational assistanc&.he participants of the
qualitative research: teachers, class tutors amialsevorkers unanimously
asserted being providers of social pedagogicabt@sgie to pupils with EBD.
Class tutors emphasized that by being teachergfefaht subjects they seek to
deal with the problems of not only teaching or ih&ag. All the participants of the
research highlighted the problems concerned witkbahaviour, discipline at
school and in the classroom of pupils with EBDpalslated teaching (learning)
difficulties, disturbances of communicating withepg and etc. During group
discussions and individual interviews, the infortsaemphasized the issues of
identification, diagnosis and naming of the probt#mupil's misbehaviour. They
also emphasized that firstly there are noticedrtft@pms in child's behaviour, i.e.
discipline in the classroom, violations of coexmste rules at school, and etc.
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Special pupils' needs, i.e. emotional and behaalalisorders, are revealed only
by going deeper into the causes of such behaviagociating reasons of the
improper behaviour in the classroom and at schaothl pupil's behaviour and
emotional disorders, also competent diagnosisisigha huge challenge for both
teachers and the family of a pupil. Gelezigien al. (2011) note that one of the
main challenges for educators is to identify thedseof children with special
educational needs, to understand the peculiaofieslucation of these children,
to organize work in heterogeneous groups. Mosndfte family does not agree
to consult the professionals in order to identifiystproblem. The informants
mentioned that the pupil's parents often, even rgavthe conclusions and
recommendations from the professionals of childstesce services, deny these
problems or hide them from teachélgarents do not say, even if they know",
"deny", "they [the parents] keep silent", “assdrat inadequate requirements are
applied to their child”,and etc. According to the informants, parents ihsueact

to the fact of recognition of emotional behaviowtiglorders of their child in three
ways: do not know, hide, deny. While talking abawatrking with parents, social
workers and class tutors also emphasize theirdd@dompetence in reasonably
revealing parents that the causes of problemsgoéssive and (or) undisciplined
pupil must be sought for in a joint effort, thaéyhneed to be addressed quickly,
that belated solution to the problem might be hattaf their child, have negative
consequences. Educators note that unlike otheradpeeds (vision, hearing or
other physical impairments), emotional and behawalodisorders tend to be
justified as a feature of the personality. It iscajustified as teachers' reluctance
to accept pupils withtheir opinion"”, teachers' reluctance to work witfiee",
"other generation”, "modern” pupils

Table linformants' views on improvement areas of socialducational assistance to
pupils with EBD

Sub- Groups of Examples of statements
categories| infor-
mants
EBD Class | “The fact that it is completely unclear, whether lmok for
assistance| teachers |solutions individually, or to address the Child Vee¢ Committee”
regulation “most importantly, nobody at the school knows wias to solve
at school the problems”, “you are léfalone in the class dealing with t
problems”, “it is only not clear how to organize vwkoin the
classroom”
Social |“The best thing would be that psychologists wouldrkwvwith
workers |them”, “the essence is that teachers have to know to attraci
pupils’ attention, instead of sending them to U#’js completely,
unclear who face more difficulties: children, patgor teaclers”,
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“how to evaluate the assistance to a child”, “it &solutely no
clear how to provide feedback to parents”

Class |“everything depends on the family”, “parents rusb defend
Working | teachers |because they beliewbat it faults will be find in them”, “it ig

with difficult to get information on how the problenmsidved within th
parents / family”
parent Social |“If a mother simply denies a problem”, “nothing possible whe

education | workers |a mother keeps silent”, “parents collectively hidat the child wa
diagnosed with EBD needs”

Develop- Class |“It is difficult to understand that a serious pra@sh is hiding

ment of | teachers |beneath this”, “it is completely unclear how to wWowith thest

teaching pupils”, “there are absolutelyno seminars about the methods

competen- work with such pupils”, “there is lack of skills tibw to help othe
ce children in the classroom to get on well with them”

Social [“Most importantly, how to identify that there aréBE problems
workers | not just bullying”,“lack of arguments, how to make parents bel
that a child needs special assistance”, “it is velgcessary to ga
skills how to explain parents how they can helplack of
techniques, tests, how to verify that pupil’'s peoblis EBD”

Informants believe that in order to help their dhiparents choose
inappropriate means: move the child to another a¢chmrohibit the child to
interact with other pupils, accuse the other sttgland their parents of negative
attitude towards their child, do not allow any exturricular activity, etc. The
research results by AliSauskas (2007) revealedahatof the essential barriers
for the provision of social educational assistansethe lack of positive
cooperation between teachers and parents. Theitpapbithe researchers who
have studied the peculiarities of social educatiasaistance to different groups
of children (llginiere & Griskevtiaté, 2012) emphasize that cooperation
between professionals and a family must be basegaotmership, which is
expressed by equivalent interpersonal relationspigeents' involvement into the
process of dealing with their child's problems, rextge of knowledge,
expectations, strategies, resources (Kaéi&®10). While discussing teaching
(learning) difficulties, arising with/for pupils Wi EBD, social workers and
teachers, emphasized the necessity for proper lmelvaattention, concentration,
enforcement of discipline not only during clasdms, also in involving pupils in
extra-curricular activities. Social workers stresshe importance of extra-
curricular activities for pupils with EBD. The immants noted that a timely
assistance, which enables to construct proper conaaion with classmates and
to maintain social relationships at school, usudiBips these children to
overcome education (learning) difficulties and &ngnew social skills in extra-
curricular activities. Proper behaviour with clasées and teachers was
mentioned as an important aspect by social workehs, indicated that it is an
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essential condition for pupils with EBD to be sdlgiaengaged into the
class/school. Researchers, performing studiesarfighd of social pedagogical
assistance (AliSauskas et al., 2011) consider gggoort, customized training,
applied behaviour analysis, positive behaviour sufpgt school; development of
social skills as effective strategies to help alefdwith special needs to learn at
school. It should be noted that both groups of rménts (during group
discussions and individual interviews) expressed importance of close
cooperation between child assistance specialigdst@achers. The informants
indicated that such cooperation is essential invigdhog social pedagogical
assistance to family and child.

Improvement areas of social educational assistante pupils with EBD.
Social workers and class tutors noted various ingmmeent areas of social
educational assistance to pupils with EBD. Froniredlsurveyed teachers, there
can be distinguished three subcategories of opgniegarding the improvement
areas of social educational assistance: regulaidéBD assistance at school,
work with parents/parent education, developmeteather competences to assist
students with EBD (Table 1). The informants link tiegulation of assistance at
school not only with the organizational proceduaesl competency to define
problems, but also with the necessity of recommgmasifor working with pupils
with EBD, methodological tools, instruments, whimbuld help school teachers
to differentiate / associate occurring studentisabeural problems with EBD.
Ambrukaitis et al. (2012) emphasize the responsiof specialists in providing
possible directions and methods of remedial edmeakiwork. According to the
researchers, while providing the direction of ediocel remedial work, it is
important to take into account not only the charastics of the disorders, but
also individual child's needs, abilities (Labinie$a Ruskus, 2003; Geleziniért
al., 2011).

As noted by the informants, regulation of EBD assise should include the
recommendations for working with parents, provismhproper feedback of
social and educational support for participantse Tdssessment of social
pedagogical assistance was identified as a patigulimportant aspect,
associated not only with the quality of assistaeceived at school, but also with
feedback supply among assistance participants, rappty for all assistance
child specialists to assess and evaluate themseéimety. The importance of
assessment is highlighted by the majority of sé&nt

In the subcategory of the work with parents infontlsaemphasized the
necessity of parent education and awareness regatde characteristics of
emotional behavioural disturbance, opportunities cofrection, educational
assistance and long-term consequences becauselusé fio receive timely
assistance. The informants emphasized that inrheeps of assistance provision
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to pupils with EBD, there should be provided thethods of parents inclusion
into the process of assistance supply; the recordat@ms of how to properly
adjust the child's behaviour at home, how to erageirthe participation in
class/school life, how to encourage children toavehn the classroom properly,
how to help children overcome learning (learningfiallties must be also
prepared. During the interview social workers ndted, by providing assistance
to pupils with behavioural and emotional disordéngy seek to promptly and
fully inform parents and encourage them to activeboperate with school
teachers. Kairiefn (2010), llginiere and Griskewiituté (2012), referring to the
results of cooperation among team members in pirmyidssistance to children
with special education (learning) needs, stronghpleasize the importance of
cooperation between team members and family. Whileviding social
educational assistance, cooperation among pu@lgngs, social workers and
class teachers is very important.

In the subcategory of the development of teacleensipetence, teachers
emphasized the usual feeling of helplessness togtip and properly identify
the causes of pupil's misbehaviour, to providestmsce to pupil during school
hours, what are learning peculiarities of EBD psipilow to deal with problems
of inappropriate behaviour with classmates, “nobedplains how to clarify a
lesson to such pupils”, “it is absolutely not cleamw to work with those pupils”.
The development of both general and the specialpetences enables social
workers to provide assistance to the client mofieieftly and professionally
(Lelingient & Terechovied, 2011). The studies by Gudonis and Mockewé
(2008) have revealed that many teachers are npapeé to educate children with
special needs, therefore, negative attitudes, tatge to work with these children
still dominate in educational institutions.

During the discussion social workers agreed witlew of a lack of properly
prepared diagnostic methodology and recommendati@garding social
pedagogical work with EBD pupils (fig.2).

While the number of pupils with emotional and bebaral disorders at
schools is increasing, there is observed not drdydack of specialists, providing
necessary help for a child, but also the necessifyrepare high-quality social
educational recommendations for teachers, sociegters, parents, regarding the
education of children with EBD. These recommendhtiare relevant to all
school professionals because, as shown by thercbsessults, one of the most
effective factors of social educational assistarsce coordinated teamwork
between teachers and professionals.
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Recommendations
regarding work with parents

Recommendations for

| parents
EBD assistance L]
regulation

Recommendations for
teacher, social workers

| Regulations of assistance to
Development of parents EBD pupils
education

Seminars to teachers, social
— workers regarding learning
peculiarities of EBD pupils

with EBD

Development of Consultations to educat

teachers, social workers onsuftations to educators,

— ., === who provide help to pupils
competence to provide with EBD

EBD assistance

The Improvement Areas of Social
Pedagogical Assistance To Pupils

Cooperation among Child
—  Welfare Committee
specialists at school

Fig.2 Attitudes of social workers and class teachers reagding the improvement areas of
social educational assistance to pupils with EBD

Conclusions

After summarizing the data of the qualitative reskait can be stated that
teachers and social workers are faced with varmoblems at schools, while
providing assistance to pupils with behavioural @mdotional disorders: i.e.
parent education and supply with information, emguappropriate behaviour in
the classroom/at school of EBD pupils, cooperatibassistance child specialists
with teachers, class tutors, dealing with teaclflegrning) problems at school,
social involvement of pupils with EBD into the cdéschool life. The content of
social educational assistance to EBD children, llggted by the informants,
points out the following most important areas a$ thevelopment: regulation of
assistance to pupils with EBD, improvement of paeslucation, development of
teachers and social workers competence to progsistance to pupils with EBD.
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