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PROMOTING THE UNDERSTANDING OF ART IN ART
SCHOOL STUDENTS

Beatrise GARJANE
Riga Teacher Training and Educational Management Academy
Email: beatrise.garjane@rpiva.lv
Anita KAIRISA
Balvi Art School
Email: balvims@balvi.lv, anita.p@inbox.lv

Abstract. With today's expanding communication opportunities, new forms of visual art have
emerged and a language of visual art has developed, which makes it necessary to examine the
teaching methods for fostering art school students’ understanding of art. This publication
deals with the problem of art pedagogy — how to promote art school students’ understanding
of art in a contemporary way; accordingly, the aim of this article is to reveal pedagogical
opportunities for promoting the understanding of art. The educators in Balvi Art School since
1996 have been involved in the development of the curriculum of the subject ‘Fundamentals
of the Language of Art’, in order to promote the understanding of art in the interaction
between the history of culture, art history and the practical creative process.

Studying the subject ‘Fundamentals of the Language of Art’ is one of the prerequisites of the
development of an understanding of art. The topicality of the research is reinforced by the
fact that teachers should endeavor to compare and understand the teaching of art in order to
select the most suitable didactic approach, methods and forms of work adapted to the
nowadays pedagogical reality.

Keywords: Subject ‘Fundamentals of the Language of Art’, teaching methods, art teaching,
understanding of art, language of art.

Introduction

Art is an important part of culture that speaks to the human emotions, through
feelings affecting the human mind. Work of art still plays an important role in
shaping the personality in spiritual world and self-discovery; accordingly, art
influences the development of culture. Viewing a work of art, the spectator
originates their own questions — and this is how the dialogue between the artistic
creator and the spectator arises.

The language of art is distinct, addressing a person with sound, color, text, and
subtext. In order to be able to communicate in this language, a person needs to
have an appropriate education; therefore, this article deals with the problem of
art pedagogy — how to promote art school students’ understanding of art in a
contemporary way. That is why the aim of this article is to reveal pedagogical
opportunities for promoting the understanding of art.

Research methods: questionnaire, teaching observation, semi-structured
interview with graduates of art school and semi-structured interview with
teachers.
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Students of art schools in Latvia study the subject ‘Fundamentals of the
Language of Art’ which unites different fields of art, offering an extensive view
on the cultural environment — its visual and aesthetic values and stylistic
diversity.

The educators in Balvi Art School have already, since 1996, been involved in

the development of the curriculum of the subject ‘Fundamentals of the

Language of Art’, in order to promote students’ understanding of art in the

interaction between history of culture, art history and practical creative process.

By improving the curriculum, the learning process has been made

contemporary:

- new study material in an environment making use of modern technology with
innovative approaches and methods in education was created, that serves as a
solution to the problem of the lack of modern and innovative course books
and materials in vocational educational institutions in Latvia. The study
material can be used and adjusted also for other art schools and those
interested,;

- within the - within the framework of the project ‘A Variety of Methods in the
Vocationally Oriented Educational Program ‘Visual Plastic Art’ in the
Subject ‘Fundamentals of the Language of Art’, a methodological material for
art teachers has been developed: ‘Learning Objectives for Exploring Latvian
Cultural Heritage ‘Cultural Heritage in Modern Perspective’ and Learning
Methods — the Description of the Method, the Objective of the Teaching of
the Subject ‘Fundamentals of the Language of Art’. The material has been
published in the digital book ‘Methodological Teaching Materials for
Vocational Culture Education Teachers’, 2™ part: ‘Methodological Materials
for Art Teachers’:

- while actively working in the working group of the Culture and Creative
Industries Education Center on the guidelines project for ‘Fundaments of the
Language of Art’, the curriculum of the subject ‘Fundaments of the Language
of Art’ and creative task set has been developed that establishes the
connection with the theoretical part of the program, because, based on the
experience of Balvi and other schools, it was discovered that students
understand and delve more into the process of the development of art if the
learning of theory is supplemented with creative practical study tasks which
students carry out in the facilities at school — in the classroom, showroom, or
in an unusual environment — museum, artists’ workshop.

Teachers are trying to compare and understand the teaching of art and to choose
the most suitable pedagogical approach according to today’s situation,
accentuating that a student is not a passive receiver of knowledge but is an
active subject of cognitive activity. Such a pedagogical competence on the part
of the art teacher in the organizing and management of the study process is an
important prerequisite for a successful learning process in art school.
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Content of the Subject ‘Fundaments of the Language of Art’

Art is an expression of the culture as well as a means for distribution culture-
connected knowledge. Every culture has its own unique artistic expression and
cultural praxis. The diversity of culture and its creativity and artistic innovation
is a proof of the existence of modern and traditional forms of human creativity
that characterizes human civilization: dignity, heritage, beauty and unity.

Information and knowledge about cultural praxis and art forms enhances

personal and collective identity and values, as well as facilitates the protection

of cultural diversity and its development. Art education helps to improve the
understanding of culture and fosters cultural praxis, and with its help knowledge
and understanding about art is transmitted to the next generations.

Art is an internal language which it is necessary to express without words. For

instance, a painter has a need to express what he sees and thinks with the means

of visual forms. It is a language that a painter speaks, it is unique, the same as
words for a writer and movements for a dancer. Difficulties may be caused only
by the means of language expression — in the way that the artist’s language is

understandable like a written word and dance performance (Eubanks, 1997).

The language of the content of art includes becoming acquainted with the

outstanding examples of visual plastic art, different art forms, genre, styles, the

understanding and interpretation of trends, artistic means of expression, a

diverse range of traditional and modern materials, visual art techniques and the

acquisition and application of technologies in the creative work.

In the subject ‘Fundamentals of the Language of Art’, the main task for

understanding art is to promote the familiarization with and internalization of a

person’s system of values.

Value in this context is viewed as aggregate of positive characteristics which are

connected with spirituality, culture, the moral, artistic and aesthetic sphere, and

human relationships; it is a meaningfulness, a reasonableness — what is not yet
created but what should be and what is worth striving for.

Such values are included in the subject ‘Fundamentals of the Language of Art’:

- the understanding of art that allows students’ to discover art and the diversity
of visual culture industries, its historical development and current trends, the
works of art and artists’ activities in the context of the era;

- the language of art that promotes students’ understanding of the significance of
visual means of expression in art, and of the purpose of the work of art;

- creative and evaluative activity — interpretation of art and the processes of
visual culture and evaluation; in order to be able to fully participate in the
cultural and artistic life, students need to learn to understand and evaluate
works of art that are made by their peers (artists), as well as explore and
share their opinions about different aspects of existence.

While putting into practice the content of the lessons, the students develop:
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- a critical and considerate attitude towards a variety of artistic expressions
and values;

- an understanding about art and cultural values and their multiplicity in the
world;

- the need for creativity;

- responsibility towards, and respect for, the significance of the preservation
of cultural and historical heritage.

The best way to discover, respect and appreciate other cultures is to promote a

person’s self-confidence in a way in which the fundament is the understanding

of their own cultural values. That is why it is especially important to

acknowledge the continuous development of culture and cultural value in

historical and contemporary contexts; thus we teach how to understand art and

its different types of expression.

An Understanding of Art as a Result of Learning

The understanding of art is the relationship between the spectator and the work
of art that is determined not only by every person’s knowledge, experience and
needs but also by the intention of the work of art, its content and form.
‘Importantly, that understanding about art is determined not only functionally
but also structurally, i.e. representation schemes, ideas, general truths, elements
of the meaning where the direction of the creative though is reconstructed based
on the previously mentioned elements. The understanding of art has a creative
nature’ (Kincans, 2001:280).

The conception and artistic idea in the work of art manifests itself in a sensual
form, the opportunity for a dialogue arises between the artist and the receiver,
and therefore also the possibility for their mutual understanding (Celma, 1988;
Oborenko, 2010; Tifentale, 2009; Maksla ka valoda, gads nav minéts
http://filozofija.lu.lv/lat_intervija3.html)

Art school students’ understanding of art thus is an essential condition of their
meaningful creative activities. ‘The majority of people desire to understand art,
it could be said — even all. The specifics of perception of the work of art
obviously reveals the comprehension difficulties. On the one hand, the
understanding is based on the knowledge, but on the other hand — it does not
only mean to know’ (Kiile, 1989:9).

The understanding of the work of art is focused not on the material thing itself
but on its description, theory, analysis of causes. Understanding is identical with
the activity of making sense. ‘In the process of understanding the work of art it
is important to be aware of how the artistic image is formed. It originates not in
the sensuous and perceptible but in the emotional and spiritual sphere. The
artistic image expresses not the apprehension of the artist but the perception
about the objective reality of phenomena, objects, notions about spiritual
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processes, meaning. The image is formed as objectivity of a meaning’ (Kile,
1989).
In addition, during the learning process it is important to develop the artistic
skills and knowledge that constitute the basis for the language of art (for
instance, the understanding of color, line and form in the visual plastic art).
Building artistic skills includes learning about different art styles and genres.
Acrtistic skills are developed mostly depending on art concepts; for example, on
knowledge about different means of visual expression or understanding of works
of art in connection with the cultural environment of the artist (Darcie Clark
Frohardt, 1999; Kavacs, 1999). With the help of artistic skills, the appropriate
environment can be created and the corresponding praxis can be provided, so
that students may get creative experience and actively participate in the creative
processes and evolution (Hibnere, 1998; Hibnere, Grasmane, 2000).
Components of the understanding of art are integrated in every topic of the
subject ‘Fundamentals of the Language of Art’, in the aim of teaching individual
lessons, and in the expected result. The understanding of art is rooted in
students’ self-experience — the forming of cultural identity: students learn
different culture forms in order to realize themselves as wholesome citizens and
personalities. The understanding is promoted by ensuring availability of art
works, visiting museums, exhibitions, manors and castles, and including in the
curriculum the specific features of the work of art from a particular historical
period, as well as learning about specific works of art.

The understanding of art arises if students fully participate in a cultural and

artistic life, in that way learning to understanding and appreciating works of art

that have been created by their peers, as well as cognizing and sharing views on

different aspects of existence and coexistence (Kavacs, 1999; Smith, 2014;

Anspaks, 2004).

In the learning process, the teaching ‘through’ art is significant — learning from

the experience of creation that is organic, hence also an evolutionary practice.

There one does not copy certain ideas previously thought or shapes given

beforehand, but rather interprets things. Regardless of whether the person in the

end becomes or does not become a professional artist, the most important thing

IS that the experience of art creation builds human personality (Hickman, 2005).

The purpose for such a deliberate involvement of students in creation or creative

activities is an understanding about art gained in the art school which includes:

- knowledge about visual means of expression, values of art, types, genres,
styles, techniques and their development in historical succession, and about
the connection of the work of art to the cultural environment of the artist;

- skills to perform specific artistic action according to the quality and capacity
required, creative exercises in various techniques and methods, using
different elements of composition of art styles and directions;

- attitudes — the openness of feelings and reasoning, respect, tolerance.
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Analysis of the Research Results

In the research about the most significant didactical methods for promoting the
understanding of art, conducted in the year 2013-2014, seven art schools
participated (in Vidzeme, Latgale, Zemgale) — altogether 164 respondents (out
of which 4 were art school teachers, 151 art school students and 9 graduates of
Balvi Art School).

The methodology of the research proposed the usage of quantitative and
qualitative research methods. The quantitative approach in the research was used
to receive as many as possible views of respondents in order to determine the
main tendencies of promoting the understanding of art in studies. With the
qualitative approach general information was obtained, revealing the views of
the respondents about the purpose of teaching the understanding of art (Table 1).

Table 1
Qualitative and Quantitative Methods of Research

Method Research aim

To identify art school students’ views
Questionnaire on the subject ‘Fundamentals of the
Language of Art’ learning and
teaching.

Quantitative
methods of
research

To identify the methods of teaching

Semi-structured | To find out opinions of art school

interview with graduates about how their

graduates of art | understanding of art has changed after
school finishing the school.

Teaching for promoting students’ understanding
5 observation of art in the subject ‘Fundamentals of
3 the Language of Art’.
& To clarify the views of art school
S Semi-structured | teachers who are teaching the subject
= interview with ‘Fundamentals of the Language of
2 teachers Art’ about the most important teaching
2 methods for promoting understanding
S| of art.
=
=
o

Analysis of the data from students’ and graduates’ questionnaires established the
learning methods which students and also graduates found useful for teaching
the understanding of art in the subject ‘Fundamentals of the Language of Art’.
Learning in the artwork exhibition was determined to be significant — in a
museum or exhibition hall, workshop or master workshop, with some

10
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professional artist of their sphere, as students improve their knowledge and
create emotional experience while working in an unusual environment.

The results gained from the questionnaires are supplemented with an analysis of
the didactic opinions of the teachers, in which, after the teaching observation
and interviews, the teaching methods for promoting students’ understanding of
art are discussed.

The main, most frequently used teaching methods (based on the analysis of
teachers’ interviews) are portfolio, creative work, narration, and discussion.

The most successful teaching methods — developing a more profound
understanding of art (based on the analysis of teachers’ interviews) — are
learning in an artwork exhibition, project work, master workshops, and the
presentation of students’ creative work.

By the teacher’s teaching activities we understand a search for and discovery of
fundamentally new learning methods and materials. These findings can be local,
concerning a particular method, form, technique, as well as systematic, creating
effective new learning and education systems.

Teaching methods that were recognized as successful cannot always be used in
the study process: for instance the master workshop, because to invite an artist is
a rather expensive process, which is why such a teaching method can be used in
the study process two or three times in the academic year, during creativity
weeks. Learning in the artwork exhibition is a more frequently used method that
1s considered as the most important because the students’ understanding of art is
fostered by getting to know the work of art in the original; also, the face-to-face
meeting with an artist gives an opportunity for the student to learn in action, to
understand the idea of the work of art, its content, composition, etc.

Evaluating the data gained from the questionnaires, interviews, and teaching
observation, it was discovered that the understanding of art is promoted if in the
process of learning such methods are used that are also included in the
curriculum of the subject ‘Fundamentals of the Language of Art’ created by
Balvi Art School (Table 2).

Respondents pointed out that the most common teaching methods are:
narration and demonstration, learning in the artwork exhibition, portfolio,
creative work, workshop — master workshop.

Current students and graduates share slightly different points of view
about the most significant teaching methods in the subject ‘Fundamentals of the
Language of Art’; however, they agreed that the most important are precisely
the interactive activities - learning in the artwork exhibition, creative work and
creative workshops.

11
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Table 2
Teaching Methods for Promoting Students’ Understanding of Art
Teachers Teachers In the -~
Teaching Students | Graduates | (according | (according | curriculum | &
Methods to teaching to of the S
observation) | interviews) subject 5
LL
Demonstration 4
Narration 4
Research 2
Learning in the 4
artwork
exhibition
Portfolio 4
Creative work 5
Workshop 4
Master workshop
Game 2
Interpretation of 2
the work of art
Discussion 3
Dramatization 1
Copying of 1
works of art
Project work 1
Presentation of 1
Students’
creative work

In the teaching process of the teachers interviewed there can be seen different
types of implementation of artistic ideas, while the teaching methods for
promoting the understanding of art are similar; this is why it can be concluded
that these methods are topical and develop students’ abilities, skills, perception,
thinking and creativity, and attitudes.

The results of the research verify that the teaching methods suggested in the
curriculum of the subject ‘Fundamentals of the Language of Art’ created by
teachers of Balvi Art School generally promotes students’ understanding of art
as they contain purposive didactic connections between teaching aim, result and
teaching methods.

Conclusions
1. The subject ‘Fundamentals of the Language of Art’ provides art school

students the pedagogical opportunities to gain an understanding of art that
consists in the knowledge about art styles, techniques and their development

12
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in historical succession, about the relationship of the work of art with the
cultural environment of the artist; skills to perform defined artistic activity
according to the necessary quality and capacity, creative exercises using
various techniques and methods, in order to apply composition elements of
different art styles and directions; the openness of feelings and reasoning,
respect, tolerance.

2. The curriculum of the subject ‘Fundamentals of the Language of Art’
developed and approved by the educators of Balvi Art School contains an
updated, modern teaching model in which didactical methods dominate that
direct the student to investigate, experience, discover, work creatively and
reflect upon the creative process.

3. The understanding of art in students is most greatly fostered by teaching
methods like learning in the artwork exhibition — in the museum or
exhibition hall, in creative work and the creative workshop and master
workshop together with a professional artist in some sphere.

Summary

Maksla ir svariga kultiiras sastavdala, kas uzruna cilvéka emocijas, caur
jutam iedarbojas uz cilvéka pratu. Makslas valoda ir 1paSa, versoties pie cilveka
ar skanu, krasu, tekstu, zemtekstu. Lai Saja valoda saprastos, cilvékam jabt
atbilstosi izglitotam, tap&c raksta skarta makslas pedagogijas problema — ka
miusdienigi sekmét makslas skolu audzeknu sapratni par makslu; raksta merkis —
atklat pedagogiskas iesp&jas makslas sapratnes veicinasanai.

Balvu Makslas skolas pedagogi jau kopS 1996. gada iesaistijusies macibu
priekSmeta ,,Makslas valodas pamati” programmas un macibu procesa pilnveidg,
lai makslas sapratne audz€knpiem tiktu veicinata kultiiras vestures, makslas
vestures un praktiski radosa procesa mijiedarbiba.

Programmu pilnveidojot, ir izveidots macibu materials moderno
tehnologiju vidé ar inovativu pieeju un metodém izglitiba, izstradats metodisks
materials makslas pedagogiem ,,Macibu uzdevumi Latvijas kultiiras mantojuma
iepaziSanai ,,Kultirvesturiskie mantojumi misdienu skatijuma” digitalaja
gramata ,Macibu metodiskie materiali profesionalas kultiirizglitibas
pedagogiem”, 2.dala ,Metodiskie materiali makslas pedagogiem”, izveidota
macibu priekSmeta “Makslas valodas pamati” autorprogramma un radoSo
uzdevumu kopa.

Makslas sapratnes komponenti ir zinaSanas par vizualas izteiksmes
lidzekliem, makslas vértibam, veidiem, zanriem, stiliem, tehnikam un to attistibu
vesturiska seciba, par makslas darba saikni ar makslinieka kultiirvidi; prasmes
veikt noteiktu maksliniecisku darbibu atbilstosi nepiecieSamajai kvalitatei un
apjomam, radoSus vingrinajumus dazadas tehnikas un pan€mienos, pielietot
dazadu makslas stilu, virzienu kompozicijas elementus; izjitu un domaSanas
atvertiba, ciena, tolerance.

13
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Sapratne par makslu rodas, ja audzekni pilnvertigi piedalas kultiiras un
makslas dzive, ta iemacoties izprast un novertét makslas darbus, ko radijusi vinu
lidzcilveki, ka ari izzinat un dalities viedoklos par dazadiem esamibas un
kopesamibas aspektiem.

Petijuma par nozimigakajiem makslas sapratnes veicinasanas
didaktiskajiem panémieniem 2013.-2014. gada (164 respondenti no 7 Latvijas
makslas skolam - 4 makslas skolotaji un 151 makslas skolu audz€knis, 9
absolventi) ir konstatéts, ka galvenie biezak izmantojamie maciSanas panémieni
(pec skolotaju interviju analizes) ir darba mape (portfolio), radoSais darbs,
stastijums, diskusija; veiksmigakie — izteiktak veidojas sapratne par makslu -
maciSanas panémieni (p&c skolotdju intervija iegiito rezultatu analizes) ir
maciSanas makslas darbu ekspozicija, projektu darbs, meistardarbnicas,
audzeknu radoSo darbu prezentacija.

Petijuma rezultati apliecina, ka Balvu Makslas skolas pedagogu
1zveidotaja un pilnveidotaja priekSmeta ,,Makslas valodas pamati” programma
ieteiktie maciSanas panémieni visuma veicina audzéknu sapratnes par makslu
veidoSanos, jo ietver maciSanas mérka, rezultata un maciSanas panémienu
mérktiecigas didaktiskas sakaribas.
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PIRMSSKOLAS UN SKOLAS PECTECIBA BERNU AR
REDZES TRAUCEJUMIEM SAGATAVOSANA SKOLAI
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Abstract. Children with visual impairments are target group that the educational content and
education process organization requires special environmental adaptation. Children with
visual impairments preparation of primary education school acquisition and subsequent
inclusion in the school environment is pre-school and primary task of succession. One of the
topical questions is the teachers' knowledge of children's developmental regularities, visual
disturbance impacts to the learning opportunities that ensure pre-school and school
succession. Preparatory school process depends on many factors that affect a child's
development and learning ability. One of the most important conditions is all preparation of
school participants involved collaboration. This article analyzes the visually impaired
children preparing for school evaluation as a pre-school and primary succession basis.
Keywords: visual impairment, special needs, preschool — school succession, regulatory
documents, the content of education

levads
Introduction

Misdienu laikmeta raksturojosas iezimes — pareja uz briva tirgus
ekonomiku tautsaimnieciba, konkurence u.c. rosina izglitibas sistéma aktualizet
jautajumu, ka nodroSinat bérnu ar redzes trauc€jumiem pé&ctecigu pareju no
pirmsskolas un skolu. Ir zinams, ka Sie b&rni attistas, iegust izglitibu,
pilnveidojas ka personibas un dzivo vide, ko nosaciti varam dévet par ,,redzigo
vidi”, kur lielako informacijas dalu par apkart€jo pasauli, prieckSmetiem un tas
ipasibam cilveéks iegiist ar redzes sajutas palidzibu. B&rniem ar redzes
trauc€jumiem $1 vadosa sajiita atkariga no redzes trauc€juma veida un pakapes,
kas apgriitina informacijas iegtiSanu un norobeZo vizualas informacijas iespgjas.
Pirmsskolas vecums ir periods, kuru raksturo bérnu izzinaSanas sp&ju strauja
attistiba, kas notiek vid€, kur visas bérna dzives jomas doming vizuala uztvere
un vizualas komunikacijas veidi. TieSi pirmsskolas vecuma vizualai uztverei un
redzes kontrolei ir vado$a loma bérnu attistiba veseluma — prata darbibas, jiitu,
gribas, vajadzibu, intereSu u.c. jomu attistiba. Saskana ar Latvijas Republikas
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Likumdos$anu un noteiktu reglament&joSo dokumentu normativiem, obligata 5-6
gadigo bernu sagatavoSana skolai, §1 raksta konteksta - b&rnu ar redzes
trauc€jumiem — notiek dazadas izglitibas iestades: vispargjas pirmsskolas
izglitibas iestades, specialajas grupas vispargjas pirmsskolas izglitibas iestades
un specialajas pirmsskolas izglitibas iestad€s. NoteicoSais faktors, no ka
atkarigs, kada iestadé bérns macisies, kada veida notiks sagatavoSana skolai —
vai bérns tiks integréts visparizglitojosaja pirmsskolas izglitibas pakapes iestade
vai apmekl€s specialo grupu — atkarigs no vecaku nostadnes, kas ietekmé ne
tikai bérnu vajadzibam organiz&€to macibu procesu, bet ari gala rezultatu —
sagatavoSanu pamatizglitibas apguvei, redzes korekciju un ieklauSanu
sabiedriba. Bérnu ar redzes traucgjumiem vispusiga, domajot par bérnu attistibu
veseluma, sagatavoSana skolai, kuru nosaka pirmsskolas izglitibas programmas
mérki un uzdevumi ir ripigs, sarezgits un turpmakas gaitas noteicosais process.
Saja procesa aktivi piedalas visi procesa dalibnieki: bérns, pirmskola, vecaki,
skola, kuru darbibu nosaka ar€jie un iek$gjie faktori un $1 procesa rezultats
ietekmes to, cik veiksmiga bilis bérna ar redzes trauc€umiem pareja no
pirmskolas uz skolu.

Pétijuma merkis: veikt teorétisko skaidrojumu par redzes trauc€jumu ietekmi

uz bérna prasmju un iemanu veért€Sanu sagatavoSana skolai pirmsskolas un
sakumskolas pécteciba.

Pétijuma metodes: normativo dokumentu, zinatniskas literatiiras izpete un
analize.

Teoretiskas pamatnostadnes
Theoretical guidelines

Pirmsskolas un skolas p&cteciba nodroSina bérnu veiksmigu pareju no
vienas izglitibas un attisttbas posma uz nakosSo, kas ietver sevi psihologiski
labveligus apstaklus pamatizglitibas apguves uzsakSanai. Izglitibas pakapes
pecteciba uztrauc visus §1 procesa dalibniekus: bérnus, vecakus, pirmsskolas un
skolas pedagogus. Parejas periods ir nozimigs periods bérnu dzive, kas nosaka
socializaciju un ieklauSanos jaunaja vide. IpaSi svarigs un sarezgits ir $is
process, ja taja piedalas beérns ar specialam vajadzibam — bérns ar redzes
trauc€jumiem, jo sociali — psihologiska adaptacija bérnu ar redzes trauc&jumiem
Sobrid ir viena no svarigakajam aktualajam probléemam pirmsskolas un
pamatskolas péctecibas procesa (Bethere,2013). Veiksmigas parejas faktori ir
1zglitibas procesa pécteciba, bérnu sagatavoSana skolai, pedagogu un apkart&jo
cilveku zinasanas par beérna ar redzes trauc€jumiem realajam iesp&jam un
attistibas Tpatnibam (Griebel, Niesel, 2009; Dunlop, 2007).

Bérni ar redzes trauc€jumiem saskana ar normativo dokumentu definiciju
ir viena no mérkgrupam, kam ir piemerots termins ,,specialas vajadzibas,” kas
precizi atspogulots LR likumdosana (skat. 1.tabulu).
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1.tabula
Speciala izglitiba Latvijas Republikas likumdoSana
Special education in Latvian Republic legislation
Reglamen-
tejosais Saturs Kopsavilkums
dokuments
Visparéjas specialas vajadzibas — nepiecieSamiba | Latvijas Izglitibas likums
izglitibas sanemt tada veida atbalstu un personas  ar  specialam
likums rehabilitaciju, kas rada iesp&ju Vajadzibém i;cel ka vienu no
2.pants i olTtoiamaiam apeiit izelifibas galvenajam izglitibas meérka
14.p. 1zgitojama) PEU _ _g ) _ grupam,  kurai  jaiegiist
programmu, nemot vera vina veselibas obligata izglitiba. Latvija
stavokli, sp&jas un attistibas Itmeni. obligata ir pamatizglitiba,
sakot ar obligato pirmsskolas
Izglitibas Speciala izglittba rada iespEas un |izglitibu no piecu gadu
likums apstaklus izglitojamajiem ar specialam | vecuma, kad sakas
1.pants vajadzibam  iegit savam  veselibas | sagatavoSana skolai.
stavoklim, sp&jam un attistibas Itmenim
atbilstoSu izglitibu jebkura izglitibas
iestade, vienlaikus nodroSinot izglitojama
pedagogiski psihologisko un medicinisko
korekciju, sagatavotibu darbam un dzivei
sabiedriba.
Specialo izglittbu iesp&jams iegit
specialas  vai  vispargjas  izglitibas
iestad@s, kuras ir licencétas izglitojamo
vajadzibam atbilstoSa izglitibas
programmas.
Visparéejas Nosaka beérnu ar specialam vajadzibam
izglitibas integréSanu vispar€jas izglitibas iestades
likums
53.pants.

Bérns ar redzes trauc€jumiem, saskana ar Vispargjas izglitibas likuma
53.p.var bit integréts vispargjas izglitibas iestades, var ari apmeklét specialo
pirmsskolas izglitibas iestadi vai specialo grupu atbilstosi specialo vajadzibu
programmai. lestades vai programmas izvele lielaka dala ir atkariga no b&rnu
gimenes nostajas pret bérna specialo vajadzibu piepemsanu, un, rezultata —
bérna vajadzibam izglitibas programmas izvele. Speciala izglitiba pirmsskolas
izglitibas posma saistiba ar visparizglitojoSajiem uzdevumiem, kurus nosaka
izglitibas programma, ieklauj korekcijas uzdevumus saistiba ar redzes
traucgjumiem, kur primara ir redzes uztveres attistiba, kas sastav no vairakam
struktiram mijiedarbiba ar izzinaSanas darbibas un kognitivas jomas attistibu,
kas tiek realizéta ar speciala pedagoga atbalstu iek$€jo un ar&jo faktoru sistéma.
Saskana ar iepriek§ min€to, ja be€rnam ir noteiktas specialas vajadzibas, redzes
trauc€jumi, ir svariga vides pielagoSana atbilstosi bérna specialajam vajadzibam,
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maciSanas un macisanas stratégiju uzlaboSana, macibu programmu pilnveide,
sadarbibas nodroSinasana u.c.

P&c statistikas datiem, redzes traucgjumi ir 1 no 20 pirmsskolas vecuma
b&rnam (skat.1.att€lu) un 1 no 4 skolas vecuma b&rnam (skat.2.att€lu) (Aizkalne,
2010).

5%

B normala redze

M redzes traucéjumi

1.attels Redzes traucéjumi pirmsskolas vecuma
Figure 1.Visual impairment in preschool

B normala redze

M redzes traucéjumi

2.attels Redzes traucejumi skolas vecuma
Figure 2.Visual impairment in school

Pirmsskolas izglitibas satura meérkus un uzdevumus nosaka MK
noteikumi Nr.533 , Noteikumi par valsts pirmsskolas izglitibas vadlinijam,” kuri
nosaka pirmsskolas izglitibas mérki ,,veicinat bérna vispusigu un harmonisku
attistibu, ieverojot vina attistibas likumsakaribas un vajadzibas, individualaja un
sabiedriskaja dzivé nepiecieSamas zinaSanas, prasmes un atticksmes, tadejadi
meérktiecigi nodroSinot bérnam iesp€ju sagatavoties pamatizglitibas apguvei”
(MK noteikumi Nr.533). Bérnu sagatavoSana skolai ietver sevi visu personibas
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(kognitivas jomas, emocionalitates, gribas, vajadzibas, intereSu u.c.) jomu
attistibu, kas liek pamatus ne tikai veiksmigam macibam skola, bet arT bérna
vispusigai harmoniskai attistibai. PievérSot uzmanibu miisdienu priekSstatam par
sagatavoSanu skolai, rodas aktuals jautajums pirmsskolas pedagogiem un
sakumskolas skolotajiem par bérna ar redzes trauc€jumiem sagatavoSanu macibu
procesam. levérojot redzes funkciju nepietickamibu, redzes traucgjumi ietekme
kognitivas jomas attistibu, un, ka sekas — domasanas operaciju attistibu. Peéc
zinatnieku (/Jenuckuna, 1996,1997; Connyesa,2000) atzinam b&rniem ar redzes
traucgjumiem biezak sastopamas maciSanas griitibas, bet pedagogiem nav
pietickoSo zinaSanu par redzes trauc€jumu ietekmi uz domaSanas attistibas
Ipatnibam mijsakariba ar intelektualo sagatavoSanu skolai.

Pétijuma rezultatu analize
Analysis of the research results

,Gataviba skolai” ir daudzdimensionals konstrukts, kas ietver kognitivo
un socialo gatavibu, kas turpina pilnveidoties bérnu attistibas procesa pirmskola
un skola mijiedarbiba ar socialo vidi (Liegeniece, 2013). Pirmsskolas izglitibas
nobeiguma notiek bérna zinasanu un prasmju kvantitates un kvalitates vertéSana
atbilstoSi noteiktajiem pirmsskolas izglitibas satura planotajiem merkiem,
uzdevumiem un rezultatiem. Jaatzim€, ka redzes traucgjumi rada potencialu
pretrunu starp izvirzitajam prasibam un reali apguto zinasanu un prasmju ltment,
jo macibu programmas ir veidotas, nemot v€ra b&rnu ar pilnvertigu sensoro
uztveri i1zzinas iespéjas, bet nosléguma vertéSanu veic pirmsskolas izglitibas
skolotajs saskana ar istenotds programmas prasibu saturu, bet lidz $Tm nav
izstradati vértesanas kritériji bérniem ar redzes traucgjumiem. Sobrid macibu
satura, zinasanu un prasmju nosléguma vert€Sana notiek loti saSaurinata loka
(skat.3.attelu)

7 s i ™~

bérna prasmes un prasmju, kompetencu un attieksmes vértésana
zinasanas socialaja, psihiskaja,fiziskaja joma

(" sagatavo$ana
\ skolai

3.att€ls Bérna vertéSanas modelis sagatavoSana skolai
Figure 3.Child's valuation model in preparation for school
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Pirmsskolas vecums ir vissensitivakais periods apkart€jas pasaules
1zzinasana, informacijas apkoposSana, analiz€ un pieredzes uzkraSana, izmantojot
redzes uztveri, kas sava attistiba ciesi saistita ar kognitivas attistibas procesiem.
Bérna izzinasanas darbibas pamata ir apkartéjas pasaules iepaziSana, kas balstas
uz redzes uztveri, jo aptuveni 80% informacijas cilveks sanem un uztver ar
redzes analizatoru palidzibu. Péc Z. PiaZ¢ attistibas teorijas nostadném individa
attistiba notiek 4 posmos: sensori motorais, pirms darbibas, konkrétas darbibas
un formalas darbibas periodi (Piaze,1994). Agrinaja pirmsskolas vecuma sensori
motoraja perioda notiek tadu redzes uztveres iemanu attistiba, ka objekta
fiksacija un fokusésana (Fernald; Fernald, 2010). Vecakaja pirmsskolas vecuma
perioda, kad notiek akfivs sagatavosanas skolai process, Z. Piazé raksturo, ka
pirms darbibas periodu, kura primarais ir redzetais, nevis likumsakaribu
apzinaSanos vai logiskas domasanas secinajumi (Piazg,1994). Kognitivo sp&ju
attistiba ir nepartraukti saistita ar redzes uztveri, kas veido pamatus mijsakaribu
sapratnei domasanas, logisko secindgjumu veidoSana un veicinaSana
(Farroni;Menon, 2008).

SagatavoSanas skolai veért€Sanas procesam berniem ar specialam
vajadzibam, lai nodroSinatu pirmsskolas un sakumskolas p&ctecibu, jabiit daudz
plasakam, ieverojot dazadus faktorus, kas tiesi ietekmé bérna sagatavoSanu un
pareju uz macibam skola. Viens no kvalitativas un daudzpus€jas vert€Sanas
nosactjumiem un dazadu specialistu, pedagogu viedoklis, kas saistits ar
noteiktam prasmém katra no attistibas jomam. Piemé&ram, socialas jomas
komunikativas un sadarbibas prasmes ir tieSi atkarigas no bérna rakstura,
temperamenta, socialas vides, bet bérniem ar redzes trauc€jumiem, vadoSie
faktori ir bérna redze un tas ietekme uz attisttbas jomam. Redzes funkcijas
iespejas, kas dot vinam iesp€ju izzinat apkart€jo pasauli, socialo vidi un rada
motivaciju aktivi iesaistities sabiedriskaja dzive, jo atkarigas no redzes
trauc€juma pakapes, kas iespaido bérna psihologisko passajiitu, ietekm& bérna
uzvedibu, saskarsmes veidu un komunikacijas motivaciju.

Katru no attistibas jomam dazada meéra ietekmé redzes funkciju attistiba,
Jjo redzes uztvere ir viena no svarigakajiem percepcijas veidiem, kam ir licla
informativa un darbibas nozime. Redzes uztvere kontrol€ orient€Sanos apkartné,
kermena pozas regulaciju, lidzsvaru, ka art uzvedibu (Coanyesa, 2000). Bérna ar
redzes traucgjumiem radoSo sp&ju attistibu ietekme acs un roku kustibu
koordinacija, redzes uztveres un redzes atminas mijsakariba, kas nozimigi
ietekmeé uzdevumu izpildi, un, ja bernam ir gandarijums par kvalitativi izpilditu
radoSo darbu, tas nozimé, ka saglabasies motivacija ari turpmakai darbibai.
Redzes funkcijas un citu psihiskas izzinaSanas jomu starpfunkcionalas saiknes ir
svarigs nosacijums, lai nodroS$inatu maciSanas procesa efektivitati.

Analizgjot psihiskas attistibas jomu, nepiecieSams atziméet, ka redzes
traucjumu sekas ir pamanamas runas attistiba, kas izpauzas vardu krajuma
apjoma, stastijjuma veidoSana, aprakstoSa stastijjuma veidoSana, ka ari lasiSanas
iemanu veidoSana. Bérniem ar redzes traucgjumiem ir apgriitinata orientéSanas
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spéja gan makro, gan mikro vidé, gan ar1 plakné, ka ari apgritinatas
salidzinaSana péc lieluma, garuma, biezuma, kas tieSi ietekmé& psihiskas
attistibas jomas matematisko priekSstatu veidoSanos. Analiz&jot psihologisko,
pedagogisko zinatnisko literatiiru, var secinat, ka, beidzot pirmsskolas izglitibas
iestadi, bernu ar redzes trauc€jumiem prasmju un iemanu vertéSana jaiesaistas
visiem pedagogiska procesa dalibniekiem, lai nodrosinatu $o b&rnu péctecigu
pareju uz skolu, kas atbilst Bronfenbrennera ekosist€mas pieejas nostadném
(Craig&Baucum, 2002). lesaistot visus pirmskolas pedagogiskos darbiniekus, ka
ari medicinas personala specialistus, izveidojas jauns, pielagots bérnu
vajadzibam, prasm&m un iemanam vertéSanas modelis (skat.4.attelu)

-

/.’" -\.-"-\._ \-\
/ pirmsskolas
| izghtibas _.
L \  skolotajs ) L —
P -\ Vi z/z’ '\.\\
’/ \1____ J_,_x"} / pirmsskolas
o '_F [ izglitibas '
| vecaki ! l } E"g i
\ N porta
~7 T skolotajs /
\ / \/ A /\ A
bérna e
| prasmes un '
T iemanas o
- N - N
f-”f pirmsskolas /\ J \ / N
|I lzig:_?aas \I arsts '
\. skolotajs / speciatais \
vajredzigo ™. /
T — . un M
| neredzigo

pirmsskolas /

&52 glitibas /

4.attéls. Bérna ar redzes traucéjumiem prasmju un iemanu vértéSanas modelis
pirmsskolas izglitibas nobeiguma
Figure 4.Valuation model of children with visual impairments skills and abilities in
conclusion of pre-school education

Daugavpils pilsétas 9.speciala pirmsskolas izglitibas iestade, kur macas
bérni ar redzes trauc€jumiem, tika veikta vecaku aptauja 2011./2012. macibu
gada, kura piedalijas 56 Daugavpils pils€tas 9.specialas pirmsskolas izglitibas
iestades vecaki, un 2012./2013. macibu gada, kura piedalijas 57 §is iestades
vecaki.
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70

60

50 M bérnu skaits iestadé

40

M absolventu skaits

30 speciala pamatizglitibas

programma
20

B pamatizglitibas programma

10

2011./2012.m.g. 2012./2013.m.g.

5.attéls Bernu ar redzes traucejumiem pareja macibam skola
Figure 5.Children with visual impairments transition studies at school

P&c §is aptaujas datiem var secinat, ka bérniem ar redzes traucg€jumiem,
kuri pirmsskolas vecuma apmekleé specialo izglitibas iestadi ar redzes
traucgjumiem, vecaki nakamaja pakapé izvelas vispargjo pamatizglitibas
programmu (skat.5.attelu).

Organizgjot sagatavoSanas skolai procesu mijiedarbiba ar redzes funkciju
korekcijas uzdevumiem, parzinot b€rna attistibas Tpatnibas, macibu satura
pielagoSanas sistému vina vajadzibam un prasmém, veicot kompetencu, prasmju
un attiecksmju veidoSanu, attistibu un veértéSanu, ieveérojot visu ietekmé&josSo
faktoru mijiedarbibu: gan ar€jo, gan ieks€jo — ir iesp&jams nodroSinat
pirmsskolas un sakumskolas péctecibu parejas posma.

Secinajumi

Lai nodros$inat pirmsskolas un sakumskolu péctecibu, bérnu ar redzes
trauc€jumiem sagatavoSana skolai un parejas procesa konteksta:

1. nepiecieSams paredz€t prasmes, atticksmes un kompetences visu
personibas (kognitivas jomas, emocionalitates, gribas, vajadzibas, intereSu
u.c.) jomu attistibai vajredzigiem un neredzigiem bérniem ar dazadiem
redzes trauc€jumiem;

2. veikt individualo pieeju bérnu ar redzes trauc€jumiem prasmju un iemanu
vertesana, ieverojot psihofiziologiskas bérna Tpatnibas pirmsskolas
izglitibas nobeiguma,;
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3. sagatavoSanas skolai procesa, ka arl vértéSanas procesa iesaistit visus
pedagogiskas korekcijas programmas Tstenotajus sadarbiba ar vecakiem,
lai nodrosinat visu ietekméjoSo: ieks€jo un ar&jo vides faktoru ievérosanu;

4. apvienot pirmsskolas un sakumskolas pamatnostadnes attieciba uz bérnu
prasmém, atticksmém un kompetencém beidzot pirmsskolas izglitibu un
uzsakot pamatizglitibas apguvi.

Summary

Compulsory preparation to school is one of the priority tasks of the future generation
education. One of the target groups with appropriate special education is children with visual
impairments. Unfortunately, statistics show that number of children with visual impairment in
pre-school and school education levels growing. Children's preparation for school is a
complicated process, which influenced by many factors. After preschool education occurs a
child's skills, attitudes and competencies evaluation in social, physical and psychic field. In
order to provide continuity of pre-school and primary school training programs learning
aspect, it is necessary lay down the skills, abilities and competences for children with visual
impairments. Pre-primary and primary succession depends on equal approach to the
guidelines of the child in physical, social and psychic development. Parents’ survey data show
that 98% of children who have adapted to the special pre-school program - choose general
school program. To ensure that children with visual impairment inclusion in general
education school, teachers must be knowledge of the impact of visual impairment on the
child's development regularities and training opportunities.

Preschool and school education collaboration ensures continuity of education stage.

Literaturas saraksts

References
1. Aizkalne, V. (2010). Biezak sastopamas acu problémas bérniem. Acu Mirklis,4, 3-4.
2. Bethere, D. (2013). Parejas posms pirmskola- pamatskola. Riga, RaKa, 262 Ipp.

3. Craig, G. J. &Baucum, D. (2002). Human Development. Upper Saddle River, NJ:
Prentice Hall, 736 p.

4. Farroni, T., Menon, E. (2008). Visual perception and early brain development. In:
Tremblay RE, Barr RG, Peters RDeV, Boivin M, eds. Encyclopedia on Early Childhood
Development. Montreal, Quebec: Centre of Excellence for Early Childhood
Development: Pieejams: www.child-encyclopedia.com/documents/Farroni-
MenonANGxp.pdf. Skatits20.10.2014.

5. Fernald, L.D. (2010). Introduction to Psychology. Fifth Ed. Wm.C.Brown Publishers,
Dubuque, lowa, USA. 69-73.

6. Griebel, W., Niesel R.(2009). A development psychology perspective in Germany: Co —
construction of transitions between family and education system by child, parents and
pedagogues. Early Years, 29(1), 1-10

7. Latvijas Republika. Izglitibas likums (1998). Pieejams: http://www.likumi.lv/doc.
php?id=50759 Skatits 02.01.2014.

8. LatvijasRepublika. Noteikumi par valsts pirmsskolas izglitibas vadlinijam Ministru
kabineta noteikumi Nr.533, Riga 2012.gada 31 alja Pieejams:
http://likumi.lv/doc.php?id=250854 Skatits22.10.2014.

23


http://www.child-encyclopedia.com/documents/Farroni-MenonANGxp.pdf
http://www.child-encyclopedia.com/documents/Farroni-MenonANGxp.pdf
http://likumi.lv/doc.php?id=250854

10.

11.

12.

13.

14.
15.

16.

The collection of scientific papers 2014, ISSN 1691-5895

Latvijas Republika. Visparéjas izglitibas likums. Grozijumi Vispargjas izglitibas likuma
Pieejams: http://www.likumi.lv/doc.php?id=233299 Skatits22.10.2014.

Liegeniece, D. (2013). Kopveseluma piceja 5-12 gadus vecu bérnu uzvedibas izpratnei
sociala vide. Sabiedriba, integracija, izglitiba. Starptautiskas zindtniskas konferences
materiali 2013.gada 24-25.maijs, 37-47.

Henuckuna, B. 3.(1996).Cosepuiencmeosarnue nagvlko opueHmuposKu 6 npocmpancmee
VUAWUXCS CIMAapuux Kiacco8 O0s CAenviXx u caabosudswux Oemeti. Memoouueckue
pexomernoayuu 'Y da

Henunckuna, B. 3.(1997).Cooeporcanue pabomei socnumamenst ¢ y4auumucs Ha4aibHblx
Kaaccos wkon demell ¢ Hapyuienuem 3penus / Tlpimma,22.

[Tnaxe, XK. (1994). Uzopanuvie ncuxonoeuuweckue mpyosi. MockBa: MexmayHapoIHas
MearorudecKas aKaaeMus

Counnrena, JI. K. (2000). Tugnoncuxonocus oememsa,llonurpad cepsuc, 250-252
Comnuesa, JI.W. (1997). Mozaenu MHTErpUPOBAHHOTO OOYYEHHSI ETEH C HAPYIICHUSIMHU
3penus. [egpexmonoeus,6,8-9.

Xpycranes C.A. (1990). Paboma ¢ auyamu co cnusxcennoi adanmayuei. BOC.

24



The collection of scientific papers 2014, ISSN 1691-5895

LATGALES IEDZIVOTAJU APMIERINATIBA AR DARBU
LAIMES IZJUTAS KONTEKSTA
INHABITANTS OF LATGALE WORK SATISFACTION IN THE
CONTEXT OF FEELINGS OF HAPPINESS

Eriks KALVANS
Rézeknes Augstskola
e-pasts: yello@inbox.lv

Abstract. The aim of this research paper is to explore the inhabitants of Latgale work
satisfaction and and its impact on their happiness. Scientific relevance and novelty of this
paper associated with the detailed research of work satisfaction of inhabitants of Latgale.
Besides, is determined the impact of this work satisfaction on inhabitants happiness. It should
be noted that similar researches in this region weren't made earlier. Research actuality in
Latgale region justifies the low socio-economic development level. The study results showed
that the inhabitants of Latgale is characterized by low job satisfaction. It was determined that
low work satisfaction is negatively affecting their happiness.

Keywords: happiness, job satisfaction, perceptions of the ideal work, representations of the
real work.

levads

Laimes un psihologiskas labklajibas probléma ir viena no
fundamentalajam psihologijas probléemam, tad€] interese par to saglabajas visa
psihologijas zinatnes vésturé. Laime ir viena no svarigakajam cilveéku
pamatvertibam. Tieksme pec laimes ir raksturiga katram cilvékam un veido
neatnemamu cilvéka iedabas dalu (Argyle, 2001).

Publicetaja ,,Pasaules laimes reitinga” (World Happiness Report) Latvija
ilenem 106. vietu 156 valstu konkurence, tadéjadi biidama ne tikai viena no
nelaimigakajam valstim Eiropa, bet kopuma ieklastot loti nelaimigu valstu
grupa.

Par vienu no laimes izjutu un psihologisko labklajibu noteicoSajiem
faktoriem tiek atzits darbs (Argyle, & Martin, 1991; Argyle, 2001; Diener,
Harter, & Arora, 2010). Lidz ar to aktuals jautajums, Kur§ péc autora domam
prasa empirisku pabaudi, ir Latgales (ka sociali ekonomiskas attistibas zina
nelabveligaka Latvijas regiona) iedzivotaju apmierinatiba ar darbu un tas
ietekme uz vinu laimes 1zjitu.

Problemas teorétiskais pamatojums

Si raksta ietvaros laimes izjita tiek traktSta saskana ar pozitivas
psihologijas koncepciju ka apmierinatiba ar dzivi un pozitivo emociju parsvars
par negativajam emocijam (Diener, 1984).

Veikta pétijuma konteksta biitiska nozime ir laimes izjiitas petnieku F.
Endrjiisa un S. Vaitija koncepcijai, saskana ar kuru cilvéks ir apmierinats tad,
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kad nav biitiskas diferences starp esosSo lietu kartibu dzivé un prieksstatu par
idealo lietu kartibu, vai cilvéka prieks$statu par to, ko vins ir pelnijis (Andrews, &
Withey, 1976). Autora veiktaja empiriskaja pétijuma tika noteikta Latgales
iedzivotaju apmierinatiba ar esoSo darbu un vinu priekSstati par idealo darbu.

Tadgjadi faktors, kas tiek saistits ar vienu no laimes aspektiem —
apmierinatibu ar dzivi, ir darbs, kas ietekm@ gan individu psihisko, gan fizisko
veselibu. Longitiidos  pétfjumos, ka atzimé M. Argails (Argyle, 2001),
hipotétiska saikne starp nodarbinatibu wun apmierinatibu ar dzivi ir
apstiprinajusies (apmierinatiba ar darbu un apmierinatiba ar dzivi korele 0,44
robezas). Turklat apmierinatiba ar darbu Eiropa veiktajos pétijumos apliecina
korelaciju ar veicama darba saturu un darba attiecibu kvalitati (Pinquart,
Sorensen, 2000).

Vispargja labklajiba un apmierinatiba ar darbu saistas ari ar profesijas
statusu, kas sevi ietver virkni komponentu, ka atalgojums, darba apstakli un
prasmju pielietojuma iespé&jas. Tika noteikts, ka darba esamiba un ta saturs ipasi
svarigs laimes izjutas sasniegSana ir:

- virieSiem;

- gados vecakiem darbiniekiem;

- darbiniekiem ar augstaku ienakumu un izglitibas limeni;

- cilvékiem, kuri strada sava laba (Argyle, 2001).

Savukart bezdarbs tiek atzits par vienu no galvenajiem nelaimes izjiitas
avotiem musdienu pasauleé. Tas var bit cé€lonis depresijai, paSnavibam,
pasliktina veselibu, rada apatiju un zemu pasvertejumu (Clark, Oswald, 1994).

Par vienu no faktoriem, kas tiesi saistiti ar personibas profesionalo jomu un
laimes izjiitu, tiek atziti materialie ienakumi (Diener, Seligman, 2004). Tomér §1
faktora ietekme uz laimes izjiitu nav identiska valstis ar dazadu sociali
ekonomisko labklajibas Itmeni — noteikts, ka bagatajas valstis ienakumiem nav
biitiskas ietekmes uz laimes izjitu (faktoru korelacija 0,25 robezas), turpreti
nabadzigajas valstis (pie kuram pieskaitama Latvija, un, it paSi, Latgales
regions) tika konstatéta butiska ienakumu ietekme uz laimes izjutu (faktoru
korelacija 0,59 - 0,62) (Diener, Biswas - Diener, 2002). Sada biitiska ienakumu
ietekme uz laimes izjutu tiek izskaidrota div€jadi: nabadzigajas valstis materialie
lidzekli tiek galvenokart izlietoti cilveku eksistencialo vajadzibu (partika,
komunalie maksajumi) apmierinaSanai, turklat simboliskaja Itmeni ienakumi
parstav socialo statusu, individa vietu socialaja hierarhija. Turklat pats naudas
téréSanas process sniedz cilvekam slaicigu baudas stavokli (Hagerty, 2000).

Art N. Bredberna pétijumi liecina, ka ienakumu Ilimenis ietekmé ar1
psihisko veselibu, kas ir viens no laimes fenomena aspektiem, ta tika konstatgts,
ka depresijas epizodes daudz retak rodas cilvékiem ar augstiem ienakumiem
neka cilvékiem, kuru ienakumi ir zemi (Bradburn, 1969).

Tika konstatétas noteiktas dzimumu atSkiribas ienakumu ietekmes uz
laimes izjilitu joma - laimes izjiitas konteksta ienakumi biitiskaki ir virieSiem, bet
sievietem - izglitiba (Argyle, 2003).
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Pétnieks P. Vars definé $adus ar darbu saistitus faktorus faktori, kuri
ietekme laimes 1zjiitu:

- darba prasibas;

- darba apstakli un 1patnibas;

- darba vides stabilitate un noteiktiba;

- komunikacijas iesp€jas ar citiem darbiniekiem;

- darbibu un uzdevumu daudzveidiba;

- atalgojums;

- lespéja vadit un kontrolet darba procesu;

- iemanu un prasmju izmantosana (Warr, 2007).

G. Kandzi un B. Copra, pétot darba ietekmi uz laimi un psihologisko
labklajibu, noteica, ka darba alga vaji ictemé min&tos fenomenus, bet daudz
bitiskaka ietekme tiek noverota veicama darba saturam un darba attiecibu
kvalitatei. Zinamu ietekmi uz psihologisko labklajibu darba atstaj ari profesijas
statuss. P&tnieki noteica, ka psihologisko labklajibu darba paaugstina tadi faktori
ka darbinieku iesp&ja atklati parrunat sarezgijumus darba, pozitiva organizacijas
kultiira un pamatvertibas, optimals darba un atpiitas balanss, darbinieku morale
un lojalitate (Kanji, Chopra, 2009).

Pétijuma dizains

Empirisko datu ieguvei tika izmantotas Sadas petijuma metodes:

1. M. Argaila , Oksfordas laimes aptauja” (Hills, Argyle, 2002), adapteta
(Kalvans, Ignatjeva, 2011);

2. Metodika ,,Gimene, Darbs, Valsts” (Kalvans, Ignatjeva, 2011);

3. ,.,Sociali demografiskas stratifikacijas anketa” (Kalvans, 2011).

Pétijuma piedalijas respondenti (n=450) no Balvu, Ludzas, R&zeknes,
Preilu, Daugavpils un Kraslavas novada.

Empiriska pétijuma baze: valsts izglitibas iestades, Latgales regiona valsts
iestades un privatie uznémumi.

Petamas izlases stratifikacija tika veikta péc Sadiem sociali
demografiskajiem parametriem: dzimums, vecums, gimenes stavoklis, izglitiba,
dzives vieta, nodarboSanas, materiala nodroSinatiba, religiska un sociala
aktivitate

Pétijuma rezultati

Pétljuma pirmaja etapa ar M. Argaila ,,Oksfordas laimes aptaujas”
palidzibu tika iegtti dati par visu pétamo izlasi, kas atspoguloja tas respondentu
laimes izjitas struktiru. Tika noteikts, ka Latgales iedzivotaju laimes izjiitas
struktiiru raksturo faktori: ,,Apmierinatiba ar dzivi kopuma”, ,,Pozitivu emociju
esamiba”. ,,Pozitivs dzives novertéjums laika perspektiva.”
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Nakamaja etapa empirisko datu divpakapju klasteranalizes rezultata tika
iegiitas divas respondentu grupas atkariba no pozitivo emociju esamibas —
,Laimigs” un ,,Nelaimigs” (skat. 1. attelu).

1.tabula ilustrétas min€to grupu laimes izjtitu raksturojoso faktoru vid€jas
vertibas un standartnovirzes raditaji.

1.tabula
Grupu ,,Laimigs” un ,,Nelaimigs” aprakstosas statistikas dati
Descriptive statistics of group ,,Happy” and ,,Unhappy”
HLI strukt.uras Grupas N Mean S.t d'. Minimum | Maximum
faktori Deviation

Apmierinatiba| Laimigs [281 0,14 0,862 -2,11 2,46
ar dzivi Nelaimigs [169 0,38 1,229 2,56 2,82
kopuma
Pozitivu Laimigs [|281 0,45 0,638 -1,30 2,50
emociu Nelaimigs |169 _1,24 0,698 2,85 0,01
esamiba
Pozitivs dzives | Laimigs |281 0,06 1,029 -3,48 2,88
novertejums
laika Nelaimigs (169 -0,18 0,894 -2,48 1,94
perspektiva

Iesp&jams konstatét, ka, neskatoties uz respondentu skaita parsvaru, kuri
klasificeti ka laimigi (281 respondents), 169 (37,5% no pétamas izlases)
respondentus iesp&jams klasificet ka nelaimigus. Tadejadi zems laimes izjttas
Itmenis ir aktuala Latgales regiona probléma.

Nakamaja pétijuma etapa tika analizéta Latgales iedzivotaju apmierinatiba
ar darbu un tas ietekme uz vinu laimes izjiitu. Analizei tika izmantoti dati, kas
iegiiti ar metodikas ,,Gimene, Darbs, Valsts” palidzibu, kura tika izveidota péc
semantiska diferenciala principa. Sis metodikas faktora ,Darbs” saturs
atspogulots 2. tabula.

Noteiktas Krombaha Alfa koeficienta veértibas péc faktora ,,Darbs”
legitajam skalam vari€ robezas no 0,615 Iidz 0,681, kas liecina par pietieckamu
atseviSku indikatoru saskanotibas Ilimeni attiecigajas skalas un rezultatu
ticamibu.

Tadejadi Latgales iedzivotaju apmierinatibu ar darbu atspogulo tadi
iedzivotaju profesionalas jomas aspekti ka: ieinteresétiba darba veikSana,
objektivie darba parametri un subjektivie darba parametri (skat. 1.att€lu un
3. tabulu).
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2.tabula
Faktora ,,Darbs” skalu struktiira
Dial structure of the factor ,,Work”
Skalas Saturs Crombach’s
Alpha
Ieinteresétiba darba Neinteresants — interesants
veik§ana Nerada apmierindjumu — rada apmierinajumu 0,665(1)
Nav saistits ar dzives aicinajumu — ir saistits ar dzives | 0,615(R)
aicinajumu
Nav perspektivs — perspektivs
Objektivo darba Nekvalificets — kvalificéts
parametru vertéjums Nav bistams — bistams 0,681(I)
Veselibai labveligs — kaitigs veselibai 0,620(R)
Zemu atalgots — augsti atalgots
Norméts darba laiks — nenorméts darba laiks
Subjektivo darba Vienkar$s — sarezgits
parametru vertéjums Nav rados$s — radoss 0,671(I)
Nav prestizs — prestiZs 0,617(R)
Nav atbildigs — atbildigs
Brivpratigs — piespiedu

l1.att€la 1ilustréts faktora ,,Darbs” struktiiras skalu idealas nozimibas
(lietotais apzimgjums ,I”) un reala stavokla (lietotais apzim&ums ,,R”)
vertéjums respondentu grupas ,,L.aimigs” un ,,Nelaimigs”.

3,004

HH

2,00

HH

1,007

| 4
HH

—

|
Laimigs

|
Nelaimigs

leinteres&tiba darba
veikiand (T)

I g Objekiivo darba
parametin vErtEums (1)

Subjeldivo darba
I parametin vErtEuwms (1)

leinteres&tiba darba
veikiand (F)
Objektivo darba

O parametiy vErEumS

Aubjeldtvo darba
u parametiy vErtEums

l.att. Laimigo un nelaimigo Latgales iedzivotaju apmierinatiba ar darbu
Figure 1. Satisfaction with the work of happy and unhappy inhabitants of Latgale

Stjidenta (t-test) kritérija noteikSanas rezultata konstat€tas statistiski
nozimigas atSkiribas péc skalu ,Ieinteresétiba darba veikSana” (F=6,676,
p<0,05) un ,,Objektivo darba parametru veértgjums” (F=7271, p<0,05) reala

stavokla vert&juma.
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realaja respondentu dzivé ir zemaks neka grupa ,,Laimigs”. Turklat iesp&jams
konstatet, ka grupas ,,Nelaimigs” parstavjiem raksturigs nedaudz augstaks darba
idealais t€ls, bet zemaki realie sasniegumi profesionalaja joma. Jaatzime, ka
Latgales iedzivotajiem, kuri attiecinati uz grupu ,,Laimigs”, skalu ,,Objektivo
darba parametru vertejums” un ,,Subjektivo darba parametru vertejums” videjas
vertibas nav augstas. Sis fakts var atspogulot Latgales regiona specifiku, kurai
raksturigs Saurs piedavajums darba tirgti un darba apstaklos.

3.tabula veikta faktora ,,.Darbs” reala stavokla psihologiska interpretacija
respondentu grupas ,,Laimigs” un ,,Nelaimigs”.

3.tabula

Faktora ,,Darbs” psihologiska interpretacija respondentu grupas ,,L.aimigs” un
»Nelaimigs” péc reala stavokla noveértéjuma
Psychological interpretation of factor ,,Work” of the respondents’ groups ,,Happy” and
»Unhappy” by the assessment of the real situation

Faktora ,,Darbs” Respondentu grupas ,,Laimigs” Respondentu grupas
skalas psihologiskais raksturojums saskana »Nelaimigs” psihologiskais
ar faktoru ,,Darbs” raksturojums saskana ar
faktoru ,,Darbs”
Ieinteresétiba Merena ieinteresétiba darba, darbs | Vaji izteikta ieinteresétiba
darba veikSana kopuma rada apmierindjumu, dalgji | darba veikSana, darbs nedaudz
saistits ar dzives aicinajumu, dalgji | rada  apmierinajumu, vaji
perspektivs saistits ar dzives aicinajumu,
vaji izteikta darba perspektivas
apzina
Objektivo darba Nenorméts darba laiks, dalgji bistams, | Nenorméts darba laiks,
parametru dalgji labveligs veselibai, vidgji atalgots | bistams, nedaudz  kaitigs
vertéjums veselibai, zemu atalgots
Subjektivo darba | Vidgji sarezgits, vairak rado$s, vidgji | Vidgji sarezgits, nav radoss,
parametru prestizs,  vidgji  atbildigs, dalgji | nav prestizs, vid&ji atbildigs,
vertéjums brivpratigs dalgji brivpratigs

legiito datu matematiska apstrade un saturiska interpretacija parada, ka
Latgales iedzivotaju kop€ja apmierinatiba ar darbu ir zema, turklat minétais
fakts raksturo gan laimigos, gan nelaimigos Latgales iedzivotajus. Tadgjadi
iesp&jams secinat, ka zema apmierinatiba ar darbu ir faktors, kas pazemina
Latgales iedzivotaju laimes izjiitu.

Turklat saskana ar problémas teorétiskaja pamatojuma minétajam F.
Endrjisa un S.Vaitijja atzipdm neapmierinatibu un nelaimiguma izjiitu rada
biitiska neatbilstiba starp esoSo un idealu (Andrews, & Withey, 1976). EsoSaja
peétijuma tika konstat€ta biitiska neatbilstiba starp Latgales iedzivotaju darba
idealtelu un vinu reala darba raksturojumu.
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Secinajumi

e Zems laimes izjitas Iimenis ir aktuala Latgales regiona probléma;

e Gan laimigajiem, gan nelaimigajiem Latgales iedzivotajiem piemit zema
apmierinatiba ar faktora ,Darbs” realo kvalitati — Sis fakts atspogulo
Latgales regiona darba tirgus objektivas problémas;

e Grupas ,Nelaimigs” respondentiem ir augstaks darba idealais tels, bet
zemaki realie sasniegumi profesionalaja joma neka grupas ,,Laimigs”
respondentiem;

e Grupas ,,Laimigs” respondentiem piemit nedaudz augstaks darba subjektivo
parametru verte¢jums peéc realas situacijas neka grupas ,,Nelaimigs”
respondentiem;

e Laimigajiem Latgales iedzivotajiem ir raksturiga augstaka apmierinatiba ar
darba objektivajiem parametriem un ieinteresétiba darba veikSana neka
nelaimigajiem Latgales iedzivotajiem;

e Zemais iedzivotaju apmierinatibas limenis ar darba realo kvalitati vert€jams
ka faktors, kas negativi ietekmé Latgales iedzivotaju laimes 1zjiitu.

Summary

The aim of this article is to present the Latgale population work satisfaction and its impact on
their happiness.

The key concepts of this article are "job satisfaction”, "happiness”, "the ideal work", "the real
work". The article is based on positive psychology findings about the phenomenon of
happiness and its socio-demographic determinants.

The novelty and scientific significance of this research associated with the detailed study of
work satisfaction and its impact on Latgale population happiness. It should be noted, that
analogous studies in the Latgale region so far had not been carried out.

Participated in the survey respondents (n=450) of the Balvi, Ludza, Rezekne, Preili,
Daugavpils and Kraslava region.

The empirical research base: the state educational institution, regional public authorities of
Latgale and private businesses.

The studied sample stratification was performed according to the following socio -
demographic characteristics: sex, age, marital status, education, place of residence,
occupation, material security, religious and social activity.

Were used in the following research methods: M. Argyle’s ,,Oxford Happiness
Questionnaire” (Hills, Argyle, 2002), methodology ,Family, Work, State” (Kalvans,
Ignatjeva, 2011), methodology ,,Socio-demographic stratification questionnaire” (Kalvans,
2011)

It should be noted that, in general Latgale inhabitants are characterized by low satisfaction
with the real situation of their professional life - this fact is characterized by both happy and
unhappy inhabitants.

Unhappy inhabitants of Latgale has a higher work ideal image, but lower real achievements
in the professional field than in the group of happy respondents.

Happy inhabitants of Latgale is characterised by a higher level of satisfaction with objective
parameters of work and higher interest in the work than unhappy inhabitants of Latgale.
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Possible to conclude that low work satisfaction has negative impact on Latgale population

happiness.
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BERNA ATTISTIBAS IESPEJAS PIRMSSKOLAS IZGLITIBAS
PEDAGOGISKAJA PROCESA
CHILD DEVELOPMENT OPPORTUNITIES IN PRESCHOOL
PEDAGOGICAL EDUCATIONAL PROCESS

Anna LIDUMA
Rigas Pedagogijas un izglitibas vadibas akadémija
e-pasts: anna.liduma@rpiva.lv

Abstract. The article analyzes the preschool educational work. The preschool education
dynamics in 5 — 7 olds’ compulsory preparation opportunities for school in preschool
institutions and schools are compared. The opportunities of the holistic child development
facilitation at the preschool educational institutions and in the preschool classes at the
interests education institutions are characterized. An insight into development of the
preschool education content is provided. Responsibility for the child readiness for school by
teachers, parents and medical health staff is focused on. An insight into the preschool
pedagogical process at x primary school is provided. The necessity for balance in theory and
practice is pointed out for the accomplishment of mobile work at teachers’ further education
development at preschool. Conclusion is drawn that the adult support is significant in
promotion of the child development.

Keywords: pedagogical process content, preschooler’s development, preschool education
dynamics

levads
Introduction

Izglitibas un zinatnes ministrija izstradajusi un Ministru kabinets (MK)
2012. gada 31. jilija ar apstiprinajusi MK noteikumus Nr. 533 , Noteikumi par
valsts izglitibas vadlinijam” ar noltiku veicinat bérna vispusigu un harmonisku
attistibu, iev€rojot bérna psihisko procesu attistibas likumsakaribas un
vajadzibas, ka arT individualaja un sabiedriskaja dzivé nepiecieSamas zinasanas,
prasmes un attiecksmes, merktiecigi nodroSinot sagatavoSanos pamatizglitibas
apguvei. MK noteikumi stajas speka 2012. gada 17. augusta. Bérnu skaitu
pirmsskolas izglitibas grupa saskano ar MK noteiktajam higiénas prasibam, bet
bérnu skaitu specialaja pirmsskolas izglitibas grupa nosaka Ministru kabinets
(Noteikumi par Valsts pirmsskolas izglitibas vadlinijam, 2012).

Pirmsskolas pedagogiskais process Latvija tiek organizéts mérktiecigi.
Vispusiga attistiba tiek veicinata bérna personigi nozimiga darbiba. Skolotaja
pozicija ir svarigs nosacijums b€rna paradumu un paSregulacijas attiecksmes
veidoSana pret valsts likumos noteiktiem pienakumiem un tiesibam.

Skolotajs ar vardu un paraugu psihologiski sagatavo b&rnu darbibai un
veicina izpratni par uzdevuma personigo nozimibu, izmantojot vecuma
vajadzibam piemérotu saturu un darba formas.
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Pirmsskolénu attiecksmes veidojas un nostiprinas darbiba zinasanu
apguves, gribas piepiles un pardzivojuma rezultata. Kopiga darbiba ar vecakiem
un pedagogiem tiek nodro$inata paaudzu pécteciba un bagatinas bérnu socialas
(saskarsme un sadarbiba) prasmes. Attiecksme pret sevi pirmsskolénam veidojas,
apgiistot kermeni ar vingrinajumiem integrétas rotalnodarbibas. Bérns stiprina
gribu un veido atbildibas paradumu.

Teoréetiskajos avotos ir skaidrots, ka b&rna psihosocialo attistibu ietekmé
endogénie un eksogénie faktori (Puskarevs, 2001). Attistibas pamata ir
emocionala atsauciba. Pakapeniski nobriest galvas smadzenes, veidojas
psihiskas 1pasibas un notiek voluntaras (griba) izmainas, attistas bérna rupja un
smalka motorika, kustibu koordinacija.

Rotalas bérns apgiist daudzveidigas socialas lomas un uzvedibas normas.
Vinam nozimigs ir paveikta citvert€jums, uzslava, atziniba un atbalsts. Veidojas
empatija/ lidzpardzivojums, tieksme palidzét citam. Psihologa R. Nemova
(Hemos, 1994) skatijuma pirmsskoléniem rodas iek$€ja, motivEjosi personiga
psihologiska gataviba macibam.

Nozimigs bérna izzinas avots ir sociala vide, kura bérns iepazist
jédzienus, idejas, faktus, apgust prasmes un attiecksmes. Rotalnodarbibas attistot
vienas sp¢jas, tiek sekmeta art citu speju attistiba. Tadel, lai prognozetu beérna
attistibu, nepiecieSams ieverot L. Vigotska (Bwicomckuu, 1997:106) atzinas un
izprast, kadas darbibas berns var veikt patstavigi aktualaja attistibas zona, un
kadam darbibam nepiecieSams piecaugusa atbalsts proksimilaja attistibas zona.

Japiezimé, ka So atzinu par sarezgitaka satura izmantoSanas
nepiecieSamibu macibas bérna visu speju attistibas sekméSanai Latvija K.
Dekens aktualiz&ja 1919. gada.

Pedgjo 20 gadu laika, raksta autore, stradajot ar beérniem pirmsskola un
veicot zinatniskus pétijumus, praksé lieto veseluma pieeju pedagogiskaja
procesa. legtita informacija tiek aktualizéta Erasmus studentu (no Turcijas,
Portugales, Spanijas, Cehijas Republikas, Vacijas, Austrijas) audzinasanas
teorijas un metodikas lekcijas 2012.-2014. studiju gados, pedagogijas magistru
un talakizglitibas kursu lekcijas, CiCe (no 2002) un CiCea (no 2006), ISME (no
2002) un citu starptautisku organizaciju konferences pasaulg.

Pirmsskola ir svarigi ieverot, ka bérna attistiba noris darbiba, kuras
pamata ir vajadzibu apmierinaSana. Ta sakas ar informacijas uztveri,
verojumiem, prieksstatu veidoSanos, emocionalu pasaules izzinaSanu gimeng,
kas stimulé un veicina darbo3anos. So procesu ir svarigi atbalstit pirmsskola ar
zinatniski pamatotu rotalnodarbibu saturu un individualu pieeju bérna vispusigas
(fiziska, psihiska, sociala) attistibas sekmé&Sanai prakse. Tapéc bija svarigi izpétit
I[ZM normativos dokumentus par pedagogiska procesa dinamiku, kas
nodro$inatu bérnu iesp€jas veicinat savu pasattistibu pirmsskolas izglitibas
iestades.

Raksta meérkis: analiz€t bérnu attistibas iesp&jas pirmsskolas izglitiba.

P&tijuma priekSmets: pirmsskolas pedagogiskais process.
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Pétijuma metodes: teoretiskas: literatiiras analize un IZM dokumentu
analize, empiriskas: noveéroSana, parrunas.

Pirmsskolas izglitibas veidoSanas dinamika
Dynamics of Preschool education

Saskana ar Izglitibas likumu (4. pants) un Vispargjas izglitibas likumu
(20" pants) bérnu no piecu gadu vecuma sagatavoSana pamatizglitibas ieguvei
Latvija ir obligata kops 2002. gada 1. septembra, ar partraukumu (16.06.2009.
Iidz 31.12.2010.) ekonomiskas krizes sakuma veiktajiem grozijumiem Izglitibas
likuma. (Pirmsskolas izglitiba, 2012)

Pirmsskolas izglitibas programmu saskana ar Vispargjas izglitibas likumu
(20.pants) apgiist bérni no viena Iidz septinu gadu vecumam. Atkariba no bérna
veselibas stavokla un psihologiskas sagatavotibas pirmsskolas izglitibas
programmas apguves laiku var pagarinat par vienu gadu, nemot véra vecaku
velmi un gimenes arsta vai psihologa atzinumu, vai sakt skolas gaitas seSu gadu
vecuma.

Pirmsskolas izglitibas programmas saturs ir izstradats ta, lai veicinatu
bérnu sagatavoSanos skolai, aptverot individualitates veidoSanos, garigo
(zinaSanas), fizisko (kermena apguve) un socialo (saskarsmes un sadarbibas
prasmes) attistibu, iniciativas, zinatkares, patstavibas (pasapkalposanas un
uzvedibas prasmes) un radoSas darbibas attistibu, nostiprinatu veselibu,
psihologiski sagatavotu skolai (pozitiva atticksme pret macibam), ka arl
veicinatu valsts valodas apguvi. Pirmsskola pedagogiskais process (macibas un
audzinaSana) ir organizets ta, ka bérni macas rotalajoties. (Pirmsskolas izglitiba,
2012)

Pirmsskolas izglitibas iestadSs netiek rikoti iestajparbaudijumi (leteikumi
pasvaldibu saistoso noteikumu..., 2011).

Latvija pirmsskolas izglitibas saturu bérniem ir iesp&jams apgt: 1)
pirmsskolas izglitibas iestadés, 2) pirmsskolas grupas iestadés, kas Tsteno
pirmsskolas izglitibu, 3) intereSu izglitibas iestadeés, u.c., kas ir registrétas
Izglitibas iestazu registra un licenc&jusas pirmsskolas izglitibas programmas,
kuras realiz€Sanai ir nodroSinata attistibu veicinoSa rotalu materialtehniska baze.
(Pirmsskolas 1zglitiba, 2012)

Dala vecaku uzskata, ka bernam ir lietderigi pec beérnudarza pavadita rita
ccliena dienas otraja pusé gatavoties skolai papildus. Praksé tas tiek istenots
intereSu 1zgl1tiba 6-gadigu bérnu pirmsskolas grupas.

Tabulas un diagrammas tiks salidzinati dati par pirmsskolas vecuma bérnu
skaita un pedagogu skaita izmainam no 2009./2010. Iidz 2012./2013. macibu
gadam.
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1.tabula

SalidzinoSie raditaji pirmsskolas izglitiba. 2012./2013. m.g.
Comparison figures in preschool education. Ac.yr. 2012/2013 programmes

Skaits 2009./ 2010./ | 2011/ 2012./
2010. 2011. 2012, 2013.

1. Bérnu skaits pirmsskolas 83382 88226 90859 93293
izglitibas programmas kopa (+4 844) (+2434)

2. Bérnu skaits pirmsskolas 36083 38713 | 40483 42084
izglitibas grupas, kas isteno (+2 630) (+1601)
obligato pirmsskolas izglitibu
(bérni no piecu gadu vecuma)

3. Izglitibas iestazu skaits, kas 951 974 1005 1006
isteno pirmsskolas izglitibas (+23) (+31) (+1)
programmas

4. Pedagogu skaits pirmsskolas 10251 10714 | 11159 11552
izglitibas iestades un skolas. +| (+463)* (+445) > (+339)

+

Tabula redzama 1ZM datu dinamika no 2009./2010. macibu gada lidz
2012./2013. macibu gadam (Izglitthas un zinatnes Ministrijas publiskais
parskats, 2009./2010.-2012./12013. m.g.).

Japiezime, ka Latvija 2011./2012. macibu gada pirmsskolas izglitibas
grupas apmekleja 94% piecgadigo un 97% seSgadigo b&rnu no visiem attieciga
vecuma bérniem. 2012./2013. macibu gada gada obligata pirmsskolas vecuma
(5-6 gadi) ar vietam pirmsskolas izglitibas iestad€s tiek nodros§inati visi bérni.
Bérnu skaita izmainas apliikojamas 2. tabula.

2. tabula
Pirmsskolas izglitibas iestades 2012./2013.m.g. sakuma
Preschool education institutions at the beginning of ac.yr. 2012/2013

Macibu gads Elfgnltg g&zﬁg I:E;?,[Zsu t.sk. specialas
2012./2013.m.g. | 79384 4065 605 40
2011./2012.m.g. | 77795 3954 605 41
2010./2011.m.g. | 75979 3841 591 39
2009./2010.m.g. | 72111 3657 586 37

(Registri un statistika, 2009./2010.-2012./1013. m. g.)

2011.gada augusta, saskana ar likuma ,,Grozijumi Vispargjas izglitibas
likuma” (01.07.2011., stajas speka 03.08.2011.) 2l.pantu, jauniem
nosacfjumiem vietgjam pasvaldibam sava administrativaja teritorija janodroSina
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vienlidziga pieeja pirmsskolas izglitibas iestadém b&rniem no pusotra gada
vecuma.

Saskana ar IZM 2011. gada informaciju Latvija rinda uz vietam
pirmsskolas izglitibas iestade atradas 11,8 tiikstosi bérnu 1,5-4 gadu vecuma. Ta
ka Latvija iedzivotaji migré tuvak Rigai, rindas uz vietam pirmsskolas izglitibas
iestades ir izveidojusas Riga (4343 bérni) un Pierigas paSvaldibas (4195 bérni),
bet citas Republikas pilsétas (1149 bérni). (Parskats par bérnu stavokli Latvija
2011. gada, Riga, LR Labklajibas Ministrija, 2013, 28.-30. Ipp.)

Atbilstosi Saeima 2012. gada 15. novembrT apstiprinatajam likumam ,,Par
valsts budzetu 2013. gadam” tika Tstenots valsts atbalsts pasvaldibu pirmsskolas
izglitibas iestazu rindu likvidéSanai no 2013. gada 1. septembra. Atbalstu lidz
100 Ls ménest sanéma privats pakalpojuma sniedzgjs par bérnu pieskatiSanu no
pusotra gada vecuma Iidz obligatai bérna sagatavoSanai pamatizglitibas ieguves
uzsakS$anai, kuri ir uznemti rinda un nesanem pakalpojumu pasvaldibas izglitibas
iestade. (Parskats par bérnu stavokli Latvija 2012. gada, Riga, LR Labklajibas
Ministrija, 2013, 56.-57. Ipp.)

Japiezimé, ka pedgjo divu gadu laika dzimstiba Latvija ir palielinajusies.
2013. gada registréti 20340 jaundzimuSie (par 443 bérnu vairak neka 2012.
gada, kad piedzima 19897 bérni). Centralas statistikas parvaldes (CSP) dati
liecina, ka 2014. gada pirmajos devinos ménesos registréti 16 320 jaundzimusie,
un tas ir par 719 bérniem vairak neka 2013. gada miné&taja perioda. (CSP: &1
gada pirmajos devinos ménesos pieaug dzimstiba, samazinas mirstiba, 2014).

Rigas domes (RD) Izglitibas, kultiiras un sporta departamenta informacija
liecina, ka Riga ar bérnudarzu 2014./2015. macibu gada nav apgadati 2935
bérni. (Rinda uz pasvaldibas bérnudarzu Riga gaida 2395 bérni, 2014)

Prasibas skolotaju izglitibai un darba iespéjas
Requirements for teacher education and work opportunities

Latvijas Republikas Izglitibas likums nosaka, ka b/d drikst stradat
skolotajas ar augstako pirmsskolas pedagogisko izglitibu. Tacu 2011. gada e-
videé tika izplatits uzskats, ka darbam ar pusotru gadu veciem berniem nav
nepiecieSama augstaka pirmsskolas pedagogiska izglitiba, jo Saja vecuma tas
vairak esot audzinasanas un pieskatiSanas process, tadeél augstako izglitibu
varétu prasit skolotajiem, kas strada ar trisgadigiem bérniem. Prakse rada, ka tas
ir tadel, ka pedagogisko skolu beigusie pirmspensijas vecuma pedagogi uzskata,
ka viniem ir laba vidgja pedagogiska izglitiba un pedagogiska darba pieredze,
tade] vinpiem nevajadzetu prasit augstako izglitibu, bet piemérot dazadus
talakizglitibas kursus (Liduma, 2013).

Izplatita informacija ir atbalsts personam, kas neuzskata zinasanas par
bernu attistibu par svarigam. Japiezimé, ka kaut gan IZM dokumentos ir prasiba
veidot zinatniski pamatotu saturu, sabiedriba tiek uzskatits, ka nav nepiecieSams
zinatniski pamatots darbs pirmsskola, tadel, vadot skolotaju talakizglitibas
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kursus, ir ieverojamas griitibas piesaistit skolotadju uzmanibu jaunakam
zinatniskam atzinam un aktualizet jau esosas.

Pedejos gados pirmsskolas b&rnu attistibas kvalificetai veikSanai aktuala
ir pirmsskolas skolotaju sagatavoSanas 2-gadiga programma, kas dod augstakas
izglitibas 1. [imeni, nodroSina iesp&ju stradat par skolotajam PII un sanemt tadu
paSu algu, ka bakalaura gradu ieguvusam skolotajam, gan par auklit€ém ar
daziem vai vienu bérnu. Par b&rnu attistibu atbildigas ir 2 skolotajas, vinam
palidz auklite.

Pirmsskolas pedagogu prakse stradat vairakas PII, lai nodroSinatu
gimenes budzetu, rada, ka nepiecieSams: 1) paaugstinat algu, lai piesaistitu
jaunus pedagogus darbam pirmsskolas iestade, 2) samazinat bérnu skaitu grupas,
lai var€tu 1stenot individualu pieeju. Atlauta slodze PII audzinatajam viena darba
vieta ir 30 seSdesmit miniiSu stundas ned€la. Pilsétas, ir iesp€ja stradat darba
apvienoSanas kartiba citd bérnudarza, bet laukos tadu iesp&u nav. (Liduma,
2013:241-242) Pedagogisko darbinieku dinamiku skatit 3. tabula (CSP datu

bazes)

3.tabula
Pedagogisko darbinieku skaits pamatdarba pirmsskolas izglitibas iestades
Number of Pedagogical staff members on permanent basis at Preschool
education institutions

Macibu gads Skolotaju
skaits
2012./2013.m.g. 9906
2011./2012.m.g. 9635
2010./2011.m.qg. 9386
2009./2010.m.qg. 9051

(Izglitibas un zindtnes ministrijas publiskie parskati, 2009-2013)

Atalgojums pasvaldibas un privatajos b&rnudarzos biitiski neatSkiras, bet
privatajos bérnudarzos var realizét individualu pieeju bérniem mazakas grupas.
Ar1 bérnu vecaki ir vairak ieintereséti bérnu sagatavotiba skolai.

Skolotaju kvalifikacijas pilnveides noliika 2009. gada septembri tika
nodibinata Latvijas Pirmsskolas miizikas izglitibas asociacija (LPMIA). 2011.
gada ta ir registréta ka macibu iestade picaugusajiem. LPMIA nodro$ina 1ZM
akceptetas talakizglitibas programmas pirmsskolas mizikas skolotaju
talakizglitibas un pirmsskolas skolotaju talakizglitibas kursiem (LPMIA Mdjas
lapa).

Katru gadu oktobra beigas vai novembri tiek organizétas konferences
skolotaju kompetences pilnveidei. Tajos tiek praktiz€tas referatu prezentacijas,
darbs grupas. lecieniti ir stenda referati, kuros tiek rikotas tematiskas
prezentacijas.
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Pirmsskolas grupu specifika
Specifics of Preschool classes

Darbs pirmsskola tiek organiz€ts konkréta vecuma un attistibas limena
grupam: 1) no 1,5 gada vecuma; 2) no 3 gadu vecuma; 3) jaukta vecuma; 4)
diennakts; 5) ar valodas trauc&jumiem (logop&diska); 6) bilingvalas; 7) b&rniem
ar stajas trauc€jumiem; 8) beérniem ar dzirdes trauc€jumiem; 9) b&€rniem ar
celiakijas diagnozi; 10) beérniem ar psihiskas attistibas aizturi; 11)
internatgrupas; 12) 3,5 stundu pirmsskolas izglitibas programmas apguve; 13)
grupa(s) b&rniem ar garigas attistibas trauc&jumiem; 14) ar redzes trauc€jumiem
(Tiflo). (Liduma, 201: 242)

Pirmsskolas izglitiba tiek Tistenots arl izglitibas veids — speciala
pirmsskolas izglittba b&rniem ar specialam vajadzibam. Latvija specialas
pirmsskolas izglitibas programmas T1steno specialas pirmsskolas izglitibas
lestades, vispargjas izglitibas iestades, kas 1steno specialas pirmsskolas izglitibas
programmas, dienas skolas un specialas skolas. SagatavoSana skolai bérniem ar
specialam vajadzibam nodroSina vieglu attistibas trauc€jumu un veselibas
problému savlaicigu konstaté€Sanu un noveérsanu (Liduma, 2013: 242)

Macibu satura izstrade
Development of education content

2010. gada 1. septembri stajas speéka Ministru kabineta 2009. gada 3.
augusta noteikumi Nr. 709 ,Noteikumi par valsts pirmsskolas izglitibas
vadlinijam”, kas noteica pirmsskolas izglitibas satura mérkus un uzdevumus,
pedagogiska procesa organizacijas principus, izglitibas apguves planotos
rezultatus un izglitibas ve€rt€Sanas pamatprincipus.

No 2010.gada 1. septembra lidz 2011. gada 30. maijam visa Latvija 22
1zglitibas 1estadés (12 pirmsskolas un 10 skolas) notika VISC pilotprojekta
pétijums "SeSgadigo izglitojamo macibu programmas ievieSanas aprobacija”. Ta
laika tika izméginata ,,Integréta macibu programma seSgadigiem b&rniem”,
izstradats metodiskais materials pedagogiem un macibu lidzekli, pedagogu
profesionalas pilnveides kursu programma. Tika uzsakts veidot metodiskos
ieteikumus b€rnu macibu sasniegumu vert€Sanai, lasit un rakstit prasmes
veidoSanai visos priekSmetos.

Pirmsskolas izglitibas satura pilnveides darba laika 2011. gada tika
sagatavoti 35 metodiskie materiali macibu satura istenoSanai pirmsskola un
sakumskola, taja skaita — pirmsskolas macibu programma (b&rniem lidz seSu
gadu vecumam), rokasgramata vecakiem, metodiskie ieteikumi lasit un rakstit
prasmes veidoSanai, vertéSanas veikSanai pirmsskola.

Nozimigs ir fakts, ka Ministrija sagatavoja un apstiprindja pirmsskolas
izglitibas paraugu grozijumus, lai pirmsskolas izglitibas iestades varétu uzsakt
aprob€tas integrétas macibu programmas istenoSanu. Ta 2011./2012. m. g.
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vairakas pirmsskolas izglitibas iestades uzsaka aprobétas integrétds macibu
programmas seSgadigajiem b&rniem 1stenoSanu. Pirmsskolas izglitibas
programmu 1stenoSana notiek saskana ar valsts pirmsskolas izglitibas
vadlinijam, kas nosaka pirmsskolas izglitibas: 1) satura mérkus un uzdevumus,
2) pedagogiska procesa organizacijas principus, 3) izglitibas apguves planotos
rezultatus un 4) izglitibas vertésanas pamatprincipus (IZM 2011. gada publiskais
parskats, 37.-39.1pp.).

Analizes rezultata tika konstatéts, ka integrétas macibu programmas saturs
seSgadniekiem parsvara atbilst bérna uztveres ipatnibam un sp&jam. No
programmas sasniedzamajos rezultatos paredz€tajam zinaSanam tika apgiiti
92,5%, bet 7,5% sagadaja griitibas, no prasmém tika apguti 80%, bet 20% netika
apglti, no attiecksmém tika apgiti 87,3%, bet 12,7% netika apgiiti. Tika
noskaidrots, ka satura apguvi ietekmé bérnu dzims$anas laiks (pavasaris vai
rudens), jo bérnu biologiskais vecums un individuala attistiba ne vienmér
savstarp€ji atbilst. Tika noverotas ari lielas bérnu individualas attistibas
atSkiribas, kuru d¢€] dala bérnu nav gatavi sakt macities skola no 6 gadu vecuma.
Tade] nav obligata prasiba skola sakt macibas no 7 gadiem, bet skolas gaitas
bérni var uzsakt gan 6 gadu, gan 7 gadu, gan 8 gadu vecuma. (Liduma, 2013,
243) (skat. 4. tabula)

4.tabula
Dati par bernu skolas vecumu
Data on School age children

Mac. gads | 2010./11. 2011./12,
Vecums Skaits Skaits
7 gadi 16891 16070
6 gadi 1053 983
8 gadi 2028 2057
Kopa 19972 19110

To nosaka Vispargjas izglitibas likuma 32.pants: ,,Pamatizglitibas ieguvi
sak taja kalendaraja gada, kura beérnam aprit septini gadi. Atkariba no veselibas
stavokla un psihologiskas sagatavotibas pamatizglitibas programmas apguvi var
pagarinat vai saisinat par vienu gadu saskapa ar vecaku v€lmém un gimenes
arsta vai psihologa atzinumu.” 2012./2013. macibu gada noradits, ka kop¢jais 1.
klases skolénu skaits ir 20168 skolénu. (Skolas gaitas septinu gadu vecuma
sakusi 84,5% bérnu, 2012)

Pec IZM datiem 2013./2014. m.g. 1. klasé saka macities 20730, bet
2014./2015. m.g. jau 22775 skoléni. (2014./2015.macibu gada aktualitates un
jaunumi izglitiba. 2014)

Balstoties uz VISC publiskotajiem metodiskajiem ieteikumiem seSgadigo
bérmu macibu programmas TstenoSanai, apraksto$as vert€Sanas veikSanai
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pirmsskola, lasitprasmes un rakstitprasmes veidoSanai un sakumskolas macibu
sasniegumu vert€Sanai, pamatskolas pirmsskolas izglitibas pedagogiskaja
procesa tiek veikts bérnu sasniegumu aprakstoSs vertejums.

Pedagogiska procesa raksturojums pirmsskolas izglitiba
Characteristics of pedagogical process at preschool education

Raksta autore pirmsskola strada péc 1ZM izstradatas un MK 2012. gada
bérnu prasmes un kvalitativi sagatavot b&rmus macibam skola. Vadlinijas
nosaka, kadai jabut bérnu socialajai, intelektualajai un fiziskajai sagatavotibai,
beidzot gatavoSanos macibam skola 7 gadu vecuma, ka ari paredz bérnu
pasizpausmes veicinasanu. Pirmsskolas vadlinijas uzskaititas pamatprasmes,
kuras b&rniem Iidz 6 gadu vecumam vélams apgiit. Tas ir: prasme sadarboties,
rundt, prasme klausities, stastit, ripéties par sevi, saklausit dazdadas skanas gan
dabd, gan runatos vardos. Lai bémi tiktu fiziski sagatavoti skolas gaitam,
svarigi apgiit prasmes orientéties telpd, skriet, solot, notureét lidzsvaru.

Tadejadi integréta pieeja bernu attistibai pirmsskola paredz, ka
rotalnodarbibu satura organize€Sana tiek ieverotas tris svarigas atzinas: bérnu
attistiba tiek sekméta individuala tempa; beérnu sagatavoSanas macibam skola
tiek Tstenota meérktiecigi, ieverojot pectecibas principu — no vienkarSaka uz
sarezgitako; pakapeniski notiek pareja no rotalnodarbibas uz macibu darbibu.
Tade] sakuma rotalnodarbiba tiek ieklauti 1s1, bet gada beigas jau nedaudz ilgaki
macibu darbibas elementi.

Lidz ar to Sada pieeja sekmé miisdienigu pirmsskolas vecuma bérnu
attistibu, pardomatu $1 procesa norisi un rezultatu atbilstoSi katra be&rna
individualajam sp&jam.

Programmas parauga macibu saturu veido 8 macibu satura jomu jeb
integrétu macibu priekSmetu saturs: 1) latvieSu valoda (valodas attistiSana un
orientéSanas apkartn€, runas attistiSana dzimtaja valoda, iepazistinaSana ar
literatiru un folkloru, rakstitprasmes un lasitprasmes veidoSana); 2)
dabaszinibas (valodas attistiSana un orienté€Sanas apkartne, sensora attistiSana,
darbibas ar priekSmetiem, iepazistinaSana ar dabu); 3) matematika (sensora
attistiSana, konstruéSana, matematisko priekSstatu veidoSana, matematika); 4)
socialas zinibas un €tika (valodas attistiSana un orient€Sanas apkartné, socialo
prasmju attistiSana, darbibas ar priekSmetiem, iepazistinasana ar apkartni un
sabiedriskas dzives noris€m); 5) miizika; 6) fiziska izglitiba (kustibu attistiba) un
veseliba; 7) vizuala maksla (sensora attistiSana, darbibas ar priekSmetiem,
telotajdarbiba, zimésana, gleznoSana, veidosana); 8) majturiba un tehnologijas
(t€lotajdarbiba, majturiba, rokdarbi, aplicéSana, konstrué$ana). Pedagogiskaja
procesa macibu satura jomu jeb integrétu macibu priekSmetu saturs ir
apvienojams, lai sniegtu b€rniem vienotu izpratni par apkartéjo pasauli
(Pirmsskolas Izglittbas mactbu satura programma, 2012:4).
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Latvijas pirmsskolas pedagogiska procesa saturu veido macibas (macisana
un macisanas) un audzinasana (attiecksmes). Ta ka pirmsskolas vecuma vadosa
darbiba (Elkonins, 1989) ir sizetiska lomu rotala, macibas notiek netiesi apgiistot
rotalnodarbibu saturu. Bé€rni macas noveérojot un atdarinot pieauguSos (skat. 2.
attela).

Pedagogiskaja procesa
Jotalnodarbibd (1| bemg uztver, vero, |2  audzinaSana
macisana macisanas)\ | klausas, veidojas sajitas, _ . apgust
ieglist un apgiist X |, priekstati, emocionali 4, attieksmes pret: sevi,
zina$anas, prasmes atsaucas, atdarina c1t1<13m_, dalgp, dd?]gbu’
pilveido paspieredzi paraugu, darbojas pin?viglégi)aiéepirelrgdzi

. J

=
& veicina savu attistiba )

1. attels. Pedagogiskais process pirmsskola
Picture 1. Pedagogical process at preschool

Pirmsskolas vecuma bérnu audzina majas (micro vide), pirmsskolas
1zglitibas iestadé (mezo vid€) un sabiedriba (macro vide). Ilgstosi veidojas
atticksmes pret sevi, citiem, dabu, darbu, sabiedribu un valsti. Rotalnodarbibas
(skolotajs rosina, b&rni novéro un atdarina) bérni iegilist zinaSanas un apglst
prasmes tas lietot. Abu pedagogiska procesa komponentu saturs savstarp&ji
ietekmejas un veicina beérnu attistibu. Personigi nozimiga meérktieciga darbiba
tieck sekméta beérna identitate un sevis apguve. Pilnveidojas visi psihiskie
procesi. No iedzimtajiem dotumiem darbiba veidojas sp¢jas.

Pamatskola x pedagogiskaja procesa pirmsskolas satura apguvei tiek
organizeétas 18 integrétas rotalnodarbibas piecas dienas ned€la, kuras bérns
darbojas patstavigi un ar skolotaja atbalstu. Ar bérniem strada profesionala ¢etru
pirmsskolas skolotaju komanda. Pirmsskolas bérni piedalijas Comenius projekta
un ieguva starptautisku pieredzi. Tika pilnigota gan vinu identitate, gan iepazitas
projekta iesaistito valstu kultiras. Noverojumi rada, ka tie bérni, kas sakusi
pilnigot prasmes no 3 gadu vecuma intereSu izglitiba, skolai ir gatavi gan 6, gan
7 gadu vecuma. Vecaku noverojumi majas to apliecina.

Parrunas ar 15 b&rnu vecakiem par vinu atticksmi pret pirmsskolas
izglitibas pedagogisko procesu tika noskaidrots, ka vecaki ir ieintereséti, lai
b&rni pirms macibam skola pakapeniski adaptétos skolas pedagogiskaja vide.
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Tadel intereSu izglitiba tiek organiz€tas pirmsskolénu grupas, kuras tas tiek
veicinats.

Secinajumi
Conclusion

Latvija notiekoSo izglitibas reformu laika vissakartotaka ir pirmsskolas
izglitiba. Pedagogiskaja procesa (macibas un audzinaSana) tiek mérktiecigi
organiz€ta macibu satura pécteciga apguve rotalnodarbiba. To labveligi ietekme
pieauguso darbosanas ar bérnu vecumam atbilstosa vide.

Novérojumi rada, ka bérnu attistiba ir v€rojamas lielas atSkiribas.
Parrunas tika noskaidrots, ka par bérna gatavibu (seSu, septinu vai astonu gadu
vecuma) macibam skola ir atbildigi vecaki, psihologs un arsts.

Ievérojot metodologisko pieeju teorija praksei un prakse teorijai
pirmsskola tiek Tstenota skolotdja, bérnu un vecaku sadarbiba. Bérnu
ontogenétiskas attistibas sekmé&Sanai tiek lietots zinatniski psihologiski un
pedagogiski pamatots saturs.

Summary

The article analyzes the preschool educational work. The preschool education dynamics in 5 —
7 olds’ compulsory preparation opportunities for school in preschool institutions and schools
are compared. The opportunities of the holistic child development facilitation at the preschool
educational institutions and in the preschool classes at the interests education institutions are
characterized. An insight into development of the preschool education content is provided.
Responsibility for the child readiness for school by teachers, parents and medical health staff
is focused on. An insight into the preschool pedagogical process at x primary school is
provided. The necessity for balance in theory and practice is pointed out for the
accomplishment of mobile work at teachers’ further education development at preschool.
Conclusion is drawn that the adult support is significant in promotion of the child
development.

Preschool education is the most arranged system in the ongoing educational reforms in Latvia.
Continuous learning through games is purposefully organized in the educational process. It is
favorably influenced by adults being occupied with a child in an age-appropriate
environment.

Observations show that there are big differences in children's development. It was found out
during the discussions that parents, a doctor and a psychologist are responsible for the child's
readiness(at the age of six, seven or eight years) for studies at school.
Taking into consideration the methodological approach "a theory for a practice and a practice
for a theory", cooperation between a teacher, children and parents is implemented in
preschool. A psychologically and pedagogically based content is used for promotion of a
child's ontogenetic development.
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ATOLERANT PERSONALITY AS AN OBJECTIVE NEED
OF THE MODERN CIVIL SOCIETY

Marina MARCENOKA
Rézeknes Augstskola
Personibas socializacijas pétijumu institiits
E-pasts: marina-mar4enoka@inbox.Iv

Abstract. Regularity of development of the modern society and the process of the European
integration led to globalisation, expressed in the process of interaction and interrelation of
different countries and peoples. Mobile and dynamic society needs a personality that is ready
to mutual understanding and interaction, prepared for life in conditions of multicultural
environment and is able to see oneself not only as a representative of a native culture and
living in a particular country, but also as a global citizen. The Aim of the research is to
consider the problem of tolerance as an integral quality of teenager’s personality and to
examine the level of tolerance of teenagers in Latvia.

Keywords: tolerance, personality, teenagers’, modern society, values, behaviour.

Introduction

,If I’'m not like you, I don’t offend you with it, but I endow you”
Antoine de Saint-Exupéry

In the beginning of the XXI century, the problem of tolerance has become
especially relevant due to the globalisation process. Multinational states and
population migration led to social interaction of representatives of various
nationalities, cultures, religions and values. Development of the civic society is
impossible without consciousness of fundamental values, one of them being the
tolerance value as a dominant condition for development of the modern society.
“Freedom to be as you are and living side by side with millions of other people
respecting their distinctions 1is the basis for the modern global world”
(Soldatova, 2002).

Adolescence, when child’s personality is shaping, is an optimum period for
development of the tolerant conscience, formation of tolerance settings. This age
frontier is characterised with the child’s passage to new social environment:
he/she starts living according to the adults’ society laws, developing
himself/herself as a subject of social relations, bearing responsibility for his/her
actions. This is the period, when you can trace the variety of mental
manifestations: purposefulness, perseverance, impulsivity and, instability.

The Aim of the research is: to consider the problem of tolerance as an integral
quality of teenager’s personality and to examine the level of tolerance of
teenagers in Latvia.

The Methods of the research are:

The theoretical base of the research includes: humanistic paradigm (Z.
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Chehlova), psychological analysis, affecting various aspects of tolerance as a
complicated socially psychological phenomenon (Declaration of Principles on
Tolerance, UNESCO; G. Allport, G. Soldatova).

The empirical research includes: a questionnaire for measuring tolerance (G.
Soldatova, O. Kravcova, O. Huhlaev, L. Shaygerova); methods of qualitative and
qualitative analysis of empirical data; mathematical and statistical methods of
data processing.

The results of the research are the following: theoretical analysis on the
problem of the research of philosophical, psychological and sociological
literature was done; empirical research was done and as a result the level of
Latvian teenagers’ tolerance was defined and factors influencing tolerance
development were defined.

Tolerance as the main principle of mutual relation in the modern society

“Tolerance is respect, acceptance and appreciation of the rich
diversity of our world's cultures, our forms of expression and ways
of being human” (Declaration of principles on tolerance, UNESCO)

Globalisation of the modern world is constantly reminding the today’s man that
the world is a diverse and single body at the same time that different approaches
to the same processes are inevitable due to the variety of cultures, but they are
dangerous both for specific social subjects and for the world as a whole.
Thereafter, studies of tolerance as the main principle of people’s interrelation are
very important at the moment.

Research and the daily routine show that one of the specific features of the
modern society is the fast growth of aggressiveness, rejection of other people’s
different opinion, judgement and needs. Development of the modern humane
society is impossible without development and increase of the level of the
modern man’s tolerance, because “humanisation is harmonisation of the man’s
personality’ relations with his essence and people around him” (Chehlova,
2014).

Urgency of development of tolerance is grounded in the fact that ,mutual
understanding” stands out as a social and personal value, since it gives the
possibility to ensure interaction between people for the development of the
society. Absence of mutual understanding leads to destruction of the integrity of
social interrelations, and as a sequence — to self-destruction of the personality, to
aggression. Presence of interaction, based on mutual understanding, on the
contrary, contributes to development of the individual’s feeling of safety,
confidence in his actions and as a sequence — to development of the person’s
values.

The problem of tolerance is rather new in research both in Latvia and abroad.
First studies on this topic appeared only in the middle 90s (Gordon Willard
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Allport, Borba Michele, Kamungeremu David, Vogt W. Paul, Wandberg Robert).
The important factor of the world acceptance of the necessity to study the given
problem became the Declaration of Principles on Tolerance approved by
Resolution 5.61 of UNESCO General Conference on November 16, 1995. The
Declaration provides the international definition of the meaning of tolerance and
the opposite concept, i.e. intolerance. As appears from the above, ,tolerance is
respect, acceptance and appreciation of the rich diversity of our world’s cultures,
our forms of expression and ways of being human. Tolerance, the virtue that
makes peace possible, contributes to the replacement of the culture of war by a
culture of peace. Consistent with respect for human rights, the practice of
tolerance does not mean toleration of social injustice or the abandonment or
weakening of one's convictions. It means that one is free to adhere to one’s own
convictions and accepts that others adhere to theirs. It means accepting the fact
that human beings, naturally diverse in their appearance, situation, speech,
behaviour and values, have the right to live in peace and to be as they are. It also
means that one’s views are not to be imposed on others. Intolerance is rejection
of other people, unavailability to co-exist with other (different) people; it is
expressed with destructive, conflict and aggressive behaviour” (Declaration of

Principles on Tolerance, UNESCO, 1995).

Despite the defined meaning of the concept, in every culture there is a specific

definition for tolerances, which are mostly similar to each other, but have some

different features. Some definitions of tolerance in the most spread languages of
the world:

= tolerance (French) — confidence that other people can think and act in the
manner that differs from our own manner (Le Robert quotidian, 1996);

= tolerance or toleration (British) — readiness to be tolerant, indulgent, to allow
co-existence of various views without their discrimination (Stanford
Encyclopaedia of Philosophy, 2014);

= tolerencia (Spanish) — ability to accept ideas and opinions, which differ from
own views and opinions (Enciclopedia Espasa, 2003);

= kuan rong (Chinese) — to accept other people as they are and to be generous
to other people (Berkshire Encyclopedia of China, 2009);

= tolerance (American) — ability or realisation of acceptance and respect to
other people’s faith and beliefs (Encyclopedia Americana, 2006);

= tasamul' (Arabic) — indulgence, charity, total mercifulness, ability to accept
other people as they are and to forgive;

» monepanmuocms (Russian) — ability to tolerate (control oneself, endure),
acknowledge, accept existence of somebody, to reconcile, to bring to
conformity with oneself to somebody or something, to be indulgent to
something, somebody (Toxkossiii ciosaps pycckozo sizvika, 2008);

= tolerance (Latvian) is a feature that accepts that other people have their own
opinion that is different from your own, which they confirm. It requests
certain freedom of mind and ability to understand other people. It is also
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necessary to suppress arrogance and to be able to understand that you do not
consider yourself the only one who is right (Pedagogijas terminu skaidrojosa
vardnica, 2000).
We see that each definition is specific. The British one contains indulgence, the
Chinese definition has generosity, the Russian — ability to tolerate, the Latvian —
understanding of other people.
In connection with the described above it is necessary to concretize features of
tolerant and intolerant personalities. One of the first scientists who offered
general characteristics of tolerant and intolerant personalities was a
representative of humanistic psychology Gordon Willard Allport. In his work
,The Nature of Prejudice” (1954), he laid methodological foundation of
studying tolerance as a psychological phenomenon, separating out the following
parameters of tolerant and intolerant personalities: (see Table 1).

Table 1
Parameters of tolerant and intolerant personalities (Allport, 1979)

Parameters

Tolerant personality

Intolerant personality

Self-orientation

More self-oriented in work,
creative process, theoretical
reflection. In  problematic
situations this person usually
blames himself/herself, but not
the surrounding people. Such
people seek after personal
independence more that after
belonging to external institutes
and authorities, because they
do not need anyone to hide
behind.

In problematic situations,
this person blames other
people more that
himself/herself. He/she seeks
after belonging to external
institutes and authorities.

Responsibility

Does not abdicate all
responsibility, is ready to be
responsible for his/her actions.

Believes that events
happening around do not
depend on him/her. Tries
to disclaim responsibility
for everything that is
going on around. This
peculiarity leads to
development of prejudice
to other people. The
position is following: |
don’t hate people and |
don’t harm other people,
but they hate and hurt me.

Need in
distinctness

Sees the world in its
variety.

Divides the world into two
parts: black and white. There
are only two kinds of people:
bad and good. Emphasises
differences between ,,our”
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and ,,alien”, has a difficulty to
accept event neutrally. This
person accepts or does not
accept them.

Empathy ability

The ability is defined as a
social sensitivity, ability to
formulate more  adequate
judgements about other
people, i.e. these people assess
adequately both tolerant and
intolerant people.

Assesses his/her partners in
his/her own image.

Knowledge about

Tries to understand his/her

Sees more merits in

therefore does not need to
protect from other people.
Absence  of threat and
confidence that it is possible to
cope with it is an important
precondition on upbringing the
tolerant person.

oneself merits and demerits. Has a | himself/herself than
critical attitude to | demerits. Is disposed to
himself/herself and restrains | blame other people in
from blaming other people in | his/her troubles.
all his/her troubles.

Immunity Usually feels safe, and Has difficulties in living

both with other and with
himself/herself. Is afraid of
the social environment and of
himself/herself: is afraid of
instincts, feelings, lives with a
constant feeling of threat.

Freedom and
democracy
preference

Does not pay attention to

hierarchy in the society,
prefers living in a free,
democratic society.

For this person the social

hierarchy is extremely
important, regulates his/her
life in the authoritarian
society with strong power.
This person believes that
strong discipline is very
important.

Sense of humour

Has a sense of humour and is
able to laugh at
himself/herself, his/her
demerits and does not strive
for dominancy amongst the
others.

Does not have sense of
humour and is not able to
laugh at his/her demerits.

The optimal age for development of the tolerant cognition and tolerance settings
is juvenile age, because it is the age of development of mental processes and
formation of personality. It is the stage of development, which gives the best

possibilities for purposeful

formation of his/her physical,

mental and

sociocultural characteristics. This age boundary is characterised by the child’s
transition to another social conditions, when he/she starts living according to
laws of the adult society, he/she is actively developing as a subject of social
relations and starts bearing responsibility for his/her actions. In this period you
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can trace the polarity of mind: purposefulness, perseverance — impetuosity,
instability; increased self-confidence, refusal to compromise in judgements —
vulnerability and uncertainty in oneself; need in communication — wish to
seclude oneself; aggressive behaviour — timidity; romantic appeal — cynicism,
prudence; tenderness — cruelty. This age is ready for development of the life
platform of motives and values, own views, beliefs, ability to react adequately
on remarks, true and incorrect criticism, the ability to stand up for own opinion
without disgracing other people.

,,Values of tolerance — self-respect, justice, absence of violence, cooperation —
obtain personal sense only when the schoolchild makes himself out, assesses his
actions, their motives, when the moral self-control and the readiness for self-
perfection of the personality are developed. Tolerance is always internal
freedom, these are relations on equal terms, it is always the dialogical level of
interaction” (Soldatova, 2003).

Empirical Research

The aim of the research is: to examine the level of teenagers’ tolerance in Latvia.
The participants of the empirical research: pupils of the 7" — 9" forms (in total
172 respondents) of various institutions of general education in Latvia.

The methodological part of the empirical research includes:questionnaire
“Index of tolerance”(G. Soldatova, O. Kravcova, O. Huhlaev, L.
Shaygerova).

Questionnaire “Index of tolerance”

For diagnostics of the general level of tolerance the express questionnaire “Index
of tolerance” was used. The basic material for the questionnaire were 22
statements reflecting general perception of the environment and other people and
social settings in various spheres of interaction, where the teenager’s tolerance
and intolerance can be seen.

Each answer to the direct statements was evaluated according to the point scale

from 1 to 6. Answers to contrary statements were assessed with reverse points.

Then the points were summed up. As a result:

o 22-60 — low level of tolerance;

e 61-99 — middle level of tolerance;

e 100-132 - high level of tolerance.

For the qualitative analysis of tolerance aspects the division into sub-scales was

used:

1. Ethnical tolerance: 2, 4, 7, 11, 14, 18, 21 (reflects the teenager’s attitude to
other ethnic groups and his/her settings in the sphere of international
interaction).

2. Social tolerance: 1, 6, 8, 10, 12, 15, 16, 20 (gives the possibility to examine
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expression of tolerance and intolerance to various social groups as well as to
investigate the individual’s attitude to some social processes).

3. Tolerance as a personality trait: 3, 5, 9, 13, 17, 19, 22 (includes points
diagnosing personality traits, attitude and beliefs, which to the considerable
extent define the teenager’s attitude to the environment).

The questionnaire gave the possibility to diagnose the general level of
tolerance according to the quantitative characteristic, and on the basis of the sub-
scales to reveal the distinction of social, ethnical tolerance and tolerance as a
teenager personality trait in Latvia.

The general level of tolerance allowed of defining if teenagers have got such a

personal characteristic as tolerance, taking into account the distinction of this

characteristic in relation to the surrounding people. This indicator reflects rather
the level of the society’s tolerance than the level of teenagers’ tolerance (See

Figure 1).

16,500

The low level of The middle level The higher level
tolerance of tolerance of tolerance

Figure 1. The level of general teenagers’ tolerance in Latvia (Marchenoka, 2014)

The results of the research (Figure 1) showed that 67.5% of respondents
have got the middle level of tolerance. The results indicate that this part of
teenagers can behave in various ways depending on social situations. In some
situations they display tolerance, but in other cases — intolerance. Almost equal
are indicators of the high level (16%) and the low level (16.5%) of tolerance.
The low level of tolerance is the most dangerous, because it is an indicator of
social conflicts brewing in the society. Our discovered data, i.e. 16.5%, are still
within the norm, and this situation is determined by the fact that Latvia has
historically been multi-ethnical and socially varied and it led to the reduction of
negative attitude to the “alien” culture and different world outlook. Owing to this
historical fact, modern multi-ethnical classes in Latvian schools do not cause
critical conflicts, as it happens in some other countries. 16% of respondents who
displayed the high level of tolerance, on the one hand, demonstrate the good
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level of stable developing society, but on the other hand, it also can illustrate
other trends indicating that “borders of tolerance” are being blurred out, and it is
related, for instance, to psychological infantilism and tendencies to indifference.
Ethnic tolerance is the most striking indicator of the level of society’s
development, because in the process of globalisation of the world and culture
confrontation, “understanding” and “accept” of another culture is the highest
indicator of its democracy and stability. Statements that were included into
assessment: “It is correct to consider that your people is better than other.”; “I
want to have friends of various nationalities.”;*It is difficult to have respectful
attitude to some peoples.”; “Any religious currents have the right to exist.” As
we can see, this unit includes the ethnical prejudice, being the most urgent in the
modern society, related to representatives of other nationalities (according to the
racial characteristics) (see Figure 2).

700

18,502

The low level of The middle level The higher level
ethnic tolerance of ethnic of ethnic
tolerance tolerance

Figure 2. Teenagers’ ethnic tolerance in Latvia (Marchenoka, 2014)

The results of the research showed that the largest part of the interrogated
teenagers have the middle level of ethnic tolerance — 70% (lllustration 2).
Intolerance was expressed by 18.5% of the respondents. It is rather a high
indicator. It indicates that representatives of this group, first, will experience
difficulties in adapting in the society, and second, they represent potential
“nationalists”, which is not acceptable within the framework of globalisation of
the world building the policy of intercultural dialogue between cultures and
nations. 11.5% of teenagers expressed the high level of ethnic tolerance. This
indicator can be evaluated in two ways: on the one hand, it is warrantable taking
into account the region of the questionnaire, but on the other hand, the accuracy
of these data cannot be evident in the context of the respondents’ internal
knowledge of ‘“correct” answers, and it does not mean that they share this
opinion. But even in this case, the result is also positive, because the wish to be
tolerant is a step toward development of a tolerant society.
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Social tolerance allowed of examining expression of tolerance and intolerance
to various social groups and to investigate individual’s attitude to some social
processes. This unit included the following statements for assessment: “In mass
media any opinion may be displayed.”; “If the beggary and vagabonds have
problems, it’s their own fault.”; “It i1s unpleasant to communicate with untidy
people.”; “All mentally diseased must be isolated from the society.”; “We can
help refugees not more than any other people — local people have no less
problems.”; “Newcomers must have equal rights with the local people” (see
Figure 3).

/ﬁ Co

The low level of The middle level The higher level
social tolerance of social of social
tolerance tolerance

Figure 3. Teenagers’ social tolerance in Latvia (Marchenoka, 2014)

The research showed the following results. The high level of tolerance was
expressed by 6% of the respondents, the middle level — 75% and the low level —
19% (Hlustration 3). The high level is as 6% as lower than the high level of
ethnic tolerance discovered within this research. It indicates that the social
situation in Latvia is more critical than ethnic one in attitude to various social
groups. It is necessary to comment that the juvenile age is more categorical and
aggressive. The teenagers expressed particular aversion to such social groups as
tramps and ill people. Almost 100% of the respondents replied that they do not
want to communicate with untidy people. The statement that newcomers must
have equal rights with the local people also received positive assessment.

The sub-scale “Tolerance as a personality trait” diagnoses personal
characteristics, attitude and beliefs defining the person’s perception of the
surrounding world, mostly in relation to other people from the point of view of
dissent and different behaviour. This unit of evaluation of tolerance included the
following statements: “If your friend betrayed you, you must revenge.”; “In a
dispute there may be only one correct point of view.””; “Even if | have a different
opinion, I’'m ready to listen to other viewpoints.”; “If somebody is rude to me,
I’ll pay him/her back.”; “The person having another opinion than me, irritates
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me.”; “Disorder irritates me.”; “I’d like to become more tolerant to other
people” (see Figure 4).

The low level of ~ The middle level  The higher level of
tolerance as trait of of tolerance as trait tolerance as trait of
personality of personality personality

Figure 4. Tolerance as personality’s trait of teenagers in Latvia (Marchenoka, 2014)

The results of diagnosing of this sector of tolerance are the highest if we
consider the indicator of the higher level of tolerance, which reached 21% and is
the highest in comparison with the previous blocks; it indicates that tolerance to
other people in interpersonal aspect is more developed in modern teenagers in
Latvia. The middle level reached 66%, and the low level was shown by 13% of
the respondents. These teenagers (13%) are so-called “problematic” children,
who usually have bad relations with parents and other teenagers due to the high
level of egoism and egocentrism.

Conclusions

= Today tolerance is a multi-aspect category, and its value is human
dignity, justice, absence of violence, cooperation and it gets personal
significance for teenagers only when he/she gains an understanding of
himself/herself, evaluates his/her actions and motives;

= Development of the teenager’s civil consciousness is influenced by:

v Heredity;

v Environment;

v Social environment;

v Purposeful upbringing and conscious self-education, directed to

recognising values significance in life.
= In this process, the interaction of regularities of nature, society and
upbringing is expressed. That is why in the process of the teenager’s civic
education, in the society also adults must take into account systems,
factors, mechanisms of these interactions, which can positively or
negatively influence the teenager’s values orientation;
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The level of general tolerance gave the possibility to define that 67.5% of
the respondents have the middle level of tolerance, 16% - the high level
of tolerance and 16.5% - the low level of tolerance. The low level of
tolerance is the most dangerous, because it is an indicator of social
conflicts brewing in the society;

The results of the research of ethnic tolerance showed that the largest part
of the interrogated teenagers (70%) has the middle level of tolerance,
11.5% expressed the high level of ethnic tolerance and intolerance was
expressed by 18.5% of the interrogated teenagers. Despite the fact that
the society in Latvia has always been multicultural society of and the
research group was ethnically heterogeneous, the level of ethnic
intolerance was rather high indicating that in case if the respondents do
not change their standpoint in the future, they will have difficulties in
adapting in the society and they can be considered as potential
“nationalists”, which is not acceptable in the process of globalisation of
the world building the policy of intercultural dialogue between nations
and cultures;

It was discovered that social intolerance is higher that the ethnic
intolerance (19%); it is mainly expressed in a version of beggars as free
members of the society and the dislike of the diseased. It indicated that
the social situation in Latvia is more critical than ethnic;

The teenagers were more tolerant in interpersonal relations, when it is
necessary to accept “different” points of view and behaviour and showed
the high level of tolerance as a personality trait (21%). 13% of the
respondents displayed the low level of tolerance in this subscale; these
respondents mostly represent so-called “problematic” children, who
usually have bad relations with parents and other teenagers due to the
their high level of egoism and egocentrism;

The research showed that the Latvian society has not reached the level of
civic and democratic society, where the level of tolerance must be
represented in all the scales. It determines tasks for development and
upgrading of methods for formation of tolerance in teenagers and
achieving better results in the future.

Kopsavilkums

Misdienu sabiedribas attistibas un Eiropas integracijas procesa notika globalizacija, kas

izpauzas dazadu valstu un tautu mijiedarbibas un savstarpgjas saistibas procesa. Mobilajai un
dinamiskajai sabiedribai ir nepiecieSama personiba, kura butu gatava mijiedarbibai un
savstarpgjai sapratnei, kas ieklautos daudzkultiiru vides apstaklos un kas biitu spgjiga redzet

sevi ne tikai ka noteikta valsti dzivojosu dzimtas kultiiras parstavi, bet ari ka globalo pilsoni.

Izpétes merkis:

1zskatit tolerances problému ka pusaudza personibas integralo Tpasibu un izpétit pusaudzu

tolerances Itmeni Latvija.
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Izpetes metodes:
Izpétes teorétisko baze: humanistiska paradigma (Z. Cehlova), psihologiska analize, kas ir
saistita ar dazadiem tolerances aspektiem ka sarezgita sociali psihologiska paradiba
(Deklaracija par tolerances principiem, UNESCO; G. Olports, G. Soldatova).

Empiriska izpete ieklauj sevi: aptauja tolerances pétisanai (G. Soldatova, O. Kravcova,
O. Huhlaevs, L. Saigerova); empirisko datu kvalitativas un kvantitativas analizes;
matematiskas un statistiskas datu apstrades metodes.
Atslégas vardi: tolerance, personiba, pusaudzi, miisdienu sabiedriba, vértibas, uzvediba.
Petijuma rezultati:

» Mausdienas tolerance ir kategorija, kas sastav no daudziem aspektiem, un tas vértiba ir
cilvéka ciena, taisnigums, vardarbibas neesamiba, sadarbiba, ta klist pusaudzim
personigi svariga tikai tad, kad vin$ iegiist sapratni par sevi, ir sp&jigs novertet savas
darbibas un motivus;

= Saja procesd izpauzas dabas, sabiedribas un audzina$anas likumsakaribu
mijiedarbiba. Lidz ar to pusaudzu pilsoniskas izglitibas procesa ari pieaugusajiem
janem ve&ra §1s mijiedarbibas sist€mas, faktori un mehanismi, kas var pozitivi vai
negativi ietekmét pusaudzu vertibu orientaciju;

» Vispargjas tolerances Itmena diagnostika paradija, ka 67,5% respondentu ir vidgjais
tolerances Itmenis, 16% - augsts tolerances limenis un 16,5% ir zems tolerances
Iimenis. Zemais Itmenis ir bistamakais, jo tas norada, ka sabiedriba briest socialie
konflikti;

» Etniskas tolerances pétijjuma rezultati paradija, ka lielakai dalai pusaudzu (70%) ir
vidgjais tolerances Iimenis, 11,5% respondentu bija augsts etniskas tolerances Iimenis
un tolerances trikums bija raksturigs 18,5% respondentu. Neskatoties uz to, ka
Latvijas sabiedriba allaz ir bijusi daudzkultirala un pétijuma grupa bija etniski
heterogena, etniskas intolerances Itmenis ir diezgan augsts, kas norada uz to, ka
gadijuma ja respondenti nemainis savu viedokli nakotn€, viniem bus griiti adaptéties
sabiedriba un vinus var uzskatit par potencialiem ,nacionalistiem”, kas nav
piepemams globalizacijas procesa, kad pasaule veido starpkultiiru dialogu starp
tautam un kulttiram,;

* Autore atklaja, ka socialas intolerances limenis ir augstaks neka etniskas tolerances
limenis (19%); tas vairak izpauzas situacija ar trucigu cilvéku ka pilntiesigo
sabiedribas loceklu uztverSanu, un ar nepatiku pret slimiem cilvékiem. Tas norada uz
to, ka sociala situacija Latvija ir kritiskaka neka etniska;

* Aptayjatie pusaudZi ir bijusi tolerantaki starppersonisko attiecibu situacijas, kad
japienem ,,atskirigs” viedoklis vai uzvediba, un 21% respondentu ir paradijusi augstu
tolerances ltmeni ka personibas raksturigo ipasibu. 13% respondentu bija zems
tolerances limenis $aja skala; Sie beérni lielakoties ir ta saucami ,,problematiskie” bérni,
kuriem parasti ir problémas ar vecakiem un citiem pusaudziem vinu augsta egoisma
un egocentrisma Itmena dél;

» Petijums paradija, ka Latvijas sabiedriba v€l nav sasniegusi pilsoniskas un
demokratiskas sabiedribas ltmeni, kad tolerances raditajiem jabiit augstakiem visas
skalas, neka Sobrid. ST situacija nosaka uzdevumus metoZu izstradei un uzlaboganai,
lai varétu attistit pusaudZu toleranci un nakotné sasniegt labakus rezultatus.
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Abstract. The research paper discusses the most substantial problems of skills acquisition at
solving textual exercises of students in Forms 5 and 6 with learning disorders, as well as
opportunities of evaluation of their skill level and education. During the research period,
students’ development level of general mathematical views according to the requirements of
general education programmes is evaluated; students’ development level of skills at solving
textual exercises is defined; specific corrective programme is elaborated for the purpose of
skill development at solving textual exercises: separate corrective and developing programme
(16 classes), separate programme of mathematics lessons for the work with textual exercises
(32 lessons) — after implementation of this programme, significant results are achieved.
Keywords: learning disorders, skills at solving textual exercises.

levads
Introduction

MaciSanas traucgjumi Sobrid ir loti aktuals jautajums gan Latvija, gan
pasaulé. Macisanas trauc€jumi skar apméram 10 -15 % populacijas (Sattler,
2006), tomer S§is raditajs var vari€t atkariba no ta, ka maciSanas trauc€jumi tiek
definéti, tapec citos avotos sastopamibas raditaji vari€ no 5 Iidz 20 % (Shaywitz,
2005, Silver, 2004). Tas nozimg, ka visparizglitojosas skolas klasé no 25 — 30
skoléniem apméram 2-5 bérni varétu biit ar maciSanas traucg€jumiem.

Ar §1s problémas izpéti, sakot ar XX gs. 60. gadiem, nodarbojusies tadi
psihologi un pedagogi ka T. Vlasova un M. Pevznere (Bracosa & Ilessnep,
1967, 1973), P. Venders (Wender, 1975), H. Levi (Levy, 1976), V. Avotin$
(Avotins, 1987; 1989), V. Z&lerte (Zélerte, 1997), K. Smita un L. Strika (Smita
& Strika, 1998), I. Freimanis (Freimanis, 2007), S. Tubele (Tiubele, 2004,
Tubele u.c., 2013 ), S. Liepina (Liepina, 2008), E. Jamburgs un S. Zabramnaja
(AImoype & 3abpamnas, 2013).

Pasaulé tiek izmantotas vairakas maciSanas traucgjumu definicijas, tomer
pamata tiek noteikti primarie trauc€jumu c€loni un raksturotas izpausmes. Vienu
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no skaidrakajam un izve€rstakajam definicijam ir sniegusi Karols Turkingstons
(Carol Turkingston) un Jozefs Hariss ( Joseph Hariss) ,,MaciSanas traucgjumu
enciklopédija”’(The Encyclopedia of Learning Disabilities): macisanas
trauceéjumi ir neirobiologiskas izcelsmes probléma, kuras gadijuma cilvéka
smadzenu darbiba vai ari to struktiura ir atskiriga. Tas ietekmé vienu vai
vairakus pamata procesus, kas ir iesaistiti ar rundtas vai rakstitas valodas
sapratni vai lietoSanu. ST problema var izpausties klausiSanas, domdsanas,
runasanas, rakstisanas, pareizrakstibas vai aritmétikas traucéjumos (Turkington
& Harris, 2006: 127). Eksperti uzskata, ka b&rniem ar maciSanas traucgjumiem
ir problémas ar to, kada veida smadzenes apstrada informaciju, kas savukart
rada griitibas macibu procesa.

Latvija jautdjums ar maciSanas trauc€jumu noteikSanu un palidzibas
iespejam 1pasi aktuals kluvis kops§ 2008. gada, kad pirmo reizi valsts parbaudes
darbos skoléniem ar $ada veida traucgumiem tika paredzeti noteikta veida
atvieglojumi un atbalsta pasakumi. Neraugoties uz speciali izstradatu macibu
programmu, darba metodiku esamibu, uzkrato macibu pieredzi, ne vienmér
1zdodas pilniba parvarét skolénu ar maciSanas trauc€jumiem gritibas.

Sobrid zinatniska un metodiska literatiira paredz inovativas macibu stundu
izstrades, tehnisko macibu Iidzeklu pielietojumu, attisto§as apmacibas modelus,
matematisko sp&ju trenéSanu, kas paredzets efektivakai skolenu, tai skaita ari
skolénu ar maciSanas trauc€jumiem, izglitoSanai (Gingulis, 2004, Kukuskina &
Korolevska, 2008, Dravina & Krastina, 2010, Ozolina, 2013). Galvena izstrazu
dala ir orienteta uz sakumskolas klasu skoléniem, ta ka veicot savlaicigu
diagnosticeSanu, korekcijas darbs tiek veikts tiesi Saja vecuma perioda. Pedagogi
J. Mencis (Mencis, 1995, 1996a, 1996b) un I. Onzeva (Onzeva, 2006)
matematikas programma par svarigako meérki uzskata labvéligu apstaklu
radiSanu katra skoléna pilnvertigai intelektualai attistibai limen, kas atbilst vina
vecuma Tpatnibam un individualajam iesp&jam.

Teksta uzdevumu risinaSana ir svarigaka matematikas kursa sastavdala.
Prasme risinat teksta uzdevumus ir viens no skoléna matematikas zinaSanu
attistibas Iimena galvenajiem raditajiem, sekmibas, sp&jas uz patstavigu macibu
darbibu raditajiem. Petljjuma iesaistito skolénu vecums, un tiesi, 5.-6.klasu
skoléni, izvelets apzinati, jo jaunakais pusaudzu vecums no 10 Iidz 13 gadiem —
ir sarezgits, stratégiski svarigs skoléna dzives periods personibas attistiba, kas
vienlaikus sl€pj sev1 krizes paradibu draudus (Svence, 1999; Aleksejeva, 2002;
Cepele, 2008), ko izraisa pusaudza attistibas socialas situdcijas izmainas, kas,
pirmkart, saistitas ar pareju no sakumskolas uz pamatskolu, un atbilstoSo ar
macibu darbibas rakstura izmainam (daudzpriekSmetiskums, teoretizacija,
apglstama materiala abstraktums, pieauguso izvirzito prasibu daudzveidigums),
un, otrkart, biologiskas izmainas, kas saistitas ar hormonalas, asinsrites, kaulu —
muskulu sistému fiziologisko parkartosanos, kas savukart izraisa paaugstinatu
uzbudinamibu, nogurdinamibu un aizkaitinajumu.
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Pusaudziem ar maciSanas trauc€umiem $§aja vecuma ir raksturigs
paaugstinats pasvert§jums pie zema trauksmes limena, neadekvats pretenziju
Iimenis — vaja reakcija uz neveiksmém kombinacija ar panakumu parspilésanu.
Raksturigs ari macibu motivacijas trilkums, pieauguso autoritates neatziSana
kombingjas ar vienpusigu sadzivisku briedumu ar atbilstoSu interesu
parorientaciju uz dzivesveidu, kas adekvats gados vecakiem (Tloowcap, 1996).
Tiek noveérota nepietickama izzinas aktivitate, kas kombinacija ar atru
nogurdinamibu un speku izsikumu var nopietni bremzet izglitibas un attistibas
procesus. Pusaudziem raksturigas ari biezas parejas no aktivitates stavokla Iidz
pilnigai vai dal&jai pasivitatei, darba un dikstaves noskanojumu nomainai, kas
saistits ar vinu nervu — psihisko stavokli. Dazreiz pusaudzu macibu darbibu
ietekmé ari ar&jie apstakli (uzdevuma sarezgitums, liels darba apjoms u.c.), kas
izved pusaudzi no lidzsvara, liek vinam nervozet, satraukties (Jlebeounckas,
1988),nereti iziet ,,no ramjiem”.

Teksta uzdevumi ir svarigs lidzeklis matematikas apguvé. Ar teksta
uzdevumu palidzibu skoléni iegiist pieredzi darba ar lielumiem, iegiist prasmes
risinat ne tikai matematiskus, bet ari praktiskus uzdevumus Risinot teksta
uzdevumus, skoléni iegiist jaunas matematiskas zinasanas, gatavojas praktiskai
darbibai. Uzdevumi veicina vinu logiskas domasanas attisttbu. Liela nozime
uzdevumu risinasanai ir ar1 skolénu personibas audzinasana. Tadel ir svarigi, lai
skolotajiem instrumentarija butu dazadas teksta uzdevumu risinaSanas ar
dazadiem panémieniem praktisko iemanu apguves metodikas. Izstradatais
metodiskais lidzeklis biis lietderigs specialo pedagogu darba, kas strada ar 5.-6.
klasu skolénu grupam, skolotajiem, kas maca matematiku gan specializ€tas
klases ar 56. izglitibas programmu, gan ari visparizglitojosajas klases,
detalizetakai materiala apguvei teksta uzdevumu risinasanas iemanu apguve.

Pétijuma veids: darbibas pétijums.

Petijuma mérkis: 1zpétit atbilstoSu zinatnisko literatiru, noskaidrot
efektivu teksta uzdevumu risinasanas prasmju attistiSanas metodiskos
noteikumus 5.-6. klaSu skoléniem ar maciSanas trauc€jumiem, izstradat un
aprobét korekcijas programmu teksta uzdevumu risinasanas prasmju veidoSanai.

Pétijuma rezultati
The research results

Pusaudziem ar maciSanas trauc€jumiem nepiecieSama speciala koriggjosi
attistoSa darba organizacija. Runajot par korekcijas darbu kopuma un konkrétu
darbu pie teksta uzdevumiem (turpmak TU), nepiecieSams stradat divos
virzienos: vispargjas attistibas (izzinas, personibas sferas, runas u.c.) korekcija
un metodisko pan@émienu izmantosana teksta uzdevumu risinasanas macisana,
nemot vera tipiskas un individualas bérnu raksturigas ipatnibas.

TU ir kaut kadas situacijas apraksts dabiska valoda ar prasibu sniegt
kvantitativu raksturojumu kaut kadam §is situacijas komponentam, noteikt kaut
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kadas attiecibas esamibu vai neesamibu starp tas komponentiem vai ar1 noteikt
So attiecibu veidu (Cmotinosa, 1997:43). Uzdevumu risinaSanas griitums ir
psihologiski didaktiska kategorija, tas ir daudzu subjektivu faktoru kopums, kas
atkarigs no personibas Ipatnibam, pieméram, no tadam ka skol€na intelektualas
iespejas un intereses, novitates pakape u.tt

Metodiskaja literatura autori TU risinasanas procesa izdala dazadu posmu
skaitu T. Demidova (Hdemuoosa, 2002:22-24); L. Stoilova (Cmoiinosa,
1997:120), L. Fridmans (@puoman, 2002:167), S. Careva ([{apesa, 1998:53),
tai skaita: uzdevumu uztvere un analize; uzdevuma risinadjuma mekléSana un
plana sastadiSana; risinajuma plana istenosana; uzdevuma risinajuma parbaude;
uzdevuma atbildes formuléSana. TU risinaSanas realaja procesa miné&tajiem
posmiem nav stingri nodalamas robezas.

Uzdevuma risinaSana 5.- 6. klas€s pamata tiek veikta, izmantojot tris
pamata metodes (/llernexosa, 2007:50):

e aritmétiska, kas paredz atrast nezinamo lielumu, sastadot skaitlisku
izteiksmi (skaitlisku formulu) un aprékinot rezultatu;

e algebriska, kuras gadijuma tiek sastadits vienadojums (vienadojumu
sisteéma), kuras risinasana ir balstita uz vienadojumu ipasibam;

e kombingta, kas ietver gan aritmé&tisko, gan ar1 algebrisko risinasanas
panémienu.

Biitiskakas problemas, kas saistitas ar izzinas darbibas savdabigumu
skoléniem ar maciSanas traucgjumiem, rodas risinot TU, jo skoléniem ir
nepietickami  attistitas galvenas domaSanas funkcijas: analize, sintéze,
salidzinaSana, visparinasana. Skoleni, tikai pavir§i izlasot uzdevumu,
nekav€joties sak to risinat, veic parsteidzigas, neapdomatas manipulacijas ar
skaitliem, biezi ,jzrauj” no konteksta atseviSkus vardus — orientierus un,
balstoties uz tiem, atrod nepareizu risinajumu. Izskaidrot $o Tpatnibu var ar
méginajumiem aizvietot uzdevuma nosactjumu kompleksu analizi ar
vienkarSaku, ko skoléni jau ir apguvusi pieméru risinaSana un S$is analizes
pan€miens saglabajas ilgstosa laika perioda.

Skoléniem nepadodas patstavigi izdalit biitiskakos sakarus starp uzdevumu
nosacijumu dalam, atrast pamatdomu un noteikt pareizo risinajumu. M. Perova
(I1eposa, 1999) savos pétijumos uzskaita klidas, ko skoléni pielauj, risinot
uzdevumus: licka jautajumu un darbibas ietverSana; vajadziga jautajuma un
darbibas izslégSana; jautajumu neatbilstiba darbibam: pareizi uzstadits
jautajums un nepareiza darbibu izvéle, vai arT otradi — pareiza darbibu veikSana,
tacu nepareizs jautadjumu formul&jums; nejausa skaitlu un darbibu atlase; kltdas
lielumu nosaukSana, izpildot darbibas: nosaukumi netiek rakstiti, nosaukumi
tieck rakstiti kliidaini, arpus uzdevuma priekSmetiski jédzieniska satura,
nosaukumi tiek rakstiti tikai atseviSkiem komponentiem; klidas aprékinos;
nepareizas uzdevuma atbildes formuléSana (formuléta atbilde neatbilst teksta
uzdevuma jautajumam, stilistiski izveidota nepareizi utt.).

62



The collection of scientific papers 2014, ISSN 1691-5895

NepiecieSamas visparinasanas pakapes trikums noved pie griitibam
sprieSanas shému apguve, risinot tipiskus uzdevumus, ka arl pie jau esoSo
zinasanu parneSanas jaunu matematisku uzdevumu risinasanai problémas un pie
uzdevuma ar burtu apzim€jumiem risinaSanas gritibam.

Domasanas triikumi izpauzas ari uzdevumu risinasanas stereotipiskuma.
Ipasi biezi tas paradas, parejot no vienkarSiem uz sastava risindgjumu (3.-4.
klas€s pamatuzdevumus ar divam darbibam risina viena darbiba). 5.-6. klases,
kad vairums uzdevumu jau risinami ar 2-3 darbibam, skoléni tieSi otradi
vienkarSus uzdevumus risina ar divam un pat trim darbibam, ievieSot tadejadi
lickas darbibas. Lielas griitibas skoléniem izraisa uzdevumi ar netieSu
nosacijumu formul&umu, kad nosacijumos aprakstitie priekSmetiskie procesi
val darbibas nesakrit satura zina ar to aritmétisko operaciju, kas ir javeic ar
skaitliem, lai ieglitu pareizo risinajumu (Kanycmuna, 2000). To risinajums
paredz papildus spriedumus, nepiecieSamibu priekSstatit uzdevuma aprakstitos
notikumus pretéja seciba. Skoléni nereti netieSus uzdevuma nosacijumus
parveido tieSos un risina vienkarsaka, sev ierastaka veida.

Skolénu ar maciSanas trauc€jumiem macibu prakse liecina, ka vini ar
griitibam apgiist uzdevuma nosacijumu 1sa pieraksta sastadiSanu, nebalstas uz
to, izpildot aritmétiskas darbibas, lai iegiitu pareizo atbildi. Bez tam, vini nevar
patstavigi formulét uzdevuma atbildi, neprot balstities uz ta jautajumu.
Uzdevuma pamatnosacijumu jégas neizpratne un nespéja patstavigi sastadit ta
risinasanas planu var but arT saistita ar nepietickami attistitu runas semantisko
aspektu (Macmioxosa, 1992), savdabigu dzirdes atmipas traucjumu un
nepietickamu 1ek$€jas runas attistibas [imeni.

Skoléniem ar maciSanas trauc€jumiem, ka norada daudzi specialisti,
nepiecieSama macibu materiala apjoma un rakstura adaptacija skolénu izzinas
iespgjam. Saja noliika nepieciesama ievérojama TU risinaSanas metozu
detalizacija. L. Blinova piedava (brunosa, 2001: 11) $adus panémienus:

e papildus uzvedinosi jautajumi;

e uzskates materiali — karSu plani, atbalsta un visparinoSas shémas,
,programmeéSanas kartites”, grafiskie modeli, paligkartites, kas tiek
sastaditas saskana ar griitibu raksturu macibu materiala apguve;

e panémieni — priekSraksti ar uzdevuma risinaSanai nepiecieSamo
operaciju noradi;

e palidziba noteiktu operaciju izpildg;

e uzdevumu risinasanas paraugi;

e uzdevumu seciga parbaude.

L. Blinova atzimé skolénu augsto atsaucibu uz korekcijas darbu, un nosaka
sada pedagogiska atbalsta iesp&jas un Iidzeklus skoléniem ar pavajinatu
uzmanibu un atminu macibu stunda (Baumosa, 2001:22): skolénu
mikroalgoritmiska darbibas organizacija macibu stunda (noklausities mutisku
uzdevumu vélreiz); bérna nodarbinatibas papildus kontrole; paradoties
uzmanibas atslabSanas pazimém, darbiba tiek nomainita pret citu, vieglaku;
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daudzveidigu nodarbibu veidu, spélu momentu izmantoSana; spilgta un krasaina
uzskates didaktiska materiala izmantoSana (spilgtas, tacu vienkarSas tabulas,
shémas, konspekti) sarezgitu instrukciju vieta, kam nepiecieSama uzmanibas
parslégSana uz secigu viena mérka uzdevumu formul€Sanu; pasniedzamas
informacijas emocionalas bagatibas nodrosSinaSana, lai piesaistitu emocionalas
atminas rezerves; patstavigas planoSanas un pasparbaudes ka obligatu skoléna
jebkura patstavigd darba posma macibu stunda organizacija, nodroSinot, ka
skoléns savu darbibu atspogulo ar1 runa.

Dotaja petijuma darba ar 5.- 6. klasu skoléniem ar maciSanas traucgjumiem
autores par savu merki izvirzija izstradat pusaudziem pieejamu dazadu teksta
uzdevumu risinasanas panémienu praktisku materialu, vienlaikus radot apstaklus
katra skoléna psihisko procesu un personibas attistibai, vadoties pec izglitibas,
koriggjosi attistoSo un audzino$o macibu uzdevumu vienotibas.

Lai noteiktu, kada no teksta uzdevumu risinaSanas posmiem atrodas skoléni
un ar kadam gritibam vini saskaras, tika piemekléts dazads didaktiskais
materials, ar diagnostic€joSa darba matematika 5.un 6. klasei palidzibu tika
noskaidrots pétijuma iesaistito 5.-6. klasu skolénu ar maciSanas trauc€jumiem
visparéjo matematisko priekSstatu attistibas Itmenis saskana ar visparizglitojoso
programmu prasibam, noskaidrots skolénu teksta uzdevumu risinasanas prasmju
attistibas ltmenis ( turpmak TURPA) un prasmju risinat teksta uzdevumus ar
vienadojumu palidzibu limenis.

Analizgjot iegiitos rezultatus, ir noteikts, ka galvena teksta uzdevumu
risinasanas probléma ir saistita ar skolénu neprasmi izdalit struktiirelementus
teksta uzdevuma un analizét to. Tas izraisa nesp&ju pareizi izpildit teksta
uzdevuma risinasanas paréjos posmus. Tapat visiem skoléniem nopelnito punktu
skaits samazinas no uzdevuma uz uzdevumu, kas var noradit uz to, ka
uzmanibas koncentracija Siem skoléniem samazinas saméra atri, skoléni atri
nogurst.

Petijuma rezultatu analize liecina, ka no pétijuma iesaistitajiem astoniem
skoléniem, 7 jeb 88 % ir zems TURPA limenis. No visas grupas tikai vienam
skolénam TURPA limenis zemaks par vid&jo, kas tik un ta ir nepietiekams, lai
patstavigi risinatu teksta uzdevumus.

Perioda no 2013. gada novembra lidz 2014. gada martam ar p&tamas grupas
skoléniem tika veikts korig€josi attistoSs darbs, kas ietvéra divus galvenos
virzienus: vispargjas attistibas korekcija (izzipas un personibas sfera, runa u.c.)
un prasmju risinat TU veidoSanas tieSais darbs. Korig€josi attistosa darba
programma sastadita, nemot véra skolénu ar maciSanas traucgjumiem psihiskas
attistibas tipiskakas un katra skoléna individualas ipatnibas. Par prioritati tika
1zvirzita plasa spektra uzskates materiala, tai skaita datora iesp&ju izmantoSana.
Nodarbibas dazadas vecuma grupas tika veiktas vienada seciba, nemot veéra
macibu darbibas tematisko planosanu. Lai izvairitos no parslodzes matematikas
macibu stundas, tika sastadits, pirmkart, atsevisku koriggjosi attistosu nodarbibu
kurss, kura liela uzmaniba veltita darbam ar tekstu, vingrinajumiem psihisko
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procesu attistiSanai tieSi darba pie uzdevumiem (kurss ir orient€ts uz 16
nodarbibam, 4 méneSiem, ja 1 nodarbiba notiek reizi ned€la, vai 2 méneSiem ar
2 nodarbibam nedgla), kuras Tsteno specialas izglitibas skolotajs arpusstundu
laika. Otrkart, sastadits atseviSsku matematikas macibu stundu kurss darbam ar
teksta uzdevumiem, kas aptver 32 macibu stundas (4 méneSi pa 2 macibu
stundam nedéla).

Sastadot koriggjosi attisto$a darba programmu tika ievérota nepiecieSamiba
optimali apvienot teor€tisko un praktisko macibu procesu, respektivi, veidot
skolénos minimali nepiecieSamas teorétiskas zinaSanas ar maksimali iesp&jamo
prasmju un iemanu apjomu. Izstradajot macibu metodiku, par mérki tika
izvirzits: radit nosacTjumus katra skoléna psihisko procesu un personibas
korekcijai un attistiSanai matematikas apguves procesa, vadoties pec izglitojoso,
koriggjosi attistoso un audzinoso macibu uzdevumu vienotibas.

Korig€josa ievirze izpauzas macibu materiala satura, vingrinajumu
sisteéma, ilustrativaja materiala, uzdevumu izpildes paraugos. Metodika veicina
apstaklu radiSanu tadu jomu attistiS8anai ka uztvere (analogisku uzdevumu
piedavasana dazadas formas), atmina (liels skaits uzdevumu atkartoSanai,
daudzkartiga svarigako jédzienu, darbibas pap€mienu atgadinasana u.tt.),
domasana (pastaviga salidzinaSanas izmantoSana, dzives situaciju analize,
pétama materiala apkopoSana u.tt.), runa (piedavajama uzdevumu teksta
pardomasana, aritmétisko darbibu komponentu izrunasana un savu teksta
uzdevumu sastadiSana), izt€le (uzdevumi, kuros ir jaiedomajas un jauzzime
nepiecieSama geometriska figlira, risinajuma shéma, japasaka, kad var but
vajadzigi tie vai citi aprekini).

Obligats katras nodarbibas elements ir runas vingroSana. Parak Iens
lasiSanas temps kave pareizas, apzinatas un izteiksmigas teksta lasiSanas apguvi,
jo skoléniem tiek trauc@ta vardu uztvere un izrunaSanas pareiziba, kas savukart
noved pie izlasita sapraSanas griitibam. Speciali metodiskie panémieni lasiSanas
iemanu veidoSana, tadi ka koriggjosi attistoSaja darba programma izmantota
runas vingrosana, no vienas puses, veicina §is iemanas veidoSanos, no otras
puses, pilnveido atminu, uzmanibu, izlidzina skolénu logiskas domasSanas
defektus. Lai dotais panémiens darbotos, specialajam pedagogam ir jaievéro
dazi noteikumi: darbs ir javeic sistematiski, secigi, turklat prasibam pret runas
vingro$anu sarezgitakam ir jak]ust pakapeniski. Izstradataja metodika ieteikts
doto vingrojumu veidu veikt nodarbibas sakuma posma 7-10 minttes. [zp&tes
gaita specialais pedagogs noskaidro katra bérna, kas apmekle korekcijas
nodarbibas, vid€jo tempu. Tas ir svarigi, lai noteiktu vardu skaitu teksta, kurs$
beérnam tiks sakotn€ji piedavats. Svarigi atcereties, ka lasiSanas temps ir atkarigs
no teksta informativa, leksiska un strukturala sarezgitibas Iimena. Piedavajot to
vai citu tekstu, specialais pedagogs ne tikai orientgjas uz katra atsevisSki nemta
skol€na lasiSanas tempu, bet arT uz to, ka vin$ apzinas un uztver lasamo teksti,
kads ir pareizas lasiSanas attistibas limentis.
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Petijuma gala rezultatu analize liecina, ka Cetri skoléni ar maciSanas
traucgjumiem (50%) ir sasniegu$i vidéju TURPA, Iimeni, par€jiem cCetriem
skoleéniem TURPA Iimenis ir zem vid€ja. NepiecieSams noradit, ka augstakus
rezultatus ir sasniegusi 5. klasSu skoléni, savukart 6.klas€ augstaki rezultati bija
tikai vienam no skoléniem. Tas var biit saistits ar skolénu individualajam
Ipatnibam, lai ar1 tai pat laika tas liecina par to, ka, jo agrak sakas korekcijas
darbs, jo atrak iestajas rezultats. Iegito rezultatu, diagnosticgjot TURPA
Iimenus pétijuma iesaistitajiem astoniem 5.-6. klaSu skoléniem pétijuma
sakuma un beigas, salidzinajums punktos paradits att€la ,,TURPA Iimenu
izp€tes rezultatu salidzinajums” (skatit 1. att€lu). Procentu aprékins tika veikts
relativos lielumos, vadoties péc maksimala punktu skaita (78 punktu — 100%).
Tadas procentualas atSkiribas liecina par katra skoléna individualajam
atSkirtbam.

TURPA ITmenis, punktos

Skoléna vards

B pirms korekcijas @ péc korekcijas

[.attéls. TURPA Iimenu izpétes rezultatu salidzinajums
1.picture. Comparison of text solving skill levels of research

Korekt€josi attistosa darba rezultata ir mainijusies TURPA Iimenu
procentuala attieciba. Ja sakuma posma skolénu skaits ar zemu TURPA Iimeni
sastadija 88%, bet vidéju Iimeni nebija sasniedzis neviens no skol€niem, tad
pétijuma beigas zems Iimenis bija 0%, [imenis zem vidgja 50%, bet vide€js
Itmenis ar1 50%. Tas liecina par to, ka notikuSas nozimigas parmainas to
prasmju attistiba, kas nepiecieSams teksta uzdevumu risinasanai, lidz ar to tas
liecina ar1 par piedavatas korekcijas programmas rezultativitati.

Pielietojot EXCEL funkciju CORREL, tika iegttas sekojoSas sakaribas:
korelacijas koeficients starp pétljuma sakuma datiem un beigu datiem ir
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0,803053. Var secinat, ka funkcionala sakariba starp datiem ir ciesa, un tadejadi
dati korel€ sava starpa.

Lai atklatu iespgjas izmantot skolotaju ikdienas praksé izstradato
programmu un izstradatos darba materialus, tika veikta izglitibas iestades 6
skolotaju, kuri piedalijas izstradatas metodikas aprobacija, anket€Sana.
Aptaujato skolotaju skaitd bija matematikas skolotaji, kas maca 5.- 6. klasées,
sakumskolas skolotaji un specialas izglitibas skolotaji. Savas atbildes specialisti
atziméja, ka dotas izstrades lauj atklat tipiskakas klidas un gritibas, ar kadam
skoléni saskaras teksta uzdevumu risinaSanas procesa, ka art atklat tipiskakos
nesekmibas iemeslus, tadus ka, pieméram, vaja lasiSanas tehnika, neprasmi
uztvert izlasita jégu, tadu domasanas operaciju ka analize un sintéze
nepietickama attistiba. Turklat So materialu izmantoSana lauj skolotaju
skatljuma daudzveidot darba formas macibu stundas, nodroSinat patstavigu
darbu skoléniem macibu stunda, istenot diferenc€tu un individualu pieeju,
attistit interesi par macibam un vajadzibas péc zinaSanam. Sakumskolas
skolotaji noradija tadu galveno izstradato materialu priekSrocibu sakumskolas
1zglitiba ka iemanu un prasmju risinat teksta uzdevumus diagnostikas izstradi.
Skaidri strukturéti uzdevumu risinasanas posmi lauj skolotajiem atklat, kura no
tiem skoléni saskaras ar vislielakajam griititbam, un talakaja gaita tiesi Siem
momentiem veltit lielako uzmanibu macibu stundas. Matematikas skolotaji un
specialie pedagogi atzimeja praktiska materiala darbam ar skoléniem ar
maciSanas trauc€jumiem, ka ar1 citiem skoléniem ar zemam sekmém
paradiSanas savlaicigumu un aktualitati.

Secinajumi
Conclusions

* TU risinasanas gaita var izdalit vairakus posmus: uzdevumu uztvere un
analize; uzdevuma risinajuma mekléSana un plana sastadiSana; risindjuma
plana 1istenoSana; uzdevuma risindjuma parbaude; uzdevuma atbildes
formulésana.

» Skolotaja darbiba skolenu ar maciSanas trauc€jumiem TU risinaSanas
prasmju veicinasanai var bit: skoléenu mikroalgoritmiska darbibas
organizacija macibu stunda (noklausities mutisku uzdevumu vélreiz), bérna
nodarbinatibas papildus kontrole; darbibas nomaina pret citu, vieglaku
paradoties uzmanibas atslabsanas pazimém, daudzveidigu nodarbibu veidu,
spelu momentu izmantoSana, spilgtas un krasainas uzskates didaktiska
materiala izmantoSana (spilgtas, tatu vienkarSas tabulas, shémas, konspekti)
sarezgitu instrukciju vieta, kam nepiecieS$ama uzmanibas parslégsana uz
secigu viena mérka uzdevumu formul€Sanu, pasniedzamas informacijas
emocionalas bagatibas nodroSinasana, lai piesaistitu emocionalas atminas
rezerves, patstavigas planoSanas un paSparbaudes ka obligatu skoléna
jebkura patstaviga darba posma macibu stunda organizacija, nodroSinot, ka
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skoléns savu darbibu atspogulo ar1 runa, plass interaktivo materialu, tai skaita
dazada veida, materiali, kas izstradati ar datortchnologiju palidzibu,
pielietojums, jo datora plasas iesp€jas lauj to izmantot macibu materiala
vizualizacijai, problému imit€joSai modeléSanai pétamaja joma un
motivejosa rakstura situaciju veidoSanai macibu stundas ietvaros.

* Metodes un panémieni, ar kuru palidzibu pasniedzg&js censas veidot zinaSanu
sistému, ir balstiti uz vina personigo radosSo potencialu, ko apstiprina fakts,
ka katrs skolotajs maca atSkirigi. Liela méra par sistemu veidojoSo vadoSo
faktoru skolénu zinasanu attistiSanai kalpo macibu tehnologija, kuru izmanto
konkréts skolotajs.

Summary

Nowadays the issue of learning disorders is very topical both in Latvia and all over the world.
Learning disorders concern approximately 10% — 15% of population (Sattler, 2006); however,
this index may vary depending on the definition of learning disorders, therefore the index of
incidence ranges between 5% and 20% in other sources (Shaywitz, 2005, Silver, 2004).
Solving of textual exercises is the most important part of mathematics course. Skills at
solving textual exercises is one of the main indicators of students’ development level of
mathematical knowledge, progress and ability to study independently. Young age of
adolescence (from 10 to 13 years) is complicated and strategically important period of
students’s life in the process of personality development which at the same time includes
possibility of crisis(Svence, 1999; Aleksejeva, 2002; Cepele, 2008) that is caused by changes
of social situation of adolescent’s evolution, as well as biological changes. Skills acquisition
at solving textual exercises for adolescents with learning disorders is even more complicated
task.

In order to determine the level of solving textual exercises of students, as well as the
difficulties which they face, various didactic materials were found, and development level of
general mathematical views and skills at solving textual exercises of students in Forms 5 and
6 with learning disorders, who were involved in the research, was defined by the application
of diagnostic work in mathematics in Forms 5 and 6. The analysis of results showed that the
main problem of solving textual exercises is connected with students’ inability to separate
structural elements in the textual exercise, as well as to analyse it. That causes inability to
fulfil correctly other stages of solving textual exercise. The number of points obtained
decreases from exercise to exercise for all students, which implies that the concentration of
attention decreases relatively fast for those students, they get tired quickly. At the beginning
of the research, all adolescents involved in the research (87%) practically have low level of
skills at solving textual exercises.

Over the period from November 2013 till March 2014, corrective work for the purpose of
development was carried out which included two principal directions: correction of general
evolution (the sphere of cognition and personality, language etc.) and the direct work of skills
development at solving textual exercises. Corrective programme for the purpose of skills
development at solving textual exercises was elaborated and implemented: separate corrective
and developing programme (16 classes), separate programme of mathematics lessons for the
work with textual exercises (32 lessons).

The analysis of the final results shows that, as a result of these activities, half of the students
with learning disorders (50%) have achieved the average level of skills at solving textual
exercises, the level of skills at solving textual exercises of the others is lower than average.
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In order to find opportunities for application of the elaborated programme and materials for
teachers in everyday practice, the inquiry of teachers was carried out. Mathematics teachers
and special education teachers appreciated the timeliness, topicality and significance of the
practical material for the work with students with learning disorders, as well as for the work
with other students who have low progress.
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Abstract. Nowadays, in the process of the implementation of student-centered learning
paradigm, not only the knowledge, skills and attitude formation has been updated, but a new
quality of teaching and learning as well. Thus significant learning approach has been
promoted, leading to the each student's personal development and providing new resources
and opportunities. The publication describes the productive dimension of significant learning
in the English language learning process revealing the educational opportunities and a
potential of the innovative learning method — debating. The prerequisites of significant
learning for students have been analyzed as well as the possibilities to develop learning skills
through students engaging in the process of debating. Empirical research data confirms the
value of the learning method — debating: it promotes self-discipline, the increase of interest in
learning, student responsibility as well as raising students’ motivation.

Keywords: debating, motivation, teaching potential, self-discipline, significant learning,
students.

Significant learning dimension in the English language learning process

The goal of the publication is: basing on the theoretical analysis of the aspects
of significant learning, to reveal and characterize the pedagogical potential and
importance of debating in the learning transformation process, thus updating the
resources and opportunities of self-disciplined learning.

The searches of interrelationships in the learning content as well as
strengthening the interdisciplinary links are highly valued to support the
innovative pedagogical approaches and accentuation of methodological didactic
diversity in all subjects, including the English language learning in the
comprehensive school. The implementation of the education reform in schools
of Latvia has highlighted the subject of the learning process — a student; his/her
cognitive powers and the high-quality competence formation management. This
is a process when the teacher becomes an adviser and a support provider. The
most important emphasis in the process of education is put on the personal
development and self-realization opportunities. Thus education becomes a new
technology generating an active personality, which automatically selects and
sets its own direction of the development (Cehlova, 2002).The goal of the
English language is to promote student's as a creative personality's development,
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promoting the competent use of foreign languages in communication, lifelong
learning and intercultural dialogue in today's society (Kursite, 2008). Common
European Framework of Reference for Languages: Learning, Teaching,
Assessment states: "The use of language and its acquisition includes activities,
of which the persons as individual and social beings develop various
competencies - in general and in particular communicative language
competences. Using these competencies in different contexts and circumstances,
and taking into account a variety of hassles, people engage in language activities
and processes to generate and / or receive text on specific topics and areas.
People apply the strategies that they consider the most appropriate in the
fulfillment of the specific tasks through these activities and processes.
Consolidation or modification of these competencies occurs for people
managing these activities" (Council of Europe. Languages Policy Division,
2006). A teacher of the English language L. Sardiko (Sardiko, 2007) considers
that one of the most important contemporary problems of students is a lack of
motivation. This fact has been confirmed by L. Sardiko with the help of the
survey data gathered in the case study interviewing 88 teachers of the English
language from Latvia. 70% of respondents recognized that this problem - a lack
of motivation is the most typical for teenagers, 66% of respondents noted the
lack of motivation as a current problem, 66% of respondents highlighted the
lack of students’ management skills of their own learning process, while 57%
indicated that the students do not see the connection between learning process at
school and a real life. Students' learning motivation is one of the most important
aspects for foreign language learning to become an opportunity for personal
development. Motivation is the first important structural element of learning
activities (Malicka, 2004).The promotion of the motivation can take different
forms. One of the objectives of foreign language teaching is to improve
communication in the processes of learning and teaching and implementation of
student-centered learning, which is characterized by learning efficiency.

The efficiency of learning is one of the most important indicators of students'
readiness to learn within the formal or non-formal education system, in order to
acquire new knowledge spontaneously or purposefully, as well as attitudes,
skills and competencies. Learning efficiency is an indicator of the ability to
learn. It depends on the organization of the educational process and methods.
The learning method in the pedagogical process is determined by the goal. In
order to achieve the goal, the targets of the learning process ought to be set, to
promote gaining the knowledge of creative learning, creative application of
knowledge in practice and leading to the independent student learning activities.
The youth of today is characterized by the media, adventures, variable values,
cooperation and communication, multi perspective learning, as well as a
multilingual generation (Tilla, 2005). The official language of the country and a
foreign language serve as a communication tool, means of thinking and
expression of experience. Foreign language serves as an important tool in the
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forming of a multi-cultural society and promotes the using of information
technology.
One of the most important requirements for foreign language teaching
methodology is to integrate the development of language skills, on the basis of
existing knowledge of the mother tongue and other foreign languages, as well as
attracting and using the knowledge obtained in other subjects. Class culture and
its psychological atmosphere derive particular topicality to promote the
language learning process. The class requires atmosphere in which students feel
safe and are able to learn the English language efficiently. In this environment
significant learning can be encouraged and students become active creators of
their own knowledge. Thus security, self-discipline, sense of belonging, positive
communication, collaboration, students' learning achievements and success, the
desire to participate and to achieve goals are required.
Each student's uniqueness: the knowledge, skills, existential competence and
ability to learn, must be taken into account in the processes of creating lesson
plans and selecting learning methods:
= knowledge: learning the language requires knowledge not only about the
language and culture, but the academic knowledge as well;
= skills and abilities: all depend on the ability to sequence and act practically;
= existential competence - an individual's personal qualities, character traits
and attitudes associated with the idea both for themselves and for others,
self-esteem, willingness to cooperate with other individuals. Each person's
own attitudes, character traits and temperament are guidelines that should be
taken into account in the process of learning and teaching of languages;
= ability to learn - promotes existential competence, the development of
knowledge and skills, and includes a variety of competencies. The ability to
learn is a concept particularly important in the language learning process
(Council of Europe. Languages Policy Division, 2006:19).
The concept of “student-centered learning” has been established by the
psychologist Carl Rogers. Student—centered learning highlights the efficiency of
the learning process, the teacher's work focused on students' acquisition of
knowledge and respecting the uniqueness of each student (Rogers, 1961). To
implement the educational process of the significant learning, teachers'
motivation and systematic action serve as very important factors. Innovative
changes of the lesson will occur successfully if the organization of the learning
process is carefully planned and prepared. This process is very important for the
teacher as organizer of learning activities (Weimer, 2002). Thus, due to the
teacher targeted and competent work in the significant learning dimension, the
learner's autonomy has been encouraged:
= ensuring the development of the learner's individuality;
= actively involving students in the learning process from the decision-
making to the achievement of the results- external discipline has been
replaced by self-discipline;
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= learning from the teacher and a course book as the main source of
information has been changed into the learning from experience- through
individual and team work searching and researching processes and with a
help of a teacher to draw relevant conclusions;

=  from practicing and training particular skills to the development of the
competences generally;

= using the knowledge, the development of critical and creative thinking in
addressing the real-life problems.

Debating in student-centered learning paradigm

The teaching experience of the authors allows to confirm that the teaching
potential of debating as a teaching method and form complies with the criteria of
student-centered learning process and can be successfully used not only in the
lessons of the English language but in other subjects as well. In order to
efficiently implement the curriculum, the content of debating (arguments and
facts for supporting the resolution) is researched in the collaboration process of
students and teachers. The learning content becomes a tool to promote acquiring
new knowledge independently and purposefully. As a result, motivation,
students' presentation and research skills and their readiness to work
independently have been promoted. Thus, debating develops new ways of
thinking and raises students' self-confidence. Students are explorers: they are
able to acquire knowledge independently. One of the teaching values of debating
Is the preparation process. This method can be implemented not only within the
lessons, but goes beyond the borders of the learning process through using of
different electronic means of communication. Students' behavior and learning
habits are determined by successfully designed curriculum in both, the process
of debating and the preparation process for debating. The performance (debate
tournament) is the most important function of learners' individual growth.

Learning method — debating — is a way how to encourage students to
participate in their own learning process. It includes preparation process,
presentation, team work, prompt decision making, argumentation skills, etc.
(Stephen & Brookfield 2005:308). Table 1 describes the pedagogical potential
through six criteria developed by the researchers Robert B. Barr and John Tagg:
mission and goals, resources, structure, theory, productivity, diversity of
characters (Barr & Tagg, 1995).
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Table 1
The pedagogical potencial of debating

Criterion Activities to implement debating as a learning method
Mission and | The learning is being activated through debating.
goals

Using debating inside and outside the classroom, the use of technology has
been updated in the education process (search for the information,
Resources communication between the students and with the teacher, etc.), the quality
and quantity of the results has been promoted as well as a growth of
students' success and efficiency of learning.

Holistic approach to the learning process has been dominating - students
approach the resolution as a whole — statement that needs to be researched.
Structure Learning process has no boundaries in time-it goes beyond the lesson,
teachers and students work together in a team and interdisciplinary link has
been ensured.

When debate is put into practice inside and outside the classroom, the
knowledge is gained by enabling the understanding about different
Theory processes through interdisciplinary link. Learning process is based on
cooperation and support, student-centered learning dominates. Skills of
every student are being developed.

Knowledge is gained both: individually, and in a team with team mates
and also with a help of a teacher/teachers.

Diversity of | Teacher and students work together, involving the teachers or experts of
characters other subjects as well. All the involved experience the procces of learning.

Productivity

The pedagogical preconditions of significant learning

Significant learning is the highest quality of the learning, which allows student

not only to learn the content, but also to reveal new patterns, formulate general

conclusions, to apply skills and knowledge in a new, unfamiliar situation and

creatively search for the solution. The possibility of a creative action is ensured

by students’ basic knowledge, skills to analyze and synthesize, and experience

to assimilate knew knowledge and change the opinion by influence of new

information (Jonane, 2011).The leading researcher of the University of

Oklahoma, USA, L. Dee Fink (2013) has carried out a research and analyzed the

factors affecting the learning process adversely by gathering the views of both

teachers and students (USA). The research showed that teachers believe there

are various troublesome factors:

= disinterest of the students;

= students’ disengagement in the activities, e.g. discussions;

=  students’ unwillingness to get acquainted with the information sources;

= the emphasis on textbooks;

= students are more interested in obtaining a good assessment rather than
knowledge;
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= lack of support from colleagues or administration when introducing and
applying new methods in the learning process.

Students, however, considered that troublesome factors for successful learning

are:

= intheir opinion, uninteresting lessons;

=  monotonous learning methods used in lessons — working with the notes —
teacher dictates, students write;

= |earning is particularly based on the preparation from one test to another;

= learning content is not linked with the real life;

= excessive emphasis on the use of textbooks in the learning process (Fink,
2013).

Fink’s study highlights a number of challenges in today's educational system:

1. Students’ unwillingness to participate in the development of the learning
process.

2. Monotonous learning methods.

The teacher often has to show the initiative in order to make changes, without

any support from colleagues or administration. The lack of communication with

the teacher can be recognized as one of the modern school problems. Another

problem is the fact that instead of focusing on the education process, teacher

focuses on maintaining the discipline in the classroom. Thus, students are not

fully involved in the educational process, and as a result a lack of motivation to

learn appears. Students communicate with each other, but, unfortunately, the

topic is not the current teaching material. There is an opinion dominating in

schools and also in the society that learning process ought to be transformed.

However, the question is what exactly and how to change it. L. Dee Fink (2013)

believes that teacher has to learn how to teach better.

Evaluating the necessity to emphasize the significant learning approach, the

interdisciplinary link and a team work is being updated. Unfortunately, these

two components are not sufficiently widely used inside or outside the lesson. It

has to be admitted that the learning environment cannot be created as a place

where students do everything that teacher says. They write everything down,

and read everything. In such situation, regardless of the method, results would

be achieved. One precondition for the significant learning to be accomplished is

the ability to change oneself individually and the society in general. During the

lesson planning process, it is essential to evaluate what exactly students will

gain from the learning process. Surely, the students learn something from every

lesson, but it is important that students learn significantly.

What action models provide significant learning? Successful educational

process is updated by three correlated questions: What should be taught? How

will 1 organize the scholastic work? Why do students need the particular

material (knowledge, skills)? Why should students be taught this particular

learning content (knowledge, skills)? Thus both the content (What...?) and

methods (How...?) as well as the learning context, meaning and personal
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importance of the learning process (Jonane, 2011). Taxonomy created by L. Dee
Fink includes components such as Foundational knowledge which covers the
content (What...?); Learning how to learn, Application, Integration which
covers methods (How...?); Caring and Human dimension which cover also
learning context, meaning and personal significance of the learning process.

L. Dee Fink’s taxonomy was created on the basis of required skills in 21
century: the ability to learn, communication skills, cooperation skills, ability to
be tolerant, flexibility, etc. L. Dee Fink created his taxonomy in order to define
how exactly the approach to educational process should change. In order the
learning process to be successful, the change has to take place in the student. If
the change does not happen, the learning process will be incomplete. L. Dee.
Fink believes that the change has to take place not only in student’s attitude
towards learning, but also in the student’s personal life. Thus six components
have been included in L. Dee Fink’s taxonomy.

st

Figure 1. L. Dee Fink’s taxonomy of significant learning (Fink, 2013, 29)

Each category of significant learning taxonomy resonates not only with the
learning process, but also with extracurricular work and values. The main
components:
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1. learning how to learn includes the desire to become a successful student —
learner with independent learning skills and interest about the subject;

2. foundational knowledge contains not only knowledge, but also memory,
skill to memorize new information, and ability to generate new ideas and to
promote understanding;

3. caring means the development of new sense, interest, and value. Thus
promoting a new attitude towards educational process, which results in new
motivation and desire to learn;

4.  application materializes in a situation when students are learning how to
join new intellectual, physical, social and other activities. This component
includes the using of existing knowledge to gain new knowledge and skills.

5. human aspect combines the ability to understand oneself and the
surrounding with the finding of personal correlation within the processes in
society;

6. integration includes the understanding of the study material integration,
e.g. in daily life, as well as implementation of the interdisciplinary
approach (Fink, 2013, 26-30).

The pedagogical potential of significant learning

Significant learning can be characterized by its synergistic nature, which is
based on students’ and teachers’ mutual understanding, trust, shared
responsibility and cooperation. Productive potential of significant learning is
multi-functional, as upbringing and education, teaching and development are
organically combined together. Thus every person involved in the process of
education is led to purposeful self-evolving and self-empowerment. Due to the
implementation of cross-curricular links, significant learning promotes creating
of the associations and linking the subject matter with other subjects or practical
life (integration). It reveals the importance of the study material for each student
individually and the entire class, etc. Thus the human aspect is implemented in
the learning process.

The key contributor to the implementation of productive learning is a teacher
who determines students' participation in learning, as well as applies a form and
methods of implementation of the learning content. The more the taxonomy of
these components will be included in the lesson, the more productive teaching
will be (Fink, 2013). Significant learning is the result of the using of Fink's
taxonomy contained six components in the learning process, which could also be
defined as deep learning. The basic idea of the taxonomy is a personal interest in
the learning process. A student-centered learning can be considered as a
significant learning. Student-centered learning updates the knowledge and skills
that students have gained through the processes of discovering and researching.
It is learning how to learn. Through the implementation of student-centered
learning in the classroom, providing information sources, books, internet
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resources, etc. students can be given a task which requires undiscovered
knowledge (Brackenbury, 2012).

Student-centered learning has been successfully applied in the implementation
process of the learning method- debating. Students acquire unknown topics
during the preparation process for debating tournaments: working individually
and in groups. This provides confidence about the opportunities of applying this
method not only in the lessons of the English language, but in the other subjects
as well. Thus the objectives of significant learning have been achieved.

To get an understanding of the contemporary students' learning habits and find
out the conditions of significant teaching and learning, the research had been
carried out. Respondents were random 29 students (13 girls and 16 boys), who
are active and productive participants of the school debate club (students from
form10-12). They were asked to finish two incomplete sentences and answer
one control question:

1. I learn the best when ...

2. The best lesson at school is ...

3. What should be done for you to learn more successfully?

The summary of the research shows the different nuances of girls’ and boys’
answers in the field of significant learning prerequisites. After the analysis of the
research data, the categories of groups characterizing the process of learning,
were formed: learning environment and resources, learning, collaboration,
learning content, teaching and teacher’s competence.

Table 2
Students' responses characterizing aspects of significant learning

Students | Environment | Learning | Collaboration | Learning | Teaching | Teacher’s
and content competence
resources
Girls 15 11 4 2 3 4
Boys 5 22 8 3 - 9

The gathered data shown in the table 2 reveals the fact that girls’ have
highlighted the importance of the learning environment: silence, peaceful
atmosphere, background music, physical facilities of the environment: lots of
space, the classroom is warm, comfortable chairs, teaching resources. Boys
have emphasized the significance of the aspects of learning highlighting
personal interest, understanding, inspiration, ability to answer and ask questions,
the will and responsibility. Common prerequisites for girls and boys were good
mood, ability to concentrate, motivating reasons, being active, opportunity for
creative action. Significant learning was generally characterized by these
dominating statements: the student's responsibility, emphasis on learning
motivation and self-discipline, emphasis on teacher professionalism, enthusiasm
and the importance of the learning content.
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Describing the best lesson at school, the following aspects were highlighted:

= active learning and development (9 responses) ;

= importance of teacher's preparation, teaching (5 responses) ;

= expression of students' creativity in the learning process(5 responses);

= exciting learning content (4 responses) and other important factors.

Overall, in 18 of the 29 cases, the learning activities have been highlighted in
order to implement successful lessons at school. This fact confirms the potential
of significant learning in the process of the implementation of the curriculum in
comprehensive school.

Summarizing the responses of the control question: "What should be done for
you to learn more successful?", it can be concluded that the dominant
understanding of students (12 statements) highlights learning as a student's self-
expression and responsibility for his/her own learning process. This fact can be
emphasized by the following students' responses: learning must be faced more
seriously; I must have the motivation and sense of security in the process of
learning; students' diligence should be highly valued; students' preparation is
very important; home work ought to be always done; things should be applied in
practice; we need to focus on the learning process, etc. A number of student
responses (6 statements) express confidence in the professionalism of the
teacher, thus emphasizing the teacher's personal interest in the teaching issue as
well as the understanding of students' needs and interests. Only one student
insists: "It is necessary to find good teachers". This response focuses more on
the teacher's responsibility for the learning process rather than personal.

After evaluating the gathered data, the following conclusion can be drawn: the
process of significant learning gives an opportunity to experience the gratifying
of the results, thus creating a positive attitude towards the learning subject and
the debating as a learning method; expanding the personal activity and
responsibility for the learning process.

Conclusions

1. In order to implement a significant learning successfully, students' own
contribution in the learning process is essential as well as teachers'
professionalism while implementing the student-centered learning. Student
engagement in the learning process promotes the efficiency of obtaining
knowledge and skills, particularly presentation skills, both individually and
in group. Therefore new forms of work for the implementation of the
learning process are required. The factors influencing the learning process
must be assessed in order to diversify and improve the quality of learning
in the lessons of the English language and extracurricular educational
activities.

2. Students who have gained experience in debating consider that the use of
the learning method - debating in the lesson and beyond it helps to

80



11.

12.
13.

The collection of scientific papers 2014, ISSN 1691-5895

implement student-centered learning. Successfully created learning content
determines students' behavior, self-discipline and learning habits in the
processes of debating and preparation for debating. Thus the using of
technologies in the learning process, as well as the quality and quantity of
the results and students' growth has been promoted. This results in the
effectiveness of learning and a holistic approach to learning.

In the process of significant learning, students use their full potential,
discover interdisciplinary link, actualize cooperative learning style, practice
communication and gain pedagogical support, develop their individual
skills and develop their value system. Thus purposefully the development
of students' individuality has been promoted; independent learning skills
and decision making have been improved and achievement of the results
has been contributed.
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Abstract. The paper describes the study of dealing with the problem of the life quality of
school learners in a particular general education school in Latvia. It provides the analysis of
literary sources, home pages of holistic schools and, using the methods of action research,
values oriented environment principles set by folk primary school educators. The study
elaborates 11 principles that correspond to the definition of values oriented environment of
folk primary school and general human values: those of freedom, cooperation, kindness, you
reap as you have sown, truth, purity, courage to face oneself, love, self, trust, and serving.

The study proves the correspondence of the principles set by folk primary school educators
with a holistic understanding of sustainable education, their personal and general
significance as well as the potential readiness of the educators to build a values oriented
environment of folk primary school in line with them.

Keywords: holistic school, the life quality, sustainable education, values oriented
environment, values oriented environment principles.

levads
Introduction

Peétijuma probléma saistita ar konfliktu starp skolu un skolénu, kuru
izraisa skolénu neapmierinatiba ar dzives kvalitati skola. Latvija konstatéta
(Daniela u.c., 2008) zema skolénu dzives kvalitate skola, kas izpauzas gan
fiziskas vides nesakartotiba (apgaismojums, siltums, &diens, aprikojums,
tehnologijas utt.), gan socialas vides problémas (neieintereséti, kaskigi skolotaji,
skolénu SkiroSana, skolénu savstarpgjie konflikti, narkomanija, toksikomanija
utt.). Zema dzives kvalitate skolas negativi ietekmé skolenu labsajiitu, izraisa
neadekvatu, agresivu uzvedibu vai izvairiSanos no kontaktiem, nesp&ju
koncentréties macibam (Orska, 2006). Skolas maz interes€jas par skolénu
sapniem, interes€m, vélmém. To skoléns var izjust, ka pari darjjumu, ka viga
personibas necienu, kas var tikt pienemta par normu skolénu - skolotaju
abpusgjas savstarpgjas attiecibas (Rode & Krastina, 2011). Lidzigus
secinajumus izdarTjusi igaunu un somu péetnieki. P&tot skolas vidi Somija un
Igaunija, Kurme un Karlsona (2010) konstaté, ka skolénu dzives kvalitate ir
atkariga no macibu darba organizacijas, no socialo attiecibu gaisotnes un no
skolénu maciSanas jégas apzinas.

Tautskola ir visparizglitojoSa skola, kas dibinata, lai model&tu holistisku
skolu ilgtsp€jigas izglitibas konteksta. Pedagogi ir tie, kas praktiski nosaka to,
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kada bus Tautskolas vertiborienteta vide. Tapéc ta veidojama kopdarba un tai ir
jabiit tadai, kas apliecina augstu dzives kvalitati skola.

Pétijuma teoretiska baze
Theoretical base of research

Engels u.c. (2004:128) dzives kvalitati skola raksturo sekojosi: 7a ir
saprotama, ka pozitiva emocionala dzive, kas ir harmonija starp, summa
ietvertiem, ipasiem vides faktoriem no vienas puses un personigajam vajadzibam
un skolénu ceribam no otras puses. Skolénu labklajiba skola nozimé, ne tikai
ripes par vingu garigo, emocionalo, socialo veselibu, bet ta ietver ari
nepiecieSamibu nodroSinat b&rniem laimes izjitu, panakuma sajiitas un
savstarp&ju riipestibu. Sohmane (Sohlman 2006), izdala etrus skolas labklajibu
noteicoSus aspektus: (1) Skolas apstakli (having-piederésana)- apkartne,
iekartojums, macibu priekSmeti, organizacija, grupas lielums, sodi, droSiba,
apkalposana utt.; (2) Socialds attiectbas (loving- milésana). skolas Kklimats,
grupu dinamika, skolotaja-skolnieka attiecibas, vienaudzu attiecibas,
huliganisms, sadarbiba ar majam utt.; (3) Pasapmierinatiba (being-esamiba):
skolénu darbu vértéSana, iesp€jas, padoms (vadiba), iedroSinajums, apnémiba,
pasciena u.c.; (4) Veselibas stavoklis (veseliba). psihosomatiskie simptomi,
hroniskas un citas slimibas, veseligums u.c. No holistiska viedokla, augsta
dzives kvalitate skola nozime izglitoSanu veseluma (Roger, Vaughan, 1980), kas
var notikt, Millera (1999) vardiem sakot: radosa, transformgjosa, sevi
parspgjosa, briva videé, kura realiz§jas jégpilna maciSanas, kura rodama
labestiba, lidzjitiba, milestiba. Sobrid eksistéjosas holistiskas skolas darbojas,
ieverojot vairakus principus:

Patibas princips. Tas ietver sevi ideju par to, ka bérns piedzimst ar
saviem dotumiem, savam ipatnibam, t.i., visu nepiecieS§amo savas personigas
dzives jégas izteikSanai caur paSapliecinasanos. Skolénam tiek nodroSinata tam
atbilstosa vide savu unikalo dotumu attistiSanai (Ecole D'Humanite, 2013).
Macibas tiek organiz&tas atbilstosi katra b&rna ipatnibam, interesém, veélmem,
atbilstosi katra bérna individualajam macisanas tempam (Play Montain Place,
2013; Sudbury Valley, 2013; Salmonberry, 2013). Skolas japiedava b&rnam
pictickami daudzveidigas individualas izglitibas iesp&jas (Brockwood Park,
2013; Ananda Living Wisdom, 2013). Tas koncentré uzmanibu uz katru skolénu
- p€ta un iepazit ta iedzimtas Ipatnibas, intereses un uz to pamata attistit berna
pasapzinu, veidojot paSmotivétu macisanos (Fairhaven, 2013).

Dabiguma princips. Skoléni atklaj sevi, attista prasmes, iegiist zinaSanas
caur realu darbosanos skolas vidé (Subdury Valley, 2013), piedaloties visu
skolas dzives jautajumu risinaSana, ari skolas parvalde. Skolas tiek akcentéta
maciSanas empiriska komponente - tas tiek organizetas caur spélém, sarunam,
pétniecibu, praktisku darboSanos. Dabiguma principu realiz€ iepazistot dabas
ritmus un ieklaujoties tajos (Salmonberry, 2013), veidojot skolas dzives ritmu
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caur kartibu, notikumu ritmisku secibu un ritualiem. Dabiskuma princips ietver
sevl dzimumu, tautibu, vecumu neskiroSanas ideju, t.i., pieméram, macibas tiek
organizetas jaukta vecuma saimés, kas nodro$ina reala dzivé sastopamo socialo
attiecibu apguvi (Circle, 2013; Clonlara, 2013; Community, 2013; Salmonberry,
2013).

Brivibas princips. Tas, izslédzot bezdarbibu, lauj skol€niem brivi
izveleties ikdienas nodarbibas. Skoléni aktivi tiek iesaistiti sava izglitiba -
zinaSanu un prasmju ieguves procesa vini nav pasivi némeéji, bet pasi veido
savas izglitosanas dizainu (Clonlara, 2013; Community, 2013; Salmonberry,
2013; Subdury Valley, 2013). Skolotaji ir koordinatori, nove&rotaji un atbalstitaji
(Salmonberry, 2013; Fairhaven, 2013). Vairakas skolas (Clonlara, 2013;
Fairhaven, 2013; Circle, 2013) sadas attiecibas tiek definétas demokratijas
principa, respektivi, dzivojot demokratiska vide, bérni top atbildigaki par savu
izglitbu un veiksmigak apgiist dzivé nepiecieSamas prasmes. Sis princips
nozimé skolu atteikSanos no ,autoritara" apmacibu stila (Play Mountain Place,
2013; Salmonberry, 2013), atteikSanos no formalam =zinasanu parbaudém
(Acorn, 2013; Subdury Valley, 2013), bet veicinot pasrefleksiju, dodot brivibu,
vienlaicigi kultiv§jot personigo atbildibu par sevi un kopienu (Brockwood Park,
2013; Circle, 2013; Community, 2013; Ecole D'Humanite, 2013; Fairhaven,
2013).

Integritates princips. Skolas realizé Cetru cilveka ,,instrumentu”: kermena,
sirds, gribas un intelekta attisttbu (Ananda Living Wisdom, 2013; Salmonberry,
2013) jeb fizisko, garigo, mentalo un psihologisko cilveéka veseluma aspektu
attistibu (Clonlara, 2013), palidzot katram skolénam virzities uz jégpilnu dzivi
savu mérku realizacija (Desiderata, 2013). Skolas mérktiecigi veicina sava
patiesa ,,Es" apzinaSanos, ta palidzot skolénam integréties tuvaka un talaka
apkartne - kopiena, sabiedriba, valstt un klait par pilnvértigu biitni (Aurosociety,
2013).

Skolenu dzives kvalitates uzlaboSanai skola javeido ipaSas programmas
(Clarke, Barry, 2010), tacu, to darot, jaievéro dazadu zemju vértibu sadalijums,
tradicijas, iesp&jas, aktualitates. Apvienotas Nacijas izglitibas, zinatnes un
kultiiras organizacijas izdevuma Measuring and monitoring the well-being of
young children around the world (Asher Ben-Arieh, 2006) konstate, ka dazadas
zemes, atkariba no aktualitates, labvéligas vides indikatori var biit dazadi.
Tautskola ir uzsakusi Sadas 1paSas programmas izveidi, nodefingjot
vertiborientéto vidi tautskola, ar to saprotot daudzkomponentu sisteému, kurai,
atbilstosi ilgtsp&jigas izglitibas principiem un visparcilvéciskam ve&rtibam, Visi
tas dalibnieki jiitas piederigi un savstarp&ji sadarbojoties, veido nosacijumus
pasSrealizacijai. Tautskolas vertiborienteta vide ir tas kulttiras raksturotaja un
katrs taja iesaistitais ir $is kultliras konstru€tajs, veidojot attiecibas starp
cilvekiem un attieksmes pret dabu, materialam un garigam vertibam. Atbilstosi
Sadai vides izpratnei tautskolas pedagogi tika iesaistiti petijuma, lai kopigi
atrastu tai atbilstoSus principus. Otrs pétijuma uzdevums paredz€ja panakt
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tautskolas vertiborientétas vides veidotaju vienotibu jeb visu tautskolai piederigo
,elpoSanu viena elpa” (Bala, 2006). Abu So pétijuma mérku realizacijai labi
atbilst darbibas pétijums.

Pétijuma metodologija
Research methodology

Petijumu tika veikts izmantojot kvalitativas pé@tniecibas metodi. Par
piemérotako, savas daudzfunkcionalitates dél, tika atzits darbibas pétijums. Tas
ir savdabigs paSizzinas veids (Pithouse u.c., 2009), kas ietver reflekt&josu
kritiku, sevis parveidosanu, pilnveidosanu (Moloney, 2009). Musu gadijuma,
darbibas pétijums palidz ne tikai saskanoties kopigai lidzsvarotai darbibai
kopiena, bet ar veidot piederibas apzinu tai. Darbibas pétijums (Cook, 2009)
lauj ta dalibniekiem savu profesionalo viedokli ieraudzit jauna skatijuma vai
konstruét jaunu (Goodnough, 2010). Tautskolas pedagogi ir konkrétas
personibas ar pedagogiska darba un dzives pieredzi, uz kuras balstoties var tikt
meérktiecigi veidota jauna tautskolas vértiborientéta vide. Darbibas pé&tijums
reiz€ ir sadarbibas un Iidzdarbibas skola, zinasanu, priekSstatu un pieredzes
apmainas, socialas sadarbibas iesp€ju skola, kas veicina godigumu, taisnigumu
socialas situacijas. Darbibas petijjumam raksturiga spiralveidiga attistiba, t.i.,
katra atseviSka petijuma téma (princips) var tikt spiralveidigi attistita. Lai to
veiktu, pétjuma ietvaros, tika organizeéti interaktivi seminari tautskolas
pedagogiskajam personalam. Tie tika organiz&ti ta, lai visi tas dalibnieki atrastos
vienadas telpiskas un psihologiskas situacijas - neviens nebiitu ne prieksa, ne
aizmugure, visiem bitu iesp&jams acu kontakts ar jebkuru seminara dalibnieku,
t.1., dalibnieki tika izkartoti apli. Ikreiz seminara dalibnieki vienojas par darbibas
secibu un noteikumiem. Katram runatajam tika dota viena miniite sava viedokla
izteikSanai. Runataju nedriksteja partraukt. Diskusija nedrikstja apstridét kada
viedokli, domas, bija jaizsaka tikai savs viedoklis. P&c viedokla izteikSanas
runatajam bija janodod runas ,,stafete” nakamajam. Ja kadam nebija, ko teikt,
vin$ rindu vargja izlaist, padodot sarunas stafeti talak pa apli un, tai pasai t€mai
attistoties, vargja izteikties nakoSaja vai pat aiznakoSaja loka atkal un atkal.
Diskusija par apspriesanai izvirzito t€mu turpinajas, lidz visi bija izteikusies.

Visiem seminaru dalibniekiem jau ieprieks bija zinama diskusijas t€éma un
katrs var€ja par to savlaicigi padomat. Pétijuma piedalijas 33 pedagogi. Seminari
tika audiali dokumentéti. Sie dokumenti ari bija galvenais pétijuma datu
iegiiSanas avots. Kopigais audioierakstu garums 4 stundas 53 minttes. lerakstu
transkriptam tika veikta kvalitativa kontentanalize lidz satura vienibam. Tas
atklaja pedagogu izvirzitos principus un to skaidrojumus.
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Pétijuma rezultatu analize
Analysis of the findings

Pirmais diskusijas dalibnicks nodeva apsprie$anai brivibas principu, par
kuru secigi, otru neapstridot, izteicas visi. Piem&ram, pedagogs Q brivibas
principu skaidroja sekojosi: ,,...man personigda briviba sakas taja vietda, kur
sakas otra cilveka personiga briviba;” Z — ,briviba - ieksejs klusums, iekseja
saskana ar sevi”. Pedagogi brivibu saprot, ka savu atticksmi pret vidi un, otradi,
vides pret sevi. Pedagogs A saka, ka briviba nozime neatkarigu izveli, viedokli,
bet ta nav identificEjama ar visatlautibu. L skaidro, ka briviba nav bailu, jo
bailes rodas no piekerSanas, kas rada atkaribu, D - briviba ir paSpietickamiba.
Brivibu ka procesu saskata tris pedagogi. Pieméram, N brivibu redz ka kaut ka
realizaciju, ka rezultata tiek nodroSinata saskana ar vidi.

Otrs princips, kuru izvirzija viens no diskusijas dalibniekiem, sakotngji
skangja ta: nedari otram to, ko negrib, lai dara tev. S1 principa nepieciesamiba
tiek apstiprinata ar veérojumu: skolotaji ne reti prasa no skoléna to, ko pasi
nepilda. Diskusijas gaita princips iegiist citu nosaukumu - ko sési to plausi.
Pedagogi konstate, ka princips skar paSus, pieméram: W — ,, japiedomd, ko mes
pasi daram”; V uzsver: ,,més nevaram prasit no citiem to, ko pasi nedaram”.
Bitiski ir darit to, kas vislabak padodas: C — ,,ir jabut labam pedagogam, labam
sava darba daritdjam”.

Nakamais - iekséjas tiribas princips. Diskusijas laika tas partop par tiribas
principu. Vairums tautskolas pedagogi tiribas principu saista ar kaut ko garigu
cilveka, pieméram, H — ,,Balta naca tautu meita, ka ar sniegu apsnigusi, nav ar
sniegu apsnigusi, nak ar savu tikuminu”. Lai riip€tos par savu domu, jiitu un
darbu tiribu ir nepiecieSama paskontrole (A), kas versta gan uz majas vidi (G),
gan dabas vidi, sabiedrisko un darba vidi. Pedagogs U paskontroli ir nosaucis
par iekSéjo verotaju jeb iek3gju sakartotibu, iek§gju skaistumu (H). Cetri
pedagogi tiribas principu saista ari ar fizisko vidi.

Ka nakamo apsprieda drosme ieskatities sev acts principu. To pamatoja ar
ikdienas noverojumiem, ka cilvéki patiesiba sevi nepazist. leskatities sev acis,
atzist pedagogi, nozimé pienemt sevi tadu kads esmu. leskatoties paSa acis,
cilvéks top par sevis aréju vertétaju. M to nosauc par sirdsapzinu. Problémas
parasti mekl€jamas pasa cilveka, nevis arpuse: A — ,nekritizét citus, bet vers
skatu uz sevi”. Vairums pedagogu S$aja principa redz iesp&ju izvertét savas
domas, darbus: | — .ieskatiSanas acis ir kaut kas aktivs, ari izvértésana’.
Turpmakai ricibai vajadziga drosme: F — ,, es varbiit esmu atradusi to drosmi, lai
ar sevi satiktos ”. Kad lémums pienemts, ir jarikojas: X — ,,vérté un dari! .

Nakamais - milestibas princips, kuram pedagogi apcer izpausmes,
cenSoties atbildet uz jautajumu: kas ir milestiba? - B — ,,man liekas, ka energija,
kas visu laiku ir”; E — ,, Milestiba ir gaisma”. Milestiba ir svarigs nosacijums
pareizai ricibai (K), panakumiem, paSattistibai: V — ,ta visa ir pasattistiba”. Tali
nav telpiskas dimensija: N — ,, Milestibu nevar paturét sevi, ta jadod talak”, ta ir
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bez robezam, nepartraukti pliistosa: P — ,.ta ir plisma.. nevis Seit un tagad” un
tai ir daudz nokrasu: W — , milestiba pret zemi, milestiba pret vecakiem”.

Ka nakamo pedagogi izvirzija uzticéSanas principu. Uztic€Sanas tiek
atzita ka dabiga, cilvékam raksturiga 1paSiba: A — ,,es pielauju, ka visi cilveki ir
personibas, ka cilvékiem raksturigs labums”, \V — ,jman uzticeSanas saistas ar
ticthu augstakiem spékiem”. UzticéSanas nepiecieSama gan sev (V), gan
bérniem (P), gan kolégiem, jo ta nodros$ina harmoniskas attiecibas, H — , tapéc
uzticesanas atkal sasaucas ar milestibu”; W — | Ar pratu un pratuloSanu tam
visam ir maz sakara”; VN — ,man uzticéSands saistas ar ticibu”. Pedagogi,
runajot par uztic€Sanos, ne reti pieskaras tiesibam kludities (D), nepiecieSamibai
riskét (G), izméginot ko jaunu.

Nakamais - sadarbibas princips. Tas tika pamatots ar nepiecieSamibu
veidot jaunas attiecibas starp skolotajiem un skoléniem, kolégiem, ar vecakiem,
sabiedribu. Sadarbibas principu tautskolas pedagogi atklaj ka vispar nozimigu:
A — Savstarpéja atkariba ir Visuma matérijai piemitosa ipasiba”; D —
,sadarbiba jaiznes no cilveku savstarpéjas attiecibu sferas uz ekovidi”’; E — ,ir
loti svarigi, ka bérns ir sabiedrotais skolotajam, visi ir ka komanda . Pedagogi
vienlaicigi doma ar1 par metodi: K — ,.fautas folkloras izmantosana ir svariga ka
paaudzZu savstarpeja saistitaja’.

Ka nakamo izvirzija un apsprieda labestibas principu. Izvirzitajs to
pamatoja ar nepiecieSamibu veidot labestigas, draudzigas attiecibas, jo ne reti
arpus skolas bérniem triikst maiguma: G — ,,mija labveliga attieksme — tas ir tas,
ko més varam darit. Jabit dveseles dziedinatdjiem”. Labestiba ir 1paSiba, kas
attistama vispirms sevi. Labestiba nozime, ka mes izv€lamies darit labo
neatkarigi no ta, ar ko kontakt€jam, neatkarigi no vietas un laika: E — ,meés
iedzivinam savstarpéjo palidzésanu, ne tikai sava starpa”. Tas ir skolotaju
atbildibas jautajums, spriez pedagogi, piem., H — ,,vai més spéesim nodrosinat
vidi pietiekami labestigu, lai bérns neaizvértos un ienemtu to vietinu, kas atbilst
vina butibai”.

Ka nakamo apsprieda pasizzinas principu. Diskusija tas vairakkart mainija
nosaukumu: individualitates princips: |, F — ,,Bérni macas individuali katrs sava
tempa’”; cilvéka butibas princips, pasrealizacijas princips: J — ,,ejam uz savu,
nevis kada cita merki”. Pedagogi vienojas par patibas principa nosaukumu,
saprotot ar to gan paSizpeti, gan paSvertéSanu, gan individualitati, gan
paSrealizaciju: pedagogs G — , but pasam, nebaidoties no sava viedokla
izteikSanas, meklét savu radosas gaitas celu”.

Nakamo - patiesibas principu, pamatoja ka nepiecieSamu sadarbibai.
Patiesibas princips saistams patiesam jutam, patiesu, godigu, neliekulotu
attieksmi: A — ,,més pasakam, més nemelojam ne sev, ne citiem”; D —
,, Patiesibas teiksana ir godiguma izpausme”. Pedagogi So principu uztver ne
tikai ka svarigu, bet ari ka sarezgitu, piem., 1 — ,Jédziens , patiesiba” ir
vissarezgitakais un komplicétakais, jo cilvéka uztvere, pasaules redzéjums,
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zinasanu apjoms ir [oti atskirigs”. Patiesiba mekl€jama aktiva darbiba, ta nav
iemacama, bet atklajama (J) ,,briva daba un reala dzive ™.

Ka pédgjo 1zvirzija - kalposanas principu. To pamatoja ka nepiecieSamu
jau izvirzito principu realiz€Sanai. Loti Tsi to noraksturo pedagogs H -
kalpoSanas principa realizacija nozimé ,kalpot patiesu zinasanu apguvei,
pasaules izpratnei ar tas pretmetiem,; uznemties izvéles brivibas nastu, saglabat
neatkarigu savu domu. Kalposana — ta ir tautas gara mantojuma saglabasana
un vairosana”. KalpoSana tiek atzita par cilvékam raksturigu pazimi: C —
., Kalposana - cilveka patiesa butiba’’; E — , dieviskuma pazime cilvéka”. Kalpot
nozimé veikt kaut ko patiesi labu (H) neprasot atlidzibu (D), jo ta ir cilvéka
dzives jega (G).

Petijums apliecina pedagogu izvirzito tautskolas veértiborientétas vides
principu atbilstibu zinatnieku un filozofu atzinam. Briviba ir nepiecieSama ka
skolniekam (Amonaweunu, 2003) ta skolotajam. Brivam cilvékam (Students,
1998) griba nav ar&ju apstaklu, bet vina pasa apzinas noteikta. Griba, briviba un
dzives jega ir veselums (Tolstojs, 1964).

Pedagogi, apcerot principu ko sési, to plausi, apzinas c€lonu un seku
sakaribas.

Cilveka pacelSanas uz jaunu pakapienu nevar notikt, tam netiecoties pec
milestibas (I'epoep, 1977). Miletibas pamatelementi ir riipes un atbildiba, kuri
ar1 prasa cilvéka aktivitati — darbu to laba, kurus cilvéks mil jeb kalposanu
(Bala, 2006).

Uzticésanas nozim€, ka més ticam kaut kam labam cilvéka (Montens,
1981). Neuzticesanas rada izolétibu (Omarova, 1996), kas nav savietojama ar
vienotibu kopigam darbam, kopigiem mérkiem. Bez uztic€Sanas nevar biit
sadarbiba ne starp kolégiem, ne ar skoléniem. Sadarbibai ir raksturiga
savstarp&ja refleksija, ko dod tieSa atgriezeniska saite starp skolnieku un
skolotaju (Rutka, 2009).

Izglitibas uzdevums ir atgriezt labestibu cilvékos (Komenskis, 2011).
Tie$i pedagogi ar savu labestibu ir sp&jigi but skolénu garigas dzives un
personigas izaugsmes organizetaji. Labveligums parada, cik cilvéks ir maigs un
versts uz sadarbibu, tas izpauzas laipniba (Maurina, 1990).

Patiba nav identitate, ta vispirms ir macéSana atrast sevi un biit paSam
(Fuko, 2011). Izglitibai ir jabut tadai, kas veido individu, kur§ ir gatavs paust
savu patibu (Dauge, 1926). Patibas mekl&sanas process ir intims. Taja skolnieks
klust pats sev par skolotaju (Komenskis, 2011).

Pedagogs audzinot cilveku, nedrikst aizmirst patiesigumu un taisnigumu
(Students, 1998). Patiesiba nav mekléjama arpus cilvéka (Tolle, 2007) — ta ir
neatdalama no cilvéka un saistita ar ta patibu. Patiesa kalposana ir tad, kad
darbs tiek saskanots ar augstako ideju, kas ir panakams modinot audzekni
milestibu uz patiestbu un uz taisnibu (Dauge,1926). Kalpojot negaidam
apkart€jo novertgjumu, te pamudinajums ko paveikt, nav argjas dabas nosacits,
bet rodams cilvéka sirdi, vina labestiba: prieka gavilét, biit laimigam (Maurina,
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1990). Kalposana nozimé veikt darbu saskana ar savam spé&jam, saskana ar savas
dzives misiju un tad cilvékam ar1 biis ,,sava vieta un nozime pasaules visuma”
(Students, 1998:191). Pedagoga kalposana sakas ar bridi, kad tas modri
ieklausas berna, ir klatesoSs bérna patiba. Kalposana saknojas Esiba un
realiz&jas caur katra patibu. Sada izpratné kalposana uzskatama par cilveka
dzives jegu. Pedagoga dzives jéga ir palidz&t skolénam atrast dzives jegu (Tolle,
2007).

Secinajumi
Conclusion

. Pedagogi izvirzija 11 tautskolas vertiborientetas vides principus: brivibas,
sadarbibas, labestibas, ko sési to plausi, patiesibas, tiribas, drosme
ieskatities sev acis, milestibas, patibas, uzticeSanas un kalpoSanas.
Pedagogu projektéto principu nozimigums apstiprinas teorétiskos avotos un
eksistejosu holistisko skolu vertiborientetas vides.

. Petijums apliecina izvirzito principu atbilstibu visparcilvéciskam veértibam
(Bala, 2006) un tautskolas vértiborientétas vides definicijai.

. Pedagogu lidzdaliba tautskolas vértiborientétas vides principu projekteSanas
petijuma, lava pedagogiem veidot piederibu tautskolai. Tie sp€ja vispusigi
raksturot pasu izvirzitos principus, uzradot potencialu gatavibu veidot vidi
atbilstoSi tiem.

. Izvirzitie principi atbilst ilgtspejigas 1zglitibas holistiskai 1zpratnei.
Pieméram, sadarbibas princips tiek skaidrots ka kosmisks likums, kas 1ziet
arpus laika dimensijam. Te tiek attistita Gebsera (Neville, 1999) ideja no
visa, kas ir lidz visa, kas ir, ir bijis un bis. Praktiski tas nozimé
starppaaudzu  sadarbibas atziSanu. Ari kalpoSanas princips atklajas
filozofiski dzila iezZimé - bezpersoniskuma: pedagogs H saka, ka Sis princips
nozimé ,.kalpot zinasanu apguvei, pasaules izpratnei, uznemties brivibas
nastu”’. Tas nozime to, ka darot, nav jadoma par to, ko sanemsu preti, bet, ka
kalposana ir visparcilvécisks process, kuras mérkis ir visparéjs labums.

. Principu projekteSanas gaita, apstiprinajas darbibas pétijuma piemeérotiba
vertiborientetas vides projekteSana. Personigi un savstarpéji reflekt€joties
pétijuma lokveida kustiba, pedagogi atklaja sev un citiem arvien jaunus
1zvirzito principu satura aspektus, kas noveda pat pie sakotng€ji izvirzito
principu nosaukumu mainas.

Summary

Folk primary school educators raised 11 value-environment principles: freedom, cooperation,
kindness, you reap as you have sown, truth, purity, courage to face oneself, love, self, trust,
and serving. That principles correspond to the definition of values oriented environment of
folk primary school and general human values.

School educators the ability to comprehensively characterize their own proclaimed principles,
presenting the potential willingness to create the environment in accordance with them.
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Confirmed the importance of the proclaimed principles in the theoretical knowledge sources
and actual holistic school values oriented environment.

In the course of nominating principles, confirmed using the methods of action research for
design of values oriented environment.

The life quality of school means to build such value-oriented environment which principles
allows schools community members aware of yourself for its realization.
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TIEKLAUJOSA IZGLITIBA VISPAREJAS IZGLITIBAS
IESTAZU SKOLOTAJU -STUDENTU VERTEJUMA
INCLUSIVE EDUCATION IN GENERAL EDUCATION

INSTITUTIONS: ASSESSMENT OF TEACHERS - STUDENTS

Marite ROZENFELDE
Rézeknes Augstskola
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Abstract. Teachers working in classrooms is a key resource to achieve the objective of
creating an inclusive education process in a general education institution. Students with
special needs require a teacher, who sees and understands what happens around, acts on a
basis of this understanding. The article presents a review of research carried out in 2013 on
attitude of practicing teachers - Rezekne Higher Education Institution part-time students - in
various regions of Latvia with regard to implementation of inclusive education in general
education institutions and understanding of the idea of inclusion. For an inclusive school to be
realized, many issues depend on teachers' attitudes towards students with needs, from the fact
whether teachers have the needed skills, abilities, knowledge, pedagogical approaches,
techniques, methods, materials that would help to cope with the diversity, as well as whether a
teacher receives the required support from both a school and outside it.

Key words: students with special needs, inclusive education process, teachers attitude,
support.

levads
Introduction

Pasaulé paradigmas maina bérnu ar specialam vajadzibam izglitoSanas
jautajuma, iezimé&jas 20.gs. 50. gados un doma pa rskolénu ar specialam
vajadzibam integraciju vispargjas izglitibas iestades aktivi attistijusies sakot ar
20.gs.70.gadiem un pat agrak, lidz Salamankas konferencé pasaules valstu
specialas izglitibas nodroSinaSana tika iezim&ta jauna vadlinija — pareja uz
ieklaujosas izglitibas iestades veidoSanu.

Ieklaujosa izglitiba tiek uzskatita ka jauna ceriba un iesp&jamais
risinagjums pedagogiskajai dilemmai, ko pedagogi ir centuSies atrisinat jau
gadsimtiem ilgi - ka nodrosinat katra bérna izglitoSanas un attistibas vajadzibas
normativa, visparizglitojosa skola (Nimante, 2008). Izglitibas politika visa
pasaulé virzas ieklaujoSas izglitibas virziena, kas balstas uz nediskrimingjosu
atticksmi pret nesp&jam, ka ar1 stimul€oSu elastibu un uz procesu orientétu
izglitibu (Lebeer, 2005).

Nosakot Latvijas izglitibas politikas virzienus Izglitibas attistibas
pamatnostadnés 2007.-2013. gadam, un talak 2014.- 2020. gadam, akcentets
izglitibas  politikas  prioritars  virziens: specialo izglitibas vajadzibu
nodro§inasana ieklaujosa vide (1ZM, 2006, 2013).

Uz skolénu ar specialajam vajadzibam ieklauSanos tendetas izglitibas
iestades veidoSana ir process, kas jasaprot ka planoti uzlabojumi izglitibas
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iestades darbibas politika un prakse, tie ir nebeidzami mekléjumi skolotaju
praktiska darba uzlaboSanai macibu procesa, radoSas pieejas problemu
risinasana atbalstiSana, nodrosSinata visu skolénu klatbutne, Iidzdaliba un
sasniegumi visplaSakaja nozimé (UNESCO, 2005, Biits & Einskovs, 2000, 2008,
Jenkinson, 1997, Mailza, 2006).

Klases straddjosie pedagogi ir galvenais resurss, lai sasniegtu merki
izveidot ieklaujoso izglitibas procesu vispargjas izglitibas iestadé (Education
White paper 6, 2001). Skoléniem ar specialam vajadzibam ir vajadzigs
skolotajs, kurs redz kas notiek, saprot, kas notiek, darbojas, pamatojoties uz So
sapratni (Valbis, 2005)

Ieklausanas procesa rezultata skolotajiem ir janodroSina ikviena skoléna
ar specialajam vajadzibam tiesibas uz jegpilnu izglitibu, kas balstita uz
individualam vajadzibam un sp€am. Tradicionala izglitiba biezi sakas no
augsas, no ieprieks izstradatam prasibam par to, kas katra skolas gada skolénam
jaapgust, ta ir prieckSmetu centréta (Hazaposa, 2000). leklaujosa izglitiba ir
versta uz skolénu, un tas sakumpunkts ir pats skoléns neatkarigi no vecuma un
klases. Nemot par pamatu to, ko skoléns jau zina, skolotajs soli pa solim palidz
virzities uz priekSu, varbit 1€nak neka pargjiem skoléniem, tacu ar to pasu merki
— apgit daZas pamatprasmes un klit par kompetentu, parliecinatu un
paSpalavigu sabiedribas locekli. To skaita ir ne tikai teoretiskas jeb akadémiskas
zinaSanas, bet praktiskas iemanas un sociala, emocionala, fiziska, morala un
gariga attistiba, par kuru parasti aizmirst, jo ta parasti nav eksamenu té€ma.
Pedagogiskaja procesa skolotajam ir svarigi pétit savu pedagogisko darbibu, kas
palidz mainit paSa skolotaja personisko attiecksmi pret maciSanu, ka ar1 labak
ieveérot tos c€lonus, kas ir pamatd neveiksmigai skoléna macibu darbibai
(Gurung & Schwartz, 2009, Rose & Tilstone, 2004).

Lai nodroSinatu skolénu ar attistibas trauc€jumiem optimalu attistibu,
specialistiem, skolotajiem (art skolénu vecakiem) janem veéra vairaki apsverumi:
kads ir izglitibas meérkis vispar un cik liela méra konkrétais skoléns sp€s to
sasniegt; ka konkréta skoléna izglitoSana izpauZzas macibu un audzinasanas
vienotiba izglitibas procesa; kadas ir konkréta skoléna sp&jas un ar tam saistitas
attistibas iesp€jas; kadi ir konkréta skoléna attistibas trauc€jumi, kuri jaapzinas,
un kads atbalsts palidz vinam veiksmigak macities un justies labak; vai skolotajs
saskata skoléna sasniegumus, atzinigi tos noveérté un palidz tos apzinaties pasam
skolénam (North & McKeown, 2005).

Skolotaja pienakums ir macibu procesa veidot vidi, kas dotu iesp&ju katram
beérnam attistit visus dotumus vinam piemerota tempa un laika, vidi, kas veicina
skoléna izaugsmi, uztur skoléna zinatkari, vidi, kas motive, lauj izbaudit
intelektualas atklasmes un darbosanas prieku (Svence, 1998).

Kopuma ieklaujoSas izglitibas programmas mérkis ir palidzet parvarét
neveiksmes un gritibas, ar kuram skoléns sastopas skola, ka ar1 risku atpalikt
vai tikt izslégtam no skolas (Roth & Szamoskozi, 2005). IeklauSanas dzilaka
biitiba ir Jaut attistities starppersonu attiecibam, kas radis vidi, kura ikviens var
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pilniba piedalities nozimigas un pieredzi bagatinos$as darbibas. ’Specialajiem”
skoléniem nevar liegt tiesibas biit specialiem, bet ieklaujoSas skolas merkis ir
pienemt visus skolénus ka individus un atzit vinu individualitati ka cienas vertu.
Uzlabota maciSana klasé, kas reagé uz specialajam vajadzibam, pozitivi
iedarbojas uz visiem skoléniem (Jonssons, 2006, Friend & Bursuck, 2002,
Weigle, 2003, UNESCO, 2009, Daniels & Ware, 1990).

Nozimigakie priekSnosacijumi veiksmigam macibam, skolénu saskarsmes
kultiiras un vertiborientacijas attistibai ir macibu vide, kas skolénam lauj sajust
un noticet tam, ka vini pasi var izdarit daudz, labvéliga un optimistiska gaisotne
stundas, kas rada droSibas un aizsargatibas izjiitu un sniedz iesp&jas katram bez
bazam méginat, k]udities, macities no savam un citu kladam (Maficka, 2004).

Ieklaujosa skola stunda tiek uzsvérta sociala un emocionala atmosfera,
pozitiva uzvediba; gan maciSanas, gan maciSana; ir pardomata stundas
organizacija un vadiba; izmantots plass maciSanas stratégiju diapazons; notiek
pieauguso sadarbiba un sadarbiba macoties; ir tada novertéSanas prakse, kas
veicina maciSanos. Tadel, lai nodroSinatu §adu stundu darbu, skolotajam jazina
macisanas stratégiju diapazons, specialo vajadzibu izraisitas Ipatnibas un Tpasas
vajadzibas, ka bérni macas, kas bérniem jazina, lai macitos, ko bérni jau zina un
ko var izdarit, kur nepiecieSamibas gadijuma meklet palidzibu, labakos veidus,
ka novertet un uzraudzit bernu macisanos. Skolotajam stundas darba japarvers
zinasanas riciba, jaizmanto pieejamos pieradijumus savas prakses uzlabosSanai,
jaiemacas sadarboties ar kol€giem un b&rniem, jaizmanto pozitivi apbalvojumi
un stimuli. Skolotaja darbs ir atkarigs no ta, cik ieintereséts ir skolotajs bérnu
izaugsmé, ka vinS sp€j saskatit, atrast nepiecieSamo pieeju katram skolenam,
neskatoties uz ta attistibas vai veselibas Tpatnibam. Skolotajam vajag ticét, ka
visi bérni ir izglitoSanas verti un visi var macities, un skolotaju spékos ir skolénu
dzives kaut ko manit. Skolotajam vajag bt skaidriba par savu skolot3ja
identitati un stundas paSparliecinatam. Vinam jamak iegtit materialus, resursus,
telpu un vietu darba veikSanai, jaatrod laiku konsultéties ar kolégiem, jaapgiist
darba veikSanai nepiecieSamas prasmes un personiskas ipasibas un vienmer
jabit ar pozitivu attiecksmi pret sevi un citiem (Rouse & Florian, 1997).

Stradajot ar skolénu, kuram ir specialas vajadzibas, skolotadjam vienmér
jaatceras, ka maciSanas ir skoléna darbiba individualas pieredzes apguvei, uz
kuras pamata vienlaicigi attistas izzigas sp€jas un attiecksme; maciSanas ir
process, kas prasa laiku, jo taja skoléns pieredzes rezultata maina savu
uzvedibu, bet bérnam ar specidlajam vajadzibam, nemot veéra vina ipatnibas, tas
ir divkart paildzinats process; skoléna pasa daudzveidiga darbiba ir pamats vina
attistibai. Skolotajs organizé skoléna darbibu, lai pedagogiskais process biitu
optimals un atvéletais ierobezotais laiks piepilditos ar darbibu, kuras mérs ir
skoleéna aktivitate. Skolotaja organizatoriska darbiba, skoléna daudzveidigas
darbibas vadiSana ir pedagogiskais pamats skoléna aktivitatei; personibas
ipasibu veidoSanas un stabiliz€Sanas prasa atkartoSanos, lai ta nostiprinatos
attiecigas situacijas.

94



The collection of scientific papers 2014, ISSN 1691-5895

ES Specialas izglitibas attistibas agentira 2003. gada gala zinojuma
(Inclusive education and effective classroom, 2003) uzsver, - lai ieklaujosa skola
realiz€tos, daudz kas ir atkarigs no skolotaju attiecksmes pret skolénu ar kadam
vajadzibam, no ta, vai skolotajiem ir nepiecieSamas prasmes, iemanas,
zinasanas, pedagogiskas pieejas, tehnikas, metodes, materiali, kas palidz tikt
gala ar daudzveidibu, vai skolotajam ir nepiecieSamais atbalsts gan no skolas,
gan arpus tas.

Rézeknes Augstskola (turpmak RA) visi skolotaju sagatavoSanas
programmu studenti apgtst studiju kursu ,Jlevads specialaja pedagogija un
psihologija,” kura iegiist informaciju, pamatzinasanas par skolénu ar specialam
vajadzibam ieklauSanu, attistibas trauc€jumu klasifikacijas grupam, to
raksturigako darbibu, vajadzibam un atbalsta sniegSanas iesp€jam macibu
procesa.

Petijuma mérkis: noskaidrot RA nepilna laika studentu — dazadu Latvijas
regionu praktizéjoSu skolotaju attiecksmi attieciba uz ieklaujosas izglitibas
1stenoSanu vispargjas izglitibas iestades, ieklausanas ideju izpratni.

Peétijuma izmantotds metodes: anket€Sana, vispargjo izglitibas iestazu
ieklaujosas izglitibas darbibas SVID izveért€jumu kontentanalize, datu statistiska
apstrade.

Petijuma gaita: studenti izstrada izglitibas iestades, kura strada, ieklaujosas
darbibas SVID analizi, no $is analizes rezultatiem tiek atlasiti biezak sastopamie
skolotaju apgalvojumi attieciba uz ieklaujoSas izglitibas bitibas izpratni un
istenofanu. Sie apgalvojumi un daZi provokativi autores apgalvojumi attieciba
uz ieklaujoSu izglitibu, tiek ievietoti anketa ar tris veidu iespgjamam atbildem:
piekritu, tapec, ka..., nepiekritu, tapéc, ka..., cita atbilde. Tiek veikta skolotaju
sniegto atbilZzu ar paskaidrojumiem kontentanalize un iegiito datu statistiska
apstrade.

Petijuma baze: 48 respondenti — RA skolotaja kvalifikacijas ieguves studiju
programmu neklatienes studenti - praktizgjosi izglitibas iestazu skolotaji no 20
Latvijas izglitibas iestadém (Zemgale, Vidzeme, Latgale, Riga), vecuma no 27.-
54. gadiem.

Petijuma veids: parskata petijums (Geske & Grinfelds,2000).

Petijuma laiks: 2013. gada aprilis — maijs.

Pétijuma rezultati
The research results

Uz anketa ievietoto provokativo autores apgalvojumu, ka ieklausanas
procesam nav negativo, vajo pusu, 100 % jeb visi 48 aptaujatie studenti atbildeja
noliedzosi, nepiekritot un skaidrojot savu nostaju ar to, ka:

- skolas triikst specialistu, nav sagatavoti darbam skolotaji - 30 %;
- sabiedriba, vecaki un skolas ir neizglitoti, aizspriedumaini, negatavi
ieklaujoSai izglitibai - 25 %;
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- ir nepietiekoss skolu nodroSinajums - 25%.

Tika dotas ar1 citas atbildes: tur, kur iesaistits cilvéciskais faktors, nevar bt
pilnibas, bet ieklaujoSa izglitiba ir pilniba; ne katrs skoléns var macities parasta
skola; pasliktinas disciplina; skolotajiem nav zinaSanu; skolénus patur skaita d¢l;
nepieredzgjis atbalsta personals; skolénu nepiepemsana; vecaku merkantilie
apsveérumi skolu izvE€l€; nepietiekosi laba diagnostika; nepietiekosa skolotaju
motivacija; nepietiekosi diferencéts un individuals darbs; nav normalu atbalsta
specialistu slodZu, lai reali sniegtu palidzibu.

Apgalvojumam, ka ieklaujot skolénu ar specialam vajadzibam, pats
svarigakais ir skolotaju vélme stradat ar ieklauto skolénu, pilniba piekrit 4 jeb
8% aptaujato, nepiekrit 44 jeb 92 % aptaujato. 19 jeb 40 % argument€ savu
atbildi ar to, ka ieklaujosa izglitiba ir komandas darbs, ne viena skolotaja
pasakums, 24 jeb 50% uzskata, ka vajadzigs nodroSinajums darbam, zinasanas
un atbalsts. 20 % respondentu uzskata, ka skolotajiem jabut atbilstosai izglitibai,
bet ne 36 stundu kursiem; augstskolu studiju programmas par maz laika veltits
Siem jautajumiem, svariga ir vecaku sapratne par to, kur skolenam labak, svariga
klasesbiedru attiecksme, pietiekoSas finanses un skolas vide kopuma.

Nakosais apgalvojums: ar skolénu ar specialam vajadzibam ieklauSanu
klasé pazeminas disciplina un sekmes pargjiem skoléniem. Sim apgalvojumam
piekrit 35 jeb 73% respondenti, paskaidrojot: ja liela klase un nav skolotaju
paligu, bet vajadzigs liels individuals darbs (23 atbildes jeb 66%), skoléni ar
specialam vajadzibam uzvedas neadekvati, traucé (10 atbildes jeb 29%), ir
konflikti starp skoléniem, par€jie skoleni, pieméram, 1pasi no skoléna ar GAT,
baidas, atdarina. Nepiekrit Sim apgalvojumam 13 respondentu jeb 27%,
paskaidrojot: tas atkarigs no skolotajiem, to profesionalisma (8 atbildes jeb
62%), nepazeminas, bet skolotajam lielaka slodze un parastiem skoléniem
vairak jastrada patstavigi (4 atbildes jeb 30%), atkarigs no iepriek$€ja vides
sagatavoSanas darba skolénu ar specialam vajadzibam ienakSanai klas€, macibu
darba organizacijas (1 atbilde jeb 8%).

Apgalvojumam, ka skolénam ar specialam vajadzibam atrodoties
specialaja skola, tiek degradéta ta personiba, piekrit 5 jeb 10% respondentu,
paskaidrojot: ja apkart ir tikai Iidzigie, attistiba apstajas (3 atbildes jeb 6%),
skoléni bez trauc€jumiem un skoléni ar specialam vajadzibam ir ieguveji
atrazdamies kopa (2 atbildes jeb 4%). Par€jo 43 jeb 90% respondentu atbildes ir
noliedzosas.

Apgalvojumam, ka ieklauSana mazina sacensibu starp skoléniem, piekrit 5
jeb 10,5% respondentu, pamatojot savu atbildi ar to, ka skoléni var parnemt citu
specialo skolénu negativos ieradumus, to, ka, ja apkart ir tikai lidzigie, attistiba
apstajas. Nepiekrit 38 respondenti jeb 79 %, jo specialajas skolas strada
specialisti, ir paliglidzekli, speciala metodika, neliels skolenu skaits, kas lauj
skolénam labak attistities, skoléns atrodas starp sav&jiem un ir atveértaks, ari
skolotajus uztver ka sav€jos, bet svesa vidé uzvediba, mainas, skoléns jutas
lidzvertigs, bet parastaja skola nesaprot, kade] vinu verte€ zemak ka citus. 5 jeb
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10,5% respondentu devusi citu atbildi: viss atkarigs no skoléna traucgjumu
smaguma pakapes, nedrikst neviena skoléna situacija pasliktinaties, bet ja
parasta skola klasé daudz skolénu ar specialam vajadzibam, jau problémas
visiem, ja skolotaji ar skolénu strada, tad ja, ja skoléns vienkarsi atséz laiku
skola, tad ne.

Uz jautajumu, kuram ir jamainas uzsakot ieklaujosas izglitibas TstenoSanu:
skolai vai skolénam ar specialam vajadzibam, 34 jeb 71 % respondentu uzskata,
ka jamainas ir skolai, 14 jeb 29% devusi citas atbildes: ka $adi skoléni nav
probléma, bet apgriitinajums skolai, viss atkarigs no skolas darbibas, iesp&jam
un skoléna atvertibas Siem procesiem, skolotajam tikai pieaug slodze par to pasu
apmaksu, bet biezi bez rezultatiem, skolénam — tiek grauts paSvért€jums, jo
visparizglitojosas skolas netiek gala un siita vecakas klas€s skolénus uz specialo
skolu atpakal, bet laiks ir jau zaudéts.

Apgalvojumam, ka ieklaujoSo skolu pieaugums apdraud specialo skolu
likteni, piekrit 62%, bet ir parliecinati, ka §1 paradiba biis 1slaiciga un driz atkal
skoléni ar specialam vajadzibam biis atpakal specialajas skolas, jo Sobrid
neviens nedoma par skolénu, bet par skolas pastavéSanu u.c. merkantilam
lietam, un visbiezak, vispar€jas skolas izvéle ir sociala spiediena rezultats, ne
vecaku briva izvele. 38% respondentu nepiekrit Sim apgalvojumam pamatojot to
ar to, ka, ja sabiedriba ir zinoSa un informeta, tad katram ir sava vieta, vienmer
bus skoléni, kurus nedrikstes un nevarées ieklaut, 81 briza ieklaujosa skola draud
skolotajiem ar izdegSanu, pasaulei — ar genofonda kvalitates pazeminasanos.

Apgalvojumam, ka specialo skolu absolventi nav motiveti pozitivam dzives
veidam, piekrit 23% respondentu, jo specidlo skolu absolventi ir bijusi valsts
apgadiba un kluvusi paterétaji, ko turpina art talak — dzivot uz pabalstiem, bérnu
naudas, specialajas skolas skoleéni dzivo pilniga apripe, ka siltumnica, bet
pastavigi dzivot nemak, vini ir apmierinati ar vecaku un savu dzivesveidu, jo
pierasta vide saista un to nevar ietekm&t pedagogiski. 77% nepiekrit Sim
apgalvojumam, jo tas ir individuali katram skolénam, ka skoléns mainis dzivi, ja
bis apguvis prasmes dzivot pozitivi un péc skolas bis atbalsts un padomdevéji,
ka viss atkarigs no visu izglitoSanas procesa iesaistito: vecaku, skolotaju,
specialistu kop€ja darba, ka ar, ja labaks intelekts, centisies dzivot labak.

Apgalvojumam, ka ieklaujoSs izglitibas process lauj attistit jebkura skoléna
dotumus un spgjas, piekrit 62%, atzim¢jot, ka, lai to praktiski izdaritu, vajadzigs
ar1 nodro$inajums darbam un tas prasa daudz darba. Nepiekrit Sim
apgalvojumam 38 %, jo talantigie un spgjigie ieklaujoSa klas€ biis zaudetaji,
vajadzigs milzigs papildus arpusklases darbs, bet tam trukst naudas un, ka lielas
klasgs nebiis tam ne laika ne iesp&ju.
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Secinajumi
Conclusions

1. Klasés stradajosie pedagogi ir galvenais resurss, lai sasniegtu meérki
izveidot 1ieklaujoSo izglitibas procesu visparéjas izglitibas iestade.
Ieklaujosa izglitibas procesa istenoSana ir nebeidzami mekl&jumi skolotaju
praktiska darba uzlaboSanai macibu procesa, radoSas pieejas problemu
risinasana atbalstiSana, nodroSinata visu skolénu klatbutne, Iidzdaliba un
sasniegumi visplasakaja nozime.

2. leklaujosas izglitibas stenoSanas izpratnei un katra skolotaja personigajai
atticksmei attieciba uz ieklausanas ideju ir nozimiga loma skolotaja
profesionalaja darbiba istenojot ieklaujosu izglitibas procesu.

3. Parskata pétijuma, analiz&jot praktiz€joSo pedagogu - neklatienes studiju
programmu studentu atbildes uz anketa ieklautajiem apgalvojumiem, ir
konstatets, ka respondentiem ir izpratne par ieklaujoSas izglitibas
istenoSanas priekSnoteikumiem, ir personiga pieredze un nostdja, kas
balstita gan uz katras konkrétas izglitibas iestades situaciju gan valsti
kopuma, ir savs skatijums uz iespgjam uzlabot situaciju, tai skaita
augstskolu Itment palielinot studiju kursu, kas veltits skolenu ar specialam
vajadzibam, apjomu.

4. Parskata petijuma iesaistitiec RA skolotaja kvalifikacijas ieguves neklatienes
studiju programmu studenti uzrada pamatotas bazas par rezultatos
pamatotas ieklaujoSas izglitibas iestades darbibas iesp€jamibu $1 briza
Latvijas 1zglitibas sistemas situacija.

Summary

Education policy around the world moves towards inclusive education that is based on non-
discriminatory attitude to disabilities, as well as on incentive flexibility and process-oriented
education (Jo Lebeer, 2005).

When determining education policy directions of Latvia, the Guidelines of Education
Development for years 2007 - 2013 and further for years 2014 - 2020 emphasized the priority
direction of education policy: provision of special educational needs in an inclusive
environment.

It is important for a teacher to study his/her teaching activity within the educational process. It
helps to change a teacher's own personal attitude towards teaching, as well as to notice causes
underlying a failure of a student's educational activity (Gurung & Schwartz, 2009, Rose &
Tilstone, 2004).

The EU Special Education Development Agency emphasizes in its final report of the year
2003 (Inclusive Education and Effective Classroom, 2003) that, for an inclusive school to be
realized, many issues depend on teachers' attitudes towards students with needs, from the fact
whether teachers have the needed skills, abilities, knowledge, pedagogical approaches,
techniques, methods, materials that would help to cope with the diversity, as well as whether a
teacher receives the required support from both a school and outside it.

All students of the teacher training program at Rezekne Higher Education Institution (RA)
have the course "Introduction to Special Pedagogy and Psychology”, where they obtain
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information, a basic understanding of inclusion of students with special needs, classification
groups of developmental disorders, their typical operation, needs and support provision
opportunities within the education process.

The objective of the review research: to clarify attitude of Rezekne Higher Education
Institution part-time students - practicing teachers in various regions of Latvia - with regard to
implementation of inclusive education in general education institutions and understanding of
the idea of inclusion.

Conclusions

1.

Teachers working in classrooms is a key resource to achieve the objective of creating an
inclusive education process in a general education institution. Implementation of
inclusive education process is an endless search for improvement of teachers' practical
work within the education process, support to creative approaches of problem solving,
ensuring all students' presence, participation and achievement in the broadest sense.
Understanding of inclusive education implementation and each teacher's personal
attitude towards the inclusion idea have an important role in a teacher's professional
activities while implementing an inclusive education process.

Answers of practicing teachers - students of part-time study programs - to statements,
included in the questionnaire, were analyzed within the review research. The results show
that the respondents have an understanding of preconditions for implementation of
inclusive education, a personal experience and position, based on both a situation in a
particular education institution and the country as a whole, personal vision on
possibilities to improve the situation, including the higher education institutions' level by
increasing a number of courses dedicated to students with special needs.

Part-time students of RA teacher training programs, who were involved in the review
research, show reasoned concern about operation of inclusive education institutions in the
current education system situation in Latvia.
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Abstract. Solution of problems and conflicts by means of mediation is still an innovation in
Latvian schools. The social pedagogues are the most interested in mediation since they are
the first who interface with the complicated situations in school and have to search for their
solutions. In accordance with the demands of a changing world the task of the school is not
just to educate schoolchildren but as well to prepare them to live in the future world. An
ability to change a perspective is to be considered as a central competence; it is followed by
the adequate social activities, ability to collaborate, by the concepts of fairness and moral
reasoning. Change of perspective is a competence that could be obtained in the education
process, as well as in the process of mediation. The theoretical and practical research on the
implementation of the mediation in Latvian schools justifies mediation to be an alternative,
successful and productive way of the problem and conflict solution that both improves the
psychological environment of the school and fosters the competences of the schoolchildren
that will be necessary in their independent life. The article is rooted in the theoretical
concepts and ideas of several researchers (Trossen, Hofmann, Rothfischer, 2004; Will, 2005,
2011; et.al.) as well as in the reflection of the experience of the authors of this research.

The aim of the paper: to analyse results of the survey of the literature teachers and social
pedagogues on the necessity of mediation in the school.

Key words: mediation, process of mediation, conflict, social pedagogue.

levads
Introduction

Skola visos laikos bija ne tikai macibu un izaugsmes vieta, bet arf ta vieta,
kur radas un rodas griiti risinamas problémsituacijas un konflikti, jo
e vietad, kur notiek novertéSana, socializacija un izvéle, rodas arl
vilSanas, frustracija un bezpalidziba. Tatad rodas specigas emocijas,
pretestiba un pretrunas.
e skola ir vieta jauniem cilvékiem, kur vini ikdiena satiekas cits ar citu
un ar jaunieSu grupam, kuru izveéli vini pasi nenosaka. Tas pret€ji vinu
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gribai rada konfliktu par atSkirigiem dzivesveidiem, attieksmém un
rada spriedzi cilvéku vidu.

e vieta, kur bérni/jauniesi pavada lielu sava laika dalu, Iidz ar ko ta ir ar1
vieta, kur radusos vai ienestos konfliktus (pieméram, no gimenes un
no vienaudzu grupas) var un vajag risinat.

Skolas mediacijas ievieSana gan Latvija, gan Eiropa notiek mediacijas
ievieSanas un veicinaSanas procesa konteksta citas sabiedribas jomas. Var minét,
pieméram, kopdzives partraukSanas — SkirSanas mediacija, be&rmu un jaunieSu
tiestbu mediacija, mediacija mantojuma jautajumos, kaiminu attiecibu
mediacija,mediacija ires vietas, biznesa mediacija, iestazu iek$€ja mediacija,
vainiga — upura izligums, utt. (Trosens, Hofmans & Rotfisere, 2004).

Ieskats teorétiska petijuma zinatniskas nostadneés
Insights in the theoretical framework of scientific research

Mediacijas jeédziens dazadas jomas tiek traktets lidzigi. Mediacija (latipu
val. - starpnieciba) - skaidri strukturéts sarunas process konflikta risinasanai
(Will, 2005, 2011). Tas ir skaidrojums no mediacijas skola jomas Vacija.
Mediacija ir brivpratigs process, kura konflikta partneri ar neitrala treSa
palidzibu, kuram nav saturisku léméjpilnvaru, vienojas par kopigiem, abpusgji
attiecinamiem, pec iesp€jas augligiem l€émumiem, kuri veidojas uz augosas sevis
pasa un otras puses, ka arT pusu realitates skatfjuma izpratnes (Trosens, Hofmans
& Rotfisere, 2004).Sis skaidrojums attiecas uz juridisko jomu. Mediacija ir
brivpratigs process, kura konflikt€joSas puses ar neitralas tre$as personas
palidzibu, pasas mégina atrast konstruktivu konflikta risinagjumu (Kas ir
mediacija? 2014). Brivpratigas sadarbibas process, kura puses censSas panakt
savstarp€ji pienemamu vienosanos savu domstarpibu atrisinasanai ar mediatora
starpniecibu (Mediacijas likums, 2014). Ka redzam, skaidrojumos uzsverts, ka
mediacija ir brivpratigs un strukturéts sarunas process konflikta risinasanai ar
treSas personas palidzibu (starpniecibu), no kura pozitivs ieguvums ir visiem
procesa iesaistitajiem.

Mediacija nav patstaviga zinatne. Tas pieeja ir starpdisciplinara. Zinatnieks
Vills (2011) uzskata, ka mediacijas tapSana par zinatnes nozari, tas attistiba ka
zinatniski pamatota profesija vél ir bérna vecuma. Plasak pazistamie mediacijas
darbibas modeli :

o «Mediacijas U- modelis» (Vacija attistija Glasls, Balreihsu.c. (Glasl,
Ballreichu.a.), kas izteikti balstas uz M.B. Rozenberga (Marshal B.
Rosenberg, 2001) nevardarbigas komunikdacijas koncepciju,

o  Konstruktivas ricibas Harvardas modelis®“ (ASV attistija FiSers,
Patons&Uri /Fischer, Patton&Ury, 1981) pec (Will,2005).

Mediacijas prakse veicina spéju mainit perspektivu ka neviens cits
socialais process, no kapinatas konfliktsituacijas - uz sadarbibu (Edelstein,
2006), jo mediacijas procesa citadak neka par&jos konflikta risinasanas veidos
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tiek pienemts lémums un/vai risinajums. To nosaka nevis mediators, bet gan
konflikta partneri - medianti. Mediators, prasmigi vadot un strukturgjot
sarunu, palidz viniem rast paSiem savu personisko risinajumu. Mediacijas
procesa, kas ir iedalits piecas fazeés (Trosens, Hofmans&Rotfisere, 2004,
Will,2005), mediators piedava konflikta dalibniekiem nevis apmainities
pozicijam konflikta, bet gan izdibinat konflikta c€lonus, izpétit jitas un
vajadzibas, identificet tas. Tad€jadi vairs nav ieguveéja un zaudetaja, bet gan ir
divi ieguv€ji. Medianti uztver izstradato risinajumu ka taisnigu, jo abu pusu
vajadzibas tika nemtas vera. Vini jiitas arl speécigak piesaistiti risindjumam,
kuru vini pasi ir izstradajusi, tada veida tas viniem ir saistoSaks un noturigaks,
turklat medianti iegiist konflikta risinaSanas kompetenci, kas nakotné palidz
konstruktivi un kreativi risinat dazadus problémjautajumus un konfliktus.

Tada veida konflikta risinaSana ir iesp&ama tikai ar mediatora
starpniecibu. Biitiski izprast mediacijas procesa ideju un iesp€jas, ka prasmigi
vadits ar daudzveidigu metozu palidzibu 1paSs savstarp&ja izliguma process pa
soliem ir jauna un alternativa iesp&ja risinat konfliktus. Mediacija nav
padomu doSana. Mediatora loma ir vadit procesu, atbildiba par iznakumu/vai
rezultatu ir iesaistito procesa dalibnieku zina. Ta ir misdieniga pieeja dot
skoléniem pieredzi skola nemt dalibu lemumu pienemsSana, uznemties
atbildibu par saviem léemumiem un savu dzivi. Skoléni mediatori ir skoléni,
kuri macijusies vadit konflikt§joSu cilvéku vai grupu sarunas. Vinu merkis ir
organizét domstarpibu (aut. piezime - problémsituaciju, konfliktu)
dalibniekiem forumu, kura vini var kontakteties, lai saprastu cits citu. Nereti
tas palidz rast abpus€ji apmierinoSu domstarpibu risinadjumu. Ja skoléni agrini
lemacas risinat domstarpibas, vini §1s zinaSanas var izmantot visu mizu
(Mediacija skola, 2007).

ASV un Vacija jau ir uzkrata zinama pieredze skolas mediacijas prakse.
Mediacija konfliktos skolas organizacijas, pieméram, starp vecakiem un
skolotajiem pakapeniski tiek ieviesta ari Eiropa (Jefferys — Duden, 2005),
izglitojot par mediatoriem gan skolotdjus, gan skolénus (Philipp, Rademacher,
2002).Vacijas federalajas zemes mediacija skolas ienak jau kops 1995. gada.
Tiringija 2004. gada visas 287 visparizglitojosas skolas tika veikta izpéete
vardarbibas prevencijas ietvaros un lidz 2010. gadam vairak neka 140 skolas
tika ieviesta Tiringijas skolas mediatoru programma (Will, 2005, 2011).
Hamburga katru gadu sviniga ceremonija ar kultiras ministra dalibu tiek
apbalvoti jaunie skolas mediatori. Visas federalajas zemés Vacija pastav
mediacijas programmas skolas, lai art tas pielietojuma koncepcija un apjoms
leverojami atskiras.

Mediacijas ievieSanai dazadas jomas Latvija ir veikti pirmie veiksmigie
soli, neskatoties uz to, ka Latvija par mediaciju interese ir jau savus 10 gadus.
Si gada augusta ménesi piepemts Mediacijas likums (Medidcijas likums,
2014), kas regulg tas ievieSanu visas jomas: gan gimenu stridu risina$ana, gan
darba jautajumu stridu risinaSana, gan konfliktsituaciju skola risinasana utt..

103



The collection of scientific papers 2014, ISSN 1691-5895

Lai likumi un noteikumi darbotos, ir javeic dazadi sagatavoSanas un to
iedzivinaSanas pasakumi. Autores, giistot pieredzi mediacijas izglitoSana
Vacija, parliecinajas, ka, lai iedzivinatu mediaciju ar1 skolas, Sobrid Latvija
nepiecieSama verienigaka izglitoSanas kampana sabiedriba kopuma, jo
mediacija ir veél viens instruments profesionalu un paSu skolénu rokas, lai
uzlabotu skolas mikroklimatu, vidi, padaritu to atvértaku un drosaku visiem
un, galvenokart, skoléniem.

Lai arT par skolas mediatoru var kliit jebkurs specialists, péc S§1 raksta
autoru profesionalas pieredzes atzinam, liekas, ka Sai lomai visvairak bazes
izglitiba ir sagatavots socialais pedagogs. Sociala pedagoga profesijas
standarta (2003) noteikts, ka socialais pedagogs ar savu profesionalo darbibu
mérku  un  uzdevumu  TstenoSanai  nepiecieSamos  nosacijumus
socialpedagogiskaja joma. VienkarSoti — socialais pedagogs parstav bérna
tiesibas un rip&jas par to, lai palidzétu atrisinat sarezgito situaciju, kada
nonacis bérns, ja par to liecina slikta uzvediba, konflikti ar skolas biedriem vai
skolotajiem, stundu kavéSana, klainoSana, skolas biedru pari darfjumi,
noslégSanas, aktivitates zudums vai citas negativas izmainas skol€na
uzvediba. Skolas socialais pedagogs tiek definéts ka atbalsta personals. Uz So
profesionali skola attiecas sociala darba centralas vertibas. Tas konsekventa
un strukturéta veida istenojas mediacijas gaita, t.i., ciena pret personu,
lesaistiSanas un pasatbildiba, personas un lietas noSkirSana, brivpratigums
piespieSanas un sodu vieta, empatija un perspektivas maina, nevertéjosa
attieksme, sistémiska domasana (Wills, 2005).Domajam, ka apgiitas zinasanas
un prasmes mediacija un iegitais sertifikats atbilstoSi situacijai Latvija vél
vairak nostiprinatu sociala pedagoga pozicijas un atpazistamibu skola un
paSvaldiba. MizZilgas izglitibas konteksta ta ir iesp&ja parkvalificéties, veidot
savu karjeru.

Skolas mediacijas ievieSanai ir pozitivas iezimes un ierobezojumi, kas
janem veéra socialajam pedagogam, uznemoties mediacijas ievieSanas skola
pioniera lomu. Mediacijas plusi:

e konstruktivais konflikta risindjums ta vieta, lai orienté€tos uz ,,vainigo* un
,Luzvaretaju®;
alternativa sodam un ignoréSanai;
jaunas komunikacijas un interakcijas kulttiras veicinasana;
I1dztiesiba, iesaistiSanas un demokratiska interesSu Iidztiesiba;
briviba no vardarbibas un vardarbibas prevencija;
socialas kompetences ka empatijas, sadarbibas, perspektivas mainas spé&jas
attistiSana;
atbildibas uznemsanas;
e ieskats konflikta c€lonos;
¢ skolénu paSapzinas un pascienas celSana;
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e skolotaju atslogoSana;
e spgj aizstat skolas kartibas pasakumu ievieSanu (Simsa, 2003).

Mediacija nav lidzeklis, kas palidz visos gadijumos ; nepietickamas tresas
personas — mediatora izglitibas gadijuma var notikt iesaistito skolénu/ socialo
pedagogu parslodze; panakumi atkarigi no akceptéSanas no iesaistito personu
puses (skolas vadiba, skolotaji, skoléni, vecaki); skolotaju un skolas vadibas
bailes zaudét varu; tradicionala skolas sisttma sniedz maz vietas un laika
mediacijai; kvalitates nodroSinajums izglitiba un praksg; lai skolas mediacija biitu
efektiva, ta ir jaieklauj skolas attistibas koncepcija; skolas mediacija konkuré ar
citam skolas aktivitatém par uzmanibu un resursiem (Simsa, 2003).

Stradajot pie socialo pedagogu kompetences paaugstinasanas Latvija,
svarigi noskaidrot, kadas jomas butu nepiecieSams pilnveidoties, ko tiesi
jamacas. Ta ka konflikti skola ir joma, kas sociala pedagoga darba ir plasi
parstaveta, tad nemot vera musdienu sabiedribas attistibas tendences, jamekle
jaunas pieejas domstarpibu risinaSana. Mediacijas izglitiba ar tas daudzpusigo
deeskalejoso tehniku piedavajumu tiek labprat pienemta, lai paplaSinatu
pedagogiskas darbibas telpu. Turklat pedagogi iegiist svarigu pieredzi, kas
atvieglo vinu darbu ar konfliktiem skola.

Ieskats praktiskaja petijuma
Insights in the practical research

Rézeknes Augstskolas Personibas socializacijas pétjjumu institlts
2014.gada Leonardo da Vinci programmas projekta ,Improvement of Social
Pedagogues Professional Qualification by Mediation Implementation* (Melmp)
No LLP-LdV-TOI-2013-LT-0141 ietveros veica e-aptauju, lai noskaidrotu
socialo pedagogu viedokli par konfliktiem skola, to veidiem, c€loniem,
risinaSanas iespéjam un nepiecieSamibu pilnveidot kompetences konfliktu
risinaSanai skola. legiitie rezultati tika apstradati SPSS programma.

Aptauja piedalijas 53 respondenti no dazadiem Latvijas novadiem. Visiem
respondentiem ir iegiita augstaka izglitiba, 18 respondentiem ir magistra grads,
pargjiem — bakalaura grads. Respondenti parstav dazadas vecuma grupas: 7
respondenti ir vecuma lidz 30 gadiem, 18 respondenti vecuma no 31 Iidz 40
gadiem, 19 respondenti ir vecuma no 41 lidz 50 gadiem, bet 9 respondenti
vecaki par 51 gadu. Vairums respondentu strada valsts izglitibas iestadés — 48,
privatajas izglitibas iestadés — 5. Sada respondentu profila atskiriba izglitibas,
vecuma un darba vietas zina lauj iegit daudzveidigakus viedoklus, Iidz ar to
objektivaku skatijumu uz pétamo jautajumu.

Raksturojot, ar kada veida konfliktiem/problémam nakas saskarties skola,
respondenti atzist, ka tie ir skandali (katru dienu ar to saskaras 11 respondenti,
vienu vai vairakas reizes ned€la — 25 respondenti), nesaskanas starp skoléniem
(katru dienu ar to saskaras 24 respondenti, vienu vai vairakas reizes nedéla — 16
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respondenti) un nesaskanas starp skolotajiem un skoléniem (katru dienu ar to
saskaras 5 respondenti, vienu vai vairakas reizes nedéla — 15 respondenti).

Apkopotie rezultati lauj secinat, ka respondentiem visvairak sanak stradat
ar konfliktiem starp skoléniem, kuri ir ar dazadu eskalacijas pakapi (no
nesaskanam Iidz skandalam) un konfliktiem (nesaskanam ) starp skolotajiem un
skoléniem. Tur, kur notiek novért€Sana, socializacija un izvéle, rodas ari
vil§anas, frustracija un bezpalidziba. Tatad rodas spécigas emocijas, pretestiba
un pretrunas. Konflikti skola ir reals, dabisks process, svarigi — ka Sos procesus
risina (1.att.).
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1.att. Konfliktu veidi skola un to bieZums respondentu skatijuma
Fig.1. Types of conflicts and their frequency in school in the opinion of the respondents

Atbilzu analize liecina, ka visbiezak konfliktos iesaistas skoléni (49
gadijumos apstiprinosa atbilde ,,ja”"), biezi konflikts veidojas arT starp skolénu un
skolotaju (39 gadijumos atbilde ,,dal&ji”, 5 gadijumos atbilde ,,ja”).

Rezultatu analize, izmantojot Kruskal Wallis testu, liecina, ka
respondentu atbildés pastav biitiskas atSkiribas atkariba no vecuma:

e jautajuma, vai nakas saskarties ar nesaskanam starp skol€niem,
konstatetas maksimali bitiskas atSkiribas (p=0,001). Biezak ar tam
saskaras respondenti, kuri vecaki par 51 gadu (Mean Rank 34,50), retak —
respondenti lidz 30 gadiem (Mean Rank 15,36). Dzives un profesionala
pieredze lauj pamanit art sléptakus konfliktus, nesaskanas.

e jautajuma, vai nakas saskarties aruzmakSanos skolénu vidd, ari
konstat€tas butiskas atSkirtibas (p=0,011). ArT ar $STm problemam biezak
saskaras respondenti, kuri vecaki par 51 gadu (Mean Rank 33,50), retak —
respondenti vecuma no 31 1idz 40 gadiem (Mean Rank20,06).

Rezultati liecina, ka konfliktu risinasanai nedéla vidgji [idz 1 stundai laika
velta 8 respondenti, 1-2 stundas — 11 respondenti, 2-3 stundas 8 respondenti, 3-
4-stundas 9 respondenti, 4 un vairak stundu — 17 respondenti (2.att.). Sis
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atSkiribas laika patérina konfliktu risinaSana netieS$i norada gan uz konfliktu
daudzumu, kuri jarisina, gan uz risinasanas veida izvéli. Pastav plaSs metozu un
riku spektrs, ka skola var risinat minétos konfliktus. Lielaka dala konfliktu tiek
uztverta ka normu parkapums un pedagogi nodarbojas galvenokart ar ieprieks
noteikto normu struktiiru atjaunoSanu, bet nepietiekami tiek pieversta uzmaniba
konfliktu iemesliem un c€loniem.

Mann-Whitney U testa rezultati liecina par bitiskam atSkirtbam atkariba
no darba vietas (p=0,042): valsts izglitibas iestades stradajosie socialie pedagogi
patéré vairak laika (Mean Rank 1361,00) neka vinu kolEgi privatajas izglitibas
iestades (Mean Rakn 70,00). Privatas skolas Latvija parasti ir nelielas skolénu
skaita zina, skolénu socializacijas ITmenis ir viendabigaks. Sie faktori nedaudz
ietekmé konfliktu skaitu Sajas skolas. Art Kruskal Wallis testa rezultati liecina
par maksimali butiskam atSkiribam atkariba no respondentu vecuma (p=0,001):
visvairak laika konfliktu risinaSanai velta socialie pedagogi vecuma no 31 lidz
40 gadiem (Mean Rank 35,81), mazak — respondenti, kas vecaki par 51 gadu
(Mean Rank 13,22). Pastav daudzi veidi, ka risinat konfliktu, ka, pieméram,
tiesneSa lemums attieciba uz cietuSo un apsiidzeto, disciplinarais process no
augstak stavoSas personas puses attieciba uz padoto, kartibas ievieSanas
pasakumi, skolotaja sods attieciba uz skolénu. Dazi no Siem risinasanas veidiem
prasa vairak laika un iedzilinasanos konflikta btitiba, citi - mazak.

] | | | | | | | |
vairak Ka 4 h - ] 17
2-3h | 8
1-2h | 11
1h | 8
0 2 4 6 8 10 12 14 16 18

2.att. Konfliktu risinasanai patérétais laiks socialo pedagogu skatijuma
Fig.2. Time spent for conflict solutions in the opinion of the social pedagogues

Rezultati par konfliktu c€loniem apkopoti 1.tabula.
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1.tabula
Konfliktsituaciju celoni
The causes of conflict situations
Celonis Starp Starp Starp Starp skolénu
skolénie | skolénuun | pedagogie un
m pedagogu m apkalpojoso
personalu

Uzmanibas 31 21 0 1
pieverSana
Nepietiekamas 33 15 3 2
komunikacijas
prasmes
Vertesanas 2 47 3 1
objektivitate
Konkurence 37 1 15 0
Atstumtibas sajiita 46 6 1 0
Velme biit liderim 48 4 0 1
Invaliditate 47 1 1 4
Viedoklu atSkiriba 17 23 11 2
Gerbsanas stils 39 10 2 2
AtSkiriga religija 38 5 8 2
Atskiriga orientacija 34 1 10 8
Macibu sasniegumi 29 22 2 0

Konfliktu starp skoléniem c€lonu reitinga augSdalu veido: v€lme bit
Iiderim, bet neprasme to apliecinat radosa interesanta veida; bérni ar invaliditati,
jo saskarsme ar Siem be€rniem varbiit savdabiga, pacietibu, toleranci prasosa.
Loti lidzigi var skaidrot arT treSo c€lonu grupu — atstumtiba, kur talak seko
gerbsanas stils, atSkiribas pasaules uztveré u.c. Citadais izsauc neizpratni,
pretrunu ar pastavoSajiem pienémumiem.

Skolénu un skolotaju starpa konflikti rodas domstarpibu par vertéSanas
objektivitati rezultatd. Neprecizi noformul€ti, pietickami neizskaidroti
vertéSanas kriteriji rada nesaprasanos, parpratumus. Ari viedoklu atSkiribas kada
jautajuma, uzmanibas piesaistiSana ir tradicionali iemesli konfliktiem starp
skolotaju un skolénu.

Starp pedagogiem konfliktus rosina konkurence, viedoklu atSkiriba,
atSkirigi orientieri cela uz mérki. Skolotajs sava darba daudz uzmanibas velta
vert€Sanai, tapec atskiribas tiek kategoriski uztvertas ka nepareizi viedokli,
orientieri un tam nav pat argumentu. Biezi Sie konflikti ir sl€pti.
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Rezultati par domingjoSiem  uzvedibas veidiem konfliktsituacijas
atspoguloti 3.attela.

- 1 33
draudi
ey ] 1 48
vajasana ar 1szinam
o 1 47
nirgasanas
. 50
kautini
o 1 51
grustisanas
- o | 1 52
vajasana socialajos tiklos
0 10 20 30 40 50 60

3.att. Dominéjosa uzvediba konfliktsituacijas respondentu skatijjuma
Fig.3. Dominating behaviour in conflict situations according the opinion of the
respondents

Vertejot uzvedibu konfliktsituaciju laika, respondenti atzist, ka
domingjosa uzvediba konfliktsituacija starp skoléniem ir vajasana socialajos
tiklos (52 gadijumos), grustiSsanas (51 gadijuma), kautini (50 gadijumos),
vajasana ar SMS (48 gadijumos), nirgasanas (47 gadijumos), draudi (33
gadijumos).Sada uzvediba baz&jas uz bailém, agresivitati, vajadzibu biit
nozimigam, kontrolet, vadit situdciju. Saskarsmé domin€ mijiedarbiba, kas
balstas uz konkurenci, nevis sadarbibu. Savukart konfliktsituacija starp skolénu
un skolotaju dominé tada uzvediba ka kliegSana (minéts 31 gadijuma),
iebiedéSana (16 gadijumos) un draudi (12 gadijumos). Skolotajs izmanto savu
statusu, lai ietekmétu konflikta risinajumu. Tacu $ada vina uzvediba liecina par
personibas psihologisko nelidzsvarotibu, vajumu. Skolotajam nepiecieSama
palidziba lidzsvara atgiiSanai.

Rezultati par to, kas un cik biezi iesaistas konfliktu risinasana, apkopoti
4.attela.

Konfliktu starp skoléniem un skoléniem un skolotajiem risinasana
visvairak iesaistas klases audzinataji, socialais pedagogs, psihologs, skolas
administracija. Tas ietilpst gan vinu pienakumos, gan ari péc savas darbibas
sféras vini ir tuvak konkrétajam skolénam. Diemz€l skoléni pasi savu vienaudzu
domstarpibu risinasana iesaistas reti. Tas liecina, ka mediacija skola vél nav
ienémusi atbilstoSu vietu.
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4. att. Skolas konfliktu risinasana iesaistitas personas un vinu iesaistiSanas bieZums
konfliktu risinasana
Fig. 4. Persons involved in the conflict solution in school and frequency of their
involvement in the conflict solution

Biezakas darbibas konfliktsituaciju mazinasanai ir individualais darbs ar
skoléniem (minéts 47 gadijumos), grupu darbs ar skoleniem (32 gadijumos) un
skolotaju un vecaku izglitoSana (32 gadijumos). Preventivais darbs paredz
dazadas darba formas — informé&Sanu, alternativu darbibas veidu samekléSanu un
realizeéSanu, dalibnieku aktivizéSanu u.c. Mediacija skolas konfliktu risinasana
piedava abiem partneriem telpu vienada mera, lai izteiktos droSos ramjos
mediatora vadita procesa. Sastingusi frontes pozicija tiek uzlauzta, kad vini
iepazist fonu, kas rosinaja konflikta partneri darboties vai nedarboties. Lidz ar to
visa sarunas atmosfera klist brivaka un rodas medianta gataviba, iejusties otra
cilvéka pozicija. Tas liclakoties ir ,magiskais moments* mediacija jeb spgja
mainit perspektivu ka centrala kompetence, kas atver vartus, lai mekletu
konstruktivus un kreativus risinajumus.

Rezultati par darbibam, kas tiek izmantotas konfliktu atrisinasanai, vizuali
atspogulotas 5.attela.

Klasiski pastav pieci konfliktu risinaSanas veidi. Konflikt€joSas puses
izvelas veidu ka risinat raduSos situaciju. Viss atkarigs no konflikta tipa,
oponentu resursiem. Taktikas izveli liela mera nosaka vara un perspektiva. Vara
ir faktors, kas nosaka partneru atskirigas pozicijas saskarsmé. Perspektivu
nosaka oponentu vEleéSanas vai nepiecieSamiba saglabat attiecibas. Pec
respondentu  domam konfliktos starp skoléniem biezak izmantojamais
risinajuma veids ir kompromiss, tad seko konkurence, retak izv€las pielagosanas
taktiku. Izveles ir saistitas ar1 ar vecuma Tpatnibam. Kompromisa taktika ir plasi
izplatita biznesa joma, draugu starpa. Savukart risinot konfliktus starp skolotaju
un skoleénu, respondenti uzskata, ka wvairak tiek lietota sadarbibas un
pielagoSanas taktika, vismazak — izvairiSanas taktika
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starp skoléniem starp skolénu un skolotaju

M izvairiSanas M pielagoSanas W kompromiss M sadarbiba M konkurence

5.att. Konflikta risinajumu taktiku izvele
Fig. 5. Choice of tactics for conflict solution

Respondenti uzskata, ka par konstruktiviem konfliktu risinajumiem bitu
jaizglito skoléni (min&ts 51 gadijuma), pedagogi (47 gadijumos), skolénu vecaki
(40 gadijumos), un §is apmacibas javeic profesionalajiem socialajiem
mediatoriem (minéts 41 gadijuma) vai socialajiem pedagogiem (39 gadijumos).
Lidz ar to nepiecieSams izstradat atbilstoSas mediacijas programmas (minéts 46
gadfjumos), radit socialas mediacijas sisttmu (36 gadijumos), veicot socialo
pedagogu apmacibu.

Iegiitie rezultati norada, ka veidojas situacija konfliktu kultiiras izmainam
skola. Konstruktiva konfliktu apstrade uzmanibas centra izvirza visu konflikta
dalibnieku vajadzibas un intereses. Ka pedagogiskai institticijai skolai ir svarigi,
lai pozitiva konfliktu atrisinaSana bé&rniem un jaunieSiem parada izaugsmes
potencialu, kas biitu pedagogiski jaizmanto, iesaistot skolu mediatorus.

Tapéc konstruktiva konfliktu menedZzmenta sist€mas centra atrodas
mediatoru apmaciba, t.i., tiek noteikts personu loks, kuras intensivi nodarbojas
ar mediativu domasanu un profesionali parvalda mediacijas tehnikas.

Secinajumi
Conslusions

1. Raksta sniegtais ieskats teorétiku atzinas atklaj mediacijas skola bitibu — t.i.
cel§ no domstarpibu, problémsituaciju un konfliktu deeskalacijas uz
sadarbibu starp visam attistibas un izglitibas procesa iesaistitajam pusém,
cel$ no risindjuma griittbam uz kompetentu un kreativu mediativu domasanu
un uzvedibu, cels uz tolerantu un empatisku sabiedribu.

2. Socialo pedagogu interneta anketéSanas rezultati norada uz daudzveidigam
konfliktsituacijam skola un nepiecieSamibu veikt izglitojoSo darbu par
konstruktiviem konfliktu risinajumiem skoléniem (minéts 51 gadijuma),
pedagogiem (47 gadijumos), skolenu vecakiem (40 gadijumos).Tas javeic
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profesionalajiem socialajiem mediatoriem (minéts 41 gadijuma) vai
socialajiem pedagogiem (39 gadijumos).

3. Teoretiskais un praktiskais petijums par mediacijas ievieSanu skola Latvija
dod pamatojumu skatit mediaciju ka alternativu, veiksmigu un produktivu
domstarpibu, problémsituaciju un konfliktu risinasanas celu, kas ne tikai
uzlabo skolas mikroklimatu, bet ar veicina skolénu kompetences patstavigas
dzives uzsaksSanai.

Summary

Nowadays there is no more need to persuade anyone in the school in particular and in the
society in general that it is necessary to search for and to find new means in resolution of
various conflicts and decrease of violence.

In Latvia, the mediation as a tool for solution of problems and resolution of conflicts is still

considered as an innovation. The social pedagogues demonstrate the most interest about the

mediation, since they are specialists who are the first to interface with tough situations
demanding solution. They believe that a wide range of diverse mediation techniques on de-
escalation broadens space of pedagogical activities.

The conflicting parties consider mediation as a new experience of obliging attitude and

reconciliation, the mediators — as a new professional tool, which increases their capacity to

fulfil the professional duties, the society in general — as a possibility to learn new skills for
conflict solution, providing to have more winners than losers. It results in multiplying
tolerance and empathy in the society that is so important in a modern conflicting world.

The results of the survey of literature teachers and social pedagogues lead the following

conclusions:

1. The insight into the ideas of the theoretical researchers provided in the paper demonstrate
the nature of mediation in the school — that is to be considered as a path from de-
escalation of disagreements, problems, conflicts towards collaboration of all the parties
involved in development and education process, a path from tough solutions towards a
competent and creative mediation-way-thinking and behaviour, a path towards a tolerant
and empathic society.

2. Results of the internet survey of the social pedagogues indicate the range of various
conflict types in schools as well the necessity to provide training on the productive ways
of conflict resolutions. The respondents point out the necessity of education on conflict
management for schoolchildren (51 responses), teachers (47 responses), and parents (40
responses). This education should be provided by professional social mediators (41
responses) or by social pedagogues (39 responses).

3. The theoretical and practical research on implementation of the mediation in the schools
in Latvia justifies that mediation is to be considered as an alternative, successful and
productive way to solve disagreements, problems, conflicts that would result in the
improved psychological environment of the school as well as will increase general
competences of the schoolchildren for independent life in the future.

Lifelong Raksta izmantoti projekta ,, Improvement of Social
“bfjg?'a‘:ﬁme g X mestiation l"’\< Pedagogues  Professional  Qualification by

Mediation Implementation* (Melmp)
No LLP-LdV-TOI-2013-LT-0141 ietvaros veiktas
anketesanas rezultati
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LIDZSVARA PROBLEMU IDENTIFICESANAS
PAMATOJUMS UN IESPEJAS SKOLA

SUBSTANTIATION AND OPPORTUNITIES OF IDENTIFICATION OF
BALANCE PROBLEMS AT SCHOOL

Svetlana USCA
Velta LUBKINA
Rézeknes Augstskola, Personibas socializacijas p&tijumu institiits
e-pasts: e-pasts: svetlana.usca@ru.lv; velta@ru.lv

Abstract. The number of children who have different health problems is increasing in Latvia.
Due to these disorders there may appear disturbances, which are sometimes not sufficiently
regarded. Balance disorders can affect not only children and adolescents’ health, but also the
socialization in society. Consequently, balance disorder diagnosis and correction becomes a
topical issue.

The aim of the article is basing on the analysis of literature, to justify the need for the use of
innovative technologies in a timely identification of learners’ balance problems.

Keywords: balance disorders, BIOSWAY equipment, testing, training.

levads
Introduction

Latvija satraucosi ir dati par b&rnu un pusaudzu veselibu. Statistika liecina,
ka profilaktisko apskasu rezultata 2013. gada II veselibas grupa (beérni ar
hronisku saslimSanu attisttbas draudiem, akiitas saslimSanas norit ar
komplikacijam utt.) tika iedaliti 38,2 % bérnu vecuma no 3 lidz 14 gadiem un
38,7 % vecuma no 15 lidz 17 gadiem (Bérni Latvija, 2014). Apgustot macibu
saturu, Sie skoléni veselibas problému d€] saskaras ar griittbam un viniem
nepiecieSams (psihologu, logopédu, rehabilitologu u.c.) atbalsts. Diemzel skolas
vini to biezi nesanem vai sanem nepietickami, un lidz ar to viniem neizdodas
vispusigi attistit savas sp€jas un ieklauties socialaja vidé (Kaulina u.c., 2013).

Dazado saslimSanu vai traumu rezultata bérniem un pusaudziem rodas
lidzsvara koordinéSanas problémas (Agrawal et al., 2009; Greve et al., 2013;
Portfors-Yeomans & Riach, 2008; Potaga, 2001), kas ieilgstot noved pie
diskomforta, sapju sindroma attistibas un funkciju ierobeZojuma, jo izraisa gan
muskulu un sai$u, gan locitavu un kaulu neadekvatu noslodzi (Smite, 2013). Ir
pétijumi (Deconinck et al., 2010; Zijlstra, et al, 2010), ka pat nelieli Iidzsvara
trauc€jumi mazina individa mobilitati un ietekmé vina fizisko aktivitati
(pieméram, samazinas sp&ja veikt ikdienas darbibas) un psihosocialo darbibu
(piem€ram, mazinas sociala aktivitate, kas smagakos gadijumos noved pat pie
socialas izolacijas). Lidz ar to Sie trauc€umi klust ne tikai par b&rna un
pusaudza, vina gimenes, mediku, bet ari sabiedribas, tostarp izglitibas iestades
problému, kurai nepiecieSams rast risinajumus.

114


mailto:svetlana.usca@ru.lv
mailto:velta@ru.lv

The collection of scientific papers 2014, ISSN 1691-5895

Rézeknes Augstskolas Personibas Socializacijas pétijumu institiits ir
uzsacis Valsts pétijjumu programmas (VPP) ,Inovativi risinajumi socialaja
telerehabilitacija ~ Latvijas  skolas  ieklaujoSas  izglitibas  konteksta”
(INOSOCTEREHI) istenosanu sadarbiba ar Latvijas Universitati, Liepajas
universitati un Rigas Tehnisko universitati.

Programmas specifiskie merki saistas ar situacijas izpéti par skolénu (12-
13.g) ar lidzsvara koordinacijas trauc€jumiem un no ta izrietoSo seku, taja skaita
individa mobilitates, fiziskas un socialas aktivitates samazinasanos sabiedribas
ilgtsp€jigai attistibai un sabiedribas veselibas uzlaboSanai ieklaujosas izglitibas
konteksta un jaunu prototipu: e- platformas, inovativas metodikas (pieeju,
metozu, tehniku, papeémienu) bému ar Ilidzsvara trauc€jumiem socialajai
rehabilitacijai izstradi jaunu pakalpojumu aprob&Sanai un nodroSinasanai
ieklaujosas izglitibas konteksta. Programmas ilgums ir Iidz 31.12.2017.gadam.

Raksta meérkis - balstoties uz literatiras analizi, pamatot inovativu
tehnologiju izmanto$anas nepiecieSsamibu savlaiciga skolénu lidzsvara problemu
identificéSana.

Pétijumi par lidzsvara traucejumiem
Research on balance disorders

Lidzsvars ir sp€ja saglabat kermeni vertikala stavoklt visas dienas garuma.
Statiski ta ir sp&ja saglabat atbalstu ar minimalu kustibu, bet dinamiski - sp&ja
veikt uzdevumus, saglabajot stabilu poziciju (Bressel, 2007). Lidzsvaru defingé
ar1 ka speju saglabat savu balsta un kustibu aparatu statistiska stavokli, spgju
efektivi darboties un kontrolét pozu kustibas laika, sp€ju stabilizét brivas
kustibas un reagét uz argjiem kairinatajiem, ka koordinaciju izpausmes formu,
uzsverot sp&ju kontrolét un saglabat kermena pozas stabilitati, veicot dazadas
motoras darbibas (Krauksts, 2003).

Bérni un pusaudzi biezi saskaras ar lidzsvara problemam. DiemZg€l ne
vienmer tam tiek pieversta pietickama uzmaniba, jo [idzsvara traucgjumi var biit
sekundari pie dazadam saslimSanam. Viedokli, cik biezi un kados gadijumos
bérniem verojami lidzsvara trauc€jumi, atskiras. D. Jelsma et al. (2014) uzskata,
ka lidzsvara traucg€jumi skar 2-7% bérnu. R.Niemensivu et al. (2006) uzskata, ka
ar So problemu, kas var izpausties ka reibonis, nestabilitate, neveikliba vai pat
motora aizture, saskaras 8 % bérnu vecuma no viena lidz piecpadsmit gadiem.
Citos avotos minéts, ka koordinacijas trauc€jumi skar apmeram 6% pirmskolas
vecuma bérnu (Fong et al., 2013), turklat 73-87 % no Siem b&rniem raksturigs
posturala lidzsvara kontroles deficits (Macnab, Miller, & Polatajko, 2001)

Literaturas (Austin et al., 2003; Lee & Lin, 2007; Kalnina, 2006, Kejonen,
2002; Kinney et al., 1997; Mira, 2008; Palmieri et al, 2002; Parietti-Winkler,
2010 u.c.) analizes rezultata mes uzskatam, ka bérnu ar Iidzsvara trauc€jumiem
skaits var€tu biit lielaks, jo ta var bit gan ilgstoSa/hroniska, gan 1stermina, kadas
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saslim$anas vai traumas rezultata radusies probléma, ko iesp€jams noverst vai
mazinat rehabilitacijas laika, bet kas ne vienmér tiek savlaicigi konstatgta.

Lidzsvara trauc€jumi rodas, ja traucéts kads no galvenajiem Iidzsvaru
veidojoSajiem komponentiem (Hosseini et al., 2001; Kalnina, 2006; Kejonen,
2002; Kinney et al., 1997; Mira, 2008; Palmieri et al, 2002; Parietti-Winkler,
2010). Par galvenajiem tiek minéti:

e vestibularais aparats, ko veido smadzenu struktiiras, iekS€jas auss
labirints, redze un kermena stavokla un kustibu parmainu uztveres
sisttma jeb dzila juSana (specifiski receptori, kas atrodas locitavas,
saités un muskulos). Tiek uzskatits (Campbell & Parry, 2005; Rinne et
al., 2006), ka informacijas nodoSanas starp $Im trim sisttmam
traucgjumi izraisa vid€ji smagu vai smagu posturalo nestabilitati
virziena uz priekSu — atpakal vai pa labi — pa Kreisi, vai abos virzienos;

e redze ir viena no nozimigakajam sensorajam sistémam un sp&j butiski
ietekm&t gan stabilititati, gan lidzsvaru (Brandt et al., 1986; Kejonen,
2002);

e propriorecepcijas komponents ietver mehanoreceptorus, kuri atrodas
ada, muskulu cipslas un saité ap locitavam, kaulu pléve. Tie atrodas
Ipasos receptoru organos — muskulu un cipslu varpstas. Uzbudinajuma
impulsi no proprioreceptoriem izraisa sajiitas par kermena un ta dalu
stavokli telpa, t.i., par kermena pozu un kustibam, to virzienu, kustibu
apjomu, muskulu sasprindzinajuma pakapi (Potaga, 2001). Apaksgjo
ekstremitazu traumu rezultata komponenta darbiba tiek traucéta.

Lidzsvara traucgjumi rasanos var ietekmét dazadi faktori — traumas, redzes
un dzirdes trauc€jumi u.c. (Skat. 1l.tab.). Uz iesp&jamajiem lidzsvara
trauc€jumiem norada statistikas pétijumi par bérnu saslim$anam.

1.tabula
Lidzsvara traucéjumu rasanos veicinosie faktori
Predisposing factors to balance disorders
Faktors Raksturojums un izplatiba
Redzes Bérniem ar primariem redzes traucgjumiem ka sekundarie rodas

traucjumi | vidgji smagi vai smagi Iidzsvara trauc€jumi (Portfors-Yeomans &
Riach, 2008). Latvija 2013.gada dazadi redzes traucgjumi tika
konstateti 8,5 % berniem vecuma lidz 14 gadiem (Bérnu veseliba,

2014).
Dzirdes Latvija 2013.gada dzirdes trauc€jumi tika konstatéti 0,5 % béerniem
traucjumi | vecuma lidz 14 gadiem (Bérnu veseliba, 2014).
Stajas Profilaktisko apskasu laika 2013. gada 3,4 % bérniem Iidz 14 gadiem
traucjumi | diagnozeta skolioze, 12.5 % bérnu konstatéti dazadi stajas trauc€jumi
(Bérna veseliba 2014).

Uzvedibas | 45% gadijumu bérniem ar uzvedibas trauc€jumiem veérojami
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trauc€jumi | koordinacijas un/vai lidzsvara traucéjumi (Harwey & Reid, 2005).
P&tijumos par bérniem ar uzvedibas deficita sindromu vérojama

lielaka StipoSanas no centra amplitiida un atrums, kas var ietekmét
vinu uzvedibu (Piek & Dyck, 2004; Pitcher, Piek & Barrett 2002)

Kermena Jo lielaka masa, jo lielaki Iidzsvara trauc€jumi, paaugstinata svara
masa gadijuma nepiecieSams lielaks muskulu un skeleta speks, lai
saglabatu lidzsvaru (Greve et al., 2013; McGraw et al., 2000;
Molikova et al., 2006). Latvija paliclinajies to pirmklasnieku skaits,
kuriem ir aptaukosanas (Velika u.c., 2011).

Kermena IzstidzgjuSiem individiem raksturiga lielaka posturala SiipoSanas
garums (Kejonen, 2003; Lee & Lin, 2007).

Saskaroties ar lidzsvara problémam, jaatceras, ka lidzsvara sp€jas nosaka
cilvéka kustibu pieredze, tas ir treng€jamas un pilnveidojamas (Fernate, 2008).

Lidzsvara traucéjumu korekcijas metodologija
Metodology for correction of balance disorders

Svarigi apzinaties, ka lidzsvara trauc€jumi sekundari var izraisit nervu
sistémas, kardiovaskularas un respiratoras sistémas funkciju trauc&jumus (Smite,
2013). Tapéc nepiecieSami rehabilitacijas pasakumi Iidzsvara uzlaboSanai:
korig€josa vingroSana (Gioftsidou et al., 2012; Wise et al.,, 2012), tudens
procediiras (Booth, 2004, Hosseini, 2011); reitterapija (Nolt, 2000, 1995), pilates
(Gardner et al., 2000) u.c. Lai izvElctos atbilstosako korekcijas metodi,
nepiecieSama preciza un savlaiciga probléma un smaguma pakapes
diagnostic€Sana. DiemZel bieZi probléma tiek konstatéta velu, kad ir reiboni,
smagakos gadijumos — traumas. lesp€jams, ka viens no iemesliem — izmantotas
diagnosticeésanas tehnologijas, pieméram, Berga skala, Romberga tests,
Unterbergera tests, Babinska-Veila tests u.tml., kad testéSana ir diezgan
mehaniska un subjektiva. Latvijas — Lietuvas parrobezu projekta "*Designing a
Model Geared towards Participation of People at Social Risk Groups in the
Labour Market” (MODPART)", LLIV-223 pétijuma ietvaros tika izmantota
portativa lidzsvara novértéSanas tehnologija BioSway, kas sniedz objektivu
veértgjumu par neiromuskularo kontroli un somatosensoro darbibu, uztver ar
lidzsvaru saistito kustibu modelus, sekmé& motoralo kontroli un ir piemérota
vestibulara aparata tren€Sanai (Lubkina et al., 2013). Tika izstradata metodika
un piedavati rehabilitacijas pakalpojumi, izmantojot BioSway iekartu.
Metodikas aprobacijas rezultati liecina, ka trenini, izmantojot BioSway iekartu,
vérojama problémas mazinasanas, pat nove€rSana: samazinajusies deviacija
(novirze) no centra, notikusi StipoSanas indekss tuvinaSanas vai atbilstiba normai
uzlabojusas gravitacijas centra kontroles spgjas, izejot no atbalsta bazes, resp.
smaguma centra (Lubkina et al., 2013).
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Pieredze projekta un iegitie rezultati (Baranauskiené et al., 2013, Lubkina
et al., 2013) liecina, ka min&to iekartu un izstradato metodiku iesp&jams
izmantot ar1 bérnu un pusaudzu lidzsvara test€Sanai un treniniem, tadejadi
dazadojot piedavato rehabilitacijas pakalpojumu klastu.

Ieprieks miné&tais pétijums LAT-LIT projekta ietvaros deva iesp&ju secinat,
ka BIOSWAY iekartai ir vairakas prieksrocibas:

1. Veicot lidzsvara test€Sanu, pieméram, péc Berga lidzsvara skalas,
domingjosais ir subjektivais vert€jums. Testejot ar BioSway iekartu,
dominé objektivais vert§jums. lekarta fiksé mazakas nobides no
normas.

2. TesteSanas rezultati lauj precizi noteikt, kur§ no lidzsvara
komponentiem kada méra rada nestabilitati.

3. Veicot tradicionalos rehabilit§joSos vingrojumus, pacients biezi ilgaku
laika posmu nespgj sajust uzlabojumu. Ta ka BIOSWAY iekarta fikse
visas izmainas, dazkart jau pirmajas reizé€s pacients redz nelielus
uzlabojumus, kas nenoliedzami motivé vinu turpinat treninus.

4. Piedavatas trenina programmas lidzinas interaktivai datorspélei, kas
prasa redzes kontroli un svara parneSanu. Lidz ar tie veikta lidzsvara
korekeiju, kas atbilst miisdienu bérnu uztverei un motive treniniem.

Tas bija noteicoSais faktors VPP izstradei talaku pétijumu veikSanai Sint

joma.

Secinajumi
Conclusions

1. Dazadu attistibas trauc€jumu, saslimSanu vai traumu rezultata skoléniem
iesp&jami Ilidzsvara koordin€Sanas trauc€umi, kas mazina skoléna
mobilitati, ietekmé fizisko aktivitati un psihosocialo darbibu, tadejadi
apdraudot vinu sekmigu integraciju un pasrealiz€Sanos sabiedriba.

2. Sobrid izmantotas diagnosticésanas tehnologijas (Berga skala, Romberga
tests, Unterbergera tests, Babinska-Veila tests u.tml.) ir diezgan
mehaniskas un subjektivas, ar tam gruti identificét nelielus lidzsvara
koordin€Sanas trauc€jumus sakuma posma. Tas nosaka nepiecieSamibu
veikt plasakus pétijumus situacijas izpétei par skolénu ar lidzsvara
trauc€jumiem skaitu Latvija un piedavat miisdienigas korekcijas iesp€jas.

3. Lidzsvara problému identificeSana nepiecieSams izmantot inovativas
tehnologijas, tadas ka iekarta BioSway, kas sniedz objektivu vertejumu par
neiromuskularo kontroli un somatosensoro darbibu, fiks€jot mazakas
nobides no normas un laujot precizi noteikt, kur§ no lidzsvara
komponentiem kada méra rada nestabilitati.
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Summary

There is an alarming data on child and adolescent health in Latvia. Statistics show that in the

result of prophylactic examination in 2013 in Health Group Il (children with chronic disease

development risk, acute diseases often occur with complications, etc.) there were allocated

38.2% of children aged from 3 to 14 years and 38.7% at the age of 15 to 17 (Bérni Latvija,

2014). Acquiring the study content these students face difficulties due to their health problems

and they need (psychologists, speech therapists, rehabilitation specialists, etc.) support.

Unfortunately, they often do not receive it at school or receive it insufficiently and

consequently they fail to comprehensively develop their skills and adapt themselves in the

social environment (Kaulina and others, 2013).

In the result of various illnesses or injuries children and adolescents face balance coordination

problems (Agrawal et al., 2009; Greve et al., 2013; Portfors- Yeomans & Riach, 2008;

Potaga, 2001), which lasting for some time lead to discomfort, pain syndrome and function

limitation, as it causes inadequate load in both muscles and ligaments, bones and joints

(Smite, 2013). There are studies (Deconinck et al., 2010; Zijlstra et al, 2010) that prove that

even a slight imbalance reduces the mobility of individuals and affects their physical activity

(for example, reduce the ability to perform daily activities) and psychosocial functioning (e.g.,

reduced social activity, in severe cases it even leads to social isolation). Consequently, these

disorders become not only a child, a teenager, his family or medical personnel’s problem, but
it is also the problem of the whole society, including the education institution, which needs to
find the solutions.

In the result of the analysis of literature it can be concluded that:

1. In the result of various developmental disorders, illnesses or injures students may have
balance coordination disorders that reduce their mobility, affects physical activities and
psychosocial functioning, thus endangering their successful integration into society and
hindering their self-fulfilment.

2. Currently used diagnostic technologies (Berg Balance scale, Romberg’s test,
Unterberger’s test, Babinski-Weil test, etc.) are quite mechanical and subjective, and it is
difficult to identify small balance coordination problems at an early stage. This makes it
necessary to carry out more research on the examination of the number of students with
disturbances in Latvia and offer modern correction options.

3. Identifying balance problems requires the use of innovative technologies such as
BioSway facility that provides an objective assessment of neuromuscular control and
somatosensoric activity, recording the smallest deviations from the norm and accurately
determining to what extent and which components of the balance create instability.
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Abstract. The article reveals why it is important to discuss the proper development of
entrepreneurship learning methods. Learning methods to develop entrepreneurship are
presented as well as systematic review of scientific experience provided in this regard. The
methods we recommend to use for entrepreneurship learning are described. The aim of the
article is to discuss existing and recommended learning techniques to develop
entrepreneurship. Object of the article is the learning methods of entrepreneurship education.
An analysis of this question is particularly relevant as the recent European Commission and
other European documents stress the need to focus on development and discussion of proper
learning techniques for entrepreneurship education. The researchers note that choice of
learning methods is the sensitive issue because of the heterogeneity of the concept of
entrepreneurship itself and of different concepts of entrepreneurship education.

Keywords: entrepreneurship education, learning methods.

Introduction

By analysing various documents including reports of the joint expert groups
supervised by European Commission on the situation of entrepreneurship one
could discover a call for the European countries to take care of strategic
planning of entrepreneurship education and implementation of it in the
educational institutions. It is noted how important is for interested persons to
have an entrepreneurial expertise and to strengthen the promotion of
entrepreneurship at all levels of education (Implementing the Community Lisbon
Programme: Fostering Entrepreneurial Mindset through education and
learning, 2006; Entrepreneurship education policy, 2011, Entrepreneurship
Education: Enabling Teachers as a Critical Success Factor, 2011,
Entrepreneurship Education at School in Europe, 2012). Entrepreneurship Plan
2020 states that "Investing in entrepreneurship education is one of the Highest
Return Investments Europe can make" (p. 5). The report "Implementing the
Community Lisbon Programme: Fostering Entrepreneurial Mindset through
education and learning"” (2006) shows that an entrepreneurship education can be
started in kindergarten or even necessarily starts at school. Thus, by analysing
the mentioned above joint expert groups reports on entrepreneurship education
one can read the call to draw more attention to strategic entrepreneurship
education planning and to develop entrepreneurship education strategies as well
as to implement them properly in order to organize an effective learning process.
However, the international expert groups state that for the European countries
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seeking the good results of entrepreneurship education it is important to improve
the content and the process of such education, the implementation of
entrepreneurship education at various levels of education system, teachers
training, their professional development, collaboration with the business. The
European Commission reports, namely Entrepreneurship education policy
(2011), Entrepreneurship Education: Enabling Teachersas a Critical Success
Factor (2011), Entrepreneurship in Vocational Education and Training (2009),
Towards Greater Cooperation and Coherence in Entrepreneurship Education
(2010) clearly state that it is particularly relevant to discuss and explore effective
learning methods for development of entrepreneurship. However, certain of the
sources mentioned above qualify this as teacher education and training issue,
while the others define this as the problem of entrepreneurship education
curriculum and of its implementation. A. Zuperka, E. Zuperkiené (2011) argues
that "the emerging entrepreneurial perception raises a new problem: what
methods to use in promoting student entrepreneurship to make entrepreneurship
education process more effective. Consequently, the lack of the effectiveness of
methods of entrepreneurship education research is the relevant scientific and
practical problem™ (p. 140). There are only few scientific papers dealing with
entrepreneurship education learning methods. This issue have been analyzed by
L.G. Davies, A.A. Gibb (1991), T. N. Garavan, B. O'Cinneide (1994), A.A.
Gibb (1993), A.A. Gibb (1987), C.A. McMullan, A.L. Boberg (1991), G.
Strazdiené, A. Garalis (2005), D.A. Shepherd, E.J. Douglas (1996), J.A.
Timmons, H.H. Stevenson (1985), A. Zuperka, E. Zuperkien¢ (2011), A.
Zuperka (2011), A. Zuperka (2009). The authors highlight the problem of the
selection of learning methods and that very different methods are currently
recommended for entrepreneurship education: focused only on business plan
development and implementation, covering a wide range of applications and key
competences and abstract emphasis on "non-theoretical™ training. However, J.
Hattie (2011) notes that the proper selection of learning methods are the most
important for the pupils to be able to learn. Thus, the purpose of the Article is to
discuss existing and recommended learning techniques of entrepreneurship
education. The used methods of research are the following: the overview of
scientific literature, analysis of documents of entrepreneurship education and the
generalization. R.Tidikis (2003) defines generalisation as a separate important
research method because by generalizing the common concepts are formed to be
applied to new situations, constantly looking for relationship between individual
and common, or between the common and individual (p. 389).

The training (learning) techniques of entrepreneurship education applied in
Lithuanian schools

Lithuania is referred in European reports as a country organizing and planning a
successful entrepreneurship education, However, teachers also deal with the
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problem of learning methods to be applied in entrepreneurship education: "...
effective and high quality teaching requires that teachers would not only gain
understanding of market economy but would increase the knowledge and skills
of the methodologies, tools and techniques and how to apply them not only in
the economics lessons. This requires enabling the general education and
vocational education teachers to develop their expertise by participating in
training courses of development of special entrepreneurship education tools
required for the preparation of training (Integrated programme of innovative
entrepreneurship education methods and means, 2012, p. 2). A. Zuperka (2009)
analysed the methods used by teachers for entrepreneurship training of the
students and found that the most commonly used methods are based on
collaborative learning, as well as brainstorming, debates, simulations of
situations, discussions, role game. G. Strazdiené, A. Garalis (2005) investigated
the methods of studies which the non-university students had to try. The results
showed that most of the students tried writing a business plan (80 percent), the
establishment of practical business training company or working in this
company (76 percent), application of the Junior Achievement model (43
percent). However, other methods and techniques tested by significantly fewer
individuals, such as playing of business game by 23 per cent, computer
simulation games by 17 percent, lectures of managers of the companies by 6 per
cent.

Learning techniques to educate entrepreneurship

The recommended learning techniques to educate entrepreneurship:
literature review. Methodological and scientific literature deals with a variety
of learning methods, forms of training, and measures of training for
entrepreneurship education. European documents do not indicate the specific
learning methods only focus on the relevance of searching for the most
appropriate and efficient methods and consulting with colleagues and business.
Entrepreneurship Plan 2020 states: "Education should be brought to life through
practical experiential learning models and experience of real-world
entrepreneurs” (p. 5).

A.A. Gibb (1987) believes that it is important to apply the learning methods and
materials associated with the real entrepreneurial environments. This
observation is made because A.A. Gibb (1987) studied and compared the
learning in the classroom situation and a real entrepreneur’s learning
environment and found that the classroom put more emphasis on the things of
the past focusing on the large amount of information, understanding, analysis
and feedback, and the entrepreneur must be focused on the present and have not
much time for critical analysis. It may give the impression that the author (A.A.
Gibb) underestimates the importance of feedback, but the authors of this article
would like to highlight the importance of the educational process feedback.
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Feedback must be done continuously or periodically using a variety of means.
V. Indrasiené and G. Zibéniené (2014) argues that in order to provide useful
feedback information it is important to take into account information on what
learning effects we want to have and convey to students as well as whether
teacher or learner feedback is more important in this particular case. Providing
feedback it is important to talk reasonably and give the arguments about the
aspects which touched in particular, what type of feelings it raised, about an
attitude and person’s activity and not about the personality. A teacher should
make proposals to improve the student's performance to enable to choose from
different options. A.A. Gibb (1987) believes that the entrepreneur, business
person spends most of the time by solving problems and learns this best using
the personal experiences and learning by doing. This creates in the classroom a
high level of dependence on the power of authority (“expert confirmation™), but
in the real world we need to rely on our own knowledge and our values.
Therefore, A.A. Gibb (1987) proposes to apply an active learning based on
experience by which students should be encouraged to seek and explore
different areas of the complexity of the problems, learn to cope with failure,
achieve the independence from external sources of information and expert
advice and think by themselves. A.A. Gibb (1987) highlights the learning
methods oriented to discussion of learning experiences, situation analysis,
problem solving. It should be noted that the relevance of student’s capacities to
solve the problems is mentioned in the European documents concerning
entrepreneurship education improvement. Therefore we would like to consider
that in responding to A.A. Gibb (1987) observations and fostering
entrepreneurship it would be perfectly appropriate to apply such learning
methods like heuristic conversation, problem-talk, fish bone diagram, project
approach. In our view, training oriented to problem solving is very suitable for
developing students' entrepreneurial spirit because it is based on constructivist
ideas. The students must take responsibility for their own learning, actively
participate in the search for truth. The analysis of ideas, emphasis on the
objections, discussion of possible solutions, alternative questions are important
for the success of problem solving. J.A. Timmons, H.H. Stevenson (1985) on the
basis of 100 entrepreneurs who participated in the management training program
at Harvard Business School as well as on the results of the study argue that
entrepreneurship education should be subject to the learning methods used to
teach decision-making and analysis. This position is motivated by J.A.
Timmons, H.H. Stevenson (1985), stating that the decision making, human
resource management, patience and responsibility cannot be learned by reading,
listening, and should be taught directly and can be learned only in the real world.
Entrepreneurship education overview supports the diversity of various learning
methods and strategies (e.g. academic lectures, visual presentations, case
studies, group discussions, role plays, etc.). Also it is stated that any learning
should be "giving light" as well as "bearing fruit", and new learning methods of
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entreneurship education should complement the traditional methods of learning
(Natural Entrepreneur education). C.A. McMullan and A.L. Boberg (1991)
expres the view that for entrepreneurship education programs to be effective
learning has to be based on real work situations as it is important for enterprising
individuals to learn the flexibility they need to have the ability to adapt to
different situations in which they fall. There are positive experiences of students
pursuing a Master's degree in business management and testing case study
method which is effective in developing analytical skills and the ability to
summarize information (McMullan and Boberg, 1991).

A. Zuperka, E. Zuperkiené (2011) believe that for developing entrepreneurial
qualities, understanding and skills it is important to apply the relevant work of
the business, critical thinking, problem solving, discussions, consultations,
lectures, interdisciplinary knowledge application. Authors conclude that the best
approach to entrepreneurial education has not yet been distinguished and it can
be stated that the result of entrepreneurial development depends on complex
application of methods of entrepreneurship education (p. 149). A. Zuperka
(2011) argues that entrepreneurial pupils/students values should be educated by
the mentality development, practical activities and reporting methods by which
the communication skills, conceptual and technical abilities are developed. For
the development of technical abilities of entrepreneurship he suggests to apply
the modeling simulation methods (computer simulations, the role of simulation).
For the development of communication skills practical methods such as business
visits, consulting, work in the business enterprise are important as well as the
development of mentality methods including critical thinking, problem solving,
interdisciplinary application of knowledge. He emphasizes that the conceptual
entrepreneurial abilities are most effectively developed by the methods used for
the development of mentality. The methods identified by A. Zuperka (2011),
and their classification raise a number of issues as part of listed methods of
learning are not the methods but forms of activities, for example, work in a
business enterprise, consulting and so on. The same problem relates to the
classification of methods of discussion as it is unclear why the author names the
"development of mentality methods" and assigns to those methods the critical
thinking, problem solving, interdisciplinary application of knowledge.
According to "“International Dictionary of Words (2001) Mentality [Ger.
Mentalitiat <2 mental]: This is the intellect; the way of thinking and perception
which is typical for individuals or group of people”. According to this
interpretation listing by A. Zuperka (2011) entrepreneurship learning methods
and grouping of them raises even more questions.

The grouping of entrepreneurship learning methods based on the
classification to the traditional and innovative as well as "active’ and
""passive’ methods.
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Analysis of the literature reveals that many scientists including research
practitioners recommend the use of innovative teaching (learning) developing
methods of entrepreneurship. J.E. Young (1997) states that the layout of the
theoretical approach (e.g. academic lectures, interpretation, etc.) is not important
for training of entrepreneurship which is associated almost exclusively with real
practical activity, and this means that the experience and practical skills could
not be acquired through traditional learning methods (Natural Entrepreneur
education). L.G. Davies, A.A. Gibb (1991) has criticized the traditional methods
even more arguing that the traditional methods such as focusing on the theory
and based on the theory are inadequate and application only of these methods is
"Inappropriate” education of entrepreneurship.

Another aspect of the discussion on entrepreneurship learning methods is the
classification of them to the "active” and "passive™ learning (learning) methods.
T.N. Garavan and B. O'Cinneide (1994) argue that for entrepreneurship
education active learning methods are more suitable than passive. A. Zuperka
(2011) used factor analysis and divided entrepreneurship education methods into
active and passive methods which are grouped into another smaller parts (for
instance, Table 1). Development of entrepreneurship learning methods of
classification presupposes the discussion.

Table 1
Classification of entrepreneurship education learning methods
(according to A. Zuperka, 2011)
Passive Active
Mentality Informatcion Practical activities Modelling and
development provision simulation
Critical thinking | Book reading Visits the business Computer
enterprise simulation

Problem solving | Lectures Consulting Role simulation
Interdisciplinary Working in a business
knowledge enterprise
application

The problems of learning techniques to educate entrepreneurship
classification and discussion. The classification of entrepreneurship learning
methods to the active and passive methods is under discussion from pedagogical
point of view. The authors of this classification (eg. T.N. Garavan and B.
O'Cinneide, 1994, A. Zuperka, 2011) also fail to provide what is the active
approach, which is passive approach, and the relation of passive approach with
the traditional concept of education remains unclear. Pedagogical literature
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often refers to the student during the learning process who should always be
active. V. Rajeckas (1999:144) notes that often mistakenly perceived "active
methods™ are promoted very actively forgetting that students could and should
be active by applying any method. Probably this should not be called "active™ or
"passive™ methods but should be associated with change of paradigms
mentioned in the pedagogical literature with regard to transition from the usual
traditional to innovative approaches. Traditional methods are the interpretation,
questioning, demonstrations, school lectures and so on. The innovative methods
are modern based on the interaction and learning paradigm: discussion, games,
collaborative learning, and problem - solving (individual or in group), individual
or group projects, experiential learning based learning methods, creative tasks,
simulations, etc. It is also student's learning by using computer technology, the
Internet, virtual laboratories, audio-visual media, etc. The innovative learning
methods are based on education science, psychology and other sciences and
brain research, on the active involvement of students in the learning process in a
safe and comfortable working environment and encourage the exploration of
meaning of learning, their ability to ask questions and find out the education, to
draw attention to affective factors in the learning process. Teacher who works in
the context of the transformation of paradigm towards active learning has to
understand that learning is personal and unique. It is the constructive activity of
the person based on an earlier personal training and individual and unique
experience. We learn using the accumulated experience, skills and define for
each person learning strategies. There is no one size fits all learning process or
strategy, and teachers have to choose a variety of learning methods, tasks and
experiences that promote active involvement of the student in the learning
process and meet the individual's needs. By selecting the learning methods for
entrepreneurship education it is important to rely on the provisions of modern
didactics. The training goal is to teach students to learn: less time for the transfer
of knowledge and more time to teach how to learn; stress perception,
application, analysis and not mechanical restoration of knowledge; integration of
previous knowledge; learning by groups; learning as the action or a test; the
importance of the finding the way to solve the problem; learning promoting
cooperation; innovative learner directed learning methods; comprehensive
assessment (Siauciukéniené, Stankeviciené, Ciuzas, 2011). D.A. Sheperd, E.J.
Douglas (1996) suggest to look beyond the so-called innovative learning
methods such as role play, simulation based methods for solving problems
because it is important for the school to encourage creative entrepreneurial
thinking. According to the authors these techniques and modern methods of
teaching more encourage logical thinking. The logical thinking is not always
suitable for the business environment. More important is the creativity which
provides an incentive for innovation as well as for arising and realization of
ideas (Sheperd, Douglas, 1996). These observations are related with
observations of B. Bitinas (2000) about the importance of teaching moderation
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in the educational process. Business person needs to have a wide variety of

features, capacities, and for their education it is important to use a variety of

learning methods. In our view, seeking to respond to the needs of the students it

IS important to use a variety of learning approaches, take into account what is

the purpose, what competencies and skills need to be developed, to apply the

learning methods which suit to different learning styles of individuals.

G.Zibéniené (2014) suggests for selection the learning methods to take account

on which capacities need to be developed, what is the aim of education and

provide the list of recommended learning methods:

» For the purpose of knowledge acquisition and provision of information: an
academic lecture, inclusive lecture, panel lecture, problem-lecture,
problem-based teaching, lecture-discussion, conversation, heuristic
conversation, an introductory discussion of the issue, problematic issues,
text tagging, critical reading , unfinished sentences, mind maps, concept
maps, concept and definition scheme, five lines, interrogative words,
"thick"” and "thin" sentences, 6W (questions and answers), Bloom's
questions chamomile, demonstration ...

* For the deliberation capacity building and for the development of abilities to
accurately convey information: discussion, introductory discussion of the
issue, discussion groups, panel discussions, corners, tile forums, round
table discussions, 3 K method, simulation of the press conference,
presentation, debates ...

*For the development of critical thinking and reasoning skills, of distinguishing
the differences and similarities: debate, discussion, heuristic conversation,
brainstorming, critical reading of the text, T diagram, the arguments for and
against, the corners, mind maps, concept maps, networking, M diagram,
Venn diagram, diamond, Frayer model, essays, blogs, publications review,
review ...

* For the problem solving: problem teaching, problem-talk, method of
alternatives, case studies, debates, discussions, projects, fish bone diagram,
5 why, mind map, M diagram, Venn diagram, nine edge diamond didactic
game, simulation ... (Zibéniené 2014).

Conclusions

1. The literature review of recommended applied entrepreneurship education
learning methods highlighted that the Lithuanian schools subject to different
experiences: learning methods for business planning and implementation as
well as the methods oriented to a business person's features development.
Recommended by researchers entrepreneurship education methods can be
divided into three groups:

1) focus on business planning and organization;

130



The collection of scientific papers 2014, ISSN 1691-5895

2) a general-purpose methods for developing entrepreneurial features and
skills involving general capacity building,

3) the abstract reference to the learning group of methods, without reference
to the specific methods, but putting the emphasis on the non-"non-
theoretical” training. This conceptual diversity can be linked to the
different concepts of entrepreneurship education.

In summary, according to findings of various researchers, it can be stated
that the learning methods for the entrepreneurship education should be
characterized by diversity, should help to respond to the goals, objectives or
expected results, should be adapted to the needs of learners, consistent with
personal achievement assessment methods and other parts of curriculum .
Analysis of the literature shows that for the selection of the learning methods
of entrepreneurship education it is important to apply the learning methods
which help to link the information with real relevant situations of enterprise
environments, encourage students to use their own experience and learning
by doing, learning through experience, methods oriented to the discussion
of the learning experience, situation analysis, problem-solving, decision
making, critical thinking, development of creativity, and personal
deliberation education.
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