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Abstract. Improving the democratic features of the society must learn to discern and develop
each person's social potential , helping creatively build your life to complete their abilities ,
attitudes that benefit themselves and other people. A study of scientific literature and
regulatory documents, analysis of adolescents with special needs lives aims, the teacher's role
in this process, adolescents with and without disabilities survey “Life Goals Sunlated
Behavior Survey” authors: D.K. Ingledew, E. Ferguson, D. Markland, (2010) test results,
interviews with psychologists who work daily with teenagers with special needs.

The aim of the Study. To explore theoretically and practically and compare teenagers with
and without special needs searching issues of the meaning of their lives.

The research object is a school leadership strategy with special needs teenagers living in the
positive direction of the target. The research study is the concept of teenagers “1” and their
aims of lives.

Materials and methods. A study of scientific literature and regulatory documents, analysis of
adolescents with special needs lives aims, the teacher's role in this process, adolescents with
and without disabilities survey “Life Goals Behavior Survey ,, authors: Ingledew D.K.,
Ferguson E., Markland D., (2010), modified and adapted test results, interviews with
psychologists who work daily with teenagers with special needs.

Keywords: school leadership strategy, life purpose, a teenager with special needs.

levads

Pilnveidojot demokratijas iezimes sabiedriba, ir jamacas saskatit un attistit
katra cilvéka socialo potencialu, palidzot radosi veidot savu dzivi, pilnigot savas
sp&jas, attieksmi, kas dod labumu sev un citiem cilvékiem.

Petijuma aktualitate saistita ar pedagogu profesionalo pilnveidi un skolas
vadibas strat€gijas attistibu, kas rada nepiecieSamibu pedagoga profesionalo
kompetenci pilnveidot darba ar pusaudziem, kuriem ir specialas vajadzibas, kas
vistie$ak izpauzas macibu procesa, saistot to ar dzives mérku apzinasanu.

Pétijjuma merkis: teorétiski un praktiski izpetit un salidzinat pusaudzu ar
un bez specialajam vajadzibam dzives jégas jautajumu mekl&jumus.

Pétijjuma objekts ir skolas vadibas stratégija pusaudzu ar specialajam
vajadzibam dzives mérku pozitiva ievirze.

Pétijuma priekSmets ir pusaudzu Es koncepcija un dzives merki.
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Pétijjuma metodes. PEtijuma izmantoti materiali no pusaudzu ar dazada
smaguma kustibu trauc€jumiem un vinu vecaku intervéSana, skoleénu izpé€tes
programmas veidoSana, socialpedagogiska izpéte, intervija ar rehabilitacijas
centra psihologiem, kuri strada ar pusaudziem, kuriem ir funkcionalie
trauc€jumi, un vinu gimenu psihologiskajam problémam. Analiz€ izmantota
,Dzives mérku un uzvedibas ievirzu aptauja” (D.K.Ingledew, E.Ferguson,
D.Markland “Life Goals Behavior Survey”, 2010), veikta tas lingvistiska
tulkoSana, modifikacija un adaptacija Latvijas kultirvid€; aptaujas rezultatu
apstrade veikta ar MS Exel programmas palidzibu, veiktas intervijas ar
psihologiem, kuri ikdienas darba sastopas ar pusaudziem ar specialajam
vajadzibam.

Pétijumu baze ir X novada dzivojoSie 143 pusaudzi ar specialajam
vajadzibam un 150 pusaudzi — bez tam.

Galvenie petijuma jautajumi

1. Vai pastav atSkiriba pusaudzu ar un bez specialajam vajadzibam

dzives mérku dimensiju apzinasana?

2. Kada ir skolas vadibas stratégija pusaudzu ar specialajam vajadzibam

personibas veidoSana?

PusaudZu ar specialajam vajadzibam raksturojums Latvija

Péc statistikas datiem Latvija 2014.gada janvari bija 19260 cilvéku ar
fiziskas vai garigas attistibas trauc€jumiem, kas ir 5,5% (vecuma no 10 Iidz 18
gadiem — 2,1%) no visa iedzivotaju skaita.

Ka bitiska probléma minama ta, ka Latvija joprojam netiek veikta
visaptveroSa un pilniga $adu bérnu uzskaite. Ka ari ne visiem ir noteikta
invaliditate, jo ir bérni un jauniesi, kuriem ir attistibas trauc€jumi, tacu ne tik
smagi, lai noteiktu invaliditati, vai arT invaliditate tiek noteikta samera vélu.
Trauc€jumi plasaka nozimé ir griitibas dzivot sava vidé, kas saistiti ar individa
socialo funkciong&S$anu. Ja kopiena dzivo, macas vai drizuma macisies pusaudzis
ar trauc€jumiem vai specialajam vajadzibam, tad svarigi ir saskatit §1s problémas
nozimigumu saistiba ar kopienas politiku, ka arT ar sociala darbinieka lomu taja.
Pusaudzim ar specialajam vajadzibam japadara pieejams ikdienas dzivesveids
un nosactjumi tadi, kadi tie pastav apkart€ja sabiedriba, kas plasaka nozime ir
normalizacijas principa ievéroSana (Grover, Limber, Boberiene, 2015). Tas
domats So pusaudZu rehabilitacijai, adaptacijai un socialai integracijai, taja
skaita Es koncepcijas un dzives mérku veidoSanai. Ta ieveroSanai jaklist par So
jomu pilnveidosanas un TstenoSanas pusaudziem ar specialajam vajadzibam
sociala darba pamatprincipu.

Cilveki ar specialajam vajadzibam ir personas, kam ir objektivas prasibas
péc konkréto vajadzibu realiz€Sanas, kam ir apgriitinata vinu funkcionéSana
sabiedriba un ir nepiecieSama papildu mediciniska un sociala palidziba
(Steinberg, 2002). Dzivojot savam spéjam piemérotos apstaklos, ari §1 jaunas
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paaudzes dala var klit par sabiedribai nozimigu veértibu raditajiem, nevis vienigi
to paterétajiem. Tapec Latvijai, tapat ka jebkurai valstij, jacenSas darit visu
iesp&jamo, lai Sie b&rni un jauniesi spetu pilnvertigi ieklauties sabiedribas dzive.

Latvija ir pietickama normativo aktu baze b&rnu un jaunieSu ar specialajam
vajadzibam tiesibu aizsardzibai. Ta¢u daudzi no tiem nedarbojas, vai ari starp
tiem ir pretrunas. Lai pusaudzi ar specialajam vajadzibam vartu integréties
sabiedriba kopuma, realizgjot sevi un dzives mérkus, ir janodroSina tadas pasas
socialas un ekonomiskas tiesibas ka visai sabiedribai un tas janosaka
likumdosanai un kompensgjosam finansialajam atbalstam.

Visas pasaules valstu sabiedribas lidz Sim ir Skérsli, kas kave Sos cilvekus
realiz€t savas tiesibas un brivibas, sanemt socialos resursus, ka ari rada
sarezgijumus pilnigai lidzdalibai sabiedribas dzivé. Socialie resursi ir apstakli,
kas tiek sniegti individam no sabiedribas puses, ka, pieméram, ekonomiska
labklajiba, sociala vienlidziba, politiska briviba, kultiiras bagatibas un morala
kartiba (Sirgy, 2001).

Latvija, nemot ve&ra atSkiribas politiskaja sisttma, likumdoSana,
socialekonomiskaja sfera, ka ari salidzinoSi nelielaja pieredz€ $aja joma, bérnu
un jaunieSu, taja skaita pusaudzu ar specialajam vajadzibam, personibas
veidoSana, jo seviSki Es koncepcijas un dzives meérku veidoSanas procesa, tiek
ignoréetas daudzas lietas, taja skaita socialais darbs un sociala darbinieka loma.
Par to liecina tas, ka loti daudzas skolas, seviski lauku rajonos, nemaz nav
sociala pedagoga un pasvaldiba nav sociala darbinieka, kas stradatu ar bérniem
un gimeném.

Sava darba par defektologijas problemam L.S.Vigotskis raksta, ka jebkurs
kermena trikums ne tikai izmaina cilvéka atticksmi pret pasauli, bet vispirms
atsaucas uz attiecibam ar citiem cilvékiem (Bueoockuu, 1995)

Vecuma no 14 Iidz 16 gadiem pusaudzis intensivi veidojas par pieaugusu
cilvéku. Vins$ iegiist gan to izskatu, tos sejas vaibstus, kas paliek raksturigi visai
dzivei, gan (vel svarigak) sev raksturigas personibas iezimes, noteiktu vertibu
orientaciju, centienus un idealus (Meiksane, 1998).

Jamin ar1 tada bérna un jaunieSa ar kustibu trauc€jumiem personibas
veidoSanas svariga sastavdala ka kompensacija. A.Adlers vérsis uzmanibu uz to,
ka nepilnveértigie organi, kuru funkcion€Sana ir apgriitinata vai traucéta, tiek
iesaistiti cina, konflikta ar apkart&jo pasauli, kurai tiem japielagojas. So cigu
pavada paaugstinats saslimSanu risks un naves gadijumi, bet cina sevt slépj ar1
paaugstinatas kompensacijas iespéju (Adlers, 1992). Nepilnvértiga organa
kompensaciju veic centrala nervu sist€ma, pilnvertigojot §1 organa darbibu.
Savas nepilnvertibas izjiita cilvekam ar trauc€jumiem klist par virzoSo speku
psihiskajai attistibai, tadejadi sublimgot un kompensatoriski attistot kadas
Ipasas sp&jas, pat talantu, ka to biezi novero pedagogi sava daba ar skoléniem —
pusaudziem ar specialajam vajadzibam.

Pusaudzu vecuma ir savas 1pasSas intereses un vajadzibas, kas darbojas ka
1eks€js dzinulis, rosina aktivitati, liek mekl€t un atrast vajadzibu apmierinaSanai
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nepiecieSamos Iidzeklus. Tas ir — bit vienaudzu vidd, apliecinat sevi ka
personibu, individualitati, ka pieaugusu cilvéku.

Kopuma var teikt, ka pusaudzu ar specialajam vajadzibam Es koncepcijas
un dzives mérku un uzvedibas pozitiva ievirze ir socials un personigs process,
kas socialajam darbiniekam javeicina, balstoties uz pusaudzu ar traucgjumiem
kompetenci, vigu kopigo spéku un lidzcilvéku respektu pret visu cilveku
vienado vértibu, vienlidzibu un Iidztiesibu.

Organiz&jot darbu ar pusaudziem ar specialajam vajadzibam, skolas
vadibas stratégija janem vera cits skatlfjums uz vajadzibu hierarhisko
sakartojumu, parskatot personibas vajadzibu, dzives mérku un vértibu saistibu
(Harrigan, Lamport, 2015). Tas varétu bt veseluma skattjums, kas nozim¢, ka
tiek ieveroti visi vina dzives aspekti. Jaizverte ne tikai funkcionalie traucgjumi,
bet arl pusaudza sp€as un vina sociala situacija. Jasadarbojas ir daudzu
institliciju un nozaru specialistiem un, pienemot kopigu [émumu, jaievero b&rna
intereses.

Skolas vadibas stratégija konceptuali jauna pieeja Sai problémai ir
ieklaujosa izglitiba, kuras ietvaros darbojas socialais darbinieks sadarbiba ar
socialo pedagogu. Vorikas universitates profesors Dzefs Lindsejs ieklaujoSo
izglitibu raksturo ka procesu, kura rezultata mainas gan macibu iestade, gan
aptvero§a sabiedriba. Seit katru skolénu augstu veérts, lai cik smagas pakapes
probléma vinam biitu. Tas piepem un ar tam strada. Sis prieksstats saknojas
parlieciba, ka ikvienam bérnam ir tiesibas pieder€t pie tas pasas sabiedribas, kur
visiem pargjiem. To var€tu uzskatit par jaunas domaSanas skolu, kas sp€tu
pienemt Sadus bérnus un kura biitu skolas kolektivs, kas varétu ar viniem stradat,
turklat ar katru individuali. Tatad praktiski istenot idealus par sabiedribu visiem
(Ntmante, 2008). Sada skolas vadibas stratégija varétu palidzet attistit
diferenc€tu maciSanas modeli, kura skoléni pasi vairak iesaistitos kolaborativu
maciSanas veidu apguve, skolas materiala izpratn€, droSas klases vides
veido$ana un sasniegumu motivacijas veicinasana (Baldwin, Carlisle, 2004).

So skolénu, taja skaitd pusaudzu, sekmiga ieklausanas visparéjas izglitibas
iestadeés liela meéra atkariga no sociala darbinieka, skolas pedagogu, taja skaita
sociala pedagoga, kas spetu saskatit to radoSo potencialu, kas skoléna attistitu
kompensatoriskas prasmes un jaunus dotumus. Skolas vadibas stratégijas viens
no galvenajiem uzdevumiem ir katra konkrétaja gadijuma saskatit maksimalas
kompensacijas robezu un, cik vien iesp&jams, virzit bérnu uz ta sasniegSanu
(Lomanova, 2002). Skolas vadibas strat€gijas ir vienota sociala darbinieka,
sociala pedagoga, vecaku un pusaudza ar ipasam vajadzibam savieniba.

Rezultati
Bauskas novada ir 27 000 iedzivotaji. Vidzemes novada ir 1 gimnazija,
3 vidusskolas, 8 pamatskolas. 11 izglitibas iestades realizé pirmsskolas izglitibas

programmas, t.sk. 5 no tam realizeé specialas pirmsskolas izglitibas programmas,
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1 internatvidusskola un 1 speciala internatpamatskola. VisparizglitojoSajas
skolas 2014.macibu gada macijas 3157 skoléni. Bauskas novada un pilsétas
skolas macas 143 bérni un jauniesi ar specialajam vajadzibam, novada ir 230
bérnu invalidu. Precizas informacijas, cik no viniem macas visparizglitojosajas
skolas, ka ari cik Sajas skolas ir pusaudzu ar specialajam vajadzibam, nav. Valsti
péc Izglitibas un zinatnes ministrijas statistiskas informacijas datiem
2014.macibu gada visparizglitojosajas skolas macijas 1423 bérni ar specialajam
vajadzibam. Sikaka sadalijuma pa diagnozém nav.

Lai izpétitu situaciju, tika veikta 143 pusaudzu ar Tpasam vajadzibam
vecuma no 13 Iidz 18 gadiem un 150 pusaudzu bez ipasSam vajadzibam
anketeSana.

Viniem tika piedavats piedalities aptauja ,,Dzives mérki un uzvedibas
ievirzes” (Life Goals and Behavior Survey; autori: D.K.Ingledew, E.Ferguson,
D.Markland, 2010), kas veérsta uz pusaudzu dzives mérku, uzvedibas ievirzu,
1zskata un veselibas u.c. noveértéSanu un salidzinasanu pusaudziem ar un bez
specialam vajadzibam. Aptauja ietvertds jomas: Dzives mérki slavai, Dzives
merki izskatam, Dzives mérki bagatibai, Dzives mérki kopibai, Dzives mérki
attiecibas, Dzives mérki attistibai, Dzives merki veselibai, Motivs izskata
uzlabosanai, Socialas atbilstibas motivs, Motivs labklajibas uzlabosanai, Motivs
aizsardzibai no sociala spiediena, Motivs veselibas saglabasanai un
aizsargdSanai. Saja aptauja pec Likerta skalas ir pieci vértgjumi, sakot ar 1
(pilniba nepiekritu) lidz 5 (pilniba piekritu).

Dzives merki slavai. Analizgjot jautajumu, pieméram, ,,L.ai manu vardu
zinatu daudzi cilveki”, ,But daudzu cilveku atzitam™, ,Biat slavenam
(slavenai)”, ,,Lai mans vards biezi paraditos medijos”, atbilzu rezultatus, var
secinat, ka 41% no pusaudZiem ar specialajam vajadzibam neskiet svarigi Sie
dzives mérki, bet aptuveni 50% no abu grupu pusaudziem ir svarigi dzives
mérki slavai. Procentuali atbilzu attiecibu var apliikot 1.attéla.

® Pusaudzi bez Tpasam vajadzibam Pusaudzi ar pasam vajadzibam
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1.attéls. Dzives mérki slavai
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Dzives mérki izskatam. Analiz&jot 5.-8.jautajumu (5. ,,Lai cilveki biezi
teiktu, cik labi es izskatos”; 6. ,,Sekot lidzi pédéjam modes tendencE€m par matu
sakartojumu un gerbsanos”; 7. ,Sasniegt tadu uzskatu, lai citi atskatitos”;
8. Izskatities pievilcigi citu acis”) atbilzu rezultatus, var secinat, ka 46% no
pusaudziem ar specialajam vajadzibam neskiet svarigi Sie dzives mérki, bet 41%
tas ir svarigi. Var secinat, ka pusaudziem ar Tpasam vajadzibam, tapat ka
vairumam pusaudzu, tomer ir svarigs izskats. Procentuali atbilzu attiecibu var
aplikot 2.attela.

® Pusaudzi bez TpaSam vajadzibam Pusaudzi ar ipa§am vajadzibam
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2.attéls. Dzives merki izskatam

Dzives meérki bagatibai. Analiz€jot jautajumus, pieméram, ,But loti
partikuSam cilvékam”, ,,Biit loti darga 1paSuma ipasnickam”, , Biit bagatam”,
»Lal man bitu pietickami daudz naudas, lai es varétu nopirkt visu, ko es v€los”
u.c., atbilzu rezultatus, var secinat, ka pusaudziem ar specialajam vajadzibam ir
svarigi dzives mérki, kas attiecas uz bagatibu, ta doma lielaka dala §is grupas
aptaujato pusaudzu (81%). Procentuali atbilzu attiecibu var apliikot 3.attela.

® Pusaudzi bez Tpasam vajadzibam Pusaudzi ar pasam vajadzibam
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Pilniba Dalgji Bez atbildes Dalgji piekritu ~ Pilniba
nepiekritu nepiekritu piekritu

3.attels. Dzives merki bagatibai
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Dzives merki kopibai. Analiz€jot atbilZzu, pieméram, ,,Palidz€t cilvékiem,
kam tas nepiecieSams, neko neprasot preti”’; ,,Stradat, lai pasauli padaritu
labaku”; ,,Palidzet citiem uzlabot vinu dzivi” u.cC., rezultatus, var secinat, ka
pusaudziem bez specialajam vajadzibam materialas problémas ir aktualakas
neka pusaudziem ar specialajam vajadzibam, un viniem neSkiet tik svarigi
dzives meérki kopibas izjiitai. Tas var€tu biit saistits ar So pusaudzu pasu dzives
griittbam. Procentuali atbilzu attiecibu var apliikot var apliikot 4.att€la.

® Pusaudzi bez Tpasam vajadzibam PusaudZi ar Tpasam vajadzibam
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4.attels. Dzives merki kopibai

Dzives mérki attiecibas. Analizéjot noteiktu jautajumu, piem&ram, ,,Lai
man biitu labi draugi, kuriem varu uzticéties”; ,,Dalit savu dzivi ar kadu, ko
milu”; ,.Lai man biitu loti tuvas/intimas attiecibas”, atbilzu rezultatus, var
secinat, ka jautajumos par tuvam, intimam attiecibam aptuveni puse no
pusaudZiem nav vélgjusies atbildet, jo Saja vecuma abu grupu pusaudZziem ta vél
nav prioritate. Toties pargjos jautdjumos vini viennozimigi doma, ka milestibai
un attiecibam visparcilvéciskd nozimeé ir liela nozime. Tie viennozimigi ir
vecaki, citi tuvi cilveki, draugi vispar un, protams, ari tuvaki draugi. Pusaudzi ar
specialajam vajadzibam ta doma par 10 % mazak neka pusaudzi bez specialajam
vajadzibam (74% : 84%) Procentuali atbilzu attiecibu var apliikot 5.attéla.

Dzives meérki attistibai. Analiz€jot atbilzu, pieméram, ,,Lai dzives beigas
es varu atskatities uz savu dzivi ka uz nozimigu un pilnigu”; ,,Izlemt pasam, ko
darit dzive, nevis lai dzive izvé€las, ko man darit”; ,,Zinat un pienemt sevi, tadu
kads es 1steniba esmu” u.c., rezultatus, var secinat, ka dzives mérki attistibai
svarigaki ir pusaudziem bez specialajam vajadzibam, tikai 64% pusaudzu ar
specialajam vajadzibam piekrit, ka viniem Sie merki ir svarigi. Tas varétu bt
saistits ar to, ka slimiba tomer traucé attistibai. Procentuali atbilzu attiectbu var
aplikot 6.attela.
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® Pusaudzi bez Tpasam vajadzibam Pusaudzi ar Tpasam vajadzibam
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5.attels. Dzives mérki attiecibas
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6.attels. Dzives mérki attistibai

Dzives meérki veselibai. Analiz€jot atbilzu, piemé&ram, ,Biit fiziski
veselam”; ,,Neslimot”; ,,.Dzivot veseligu dzivi” u.c., rezultatus, var secinat, ka
dzives meérki veselibai svarigaki ir pusaudziem bez specialajam vajadzibam.
Procentuali atbilzu attiecibu 7.attéla.

® Pusaudzi bez Ipasam vajadzibam = Pusaudzi ar ipasam vajadzibam
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7.attels. Dzives merki veselibai
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Motivs izskata uzlaboSanai un atklaSanai. Analizéjot atbilzu rezultatus,
pieméram, ,Izskatities jaunaks (jaunaka) par saviem gadiem”; ,Izskatities
labak™; ,lIzskatities pievilcigi” U.C., var secinat, ka izskats ir svarigaks
pusaudziem bez specialajam vajadzibam (74%) neka pusaudziem ar specialajam
vajadzibam (55%). Procentuali atbilZu attiecibu var apliikot 8.attela.

® Pusaudzi bez ipasam vajadzibam Pusaudzi ar ipasam vajadzibam
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8.attels. Motivs izskata uzlaboSanai un atklasanai

Socialas atbilstibas motivs. Analizgjot atbilZzu rezultatus, pieméram, ,,But
popularam”; ,Biit cilveéku atzitam™; ,,Biit ka mani draugi” u.C., var secinat, ka
pusaudzu atbildes attieciba uz dzives mérkiem, kas saistiti ar socialo atbilstibu
neatSkiras pusaudziem ar un bez specialajam vajadzibam, vairak neka puse
aptaujato (58% : 56%) piekrit, ka svarigi ir biit atzitam, iederéties kopiena, biit
lidzigiem saviem draugiem. Pusaudzu vecuma $is aspekts ir svarigs. Procentuali
atbilzu attiecibu var aplikot 9.att€la.

® Pusaudzi bez Tpasam vajadzibam = PusaudZi ar pasam vajadzibam
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9.atteéls. Socialas atbilstibas motivs

Motivs labklajibas uzlaboSanai. Analiz&jot atbildes, piem&ram, ,,Justies
mazak uztrauktam”; ,,Uzlabot savu garastavokli”; ,,Justies labi”; ,,Uzlabot savu
veselibu”; ,,Justies mierigi”, var secinat, ka pusaudzu atbildes attieciba uz savu
labklajibu un tas uzlabo$anu neatSkiras pusaudziem ar un bez specialajam
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vajadzibam, lielaka dala aptaujato (abas grupas 87%) piekrit, ka labklajiba, kas
saistita ar labu garastavokli, veselibu, ir svarigs dzives meérkis. Procentuali
atbilzu attiecibu var aplikot 10.attela.

® Pusaudzi bez Tpasam vajadzibam = Pusaudzi ar ipasam vajadzibam
70
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50
40 —
30 —

10 —

Pilniba Dalgji Bez atbildes Dalgji Pilniba
nepiekritu  nepiekritu piekritu piekritu

10.attels. Motivs labklajibas uzlaboSanai

Motivs aizsardzibai no sociala spiediena. Analizgjot atbilZzu rezultatus,
pieméram, ,,Izvairities no cilvékiem, kuri meklé mani kladas”; ,,Darit, ko man
liek”; ,Darit to, kas no manis tiek gaidits”; ,,.Sekot sabiedriba pienemtajam
normam” U.C., var secinat, ka pusaudzu atbildes attieciba uz aizsardzibu no
sociala spiediena butiski neatSkiras pusaudziem ar un bez specialajam
vajadzibam, abam grupam S$is faktors ir loti nozimigs. Tacu jaatzime, ka uz So
jautajumu grupu nav atbild€jusi lidz 25% aptaujato pusaudzu. Procentuali
atbilzu attiecibu var apliikot 11.attela.

B Pusaudzi bez Tpasam vajadzibam Pusaudzi ar Ipa§am vajadzibam
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Pilniba Dalgji Bez atbildes Dalgji piekritu  Pilniba
nepiekritu nepiekritu piekritu

11.attéls. Motivs aizsardzibai no sociala spiediena

Motivs veselibas saglabaSanai un aizsargaSanai. Analizjot atbilzu
rezultatus, pieméram, ,Ripéeties par savu redzi’; ,Riipéties par savu adu”,
»lzvairities no veselibas problemam”; ,Samazinat riskus veselibai” u.c.,
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noskaidrots, ka 87% pusaudZzu ar 1pasam vajadzibam ir svarigs Sis aspekts, jo
noraidoSu atbildi nav devis neviens no aptaujatajiem, 13% nav atbildgjusi.
Salidzinosi 96% pusaudzu bez specialajam vajadzibam atbild&jusi, ka riipes par
savu veselibu, samazinot riskus tai, ir svariga vinu dzives sastavdala. Procentuali
atbilzu attiecibu var aplikot 12.attela.

® Pusaudzi bez 1pasam vajadzibam

Pusaudzi ar Tpasam vajadzibam
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Pilniba Dalgji

nepiekritu nepiekritu

Bez athildes Dalgji piekritu  Pilniba

piekritu

12.attels. Motivs veselibas saglabasanai un aizsardzibai

Kopgja divu grupu korelacija pusaudziem ar un bez specialajam
vajadzibam, kas atspogulo pusaudzu dzives mérkus un uzvedibas ievirzes,
norada statistiski nozimigas atSkiribas; Spirmena rangu korelacijas nozimiba

p <0,05.

1.tabula. Spirmena rangu korelacijas koeficients

Pusaudzi ar
specialajam vajadzibam

Pusaudzi bez
specialajam vajadzibam

Pusaudzi ar specialajam vajadzibam

1,000000

0,751486

Pusaudzi bez specialajam
vajadzibam

0,751486

1,000000

Merki un motivi, kur viedokli atSkiras abu grupu pusaudziem, ir:

e dzives mérki bagatibai, kas saistiti ar pusaudZu ar Tpasam vajadzibam
materialajam problémam gimenég, pusaudziem ar Ipasam vajadzibam
tas var€tu but motivs Sim merkim;

e dzives mérki kopibai, kas saistiti ar pusaudzu dzives griitibam, jo
specialo vajadzibu d€] pusaudzi ar specialajam vajadzibam pieradusi
vairak nemt ka dot pretf;

e dzives mérku aspekta ir problémas,
lidzcilvekiem, kuras nosaka pusaudzu
ierobezotie socialie kontakti;
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e dzives meérki attistibai, jo saslimSana un/vai specialas vajadzibas
trauce attistibai,

e motivs veselibas uzlaboSanai — riipes par veselibu un veselibas
aizsargaSana pusaudziem ar Ipasam vajadzibam ir svarigaka neka
pusaudziem bez specialajam vajadzibam,;

e  motivs izskata uzlabosanai pusaudziem ar specialajam vajadzibam nav
tik svarigs ka pusaudziem bez specialajam vajadzibam.

Secinajumi

Apkopojot pusaudzu ar un bez specialajam vajadzibam atbildes aptaujas
,Dzives merku un uzvedibas ievirzes” ietvaros, var secinat, ka pastav
problémas pusaudzu ar un bez Ipasam vajadzibam dzives mérku un
uzvedibas ievirZu faktoru apzinasana.

Nenozimigas atSkiribas pusaudziem ar specialajam vajadzibam no
pusaudziem bez tam ir tados faktoros ka slava, izskats, sociala atbilstiba,
aizsardziba no sociala spiediena.

Socialais darbs Sajos aspektos jasaista ar materialas palidzibas sniegSanu,
socialpsihologisko darbu un psihologisko atbalstu.

Skolas vadibas strat€gijai jabut centrétai uz bérnu, jo skolas vadiba ir
viscie$ak saistita ar visiem pedagogiska procesa elementiem. Sadarbibas
tiklojuma izveide pusaudzu ar specialajam vajadzibam gadijuma ir svariga,
lai mobilizétu gimenes, macibu iestades, pasvaldibas un valsts resursus
pusaudZu personibas pilnveide.

Neskatoties uz to, ka atticksme sabiedriba pret cilvékiem ar specialajam
vajadzibam kliist labveligaka, sabiedribai kopuma ir problémas ar &tisko
darbibu, psihologiski pozitivu virzibu, kas ierobezo bérnu, pusaudzu un
jaunie$u dzives mérku adekvatu veidosSanos, integraciju visparizglitojosajas
skolas un sabiedriba kopuma.

Summéjot aptaujas atbildes par pusaudziem ar un bez specialajam
vajadzibam par vinu dzives mérkiem un uzvedibas normam, var secinat, ka
kopuma ir maz faktoru, kuros pastav atskiribas atbildés pusaudziem ar un
bez specialajam vajadzibam, tomér bilitu nozimigi apzinaties tas pusaudzu
dzives mérku un to uzvedibas modelu faktoru identifikacija.

Skolas vadibas stratégijai jabuit virzitai uz inovativu atvertibu un pozitivu
psihologisko nodro$inajumu, kas sniedz Siem procesiem profesionalu
skaidrojumu un darbibu.

Summary

Introduction. Improving the democratic features of the society must learn to discern
and develop each person's social potential, helping creatively build your life to
complete their abilities , attitudes that benefit themselves and other people.
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The aim of the Study. To explore theoretically and practically and compare teenagers
with and without special needs searching issues of the meaning of their lives.
The research object is a school leadership strategy with special needs teenagers living
in the positive direction of the target. The research study is the concept of teenagers
“I”” and their aims of lives.
Materials and methods. A study of scientific literature and regulatory documents,
analysis of adolescents with special needs lives aims, the teacher's role in this process,
adolescents with and without disabilities survey “Life Goals Sunlated Behavior Survey
,, authors: D.K. Ingledew, E. Ferguson, D. Markland, (2010) test results, interviews
with psychologists who work daily with teenagers with special needs.
The research base: 143 teenagers from Vidzeme region with and 150 teenagers without
special needs.
The main research questions:
1. Is there a difference between teenagers with and without special needs in
identifying dimensions of life aims?
2. What is the school leadership strategy in developing the teenagers’ with special
needs personality?
Materials used in the research: interviews with teenagers with varying disabilities and
their parents, creation of the students’ research program, social pedagogical research,
interviews with the rehabilitation center psychologists who work with teenagers with
special needs and their families psychological problems.
Results. In Vidzeme region there are 27000 inhabitants. The Bauska region has
1 gymnasium, 3 secondary schools, 8 primary schools, 11 pre-school educational
institutions implementing educational programmes, including 5 of them realize special
education pre-school programmes and 1 boarding secondary school, 1 special boarding
school, In School Year 2013/2014 there were 3157 students in comprehensive school.
In Bauska region and the town’s schools there are 143 children and young people with
special needs. The number of children with disabilities is 230. There is no accurate
information, how many of them study in mainstream schools, as well as how many in
these schools are teenagers with special needs. According to statistical information
data of the Ministry of Education and Science of Latvia, in School Year 2013/2014 in
the mainstream schools studied 1423 children with special needs. Detailed breakdown
according to diagnoses is not available.
To explore the case there were carried out survey with 143 adolescents aged 13-18
with disabilities and 150 adolescents without special needs. They were asked to
conduct a survey “Life Aims and Sunlated Behavior Survey”, the authors
D.K. Ingledew, E. Ferguson, D. Markland (2010), focused on teenagers’ lives aims,
patterns of behavior, appearances and health, etc. evaluation and comparison with the
teenagers with and teenagers without special needs- the areas covered: Appearance -
related life aims, Togetherness - related life aims, Relationship-related life aims,
Development-related life aims, Health - related life aims, Life aims for improvement
of appearance and disclosure, Motive of social adequacy, Motive for improving well-
being, In this survey there are five response categories ranging from 1 (strongly
disagree) to 5 (completely agree).
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Conclusions

1.  Summarising, the survey responses “The aims of life and patterns of behavior” of
the needs for the teenagers with and without special needs, one can conclude that,
overall, there are quite a few differences for teenagers with and without special
needs concerning life aims and identifying dimension of behavioral patterns.

2.  Objectives such as appearance, togetherness, relationship, development, health,
improvement of appearance and disclosure, social adequacy, improving well-
being for the teenagers without special needs are not very different from the
responses of the teenagers with special needs.

3. Social work in these respects must be associated with substantive assistance and
socio-psychological support.

4.  School leadership strategy should be centered on children's views and the
school's management is most closely associated with all elements of the process.
Create a network of cooperation with the special needs of teenagers, it is
essential to mobilize families, educational institutions, local and national
resources for the development of the personality of the teenagers.

5.  Despite the fact that the attitude of the society towards people with special needs
is generally beneficial to society as a whole has problems with moral action,
psychologically positive progress, which restricts children and young people,
including teenagers | concepts and life goals an adequate formation, integration
in mainstream schools and society in general.

6. Summing up, the survey responses of the teenagers with and without special
needs on the ,,Life aims and behavioral patterns”, one can conclude that, overall,
there are quite a few differences in responses for teenagers with and without
special needs for life aims and dimension identification of their behavioral
patterns.

7. School leadership strategy should be centered on children's views and the
school's management is most closely associated with all elements of the process.

Keywords: school leadership strategy, life purpose, a teenager with special needs.
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