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Abstract. Attention deviation for pupils with intellectual disabilities creates learning
difficulties because pupils are not able to focus for long time, weakness and distraction of
attention are typical, and it is difficult to switch from one activity to another. In order to
reduce attention disorders, the authors offer the adjustment program and the working
material ,, Development of Attention Features for Pupils with intellectual disabilities Mental
Disabilities ” for extra-curricular activities. The material was approbated in primary classes
of special educational institutions for children with mental disabilities during the period from
October 2014 to March 2015. The approbation results show that the program and the
working material can be applied in attention disorders adjustment work with pupils with
intellectual disabilities mental disabilities, because the levels of attention switching and
division capacity, attention span and concentration have improved, despite the fact that the
indicators still complied with the low attention switching and division capacities.
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Introduction

Izglitibas procesa macibu vielas apguvé liela nozime ir uzmanibai, kas
pilda svarigas cilvéka uzvedibas organizacijas un izzinas aktivitates funkcijas
informacijas atlaseé un parstradé. Uzmaniba virza visu psihisko darbibu uz
noteiktu objektu, atlasa svarigo, nozimigako informaciju. Uzmaniba ir
universala psihiska paradiba starp visam psihiskajam paradibam un ienem ipasu
vietu: ta virza visu darbibu uz noteiktu objektu, bez uzmanibas nav iesp&jams
veidot jaunas prasmes un iemanas un uzmanibas attistiSana, ta ir cieSi saistita ar
atbildibas un pienakuma jitu veidoSanu. Uzmaniba ir psihes izvéleta virziba un
koncentréSanas attieciga laika spridi uz kadu fiziski realu objektu vai idealu
objektu. Ta ir cilveka apzinas koncentrétiba un virziba, un ar€jas vai ieksgjas
pasaules atspoguloSana. Ipasi cie$i uzmaniba ir saistita ar motivaciju un biezi
tieSi motivi nosaka kadi objekti visvairak piesaistis skoléna uzmanibu
(Psihologijas vardnica, 1999, 21).
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Uzmanibas novirzes rada griitibas skoléniem ar garigas attistibas
traucjumiem maciSanas procesa — viniem ir griiti koncentréties. Skoléni
koncentrét uzmanibu spgj islaicigi, raksturigs uzmanibas vajums un izklaidiba,
griitibas sagada parslegSanas no vienas darbibas uz otru. Skoléna uzmaniba
atkariga no macibu satura, no ta atbilstibas skoléna vecumam, interes€m, no
piem@rotibas vina sp&jam. Sakumskolas vecuma skoléniem ar viegliem garigas
attistibas traucg€jumiem domin€ netisa uzmaniba. To raksturo pieversanas
objektam, paradibai bez ieprick$€ja nodoma. NepiecieSams izmantot
visdazadakos lidzeklus, lai sp&tu pieveérst skolénu uzmanibu: spilgtus
priekSmetus, spilgtus att€lus, 1isas, konkr€tas, emocionalas norades vai
instrukcijas. Svarigi ievérot, ka nodarbibas nevar bt ilgstoSas (Kanwsixosa,
2007, 106). NetiSo uzmanibu parasti izraisa ari kaut kas jauns un nebijis,
prickSmeti un paradibas, kas rada emocionalus pardzivojumus, spécigi
kairinataji: spilgta gaisma, speciga skana vai troksnis, pieméram, skolotajs labak
vargs izraisit skolénu uzmanibu mainot stastijuma tempu, skalumu,
1zteiksmigumu. NetiSo uzmanibu raksturojoSa izpausme ir skolénu pulc€Sanas
pie neredzeta cilvéka, jauna stenda, kada dzivnieka utt. Objekts, kas izsauc
izbrinu, sajismu, interesi, diezgan ilgsto$i notur ari So skolénu netieSo
uzmanibu. Ti8a uzmaniba veidojas gausi, saistas ar zinamu sasprindzinajumu,
tas attistibu sekmé viss, kas stabilizé un nostiprina skoléna nervu sistemu,
mobiliz€ gribu un attista intereses. Vienmér ir svarigi, vai darbs skolenus
aizrauj, rada patiesu apmierinajumu. Liela nozime uzmanibas radiSana ir
pedagogu  vardiskajam  instrukcijam,  izteiktajiem = pamudinidjumiem,
ierosindjumiem. Apzinata uzmanibas pasorganizéSana skoléniem veidojas tikai
vecakajas klasés un ne visiem (Teresko, Kondrova, Rozenfelde, Zelve, 2013, 16).

Darba procesa radusies interese izsauc péctiso uzmanibu. Sini gadijuma
interese it ka “izspiez” cilvéka gribu un Jauj vinpam viegli paturét priekSmetu
uzmanibas centra. Sis uzmanibas veids ir visefektivakais tadel, ka darbibas
mérkis tiek sasniegts bez ipaSas psihiskas piepiiles (Vorobjovs, 2000, 119).
P&ctiSa uzmaniba sakumskolas skoléniem ar garigas attistibas trauc€jumiem
veidojas uz ti8as uzmanibas pamata un vél ar lielakam griitibam. To raksturo
dzila koncentracija, emocionals pac€lums, augstaka darba produktivitate, kad
beérnam vairs nav nepiecieSama piespiesanas, gribas piepiile, lai turpinatu darbu.
Tikai vecako klasu skoléni ar viegliem garigas attistibas trauc€jumiem un
atseviSki skoléni jau pamatskola sp€j ilgstoSi nodoties kadam darbibas veidam
un spgj vismaz neilgu laiku stradat péctiSas uzmanibas Itmeni. L.Vigotskis
netis$as uzmanibas vajumu skoléniem ar viegliem garigas attistibas trauc€jumiem
uzskatfja ka pamatiemeslu jédzienu formeSanas gritibam. NetiSo uzmanibu
saistTja ar runas nepietieckamu attistibu (Bsreomckuii, 2003).

Uzmanibu raksturo uzmanibas pasibas: apjoms, koncentracija, noturiba,
sadaliSana, parslégsandas. Pirmo, otro klaSu skoléniem ar viegliem garigas
attistibas trauc€umiem ir Joti Saurs uzmanibas apjoms — tas aprobezojas ar
vienu, diviem objektiem, bet dazkart — tikai ar viena objekta atseviSku dalu.
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TreSaja un ceturtaja klas€é uzmanibas apjoms nedaudz pieaug — divi, tris objekti
(Rozenfelde, 2007, 9). Uzmanibas apjomu ietekmé& ari pedagoga instrukcijas
veids. Aktiviz€josa instrukcija veicina uzmanibas apjoma paplaSinasanos. Pastav
saikne starp uzmanibas apjomu un sakaribam starp piedavatajiem objektiem.
Uztverot objektus, starp kuriem ir kaut kada sakariba, uzmanibas apjoms
skoléniem palielinas.

Uzmanibas koncentracija un noturiba ievérojama méra nosaka darba spgjas,
kas skoléniem ar garigas attistibas trauc€jumiem ir loti zemas (Liepina, 2003,
191). Lai gan macibu un korekcijas darba rezultata uzmanibas koncentracija un
noturiba uzlabojas un skoléni sp&j jau 15-20 miniites veikt vienu darba veidu,
tomer atSkiribas no normas nevis samazinas, bet gan pieaug. Palielinoties darba
tempam, pieaug klidu skaits, ari vecakajas klas€s (Liepina, 2003, 192,
Ilemposa, benaxosa, 2002, 44). Pasliktinoties uzmanibas koncentréSanas
sp&jam, skoléniem ar viegliem garigas attistibas traucjumiem pazeminas ari
uzmanibas noturiba, domasanas sp&jas, produktivitate.

Uzmanibas sadaliSanas spé&jas skoléniem ir dazadas. Skoléniem, kam ir Ieéns
darba temps, ir visgriitak sadalit uzmanibu, vinu darba temps vél paléninas un
dubultuzdevumi pirmajas klasés viniem sagada gandriz neparvaramas griitibas.
Tikai neliela dala viegli uzbudinamo skolénu sp€j sadalit uzmanibu, turklat
dubultuzdevumos vinu darba temps picaug, bet loti palielinas kladu skaits. Lai
gan S0 skoléenu uzmanibas sadaliSanas sp€jas ar gadiem uzlabojas, tomér
griitibas saglabajas ar1 vecakajas klases. Tadel, liekot skoleniem vienlaicigi veikt
divus uzdevumus, jaizv€las viniem labi zinami darbibas veidi, kurus skoléni var
veikt dal€ji automatizeti, preteja gadijuma vini nesp€j izpildit ne vienu, ne otru
uzdevumu. Jaieve€ro ari tas, ka, veicot vienlaicigi divus uzdevumus, skolénu
rezultati var pasliktinaties — lénaks kliist temps, kludu skaits palielinas, — neka
tad, ja katru uzdevumu izpildis atseviski. Var secinat, ka, izv€loties uzdevumus,
kuros nepiecieSama uzmanibas sadaliSana, japaredz mazaks darba apjoms
(I1lemposa, benaxosa, 2002, 45).

Skoléniem ar viegliem garigas attistibas traucjumiem uzmanibas
parslégsanas ir atkariga ne tikai no izzinas darbibas ipatnibam, bet ar1 no
piedavatajiem objektiem, uz kuriem ir japarsledz uzmaniba. Jaunako klaSu
skoléni veiksmigak tiek gala ar uzdevumiem, kur nepiecieSams parslégt
uzmanibu, ja tiek piedavati nevis abstrakti, bet konkreti materiali. Uzmanibas
parslégSanas spéju trauc€jumu iemesli skoléniem ar garigas attistibas
trauc€jumiem: nervu procesu patologisks inertums; psihiskas aktivitates
svarstibas, psihisko procesu vajums; neveiksmiga audzinasana, skoléniem nav
pietiekami izveidojusies paskontrole un kritiskums (Kazusixosa, 2007, 107). Ja
macibu procesa laika pedagogs pielieto dazadus darbibas veidus, tas var veicinat
atru skolénu nogurdinamibu. Uz noguruma pamata neapzinati skoléna uzmaniba
tiks parslégta uz kaut ko citu. Notiks uzmanibas novérSana no darama darba
(Ilemposa, benaxosa, 2002, 46).
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Sakumskolas skoléni ar viegliem garigas attistibas trauc€jumiem pat péc
10—15 minttém ta nogurst, ka nesp€j uztvert skolotaja stastijumu, sekot darbam.
Dala p&c noguruma iestasanas klist nemierigi, kustigi, nevaldami, citi — kitri,
inerti, miegaini. Nemierigie, nevaldamie skoléni nesp¢&j vienlaikus veikt divas
darbibas, gandriz visu laiku ir Joti neuzmanigi, kas izpauzas nevajadziga steiga,
liela pielauto klidu skaita. Turpreti skoléni ar pastiprinatu aiztures procesu,
kuriem uzmanibas apjoms ir visSaurakais, uzdevumus veic loti leéni, tomér
macibu darbibas rezultata uzmanibas attistibas progress tiesi Siem skol€niem ir
relativi lielaks.

Uzmanibas parslégS8anu no viena objekta uz otru nosaka ar¢jie faktori.
Apzinatas uzmanibas parslégSanas sp€jas veidojamas pamazam, izmantojot
visus iesp&jamos arg¢jos stimulus — skolotaja runu, att€lus, rotalu elementus, lai
parslegtu skolénu uzmanibu no starpbriza uz macibu stundu, no lasiSanas uz
rakstiSanu u.c. Liela nozime ir noteiktai atkartotai darbibu secibai, noteiktai
kartibai, kas palidz veidot paradumu parslegt uzmanibu péc noteikta laika vai
noteiktiem signaliem (7eresko, Kondrova, Rozenfelde, Zelve, 2013, 17).

Visos gadijumos ir nepiecieSams ripigi novérot skolénu, lai noteiktu
patiesos neuzmanibas c€lonus. Tie var bt loti dazadi: parak griti uzdevumi,
neatbilstoSi attistibas ltmenim; skoléna darbibas organizacijas trukums;
didaktiskais materials lickas skolénam neinteresants; ilgs un vienmul$ uzdevuma
izskaidrojums; izpratnes trilkums par savas ricibas merkiem; slikta skoléna
passajuta ([ aspunywrxuna, 2010, 63). Uzmanibas aktivizéSana liela nozime ir
darba formu daudzveidibai. Vienmuliba, ilgstoSaka vienveidiba izkliede
uzmanibu. Japanak, lai skoléni p&c iesp€jas vairak pasi aktivi darbojas, nevis
klausas skolotaja, lai vini tiktu rosinati domat, atbildét, biitu ieintereséti kada
uzdevuma veikSana. Uzmanibas attistiSana izvirzas svariga prasiba — ieverot
katra skoléna ar garigas attistibas trauc€jumiem individualas ipatnibas (Liepina,
2003, 194). Skoléniem uzmanibas veidoSana, korekcija, jasak pec iesp€jas atrak,
turklat svarigi ir veicinat gan tisas, gan netiSas uzmanibas attistibu. Skolénu
uzmanibas kvalitativas izmainas nevar nodroSinat bez vinu domasanas un
logiskas atminas izkopSanas. Ta ka uzmaniba ir sarezgits process, kas ciesi
saistits ar citiem psihiskiem procesiem, tad tas fiziologija vél pilniba nav izpétita
un joprojam saista zinatnieku uzmanibu (Diika, 2003, 66).

Uzmanibas 1paSibu attistiSanai arpusstundu laika var tik izmantotas daudz
un dazadas metodes: sarunas, konsultacijas, masu komunikacijas Iidzeklu
pielietojums, makslas i1zmantoSana, parrunas ar dazadiem piemeriem no
sadzives, ekskursijas, pargajieni, demonstréjumi, dazadas tikSanas, jautajumu
uzdosana péc kadas filmas noskatiSanas, pargajiena vai tikSanas ar kadu
personu, interaktivo macibu lidzeklu izmantoSana, dazadu attistoSo datorspélu
izmantoSana, dazadi vingrinajumi, dejas, kustibas, spéles, galda spéles, roku
darbs, darba lapas, zimésana, veidosana, dazada uzskate, darbs ar gramatu u.c.
Uzmanibas attistiSanas veids sakumskolas klas€s arpusstundu laika lielakoties
var biit dazadu rotalu un vingrinajumu pielietojums. Rotalas daudzveidigas
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funkcijas lauj to izmantot ka skoléna attistibas, macibu, audzinaSanas lidzekli
(Dzintere, Stangaine, 2005, 18), ka ari par uzmanibas attistiSanas un korekcijas
lidzekli.

Peétijuma veids: darbibas pétijums.

Petijuma mérkis: 1zpétit atbilstoSu zinatnisko literatiru, noskaidrot efektiva
uzmanibas attistiSanas darba iesp€jas, izstradat un aprobét korekcijas
programmu uzmanibas attistiSanai skol€niem ar garigas attistibas traucg€jumiem.

Petijums tika Tstenots tris posmos: uzmanibas attistibas limenu testéSana;
korekcijas programmas izstrade un aprobacija, atkartota skolénu izp€te un iegiito
datu salidzinajums. Uzmanibas attistiSanai sakumskolas skoléniem ar garigas
attistibas trauc€jumiem tika izveidota korekcijas programma un darba materials
,Uzmanibas 1pasSibu attistiSana skoléniem ar garigas attistibas trauc€jumiem
sakumskolas vecuma”. Korekcijas programma un darba materials paredzets
arpusstundu darbam. Materials sastav no uzdevumu kopas, kas ietver Sadas
sadalas: uzdevumu kopa uzmanibas koncentréSanas sp€ju attistiSanai, uzdevumu
kopa uzmanibas apjoma attistiSanai, uzdevumu kopa uzmanibas noturibas
attistiSanai, uzdevumu kopa uzmanibas sadaliSanas un parslégSanas sp&ju
attistiSanai. Katra sadala paredz 10 uzdevumus noteiktas uzmanibas ipasibas
attistiSanai.

Pétijuma rezultati
The research results

Izstradataja uzmanibas attistiSanas programma ieklauti $adi uzmanibas
attistiSanas un korekcijas lidzekli: rotalas un spéles, bérnu literatiira un pasakas,
pastaigas un pargajieni, masu komunikacijas Iidzekli, makslas Iidzekli.
Izstradatas uzmanibas attistiSanas programmas aprobacija tika iesaistiti 10
skoléni ar viegliem garigas attistibas trauc€umiem. Lai noskaidrotu situaciju
pétijuma sakuma, skoléni pildija piedavatos testus uzmanibas koncentréSanas,
noturibas, parslégSanas un sadaliSanas sp&u noteikSanai. Uzmanibas
parslégSanas un sadaliSanas sp&ju izpétei tika izmantota metode “Saliec zZimes”,
uzmanibas noturiguma un koncentréSanas sp&ju noskaidrosanai Pjerona Ruzera
metode. Skoléniem nebija dots noteikts uzdevumu izpildes laiks, jo, ierobezojot
vinus laika, tas raditu lieku uztraukumu, psihisku uzbudinajumu, kas varétu
pazeminat darba produktivitati. Iegiitie rezultati tika apstradati péc formulas

o 0,5 N —2,8n
N 120 ’

kur S — uzmanibas parslégSanas un koncentré$anas sp&ju limenis;

N — geometrisko figiiru skaits, kuras tika atzimé&tas 2 mintsu laika;

n — kliidu skaits.

Rezultatu analize paradija, ka visu pétijjuma ieklauto skolénu uzmanibas
parslégsanas un sadaliSanas sp&ju Itmenis ir oti zems — visas 100 figtras divu
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mintSu laika ieziméja tikai viens skoléns; vid€jais iezimeto figliru raditajs ir
66.,4; vidgjais pielauto klidu skaits — 4. Loti zems ir arT uzmanibas noturiguma
un koncentréSanas sp&ju limenis, skoléniem darba veikSanai bija nepiecieSams
loti daudz laika. Neviens no skoléniem neiek]avas normas robezas (15 sek. — 2
min.), jo vid€jais skolénu metodes izpildes laiks bija 11,3 miniites. Skoléniem
bija svarigi arl pielaut peéc iesp€jas mazak klidu. legiitajos rezultatos kludu
skaits bija liels un katram skolénam atskirigs, vid€jais kludu skaits — 4,8.

No 2014.gada oktobra Iidz 2015.gada martam notika izstradatas uzmanibas
attistiSanas programmas un materialu aprobacija, kam sekoja otrreizéja skolénu
testéSana, pielietojot tos pasus testus, ko pirmaja izpé&te, lai noskaidrotu, vai
skolénu uzmanibas 1pasibu attistibas [imenis ir pozitivi mainijies, vai pielietota
programma ir efektiva. Ar1 pé€c uzmanibas korekcijas programmas pielietoSanas
skolénu uzmanibas parslegsanas un sadaliSanas sp&ju limenis joprojam ir zems,
tomer, analizgjot ieglitos rezultatus, var secinat, ka raditaji ir nedaudz
uzlabojusies: 100 figiiras divu minasu laika iezim&ja jau ses$i skoléni, skolénu
iezim&to figlru vidgjais raditajs — 86,8 figliras un vid&jais kltdu skaits — 2,3
kludas. Lielakajai skolénu dalai (7) atzimé€to figtiru skaits pieaudzis, tatad So
skolénu uzmanibas noturigums un koncentréSanas sp&jas ir kluvuSas labakas.
Diemzel 1 skolenam atziméto figiiru skaits ir palicis nemainigs, 2 skoléni
atzim€ja mazak figuru neka iepriekS€jo reizi, kas norada uz to, ka uzmanibas
noturigums un koncentrésSanas sp&jas nav uzlabojusas.

Jaatzime, lai gan péc uzmanibas korekcijas programmas TstenoSanas
skolénu uzmanibas noturibas un koncentréSanas sp&jas joprojam ir zema Iiment,
uzdevuma izpildei bija vajadzigs loti ilgs laiks un tika pielauts daudz kladu, ir
noverojamas pozitivas tendences: vid€jais darba izpildes laiks samazinajies un ir
9,5 miniites; vidgjais kltdu skaita raditajs kopuma ir 4,2 kliidas, bet bija skoléni,
kuri, pildot uzdevumu, pielava tikai dazas kludas, viens skoléns nepielava
nevienu kltdu.

Uzmanibas parslégSanas un sadaliSanas sp&ju vidgjais raditajs skoléniem
péc formulas pirms korekcijas programmas pielietoSanas bija 3,02, péc
korekcijas programmas tas ir 3,82. Var secinat, ka skolénu rezultati ir
uzlabojusies, uzmanibas parslégsanas un sadaliSanas sp&ju limenis skoléniem ar
garigas attistibas trauc€jumiem ir uzlabojies, neskatoties uz to, ka Sis raditajs vél
joprojam atbilst zemam uzmanibas parslégSanas un sadaliSanas sp&jam.

Secinajumi
Conclusions

1. Skolénu ar viegliem garigas attistibas trauc€jumiem psihisko procesu
attistibas veicinasanai ir vajadzigs plass un ilgstoss korekcijas darbs visa
macibu procesa, tadel svarigi to veikt ar1 arpusstundu darba laika.
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2. lzstradata korekcijas programma ,,Uzmanibas pasibu attistiSana skoléniem
ar garigas attistibas trauc€jumiem” ir efektiva un pielietojama darba ar
skoléniem, kuriem ir viegli garigas attistibas trauc€jumi.

3. Lai motivétu skolénus ar viegliem garigas attistibas traucg€jumiem
darboties, uzmanibas korekcijas procesa jaizmanto daudzveidigi, skoléniem
interesanti materiali, kas var kalpot par spécigiem kairinatajiem (spilgta,
liela, krasaina uzskate u.c.).

Summary

One of the most important cognitive processes in education and acquisition of
curriculum is attention that carries out important functions of human behaviour
organization and cognitive activity during an information's selection and processing.
Attention is a foundation of practically all psychic cognitive processes; it drives whole
psychic activity on a certain object and selects the most important information.
Attention is a universal psychic phenomenon among all mental phenomena, and it has
a special place: it guides all activities on certain objects; it is not possible to build new
skills and abilities without attention; it is closely related to formation of responsibility
and obligation feelings (Psihologijas vardnica, 1999, 21).

Attention deviation for pupils with mental disabilities creates difficulties in the
learning process: they find it difficult to concentrate. Pupils are able to focus their
attention for a short period of time; weak attention and distraction are characteristic,
there are difficulties with switching from one activity to another. Pupils with mental
disabilities of the primary-school age more often have involuntary attention that is
usually caused by something new and novel, objects and phenomena which create
emotional experiences, strong irritants: bright light, loud sound or noise, colourful and
bright objects, unseen people, etc. Voluntary attention forms slowly. It is connected
with some degree of tension, it's development is promoted by everything that stabilizes
and strengthens the pupil's nervous system, mobilizes the will and develops interests.
It is always important that the work fascinates a pupil and creates a true satisfaction.
Teachers' verbal instructions, encouragement, and suggestions are of great importance
in attention creation. Pupils' conscious self-organization of attention is formed only in
the older classes and not for everyone (Teresko, Kondrova, Rozenfelde, Zelve, 2013,
16). Pupils with mental disabilities of the primary-school age form habitual attention
on the basis of voluntary attention, and the process involves even more difficulties.
Many different methods can be used in the extra-curricular time for development of
attention properties: talks, consultations, usage of mass communication media, usage
of art, discussion about various examples at home, excursions, hiking, demonstrations,
various meetings, asking questions after watching a film, hiking or meeting a person,
usage of interactive learning tools, developing computer games, variety of exercises,
dances, different movements, games, board games, handicraft, worksheets, drawing,
building, work with books, etc. VVarious games and exercises may be used as a base for
attention development in the primary school in the extra-curricular activities. Diverse
functions of a game allow teachers to apply it as a pupil's developmental, training, and
educational tool (Dzintere, Stangaine, 2005, 18) as well as an attention development
and correction tool.
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In order to reach the aim of exploring the relevant scientific literature, clarifying
efficient opportunities of attention development, development and approbation of the
adjustment program for attention development for pupils with mental disabilities,
action research was conducted. It took place in three stages: testing of attention
development levels, development and approbation of the adjustment program, repeated
research of pupils and comparison of the data obtained. In order to develop attention of
the primary school children with mental disabilities, the adjustment program and the
working material ,,Development of Attention Features for Pupils with Mental
Disabilities of Primary-School Age” were prepared. The adjustment program and the
working material are provided for extra-curricular activities. The material consists of a
set of tasks that includes the following sections: a set of tasks to develop the ability of
attention focusing, a set of tasks to increase the attention dimension, a set of tasks to
develop the attention span, a set of tasks for attention division and building the
switching capacity. Each section provides 10 missions for development of certain
characteristics of attention. 10 pupils with mental disabilities (F70) were involved in
approbation of the attention development program; approbation took place from
October 2014 to March 2015. It should be noted that although pupils' attention span
and concentration is still at a low level after the attention adjustment program, the task
execution took a very long time and a lot of mistakes were made, there have been
noticed positive trends: the average performance time decreased from 11.3 to 9.5
minutes; the average number of mistakes decreased from 4.8. to 4.2, but there were
pupils who made a few mistakes, one pupil completed the task without any mistake.
The average indicator of attention shifting and dividing capacity before the adjustment
program application was 3.02; it was 3.82 after the adjustment program application. It
can be concluded that pupils' results have improved, the level of attention switching
and dividing capacity of pupils with mental disabilities has improved, despite the fact
the indicator still complies with low capacity of attention switching and division.

Conclusions

1.  Pupils with mental disabilities need broad and long-lasting corrective work
throughout the whole learning process for development of mental processes
promotion; it has to be done during lessons and extra-curricular activities.

2. The adjustment program ,,Development of Attention Features for Pupils with
Mental Disabilities” is effective and usable for working with pupils with mental
disabilities.

3. Inorder to raise motivation to work, different interesting materials that can serve
as powerful stimuli (bright, big, colourful visual aids, etc.) should be used in the
attention adjustment process for pupils with mental disabilities.

Literatiira
References

Diuka, M. (2003). Psihes biologiskie aspekti. Riga: 1zdevnieciba RaKa.
Dzintere, D., Stangaine 1. (2005). Rotala — berna dzivesveids. Riga: RaKa.
Liepina, S. (2003). Speciala psihologija. R.: 1zdevnieciba RaKa.
Psihologijas vardnica (1999). Riga: Apgads Macibu gramata.

70



Rozenfelde, M. (2007). Bérns ar attistibas traucéjumiem vispareja izglitibas iestade.
Rézekne: RA izdevnieciba.

Teresko, A., Kondrova, A., Rozenfelde, M., Zelve, L. (2013). Metodiskais materials
pedagogiem izglitojamo ar garigas attistibas traucéjumiem socialo prasmju, uzvedibas
un macibu sasniegumu izvertésanai. Riga: VISC.

Vorobjovs, A. (2000). Visparéja psihologija. R: JUMI.

Beirorckuit, JI.C. (2003). Ocnoswi deghexmonozuu. CII16.: Jlanb.

Iappunymkuna, O.I1. (2010). Pebenox omcmaem 6 pazsumuu? Cemelinas wkona: y4eoHo-
memoouueckoe nocobue. Pieejams http://psychlib.ru/mgppu/Gro-2010/Gro-208.htm.
[skatits 09.03.2015.].

KanmeikoBa, E.A. (2007). [lcuxonocus auy ¢ ymcmeennou omcmanocmoio. Pieejams
http://pedlib.ru/Books/6/0360/6_0360-152.shtml. [skatits 11.02.2015.].

KanmeikoBa, E.A. (2007). Memoouueckoe Ilocobue. Pieejams http://pedlib.ru/Books/
6/0360/6_0360-1.shtml [skatits 26.10. 2015.].

ITerpoBa, B.I., bemsxoa U.B. (2002). [lcuxonocus ymcmeeHHO OMCMANbIX WKOIbHUKOS.
VuebHoe nmocobue. M., AkageMusi.

71


http://pedlib.ru/Books/

