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Abstract. Social work education is the cornerstone of preparing
students to address complex social problems with professional
competence and ethical sensitivity. As the field of social work
develops, it is imperative to understand social work students’
attitudes towards the relevance of their studies to real world
practice. Aim of the research - to explore social work students’
attitudes towards the relevance of their academic studies to
real-world social work practice.

Research subject - Social work students' attitudes towards the
relevance of their studies. Research objectives: 1) identify the
relevance of the study; 2) to explore how social work students
perceive the relevance of their studies to their future
professional practice. The study is based on a quantitative
methodology, using a survey questionnaire to collect data from
97 students enrolled in a bachelor's degree programme in
social work at a Lithuanian higher education institution. The
study used descriptive statistics, correlation analysis and
Kruskal-Wallis test to analyse the data. The results showed that
students found the study process relevant and meaningful for
their personal and professional development. Students
generally appreciated the opportunity to apply their knowledge
in real-life situations to improve their professional skills.
However, state-funded students rated the study process as more
relevant than non-state-funded students. The paper concludes
that programmes can be attractive to social work students if
they are designed and delivered in a way that promotes
students’ interest in their studies, the application of theory to
practice, and support from lecturers and peers. This study
contributes to the literature on social work education in higher
education by providing insights into social work students’
perceptions of the relevance of the study process.

Keywords: attitudes, learning process, support, relevance,
social work, study.

I. INTRODUCTION

The landscape of social work education is constantly
evolving to meet the dynamic needs of society. As such,
social work students' attitudes towards the relevance of
their studies are becoming a focus of academic inquiry.
This research explores the complex relationship between
academic pursuits and future professional practice and aims

to uncover the underlying perceptions that shape students'
educational experiences.

The research problem focuses on uncovering social
work students' attitudes towards the perceived relevance of
their learning process. It is hypothesised that social work
students have positive attitudes towards their learning
process, an assumption that will be explored in depth
through this research.

The aim of the research is to explore social work
students' attitudes towards the relevance of their academic
studies to real world social work practice.

Research objectives:

1.  To determine the relevance of study.

2. To explore how social work students perceive the
relevance of their studies to their future
professional practice.

Drawing on a rich tapestry of literature, this study
draws on the National Association of Social Workers [1],
who emphasise the importance of social work education
providing essential knowledge, skills and values through
social work education, researchers who assert that social
work education must be a harmonious blend of theory and
practice to produce skilled professionals, a curriculum that
equips students with evidence-based approaches to
critically analyse and improve professional practice [2],

[3].

This study will contribute to the existing literature by
providing insights into how social work education can be
further tailored to increase its relevance and effectiveness
in preparing students for the challenges of professional
practice.

II. MATERIALS AND METHODS

Literature review.

The integration of academic study with professional
practice is a central element in the education of social work
students. Social work education aims to equip students with
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the necessary competencies for effective practice by
combining theoretical knowledge with practical
application, thus developing competent professionals [2].
Social work students are equipped with the necessary tools
to critically analyse and improve their professional practice
through evidence-based approaches [3]. Social work
education equips students for professional practice by
providing essential knowledge, skills, and values [1]. The
relevance of coursework to practice is consistently
emphasised, fostering a learning environment where
students can see the direct link between what they are
learning and the impact it has on their professional skills
[4]. As they progress through their studies, students often
gravitate towards subjects that resonate with their personal
and professional interests. This intrinsic motivation not
only enriches their academic experience, but also ensures
that the knowledge they acquire is relevant and transferable
to their future roles in social work [5].

The relevance of academic study to future professional
practice is a critical concern for social work students.
Research highlights the traditional focus on social work
education and the increasing interest in social work
education across higher education. Researchers in a
longitudinal study of social work students, enriched with
national registry data, found that classroom preparation
positively influenced knowledge and competence, while
the quality of placements indirectly influenced learning
outcomes through programme coherence [6]. Research
suggests that students' perceptions of the relevance of their
coursework are significantly related to their academic
engagement and motivation [7]. Furthermore, the
integration of practice skills into the curriculum is
considered essential to the preparation of competent social
workers [8], [9].

However, challenges remain in bridging the gap
between academic learning and practice in the field. Some
scholars argue for a more practical approach to social work
education to better prepare students for the realities of the
profession [10], [11], [12].

A growing body of research suggests that social work
students generally perceive their education as relevant and
valuable for their future careers. For example, one study
found that students who participated in fieldwork
experiences reported a greater appreciation for the practical
application of their coursework [13].

In addition, integrating contemporary issues such as
digital literacy, cultural competence and evidence-based
practice into social work curricula has been shown to
increase students' perceptions of relevance [14], [15], [16].

In addition, research highlights the central role that
lecturers play in shaping students' attitudes towards their
education [17]. Lecturers' mentoring and teaching styles
can have a significant impact on students' perceptions of
the relevance of their studies [18], [19], [24].

Research also contributes to this discourse by
demonstrating that field placements, particularly those that
involve collaboration with peers, professionals and clients,
are instrumental in enhancing the integration of theory into
practice [20], [25].

In essence, the education of social work students in
higher education is not an isolated academic endeavour, but
a comprehensive preparation for their impending
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professional responsibilities. The congruence between
academic content and practical relevance is what makes
their studies invaluable, shaping competent practitioners
who are well versed in the complexities of social work [21],
[22], [26].

In conclusion, while social work students generally
view their education as relevant to their future roles as
practitioners, continued efforts are needed to align
academic curricula with the dynamic demands of the social
work profession.

Survey instrument.

Understanding social work students' perspectives on the
relevance of their education is crucial for curriculum
development and for ensuring that future professionals are
well prepared for the challenges they will face. In
Lithuania, a study was conducted to explore these attitudes
among students enrolled in different social work
programmes.

In order to assess the attitudes of social work students
towards the relevance of their academic studies, this study
adopted a quantitative research methodology, using an
electronic survey as the primary data collection instrument.
The survey was designed to capture students' perceptions
of the extent to which their coursework matched their
interests, contributed to their professional practice and was
integrated with their current professional activities.

The survey instrument was derived from the established
Constructivist On-Line Learning Environment Survey
(COLLES) to ensure its suitability for the educational
research context. Participants were presented with a series
of statements that encouraged them to reflect on different
dimensions of their learning experience, including the level
of engagement, the perceived importance of the content
learned for professional practice, and the practical
applicability of their studies (Fig. 1).

* My learning focuses on issues that interest me;

» What I learn is important for my professional
practice;

* I learn how to improve my professional
practice;

» What I learn connects well with my
professional practice.

[ Relevance

Fig. 1. Statements of relevance.

The responses collected from these electronic surveys
provide valuable quantitative data that allows the analysis
of student attitudes and the identification of trends. This
information is crucial to understanding how students
perceive the relevance of their studies to their future
professional roles in social work.

Whilst maintaining rigorous academic standards, this
methodology facilitates a thorough examination of the
educational experiences of social work students. The
findings from this research are intended to make a
meaningful contribution to curriculum development in
social work education programmes.



Environment. Technology. Resources. Rezekne, Latvia

Proceedings of the 15" International Scientific and Practical Conference. Volume I, 200-208

Data analysis was carried out using IBM SPSS
Statistics version 23, with the reliability of the test items
assessed using Cronbach's alpha coefficient calculations. In
accordance with academic standards, a Cronbach's alpha
value of 0.7 or higher was considered acceptable,
indicating satisfactory internal consistency between survey
items.

The study adhered to the fundamental principles of the
European Code of Conduct for Research Ethics (ALLEA,
2019) [23].

Sample.

The study included 97 participants, both full-time and
part-time students, who were studying their social work
degree through blended learning methods. This diverse
group included individuals from non-traditional, daytime
and distance learning programmes, providing a wide range
of student experiences and insights.

The study was conducted in January 2023. The survey
data was analysed by funding, mode of study and course.

III.

Results.

The study presents the results of a survey of social work
students' perceptions of their learning. The survey asked
students to rate the extent to which they agreed with four
statements about the relevance of the learning process on a
five-point scale. The data presented in Figures 2-5 appear
to be from a survey assessing the relevance and impact of
learning activities on professional practice.

RESULTS AND DISCUSSION

47 47

B Almost always
Often

B Sometimes

m Seldom

Almost never

3
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Fig. 2. Distribution of responses to the statement "My Learning Focuses
on Issues That Interest Me".

The data presented suggest a strong positive
correlation between the level of interest in the subject
matter and the frequency of focus on learning (see Figure
2). With 94% of respondents indicating that they focus on
topics of interest 'almost always' or 'often', it can be
concluded that personal interest is a significant factor in
the learning engagement of the study participants. This
finding is particularly relevant for professional social
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workers, as it implies that fostering a genuine interest in
their field could enhance their learning and, by extension,
their competence.

42
40

B Almost
always

Often
W Sometimes

H Seldom
14

Almost never

Fig. 3. Distribution of responses to the statement 'What I learn is
important for my professional practice'.

The data presented suggest that a significant majority
of respondents believe that what they learn is important for
their professional practice, with 82 out of 97 respondents
indicating that it is 'almost always' or 'often' important (see
Figure 3). This implies a strong perceived relevance of the
educational content to their social work practice. In
summary, this study would highlight the high value placed
on educational content by future social workers,
suggesting that the curriculum is well aligned with
professional needs.

In conclusion, the study shows that the current
educational provision is considered by most participants to
be highly relevant to their future careers. This relevance is
essential for the development of the competencies required
for effective professional practice in social work.

The data presented suggest that a significant majority
of individuals feel that they frequently learn how to
improve their professional practice, with 77 out of 97
respondents indicating that they do so 'almost always' or
'often’ (see Figure 4). This indicates a strong commitment
to continuous professional development among the
participants. The study seems to underline the importance
of continuous learning and adaptation in professional
practice, which is particularly relevant for social workers
working in dynamic and often challenging environments.

The summary of the study would highlight that the
majority of participants are proactive in seeking
opportunities to enhance their skills and knowledge. This
proactive approach is crucial for social workers who need
to remain adept at navigating complex social situations
and adapting to new challenges and information.
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Fig. 4. Distribution of responses to the statement "I learn how to
improve my professional practice".

B Almost always
Often

B Sometimes

M Seldom

Almost never

One conclusion that can be drawn from the study is that
there is a positive culture of self-improvement and skill
enhancement among the professionals surveyed. This
culture is likely to contribute to more effective and
competent social work practice, ultimately leading to
better outcomes for clients.

39 38
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M Seldom

Almost never

Fig. 5. Distribution of responses to the statement "What i learn connects
well with my professional practice".

The data presented suggest that a significant majority
of respondents feel that their learning is highly relevant to
their professional practice, with 77 out of 97 respondents
indicating that it is 'almost always' or ‘often' well
connected (see Figure 5). This suggests a strong link
between educational content and practice in social work.
However, a minority reported a less frequent link, which
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may indicate areas where curriculum development could
be focused to improve practice relevance.

In summary, the study suggests that the educational
experiences of most participants are effectively preparing
them for their professional roles as social workers. The
high rate of positive responses reflects well on the
educational programme's ability to link theory and
practice.

The conclusion that can be drawn from this study is
that the competencies required of professional social
workers are generally being met by current educational
provision. This is evidenced by the high number of
respondents who see a clear link between what they are
learning and their professional practice.

A significant majority of respondents report that their
learning is often focused on issues of personal interest and
is important for their professional practice. In addition, a
significant number of participants report that their learning
activities effectively contribute to the improvement of
their professional practice and are well connected to it.

Descriptive statistics of the statements.

Table 1 shows the descriptive statistics of four
statements about the relevance of the study process in
relation to learners' perceptions of their learning. The
statements are rated on a 5-point Likert scale, where 1
means strongly disagree and 5 means strongly agree. The
table shows the minimum, maximum, mean, standard
deviation, skewness, and kurtosis of each statement.

TABLE 1: DESCRIPTIVE STATISTICS FOR STATEMENTS
ABOUT RELEVANCE OF SOCIAL WORK STUDIES (N=97)

Std.
Deviation Kurtosis
Std.

Error

485

Skewness
Std.
Error

245

Minimum | Maximum | Mean

Statistic
3

Statistic
5

Statistic
445

Statistic
361

Statistic
880

Statistic
559

My learning
focuses on
issues that
interest me.
What I learn is 1
important for
my
professional
practice

1 learn how to 1
improve my
professional
practice.
What I learn 1
connects well
with my
professional
practice

1,026 | 245 1,690

872 1070 245 1,756

4.03 1104 | -1297] 245 1155 | 485

Analysis of social work students' attitudes towards the
relevance of their studies reveals a generally positive
outlook. The mean scores, all above 4, indicate agreement
or strong agreement with the statements presented. In
particular, the statement 'My learning focuses on topics that
interest me' received the highest mean (4.45) and the lowest
standard deviation (0.559), suggesting a consistent and
enthusiastic response reflecting students' high level of
interest and motivation in their learning topics.

In contrast, 'What I am learning is well connected to my
professional practice' received the lowest mean (4.03) and
the highest standard deviation (1.104), suggesting varied
responses and a perceived lower relevance of course
content to professional practice among students. This
divergence suggests an area for curriculum development to
improve practice relevance.
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The negative skewness values for all statements
indicate a rightward shift in responses, with more students
agreeing than disagreeing - a trend that was most
pronounced in responses to the statement relating to
professional practice, which had the most negative
skewness value (-1.297). This asymmetry suggests a subset
of students who may not find their studies applicable to
their professional roles.

When these findings are compared with similar studies,
such as that of [20], the effectiveness of field education in
social work education is observed. However, there remains
a call for better alignment of research with professional
practice, a sentiment echoed in the research by [10] which
highlighted a gap between research and practice in social
work.

The Kruskal-Wallis test was used to compare the
responses of funded and unfunded students to four
statements (see Table 2) relating to their learning and
professional practice.

TABLE 2 INFERENCE STATISTICS (KRUSKAL-WALLIS) FOR
STATEMENTS ABOUT THE RELEVANCE OF SOCIAL WORK
STUDY BY STATE FUNDING (N =97)

‘What I learn is
important for
my

professi
practice
5,920

1
015

What I learn
connects well
with my
pr ional
practice

,584

1
445

Ilearn how to
improve my
pr fessi 1

practice
2,564
1

109

My learning
focuses on
issues that
interest me

1,399

1
237

Chi-Square
df

Asymp. Sig.

Analysis of students' attitudes towards the relevance of
their social work studies reveals notable differences,
particularly in the perceived importance of their education
for professional practice. There is a significant difference
between funded and unfunded students, as shown in Table
2. The chi-squared value is 5.920 with 1 degree of freedom
and an asymptotic significance of 0.015. This value is
below the alpha level of 0.05, which allows us to reject the
null hypothesis that there is no difference between the
groups on this statement.

Looking more closely at the Ranks section, we can see
that the median rank of state-funded students is 55.20,
which is higher than the median rank of non-state-funded
students, which is 42.40. This suggests greater agreement
with the statement among state-funded students, a finding
confirmed by the Mann-Whitney criterion, which deems
the difference statistically significant (U = 865.000, Z = -
2.433,p=0.015, r=-0.247). However, the effect size (r) is
small, indicating that the difference, although statistically
significant, may not be substantial in practical scenarios.

Conversely, no significant differences were found
between funded and non-funded students on the other three
statements: "My learning focuses on topics that interest
me", "I learn how to improve my professional practice" and
"What 1 learn is well connected to my professional
practice". The corresponding chi-squared values are 1.399,
2.564 and 0.584 with asymptotic significances of 0.237,
0.109 and 0.445 - all exceeding the alpha level of 0.05 - so
we maintain the null hypothesis for these statements.

In summary, Table 2 shows that state-funded students
are more likely than non-state-funded students to believe
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that what they are learning is important for their
professional practice, but there are no differences between
the groups in other aspects of their learning and
professional practice. Comparison of these findings with
similar studies reveals a consistent pattern; for example,
[27] found that financial support mechanisms can influence
students' perceptions of the relevance of their educational
experience to their future careers.

Table 3 shows the correlations between relevance and
reflective thinking, based on a survey of 97 participants.

TABLE 3 SPEARMAN'S CORRELATION BETWEEN THE
RELEVANCE OF THE SOCIAL WORK STUDY PROCESS AND
REFLECTIVE THINKING STATEMENTS (N =97)

Statements about the
relevance of the study
process

Statement of
reflective
thinking

| think critically

about how | learn

0,253"
0,012
97
0,277"
0,006
97
0,323
0,001
97

Correlation Coefficient
Sig. (2-tailed)
N

My learning focuses on
issues that interest me.

Correlation Coefficient
Sig. (2-tailed)
N

What | learn is important for
my professional practice.

Correlation Coefficient
Sig. (2-tailed)
N

| learn how to improve my
professional practice.

Analysis of social work students' attitudes towards the
relevance of their studies reveals a positive correlation
between the learning process and reflective thinking (see
Table 3). The data indicate that students who critically
engage with their learning material, focusing on topics of
personal interest, show a significant correlation (r = .253, p
=.012, N = 97), suggesting that interest-driven learning is
associated with deeper engagement and reflection.

Furthermore, the importance of what students learn in
relation to their professional practice also shows a positive
correlation (r = .277, p = .006, N = 97), suggesting that
relevance to professional practice is a key factor in students'
perceptions of the value of their education. This is further
supported by the strong correlation between learning to
improve professional practice and reflective thinking (r =
323, p = .001, N = 97), highlighting the importance of
practical application in educational settings.

These findings are consistent with those of [28], who
focused on reflective learning from both academic and
practice in social work. Similarly, [29] reported that
practical application of learned skills was highly valued by
social work students, reinforcing the importance of
tailoring educational content to professional needs.

Table 4 below shows the Spearman's correlation
between the relevance of the study process and the
statements about the interpretation of the study process,
based on a survey of 97 participants.
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Table 4 SPEARMAN'S CORRELATION BETWEEN STUDY
PROCESS RELEVANCE AND STUDY PROCESS
INTERPRETATION STATEMENTS (N =97)

I make good Other I make The tutor
sense of learners good makes good
other make good sense of sense ogf m
learners’ sense of my | the tutor's y
messages
Correlation 0,333" 0,397" 0,370" 0,432"
" Coefficient
My learning focuses on . .
issues that interest me Sig. (2-tailed) 0,001 0,000 0,000 0,000
N 97 97 97 97
Correlation 0,274" 0,279" 0,337 0,341"
. Coefficient
What | learn is important for - -
my professional practice Sig. (2-tailed) 0,007 0,006 0,001 0,001
N 97 97 97 97
**. Correlation is significant at the 0.01 level (2-
tailed).

The Spearman correlation analysis presented in Table 4
shows a positive relationship between students' interest in
the subject matter and their ability to make sense of
messages from peers and tutors. Specifically, the
correlation coefficients range from 0.274 to 0.432, all of
which are significant at the 0.01 level, suggesting that as
students find the learning material more relevant to their
interests and professional practice, their understanding of
communication within the learning environment improves.

This finding is consistent with the work of [30], who
found that engagement with course content significantly
improved students' academic performance and interaction
quality. Similarly, [31] reported that the learning
environment of course material is a strong predictor of
student satisfaction and perceived learning.

In conclusion, the current study supports the existing
literature, which highlights the importance of aligning
educational content with students' career aspirations and
interests to foster a more effective learning experience.

Table 5 shows the correlations between different
statements about the relevance and interactivity of the
study process.

Table 5 SPEARMAN'S CORRELATION BETWEEN STATEMENTS
ABOUT THE RELEVANCE AND INTERACTIVITY OF THE
STUDY PROCESS (N =97)

| ask other Other learners
learners to ask me to
explain their

I explain my
ideas to other

learners explain my

ideas ideas
Correlation Coefficient 0,329" 0,308 0,268"
| learn how to improve my
professional practice Sig. (2-tailed) 0,001 0,002 0,008
N 97 97 97

**. Correlation is significant at the 0.01 level (2-tailed)

The analysis presented in Table 5 indicates a positive
relationship between the relevance of the learning process
and the interactivity of the learning process among social
work students. Specifically, the Spearman's correlation
coefficients (.329**, 308**, 268**) suggest a moderate
relationship between students' learning to improve their
professional practice and their engagement in explaining
ideas to others, asking for explanations, and being asked to
explain ideas. These results are significant at the 0.01 level
(2-tailed), indicating a reliable relationship between these
variables.

Comparatively, these findings are consistent with those
of [32] who reported similar positive correlations between
the impact of interactive teaching methods on student
learning outcomes at university level. Similarly, [33] found
that increasing students' involvement in their learning
processes and building relationships with students through
teaching sessions can facilitate improvements in students'
motivation and academic success.
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The study shows moderate positive and significant
correlations between learners' explanations of their ideas
and their learning outcomes in terms of improving
professional practice.

Table 6 shows the correlations between the relevance
study process and tutor support in a study.

TABLE 6. SPEARMAN'S CORRELATION BETWEEN STUDY
PROCESS RELEVANCE AND TUTOR SUPPORT STATEMENTS

The tutor The tutor The tutor The tutor
stimulates | encourages models models
my me to good critical self-
thinking participate | discourse reflection
My learning focuses on Correlation 12657 019 3057 3297
issues that interest me Coefficient
Sig. (2-tailed) ,009 855 ,002 ,001
N 97 97 97 97
What | leam is important for = Correlation 5287 ,383" 4237 3457
my professional practice Coefficient
Sig. (2-tailed) ,000 ,000 ,000 ,001
N 97 97 97 97
I learn how to improve my Correlation 4217 ,3387 4077 3167
professional practice Coefficient
Sig. (2-tailed) ,000 ,001 ,000 ,002
N 97 97 97 97
What | learn connects well | Correlation 4117 219 ,370™ 227"
with my professional Coefficient
practice Sig. (2-tailed) ,000 1031 ,000 025
N 97 97 97 97
**. Correlation is significant at the 0.01 level (2-tailed).

*. Correlation is significant at the 0.05 level (2-tailed).

The analysis of Spearman's correlations presented in
Table 6 shows a varying degree of association between the
relevance of the learning process and the supportive
statements made by the tutors. In particular, 'My learning
focuses on topics that interest me' shows a significant
positive correlation with 'The tutor stimulates my thinking'
(r=.265, p=.009) and 'The tutor models good discourse'
(r=.305, p=.002), suggesting that when tutors stimulate
students' thinking and model effective discourse, students
find the learning material more relevant to their interests.

Furthermore, the strongest correlation is observed in
'What 1 am learning is important for my professional
practice', specifically with 'The tutor encourages me to
participate’ (r=.528, p<.001), suggesting that tutor
encouragement has a significant impact on students'
perceptions of the importance of their learning for
professional practice. This finding is consistent with the
work of [34] who explored how teachers can encourage
student engagement in the classroom.

In terms of improving professional practice, 'l am
learning how to improve my professional practice'
correlates strongly with 'The tutor models critical self-
reflection’' (r=.421, p<.001).This echoes the findings of [35]
that critical reflection on the critical incident studied was
effective in improving social work practice, and that
additional critical analysis of the wider issues raised by the
research findings may enhance social work as a values-
based, client-centred and social change profession.

Finally, 'What I learn is well connected to my
professional practice' shows a moderate correlation with
'"The tutor model good discourse' (r=.370, p<.001),
supporting the notion that good discourse modelling by
tutors helps to bridge theoretical knowledge with practical
application, as discussed by [36].

Table 7 below shows the results of a correlation
analysis between two statements related to the relevance of
the study process and two statements related to peer
support.
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TABLE 7. SPEARMAN'S CORRELATION BETWEEN THE
RELEVANCE OF THE STUDY PROCESS AND THE STUDY
PROCESS PEER SUPPORT STATEMENTS (N =97)

Other learners
empathise
with my
struggle to
learn

,294™
,003
97
,051
,623
97

Other learners
encourage my
participation

Correlation Coefficient
Sig. (2-tailed)
N

164
109
97
,266™
,009
97

My learning focuses on
issues that interest me

Correlation Coefficient

Sig. (2-tailed)

N

**_Correlation is significant at the 0.01 level (2-tailed).

I learn how to improve my
professional practice

The analysis of Spearman's correlation presented in
Table 7 indicates a positive relationship between the
relevance of the study process and the statements about
peer support among social work students. Specifically,
when students focus on topics that interest them, there is a
significant correlation with the encouragement they receive
from other students (r =.164, p =.109), although this result
is not statistically significant. However, there is a stronger
and significant correlation with the empathy they perceive
from peers in their learning difficulties (r =.294, p = .003).

Furthermore, the data shows a significant correlation
between improving professional practice through learning
and peer support (r = .266, p = .009), while no significant
correlation is found with peer empathy (r =.051, p=.623).
These findings suggest that peer support plays a role in
enhancing the educational experience, particularly through
encouragement and shared interest in learning topics.

Comparing these findings with similar studies such as
[37] and [38], we find congruence in the positive impact of
peer support on student engagement and learning
outcomes. [37] highlight that peer and teacher interaction,
social presence and social media use have a positive impact
on active collaborative learning and student engagement,
thereby influencing their learning outcomes. While [38]
emphasise the contribution of empathy to a supportive
educational atmosphere.

Discussion.

The study confirmed the hypothesis that social work
students have positive attitudes towards their learning
process. Students showed high levels of interest,
motivation, and relevance in their learning and high levels
of application of their learning to their professional
practice.

The study showed that social work study programmes
are effective in providing students with learning
opportunities that meet their interests and needs as
professionals. The programmes also help students to
improve and enhance their professional practice by linking
theory and practice.

The study showed that learners have different patterns
of response to different statements, with some statements
having more asymmetric and peaked distributions than
others. This suggests that there may be some variability in
how learners perceive and experience their learning
process, depending on their personal and contextual
factors.

The study suggests that state funding may have an
impact on how students perceive the relevance of their
learning to their profession, but not on how they engage
with their learning or how they apply it to their practice.
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This implies that state funding may influence learners'
expectations and satisfaction with their learning, but not
their actual learning outcomes or behaviours.

The study highlighted that reflective thinking is an
important factor in increasing the relevance of learning to
professional practice. Students who engaged in reflective
thinking reported higher levels of relevance and application
of their learning than those who did not. This suggests that
learning should develop learners' reflective thinking skills
to help them make meaningful connections between their
learning and their professional practice.

The study showed that learning should increase
learners' interest and relevance in order to improve their
communication and understanding. Students who reported
higher levels of interest and relevance also reported higher
levels of communication and understanding with other
learners and tutors. This suggests that learning should
provide opportunities for learners to interact and
collaborate with others and to receive feedback and
guidance from tutors.

The study showed that explaining ideas to other
learners is an important aspect of the learning process that
improves learners' professional practice. Students who
explained their ideas to other learners reported higher levels
of application of their learning than those who did not. This
suggests that learning should encourage learners to share
and discuss their ideas with others and to learn from the
perspectives and experiences of others.

The study showed that tutor support was an important
factor in increasing the relevance of learning. Students who
received more tutor support reported higher levels of
relevance and application of their learning than those who
received less tutor support. This suggests that learners
should be provided with adequate and timely tutor support
and that their progress and performance should be
monitored and assessed.

Study limitations

The study does not provide information on the
demographic or professional background of the
participants, which could influence the interpretation of the
results. The survey also appears to lack a neutral option,
potentially forcing participants to choose a more positive or
negative response than they might otherwise. In addition,
the data do not indicate the specific nature or context of the
learning activities, which limits the ability to generalise the
findings to wider populations.

The study has some limitations that should be
acknowledged. First, the sample size was relatively small
and may not be representative of the population of social
work students in online courses. Second, the data collection
method was based on self-report questionnaires, which
may be subject to bias and social desirability effects.
Thirdly, the study did not measure students' actual learning
outcomes or behaviours, but only their attitudes and
perceptions. Therefore, further research is needed to
validate and extend the findings of this study and to explore
the causal relationships between the variables.

In conclusion, this study contributes to the literature on
learning in social work education by providing insights into
social work students' attitudes towards their learning
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process. The study suggests that learning can be an
effective and engaging way of delivering social work
education if it is designed and delivered in a way that

promotes

learner interest, motivation, relevance,

communication, understanding, reflection, application and
support from tutors and peers.

CONCLUSIONS

The study suggests that participants' learning
experiences are highly relevant to their professional
interests and needs. The strong positive responses
indicate that the learning is perceived as relevant and
useful, which can enhance motivation and the
application of new knowledge in professional settings.

Learning experiences with professional interests and
needs are strongly positive, suggesting that relevance in
training is key to increasing motivation and practical
application in professional contexts.

The impact of government funding on perceptions of
educational relevance is notable, but does not directly
correlate with student engagement or practical
application of learned knowledge.

The development of reflective thinking skills is crucial
for bridging the gap between academic learning and
social work practice, indicating a need for curricula that
foster such skills.

An engaging learning environment plays a significant
role in improving communication and understanding,
indicating the importance of interactive and stimulating
educational environments.

Collaborative environments that encourage interaction
and the exchange of ideas are fundamental to the
learning process, emphasising the value of teamwork
and communication in educational strategies.

Peer-to-peer teaching methods are shown to be
effective in reinforcing the application of knowledge in
professional settings, highlighting the benefits of peer
learning models.

The need for effective tutor support is clear, as it makes
learning more relevant and applicable; this underlines
the importance of tutor accessibility and
responsiveness.

The preliminary nature of the study's findings, due to
the small sample size and the potential for self-report
bias, calls for further research to confirm and extend
these findings. This suggests that a broader
investigation could provide more definitive insights
into the educational strategies discussed.

REFERENCES
National Association of Social Workers, “NASW standards for
social ~work  practice,”  2021. [Online].  Available:

https://www.socialworkers.org/Practice/Standards-Guidelines
[Accessed: March. 12, 2024].

G. N. Tippa and S. Mane, “Social Work Students Empowerment
through Field Work Practicum: Reflections of Social Work
Education,” The International Journal of Analytical and
Experimental Modal Analysis, vol. 12, no. 7, p. 468-478.

T. Leiber, B. Stensaker, and L. C. Harvey, “Bridging theory and
practice of impact evaluation of quality management in higher
education institutions: a SWOT analysis,” Impact Evaluation of
Quality Management in Higher Education, p. 117-132, 2020.

207

(4]

(5]
(6]

(7]

(8]
[9]

[10]

(11]

[12]

[13]

[14]

[15]

[16]

[17]

[18]

[19]

[20]

(21]

[22]

(23]

[24]

[Abstract]. Available: Routledge, [Accessed: March. 12, 2024],
https://doi.org/10.1080/21568235.2018.1474782

M2 A. Minguela-Recover, P. Munuera, R. Baena-Pérez, and J. M.
Mota-Macias,” The role of 360° virtual reality in social
intervention: a further contribution to the theory-practice
relationship of social work studies, “ Social Work Education, vol.
43, no. 1, p. 203-223, 2024.

N. Thompson. Understanding social work: Preparing for practice.
Bloomsbury Publishing, 2024.

J. Caspersen and J. C. Smeby, “Placement training and learning
outcomes in social work education, “Studies in Higher
Education, vol. 46, no. 12, p. 2650-2663, 2021.

L. Taylor, M. Bogo, M. Lefevre, and B. Teater (Eds.). Routledge
international handbook of social work education. Abingdon:
Routledge, 2016.

P. Field, C. Jasper, and L. Littler. Practice education in social work:
Achieving professional standards. Critical Publishing, 2016.

J. Parker. Social work practice: Assessment, planning, intervention
and review. London: Learning Matters, 2020.

V. Denvall and M. Skillmark, “Bridge over troubled water—
closing the research—practice gap in social work,” The British
Journal of Social Work, vol. 51, no. 7, p. 2722-2739, 2021.

P. Sung-Chan and A. Yuen-Tsang, “Bridging the theory—practice
gap in social work education: a reflection on an action research in
China,* Social Work Education, vol. 27, no. 1, p. 51-69, 2008.

K. Resch and L. Schrittesser,* Using the Service-Learning approach
to bridge the gap between theory and practice in teacher education,
International Journal of Inclusive Education, vol. 27, no. 10,
p.1118-1132,2023.

G. Holden, K. Barker, and G. Rosenberg, “A social work education
outcome measure: The Evaluation Self-Efficacy Scale-II,” SAGE
open, vol. 7, no. 3, 2017.

K. Zgoda and K. Shane, “Digital literacy in social work education:
A case study incorporating technology and social media within the
social work curriculum,” Journal of Nonprofit Education and
Leadership, vol. 8, no. 1, 2018.

T. La Rose and B. Detlor, “Social work digital storytelling project:
Digital literacy, digital storytelling, and the makerspace, Research
on Social Work Practice, vol. 31, no. 6, p. 599-609, 2021.

A. Taylor, “Social work and digitalisation: Bridging the knowledge
gaps,” Social Work Education, vol. 36, no. 8, p. 869-879, 2017.

E. Cabiati and M. L. Raineri, “Learning from service users’
involvement: A research about changing stigmatizing attitudes in
social work students,” in Service User Involvement in Social Work
Education, Routledge, 2019, p. 123-137.

C. Keerthigha and S. Singh, “The effect of teaching style and
academic motivation on student evaluation of teaching: Insights
from social cognition,” Frontiers in psychology, vol. 13, 2023.
https://doi.org/10.3389/fpsyg.2022.1107375.

N. R. Templeton, S. Jeong, and E. Pugliese, “Mentoring for
continuous improvement in teaching and learning,” Mentoring and
Tutoring: Partnership in Learning, vol. 29, no. 1, p. 1-5, 2024,
https://doi.org/10.1080/13611267.2021.1902709.

N. Eltaiba and A. Ndoye, “The effectiveness of field education in
social work education: A student perspective,” Advances in Social
Work and Welfare Education, vol. 20, no. 1, p. 170-184, 2018.

C. Hitchcock, M. Hughes, L. McPherson, and L. Whitaker,” The
role of education in developing students’ professional resilience for
social work practice: A systematic scoping review,” The British
Joumnal of social work, vol. 51, no. 7, p. 2361-2380, 2021.

R. Hamilton, “Work-based learning in social work education: the
challenges and opportunities for the identities of work-based
learners on university-based programs,” Social Work
Education, vol. 38, no. 6, p. 766-778, 2019.

ALLEA - All European Academies, The European Code of
Conduct for Research Integrity, Berlin, 2017. [Online]. Available:
http://www.allea.org/wp- content/uploads/2017/05/ALLEA-
European-Code-of -Conduct-for-Research-Integrity-2017.pdf
[Accessed: March 13, 2024].

C. Davis, R. Greenaway, M. Moore, and L. Cooper, “Online

teaching in social work education: Understanding the challenges,”
Australian Social Work, vol. 72, no. 1, p. 34-46, 2018.



https://www.socialworkers.org/Practice/Standards-Guidelines
https://doi.org/10.1080/21568235.2018.1474782
https://doi.org/10.3389/fpsyg.2022.1107375
https://doi.org/10.1080/13611267.2021.1902709
http://www.allea.org/wp-%20content/uploads/2017/05/ALLEA-European-Code-of%20-Conduct-for-Research-Integrity-2017.pdf
http://www.allea.org/wp-%20content/uploads/2017/05/ALLEA-European-Code-of%20-Conduct-for-Research-Integrity-2017.pdf

[25

[}

[31]

[32]

[33]

Environment. Technology. Resources. Rezekne, Latvia

Proceedings of the 15" International Scientific and Practical Conference. Volume I, 200-208

J. Bae, P. F. Jennings, C. P. Hardeman, E. Kim, M. Lee, T. Littleton,
and S. Saasa, “Compassion satisfaction among social work
practitioners: The role of work-life balance,” Journal of Social

Service Research, 2019,
https://doi.org/10.1080/01488376.2019.1566195.
A. Fairtloughm. Professional leadership for social work

practitioners and educators. Routledge, 2019.

M. Tomlinson, “Student perceptions of themselves as ‘consumers’
of higher education,” British Journal of Sociology of
Education, vol. 38, no. 4, p. 450-467, 2017.

N. Gould and I. Taylor, Reflective learning for social work:
research, theory and practice. Routledge, 2017.

M., Doel and S. M. Shardlow, Modern social work practice:
Teaching and learning in practice settings. Routledge, 2017.

H., Lei, Y. Cui, and W. Zhou, “Relationships between student
engagement and academic achievement: A meta-analysis,” Social
Behavior and Personality: an international Journal, vol. 46, no. 3,
p- 517-528, 2018.

Y. B. Rajabalee and M. 1. Santally, “Learner satisfaction,
engagement and performances in an online module: Implications
for institutional e-learning policy,” Education and Information
Technologies, vol. 26, no. 3, p. 2623-2656, 2021.

F. Kamran, A. Kanwal, A. Afzal, and S. Rafiq, “Impact of
interactive teaching methods on students learning outcomes at
university level,” Journal of Positive School Psychology, vol. 7, no.
7, p. 89-105, 2023.

H. J. Cho, M. R. Melloch, and C. Levesque-Bristol, “Enhanced
student perceptions of leamning and performance using concept-

point-recovery teaching sessions: a mixed-method approach,”
International Journal of STEM Education, vol. 8, p. 1-17, 2021.

208

[34]

[35]

[36]

[37]

[38]

[39]

[40]

[41]

M. Cents-Boonstra, A. Lichtwarck-Aschoff, E. Denessen, N.
Aclterman, and L. Haerens, “Fostering student engagement with
motivating teaching: An observation study of teacher and student
behaviours,” Research Papers in Education, vol. 36, no. 6, p. 754-
779, 2021.

C. Morley and C. O’bree, “Critical reflection: An imperative skill
for social work practice in neoliberal organisations?” Social
sciences, vol. 10, no. 3, p. 97, 2021.

W. Green, “Engaging students in international education:
Rethinking student engagement in a globalized world, “Journal of
Studies in International Education, vol. 23, no. 1, p. 3-9, 2019.

M. A. Qureshi, A. Khaskheli, J. A. Qureshi, S. A. Raza, and S. Q.,
“Factors affecting students’ learning performance through
collaborative learning and engagement,” Interactive Learning
Environments, vol. 31, no. 4, p. 2371-2391, 2023.

K. Aldrup, B. Carstensen, and U. Klusmann, “Is empathy the key
to effective teaching? A systematic review of its association with
teacher-student interactions and student outcomes,” Educational
Psychology Review, vol. 34, no. 3, p. 1177-1216, 2022.

S. Brookfield, “Teaching our own racism: Incorporating personal
narratives of whiteness into anti-racist practice,” Adult
Learning, vol. 25, no. 3, p. 89-95, 2014.

C. K. Kwan and A. Reupert, “The relevance of social workers’
personal experiences to their practices,” The British Journal of
Social Work, vol. 49, no. 1, p. 256-271, 2019.

T. Kourgiantakis, K. M. Sewell, and M. Bogo, “The importance of

feedback in preparing social work students for field education,”
Clinical Social Work Journal, vol. 47, p. 124-133, 2019.


https://doi.org/10.1080/01488376.2019.1566195

	I. Introduction
	II. MATERIALS AND METHODS
	III. RESULTS AND DISCUSSION
	CONCLUSIONS

