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Abstract. Education can be enhanced via the application of the categorization method.
Emotions’ categorization has been well addressed by the scientific community. However,
research on emotions carried out in different disciplines enriches the existing knowledge with
new findings and novel scientific contributions. The research aims at analysing scientific
literature on emotions’ categories underpinning the elaboration of implications for educational
practice. The method of categorization of the descriptive research is leveraged in this work for
the characterisation of educational practice. Theoretical analysis allows concluding that
emotions and education are linked. Emotions, being the innate part of an individual, drive the
educational process. The educational process, built on the understanding of emotions as a
cognition product, facilitates the development of individual’s emotions. The educational
process is implemented in three phases, namely teaching, peer-learning, and learning. Each
phase of the educational process has its own objective upon the development of education
actors’ emotions. Organisation of only one or two phases of the educational process while
omitting the other phase(s) leads to the imbalance of individual’s emotions. Quality of
education is influenced by education actors’ emotions. Consequently, external and internal
regulation of education actors’ emotions within the educational process might impact the
quality of education.

Keywords: Biological, categorization, emotions, interdisciplinary, psychological, quality of
education, social.
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Introduction

Quality of education has been one of the most debated issues in the world
(Thinley, 2021). United Nations Organisation (UN) defines quality education as
its fourth Sustainable Development Goal (SDG) (UN, 2022). Quality education
means “to ensure inclusive and equitable quality education and promote lifelong
learning opportunities for all” (UN, 2022). Quality education is shaped by many
factors (Thinley, 2021):

e A standardized curriculum,

e  High quality of teachers,

e  Efficient learners,

e  Appropriate resources,

e  Capable leaders, and

e  Supportive parents.

Each of these factors impacts quality education via its emotional component.
Emotions are factors of both

e  Quality education in general, and

e Elements of quality education in particular.

Factor impact can be regulated (Zascerinska, 2020). The impact of factors,
e.g. emotions in the present research, can be increased or decreased according to
the situation requirements (Zascerinska, 2020).

For organizing a better education based on a factor balance, the inter-
connections between education actors’ emotions and the educational process have
to be revised. Organization of a better education in general and quality education
in particular can be done via the categorization method (McGarty, Mavor, &
Skorich, 2015).

Emotions’ categorization has been well addressed by the scientific
community. However, many researchers from different disciplines have been
working on the emotion phenomenon, thereby enriching the existing knowledge
with new findings and novel scientific contributions.

The aim of the research is to analyse scientific literature on emotions’
categories underpinning the elaboration of implications for educational practice.

The method of categorization of the descriptive research is leveraged in this
work for the characterisation of educational practice.
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Methodology of the Research

The present work is built on the use of the categorisation method.
Categorization is a method deployed in the descriptive research (Kim, Sefcik, &
Bradway, 2017). It should be pointed that descriptive research is traditionally
applied for the characterisation of (Siedlecki, 2020)

e A population,

e  Situation,

e  Circumstance, or

e  Phenomenon.

Moreover, the categorization method relates to qualitative descriptive studies
(Kim, Sefcik, & Bradway, 2017).

In its most rudimentary form, categorization can be defined as the placement
of entities in groups whose members bear some similarity to each other (Jacob,
2004).

The categorisation methodology proceeds in five phases (Bengtsson, 2016)
as depicted in Figure 1.

Phase 1 Phase 2 Phase 3

Determination of Choice of data Choice of the
units of analysis collection method analysis method

Phase 5 Phase 4
Data analyzing Data collection

Figure 1 Phases of the categorisation methodology (by authors)

1. Determination of units of analysis:

The key issue in making this decision is to decide what the researcher is
seeking to elucidate by the study (Patton, 2002). There are no established criteria
for the size of a unit of analysis, neither the number of objects to study, nor the
number of pages based on the written text or transcribed data (Bengtsson, 2016).



Andreas Ahrens, et al.

2. The choice of data collection method:

It is worth noting that the choice of data collection method affects the depth
of the analysis (Bengtsson, 2016).

3. The choice of analysis method:

In all data analysis, regardless of whether it is within a positivist or
naturalistic research tradition, the purpose is to organize and elicit meaning from
the data collected and draw realistic conclusions (Polit & Beck, 2006). The
categorization method implies the use of the deductive way.

4. Data collection:

For this work, all the published scientific papers are considered for online
data collection.

5. Data analysing:

Literature review presents different opinions on emotions’ concepts,
procedures and interpretation (Bengtsson, 2016). The process of the data analysis
1s implemented in four main phases (Bengtsson, 2016) as depicted in Figure 2.

* Decontextualization 1
* Recontextualization
* Categorisation
» Compilation
Phase 4 )

Figure 2 Main phases of data analysis in the categorisation methodology (by authors)

Each stage must be performed several times to maintain the quality and
trustworthiness of the analysis (Bengtsson, 2016).

In the analysing process, human mistakes are always possible; these mistakes
can be caused by fatigue, errors interpretation and personal bias (Bengtsson,
2016). It is the researcher’s responsibility to maintain the quality of the process
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by assuring validity and reliability throughout the entire study, as the results must
be as rigorous and trustworthy as possible (Bengtsson, 2016). In a qualitative
study, validity means that the results truthfully reflect the phenomena studied, and
reliability requires that the same results would be obtained if the study were
replicated (Morse & Richards, 2002). There is always a risk that different
researchers draw dissimilar conclusions from the same data (Bengtsson, 2016).
To increase the validity, at least two investigators should perform the analysis
separately and then discuss their results and obtain consensus (Burnard, 1991,
Graneheim & Lundman, 2004). This procedure is one form of triangulation
(Bengtsson, 2016). To use different sources or methods for data collection are
other ways to perform triangulations for the purpose of confirming the results
(Catanzaro, 1988; Patton, 2002; Rolfe, 2006).

Phase 1 Decontextualization: The researcher must familiarize him or herself
with the data, and he/she has to read through the texts to obtain the sense of the
whole (Bengtsson, 2016). After that, texts can be broken down into smaller
meaning units (Bengtsson, 2016). A meaning unit is the smallest unit that contains
some of the insights the researcher needs, and it is the constellation of sentences
or paragraphs containing aspects related to each other, answering the question set
out in the aim (Catanzaro, 1988; Graneheim & Lundman, 2004).

Phase 2 Recontextualization: The original text is re-read alongside the list of
meaning units (Bengtsson, 2016). The next step focuses on deleting the
unimportant information that does not correspond to the aim of the study
(Bengtsson, 2016).

Phase 3 Categorisation: Before the researcher can begin to create categories,
extended meaning units must be condensed (Bengtsson, 2016). This entails that
the number of words is reduced without losing content of the unit (Graneheim &
Lundman, 2004). The depth of the meaning units determines the level at which
the analysis can be performed (Bengtsson, 2016). In the categorization process,
themes and categories are identified. Identified themes and categories should be
internally homogeneous and externally heterogeneous, which means that no data
should fall between two groups nor fit into more than one group (Krippendorff,
2004; Patton, 2002). There are no informal ways to describe specific strategies
when categorization is performed (Bengtsson, 2016). However, all categories
must be rooted in the data from which they arise (Bengtsson, 2016). Moving
meaning units back and forth between categories provide progressive
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development of the category outcome, and Post-it notes may be of help in this
process (Bengtsson, 2016). Initially, several categories are often generated, but
the number is later reduced (Burnard, 1991). How the researcher knows when the
categorization is good enough depends on the aim of the study, and the
categorization is finished when a reasonable explanation has been reached
(Bengtsson, 2016).

Phase 4 Compilation: Once the categories are established, the analysis
process begins (Bengtsson, 2016). For each category or theme, the researcher
chooses appropriate meaning units presented in the text as quotations (Bengtsson,
2016). Regardless of the form of the analysis, the researcher can present a
summary of themes, categories/sub-themes and sub-categories/sub-headings as a
table to allow the reader to get a quick overview of the results (Bengtsson, 2016).
As a final check, the researcher must consider how the new findings correspond
to the literature and whether or not the result is reasonable and logical (Burnard,
1991, Morse & Richards, 2002).

Research Results

This part of our work is devoted to the categorisation of emotions into
different groups from a range of scientific perspectives. In this work, the emotion
phenomenon is investigated from the point of view of the biological, cognitive,
artistic, psychological, and other perspectives.

To start with, we wish to stress that there is a common lasting scientific
discussion with the focus on the nature of emotions, namely revealing if emotions
are born or made.

The biological approach considers that the innate, possibly genetic
mechanisms of emotions’ origin is applicable (Pyrev, 2019). According to this
approach, emotions may have neurophysiological foundations and emerge from
the neural processes in the reticular formation of the medulla oblongata (Pyrev,
2019). What is important for education here is that emotion itself has an
involuntary effect on the cognitive apparatus of the human psyche and its motor
skills (Pyrev, 2019). It means that cognitive structures do not directly invoke
emotions (Pyrev, 2019). Moreover, the emergence of basic emotions triggered by
innate stimuli is generally not consciously recognised by an individual (Pyrev,
2019). Table 1 shows emotions’ categorisation from the biological perspective.
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Table 1 Emotions’ categorisation from the biological perspective (the authors)

Perspective Biological
Emotions Innate
Synonyms used in biological scientific literature Genetic
Born
Primary

Analysis of the neuroscience literature shows the use of basic emotions
(Celeghin, Diano, Bagnis, Viola, & Tamietto, 2017) and similar as illustrated in
Table 2.

Table 2 Emotions’ categorisation from the neuro-scientific perspective (the authors)

Perspective Neuro-science
Emotions Basic emotions

Synonyms used in neuroscientific literature Basic classes of emotions
Major emotions

Interdisciplinary studies on emotions revealed that emotions are a brain
function (Singh & Singh, 2011). It is the brain and nervous system which run the
rest of the body and all its activities, including thinking and action in all their
forms, not the mind (Singh & Singh, 2011). Mind is just the sum total of all brain
functions (Singh & Singh, 2011). Brain and Mind, though connected concepts,
are not synonyms (Singh & Singh, 2011). Like eye is the structure, sight its
function (Singh & Singh, 2011). They should not be used interchangeably (Singh
& Singh, 2011). Brain is the producer, mind its product (Singh & Singh, 2011).
Without a brain, there is no mind (Singh & Singh, 2011). Mind is the product of
brain activities (Singh & Singh, 2011). Table 3 highlights emotions’
categorisation from the interdisciplinary perspective.

Table 3 Emotions’ categorisation from the interdisciplinary perspective (the authors)

Perspective Interdisciplinary

Emotions Brain function

10
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In the cognitive approach, emotions are defined as “secondary” and
dependent, since they act as an aftereffect of cognitive evaluation (Pyrev, 2019)
as emphasized in Table 4.

Table 4 Emotions’ categorisation from the cognitive perspective (the authors)

Perspective Cognitive
Emotions Secondary
Synonyms used in cognitive scientific literature Dependent

The cognitive process takes significantly longer to evaluate emotions in
comparison to the emotional process (Pyrev, 2019).

The cognitive perspective also considers emotions as a cognition product.
Table 5 describes emotions as a cognition product.

Table 5 Emotions’ categorisation from the cognitive product perspective (the authors)

Perspective Cognitive product
Emotions Unconscious ‘ Conscious

The social approach to emotions discloses that there are socially banned
negative emotions (anger, rage, etc) (Pyrev, 2019). Table 6 points out the
categorisation of emotions from the social perspective.

Table 6 Emotions’ categorisation from the social perspective (the authors)

Perspective Social
Emotions Socially banned Socially accepted Socialised
Emotions Anger Joy, All possible emotions
classification Rage, etc Love,
Fear, etc

It is worth noting that, in psychology and also education, the emphasis has
always been on the analysis of a separate emotion. Another finding based on the
scientific literature analysis within this work is that emotions were grouped in
most cases into positive and negative emotions only. The term “neutral emotions™
have recently been introduced (Ahrens & Zascerinska, 2014).

11
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In the psychological approach, emotions are categorised into three groups as
demonstrated in Table 7.

Table 7 Emotions’ categorisation from the psychological perspective (the authors)

Perspective Psychological
Emotions Negative Neutral Positive
(Skiba, Maruszewska, (Barnes, (Skiba, Maruszewska,
Talarowska, & Gatecki, 2015) Talarowska, & Gatecki,
2019) 2019)
Emotions Hostile Surprise Attentive
classification Irritable Indifference Active
Ashamed Alert
Guilty Excited
Distressed Enthusiastic
Upset Determined
Scared Inspired
Afraid Proud
Jittery Interested
Nervous Strong

All the three types of emotions — positive, neutral, and negative — are
important for individual’s (learner’s) development.

Although they are not pleasant to experience, negative emotions really are
necessary for a healthy life (Ackerman, 2019). This is true for two big reasons
(Ackerman, 2019):

e  Negative emotions give us a counterpoint to positive emotions; without

the negative, would the positive emotions still feel as good?

e  Negative emotions serve evolutionary purposes, encouraging us to act
in ways that boost our chances of survival and help us grow and develop
as people.

Seven reasons why negative emotions are not all that negative (Kennedy,

2021):

1. They are normal.

2. They have a positive intention.

3. They are a warning signal.

4. They inspire action.

12
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5. They allow you to live wholeheartedly.

6. They provide release.

7. They build resilience.

There is a good reason for each of the basic emotions, both positive and
negative (Kennedy, 2021):

e  Anger: to fight against problems,

e  Fear: to protect us from danger,

e Anticipation: to look forward and plan,

e  Surprise: to focus on new situations,

e Joy: to remind us what’s important,

e  Sadness: to connect us with those we love,

e  Trust: to connect with people who help, and

e  Disgust: to reject what is unhealthy.

Emotional neutrality refers to rational decision-making (Halton, 2021). In
education, neutral emotions relate to quasi-emotions (Ahrens, Zascerinska,
Filimonova, & Bikova, 2023).

The art perspective refers to the conventional game “make-believe” (Dos
Santos, 2017). The individual’s experience in the game “make-believe” is called
“what-it-1s-like-ness” and defined as “second-order” beliefs or quasi-emotions
(Dos Santos, 2017) as disclosed in Table 8.

Table 8 Emotions’ categorisation from the art perspective (the authors)

Perspective Art

Emotions Quasi-emotions

From the art perspective, the emotions are made (Barrett, 2018).

Education means the artificial development of the individual (Vygotsky,
1982-84). Focusing on the term “artificial” in the Vygotsky’s definition of
education, we can link “artificial” with art (theatre, films, paintings, etc). Due to
the common basis of the word “art” and “artificial”, the concept of quasi-emotions
is applicable to education as well. In comparison to the art, quasi-emotions in
education are assymertical, in flux at various stages and can be interpreted
differently at different points in time (Robbins, 2007).

Emotions from the educational perspective are categorised in Table 9.

13
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Table 9 Emotions’ categorisation from the education perspective (the authors)

Perspective Education
Emotions Developed
Synonyms used in educational scientific literature Acquired

It has to be stressed that by acquisition a subconscious process is meant
(Zascerinska, 2011b). For example, language acquisition, opposed to learning, is
similar to that by which children acquire their first language (Kramina, 2000).

It is also worth noting that the prevailing emotional culture claims that
feeling good should be always privileged (Bachler, Segovia-Lagos, & Porras,
2023). The emotional culture of feeling good can become an obstacle to learning,
generally because positive emotions hamper a slow and reflective analysis of the
learning content (Anaya-Durand & Anaya-Huertas, 2010).

Discussion

How can our categorisation exercise contribute to a better education? This is
the question we wish to look for an answer.

To start building our solution, we wish to emphasize that we follow the
advice by John Dewey: ¢
both/and” (Jurist, 2019).

Taking the John Dewey’s recommendation, we base our work on the

‘...never choose either/or, when you can choose

methodology entitled “the development of the system of the external and internal
perspectives” (ZasCerinska, 2011b). Table 10 shows the implementation of the
educational process within the methodology of the development of the system of
the external and internal perspectives.

As Table 10 shows the educational process proceeds in three phases
(ZaSCerinska, 2011a):

e  Teaching in Phase 1,

e  Peer-learning in Phase 2, and

e  Learning in Phase 3.

14
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Table 10 The implementation of the educational process within the methodology of the
development of the system of the external and internal perspectives
(the authors)

External perspective The system of Internal perspective
the external and internal perspectives

Teaching Peer-learning Leaning

Table 11 Emotions in the implementation of the educational process within the
methodology of the development of the system of the external and internal perspectives
(the authors)

Phase 1 2 3
Perspective External The system of Internal
perspective the external and internal perspective
perspectives
Teaching Peer-learning Leaning
Biological, art Born Made Acquired
and neuro-
science
Cognition Unconscious Quasi-conscious Conscious
product
Biological, art Primary Quasi-emotion Secondary
and cognitive
Social Socially Socially agreed Socialised
banned
Psychological Negative Neutral Positive
Educational Existing Quasi-emotion Newly developed
emotion emotion

It is worth highlighting that, in order to avoid any delay in learning and
increase the learners’ involvement into the educational process, it was opined that
for learners the emotions, they experience, are not important but the crucial for
learners is the emotions’ change (Gryzunov & Gryzunov, 2022). "Emotional
swing", a change of positive and negative emotions, was illuminated
(Gryzunov & Gryzunov, 2022). It should be emphasized that, negative emotions
are necessary for a healthy life (Ackerman, 2019). Based on the finding that
teaching i1s to be started with making learners’ dissatisfied with their existing

15
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experience (Stepans, 2005), learners’ emotions proceed in the educational process
(Zascerinska, 2023):

e  From negative emotions in Phase 1 Teaching,

e  Through neutral emotions in Phase 2 Peer-learning, and

e  To positive emotions in Phase 3 Learning.

We wish to emphasize that the leverage of negative emotions in Phase 1
Teaching should be relevant to learners’ dissatisfaction with their existing
knowledge, skills, and competence. The other impacts of the negative emotions
in teaching should be avoided.

Table 11 presents the alignment of our categorized emotions to the
educational process built on the basis of the methodology of the development of
the system of the external and internal perspectives.

Our assumption is that if teachers organise the educational process and align
their and learners’ emotions in the proposed way as shown in Table 11, then
emotions are harmonised. Harmonic emotions positively influence learners’
engagement into the educational process. Hence, the active participation of
learners in the educational process facilitate education’s becoming better and of a
higher quality.

Conclusions

The theoretical analysis allows concluding that emotions and education are
inter-linked. Emotions, being the innate part of an individual, drive the
educational process. The educational process, built on the understanding of
emotions as a cognition product, facilitates the development of individual’s
emotions.

Implications for the quality of education imply the use of the educational
process that 1s implemented in three phases, namely teaching, peer-learning, and
learning. Each phase of the educational process has its own objective in regard to
the development of education actors’ emotions. Organisation of only one or two
phases of the educational process while omitting the other phase(s) leads to the
imbalance of individual’s emotions.

Quality of education is influenced by factors or, in the present work,
education actors’ emotions. Consequently, the balance between the external and
internal regulation of education actors’ emotions within the educational process

16
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might increase the quality of education. For reaching the balance between the
external and internal regulation of education actors’ emotions, the phase entitled
“The system of the external and internal perspectives” as the in-between phase in
the methodology of the development of the system of the external and internal
perspectives has to be implemented. In the educational process, peer-learning
serves as a means of a balanced regulation of education actors’ emotions. It is
worth stressing that the use of all the three perspectives, namely external factors
in Phase 1, factors related to the system of the external and internal perspectives
in Phase 2, and internal factors in Phase 3, for the regulation of factor impact have
to be taken into consideration.

The categorization method is wuseful for identifying an emerging
phenomenon or a trend in a scientific discipline. Categorization of emerging
phenomena or trends might look different and unnecessary in comparison to the
existing ones. The use of different approaches and methodologies of analysis to
categorization can help realize a new aspect of the well-established phenomena
or trends.

The use of interdisciplinary research can provide a novel perspective on
emerging phenomena or trends under categorization.

The present work has some limitations. The limitation refers to the inter-
connections between the perspectives of biology, neuro-science, cognition, social
studies, art, psychology, education on emotions. If the scientific contribution of
other sciences were known, then, the results of this work could be enhanced.
Another limitation is the use of the methodology of the development of the system
of the external and internal perspectives for the construction of the educational
process and the emotions’ embedding into the educational process.

In further research, empirical studies of emotions of education actors
(teachers and learners) in the educational process, based on three phases, namely
teaching, peer-learning, and learning, would be of a great interest for scientific
community. Also, comparative studies would be of a great value for researchers.
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DRAMA KOMUNIKATIVAS KOMPETENCES
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Drama for the Development of Communicative
Competence in Preschool
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Svetlana Usca
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Abstract. Rapid changes in society force people to face increasingly complex life challenges
that require the ability to adapt to changes and function effectively in a social context. The issue
of communicative competence, on the level of which the quality of this adaptation and
functioning depends to a large extent, is becoming more relevant. The development of
communicative competence begins already in preschool. It is necessary to create an
appropriate and supportive environment in which the development of verbal and non-verbal
aspects of communication, including vocabulary, would be promoted in various ways according
to the child’s educational needs.

The aim of the paper is to analyze the possibilities of using drama for the development of
communicative competence in preschool. The results obtained show the usefulness of drama as
a method for the development of communicative competence, as well as differences depending
on the gender of a child: boys need more pedagogical support for the development of
communicative competence than girls.

Keywords: childdrama, communicative competence, preschool.

Ievads
Introduction

Misdienu pirmsskolas izglitibas kvalitati apliecina b&rncentrétu pieeju
izmantoSana, lai raditu apstaklus, kuros bérns izjiit sevi ka svarigu procesa
dalibnieku radot, komunic€jot un sadarbojoties, mekl€jot un atklajot, aktivi
piedaloties  dazada  rakstura  izglitibas  aktivitates (Malinauskieng,
Gumuliauskien¢, 2018). Pirmsskolas programma (Brice et al., 2019) uzsvérta
komunikativa kompetence, kas saistita gan ar pirmsskolas programmas
sasniedzamajiem rezultatiem macibu jomas, gan ar sasniedzamajam caurviju
prasmem.
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Pirmsskolas pedagogam ir svarigi veidot kvalitativu mijiedarbibu ar
bérniem, pieverSot uzmanibu verbalas un neverbalas komunikacijas aspektiem.
Verbalas komunikacijas aspekta butiski ir iemacit bernam dialoga un monologa
veidoSanu, paplasinat vina vardu krajumu. Neverbalas komunikacijas aspekta
bérni macas izmantot sejas izteiksmi, Zestus, kustibas vai citu sazinas veidu, lai
labak nodotu informaciju. Pedagogam ir biitiski atrast piemerotas metodes vai
panémienus, lai pilnveidotu bérna komunikativo kompetenci.

Raksta meérkis — analizét dramas izmantoSanas iesp€jas komunikativas
kompetences attistibai pirmsskola.

Literaturas analize
Literature analysis

Bérna komunikativa kompetence tiek uzskatita par vienu no bitiskakajiem
kritérijiem, kas liecina par bérna gatavibu skolai un ko raksturo b&rna prasme
ieverot komunikacijas noteikumus ar vienaudziem un pieaugusajiem, veiksmigas
attiecibas ar vienaudZiem un prasme sarunaties un uzvesties atbilstosi situacijai
(Guzal, 2022). Veiksmiga komunikacija veidojas no: 1) v€lmes komunicet
(efektiva komunikacija nav iespg€jama bez motivacijas); 2) sp&jas sadzirdet un
ieklaustties sarunu biedra (svarigi intereséties par citiem cilvékiem un saprast vinu
vestijumus); 3) emocionalas mijiedarbibas (bez lidzjiitibas un empatijas efektiva
komunikacija nav iesp€jama); 4) prasmes izmantot komunikacijas noteikumus (ir
noteiktas nerakstitas komunikacijas normas, kas dazadas sabiedribas var
atSkirties, b&rmam S§is normas ir jaapgist, pret§ja gadijuma vinam bis
neizb&gamas griitibas nakotne) (Mukhtoraliyevna, & Odilovna, 2023).

Komunikativas kompetences attistibai pirmsskolas perioda tiek izmantotas
dazadas aktivitates: stasta pabeigSana, stasta veidoSana, pantomima, lomu spéles,
improvizacija un rado$sa drama. V@&l viena metode, kas var€tu sekmét Sis
kompetences attistibu, ir drama. Tiek uzskatits, ka drama: 1) attista beérna
runasanas prasmi, kontrol€jot gan balss skalumu, gan atrumu, un klausiSanas
prasmes (Ulubey, 2018; Glingor, Ates, 2019); 2) uzlabo tadas prasmes ka
komunikacija, empatija, iztéle, radoSums, kritiska domasana, sadarbiba, sociala
apzina un emociju paSkontrole (Akyil, Deniz, 2022), 3) pilnveido bérnu socialas
prasmes, atvieglo mijiedarbibu un komunikaciju ar citiem un ietver domas,
darbibas un emocionalas aktivitates, kas lauj sasniegt personigos vai socialos
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mérkus(Akyil & Deniz, 2022), 4) ietver daudzveidigas aktivitates vardu
legaumésanai, teikumu veidoSanai, ka ari dazadus skanu vingrinajumus, kas
sekmé precizas runas veidoSanos (Picukane, 2020). Izspélejot izdomatas vai
realas dzives problémas, situacijas vai lietas ar vardiem, uzvedibu un
mijiedarbojoties vienam ar otru dazadas grupas, bérni ir gan dalibnieki, gan
skatitaji vienlaikus, kas lauj paskatities uz lietam no dazadiem skatu punktiem
(Giingor, Ates, 2019). Ipasi svariga drama ir tiem bérniem, kuriem ikdiena
komunikativa vide nav tik bagata un ir mazak iesp€ju izmantot valodu sazinai, jo
dramas laika, izmantojot valoda balstitas aktivitates, beérnam sak veidoties
sistematiska izpratne par valodas sisttmu un komunikativo situaciju (Altun,
2019), tiek papildinats vardu krajums un apgtitas jaunas valodas struktiiras, kas
tiek pielietotas turpmakaja sazina ar beérniem un pieaugusajiem (Mages, 2017).

Dramas izmantoSana var sekmé&t verbalas komunikacijas, neverbalas
komunikacijas un savstarpgjas mijiedarbibas pilnveidi (1.tabula).

Dramas laika bérni sp&j labak parvarét savu kautribu, attistit koordinaciju,
sejas izteiksmes klist izteiksmigakas, uzlabojas acu-roku koordinacijas spé&jas
(Gong, 2022), iemacas labak izteikt savas domas un attista sp&ju atri pienemt
lémumus, paplasinas vinu izt€le un rado$a domasana, pilnveidojas valodas un
komunikacijas spgjas, iemacas sadarboties ar citiem un uzlabo savu pasSapzinu
(Umuzdas, Dogan, Umuzdas, 2019). Savstarp&ja mijiedarbiba dramas laika
uzlabo bérnu runas prasmes, tiek mazinata plaisa starp klausiSanos un runasanu,
kas ilgtermina ietekm& ar1 vinu rakstiSanas prasmes attistibu (Altun, 2019).
Turklat drama paraléli valodas prasmju un komunikativas kompetences attistibai
lauj beérniem labak iepazit apkart€jo pasauli, maca kontrolet savas emocijas, attista
prezentacijas un empatijas prasmes. Ta ir uz procesu orient€ta macibu metode,
kas lauj bernam brivi izpausties bez bailem kladities (Demirekin, Yal¢in, 2021).
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1.tabula. Atzinas par dramas ietekmi uz verbalo komunikaciju, neverbalo komunikaciju un savstarpéjo mijiedarbibu
(pec Aksoy, 2019; Hornackova, 2017; Glingor, Ates, 2019; Kryeziu, 2019)
Table 1 Insights into the impact of drama on verbal communication, non-verbal communication and mutual interaction
(based on Aksoy, 2019; Hornackova, 2017; Glingor, Ates, 2019; Kryeziu, 2019)

S.D. Kryeziu (2019) V.Hornackova (2017) E.B. Giingor un A.Ates (2019) P. Aksoy (2019)
e attistita valodu; e attista valodu; e veido pozitivu attieksmi pret savu | e attista domasanas, runasanas, klausisanas,
e pilnveido vardu krajumu; e maca  sp&ju  risinat valodu; stastiSanas un komunikacijas vienam ar otru
e uzlabo atminas prasmes; probléma; e paatrina bérnu efektivu runu; prasmes;
.2 | e attista abstrakto domasanu; e aktiviz€ domasanu; e palielina vardu skaitu teikumos ; e attista b&rnu vardu krajumu;
§ e attista piecas manas; e attista motoriku; o veido prasmi brivi izteikties; e pozitivi ietekmé bérnu uzmanibu un
5 e veicina izteiksmigu valodas prasmi; e lauj sazinaties ar citiem e uzlabo bérnu vardu krajumu; motivaciju, uztveri un atminu;
§ e macas vairak izteikt savas domas, jiitas e attista valodu, atdarinot dzirdamas
E un emocijas; skanas;
1§ e reag uz jaunam situacijam ar skanas e uzlabo bérnu klausiSanas, uztveres,
S palidzibu; runasanas un analizes spgjas;
¢ veicina radoSo domasanu, palidz o attista efektivu valodas prasmju
problému risinasana; izmantoSanu
e attista mazo un lielo motoriku
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e veicina izteiksmigas valodas prasmes;

e attista emociju un jiitu izpausmi;

e stiprina koordinaciju un

fizisko sagatavotibu;

palidz bérna emocijam,;

attista bérnu aizrautibu, kustibu un

izmanto savu radoSumu un kermeni;

kustiba palidz attistit pasapzinu un palidz

8 | e attista mazo un lielo motoriku; attista motoriku; izteiksmes prasmes; viniem atpiisties;
-g e maca koncentréties; atbalsta radoSumu un | e nodro$ina kermena apzinu; e attistita bernu personibu;
‘5 e vingrina izteli; izteli; e attista bérnu pasparliecinatibu e attista atdarinasanas sp&ju un radosumu;
E | o veido augstu izpratni par skaistumu, lauj iejusties citas lomas; e maca bémam koncentréties;
i ritmu un savas vides, ka arT kermena stimulg zinasanu e veicina uzmanibu un energiju aktivitatei
_'_Té’, struktiiru, macoties vairak izteikt savas mekl&umus, uzmanibu
§ domas, jutas un emocijas; un koncentréSanos
Z | e maca reag€t uz jaunam situacijam ar
kustibu palidzibu;
e paaugstina pascienu
e uzlabo bérnu izpratni par pasauli; attista socialo uzvedibu; @ maca b&rnu mijiedarbibu ar ¢ veicina b&rnu empatijas attistibu,
e maca risinat problémas drosa vidg; maca sadarbibu un vienaudziem; o palidz saprast savas un citu jiitas;
e palidz izprast attiecibas; komunikaciju ar citiem  |» veido veseligu komunikaciju ar ¢ palidz bérniem dalities savas jiitas ar citiem;
e praktizé pieauguso uzvedibu; berniem; savu vidi; e uzlabo grupu mijiedarbibu;
,f§ e attista kontroles sajiitu par savu pasauli lauj sazinaties ar citiem  |o attista mijiedarbibu ar e veicina grupas dalibniekiem biit iejutigiem
g un iejusties citas lomas; pieaugusajiem; savas attiecibas, macities pienemt un
E attsta pasapzinu, ® attista bérnu empatijas prasmes; iedro$inat vienam otru;
:5 pa§pieti€karrﬁbu un @ attista solidaritati un toleranci pret e maca starppersonu uzvedibu ;

izpratni par veértibam

cilvékiem

palidz bérnu introversijas -pasivitates
gadijumos;

spélgjoties bérni viens no otra macas jaunas
lietas
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Ar dramas palidzibu tiek pilnveidoti visi informacijas verbalie, neverbalie
aspekti (2. tabula).

2. tabula. Dramas izmantoSana informacijas un savstarpéjas mijiedarbibas kvalitates

paaugstinasanai darba ar 4 -5 gadus veciem bérniem (autoru veidots)

Table 2 The use of drama to increase the quality of information and mutual interaction

in work with 4-5-year-old children (created by the authors)

Raditajs

Bérna aktivitates dramas metodes izmantoSanas laika

Verbala informacija

Teikumu veidoSana

Dramas laika tiek iemaciti gramatiski pareizi teikumi, kurus bérni p&c tam
pielieto arT ikdienas sarunas. B&rns macas izrunat pareizi péc parauga. Apgiist
paplasinatu teikumu veidosanu.

Vardu krajums

Spelgjot tiek apgiiti vairaki jauni vardi no dazadam jomam, kas paplaSina vardu
krajumu, jauno vardu nozime tiek skaidrota.

Dialoga veidoSana

Macas veidot dialogu. Ieklausas otra runataja. Macas gaidit savu kartu, lai
atbild€tu uz jautajumu vai izteiktu savu viedokli. Atkarto gatavus dialogus, kas
kalpo ka paraugi personigo dialogu veidoSanai

Vardu darinasana

Macas veidot vardus gramatiski pareizi, pareizaja dzimtg, skaitli.

Preciza skanu

izruna

Tiek pieversta lielaka uzmaniba skanu izrunai. Ar1 balss skalumam, lai varétu
dzirdet izrunato skanu.

Neverbala informacija

Sejas izteiksme

Macas rundjot, izmantot dazadas sejas mimikas, teksta runasana spogula
prieksa ar dazadam grimasém.

Acu kontakts

Run3jot macas veidot acu kontaktu

Kermena stavoklis

Atrodoties sava loma, nepiecieSams iemacities justies nepiespiesti un atbrivot
savu kermeni atbilstosi situacijai.

Kustibas Macas lietot runai vai t€lam atbilstoSas kustibas

Zesti Macas izmantot arT Zestus, lai nodotu informaciju. Izmanto gan kopa ar
vardiem, gan nodod informaciju tikai ar Zestiem.

Izteiksmigums Censas lietot dazadas intonacijas, balss skalumu, lai paspilgtinatu runu

Mijiedarbiba

Be@rns-berns Macas sadarboties, biit pacietigs, iejusties cita loma, vienoties par dazadiem

uzdevumiem.

Bérns- skolotajs

Macas sadarboties, sniegt atbalstu nepiecieSamibas gadijuma.

Beérns- vecaks

Macas izprast citu jiitas, sanem atgriezenisko saiti par paveikto darbu.

Var secinat,

ka bérnu komunikativajai kompetencei ir biitiska nozime.

4-5 gadus veciem bérniem rotalas ir loti svariga ikdienas sastavdala, ar kuru

palidzibu bérni apgiist nepiecieSamas prasmes, izpratni par pasauli un gust

nepiecieSamo pieredzi. Skolotdjs, radot atbilstoSu un atbalstoSu vidi, veicina

komunikativas kompetences pilnveidi.
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Metodologija
Methodology

Petijumam tika izveidota 4-5 gadus vecu bérnu komunikativas kompetences
novertéSanas lapa. Noverosana balstita atzinas par komunikativas kompetences
struktiiru (Dzintere, Stangaine, Augstkalne, 2014; Hrechyshkina, 2019; Kramins,
2016; McDuffie, 2021; Mashkhura, 2021; Sebre, Miltuze, 2022; Ttubele, Anosko,
2019; Voltmer et al, 2021; u.c.), kas lauj noteikt bé&rna komunikativas
kompetences attistibas [imeni atbilstosi izvirzitajiem kriterijiem::

v’ kritérijs Informacijas kvalitate (raditaji - runu veido precizi un
saprotami, rund izmanto dazadas struktiiras teikumus, veido stastijjumu
patstavigi, pilnigi, saistiti un secigi, ievérojot valodas normas, rundjot
veido acu kontaktu, atdarina dzirdéto ar balsi dazadas intonacijas,
mimiku, kermena Zestiem, kermena stavoklis atbilstoss situacijai
jebkura vide; vienmer atbild uz jautajumiem, uzdod jautajumus un gaida
atbildi; klausas un saprot dzirdeto);

v’ kritérijs Mijiedarbibas kvalitate, (raditaji - ir taktisks, saprotoss, izjit
citu cilvéku noskanojumu, labprat palidz visiem apkartéjiem. spéj
kontrolet savas emocijas, izrada vélmi komuniceét jebkura vide, péc pasa
iniciativas iesaistas sevi intereséjosds rotalas pari ar otru bérnu, izrada
velmi un rotalajas neliela grupa)

v’ kritérijs Vardu krajums.

Kriteriju Informacijas kvalitate un Mijiedarbibas kvalitate verteéSanai tika

izmantoti 5 Itmeni:

1. limenis - aktivitate netiek noveérota;

2. Iimenis - pasiva aktivitate: tiek noverota reti, tas uzsaksanai nepiecieSams
pastavigs pieaugusa pamudinajums un/vai palidziba;

3. limenis - fragmentara aktivitate: tieck noverota fragmentari, tas uzsakSanai
dazreiz nepiecieSams pieaugusa pamudinajums un/vai palidziba;

4. limenis - regulara aktivitate pazistamas situacijas: tiek noverota regulari
pazistamas situacijas, jaunas situacijas tas uzsakSanai dazreiz nepiecieSams
pieaugusa pamudindjums un/vai palidziba;

5. limenis - pastaviga aktivitate: izpauzas regulari daudzveidigas situacijas
(Andrejeva, 2023, 57-58).
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Kriterija Vardu krajums novertesanai tika izmantoti 3 lItmeni:

1. [imenis - nepietickams;

2. limenis - pietickams;

3. limenis - bagats.

P&tijuma tika iesaistiti 14 bérni vecuma no 4 lidz 5 gadiem. NovéroSanas
lapu aizpildija pirmsskolas skolotajs un logop&ds. P&tijuma bija nepiecieSami divi
mérjjumi, kas lauj nov@rot bérnu komunikativas kompetences pilnveides
dinamiku un izverteét dramas pielietojamibas efektivitati. Starp merijjumiem tika
veikta pedagogiska darbiba. Tika aprobéts metodiskais materials, tas ietver
1) bérna un skolotaja darbibu raksturojumu, integréjot dramu macibu jomas,
akcentgjot komunikativas kompetences attistamos elementus; 2) 3 lugas atbilstosi
gadalaikiem, izmantojot norades uz saistibu ar sasniedzamajiem rezultatiem
macibu jomas un caurviju prasmju attistibu, katrai lugai izstradats ar1 uzskates
materials.

Petijuma veikSanai tika sanemtas vecaku piekriSanas.

Iegiitie dati tika kod@&ti un apstradati programma SPSS.

Kronbaha alfas testa rezultats (¢4=,959) liecina par labu novéroSanas lapas
ieks$ejo saskanotibu. Kolmogorova — Smirnova testa rezultats (p<,05) liecina, ka
dati neatbilst normalajam sadalijumam un secinoSaja statistika nepiecieSams
izmantot neparametriskos testus.

P&tijuma ierobezojumi: p€tijums tika aprobéts viena pirmsskolas izglitibas
iestade.

Pétijjuma rezultati

Pétijuma sakuma tika konstatéts, ka starp izvirzitajiem krit€rijiem pastav
korelacijas (3.tabula).

3. tabula. Korelacijas starp kritérijiem pétjjuma sakuma
Table 3 Correlations between the criteria at the beginning of research

Informacijas kvalitate Mijiedarbibas kvalitate
Mijiedarbibas kvalitate ,609
Vardu krajums ,728 413
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Kriteriju novertéjumos netika konstatetas statistiski nozimigas atskiribas
(p>,05) atkariba no ta, kur§ verté — pirmsskolas skolotajs vai logopéds. Tomer
rezultati liecina par statistiski nozimigam atSkiribam visu kriteriju novert€jumos
atkariba no bérna dzimuma: krite€rija Informacijas kvalitate (p = ,001), kriterija
Mijiedarbibas kvalitate (p = ,012) un kriterija Vardu krajums (p = ,008). Visos
gadijumos meitenu sniegums novertets augstak. Ta ka visi kriteriji saistiti ar
valodas un komunikativas kompetences attistibu, tad S$ads rezultats nav
parsteigums, jo sakrit ar petijumos pausto atzinu, ka dzimumam ir svariga loma
valodu apguvé: meitenes ir veiksmigakas un motivetakas valodu apguve,
salidzinot ar zéniem. Komunikativa kompetence bé&rniem pilnveidojas
pakapeniski, bet vairakos aspektos meitenu valodas attistiba norit atrak un labak,
neka zéniem (Holm et al., 2023; Coskun, 2014).

Lai labak izprastu situaciju, tika analiz€ti rezultati katra apgalvojuma
novertejumos. Visaugstak novertéts raditajs Runa izmanto dazadas struktiiras
teikumus (Mean 3,25). Viszemak novertéts raditajs Uzdod jautajumus un gaida
atbildi (Mean 2,64). Pirmsskolas skolotaja verteéjums vairuma raditaju ir zemaks
neka logopéda vert€jums, tacu tikai raditaja Ir taktisks, saprotoss, izjut citu
cilveku noskanojumu, labprat palidz visiem apkartejiem. Spéj kontrolet savas
emocijas novertejumos tika konstatetas statistiski nozimigas atSkiribas (p=,049)
atkariba no respondenta: logopéda vert€jums ir krietni augstaks (Mean Rank
17,39) neka pirmsskolas skolotaja verte§jums (Mean Rank 11,61), ko var
izskaidrot ar to, ka pirmsskolas skolotajs pavada ar be&rniem gandriz visu laiku,
ko berni pavada pirmsskolas izglitibas iestade, savukart logopeds darbojas ar
bérnu individuali. Pirmsskolas skolotajam ir iesp&€a noverot bernu dazadas
situacijas apkarteja vide, kas logopedam bieZi vien nav redzamas.

Savukart statistiski nozimigas atSkiribas (p < ,05) atkariba no b@rna
dzimuma tika konstatetas visos raditajos, iznemot raditaju Ir taktisks, saprotoss,
izjiit citu cilveku noskanojumu, labprat palidz visiem apkartéjiem. Spéj kontrolét
savas emocijas: visos gadijumos meitenes sanémusas augstaku vertejumu neka
zeni. Tas lauj secinat, ka dzimumam ir svariga loma valodu apguvé un sakrit ar
teorijas atzinu, ka vinu valoda un 11idz ar to komunikativa kompetence Sai vecuma
attistas atrak (Holm et al., 2023) un pienemt, ka komunikativas kompetences
attistibai z&€niem nepieciesams lielaks pedagogiskais atbalsts neka meiteném.

Materiala aprobéSanas laika katras lugas iestudéSana sevi ietvéra
sagatavoSanas procesu, kad beérni iepazinas ar lugu, klausoties pirmsskolas
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skolotajas lasijuma, komunic€ja sava starpa un ar skolotaju, lai analiz€tu lugas
notikumus un varonus. Bérni sadarbojas sava starpa un ar skolotaju, lai izteiktu
savus risinagjumus lomu sadal€ un noteikumu izstradasana, kas visiem ir jaievero,
iekartoja atbilstoSu vidi. Vairakkart sp€l&jot lugu, tika pieversta uzmaniba gan
pareizai vardu izrunai, gan teikumu veidosanai, gan logiskai satura nodosanai.
Uzmaniba tika pieveérsta ne tikai savstarp€jai mijiedarbibai un verbalas
informacijas nodoSanas aspektiem, bet ar1 neverbalas informacijas aspektiem —
bérnu kustibam, izteiksmigumam, acu kontaktam, zestiem.

Aprobacijas beigas veicot novertéjumu, vislabak novertéts raditajs Pec pasa
iniciativas iesaistas sevi interes€josas rotalas pari ar otru bérnu. Izrada vélmi un
rotalajas neliela grupa (Mean 3,75). Jau agra bérniba bérni mekleé pozitivu
mijiedarbibu ar citiem, ta rodot sajiitu, ka pieder kadai socialai grupai un tada
veida pilnveido savas sp€jas ruipéties par sevi un citiem (Maron-Puntarelli, 2023).
Viszemak novertéts raditajs, tapat ka aprobacijas sakuma, ir Uzdod jautajumus
un gaida atbildi. Bérni, dzirdot skolotaju, kas biezak lieto sarezgitus teikumus,
pasi sak vairak izmantot sarezgitakus teikumus sava runa, neka bérni, kuri dzird
skolotaju lietojot vienkarSakus vardus un teikumus (Beller, 2008).

Petijuma beigas statistiski nozimigas atskiribas atkariba no vertétaja netika
novérotas, savukart atkariba no bérna dzimuma tas tika konstat€tas visos
raditajos. Visos gadijumos meitenes sanémusas augstaku veértéjumu neka zeni.
Tapat ka peétijuma sakuma, art Soreiz apstiprinas atzina, ka meiteném valoda un
komunikativa kompetence attistas atrak (Holm et al., 2023), tas attiecinams uz
visiem kognitivajiem procesiem un intelekta attistibu kopuma, Sai vecuma
meitenes vairak p€ta, jauta, iesaistas problému risinasana, vinu noverosanas, 11dz
ar to arT atdarinasanas prasmes ir augstaka Iimeni (Bubovica, 2014).

Veicot pedagogisko darbu, svarigi saprast, kadas izmainas notikusas, kada
ir attistibas dinamika. Lai salidzinatu bérnu komunikativas kompetences
attistibas dinamiku, atbilsto$i noteiktajiem krit€rijiem un raditajiem, tika
salidzinatas katra raditaja vid€jas vertibas pétijuma sakuma un beigas un veikts
Vilkoksona rangu tests (4. tabula).
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4. tabula. Raditaju attistibas dinamika

Table 4 Development dynamics of the indicators

) Vidgjais p
Apgalvojums -
Sakuma | Beigas
Runu veido precizi un saprotami 3,21 3,46 | ,008
Runa izmanto dazadas struktiiras teikumus 3,25 3,71 | ,001

Veido stastijumu patstavigi, pilnigi, saistiti un secigi, ievérojot valodas
2,79 3,43 | ,000

normas

Runajot veido acu kontaktu 3,18 3,68 | ,000
Atdarina dzird@to ar balsi dazadas intonacijas, mimiku, kermena Zestiem, 2,82 3,36 | ,000
Kermena stavoklis atbilstoss situacijai jebkura vide 2,86 3,61 |,000
Vienmer atbild uz jautajumiem 2,96 3,5 ,000
Uzdod jautajumus un gaida atbildi 2,64 3,29 |,000
Klausas un saprot dzird&to 3,07 3,54 | ,000

Ir taktisks, saprotoss, izjut citu cilvéku noskanojumu, labprat palidz visiem

apkartgjiem. Spgj kontrolet savas emocijas. 2,96 3,46 | ,000

Izrada v€lmi komunicét jebkura vide 2,82 3,43 | ,000

P&c pasa iniciativas iesaistas sevi interes€josas rotalas pari ar otru bérnu.

Izrada v€lmi un rotalajas neliela grupa. 3,00 3,75 | ,000

Vilkoksona rangu testa rezultati visos gadijumos liecina par statistiski
nozimigam izmainam, bet detaliz€ta rangu analize lauj secinat, ka visos
gadijumos dinamika ir pozitiva. Salidzinot ar citiem raditdjiem, nozimiga
(p<,008), bet ne tik strauja dinamika ka citiem raditajiem, ir raditajam Runu veido
precizi un saprotami: uz to norada gan vidgjas vertibas pieaugums (petijjuma
sakuma 3,21, beigas — 3,46), gan tas, ka Vilkoksona testa tikai 7 no 28
veértgjumiem verojama pozitiva dinamika, par€jos gadijumos vertejums palicis
nemainigs. Autore pielauj, ka tas saistits ar korekciju: bérniem, kuriem ir izrunas
problémas (nepreciza skanu izruna), biezi nepiecieSams logopeds, kur§ strada ar
skanu izrunas korekciju. Korekcijai nepiecieSams ilgaks laiks, lai skanu izrunas
precizitate automatizetos.
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Secinajumi
Conclusions

Komunikativas kompetences pilnveide norit visas pirmsskolas macibu
jomas un caurviju prasmju kontekstd un to saturs tiek apgits rotaldarbiba
atbilstoSi vecumposma ipatnibam. Pirmsskolas skolotajs, izv€loties atbilstoSu
metodi un veidojot atbilstoSu un atbalstoSu vidi, var palidz&t bérnam pilnveidot
komunikativo kompetenci. Peétjuma rezultati liecina, ka dramas bérncentréta
metode sekmé informacijas kvalitates, mijiedarbibas kvalitates paaugstinaSanos
un varda krajuma paplaSinasanos. Pirmsskolas skolotajam, organiz€jot aktivitates
komunikativas kompetences attistibai, janem véra dzimuma atskiribas.

Summary

It is important for a preschool teacher to create quality interaction with
children, paying attention to the aspects of verbal and non-verbal communication.
It is essential to find suitable methods or techniques to improve the child's
communicative competence. With the help of drama, it is possible to improve the
communicative competence of 4-5-year-old children.

The following criteria were set for determining the level of development of
communicative competence:

v The criterion Quality of Information (indicators — his/her speech is
precise and clear; he/she uses sentences of different structure in the
speech; the narrative is created independently, completely, coherently
and sequentially, observing the language norms; the eye contact is made
while speaking; he/she imitates the heard information with the voice in
different intonations, mimicry, body gestures; body position is
appropriate to the situation in any environment; he/she always answers
questions; questions are asked and answers are expected; he/she listens
and understands what is being said),

v The criterion Quality of Interaction (indicators — he/she is tactful,
understanding, feels the mood of other people, willingly helps
surrounding people; he/she is able to control his/her emotions; he/she is
willing to communicate in any environment; on own initiative, he/she
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engages in games that interest him/her in a pair with another child,
he/she shows a desire and plays in a small group),

v' The criterion Vocabulary

5 levels of the criteria Quality of Information and Quality of Interaction:

e Level 1 - activity is not observed,

e Level 2 - passive activity: activity is rarely observed; its initiation
requires constant encouragement and/or help from an adult,

e Level 3 - fragmentary activity: activity is observed occasionally; its
initiation sometimes requires encouragement and/or assistance from an
adult,

e Level 4 - regular activity in familiar situations: activity is observed
regularly in familiar situations; its initiation in new situations
sometimes requires encouragement and/or assistance from an adult,

e Level 5 - permanent activity: it occurs regularly in a variety of
situations (Andrejeva, 2023, 57-58).

3 levels for the assessment of the criterion Vocabulary:

e Level 1 —insufficient,

e Level 2 —sufficient,

e Level 3 —rich.

The research results on the use of drama in the development of
communicative competence of 4-5-year-old children show statistically
significant changes, but a detailed analysis of the rankings allows the conclusion
that the dynamics are positive in all cases.

It is concluded that a preschool teacher can help a child to develop
communicative competence by choosing an appropriate method and creating an
appropriate and supportive environment. The research results show that drama,
as a child-centered method, contributes to the improvement of the quality of
information, the quality of interaction and the expansion of vocabulary. A
preschool teacher, when organizing activities for the development of
communicative competence, should take gender differences into account.

33



1lze Kanca & Svetlana Usca

Literatura
References

Akyil, Y., Deniz, M.E. (2022). The effect of creative drama-based psychoeducation program
on emotional intelligence of adolescents. OPUS- Journal of Society Research, 19(46),
206-216. Pieejams https://dergipark.org.tr/en/download/article-file/2326573

Altun, M. (2019). Drama: a neglected source in language teaching to improve communication.
International ~ Journal of English Linguistics, 9(5), 242-248. Piecjams:
https://ccsenet.org/journal/index.php/ijel/article/view/0/40501

Andrejeva, R. (2023). Jaunrades un uznemejspejas pilnveide pirmsskola. Re€zekne: Rézeknes
Tehnologiju Akadémija.

Beller, S. (2008). Fostering Language Acquisition in Daycare Settings: What Does the
Research Tell Us? Working Papers in Early Childhood Development, No. 49. Bernard
van Leer Foundation. PO Box 82334, 2508 EH, The Hague, The Netherlands. Pieejams:
https://eric.ed.gov/?1d=ED522692

Brice, B, Bula-Biteniece, 1., Gaide, D., Irbe, 1., Lauka, A., Ozola, D., Rolanda, L., Silova, M.,
Tempelfelde, 1. (2019).  Pirmsskolas  macibu  programma.  Pieejams:
https://mape.skola2030.lv/resources/10

Bubovica, J. (2014). Didaktiska spele 5-6gadus vecu bérnu kognitivaja attistiba. Sabiedriba.
Integracija. Izglitiba. 1.dala. DOLI: https://doi.org/10.17770/sie2014vol1.784

Coskun, L. (2014). The girls are better at language learning: A comparative approach. Journal
of Educational and Social Research, 4(2), 17. DOI: 10.5901/jesr.2014.v4n2p17

Demirekin, M., & Yal¢in, H. (2021). Games & Drama applications in language
acquisition. OPUS' International Journal of Society Researches, 17(37), 4027-4048.
DOI: https://doi.org/10.26466/0pus.881111

Dzintere, D., Stangaine, 1., Augstkalne, D. (2014). Bérna komunikativas kompetences attistiba.
Riga: RaKa.

Gong, H. (2022). Application of multimedia human-computer interaction technology in
preschool children Drama Education. Advances in Multimedia, 2022. DOI:
https://doi.org/10.1155/2022/6388057

Guzal, N. (2022). Pedagogical-psychological aspects of the formation of social consciousness
in  preschool children. Yosh Tadgiqotchi Jurnali, 1(5), 40-46. DOI:
https://doi.org/10.5281/zenod0.6628393

Giingor, E. B., & Ates, A. (2019). Okul Oncesi Cocuk Gelisiminde Yaratici Dramanin
Katkilari. Journal of World of Turks, 11(1). Pieejams:
https://web.s.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=0&sid=63a  2779-c99e-
47c1-8eba-6d336a84e384%40redis

Holm, A., Van Reyk, O., Crosbie, S., De Bono, S., Morgan, A., & Dodd, B. (2023). Preschool
children’s consistency of word production. Clinical Linguistics & Phonetics, 37(3), 223-
241. Pieejams: https://doi.org/10.1080/02699206.2022.2041099

34


https://doi.org/10.26466/opus.881111

Drama komunikativas kompetences pilnveidei pirmsskola

Hornackova, V. (2017). Drama play a creative method in preschool education. European
Proceedings of Social and Behavioural Sciences, 31.DOLI:
https://doi.org/10.15405/epsbs.2017.10.53

Hrechyshkina, 1. A. (2019). The problem of coherent speech of children of junior preschool
age in modern scientific discourse. Pedagogy and Psychology, 17. Pieejams:
https://doi.org/10.31174/SEND-PP2019-198VII80-04

Kramins, E., (2016). Retorikas rokasgramata. Runasim skaidri, spilgti, iedarbigi! Riga: SIA
“Biznesa augstskola Turiba”.

Kryeziu, S. D. (2019). Language development through drama in preschoolers. European
Journal of Language and Literature, 5(1), 15-22. DOI: https://doi.org/10.26417/ejls-
2019.v5i1-189

Mages, W. K. (2017). Drama-based interventions and narrative. In The Routledge International
Handbook of early Literacy Education (pp. 296-307). Routledge.

Malinauskiené, D., Gumuliauskiené, A. (2018). Opportunities of modern education of
preschool-age children. Society. Integration. Education, Volume II, 602-612. DOI:
https://doi.org/10.17770/sie2018vol1.3168

Maron-Puntarelli, C. A. (2023). Am I Your Friend, Grandchild, Peer or Something Else?
Preschoolers’ Views of Their Relationships with FElders in an Intergenerational
Program. Pieejams:
https://www.proquest.com/openview/1be0197f51867708753c5d4ce3e9af90/1?pqorigsit
e=gscholar&cbl=18750&diss=y

Mashkhura, R. (2021). Culture of Speech Development in Preschool. European Journal of Life
Safety and Stability (2660-9630), 12, 377-381. Pieejams:
http://www.ejlss.indexedresearch.org/index.php/ejlss/article/view/331

McDuffie, A. (2021). Verbal Communication. Encyclopedia of Autism Spectrum Disorders,
5029-5029. Pieejams: https://link.springer.com/referenceworkentry/10.1007/978-3-319-
91280-6_1709

Mukhtoraliyevna, Z. S., & Odilovna, B. R. (2023). Age and psychological and pedagogical
bases of speech development of preschool children. Open Access Repository, 4(2), 763-
767. Pieejams: https://wos.academiascience.org/index.php/wos/article/view/3382

Picukane, E. (2020). Dramas elementu izmantoSana latviesu valodas nodarbibas iesdcéjiem.
Pieejams: https://epale.ec.europa.eu/lv/blog/dramas-elementuizmantosana-latviesu-
valodas-nodarbibas-iesacejiem

Sebre, S. & Miltuze, A. (2022). Attistibas psihologija. Cilvéka attistiba visas dzives garuma.
Riga: Zveigsne ABC.

Tabele, S., & Anosko, L. (2019, May). Zesti ka komunikacijas Tpatniba bérniem ar valodas
sisttmas nepietickamu attistibu. Society. Integration. Education. Proceedings of the
International Scientific Conference. Vol. 3, 136-145. DOI:
https://doi.org/10.17770/sie2019vo013.3862

35


https://doi.org/10.17770/sie2018vol1.3168
https://wos.academiascience.org/index.php/wos/article/view/3382

1lze Kanca & Svetlana Usca

Ulubey, O. (2018). The Effect of Creative Drama as a Method on Skills: A MetaAnalysis
Study. Journal of FEducation and Training Studies, 6(4), 63-78. Pieejams
https://eric.ed.gov/?1d=EJ1172791

Umuzdas, S., Dogan, A., & Umuzdas, M. S. (2019). Impact of musical creative drama
education on self-confidence of preschool children. Journal of Education and Training
Studies, 7(11), 10-22. DOI: https://doi.org/10.11114/jets.v7i11.4471

Voltmer, K., Hormann, O., Pietsch, M., Machler, C., & Von Salisch, M. (2021). Teaching the
teachers about language support strategies: effects on young children's language
development. Frontiers in psychology, 1462. DOI:
https://doi.org/10.3389/fpsyg.2021.660750

36


https://eric.ed.gov/?id=EJ1172791
https://doi.org/10.11114/jets.v7i11.4471

UZVEDIBAS PROBLEMU IDENTIFICESANA
PIRMSSKOLAS VECUMA BERNIEM

Identification of Behavioral Problems in Preschool Age Children

Daina Kraule
Rézeknes Tehnologiju akadémija

Abstract. The aim of the research is to analyze the theoretical literature on the manifestations
of behavior problems of preschool children and to develop and approve a child behavior
problem identification tool for educators.

The research analyzes the theoretical literature and summarizes findings on the manifestations
of behavioral problems of preschool children, analyzes the existing methods of identification of
children's behavioral problems in preschool; a study was conducted on the identification of
behavioral problems of preschool children and a child behavior problem identification tool
developed.

Keywords: behavioral problems, identification tool, pedagogue, preschool.

Ievads
Introduction

Jedziens bérni ar uzvedibas problémam arvien biezak izskan sabiedriba ne
tikai Latvija, bet arT pasaule. Petijums par depresijas, trauksmes un uzvedibas
problému izplatibu un arstéSanu ASV rada, ka 7,4% pirmsskolas vecuma b&rnu ir
uzvedibas problémas (Ghandour et al., 2019). Uzvedibas problémas ir nevélama
uzvediba, kas jamaina. Ta sir naidigas, agresivas vai graujoSas uzvedibas modelis,
kas neatbilst sabiedribas normam (Sam, 2013).

Valsts kontroles revizija par beérniem ar uzvedibas problémam atbalstu tika
secinats, ka 2020. gada Latvija bija Cetrdesmit seSi tukstoSi bérnu, kuri jau ir
izdarTjusi likumparkapumus un bérni, kuriem ir risks aiziet pa likumparkapgja
celu. Tacu datu bazes netiek registréti visi bérni, kas cie$ no kadas problémas, lidz
ar to 46,000 ir absoliitais minimums. “Nav tada diagnoze — ‘berns ar uzvedibas
problémam’, un nav viena datubaze, kur butu registréti visi b&rni, kas neprot
uzvesties. Tas sastav no loti sadrumstalotas pieejamas informacijas,” uzsver
Valsts kontroles padomes locekle Maija Abolina. “Specialisti dazadas nozares
pedejos gados aizvien biezak runa par to, ka ar beérniem ir jastrada agrini. Jo kamer
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bérns ir mazs un probléma ir maza, tikmér ar to ir viegli tikt gala” (LTV zinu
dienests, 2022).

N. Bezbarodovs intervija ar Bérnu studiju akcente, ka visefektivak bérniem
ar agrinam uzvedibas problémam var palidzet [idz 8-9 gadu vecumam, ja S§is laiks
ir palaists garam, tad ari palidzibas metodes kliis maz efektivas. Ilgtermina
petijumi rada: ja més Siem berniem nepalidzam, tad uzvedibas problémas
nepazid, tas saglabajas. Laika gaita tas klust tikai nopietnakas.”” (Gimenes studija,
2022).

Petjuma meérkis — analizét teorétisko literatiru par pirmsskolas vecuma
bérnu uzvedibas problému izpausmém un prezentét bernu uzvedibas
identific€Sanas rika aprobacijas rezultatus.

Izmantotas petijuma metodes: literatiiras analize; anketéSana, intervija.

Uzvedibas problemu izpratne teorétiskajas nostadneés
Understanding of behavioral problems in theoretical frameworks

Visam sabiedribam ir savi likumi un normas, kas lauj noskirt vélamu un
sabiedriba atbalstitu uzvedibu no nev€lamas (Zavackis, 2022). Nevélama
uzvediba ir atkartots un pastavigs uzvedibas modelis, kura tiek parkaptas citu
cilvéku pamattiesibas vai galvenas vecumam atbilstoSas sabiedribas normas vai
noteikumi (Ogundele, 2018).

Uzvediba ir individa reakcija, kura izpauzas vina attiecksme uz apkart
notiekoSo. Uzvediba ir subjektiva, atkariba no individa pieredzes, uztveres un
izpratnes (Bethere, Lidaka, Plostniece, Ponomorjova, Striguna, 2013). To ietekme
biologiskie, psihologiskie un socialie faktori. No tiem visstipraka ietekme uz
uzvedibu ir socialajiem faktoriem (Bezbarodovs, 2021).

Bérnu uzvedibas problémas ir novirze no pienemta beérnu uzvedibas modela,
kad vini ir paklauti nekonsekventai socialajai un kulturas videi (Reddy et al.,
2016). Runajot par uzvedibas problémam un uzvedibas traucgjumiem jaatceras,
ka medicina ar uzvedibas trauc€jumiem saprot klinisku stavokli (SPK centrs,
2016), tacu sabiedriba abi jédzieni - uzvedibas problémas un uzvedibas traucgjumi
biezi parklajas.

P&tot uzvedibas problémas, ir sastopami tadi jédzieni ka devianta un
delikventa uzvediba. Ar deviantu (asocialu) uzvedibu saprot uzvedibas normu
neieveroSanu, sabiedribas normu parkapSanu. Delikventa (antisociala) uzvedibas
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nozimé noziedziga uzvediba, kas ir pretruna ar tiesibu normam, apdraudot

sabiedrisko kartibu un apkartgjo cilvéku labklajibu. Attieciba pret bérniem lidz

pusaudzu vecumam lieto jédzienu devianta uzvediba (Delibalt et al., 2017).

Uzvedibas problémas pirmsskolas vecuma ir saistitas ar paaugstinatu risku

negativam iznakumam skolas vecuma, ieskaitot pastavigas uzvedibas problémas,

psihiskus traucgjumus un sliktakus akadémiskus sasniegumus (McDonald,
Kehler, & Tough, 2018).
Uzvedibas problémas teorétiskajas nostadnés apraksta uzvedibas izpausmes,

kas neatbilst sociali pienemtajam normam un nodara kait€jumu sabiedribai un

paSam bérnam. Skolotajam ir japierver§ uzmaniba bérnu uzvedibas izpausmem,

lai savlaicigi konstatetu problémas.

Bérnu uzvedibas problemu izpausmes
Manifestations of behavioral problems in children

Uzvedibas veidoSanos nosaka b€rna vajadzibas, tadas ka vajadziba péc

uzmanibas, droSibas, atzinibas, pienemSanas, veiksmes, realizacijas (Bethere et

al., 2013). Ja bérna audzinaSanas laika tick apmierinatas bé&rna fiziologiskas,

socialas un psihologiskas vajadzibas, b&rns jiitas priecigs un atbilstosi uzvedas.

Savukart, ja bérns izjut trikumu viena vai vairakas no §tm vajadzibu kategorijam,

vin$ pardzivo, nejiitas drosi, un tas izpauzas vina uzvediba (skat. 1. att€lu).

Bérna vajadziba

g Y4 ™ Y4
Vajadzibas . Pienemama
_] L Apmierinajums Prieks > i
apmierinasana neagresiva uzvediba
~ PN P PN
s ™ ™ ™
Vajadzib: Cies q 5 Nepie!
Sl‘]? " _El\:“n A lei"_ﬂ[lils, . Bal]es, TS e]]_le[:lemama,
neapmierinasana pardzivojumi agresiva uzvediba
N /N A /N

1. attels. Berna uzvedibas izpausmes atkariba no vajadzibu apmierinasanas

(autores veidots)
Figure 1 Manifestations of the child's behavior depending on the satisfaction of needs
(created by author)

Analizgjot literatiiru (Jurgena, 2001; Kalvans, 2018) par b&rnu attistibas

psihologiju, autore ir izdalijusi trTs pirmsskolas vecuma bérnu attistibas stadijas —

inkorporativa stadija, agras bérnibas stadija un lokomotoriska stadija. 2. att€la

redzam, ka, neapmierinot bérna attieciga vecuma posma vajadzibas péc gadiguma
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un patstaviguma, beérna attistas uzvedibas problému izpausmes (bailigums,
neuzticiba, nedroSiba, kauns, Saubas, vainas izjltas, agresivitate, v€lme
atriebties).

prina;
Velesanas paust Jalauj bémam paSam
patstavigumu, izvéEleties darbibas, laut
fantazet, rotalaties. Ja

WVeidojas uzticéSanas, vail
neuzticéSanas argjai

pasaulei. Atkarigs no SlEnl s

= = Picauguiajiem jalauj
wvecaku gadibas un ba Ry

manESt ibaksl.ﬁJ:: ) 1_13xz_|ﬁt, patstavigumu. Ja to nedara.
il nedro.&’.s,' bérns var izjust kaurzie,
=s> 5 Saubas, nedrosSibi.

2.attt€ls. Pirmsskolas vecuma bérnu attistibas (autores veidots)
Figure 2 Development of preschool children (created by author)

Uzvedibas problemu iedalijjums kategorijas péc argjam izpausmeém
psihologija:

1) sléepti destruktiva uzvediba;

2) atklati destruktiva uzvediba;

3) slépti nedestruktiva uzvediba;

4) atklati nedestruktiva uzvediba (Bethere et al., 2013), (skat. 3. att€lu).

Bérnu uzvediba var bitiski atSkirties no 2 Iidz 5 gadu vecumam. Parasti
agresijas un dusmu lekmes, ko var visvairak novérot ap 3 gadu vecumu, norada
uz parejoSu vecumposma stadiju, un §1 uzvediba mainas bérnam nobriestot, kad
vin$ iemacas savaldit savas emocijas, iegist pieredzi, socializ€joties un caur
vecaku un audzinataju noradém. Situacijas, kad bérna uzvediba rada ievérojamas
cieSanas vai trauc€ normalam bérnu un gimenes funkcijam, ir janovéro uzvedibas
1zpausmes péc intensitates un ilguma pazimém. Uzvedibas problémas liecina par
trauc€jumu esamibu, ja tas atbilst §STm iezimeém:

e uzvediba ir netipiska bérna attistibas vecumam un saglabajas 6 ménesus

vai ilgak,
e uzvediba notiek dazadas situacijas, un tas trauce funkcionét,

e uzvediba rada ievérojamas cieSanas gan bérnam, gan gimenei.
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Melosana, Uzbrukumi,
vandalisms, cietsirdiba,
zag$ana, atriebiba, citu
dedzinasana, vainosana,

kau$anas,
destruktiva huliganisms
uzvediba
(kaitnieciba,
citu TpaSuma
bojasana)

Atklati
destruktiva
uzvediba

(agresija)

Atklati
nedestruktiva
uzvediba
(opozicionara

uzvediba)

nedestruktiva
uzvediba
(personas
statusa
traucgjumi) baziba, citu
nicinasana,
uzbudinajums,
kaSkigums, launums,
aizvainojums

kavejumi, apreibino$u vielu
lietoSana

3. attels. Bernu uzvedibas problému iedalijums péc kategorijam psihologija

(autores veidots p&c Bethere et al., 2013)

Figure 3 Categorization of children's behavioral problems in psychology

(created by author by Bethere et al., 2013)

Sarezgits raksturs arl izpauzas destruktiva uzvediba. Raksturs spgle lielu

lomu bérna garigas veselibas problému attistiba (Wlodarczyk et al., 2017).

1. tabula ir uzvedibas situaciju piemeri, kur uzvedibas intensitates nianses

norada uz uzvedibas problemam, kas liecina par specialistu iejaukSanas
nepiecieSamibu (Charach et al., 2017).

1. tabula Piemérs — uzvediba normas robezas un uzvediba, kas norada uz uzvedibas

problemam (autores veidots)

Table 1 Example - behavior within normal limits and behavior indicating behavioral

problems (created by author)

Uzvedibas Nepareiza uzvediba normas | Uzvediba, kas norada uz probléemam
izpausmes robezas
Nepaklausiba Atsakas dartt to, kas palugts. Uzvedas bistamos veidos (piem., atsakas
turét vecaku roku skérsojot ietu, izraujas
un izskrien uz cela).
Agresija Uzvedas agresivi, kad ir vilies, | Uzvedas agresivi, kad velas kaut ko
neapmierinats, dusmigs. panakt.
Dusmas Dusmojas, kad ir noguris, izsalcis, vai | IkdieniSkas dusmu Iekmes, kas ilgst
slims. vairak par 5 min.
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Uzvedibas problému izpausmes atskiras ar1 atkariba no bérnu dzimuma — ir
noverots, ka zéniem biezak raksturigas eksternaliz€tas uzvedibas problémas, bet
meiteném  internalizétas wuzvedibas problémas (Skreitule-Pikse, 2011).
Eksternaliz€tas uzvedibas problémas ir saistitas ar agresivu un opozicionaru
uzvedibu, turpretim internaliz€tas uzvedibas problémas ar nemierigu, nomaktu,
distanc€josu uzvedibu (Arslan, et al., 2021).

Petijumi liecina par dzimuma atSkiribu neesamibu uzvediba 1 — 3 gadu
vecuma, bet atSkiribas sak paradities 4 — 5 gadu vecuma (Shala, Dhamo, 2013).
Skolotaju aptaujas, lai noverteétu pirmsskolas vecuma agresiju, atklajas, ka zéni
tika noverteti ka tadi, kas izrada lielaku fizisku agresiju (kausanas, vandalisms)
neka meitenes, un meitenes tika vertétas ka tadas, kas izrada vairak attiecibu
agresijas (tenkas, noslépumu stastiSana un baumu izplatiSana) neka zéni (Juliano,
Werner, & Wright, 2006).

Pedagogiem pieejamie uzvedibas probléemu identificéSanas veidi pirmsskola
Ways to identify behavioral problems in preschool available to educators

Skolotajiem pieejams b&rnu uzvedibas izpausmju registréSanas riks ir
e-klases uzvedibas Zurnals, kur skolotaji ikdiena atzZimé audzinamo uzvedibu.
E-klases uzvedibas zurnals ir vienkarSi lietojams, skolotdjam tiek piedavats
izveleties un atziméet labas vai sliktas uzvedibas izpausmes katram grupas b&rnam
(skat. 4. att€ls).

E-klases uzvedibas zurnala, pie atziméta ieraksta skolotajs var arT uzrakstit
paskaidrojumu par Zurnala ielikto uzvedibas ierakstu. E-klas€ var ar1 parskatit
visus macibu gada uzvedibas ierakstus katram b&rnam individuali. E-klases
ieraksti ir pieejami ari vecakiem un pirmsskolas administracijai, tada veida
paplaSinot sazinas iespgjas starp skolotaju un audzinamo vecakiem.

Vecaku atsauksme uz pedagogu komunikaciju par vinu b&rnu uzvedibu ir
dazada. Vieni interes€jas par savu bérnu ikdienu pirmsskola, parbauda e-klases
ierakstus, apspriez ar skolotaju, art aktivi iesaistas sadarbiba ar pirmsskolu. Tacu
skolotaji saskaras ari ar izaicinajumiem sadarbiba ar vecakiem, dazadu
socialekonomisko iemeslu deél vecaki biezi nevar vai nevelas aktivi iesaistities
b&rnu pirmsskolas dzivé (Andersone et al., 2018).
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Pozitivs
Atbildigs
Centigs
levero iek§gjas kartibas noteikumus
Izpalidzigs
lzrada iniciativu
Kartigs
Klausas pedagoga noradijumus
Labprat sadarbojas
Merktiecigs
Organizéts
Pasdisciplingts
Pieklajigs
Pienem pedagoga palidzibu
Sabiedrisks

Tigs

Negativs
Atsakas pildit pedagoga noradijumus
Boja iestades inventaru
Emocionali aizskar citus
Fiziski aizskar citus
Ir loti skals
Lieto necenz&tus vardus
Neiesaistas macibu procesa
Neievero iek$gjas kartibas noteikumus
Nekariigs
Nepilda pienakumus
Pasdisciplinas trakums
Traucé citus
Trauce diendusu

Uzturas neparedzéeta vieta

4. att€ls. Bernu uzvedibas izpausmes e-klases uzvedibas Zurnala (e — klase.lv)

Figure 4 Expressions of children's behavior in an e-classroom behavior journal
(e — klase.lv)

2016. gada VBTAI projekta “Atbalsta sistemas pilnveide bérniem ar

saskarsmes griitibam, uzvedibas traucéjumiem un vardarbibu gimeng” ietvaros ir

izstradajusi diagnosticgjosu materialu specialistiem, kas strada ar bérniem, kam ir

uzvedibas problémas. Diagnostic€josaja materiala ir saraksts ar bérnu uzvedibas

problému izpausmju piemé&riem, un uzvedibas problému izpausmes ir noradits

1zskatit pec septiniem raditajiem:

pec uzvedibas problému izpausmju smaguma,

pec uzvedibas problému izpausmju plasuma,

péc uzvedibas problému izpausmju biezuma,

pec uzvedibas problému izpausmju ilguma,

pec uzvedibas problému izpausmju ietekmes uz bérna attistibu,

pec uzvedibas problému izpausmju ietekmes uz bérna dzivi sabiedriba,

pec uzvedibas problému izpausmju noturibas.
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VBTALI izstradatais diagnosticgjoSais materials izklasta bérnu uzvedibas
problému identific€Sanu péc uzvedibas problému smaguma un plaSuma iedalot
tas Cetras grupas (skat. 5. att€ls).
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5. att€ls. Bernu uzvedibas problému identificéSana péc uzvedibas problému smaguma un
plasuma (autores veidots pec VBTAI, 2016)
Figure 5 Identifying children's behavior problems by severity and extent of behavior
problems (created bu author by VBTAI 2016)

2021. gada VBTAI ir izstradajusi metodologiju b&rnu ar uzvedibas
trauc€jumiem un saskarsmes griitibam agresijas un vardarbibas mazinasanai un
socialas ieklauSanas veicinaSanai, kas paredz sniegt atbalstu b&rniem, bérnu
likumiskajiem aizbildniem un specialistiem no VBTAI konsultativas nodalas
(turpmak teksta KN). Lai iegiitu konsultativas nodalas atbalstu, be&rna
likumiskajam parstavim vai izglitibas iestades vaditajam ir jaiziet cauri
birokratiskai pieteikSanas sist€émai (skat. 6. atté€ls), kuras iesnieguma izskatiSanas
nosléguma, balstoties uz metodiskaja materiala noteiktajiem krit€rijiem, tiks
1zverteta nepiecieSamiba izstradat atbalsta programmu bérnam, kam ir uzvedibas
problémam.
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Ja bérna uzvediba
neatbilst kritérijiem,
KN specialisti sniedz

iesnieguma
iesniedzéjam
atteikumu, un
sniedz ieteikumus
turpmakai ricibai.

la bérna uzvediba
atbilst kritérijiem, KN
socialais darbinieks
sazinas ar iesnieguma
iesniedz&ju, vienojas
par turpmako
sadarbibu, klatienes
konsultacijas datumu
un laiku.

6. attels. Pieteik§anas process konsultativa atbalsta sanemsanai (autores veidots)

Figure 6 Application process for advisory support (created by author)

Bérna uzvedibas problemu atbilstiba atbalsta sanemSanai tiek veértéta péc

Sadiem kritérijiem:

uzvediba biitiski atSkiras no vienaudzu uzvedibas;

uzvedibas problémas izpauzas dazadas bérna dzives vides;

uzvedibas problémas, salidzinot ar vienaudzu uzvedibu lidzigas
situacijas, izpauzas biezak;

uzvedibas problémas turpina izpausties ilgaka laika posma;

uzvedibas problémas apgriitina zinaSanu un prasmju attistibu, macibas
skola u.c.;

uzvedibas problémas apgriitina ieklauSanos sabiedriba, pieméram, rada
saskarsmes griitibas ar vienaudziem vai pieaugusajiem u.c.;

uzvedibas problémas paliek noturigas arl mainot pieeju bérna
disciplin€Sanas metodgs.

KN specialisti piedava ar1 izmantot be€rnu noverosanas anketu, kuru aizpilda

iesnieguma sniedzgjs. Anketa sastav no profila jautajumiem un septiniem anketas

jautajumiem, no kuriem pieci ir atvertie jautajumi:

aprakstit bérna uzvedibas problémas;
kapeéc, pec jusu domam, bérnam ir §adas uzvedibas problémas;
kada ir jusu riciba $aja situacija;
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e  kada ir bérna reakcija uz jusu ricibu;

e ko bérns panak ar savu uzvedibu (VBTAI, 2021).

No pieejamajiem arzemju materidliem tika izzinats ASEBA (Achenbach
System of Empirically Based Assessment) “Bérnu uzvedibas kontrolsaraksts 1,5 —
5 gadus veciem b&rniem” (Achenbach &Rescorla, 2000), kas piedava novertet
uzvedibas izpausmes skala 0 — 2 (0 = neatbilst, 1 = nedaudz vai dazreiz atbilst,
2 = loti atbilst vai biezi atbilst). Kontrolsaraksta ieklauto uzvedibas problému
izpausmju saraksts ir loti plass, kontrolsaraksts sastav no 100 jautajumiem un
ietver uzvedibas izpausmes, kas ir saistitas ar garigas un fiziskas attistibas
trauc€jumiem.

LatvieSu valoda ir pieejama “Stipro pusu un gritibu anketa” (The Strengths
and Difficulties Questionnaire (SDQ), kas paredz€ta 2-4 gadus vecu bé&rnu
novéroSanai. Anketas mérkis ir, novérojot beérnu emocionalo un uzvedibas
problému izteiktibu, uzlabot bérnu psihisko traucgjumu identific€Sanu sabiedriba
(Goodman, et al.,, 2000). Anketa sastav no 25 jautajumiem, kas iedaliti
5 apakSgrupas - emocionali simptomi, uzvedibas problémas, hiperaktivitate,
problémas ar vienaudZiem, sociala uzvediba).

Pétijuma metodologija
Research methodology

Instrumentarijs

Tika izstradats bérnu uzvedibas problemu identific€Sanas riks. Uzvedibas
problému izpausmes iedalitas peéc cetriem kriterijiem: manieres, agresija,
distancésanas, nepatstaviba. Precizakai identific€Sanai kritérijs agresija tika
iedalits verbalaja un fiziskaja agresija. Katram krit€rijam nosauktas to
raksturojos8as bérna uzvedibas izpausmes.

Izstradatais riks veidots anketas formata. Skolotajam janorada anketas
aizpildiSanas datums un jaaizpilda profila jautajumi par noveroto bérnu: vards,
uzvards; dzimums; vecums, vecums, kurd sdcis apmeklet pirmsskolas izglitibas
iestadi.

Pie katras no piedavatajam uzvedibas problému izpausmé&m skolotajs atzimé
0 = neatbilst; 1 = nedaudz atbilst; 2 = loti atbilst.

Skolotajam arT jaatzime identific€tas uzvedibas problému izpausmes péc to:
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e smaguma - viegli (atsevisku maznozimigu uzvedibas normu
parkapumi); smagi (nozimigi uzvedibas normu parkapumi, apdraudot
savas vai citu pamat tiesibas);

e plaSuma - situativas (saistitas ar atseviskam situacijam, ipasSiem
apstakliem),; visparéjas (izpauzas gandriz visas bérna dzives vides);

e  biezuma - salidzinot ar ta pasa vecuma un dzimuma b&rnu normam
atbilstoSo uzvedibu lidzigas situacijas: reti, biezi; visu laiku;

e ilguma - laiks, kur§ pagdjis no uzvedibas nev€lamo izpausmju
paradiSanas: mazak par 6 méneSiem, vairak par 6 ménesiem, 1 gads un
vairak.

Tiek piedavats ar1 pievienot komentarus briva formata par noveéroto beru

uzvedibas problému ietekmi uz bérna attistibu un to noturibu.

Pétijuma gaita

No 2022. gada marta Iidz 2023. gada maijam tika veikts p€tijums par bérnu

uzvedibas problému izpausmém un to identificéSanu pirmsskola. Petijums notika
2 posmos: 1) vecaku un skolotaju anketéSana par bérna uzvedibu, 2) pirmsskolas
skoltaju anketéSana par rika lietderibu.
Datu apstrade programma SPSS (Kolmogorov — Smirnov; Kruskal — Wallis;
Mann — Whytney).

Pétijuma dalibnieki

Pirmaja posma 46 respondenti — 14 pirmsskolas izglitibas skolotaji un
32 izglitojamo vecaki. Otraja posma 10 pirmsskolas skolotaji.

Rezultati
Findings

P&tijuma rezultati liecina, ka uzvedibas problémas visvairak izpauZzas no 2-3
lidz 4-5 gadu vecuma.

Jautajumos, kur paradijas statistiski nozimigas atskiribas (p), tika parbaudits,
kuros jautajumos uzradas statistiski nozimigas atsSkiribas péc iedalfjuma. Tika
secinats, ka uzvedibas problému izpausmes: bégulosanu prom, apzindtu
noteikumu  parkapsanu, kaskésanos un pretosanos prasibam, nespéju
koncentreties un noturét uzmanibu, fiziskus uzbrukumus citiem, iesaistiSanos
kautinos, atriebibu un biezu raudasanu, vairak ievero skolotaji neka vecaki. (skat.
2. tabula)
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2. tabula Vidéjas vertibas un atSkiribas Kritériju novértéjumos
Table 2 Mean values and differences in criterion ratings

Mean péc Mean péc _
. _ . Mean péc vecuma
e piederibas dzimuma

Kriteriji — — P - — )4 D

Vecaki | Skolotaji Meitene | Zéns 1,5-(2-3 |34 |45 | 5-6

2g. | g g. g. g.

Manieres 1,59 1,85 - 1,47 1,81 | - 1,50 | 2,00 | 1,81 | 1,91 | 1,28 | -
Nepaklausiba | 1,90 2,00 ,001 | 1,89 2,22 |,039 | 2,25 | 2,20 | 2,36 | 2,00 | 1,85 | -
Agresija 1,34 1,78 ,014 | 1,31 1,59 | - 1,50 | 1,60 | 1,54 | 1,75 | 1,14 | -
Dusmas 1,68 2,42 ,002 | 1,63 2,11 |,043 | 1,50 | 2,20 | 2,27 | 2,08 | 1,50 | ,048
Vienaldziba 1,71 2,07 - 1,68 1,92 | - 1,75 | 2,00 | 2,00 | 2,08 | 1,42 | ,033
Greizsirdiba | 1,78 2,00 - 1,73 1,92 | - 1,751 2,00 | 1,90 | 2,08 | 1,57 | -
Bailes 1,43 1,64 - 1,47 1,51 | - 1,25 | 1,80 | 1,45 | 1,66 | 1,35 | -

Pilotp&tijuma ietvaros tika intervéta psihologe. Intervija apstiprinajas

anketéSanas analize iegiito rezultatu atbilstiba bérnu uzvedibas psihologijai:

e skolotaji ir novérojusi uzvedibas izpausmes vairak, neka vecaki.
Specialiste skaidroja, ka tas ir tapéc, ka skolotaji redz beérnus
salidzinajuma ar citiem b&rniem, un bérnu uzvedibu grupa, kas atskiras
no uzvedibas majas, jo berns atrodas konkurences situacija.

e  bérnu uzvedibas problémas izpauzas visvairak 3 1idz 5 gadu vecuma,
kas ir saistits ar parejoSa vecumposma stadiju;

e uzvedibas problémas vairak izpauzas vairdk z€nos neka meitenés.
Psihologe skaidro, ka z&€nos uzvedibas problémas ir vairak pamanamas,
jo bérni atdarina, ko redz pieaugusajos, z€ni to izpauz fiziski agresivak,
bet meitenes savas emocijas izpauz plasaka spektra, vairak ar
raudasanu, vardiem.

P&tijuma par bérnu uzvedibas problému izpausmém un to identific€Sanu tika

konstatets,

v" ka bérnu uzvedibas problémas vairak ievéro skolotdji neka vecaki, jo
pirmsskola bérns atrodas konkurences vidé un skolotajiem ir iesp&ja
novérot bérnu stativu uzvedibu salidzinajuma ar citiem lidziga vecuma
berniem.

v" Uzvedibas problému izpausmes bérniem atSkiras atkariba no vecuma
un dzimuma.

Petjuma iegiitie rezultati tika nemti véra turpmakaja pétjjuma par

pirmsskolas vecuma b&rnu uzvedibas problému identific€Sanu, un pirmsskolas
vecuma bérnu uzvedibas problému identific€Sanas rika izstradasana. Petijjuma par
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pirmsskolas vecuma b&rnu uzvedibas problému identificéSanu, konsult&joties ar
psihologu, pilotpétijuma iedalitie uzvedibas probléemu izpausmju kriteriji -
dusmas, nepaklausiba, vienaldziba, greizsirdibas, bailes - tika parskatiti, un
turpmak uzvedibas problému izpausmes tika iedalitas sekojoSos kritérijos:
manieres, agresija - fiziska un/vai verbala, distanc€Sanas, nepatstaviba.
Anket&Sanas riks tika pilnveidots un piedavats skolotajiem aprobacijai.

Astoni pedagogi aprobé&ja riku 8 ned€lu garuma, divi pedagogi — 4 nedélu
garuma

Skolotaju atbildes uz apgalvojumiem, kur janoverte rika lietderiba ar atbilzu
variantiem, tika apkopotas un ilustrétas atbilzu frekvencu diagramma (skat.
7. attels).

Man bitu vienkarsak izmantot riku elektroniska
formata

Es riku izmantotu sava turpmakaja darba
Riku iespéjams izmantot parrunas ar atbalsta komandu

Riku iespéjams izmantot parrunas ar vecakiem

Riks man ir saprotams

Riks ir érti lietojams

||

-

—

S

—

|

|
Riks man palidz identificét bérnu uzvedibas problémas _

B Nepiekritu Drizak nepiekritu neka piekritu B Drizak piekritu neka nepiekritu M Piekritu

7. att€ls. AtbilZu iedalljums péc novertéjuma.
Figure 8 Distribution of answers by assessment

No diagramma attelotajiem iegiitiem rezultatiem var secinat, ka

e uz apgalvojumiem Riks ir érti lietojams un Riks man ir saprotams
devini no desmit pedagogiem izvelgjas atbilzu variantu Piekritu; viens
pedagogs atziméja atbilzu variantu Drizak piekritu neka nepiekritu.

o  Uzapgalvojumu Riks man palidz identificét bérnu uzvedibas problémas
septini no desmit pedagogiem izv€lgjas atbilzu variantu Piekritu, tris
pedagogi izvElgjas atbilzu variantu Drizak piekritu neka nepiekritu.
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Divi no trim pedagogiem, kas atzimgja atbilzu variantu Drizak piekritu
nekda nepiekritu komentaros par rika lietderigumu un izmantoSanas
iesp&jam uzrakstija, ka riks varétu kalpot, ka apligs individualas sarunas
ar berna vecakiem, vai atbalsta komandu.

Uz apgalvojumiem Riku iespéjams izmantot parrunas ar vecakiem un
Riku iespéjams izmantot parrundas ar atbalsta komandu visi pedagogi,
kas piedalyjas aprobacija izvelgjas atbilzu variantu Piekritu.
Komentaros par rika lietderigumu un izmantoSanas iesp&jam, sesi
pedagogi uzrakstija, ka riku varétu izmantot rakstot bérnu aprakstu vai
novertgjumu.

Uz apgalvojumu Es riku izmantotu sava turpmakaja darba sesi
pedagogi atzimgja atbilzu variantu Drizak piekritu neka nepiekritu; tris
pedagogi atziméja atbilZzu variantu Piekritu; viens pedagogs atziméja
atbilzu variantu Drizak nepiekritu nekda piekritu. Abi pedagogi, kas
atzim€ja atbilzu variantu Drizak nepiekritu neka piekritu komentaros
par rika lietderigumu un izmantoSanas iesp&jam uzrakstija —
“Skolotajiem ir parak daudz dokumentacijas darba, visu nevar
paspet.”, “Skolotajam ikdienas darbu traucé daudzas papiru lietas.”,
un viens no pedagogiem, kas atziméja atbilzu variantu Drizak piekritu
neka nepiekritu komentaros par rika lietderigumu un izmantoSanas
iespejam uzrakstija— “Ja jaizverté 1-3 bérni, tad der ideali. Ja janovero
20 bérni, tad ir parak liels apjoms.”, visi tris pedagogi ir ar > 30 gadu
pieredzi darba pirmsskola.

Uz apgalvojumu Man bitu vienkarsak izmantot riku elektroniska
formatd pieci pedagogi atziméja atbilzu variantu Drizak nepiekritu neka
piekritu; divi pedagogi atziméja atbilZzu variantu Piekritu, divi pedagogi
atzim€ja atbilzu variantu Nepiekritu, viens pedagogs atziméja atbilzu
variantu Drizak piekritu neka nepiekritu. Atbilzu variantu Piekritu ir
atzim&jusi pedagogi no 22 lidz 50 gadu vecuma; atbilzu variantu
Nepiekritu ir atzim&jusi pedagogi no 30 lidz 50+ gadu vecuma. Sadala,
kur ir piedavats ierakstit ieteikumus rika uzlaboSana, viens pedagogs ir
uzrakstijis — “Ja riks biitu elektroniska formata, butu griitak to paradit
vecakiem individualo sarunu laika.”.
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Secinajumi
Conclusions

Petijuma gaita atklajas, ka skolotaji novéro b&rnu uzvedibas problémas

vairak neka vecaki. P&tot pedagogiem pieejamos pirmsskolas vecuma b&rnu

uzvedibas problemu identificéSanas veidus tika secinats, ka

v

primarais riks, ko skolotaji izmanto ikdiena bérnu uzvedibas problému
identificéSanai ir e-klases uzvedibas Zzurnals. Aizpildot uzvedibas
zurnalu katru dienu visiem grupas audz€kniem, skolotajs nevar
aprakstit katra uzvedibas ieraksta iemeslu komentaros. E — klases
uzvedibas Zurnala nav iesp&jas identificét bérnu uzvedibas problému
1zpausmes péc to smaguma un plasuma.

VBTAI izstradatais diagnostic€joSais materials ir apjomigs péec
informacijas un izglitojoss, bet tas nepiedava skaidri parskatamu un
vienkars$i izmantojamu riku, ko skolotaji var izmantot ikdienas darba
noveérojot un piefiksgjot bérnu uzvedibas problému izpausmes.

KN specialistu piedavata anketa nesatur bérnu uzvedibas problému
aprakstoSu informaciju, kuru aizpildot varétu vienkarsak identificét
bérna uzvedibas problémas.

ASEBA kontrolsaraksts un SDQ anketa ir riki, kas ir paredzeti
uzvedibas problemu, kas saistitas ar attistibas trauc€umu b€rniem
identificé€Sanu.

Apkopojot zinatnisko literatiiru par pirmsskolas vecuma beérnu uzvedibas

problému identificeéSanu, tika secinats, ka:

v

v

identific€jot bérnu uzvedibas problémas ir janem vera bérnu vecums un
ar parejoSo vecumposmu saistitas uzvedibas izpausmes.

Identificgjot bérnu uzvedibas problémas ir janem veéra bérnu dzimums,
jo meiteném un zéniem uzvedibas problému izpausmes atskiras.

Bérnu uzvedibu ietekméjoSie faktori sava starpa var parklaties, kas
padara uzvedibas problému identificésanu sarezgitaku, tadél uzvediba
ir janovero vismaz 6 ménesi pec to c€loniem, noturibas un intensitates.
Pirmsskolas vecuma bé&rnu uzvedibas problému izpausmes var iedalit
pec Cetriem krit€rijiem: manieres, agresija, distanc€Sanas, nepatstaviba.
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Apkopojot anket€Sanas rezultatus par pedagogu aprobéto riku tika secinats,
ka:

v gandriz visi respondenti piekrit, ka aprobétais riks ir €rti lietojams un

saprotams.

v' Lielaka dala respondentu uzskata, ka riks viniem palidz identificét
bérnu uzvedibas problémas.

v’ Visi respondenti uzskata, ka riku var izmantot parrunas ar vecakiem un
atbalsta komandu, un riks biitu noderigs rakstot bérnu aprakstus vai
novertejumus.

v Lielaka dala respondentu drizak izmantotu riku sava turpmakaja darba,
tacu pieredzejusie pedagogi ir uzsverusi, ka viniem ir parak daudz ar
dokumentaciju saistitu darbu un triikst laika to pildiSanai.

v' Lielaka dala aptaujato pedagogu neuzskata, ka riks biitu vienkar$ak
izmantojams, ja tas biitu elektroniska formata.

IerobeZojumi: izstradatais pirmsskolas vecuma bérnu uzvedibas problému
identificéSanas riku aprobg&ja 10 pedagogi. Turpmak biitu japéta, kads biitu atbilzu
iedalijums, ja riku aprobétu lielaks respondentu skaits; ja riks biitu jaizmanto tikai
apkopojot bérnu uzvedibas problému novérojumus katra macibu semestra beigas;
ja riks biitu pildams elektroniska veida ar iesp&ju izdrukat aizpildito veidlapu, lai
izmantotu individualas parrunas ar vecakiem un atbalsta komandu.

Autore uzskata, ka elektroniz€jot izstradato pirmsskolas vecuma b&rnu
uzvedibas problému identific€Sanas riku, sadarbiba ar pasvaldibu, biitu iesp&jams
nodot paSvaldibas apkopotu informaciju par pirmsskolas vecuma bérnu uzvedibas
problémam, kas lautu bérnu uzvedibas problémas risinat kompleksi, nodroSinot
izglitibas iestadém nepiecieSamo atbalstu, organizgjot skolotaju un vecaku
izglitoSanas pasakumus.

Summary
In the course of the pilot study, it was revealed that teachers observe
children's behavior problems more than parents. The part of the research collected

the ways of identifying behavior problems of preschool children available to
educators and their shortcomings.
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Summarizing the scientific literature on the identification of behavioral
problems in preschool children, four main criteria emerged that should be taken
into account when identifying children with behavioral problems.

Summarizing the results of the questionnaire about the tool approved by
educators, it was concluded that

e almost all respondents agree that the approved tool is easy to use and
understand.

e  Most of the respondents believe that the tool helps them to identify
children's behavior problems.

e All respondents believe that the tool can be used in discussions with
parents and the support team, and that the tool would be useful when
writing descriptions or assessments of children.

Limitations: the developed tool for identifying behavioral problems of
preschool children was approved by 10 educators. In the future, it should be
studied what the distribution of answers would be if a larger number of
respondents approved the tool; if the tool should only be used to collect
observations of children's behavior problems at the end of each school term; if the
tool were to be completed electronically with the option to print the completed
form for use in individual discussions with parents and the support team.

The author believes that by electronicizing the developed tool for identifying
behavioral problems of preschool children, in cooperation with the municipality,
it would be possible to transfer information collected in municipalities about the
behavioral problems of preschool children, which would allow children's
behavioral problems to be solved comprehensively, providing the necessary
support to educational institutions, organizing teacher and parent education
events.
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RADOSUMA ATTISTIBA BERNIEM 6-7 GADU VECUMA
Development of Creativity for Children Age 6-7

Endija Medvecka
Rezekne Academy of Technologies, Latvia

Abstract. Creativity is the ability to generate new ideas. Creativity is of great importance
nowadays, because this skill is in demand in society. It is useful for preschool and school-aged
children, when performing the tasks assigned by teachers in an educational institution, as well
as applying this skill in solving household problems. At a later stage of life, when a person has
already started his independent life - in solving everyday problems or in a professional career,
where non-traditional solutions are needed. The aim of the article is to theoretically study the
factors affecting creativity and analyze the possibilities of creativity development in 6-7 year
old children. In the first part of the article studies and analyzed creativity in the theories of
scientists and the factors affecting the development of creativity. The second part of the article
analyzes and interprets the triangular evaluation data obtained from 2 groups teachers and 8
children's parents, who evaluated creativity development of 10 children. There are many
different factors that affect the development of creativity, so the teacher should be creative and
competent in order to be able to apply both the right methods and create an environment
favorable to the development of creativity.

Keywords: creativity, nature of creativity, factors affecting creativity, development of
creativity, 6-7 year old children

Ievads
Introduction

RadoSums jeb kreativitate (no latinu creo — radit) ir sp&ja radit jaunas idejas.
RadoSumam miisdienas ir liela nozime, jo $1 prasme ir sabiedriba pieprasita
(Smilga, 2017). Ta noder pirmsskolas un skolas vecuma be€rniem, veicot
pedagogu uzdotos uzdevums izglitibas iestade, gan ar1 pielietojot So prasmi
sadzives problému risinaSana. Velaka dzives posma, kad cilveks jau uzsacis savu
patstavigo dzivi — ikdienas problému risinasana vai profesionalas darbibas sfera,
kur nepiecieSami netradicionali risinajumi.

Radosa potenciala trikumu bérniem, kas jaunaki par pieciem gadiem, nevar
kompensét velaka vecuma. RadoSuma attistibu butu jaieklauj pirmskolas
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1zglitibas iestazu programmas, lai §1s prasmes tiktu attistitas jau agrind vecuma.
(Zdanevych, et al., 2020).

Sabiedribas ilgtsp€ja ir atkariga no katra individa radoSuma apzinaSanas un
aktivas iesaistes problému risinaSana, tade] kreativitates attistiSana ir atzita par
svarigu meérki izglitibas sisttma Latvija. PaSvadita maciSanas, jaunrade un
uzneméejspeja, ka ari kritiska domasana un problému risinaSana ir ietvertas jauna
1zglitibas satura caurviju kompetences ka prasmes, kas attistita radoSumu
(Briska & Kalgja-Gasparovica 2022).

Petijuma merkis: teor€tiski analizét radoSuma biittbu un attistibu
ietekméjosos faktorus un veikt petijumu par 5-7 gadus vecu bérnu radoSuma
attistibu pirmsskolas izglitibas iestade.

Petijuma metodes: zinatniskas literatliras analize, bernu noveértésana, datu
analize programma SPSS.

RadoSuma biitiba zinatnieku teorijas
Creativity in the theories of scientists

Pedagogija radoSums ir sp&ja radit jaunas materialas vai garigas vertibas,
originalas domas un pieejas, sp&ja savienot idejas un realitati savdabigas attiecibas
(Pedagogijas terminu skaidrojosa vardnica, 2000). Ja kadreiz radoSums bija
jédziens, kuru lietoja, raksturojot maksliniekus, aktierus, miizikus un dzejniekus,
tad musdienas radoSums nepiecieSams jebkura joma (Smilga, 2017).

RadoSuma definicija laika gaita ir mainijusies. RadoSumus tiek definéts
dazadi — motivacija, akla variacija, atSkiriga domasana, sp€ja atklat jaunas
problémas, celojums no idejas [idz produktam, jaunu ideju rasanas process caur
eksperimenteéSanu. Lai gan definicijas ir dazadas, tiek secinats, ka radoSums sastav
no Cetriem elementiem — darbibas, produkcijas, apzinatas nelidzsvarotibas un
sp€jas uztvert problémas biitibu. Papildus radoSuma dinamiskaja definicija ietilpst
ari individa kognitivas sp&jas, sociala vide, ka ari zinasanas un pieredze. Sie
elementi ir savstarp€ji saistiti (Walia, 2019) (skatit 1. att€lu).
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1. att€ls RadoSuma dinamiska definicija (Walia, 2019)
Figure I Dynamic definition of creativity (Walia, 2019)

RadoSums pirmsskolas vecuma ir dala no bérna normalas kognitivas
attistibas un dabisks stavoklis personibas adaptacijai. Taja pasa laika, radoSumu
nevajadzetu uzskatit par kaut ko integrétu intelektualo sp&ju struktiira. Tas
veidojas Iidz 5-6 gadu vecumam, pamatojoties uz vispargjo intelektu un driz klast
par atseviSku sp&ju personigo vertibu un labvéligu socialo apstaklu ietekmé
(Zdanevych et al., 2020).

RadoSums, ka domasanas un motivacijas veids, potenciali piemit jebkurai
normalai psihei. Pedagogijas jautajums ir — k@ un ar kadiem pedagogiskajiem
lidzekliem ietekmét bérna radoSumu, kas radoSuma veidoSanos attista un kas kave
(Briska & Kalgja-Gasparovica 2022).

Autore, péc literatiiras apkopoSanas un analiz€Sanas, secina, ka radoSums
pedagogija ir sp&ja radit jaunas materialas vai garigas veértibas, originalas domas
un pieejas, §1sp€ja potenciali piemit visiem. Optimali to attistit butu jasak jau agra
bérniba.

RadoSuma attistibu ietekméjosie faktori
Factors influencing the development of creativity

RadoSuma attistibas modeli radoSums iedalas Cetras pakap€s - apzinaSanas,
izpratnes, panémieniem un paSaktualizacijas. Modeli noradits: ja velies kliit par
radosSu cilvéku, ir japalielina radoSuma apzina jeb jabiit gatavam radosi domat, ir
jaizprot radoSuma jédziens, japrot izmantot personigas un standarta radoSas
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domasanas metodes un paSaktualiz€ties jeb sasniegt savu potencialu (Deiviss,
1982).

Literatiira (Deiviss, 1982; Sternberg & Williams, 1996; Fasko, 2001;
Stmane, 2012; Amabile, 2012; Nevanen & Juvonen, Ruismiki 2014;
Aminolroaya, Yarmohammadian, & Keshtiaray, 2015; Brakovska, 2018; Walia,
2019; Zdanevych et al., 2020; Briska & Kalgja-Gasparovica 2022) ir daudz
ieteikumu par to, ka attistit radoSas sp€jas no bernibas Iidz pieaugusa vecumam,
pieméram, ka radosas domasanas sp&jas var attistit ar tieS$am macibam vai ari to
var darit, elastigi organiz€jot izglitibas programmas un $ajas programmas
pielietojot macibu metodes, kas stimulé gan konvergentu, gan divergentu
domasanu, jo tas ir svarigi rado$as domasanas attistibai. Individualie uzdevumi,
kuru pamata ir problému atrasana un risinasana, ar stimul€ un attista radoSumu.
Skolotaji, kam ir attistitas adaptacijas prasmes un kuri pasi modelé atSkirigu
domasanu, var palidzét berniem attistitu radoSumu veiksmigak. Papildus
individualo uzdevumu izmantoSanai radoSuma stimuléSanai skolotajiem ir
janodroSina situacijas, lai bérni varétu piedalities grupu aktivitates (Fasko, 2001).

Lai pilnvertigi integrétu radoSo domasanu izglitibas procesa, jaievero Cetri
priekSnoteikumi. Briva izvéle ir biitisks priekSnosacijums, lai ikviens individs
iesaistas labaka risinajuma apzinaSanas un risinaSanas procesa. Otrs
priekSnosacijums ir radoSo domasanu integrét ka spéles elementu. Jaunu pieredzi,
kura radosa domasana izmantota ka spéles elements, nevis obligata prasiba, bérni
uztver pozitivak. Ka treSais un ceturtais priekSnosacijums tiek uzverts, ka
radoSuma pamata ir dazadiba un darbs komanda, kas ir savstarpgji saistiti un veido
radoSu vidi. Radosa vide ir vértibu stirakmens, savukart, vertiba ir galvenais
faktors konkurétspgjigu risinajumu veidosana (Brakovska, 2018). Bet tie nebiit
nav vienigie priekSnoteikumi, kas butu jaieveéro.

Lai labak izprastu, ka attistit radoSumu bérniem pirmsskolas vecuma, 5-6
gadu vecumposma autore apkopoja un analizgja zinatnisko literatiiru par t€ému un
apkopoja informaciju tabula (skatit 1. tabulu).
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1. tabula RadoSuma izpausmju veicinoSie faktori (autores veidots)

Table 1 Factors contributing to the expression of creativity (created by the author)

RadoSuma
izpausmju
veicinoSie faktori

Atzinas

Brivas izvéles
iespgja

Rados$as domasanas metozu algoritms ir strukturéts, risinajumu meklesanas posma
ir janodroSina personiskas izv€les briviba, lai rastos iesp&ja attistit lielu skaitu
dazadu ideju (Brakovska, 2018; Zdanevych, Buchkivska, Greskova, Andriievskyi,
& Perminova, 2020).

Integracija caur

Spéelu aktivitatem ir vado$a loma radoSuma attistiba, bérni atverti jaunai pieredzei,
kamer vien radosa domasana tiek izmantota ka spé€les elements. (Aminolroaya,

spelem Yarmohammadian, & Keshtiaray, 2015; Brakovska, 2018; Zdanevych,
Buchkivska, Greskova, Andriievskyi, & Perminova, 2020)

Attistibas programmam jabiit visaptvero$sam, jo radoSuma pamata ir dazadiba -

dazada vecuma, dzimuma, geografiskas atraSanas vietas, uzskatu, kulttras vai

tradiciju vai ari citu aspektu parstavji, kuri savas prasmes un zinasanas spgj

Dazadiba J P p J p pej

pielietot jauna, nebijusa nestandarta situacija. (Brakovska, 2018; Zdanevych,
Buchkivska, Greskova, Andriievskyi, & Perminova, 2020; Briska & Kalgja-
Gasparovica 2022; Walia, 2019)

Darbs komanda

Darbs komandas caur sp&lu aktivitatem attista radoSumu, ka ar1 socialas un
emociju regulacijas prasmes. (Brakovska, 2018; Zdanevych, Buchkivska,
Greskova, Andriievskyi, & Perminova, 2020; Fasko, 2001)

Radosa vide

Radosa vide veicina radoSu domasanu un ir pamats vertibu veidoSanai, radosas
vides veidosanas priekSnosacijums ir dazadiba (Smilga, 2017; Brakovska, 2018;
Walia, 2019; Zdanevych, Buchkivska, Greskova, Andriievskyi, & Perminova,
2020; Fasko, 2001).

RadoSums veidojas Iidz 5-6 gadu vecumam un ta veidoSanas pamata ir labveligi
socialie apstakli un vide, ka arT personigas individa vertibas (Brakovska, 2018;

Vertibas Zdanevych, Buchkivska, Greskova, Andriievskyi, & Perminova, 2020; Briska &
Kalgja-Gasparovica 2022).

PaSvadita RadoSums paredz apzinatu darbibu, kuras izpildi skolotajs var merktiecigi rosinat

macisanas (Walia, 2019; Briska & Kalgja-Gasparovica 2022).

Zinasanas un

Radosa darbiba notiek, kad jauna pieredze mijiedarbojas ar esoSajam zinasanam,
pieredzi dazadas dzives sféras un bérns produktivi darbiba pielieto savas

pieredze individualas spgjas (Walia, 2019; Briska & Kal&ja-Gasparovica 2022; Zdanevych,
Buchkivska, Greskova, Andriievskyi, & Perminova, 2020).
Stradajot ar pirmsskolas vecuma bérniem ir svarigi atrast fundamentalas
) kognitivas spg&jas faktiskas attistibas joma un tas attistit, ka ar1 iemacit beérnam
Uzdevumi

atbilstosi spgju
Iimenim

viegli razot lielu skaitu dazadu ideju, kas ir adekvatas uzdevumam un nerada
liecku pieptli generéSanas procesa, nodrosinot atbilstoSus stimulus prasmju
padzilinaSanai un paplaSinasanai (Zdanevych, Buchkivska, Greskova,
Andriievskyi, & Perminova, 2020; Briska & Kalgja-Gasparovica 2022).

60




Endija Medvecka

Skolotaji, kam ir attistitas adaptacijas prasmes un kuri pasi model€ atSkirigu
Radoss pedagogs | domasanu ir visefektivakais veids, lai skolénos attistitu radoSumu (Sternberg &
Williams, 1996; Fasko, 2001).

Individualie uzdevumi, kuru pamata ir problému risinasana un problému atrasana,

Individualas
problemrisinasanas arT stimulé un attista radoSu domasanu (Fasko, 2001; Aminolroaya,
spejas Yarmohammadian, & Keshtiaray, 2015).

Pec zinatniskas literatiiras izpetes un analizes autore secina, ka biitu janem
vera tas, ka beérniem radoSums jasak attistit jau agraka vecuma, un 5-7 gadi biitu
laiks, kad §is iepriek§ apgiitas prasmes nostiprinat. Liela nozime radoSuma
attistibai ir videi, kura bérns atrodas: gan psihoemocionalajai, gan socialajai, gan
fiziskajai. Lai sekmé&tu radoSuma izpausmes, butu janodroSina radoSa vide — ar
visiem nepiecieSamajiem resursiem, lai darbotos, kura bérniem nebiitu fizisku
kairinajumu, kas traucé produktivitatei, ka arT tiktu nodrosinats psihologisks un
emocionals atbalsts, jo tieSi pirmsskolas vecumposma b&rniem nav
nostabiliz&jusies emociju reguléSanas prasme. Videi nevajadzetu biit konstantai,
tai jabiit mainigai, jo arf tas ir viens no faktoriem, kas veicina radoSuma izpausmju
attistibu. Saja vecuma loti svarigi integrét rado$umu ka spéles elementu, jo
bérniem ta informaciju uztvert ir vieglak, rotalnodarbibu laika piedavat izvéeles
iesp€jas, laut berniem darboties gan individuali, gan komanda. Svarigi ir tas, ka
bérniem bitu jadod uzdevumi, kas ir vinu sp&ju robeZzas. Ja triikst motivacijas
uzdevumu izpilde, pedagoga uzdevums ir beérnus motiveét un sniegt atbalstu.
Zinasanas un pieredze, ka ar1 personigas vertibas ar1 ietekme radoSuma izpausmju
attistibu. Ja bérni savas dzives laika bus apguvusi noderigas zinasanas, saskarusies
ar vairak pozitivu pieredzi un viniem biis izveidojusies personigo vertibu skala,
tad arT radoSuma izpausmju attistiba notiks veiksmigak. Ja beérnam tiek attistitas
individualas problémrisinaSanas prasmes, tad vin$ labak spés piemeklet
netradicionalus un radoSus risinadjumus dazadas situacijas.

Ta ka beérni pirmsskola zinaSanas apgilist pedagoga vadiba, liela nozime ir
tam, cik attistits ir pedagoga radoSums. Jo radoSaks pedagogs, jo vairak dazadus
netradicionalus risinajumus uzdevumu izpildé vin§ var iemacit bérniem, tada
veida papildinot bérnu pieredzi, kuru bérni pielietos turpmakaja dzive.

Radosa vide veicina radoSu domaSanu un ir pamats vertibu veidoSanai,
radoSas vides veidoSanas priekSnosacijums ir dazadiba (Smilga, 2017; Brakovska,
2018; Walia, 2019; Zdanevych et al., 2020; Fasko, 2001).
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ZinaSanu apguve netiek 1stenota neitrala telpa, bet gan noteikta laika, vietas,
socialas vides, kulttras, saimnieciskas dzives ietvaros, tapéc viena macibu grupa
var biit loti dazada bérnu zinasanu apguves pieredze. Macibu vide ne vienmér
sastav no pozitiviem faktoriem, tap€c nozimigi ir izp&tit macibu vidi veidojoSos
apstaklus, lai sekmétu bérnu macibu sasniegumus (Stimane, 2012). Lai veidotu
radoSu vidi, b&rniem japiedava izaicinadjumi domaSanai, izt€lei un macibam.
ZinaSanu apgiiSanas, maciSanas un izpratnes veidosanas prieks pieaugusa vadiba
un darbojoties kopa ir nozimiga pamatemocija, kas veicina radoSuma attistibu
(Nevanen, Juvonen & Ruismaiki 2014).

Izglitibas iestade nodroSina estétisku, funkcionalu, droSu un izglitojama
vispusigai attistibai labv€ligu macibu un audzinasanas vidi (MK , 2016), lai
sekmétu b&rncentrétas macibu pieejas pielietoSanu Latvijas izglitibas sisttma, ka
ar1 lai attistitu caurviju kompetences noteiktas prasmes radosas domasanas
attistibai — kritiska domaSanu un problému risinasanu, jaunradi un uzn€mejspéju,
paSvaditu maciSanos, sadarbibu, pilsonisko lidzdalibu un digitalas prasmes
(Briska & Kalgja-Gasparovica 2022).

Izglitibas iestades socialajai videi bitu javeicina piederibas sajiitas
veidoSanos, jo petijumi apstiprina, ka bérni ar izteiktu piederibas sajutu ir
motivétaki apgiit jaunas zinasanas un sadarboties (S@imane, 2012). Darbs
komandas caur sp€lu aktivitatem attista radoSumu (Brakovska, 2018; Zdanevych
et al., 2020), tatad ja piederibas sajiita veidoSanas pastiprina vélmi sadarboties,
tad pirmsskolas vecuma bérniem pastiprina vélmi piedalities sp€lu aktivitates
grupas, kuras veicina radoSuma izpausmju veidoSanos.

Liela nozime labvéligas vides veidoSana radoSuma attistibai ir arT pedagogu
emocionalais atbalsts un pareizo metozu pielietoSana darba ar bérniem, p€tijuma
rezultati par pirmskolas un skolas vecuma bérnu vidi makslas izpausmju attistiba
apstiprinaja, ka grupinas, kuras stradaja pedagogi, kas emocionali atbalstija
bérnus uzdevumu veikSanas laika izmantojot gan verbalo, gan neverbalo sazinu
sanéma pozitivaku atbildes rekciju — bérni aktivak iesaistijas macibu procesa. Tas
pats attiecas ar1 uz radoSuma veicinasanu, jo pozitivaka emocionala reakcija no
pedagogu puses, jo liclaka iesp&ja, ka bérns gribés radosi izpausties. Ka liels pluss
radoSas vides veidoSanai tiek atzita pedagogu spé€ja izmantot tuvakas apkartnes
priekSrocibas. RadoSuma attistibai jaunaka vecuma b&rniem konstanta vide tiek
uzskatita pozitivu faktoru. Socialas vides ietvaros biitu beérniem jalauj
sadarboties, saskaroties ar jaunu vidi nodros$inat, lai ta raditu pozitivas asociacijas.
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Ja bérniem jaunaja vid€ izdodas ko radit Sis panakums jaatalgo ar uzslavu, lai
stiprinatu bérna pasvertejumu. P&tljuma ietvaros tika apstiprinats, ka bé&rni
radoSakus rezultatus sasniedza neformala macibu vid€, kura nebija partraukumu
un stingri grafiku (Nevanen, Juvonen, & Ruismiki 2014).

RadoSas vides pamata ir labklajiba — daudzdimensionala paradiba, kuru
iedala tris dalas — apmierinatas materialas un garigas pamatvajadzibas, piederibas
sajita gan gimeng, gan sabiedriba, sp€ja pasapliecinaties un justies gandaritam
par paveikto (Nevanen, Juvonen, & Ruismiki, 2014).

RadoSas darbibas procesu ietekmé sociala vide (Walia, 2019). Walia
formul€jis radoSuma dinamiskas attistibas definiciju, kura uzsveérts, ka viens no
lielakajiem radoSuma ietekmes faktoriem ir tieSi sociala vide. Sociala vide ir
galvenais faktors, kas ietekmé radoSo domasanu uzsveérts ari kreativitates
komponentu teorija (Amabile, 2012) (skatit 2.attelu).
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2. att€ls. Kreativitates komponentu teorija (Amabile, 2012)
Figure 2 Theory of components of creativity (Amabile, 2012)
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Pétijuma metodologija
Research methodology

Pétijums par radoSuma attistibu b&rniem 6-7 gadu vecuma tika veikts laika
posma no 2023. gada 29. marta Iidz 2023.gada 2. maijam. Tika izvirzits pétijuma
meérkis: “Teoréetiski analizét radoSuma butibu un attistibu ietekméjosSos faktorus
un veikt p€tijumu par 6-7 gadus vecu bérnu radoSuma attistibu pirmsskolas
1zglitibas iestade” un formul€ts petijuma jautajums: “Vai un kada veida ir
iespejams attistit bérnu radoSumu 6-7 gadus vecuma pirmsskolas izglitibas
lestade?”

Saskana ar pétijjuma meérki un pé€tijuma uzdevumiem, tika izmantota
triangulara noveérté€Sana un datu apstrade programma IBM SPSS Statistics versija
29.0.1.0 (Kronbaha alfa tests, Kolmagorova — Smirnova tests, Manna — Vitneja
tests, Kendala korelacijas tests). P&tijuma bazi veido: X pirmskolas izglitibas
iestades 10 izglitojamo vecuma no 6 -7 gadiem, 2 pedagogi, 8 izglitojamo vecaki.
Grupas sastava, 8 berni — 6 gadu vecuma un 2 bérni — 7 gadu vecuma.

Lai sasniegtu peétijuma meérki, tikai izveidotas novertéSanas lapas pirmsskolas
izglitibas pedagogiem, ka ari vert€Sanas kriteriji un novertéSanas lapas
izglitojamo vecakiem, ar kuras starpniecibu tika iegiita ar1 vecaku atlauja bérnu
novéro$anai un novértéianai. Cetrpadsmit novéro$anas lapas raditaji tika iedaliti
tris krit€rijos — problémrisinaSana, idejas radiSana un uznémeéjspeja (skatit
4. att€lu).

Ta ka maz ticams, ka atseviS§ka nove€roSana var sniegt atbildi uz petijjuma
jautajumu, jo var izpausties neobjektivitate, tika izmantota triangulara izglitojamo
novertéSana, kas nodroSina spécigaku pamatojumu secindjumiem un nodroSina
pétniecibas parredzamibu un stabilitati (Hammerton & Munafo, 2021).

NoveértéSana piedalijas 2 pirmskolas pedagogi un izglitojamo vecaki.
Profildatos par izglitojamajiem tikai ievakta informacija par vecumu, dzimumu
un tautibu. Profildatos par vecakiem informacija netika ievakta. 2 pedagogi
aizpildija noverte€sanas lapas par 10 izglitojamajiem — 3 meiten&m un 7 z€niem,
vecaki aizpildija 8 noveérteSanas lapas par 3 meiteném un 5 z€niem, divas
noverteésanas lapas no vecaki netika sanemtas atpakal.

Noverojot bérnu darbiba, veértésanai noteikti 5 [imeni: 1 - netiek noverots, 2 -
noverots reti, nepiecieSams pamudindjums un palidziba; 3 - noveérots fragmentari,
dazZreiz nepiecieSams pamudinajums vai palidziba, 4 - noverots bieZi pazistamas
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situacijas, jaunas nepiecieSams pamudinajums vai palidziba, 5 - novérots
patstavigi, gan pazistamas, gan jaunas situacijas.

RADOSUMS
|
¥ Y ¥
‘Pmblémrisinﬁéana Idejas radiana Uznemé&jspgja
_’{ Akdtiva fesiste | —b| Vieglums ‘ Riipiga istenofana
—>| Sp8ja nisindt patstavig | —b| Elastiba |
PR Uzdevuma

— Sadarbiba ar vienaudziem _.| Orfimalitate | mérktieciga 1zpilde

— Iztele |
—nl Logiskums un pecteciba | Spéja uzdevumu

- pabeigt

Pieredzes apzinadana

Spgja uznemties
iniciativ

Spéja prezentst un
pamatot savu viedokli

4. att€ls. RadoSuma struktiira (autores veidots)
Figure 4 Structure of creativity (created by the author)

Dati tika kod@ti un apstradati, izmantojot programmu SPSS. Kronbaha alfa
(Cronbach’s alpha) testa rezultata o =.922. Taka a>,7, Sie dati liecina, ka anketai
ir laba iek§¢€ja saskanotiba un iegiitie rezultati ir ticami. Kolmogorova — Smirnova
(Kolmogorov-Smirnov) tests norada, ka p<,05 visi dati neatbilst normalajam

sadalijumam, tatad turpmak tiek izmantoti neparametriskie testi.

Novertesanas datu analize
Evaluation data analysis

Datu analiz€ vispirms tika analizeti kritériji. Kendala korelaciju tests liecina,
ka starp krit€rijiem Problémrisinasana un Uznéméjspéja noveérojama vidgji cieSa
sakariba, kur r =.638, p <.001. Tas varétu noradit uz to, ka bérni, kuri tiks mudinati
aktivi un patstavigi darboties, uzdevumus spés veikt rupigak, merktiecigak, ka ari
biezak uzdotos uzdevumus pabeigs. Starp krit€rijiem Problémrisinasana un
Idejas radisana, novérojama vaja sakariba kur r =.349, p = .017 Idejas radisana

66



Endija Medvecka

un Uznémeéjspéja, kur r =.349, p=.019 Lai ar1 ta nav liela, tom&r norada, ka starp
kriterijiem ir sakaribas un pilnveidojot vienu, netiesi tiek veicinata otra pilnveide.

Situacijas labakai izpratnei tika analiz€tas vid€as vertibas krit€riju
raksturojo$o raditaju novert€jumos un statistiski nozimigas atskiribas atkariba no
bérna dzimuma (skatit 2. tabulu).

Frekvencu tests tikai veikts 14 pétjjuma raditajiem. Frekvencu testa zemaka
vid§ja vertiba (Mean 3.14) raditaja Aktiva iesaiste problemrisinasana norada uz
to, ka socialu apstaklu ietekmé, beérni kluvuSi pasivi un nevélas iesaistities
problémsituaciju risinasana. Ari raditaja Pieredzes apzinasana vid€ja vertiba ir
3.14 un raditaja Uzdevuma mérktieciga istenosana 3.25, kas liecina par to, ka
berni biezak izv€las darbu neturpinat, ja tas viniem sagada grutibas, tapec 5 — 7
gadu vecuma, ka ieprieks minéts teoretiskaja literatiira (Zdanevych et al., 2020;
Briska & Kalgja-Gasparovic€a, 2022), liela nozime ir nodroSinat sp&ju un prasmju
Iimenim atbilstoSus uzdevumus.

2.tabula Noveértejums kriteriju raditajiem
Table 2 Evaluation of criteria indicators

Frekvencu tests Manna - Vitneja testa
Raditajs el Ranga vidéja vertiba
Videja vertiba — — p
meiteném Zeéniem
Aktiva iesaiste problémrisinasana 3.14 17.17 13.24 -
Spgja risinat uzdevumus patstavigi 3.64 11.94 15.71 -
Spéja sadarboties ar vienaudziem 3.71 11.39 15.97 -
Logiskums un pécteciba uzdevuma izpildes laika 3.82 15.89 13.84 -
Vieglums idejas radisana 3.50 21.50 11.18 ,001
Elastiba idejas radisana 3.32 19.06 12.34 ,029
Idejas originalitate 3.54 20.94 12.34 .003
Izteles pielietosana idejas radiSana 3.54 21.06 11.39 ,002
Pieredzes apzinasana 3.14 15.67 13.95 -
Uzdevuma riipiga TstenoSana 3.82 15.50 14.03 -
Uzdevuma mérktieciga Tsteno$ana 3.25 12.33 15.53 -
Spéja pabeigt uzdevumu 3.82 14.67 14.42 -
Spéja uznemties iniciativu 3.46 15.33 14.11 -
Spéja prezentét un pamatot savu viedokli 3.39 16.17 13.71 -

Manna - Vitneja testa (Mann-Whitney Test) rezultata statistiski nozimigas
atSkiribas tika konstatetas starp dzimumiem raditaja Vieglums idejas radisana
(p=,001), ranga vidgja vertiba augstaka ir meiteném (Mean Rank 21.50), bet
zéniem (Mean Rank 11.18). Tas norada uz to, ka meiteném §aja grupa ir vieglak
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radit dazadas idejas. Statistiski nozimigas atSkiribas tiek konstatetas starp
dzimumiem raditaja Elastiba idejas radisana (p = ,029): ranga vid€ja vertiba
augstaka ir meiteném (Mean Rank 19.06), bet zéniem (Mean Rank 12.34), tas
norada uz to, ka meitenes piedava daudz dazadus variantus idejas stenoSanai un
meitenu pielagoSanas sp&jas ir labakas neka grupas zeniem.

Statistiski nozimigas atSkiribas tiek konstatétas starp dzimumiem raditaja
Idejas originalitate (p = ,003), vidgja vertiba augstaka ir meiteném (Mean Rank
20.94), bet zé€niem (Mean Rank 12.34), meitenes grupa biezak gan ar pedagoga
palidzibu, gan patstavigi izstrada originalas idejas.

Statistiski nozimigas atSkiribas tiek konstatétas starp dzimumiem raditaja
Izteles pielietoSana idejas radisana (p = ,002), ranga videja vertiba augstaka ir
meiteném (Mean Rank 21.06), bet z&€niem (Mean Rank 11.39), tas norada uz to,
ka meiteném ir attistitaka izt€le neka zeniem, kura tiek pielieta radosa darbiba.

Manna Vitneja testa (Mann-Whitney Test) rezultatd visas statistiski
nozimigas atSkiribas tika konstatetas idejas radiSanas kategorija, kura sevi ietver
vieglumu, elastibu, originalitati un iztéli tapéc autore secina, ka $§1 pétijuma
ietvaros meiteném 5-7 gadu vecuma ir vieglak generét originalas idejas pielietojot
savu izteli un piemekl&t labakas metodes ideju 1stenosanai.

Problémrisinasanas un uznémgjsp&jas kategorijas statistiski nozimigas
atSkiribas atkariba no bérna dzimuma netika konstatétas. Tomeér,
problémrisinaSanas raditaja Spéja risinat uzdevumus patstavigi zénu ranga videja
vertiba (Mean Rank 15.71) ir augstaka neka meiten€m (Mean Rank 11.94).
Autores pieredze prakses laika liecina, ka grupas z€ni ir parliecinataki par sevi
neka meitenes, un tas varétu biit viens no faktoriem, kas ietekme& sp&ju risinat
uzdevumus patstavigi.

Ar1 raditaja Spéja sadarboties ar vienaudzZiem zénu ranga videja vertiba
(Mean Rank 15.97) ir augstaka neka meiteném (Mean Rank 11.39). Autores
pieredze prakses laika liecina, ka grupas zeéni sava starpa komunicg krievu valoda,
bet 2 no 3 meiteném komunice tikai latviski. Tas varétu bt viens no faktoriem,
kas ietekm€ b&rnu savstarp€jo sadarbibu — bérniem, kuriem sadarbibas laika nav
valodas barjeras risinat uzdevumus kopa ir vieglak, neka tiem kuriem savstarpg&ja
komunikacija sagada griitibas.

Kendala korelacijas testa rezultata liecina par to, ka vidg€ji cieSas un cieSas
sakaribas pastav starp visiem raditajiem. Tas pierada, ka ikkatrs raditajs ietekme
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radoSuma attistibu bérniem 5-7 gadu vecuma un ka Sie raditaji ir sava starpa
saistitl.

Autore piedava krit€rija Idejas radisana raksturojoSo raditaju korelaciju
analizi (skatit 3.tabulu).

3.tabula Vidgeji cieSas un cieSas korelacijas starp raditajiem kritérija “Idejas radiSana”
Table 3.Moderately close and close correlations between scores in the criterion "'Idea
Generation"

Vieglur_rfs ic_lejas Elastiba idejas radiSana .‘Ic.ieja.s -
radisana originalitate
Elastiba idejas radiSana r=.633, p <.001
Idejas originalitate r=.839, p <.001 r=.670, p <.001
Izteles pielietoSana idejas radiSana r=.806, p <.001 r=.626, p <.001 r=..780, p <.001

Iztéles pielietosana idejas radisana raditajam ir cieSi sakariba ar Vieglums
idejas radisana r =..806 , p <.001 un Idejas originalitate r =..780, p <.001. Ari
starp raditajiem Idejas originalitate un Vieglums idejas radiSana pastav cieSa
sakariba r =..839, p <.001 Autore secina, ka pedagogiem, ka iepriek§ minéts
zinatniskaja literatira (Graue, Whyte, & Karabon, 2015), japielieto tadas
metodes, kas attista bérnu izteli, piemeram, literatiira balstitas metodes, lomu
speles, siZeta lomu rotalas. Tada veida tiks attistits arT bérnu radoSumes.

Starp raditajiem Spéja pabeigt uzdevumu un Uzdevuma riupiga istenosana,
Uzdevuma mérktieciga istenoSana ari noverojama vide€ji cieSa sakariba, kas
liecina, ka ja bérni pirmsskolas izglitibas iestadé apglis prasmi rupigi veikt
uzdevumus un pedagogs mudinas un motiveés bérnus mérktiecigai darbibai, ir
lielaka iesp€ja, ka uzdevums tiks izpildits, ka arT tiks nostiprinatas uznémejsp¢jas
prasmes un attistits bernu radoSums.

P&c datu noveroSanas analizes autore secina, ka kritériji Problemrisinasana,
Uznéemeéjspéja un Idejas radiSana ir savstarpgji saistiti un pilnveidojot vienu,
netiesi tiek veicinata otra pilnveide, pieméram, bérni, kuri tiks mudinati aktivi un
patstavigi darboties, uzdevumus spés veikt rupigak, merktiecigak, ka ar1 biezak
uzdotos uzdevumus pabeigs.

Meitene€m $aja grupa ir attistitaka izt€le, tapec vinas sp€ja vieglak radit
dazadas idejas, piedavat daudz dazadus variantus idejas istenoSanai un meitenes
labak spg&j pielagoties dazadam jaunam situacijam.
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Parliecinatiba par sevi ir viens no faktoriem, kas ietekm€& sp&ju risinat

uzdevumus patstavigi.

Sociala vide iever sevi arl komunikaciju un multikulturala pirmskolas

izglitibas iestades vide, kura bérni komunic€ vairakas valodas var rasties

komunikacijas gritibas, kas kaves sadarbibas prasmju attistibu, tada veida ar1

kaveés radoSuma attistibu.
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Secinajumi
Conslusions

Lai sekmé&tu radoSuma attistibu, biitu janodroSina radoSa un droSa vide — ar
visiem nepiecieSamajiem resursiem, lai darbotos, kura be&rniem nebiitu
fizisku kairindjumu, kas traucé produktivitatei, ka ari tiktu nodroSinats
psihologisks un emocionals atbalsts. Pedagogs ir atbildigs, par drosas un
radoSas vides iekartoSanu, kas raditu apstaklus radoSuma attistibai.
Pirmskolas izglitibas iestades sociala vide javeido ta, lai bérni justos
piederigi, tada veida tiks pastiprinata vélme sadarboties, ka ari piedalities
spelu aktivitatés grupas un tiks attistits radoSums. Videi nevajadz€tu bit
konstantai, tai jabiit mainigai, jo tas ir viens no faktoriem, kas veicina
radoSuma izpausmju attistibu.

5-7 gadu vecuma loti svarigi integrét radoSumu ka spéles elementu, jo
bérniem ta informaciju uztvert ir vieglak, rotalnodarbibu laika piedavat
izveles iespgjas, laut berniem darboties gan individuali, gan komanda.
ZinaSanas un pieredze, ka ar1 personigas vertibas ietekme radoSuma attistibu.
Ja beérni savas dzives laika biis apguvusi noderigas zinasanas, saskarusies ar
vairak pozitivu pieredzi un viniem bis izveidojusies personigo vertibu skala,
tad arT rado$uma izpausmju attistiba notiks veiksmigak. Sis uzdevums biitu
javeic gan pirmsskola, gan gimeng.

Ja beérnam tiek attistitas individualas problémrisinasanas prasmes, tad vins
labak spés piemeklét netradicionalus un radoSus risinajumus dazadas
situacijas.

Pedagoga attieksmei un kompetencei ir liela nozime radoSuma attistiba, ja
pedagogs biis atbalstoss, motiveés bérnus, spés noteikt beérnu stipras un vajas
puses un piedavas uzdevumus atbilsto$i sp&ju Itmenim, ka ari parlieku
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neierobezos bérnus, tas var stiprinat b&rnu parliecibu par sevi un veicinat
radoSuma attistibu.

Pedagogam ir liela nozime grupu darba organiz€Sana, japrot darbu
organizét secigi, bet tom&r parak neierobezojot bernus, lai nekavétu
radoSuma attistibu.

Pedagoga komunikacijas prasmém jabiit labi attistitam, lai nodroSinatu
emocionalo un psihologisko atbalstu, atbilsto§i bérnu individualajam
vajadzibam.

Lai gan logiskums un p&cteciba ir viens no problémrisnasanas raditajiem,
iesp&jams, tas nav viens no galvenajiem radoSuma attistibu ietekméjosajiem
faktoriem, jo ka miné€ts radoSuma dinamiska definicija - nelidzsvarotibas
apzinaSanas ir viens no ¢etriem radoSumu veidojoSajiem elementiem, kas
nozimé, ka kaut arT dazreiz zinam, kada seciba biit javeic uzdevums, lai tas
bt logisks un pectecigs, dazreiz, lai Tstenotu savu radoSo ideju $is logiskuma
un péctecibas solis biitu jaizlaiz.

Summary

The aim of the article was to theoretically study the factors affecting creativity

and analyze the possibilities of creativity development in 6-7 year old children. In the

first part of the article the author studies and analyzes creativity in the theories of

scientists and the factors affecting the development of creativity. The second part of

the article analyzes and interprets the triangular evaluation data obtained from 2

groups of teachers and 8 children's parents, who evaluated creativity development of
10 children.

Based on the researched and analyzed data, the following conclusions are made:
1.  In order to promote the development of creativity, a creative and safe
environment should be provided - with all the necessary resources to work,

in which there would be no physical irritations for children that interfere with
productivity, and psychological and emotional support should also be
provided. The teacher is responsible for setting up a safe and creative
environment that would create conditions for the development of creativity.

2. The social environment of the preschool educational institution should be
designed in such a way that children feel they belong, in this way the desire

to cooperate will be strengthened, as well as to participate in game activities

in groups and creativity will be developed. The environment should not be
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constant, it should be variable, because it is one of the factors that contribute
to the development of expressions of creativity.

At the age of 6-7, it is very important to integrate creativity as an element of
play, because it is easier for children to perceive information, to offer choices
during play lessons, to allow children to work both individually and in a
team.

Knowledge and experience, as well as personal values, influence the
development of creativity. If children have acquired useful knowledge,
encountered more positive experiences and developed a scale of personal
values during their lifetime, then the development of expressions of
creativity will also be more successful. This task should be done both in the
preschool and in the family.

If the child develops individual problem-solving skills, he will be better able
to find unconventional and creative solutions in different situations.

The attitude and competence of the educator is of great importance in the
development of creativity, if the educator is supportive, motivates the
children, is able to determine the strengths and weaknesses of the children
and offers tasks according to the level of abilities, as well as does not limit
the children too much, it can strengthen the children's self-confidence and
promote the development of creativity.

The organization of group work is of great importance to the teacher, he must
be able to organize the work sequentially, but still not restricting the children
too much, so as not to hinder the development of creativity.

The teacher's communication skills must be well developed in order to
provide emotional and psychological support, according to the individual
needs of the children.

Although logic and continuity are one of the indicators of problem solving,
it is probably not one of the main factors influencing the development of
creativity, because as mentioned in the dynamic definition of creativity - the
awareness of imbalance is one of the four elements that make up creativity,
which means that although sometimes we know in which a task must be
performed in sequence, so that it is logical and sequential, sometimes, in
order to implement your creative idea, this logical and sequential step should
be skipped.
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MONOLOGISKA UN DIALOGISKA METODE SOCIALO
ZINATNU STUDIJU PROCESA

Monologic and Dialogic Method in the Process of Social
Science Studies

Roberta Steinberga
Riga Technical University, Latvia

Abstract. Higher education, faced with many of today's global challenges, focuses on
innovative approaches to the organization of the study process, which will be able to
professionally prepare and develop students' thinking. It is important for social science
students, especially future social science professionals, to develop a holistic experience.
Therefore, the purpose of the article is to analyze monological and dialogic methods in the
study process. Studies based on verbal text knowledge transfer develop the working memory of
a social science professional, but the ability to navigate and work in real professional situations
remains very weak. It is hoped that students will acquire the necessary skills in practice,
although in reality the acquired theoretical knowledge exists separately from the specific case
and the ability to work with this case. The conclusions show, that it is necessary not only to
teach students to work with a large amount of information, but also to highlight the importance
of how to apply it in practice and whether it is possible at all. The most important conclusions
show, that by using the dialogic method, students delve into various events, they develop an
"image" of the topic, a context is formed for knowledge, an understanding of the studied
phenomena is gained, and experience is formed. In order to implement the dialogic method, the
teacher places significant emphasis on group relations and processes. Ildeally, all group
processes become study processes. The method of the article is the analysis of theoretical
literature.

Keywords: dialogic method, monologic method, study process

Ievads
Introduction

Misdienu augstaka izglitiba reagé uz daudziem pasaules globaliem
izaicingjumiem un parmainadm. Tas 1paSi skar socialo zinatnpu studentu
profesionalo sagatavoSanu un vinu domasanas attistibu. Misdienu izglitiba nav
versta uz informacijas, zinasanu nodoSanu, bet studentu sp&ju pielietot zinasanas,
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speju tas parvaldit dazadas profesionalas dzives jomas, un rast risindgjumus
nestandarta gadijumos.

Biezi vien studiju procesa atkartojas viena un ta pati situacija - pedagogs
monologa veida izklasta visiem pieejamu informaciju, lietojot diezgan formalu
zinatnisko valodu, kas dazreiz tiek papildinata ar vizualo materialu. Studiju
procesa satura izklasts ir sadalits pec t€emam jeb diskursivs, kas pastav atseviski
ne tikai no citiem priekSmetiem, bet arT nesaistitas paliekas t€mas viena studiju
priekSmeta ietvaros. Ari pats studiju process ir secigs, linears, jo izriet no
pedagoga studiju plana, kas ierobezo studentiem ieklauties studiju procesa
virziba. Pétijumi parada, ka dialoga metodes pielietoSana studiju nodarbibas ir
ierobezota, lielakoties pedagogi uzdod faktologiskus jautajumus, bet studenti
atbild ar 1sam un iegaumétam atbildem (Lintnera & Sed’ova, 2022, 2). Lidz ar to,
pasreiz€jais studiju stils augstakaja izglitiba, galvenokart, orientgjas uz pedagogu,
atstajot maz vietas aktivai studéSanai un studentu lidzdalibai (Berte et al., 2020;
Lintnera & Sed’ova, 2022, 2).

Var spriest, ka augstakas izglitibas iestadés joprojam dominé monologiska
metode, kur galvenais uzsvars tiek likts uz informacijas nodosanu. Bitisku lomu
ienem pedagogs ka informacijas sniedzgjs un izskaidrotajs. Tada pieeja ne tikai
samazina studentu motivaciju, bet ar1 nelauj git kopa ar zinaSanam holistisku
pieredzi, kas ir Tpasi svarigi socialo zinatnu studentiem.

Dialogiska metodé svarigu lomu aiznem nevis individs, bet visas grupas
attiecibas, kas nosaka studiju kursa virzibu. Students un pedagogs kopa veido
studiju notikumus, kontekstus, kas lauj iegiit pieredzi. Speciga motivacija un dzila
iesaistiSanas rodas, jo studenti sajit saistibu ar ttmam un situacijam, kas saskan
ar vinu personigajam veértitbam un interes€m. Dialogiskaja metod€ visi ieprieks
izolétie kursa priekSmeti savienojas konkrétos studiju notikumos. Tada veida
veidojas veseluma izpratne, saikne starp abstraktam un konkr€tam zinaSanam.
Tas, savukart, veido studenta veseluma pieredzi.

Raksta merkis ir analizét monologisko un dialogisko metodi studiju procesa.
Ipasi pievérSot uzmanibu dialogiskai metodei ka studiju notikuma teoretiskajam
pamatojumam, kas balstas uz Cetriem pilariem (Zolotovickij, 2001): ideja par
individualiz§joSu metodi (H. Rikerts), M. Bubera koncepts par “Es-Tu”
(M. Bubers), semantiskais trisstiris (C. Ogdens un I. Ri¢ards) un tris sabiedribas
izpratnes krit€riji: argja sabiedriba, sociometriska matrica, socidla realitate
(J. Moreno).
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Raksta petnieciska metode ir teor&tiskas literatiiras analize. Tika izmantotas
tadas datubazes ka Google Schoolar, ScienceDirect, SciELO, Springer, Emerald
Publishing, ProQuest Ebook Central.

Socialo zinatnu studentu studiju specifika
Study features of social science students

Teorijas un prakses attiecibas socialajas zinatnés principiali atSkiras no
dabaszinatném un biitiski nosaka ar1 pasu studiju procesa organizacijas metozu
1zmantoSanas specifiku.

Galvena atSkiriba ir tada, ka nav savstarp€jas atbilstibas: viena prakses
teorija var but saistita ar daudzam praksém, viena un ta pati prakse var tikt
1zskaidrota ar dazadam teorijam. P&€d€jo desmit gadu laika ir paradijusas prakses,
kuras nevar izskaidrot ar nevienu teoriju, un teorijas, kuras nevar nedz pieradit,
nedz noraidit. ArT pats eksperiments visas socialajas zinatnés nevar bt “tirs”.

Tatad, socidlo zinatnu students nevar izveértet konkrétu gadijumu,
ierobeZojoties ar vienu redz&jumu, un interpretéjot to, pamatojoties uz tikai vienu
teorétisku konstruktu, kas izskaidro visas uzvedibas c€lonsakaribas. Tads darbs
lidzinas dualistiskas pasaules ainai, kas prasa “objektivu izskaidroSanu”. Cilveks
ir akttvs subjekts, nevis objekts, un vina izzina var but dialogiska. Saskana ar H.
Rikertu (Rikkert, 1998), tas ir individualiz€jo$as metodes rezultats, pacelSanas no
vispargja uz individualo un unikalo paradibu.

InZeniera vai arsta uzdevums ir pilnigi pretgjs, jo izriet no visparinasanas
pieejas: no konkréta uz visparigo, no konkréta uz abstrakto, lai §is visparigas
zinaSanas pielietotu citam konkr€tam, atpazistot So konkr€to jau izveidota
klasifikacija. Toties individualiz€josa metode prasa vertibu saprasanu un jégas
1zskaidroSanu, kas dabaszinatnés netiek akcentéts. Pec Rikerta (Rikkert, 1998),
socialo zinatnu profesionalim nevar biit sveSu un nepareizu vertibu.

Tadgjadi, socialo zinatnu studentiem javeido holistiska, vienota pieredze, jo
nakotnes darbs, kas ir saistits ar cilveékiem, prasa sp&ju mijiedarboties ar dazadam
realitattm un to veértibam, kas, savukart, stipri atSkiras no dabas un eksakto
zinatnu darba specifikas. ST pieredze var rasties tikai paSas situdcijas
pardzivoSana, nevis talaja praks€, bet gan Seit un tagad — studiju nodarbiba,
ieklaujot gan studentu domas, gan vinu pardzivojumus.

77



Roberta Steinberga

Tomeér pedagogs biezi vien turpina izmantot ierasto tradicionalo pieeju:
ievieSot formalas definicijas, un piedavajot dazadus teorétiskos skatijumus uz
konkrétiem fenomeniem. Pedagogs koncentr&jas uz pieradijumiem, pastiprina to
ar empiriskajiem datiem un vizualo materialu. Mazak uzmanibas tiek veltiti grupu
procesiem, tapec, neraugoties uz augstu studentu motivaciju, studiju process
turpina biit monologisks. Arl teorijas ilustracija ar piemériem no dzives nav
pietickama, jo liek studentam iegaumeét teoriju, lai iegiitu atbilstoSas zinaSanas.
Bet §1s zinaSanas paliek formalas tapéc, ka students tas nesp€j pielietot prakse
(Badmaev, 2004, 43).

P&c butibas, sada studeSana Iidzinas zurnalistiskam skatijjumam uz zinatni.
Autore pienem, ka studenti redz milziga apjoma informaciju, petijjumus un to
rezultatus. Tomer triikst galvena aspekta — prasmes izcelt biitisko un apzinaties
zinaSanu pielietoSanas robeZas, ka arl atzit So zinaSanu ierobeZoto patiesibu.
Pétijumi liecina, ka studijas nevar aplikot tikai ka individualos kognitivos
procesus, ka rezultata cilvéki razo informaciju. Studija ir maciSanas domat un
spriest, esot dalai no konteksta un piedaloties socialaja praksé (Ligorio & César,
2012, 9).

P&c autores uzskatiem, miisdienu socialo zinatnu students nezin ka pielietot
savas teorétiskas zinasanas, jo neatrados problémsituacijas. Ari prakse ieguta
pieredze netiek izskaidrota, apzinata un ta nav pilniba pardzivota, ta nav sp&jiga
pilna meéra apvienot visas zinasanas, ko deva universitate.

Turklat ar prakses gadijumu model&$anu vien nepietiek, lai socialo zinatnu
profesionalis spétu veiksmigi stradat ar nestandarta prakses situacijam.
NepiecieSams pieverst uzmanibu studiju procesam, kur studentiem biitu iespé&ja
praktiski izm&ginat realas dzives gadijumus. Studijam vajadz&tu ne tikai generét
zinasanas, bet arT tas piemérot realam situacijam, ka tas notiek ikdiena (Laurillard,
2001, 23). Tomer akadémiska izglitiba ir vairak versta uz sekundaro jeb apkartejas
pasaules aprakstiSanu.

Misdienas socialo zinatnu studijas ir pieprasitas dazadas metodes: diskusijas
metode, stastu stastiSanas metode, dramatizacijas metode, deduktiva un induktiva
metode (Jaganatha, 2023).

Tome@r jaunakie p€tijumi un izglitibas tendences iezimé& nepiecieSamibu
socialo zinatpu studentiem piedalities studiju procesa, kur vini satiekas ar
praktiskam situacijam, kas ir pietuvinatas realai dzivei (Sa & Serpa, 2020; Veiga;
2022). Sada pieeja sniedz studentiem iesp&ju iegiit praktiskas prasmes un radogi
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risinat realas problémas, sagatavojot vinus nakotnes profesionalajiem
izaicinagjumiem. Petnieki (Cieplinski & Karkut-Rzondtkowska, 2019) uzsver, ka
psihodramas elementi studiju procesa lauj pietuvinaties realai dzives situacijai,
tad¢jadi palidz psihologijas studentiem iegiit pieredzi, attistit teor&tiskas un
praktiskas iemanas. Toties Moreno pieejas metodes (psthodrama, sociodrama,
sociometrija) ir lieliska pieredzes apguves metode (Nery & Gisler, 2019;
Giacomucci, 2021). MaciSanas darbibas ir dabiskaka un vairak Iidzinas ikdienas
dzives notikumiem neka tradicionalas metodes (Nolte, 2018; Giacomucci, 2021).

Monologiska un dialogiska metode
Monologic and dialogic method

A. Nesari apgalvo, ka Sobrid izglitibas sistemam visa pasaulé ir raksturiga
uz monologa balstita izglitiba, kur no pasa studiju sakuma, un tas beigam tiek
dzirdeta vienigi pedagoga idejas un runa (Nesari, 2015). Monologa metode tiek
apskatita ka “autoritars diskurss” (McKnight, 2002:49), kur§ veicina kopigu un
universalu vertibu iedibinasanu, bet ignoré atskiribas, kas pastav starp dazadiem
individiem (Nesari, 2015, 2). Lidz ar to, monologiska studiju metode atspogulo
tradicionalo pedagogiju, kur pedagogs ienem centralo vietu (Hosek & Handsfield,
2019, 6).

Pedagogs, organiz€jot un vadot studiju procesu, mégina nodot zinasanas
monologa veida, un var teikt, ienem apgaismotaja lomu. Studentiem ir ievérojami
pasiva loma: tie noveéro, klausas, iegaume, veic darbibas péc pieméra, strada ar
tabulam, iericém, risina tipiskas problémas utt. (Rozhkov, 2019).

Monologiskas metodes studiju procesa studenti netick mudinati aktivi
iesaistities studiju procesa, bet, ja pedagogs to pielau;, tas tiek strikti ierobezots.
Studentiem nelauj brivi uzdot jautajumus, kas parsniedz lekcijas t€mu, vai izteikt
savas domas par t€mas virzibu. Pedagogs mégina aizsargat savu metodi un saturu
no studenta spontanitates, un no pasas grupas (sk.1.tabulu).

Respektivi, $ada studiju procesa pastav viens uzmanibas centrs — monologa
veida jeb diskursivi sniegta pedagoga ieprieks izveleta t€ma, orient€joties uz
jédzieniska tikla veidoSanu, liekot uzsvaru uz verbalo tekstu, dazreiz papildinot
to ar vizualo materialu.

Autore pienem, ka studenti nejutas pietickami motiveti iesaistities t€mas
padzilinata izpe€teé, jo pedagogam neizdodas efektivi aktivizét studentus. Ka
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rezultatd studentam nerodas konkrétu jeédzienu, zinaSanu konteksti, vin§ lidz
galam nesaprot ka §1s zinasanas biis nepiecieSamas prakse.

Peéc autora domam, arT pedagoga prezentacija biezi vien lietotais verbalais
teksts nelauj uztvert lekcijas t€émas “t€lu”, jo trikst vizualas domasanas elementa,
kas ir jedzieniskas domaSanas priekSnosacijums (Gal perin, 1989; Almazova,
2016). Lai gan tieSi korekta “t€la” pielietoSana palidz koncentrét t€mas jégu un
sasaistit abstraktas zinaSanas ar konkrétam zinasanam, kas 1pasi ir aktuali socialas
un humanitaras zinatnés. Kopuma, monologiska metode ir kritizéta par tas
verbalismu un formalismu, noradot uz pastavoSo risku studentiem bez izpratnes
apgiit pedagoga izklastu (Radovic, 2015:5).

Lai gan pé&tnieki (Radovic, 2015) I&s, ka galvenie parmetumi monologiskai
metodei ir saistiti ar nepietieckamu studentu aktivitates Iimena nodroSinasanu un
1espeju patstavigi studet (Radovic, 2015:5). Autors pienem, ka aktivitate nav pats
svarigakais ierobezojums. P&c biitibas, monologiska metode padara studentu par
eruditu, kur§ zina, kur un ka atrast gatavu informaciju, tomér vinu apkartgja
pasaule un profesionala darbiba lidzinas milzigai datubazei (Laurillard, 2001).
Sads students, kliistot par pétnieku, no visa speka censas palielinat savu datu bazi,
rakstit gramatas, bet vienalga paliek loti tals no realas prakses (Laurillard, 2001).

Pasaule nav dokuments, bet gan fenomens, kas nepartraukti attistas.
Jebkuram socialo zinatnu studentam ir japierod pie mainigdm pasaules ainam.
ZmaSanu prezenteSana, pat ja ta tiek veidota uztverei €rta formata, nemaca
pielietot zinaSanas nestandartos un unikalos apstaklos. Turklat nemaca apSaubit
iepriekS€jas zinaSanas un to piemeroSanas robezas.

1. tabula. Monologiska un dialogiska metode (autores veidots)
Table 1 Monologic and dialogic method (made by author)

Monologiska metode Dialogiska metode

Aktivie subjekti | Pedagogs ka “apgaismotajs”, | Abas puses ka darbibas subjekti
students ka objekts

Par ko atbild? Par satura izklastu, studija plana | Par t€émas dzilaku virzibu
izpildi, par studentu | Pedagogs atbild par metodes izvéli
akadémiskajiem sasniegumiem

Grupas Pedagogs atdot visas emocijas | Abas puses parada kas vinu interesé

formésana grupai un studiju notikumam, | Emocionalais kontakts no abam
tadejadi izdegot pusém
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Uzmanibas un | Viens uzmanibas fokuss: | Daudz uzmanibas fokusu: gan
macibu pedagoga izvéleta metode un | pedagoga, gan studentu izveletas
notikumu centri | saturs. metodes un saturs.

Pedagogs sarga savu metodi, | Pedagogs necinas ar studentiem, bet
saturu, planu  no  grupas | otradi — lauj tiem pasorganizéeties

dinamikas un studentu
spontanitates
Struktira Pamats: teksts, jeédzieniskais tikls | Pamats: narativs, kura studentiem

Vizualais materials — ilustracija | rodas jautajumi, zinaSanu, tekstu un

teksta, diskursa papildinoss jédzienu konteksti

V.Puréns (2015, 33) uzsver, ka vésturiski dialogiska metode ir pazistama
kops$ seniem laikiem. Sakot no maciSanas paros ebreju Toras macibu centros 11dz
Sokratiskiem dialogiem sengrieku filozofiskas skolas. Miisdienas dialogiskas
metodes attistibu ietekmgja daudzi psihologi, sociologi, filozofi. Pieméram,
P. Freirs uzsvéra, ka dialogd pedagogs un students apvienojas kopigai studiju
objekta izzinaSana un parzinasana (Freire & Shor, 1987). ZinaSanu nodoSana ir
statiska, toties dialoga notiek dinamiska pietuvinaSanas objektam.

Liekts uzsvars arT uz dialogiskas sarunas saistibu ar sazinas veicinasanu,
balstitu uz autentisku apmainu (Lyle, 2008, 225). Tada veida tiek pienemts, ka
dialogiskaja metodé pedagogs un students savstarp€ji komunic€ un apmainas ar
informaciju, lai veicinatu izpratni, vai veido celu sadarbibu zinasanu
konstruéSanai (Linell, 2009; Mercer, 1995; Wells, 1999, Wegerif, 2013, 33).

Humanistiskas psihologijas veicinataji ietekm&ja dialogiskas metodes
attistibu pedagogija — RodZersa (Rogers, 1940) uz cilvéka centréta teorija,
Moreno (Moreno, 1934) psihodrama, geStalta metode (Perls, Hefferline &
Goodman, 1951; Forsyth, 2010), gan ari sociala psihologija. Tajas paveras jauns
skatljums — pieredzes un zinaSanas veidoSana notiek darbiba un mijiedarbiba.
Nozimigu lomu studiju procesa aiznem grupa, attiecibas un dinamikas starp
grupas locekliem.

Tiek uzsverts (Smith & Clifford, 2010), ka K. Levins (Lewin, 1951) socialas
psihologijas un darbibas p&tijumos (action research) uzskatija, ka grupa nav tikai
individu kopums, bet ta atrodas savstarp€ja atkariba starp individiem un vinu vidi.
Grupas dinamika ietekmé katra individa apzinu un uzvedibu, un, otradi, katra
individa uzvediba grupa maina So dinamiku (Smith & Clifford, 2010). Jau vélak
Deivids Kolbs (Kolb, 1984) iedvesmojoties no Levina idejam, izveidoja
macisanas cikla modeli (pieredze, refleksija, konceptualizacija, eksperimentéSana
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utt.) un tas tika uzskatits par pieredzes veidoSanas pamatteoriju izglitiba (Smith &
Clifford, 2010). Toties darbibas teorijas (Rubinshtejn, 1989; Leontiev, 1975) un
domasanas darbibas teorijas (Gromyko, 2000, Shedrovickij, 2021) piekritgji
akcente svarigo refleksijas lomu un tas saistibu ar domasanas attistibu grupa, Iidz
ar to viss studiju vai macibu process tiek jau iepriekS modeléts péc studentu un
pedagoga vajadzibam. Péc Klarina taja 1paSi izgaismojas “kognitivo plaisu”
radiSana, kas liek studentam parvarét to ar savu domasanu un refleksiju, attistot
metapriekSmetiskas prasmes ka pamatu priekSmetiskam prasmém (Klarin, 2016).

Kaut arT minétas darbibas un domasanas pieejas ir saistitas ar dialogisko
metodi, tomér tas atSkiras no studiju notikuma, jo liek uzsvaru uz verbalo
domasanu, jédzieniska tikla attistibu. Tomeér raksta autore, balstoties uz petnieku
S. Grinspana un S. Sankera idejam (Greenspan & Shanker, 2004), uzsver, ka
domasanas attistiba un pieredze veidojas ne tikai caur domasanas refleksiju, vai
refleksiju par paveikto darbibu, bet ar1 tas pardzivoSanu — doma un jiitas nav
atdalitas viens no otras. Grupas afektivie procesi 1pasi pozitivi ietekmé individu
domasanas attistibu.

Autors (Oudijk, 2007) analiz€jot Moreno (Moreno, 1955), apgalvo, ka
pieredze un zinaSanas, pirmkart, nav refleksivas, bet gan aktivas, tas ir spontani
radoSs un unikals process, ko nevar sasniegt tikai ar novérojumiem. Jaunakie
pétijumi par studiju procesu liecina, ka Moreno pieeja (Moreno, 1955) apvieno
gan kognitivo maciSanos, gan emocionalo maciSanos (Giacomucci, 2021).

Sads studiju process balstas nevis uz situdcijas modelé$anu no pedagoga
puses, bet to radosi veido pasi studenti, proti, petamo situaciju veidos un izvélesies
studenti, ko ar1 sauc par studiju notikumu. Volkova parada, ka notikumu
veidoSana atspogulo jauna tipa studiju procesa attiecibu tipu, proti, vinu kopigo
radoSo darbibu (Volkova, 2017). Studiju notikuma tiek iegiita pieredze, kura
ikdienas dzive tiek savienota ar teor€tiskajam zinasanam, veidojot tiltu starp
individualo (subjektivo) pieredzi un zinaSanam (Shparaga, 2001; Volkova, 2011).

Analizgjot Zolotovicka darbus, tiek izvirziti Cetri svarigi pilari uz ka balstas
raksta analizéta dialogiska metode studiju notikuma: H. Rikerta ideja par
individualizéjosu metodi, M. Bubera koncepts par “Es-Tu”, C. Ogdena un
[.Ric¢arda semantiskais trisstiiris un J. Moreno tris sabiedribas izpratnes kriteriji
(Zolotovickiy, 2001).

H. Rikerta (Rikkert, 1998) ideja par individualiz€joSu metodi ir pirmais
studiju notikuma pilars, un nosaka, ka studenti studiju notikuma apskata un péta
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socialos fenomenus un situacijas. Rikerta (Rikkert, 1998) filozofija un
individualiz€jo$a metode veido pamatu darbam socialas zinatnés, jo piedava
sadalit zinatni nevis p&c priekSmeta, bet pec metodes. Cilvéku un socialo grupu,
socialo fenomenu izpéte ir sarezgitaka, un prasa mijiedarbibu ar fenomenu, tapec
tiek petiti unikali, individualie notikumi. Rikerts jau iepriek$ izdala jédzienu
“daba” un “kulttura”: ja daba pastav pati par sevi, tad kultiira ir ta, kura veidota ar
cilveku darbibu, mérkiem, aktiem un ko nosaka vertibas. Tapéc socialo zinatnu
metodes prakse parvar subjekta un objekta attiecibas un prasa apzinatu veértibu
izpratni. Veértibas nonak attiecibas ar realitati, var teikt, strukturé realitati.
Vertibas nav ne fiziskas, ne subjektivas, tas atrodas aiz subjektivas, psihiskas
cilvéku pasaules aktiem. Subjekta darbibas jéga norada uz vertibu pasauli un lauj
izskaidrot to. Lidz ar to, studentam nav jainterpreté un jasaprot realitati, bet tikai
ta jaskaidro, kas, savukart, ir atkarigs no ta, kadas vertibas virza un ierobeZo vina
izpratni un interpretaciju. Un, dazadi interpret€jot vienas un tas pasas realitates
nozimes, realitate tiek izskaidrota arvien dzilak. Realitates izskaidroSana pilniba
ir atkariga no vertibu izpratnes un jégas izskaidroSanas, ko nevar darit pasiva
veida, ir nepiecieSama aktivitate, lai varétu izskaidrot notikumus.

Studiju notikuma satiekas dazadas studentu realitates un veido situacijas
patiesibu, kas lauj daudzpusigi izpétit fenomenu un iegiit pieredzi. Jasaka, ka
realitate (Wirklichkeit)! pastav arpus subjekta, tad realitates - katra subjekta
realitate, pastav daudz un dazadu, un tas ir vina darbibu rezultats. Satiekoties ar
dazadam realitatém un meklgjot kopigu valodu, tiek parvaréta subjektiva realitati
un veidota situacijas patiesiba (Wirklichkeit). Studiju notikuma patiesiba veidojas
no tadam realitattm, kuras nevar objektivi izpétit, un lai to izdaritu ir
nepiecieSams tajas ieklauties (Zolotovickij, 2001). Veidojot studiju notikumu,
studenti saredz, ka starp subjektiem pastav konflikts, kas pamatojas uz dazadam
vertibam. Nav pareizu vai nepareizu veértibu, bet tiek mekléta kopiga valoda, un
Sada valodas mekléSana 1stenojas dialoga.

Studiju notikuma studenti isteno H. Rikerta individualiz€joSo metodi -
satickas ar pétamo fenomenu, unikalu paradibu un iegiist veseluma pieredzi. ST
veseluma pieredze nevar biit bez dialoga, un ta ir otra studija notikuma pilars.

Pec R. Zolotovicka (Zolotovickij, 2001) domam, studiju notikums, kas ir
balstits uz Moreno psihologiju, lauj integrét “Es” un “Tu” viena veseluma.

! Rikertam ir divas realitates. Individa vai grupas realitate, kura ir piepildita ar psihiskiem procesiem un
realitate, patiesiba, kas vacu valoda ir ©’Wirklichkeit”, bet atrodas aiz §Tm subjektivam realitatém. Lidz ar to
raksta tiek izmantoti divi Sie vardi: patiesiba vai realitate.
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Tatad, studiju notikumu var apskatit duali: “Es-Tu” un “Es-Tas” modusa.
M. Bubers raksta, ka jebkuru pieredzi, pat garigu, var dot tikai 7as (1t) (Bubers,
2010). Tas (It) ir objektu pasaule (pat ja ar to tiek saprasts cilvéks), un to var
saprast ka instrumentalu pieredzes iegiiSanu saskarsme ar cilvéku. Tas (It) pasaule
var tikt attiecinata uz monologu, ta visu laiku paplaSinas, cilvekam veidojas
zinasanas, tomér ta fragmente realitati, fikse to, toties “Es-Tu ” dialoga tiek iegiita
veseluma pieredze, kura tiek pardzivotas dzilas attiecibas ar citu cilveku un
pasauli. “Es-Tas” izpratne par pieredzi, zinaSanam vai par konkrétu cilvéku ir
ierobeZota, ta ietverta paSa objekta, toties “Es-Tu” modusa ta tiek panakta caur
kategoriju “starp” (Ziborova, 2010).

Pieméram, students, apgustot tadus tematus ka “uztvere”, ‘“atmina”,
“uzmaniba”, redz tos atseviSki, vin$ neatrodas tiesa saikn€ ar tiem, vinam ir
informacija par tiem. leveérojami mainas studentu domasana, uzsakoties praksei
vai pat piedaloties eksperimentos — studenta izpratne par cilvéku un attiecibam
tiek iegiitas jaunas, individualas nians€s. Tatad, socialas realitates (Wirklichkeit)
pétisana ir iesp&jama “Es-Tu” modusa jeb tikai dialoga ar grupu, kas lauj dzilak
un detalizetak veikt petijumu un izprast to (Zolotovickij, 2021). Monologa tas nav
iespejams, jo atdaliti priekSmeti imit€ zinatnisko darbibu, bet saskaroties ar realo
profesionalo gadijumu, students sastopas ar plaisu starp teoriju un praksi.

Sp€ja ieklauties dialoga, tatad, pienemt citu, notiek caur divu vai vairaku
zimju satikSanos studiju notikuma. Butiski, ka komunikacija zimju sistéema un
valoda visefektivak darbojas tad, kad nevis teorétiska zina iesp&jams attiecinat
divu (vai vairaku) komunikacijas dalibnieku vardus, jégu un nozimes, bet
praktiska aspekta (semantiska trisstlira pragmatika) ka vardu un nozimju
attiecinaSana no vienas puses, un denotatu’?, no otras puses. Tatad, ta nav
stastiSana, bet fiziska (kustibas) un emocionala radiSana. Piem&ram, socialo
zinatnu studentam ir svarigi, pétot unikalo paradibu, socialo realitati saprast, ka
katrs vards, kas tiek lietots var biit lietots un izskaidrots dazadi. Tomer, lai iegiitu
pieredzi, nevis informaciju, ir nepiecieSams biivet darbibas, kas tiek veiktas caur
kontekstu, situaciju, un radot So situaciju citam. Zolotovickis uzsver, ka tiesi caur

2 Semantiskais trisstiiris palidz izskaidrot ka tiek veidoti vardi un to semantiskas nozimes. Denotats ir reals
priekSmets, bet kam cilveks vardiski dot netieSu nozimi (pieméram, prickSmetam vai terminam tiek dotas
galvenas pazimes, nevis tieSs termins), kas, savukart, ir priekSmeta jéga/nozime. Pat, ja vardi tiek lietoti dazadi,
varda priekSmets un nozime/jéga ir tada pati, kas nodroSina nozimju sakritibu vienas valodas teksta ar citu
valodu.
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cita ieklausanu darbiba var tikt iegiita tieSa vardu nozime (Zolotovickij, 2021,
637).

2. tabula. Attiecibas starp neokantisko metodologiju, semantisko trisstiiro un tris
sabiedribas kriterijiem péc Moreno (Zolotivickij, 2001)
Table 2 The relationship between the neo-Kantian approach, the semantic triangle and the
three criteria of society according to Moreno (Zolotivickij, 2001)

Neokantiska metodologija Realitates pasaule | Veértibu Jégas pasaule

(Rikkert, 1998) pasaule

Semantiskais trissturis | Denotats Vards Nozime, jega,

(Ogden & Richards, 1923) Referents koncepts, jédziens
Izpausmes plans Satura plans

Tris sabiedribas kritériji péc | Socialas realitate | Argja Sociometriska

Moreno (Moreno, 2001) sabiedriba matrica

Neokantiska metodologija un semantika saskanojas ar J. Moreno tris
sabiedribas kriteriji (skat. 2.tabulu). Ar “argjo sabiedribu” Moreno saprot nevis
abstrakto “sabiedribu”, par ko mégina paskaidrot socialo zinatnu studentiem
monologa veida lekcijas, bet ta ir taustama un redzama, un sastav no grupam
(lielam vai mazam, formalam vai neformalam). Ar sociometrisko matricu® visas
sociometriskas strukttras, kas ir neredzamas makroskopiskai acij, klust redzamas
sociometriskas analizes procesa (Moreno, 2001, 198; Zolotivickij, 2001).

Ar “socialo realitati” Moreno saprot sociometriskas matricas un ar¢jas
sabiedribas dinamisko sint€zi, un savstarp&ju ieklauSanu. Ir skaidrs, ka ne matrica,
ne ar¢ja sabiedriba nav reala un nevar pastaveét viena pati, viena ir otras funkcija.
Ka dialektiski pretstati tiem kaut ka jasapliist vienam ar otru, lai raditu realu,
notikumiem bagatu sabiedriskas dzives procesu (Moreno, 2001, 198; Zolotivickij,
2001). Tatad, art Moreno uzsver, ka nav iesp&jams atdaliti izp&tit socialo realitati,
socialo fenomenu, nepieveérSot uzmanibu attiecibu struktiirai starp individiem.
Mgginot analizét “sabiedribu” vai kaut kadas sabiedriskas grupas bez vinas pasas,
bez iedzilinasanas vinas individualitat€s, petnieks vel vairak atdalas no patiesibas.

Turpinot talak, autors pieverS uzmanibu, ka grupas darbiba kopiga pieredzes
veidoSana izriet no attiecibam, darbibam, kas balstas uz Moreno sistemas triades
“spontanitate-radoSums-kultiras konservs®’ (3.tabula), kura dazadas zimju

3 Sociometiska matrica ir saiknu matrica, ar kuras palidzibu tiek analiz&tas grupas attiecibas.
4 Kultiiras konservs - rado§a darba gala produkts, pieméram, stenogramma.
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sisteémas satiekas “Es-Tu” modusa, un, kas saskanojas ar notikuma iesildiSanas,

darbibas un daliSanas (saglabaSana) posmiem, un nosaka notikuma struktiiru.

3. tabula. Moreno sistemas triades un notikuma posmi (Zolotivickij, 2001)
Table 3 Triads and event stages of the Moreno system (Zolotivickij, 2001)

Moreno sistémas triade | Spontanitate Radosums Kultiiras konservs

Notikuma posmi Iesildisana Darbiba Saglabasana

Studiju notikums nevar biit model&ts vai imitéts, un p&c bitibas tas ir radoss
process, kas notiek darbiba. Grupas darbibas sintez€ sociometriskos un
dramatiskos faktorus dialektiska pretestiba, kas, savukart, lauj izveidot grupas
realitati caur darbibu (Zolotovickij, 2001).

Praktisko uzdevumu risinaSanai ir svarigi, ka ta izaug no grupas socialas
organizacijas un struktiiras, ka Moreno to sauca “no interakcijas augsnes” starp
grupas dalibniekiem (Zolotovickij, 2020). Seit batiski uzsvert, ka nevis cilveki,
bet témas® un lomas rada konkrétas situacijas. Téma klust par grupas t€mu,
pateicoties atkartotiem grupas kontaktiem, grupas dalibnieku saskarsmi par t€mu.
To sauc par sociometriju, kas nav cilveku izvéele, bet spontana t€ému vai lomu
izvele Seit un tagad (Zolotovickij, 2020, 89).

Mainot vai mekl€jot sizetus, izmainas ar1 sociometriskie statusi, kas lauj
katra subjekta atrast jaunas, sléptas lomas jau zinamas lomas vai zinamos t€los,
varonos. Tatad, process vienlaikus iet gan dzili subjekta (un p&c tam iegist
psihodramatisku nokrasu), gan arpus subjekta (un tad iegiist sociodramatisku
nokrasu), taCu kopuma tas patur prata abus izp€tes virzienus un tos sintezg
(Zolotovickij, 2001, 109). Tapéc tas vienmér var savienot dalu un veselumu,
pieméram, individu un gimeni vai grupu.

Piem@ram, studenti un pedagogs var izspélét konkrétu starppersonu
konfliktu (piem., starp viru un sievu), kur par aréjo grupu klist gimene un darba
vieta. Pateicoties Moreno panémienam — dubléSanai, Sis ar€jais mainas, jo
atklajas sarunu zemteksts, situacijas €nas puse, kas, savukart, provocé subjekta
radoSumu izv€leties jaunas lomas. Sociometrija palidz atrast lomu vai nu pretéju
savai lomai, vai antagonista lomu grupa (ne vienmér simbolisku), redzot kuru
subjekts (persona vai grupa), var veikt lomu mainu un tadgjadi panakt pilnigu

5 Moreno pieeja ir aktualas individualas, grupas, problémas (pieméram, konflikti).
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izpratni par cita poziciju, rezultatd pietuvoties realitatei un jaunai integracijai
(Zolotovickij, 2001, 110).

Tatad, lomas lauj izjust citu (Fonseca, 2004), toties dubléSanas metode
izskaidro katra subjekta vardu un darbibas jégu, nozimi. Zimju sist€éma ir
dialogiskas metodes studiju procesa sastavdala (Zolotovickij, 2001): tas
satiekoties vienai ar otru, darbiba veido izpratni par savam realitatem un, jo vairak
tajas ir lomu, jo daudzpusigak un dzilak tiek pétita sociala realitate.

Izspelgjot studiju notikumu par pétamo fenomenu, socialo realitati, studenti
biis ne tikai noveérotaji, bet paSa notikuma veidotaji, jo notikuma struktiira ir
atkariga no grupas strukturas. Jo vairak daudzveidiguma studenti ieviesis
notikuma, jo konkrétais gadijums pietuvinasies realai situacijai un veidos
darbibas t€lu, jeb uz savas pieredzes iegiitu risinajumu, piemeram, ka stradat ar So
gadijumu, kadas zinasanas ir nepiecieSamas.

Autore pienem, ka studenti, ka pé€tnieki, izmantojot So pieeju, apzinati
1zvelas notikumus, cilvékus un jomas, kurus vini pétis. Peétniekam un pedagogam
jaspg] koncentrét grupas dzivi, palidzot noteikt notikuma siZetus un to attistibu,
sekojot grupai. Tadgejadi, studenti ieglist dzilas zinaSanas par konkr€tiem
cilvekiem un notikumiem, integréjot zinasanas un iegustot notikuma pieredzi
(Gershoni, 2003).

Pedagogam vairs nav nepiecieSams pieversties zinaSanu demonstrésanai,
studentu erudicijai, un aizsargat studija materialu no studentiem, jo grupas un
grupas attiecibas kliist par resursu un, pateicoties tiem, studenti atrak veidos savus
uzskatus un attistis domasanu. Grupas attiecibas veicinas studiju procesu un,
1deala varianta, visi procesi kliis par attistoSiem.

Dialogiskas metodes studiju notikuma veidoSana prasa visas grupas
radoSumu, I1dz ar to taja tiek vérsta uzmaniba grupas attiecibam un spontanitatei
(Moreno, 2004), kas saskanojas ar Moreno sist€émas triades (3. tabula). Tomer
spontanitate tiek sagaidita ne tikai no paSiem studentiem, bet ari no pedagoga.
Pedagogam ir nepiecieSams zinat ka stradat ar savu un grupas spontanitati, grupas
attiecibam (Zolotovickij, 2001), jo bez tam biis griiti izveidot studijas notikumu.
Papildu tam, pateicoties prasmei stradat ar grupu, studenti uznemsies lielaku
atbildibu par savu studiju procesu un attistibu, samazinasies pedagoga atbildiba,
kas, savukart, palidz€s pedagogam izvairities no izdegSanas.

Moreno pieeja (Moreno, 2004) attiecas uz darbibas metodeém, tapec studiju
notikuma organizacija sakas nevis no zinaSanam, kas ir raksturigs monologam,
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bet no metodes un grupas procesa un attiecibam. Pedagoga metodes izvéle ir
atkariga no: 1) satura struktiras, 2) pedagoga pieredzes, gatavibas izmeginat
studentu spontanitati un aktivitati, 3) studentu individualitates, 4) grupas
struktiiras, kuru vai nu var definét ka grupu, vai var tikt izmantotas grupas
attiecibas.

Saja raksta autore pienem, ka nodarbiba nav tas pats, kas studiju notikums,
jo visa studiju procesa komponenti - grupas attiecibas, attiecibu struktiira,
pedagoga un studenta motivacija un pieredze, studentu dzives konteksti ir studiju
notikuma kopums. Visas §is sastavdalas kopa var atrisinat studiju un attistibas
uzdevumus.

Sadarbibas modela studiju procesa komponenti (Steinberga & Spona, 2017)
atbilst studiju notikumam, kas ieklauj sevi gan subjektivas, gan objektivas
sastavdalas. Pieméram, uz objektiviem attiecas studiju notikuma metode, kas
nosaka satura struktiiru, toties pie subjektiviem - pedagoga pieredze, studentu
motivacija.

Analizgjot realo studiju procesu, autore novéro, ka monologiska metode
vizualais materials biezi eksisté atseviSki no studiju priekSmeta ieceres un
studentu dzives konteksta. Turpretim dialogiskaja (1.tabula), tas klaist par dalu no
grupas un studiju procesa, palidzot koncentrét jégu un laujot izveidot lekcijas
teémas t€lu, gan ar iesildit studentus. Dialogiskaja metodes studiju notikuma
procesa organizaciju (3.tabula) var apskatit pec sekojoSiem posmiem:

Pirmais posms — iesildiSanas, kas lauj atrast visai grupai visdzilakos motivus.
IesildiSanas ir intereSu, motivu mérs. TieSi Sis posms ieslédz grupas attiecibas.

Uzsakot darbu ar grupu, pedagogs var izmantot vizualo materialu, kas klist
par t€lu rindu, un §ajas rindas visi var ievietot ainas, kas atspogulos tas parejas un
savienojumus, kas veido zinasanu strukttru.

Otrais posms — darbiba. Darbiba ir spéle, iedzilinaSanas, pardzivosana,
saskarsme, sadursme, lomu izvietoSana darbiba (Zolotovickij, 2020). Ta parnes
dalibnieku spontanitati radoSuma un parada notikumu kopuma.

TreSais posms — saglabasana. P&c lomas izspél€Sanas, grupa dalas ar savu
pieredzi un emocijam, radot dzilaku izpratni. Pedagogs, organiz€jot grupas
domasanu, veicina studentu pluralismu - ne tikai attieciba uz viedokliem un
pozicijam, bet ar attieciba uz dazadiem domasanas veidiem un kritisko skatfjumu
uz zinatnes aksiomatiskajiem pamatiem. Studenti redzes, ka studiju temati
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“atmina”, “uzmaniba”, “uztvere” stenojas konkréta studiju notikuma gadijuma.
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Visbeidzot, daudzas lekciju t€mas veido narativi, kas agrak pastaveja izoléti,
taCu tagad veido veselumu, iesaistot studentu témas un situacijas dzilaka izpratné
un izpete. Tas, savukart, palidz iegiit zinaSanas un pieredzi par konkr&tiem
gadijumiem, ka ar1 viss studijas process balstas uz témam, kas patieSam motive
studentus un ir nozimigas.

Secinajumi
Conclusions

ST raksta mérkis bija analizét studiju procesa monologisko un dialogisko
metodi.

Dialogiska metode ka studiju notikuma teorétiskais pamatojums balstas uz
Cetriem pilariem: ideja par individualizéjoSu metodi (H. Rikerts), M. Bubera
koncepts par “Es-Tu” (M. Bubers), semantiskais trisstiris (C. Ogdens un
I. Ricards) un tris sabiedribas izpratnes krit€riji: ar¢ja sabiedriba, sociometriska
matrica, sociala realitate (J. Moreno).

Tiek secinats, ka monologiska metode ierobezo socialo zinatnu studentiem
izpratnes veidoSanu par to, ka atseviski priekSmeti un to teorijas darbojas prakse.
Ta sniedz vesturisku ieskatu, ka attistijas zinatne, papildina zinasanas, bet
neiemaca §1s zinasanas pielietot un neveido veselumu.

Dialogiska metode palidz studentiem iegiit pieredzi par pétamiem socialiem
fenomeniem. Pedagogs, aktiviz€jot studentu spontanitati un radoSumu, lauj
pasiem studentiem virzit studiju procesu, rada iesp€jas izveleties konkrétas teémas
un veidot studiju notikumus. Tada veida veidojas zinasanam un jédzieniem
konteksti. Studentam veidojas izpratne ka konkrétas teor€tiskas zinasanas
darbojas dazados prakses gadijumos. Papildus tam, studentiem attistas kritiska
domasana un radoSums. Studenti radisies daudz lielaka studiju motivacija, neka
monologiska metodg.

Tiek secinats, ka studentu iesp€ja ieklauties studiju procesa atvieglo
pedagoga darbu, jo vini biis atbildigi par studiju procesu virzibu. Pedagogam vairs
nevajadz€s visu savu speéku atdot satura sagatavoSanai, studentu uzmanibas
noturéSanai, un aizsargat savu planu un metodi no pasiem studentiem.

Pedagogs, stradajot ar grupas attiecibam, savu un grupas spontanitati, ir
spejigs iepriekS no studijas procesa izol€tas t€émas padarit par studiju notikumu,
padarot studijas par veselumu.
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Summary

The purpose of this article was to analyze the monologic and dialogic method of
the study process. The dialogic method as the theoretical foundation of the study event
1s based on four pillars: the idea of an individualizing method (H. Rickerts), M. Buber's
concept of "I-Thou" (M. Buber), the semantic triangle (C. Ogden and 1. Richard) and
three criteria for understanding society: external society, sociometric matrix, social
reality (J. Moreno). It is concluded, that the monological method limits social science
students' understanding of how individual subjects and their theories work in practice.
It provides a historical insight into how science developed, adds knowledge, but does
not teach how to apply this knowledge and does not form a whole. The dialogical
method can help students gain experience about the studied social phenomena. By
activating students' spontaneity and creativity, the teacher allows the students
themselves to direct the study process, creates opportunities to choose specific topics
and create study events.

In this way, creating "contexts" for knowledge, concepts. The student develops an
understanding of how specific theoretical knowledge works in various practical
situations. In addition, students develop critical thinking and creativity. Students will
show much greater study motivation than in the monologic method. It is concluded, that
the possibility of students to be included in the study process facilitates the work of the
teacher, because they will be responsible for the progress of the study process. The
teacher will no longer have to devote all his energy to preparing the content, keeping the
students' attention, and protecting his plan and method from the students themselves.
The teacher, working with group relations, his own and the group's spontaneity, is able
to turn a previously isolated topic from the study process into a study event, making
studies a whole.
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