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Abstract. The expansion of adult education has been presented as an effective strategy to solve
the issues in adult employment. The aim of the present research is to analyse the field work
carried out in Nuuk (Greenland) on the development of adult learners’ 21t century skills in
Greenland underpinning the elaboration of implications for adult education in Greenland. The
methods of the present research comprise both theoretical and empirical methods. The
empirical study was based on fieldwork. Two on-site visits in Nuuk between the 8-12™" August
2022 were carried out. Observation and participant observation were implemented. A semi-
structured interview with two interviewees was conducted. The literature review allows for a
conclusion that adult education in Greenland is mentioned neither in Greenland educational
policy documents or scientific publications. Despite that, the analysis of the implemented
fieldwork allows drawing a conclusion that adult education has been established on a
municipal level like the centre Majoriag, and on a non-governmental level like Kofoeds Skole.
Both theoretical and empirical analysis contribute to the conclusion that adult learners’ 21
century skills in Greenland are being developed. However, these skills would need more joint
work from all the adult education stakeholders.

Keywords: adult education, 21% century skills, employment, fieldwork, Greenland, Kofoeds
Skole, Majoriag.

Introduction

In Greenland, there is currently a development to a broader diversified economic
base (Gjedssg Bertelsen et al., 2016). The labour market is being restructured from
traditional occupations to modern ones (economics, management, security, etc)
(Ahrens et al., 2021) in accordance with the current developments in society,
economy, and technologies all over the world. The shifts in society and economy
focus on greater social inclusion and economic sustainability of the country
inhabitants. The country is interested to have knowledgeable and skilled citizens
who are able to contribute effectively to the social and economic development
of the country. The desired societal and economic changes rely on a positive
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correlation between entrepreneurship and economic growth, particularly in high-
income countries (Acs, Arenius, Hay & Minniti, 2004). Entrepreneurship
includes also hybrid entrepreneurship (Ahrens, Andreeva, Bassus, & Zasc¢erinska,
2015). Entrepreneurship is regarded as a key driver of economic growth (Ahrens,
Andreeva, Bassus, & Zascerinska, 2015). Entrepreneurship is considered as a
phase in the transition from a wage-job to self-employment (Giones, 2014). The
transition proceeds from paid employment through entrepreneurship to full-time
self-employment (Raffiee & Feng, 2014, p. 956) as depicted in Figure 1.

Phase 1.
Paid employment

Phase 2.
Entrepreneurship

Phase 3.

Full-time self-
employment

Figure 1 Entrepreneurship as the transition phase from the transition from a wage-job
to self-employment (the authors)

Entrepreneurship is defined as the individual ability to establish social or
commercial activity by turning ideas into action (Melnikova & ZaScerinska,
2016). Entrepreneurship makes employees more aware of the context of their
work and better able to seize opportunities (European Commission, 2012, p. 7).
Entrepreneurship, identified as the individual ability, encompasses individual’s
creativity, innovation and risk taking, as well as the ability to plan and manage
projects in order to achieve objectives (European Commission, 2012, p. 7). These
skills are also known as the 21% century skills. The 21st century skills include
analytical thinking, complex problem-solving and ideation, creativity, originality,
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initiative, critical thinking, communication, collaboration, cultural awareness,
active learning, ability to communicate in several languages (Luka, 2019).

The expansion of adult education has been presented as an effective strategy
to solve the issues in adult employment. New developments such as globalisation,
digitalisation and internalisation in the modern world of work require new skills
adult learners have to demonstrate for their greater social integration and
economic sustainability. The view on entrepreneurship as the transition from a
wage-job to self-employment highlights the necessity in the 21% century skills
adult learners need for a greater social inclusion and economic prosperity all over
the world. However, the development of adult learners” 21% century skills in
Greenland was not addressed (Ahrens et al., 2021). The previously done research
focused on the identification of challenges and opportunities in adult education in
Greenland (Ahrens et al., 2021).

The aim of the present research is to analyse the field work carried out in
Nuuk (Greenland) on the development of adult learners’ 21% century skills in
Greenland underpinning the elaboration of implications for adult education in
Greenland.

The methods of the present research comprise both theoretical and empirical
methods. The theoretical methods imply analysis of scientific literature,
theoretical analysis, theoretical modelling, systematisation, synthesis,
comparison, and generalisation (Ahrens, & Zascerinska, 2021). The empirical
methods are based on fieldwork implementation and analysis, observation and
participant observation, interviews for data collection. Data were processed
through content analysis. Structuring and summarizing content analysis were
carried out for data analysis.

Literature Review

The present part of the paper intends to discuss findings on the development
of adult learners” 21% century skills in Greenland obtained through the literature
review available on the Internet.

A large minority of Greenlanders is challenged by unemployment and lack
of education (Gjedssg Bertelsen et al., 2016). Some of this is based in social and
health problems, but this group also includes very competent, skilful and well-
functioning people (Gjedssg Bertelsen et al., 2016). Their problem is, that their
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skills are acquired in informal ways and for that reason invisible and un-
recognized by the job market (Gjedssg Bertelsen et al., 2016). The lack of
appreciation of the qualifications of this group constitutes a great loss of value to
society and to the individual (Gjedssg Bertelsen et al., 2016).

Among the Greenlandic population aged 25-74, more men have achieved
some level of education than women but more women than men achieve the
highest level of education (Bennike, Faber, & Nielsen, 2016). Women indicated
that they wanted to move to gain better access to education, to get access to more
culture and leisure activities and to get away from social control in the smaller
communities and provide increased opportunities for their children (Bennike,
Faber, & Nielsen, 2016). The study showed that men in Greenland, in contrast,
are more motivated by opportunities in the labour market (Bennike, Faber, &
Nielsen, 2016). A reason for Greenlandic men to choose to move could be that
they feel that there are better and more business opportunities for them and/or
their partner elsewhere (Bennike, Faber, & Nielsen, 2016). Common for
respondents from both sexes in the Mobility Study was that they wanted to reside
in an area where the wages are higher, with increased opportunities for public
transportation and a variety of other public benefits, for example, health and
education facilities (Rasmussen, 2010).

The role of education in society is unquestionable: education is seen as a
means to achieve better welfare, improvement of health and (political) power —
also on a global level (Gjedssg Bertelsen et al., 2016). An improvement of the
educational level of the labour force is a major challenge and a necessary step to
ensure a more self-sustaining economy (Gjedssg Bertelsen et al., 2016).

Education is complex; it consists of problems that are influenced by many
different factors at the same time (Gjedssg Bertelsen et al., 2016). There has been
an increase in entry in recent years into the various forms of education (Gjedssg
Bertelsen et al., 2016).

Adult education in Greenland tends to support the development of
individual’s sustainability (European Commission, 2014).

Language teaching is highly prioritised in the teaching plans. It is the
intention of the teaching that the learners become functionally bilingual
(Greenlandic and Danish) and able read, write, speak and understand English
(European Commission, 2014). A lack of Greenlandic teachers still persists and
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teachers have to be brought in from Denmark (The Ministry for Foreign Affairs
of Government of Iceland, 2020).

Providing access to education is a challenge in Greenland (@gaard, 2019;
Ahrens et al., 2021). With a very small population (56.000) and huge distances
only a few cities provide possibilities, the capital of Nuuk with a university being
the main hub for education (@gaard, 2019). It should be pointed that the modern
adult education, which is the focus of this research, has to be ensured to all the
interested adult learners along the 4,700 kilometer habitable coast line, from
Qaanaag and Siorapaluk in the far north to Nanortalik and Narsaq Kujalleq in the
south, to Ittoqgortoormiit in the East (Lennert, 2018).

Most Greenlanders have to leave family, work and their home area for longer
periods of time to engage in education (Jgaard, 2019). Cultural and social ties
can be serious impediments for this endeavor (@gaard, 2019). Vulnerability
coming from family ties and local devotion has to be taken into account in the
educational system (@dgaard, 2019). For these reasons distance education seems
an obvious solution in the Greenlandic educational system (&dgaard, 2019).

Distance learning barely exists in Greenland (The Ministry for Foreign
Affairs of Government of Iceland, 2020). Connectivity in the larger towns already
is of sufficient quality to support distance learning (The Ministry for Foreign
Affairs of Government of Iceland, 2020). In addition, a highspeed revolution is
expected in the imminent future (The Ministry for Foreign Affairs of Government
of Iceland, 2020). It will be based on an international system of low-altitude
satellites that connect every Greenlander to a high-speed network, whether they
live in the most remote settlements or are out at sea (The Ministry for Foreign
Affairs of Government of Iceland, 2020). This lays the groundwork for a
revolution in education in Greenland (The Ministry for Foreign Affairs of
Government of Iceland, 2020). The speed of these developments depends on how
readily knowledge on the development of distance learning can be shared with
Greenlanders (The Ministry for Foreign Affairs of Government of Iceland, 2020).

It should be noted that adult education in Greenland is not separately
addressed in educational policy, scientific papers, and other documents, e.g.
Lennert, 2018: @gaard, 2019: The Ministry for Foreign Affairs of Government of
Iceland, 2020, etc.
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Methodology

The research question enabled the empirical study. The research question
was formulated: How are adult learners’ 21% century skills developed in
Greenland? The purpose of the empirical study was to analyse the field work on
the development of adult learners’ 21% century skills implemented in Nuuk
(Greenland).

The empirical study was implemented in Nuuk, Greenland, from the 8™ to
the 12" August 2022.

The qualitative study was chosen. The qualitative method was selected due
to a couple of factors. One of the reasons was that there some scientific literature
on education in Greenland exist. However, adult education was not highlighted in
these works. The researchers were interested to receive an impression on the
existence, structure and processes in adult education in Greenland (Ahrens &
ZascCerinska, 2014). Another factor was the researchers’ resources, such as time,
non-defined sample size and access to the sample, available for the empirical
study implementation (Ahrens & ZaS¢erinska, 2014a; Ahrens, & ZaScerinska,
2014b).

According to Baczko and Dorronsoro (Baczko & Dorronsoro, 2020), the
practice of fieldwork tends to empower researchers, lets them produce their own
hypotheses, and puts distance between themselves and the sorts of Taylorism
making a strong comeback. Consequently, fieldwork was determined for data
collection. Fieldwork implies the collection of data in a real environment
compared to a survey, for example. Fieldwork allows for observing adult
educators in their real life conditions and cultural circumstances. Observation also
included participant observation or, in other words, adult learners.

The collected data were processed within the interpretive paradigm.
Interpretive paradigm is useful when the researcher(s) indicate their interest in a
phenomenon (Zascerinska, Aleksejeva, ZasCerinskis, Gukovica, & Aleksejeva,
2021). The researchers themselves interpreted the obtained data (Ahrens,
Purvinis, ZasCerinska, Miceviciene, & Tautkus, 2018). Interpretation allows for a
meaning to emerge (Zascerinska, Aleksejeva, ZasCerinskis, Gukovica, &
Aleksejeva, 2021).
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Research Results

The researchers’ travel to Nuuk, the capital city of Greenland, has already
helped discover life conditions of adult educators and learners in Greenland. First
observation was about travelling between the cities in Greenland. Travelling is
organised by the means of planes and boats which depend on weather conditions.
The weather conditions even in summer can be difficult for travelling due to rainy
periods, wind, fog and other. Passengers can spend a couple of days at the airport
waiting for an appropriate weather to get a flight. Another observation was that
there are no roads for travelling by car between the cities in Greenland.

The researchers visited the local job and up-qualification centre Majoriag in
Nuuk. The visit was divided into three parts:

- Asshort introduction from the Head of the Education Department.

- Observation of adult educators training, and

- Interviews with adult educators.

The researchers were met by the Head of the Education Department at the
local job and up-qualification centre Majoriaq in Nuuk. She gave a short
introduction into the structure of the Education Department of the local job and
up-qualification centre Majoriaq in Nuuk. Along with adult learners training, the
Department is also involved in various international projects including
educational projects.

Observation was implemented in an adult educator training session. In total
the training session lasted for about 6 hours. The researchers attended the last part
of the training. This part of the training was planned for one hour and 30 minutes.
The training was given in Greenlandic. The training session was devoted to give
instructions to the adult educators about the use of classroom management system
in their teaching. The classroom management system was in Greenlandic
language, too. From six adult educators working in the local job and up-
qualification centre Majoriaq, five adult educators took part in the training. One
of the adult educators was the instructor. The instructor explained how to use the
classroom management system for the organisation of adult learners’
examination. The adult educators learnt how to use the system for introducing the
exam results to the adult learners and the administration of the local job and up-
qualification centre Majoriag. Training of adult learners implies adult learners’
testing, checking the test results, and a certificate issue. Interesting that adult
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learners’ exams are organized on the centre campus. Adult learners have to be
present in the centre for taking part in the written exam. The certificate issued for
adult learners can be used as the skill evidence when applying for a job.

After the observation of the training, the interview with two adult educators
who participated in the training session was conducted. The interview lasted for
about one hour. The interview was semi-structured as the researchers have a good
knowledge in the field of adult education and extensive experience in teaching
adults.

The interviewees pointed that they have in total eight adult learners in the
centre. The adult learners do not have a professional education. The adult learners
are from Nuuk as the local job and up-qualification centre Majoriaq works with
adult learners who belong to the Nuuk area. Despite that adult learners live in
Nuuk, some of them have problems with the centre attendance due to distances
between their home and the centre. Also, they presence in the centre depends
heavily on the weather conditions. The adult learners get training in Greenlandic,
mathematics and digital skills. Digital communication is well established between
adult educators and adult learners. One of the interviewees discussed that adult
learners writing in Greenlandic could be improved. At the same time, the adult
learners perfectly use emojis in digital communication with adult educators.
Another important issue was raised. The issue referred to the production of
teaching materials. The adult educator was curious to clarify the situation with the
authorship and copyright on teaching materials created by the adult educators
from the local job and up-qualification centre Majoriag and financed by the local
job and up-qualification centre Majoriag.

For further clarification, the researchers searched the information about
the local job and up-qualification centre Majoriaq on google. They discovered
the information of the website: https://www.norden.org/en/info-norden/
rehabilitation-greenland. The website disclosed that Majoriaq is an offer to the
unemployed, and is available in all towns in Greenland. The Majoriaq centres are
run by the local authority and assist unemployed citizens with case management
and guidance in relation to education and the labour market. Majoriag is in contact
with the business community and can put job seekers in touch with workplaces.
In addition, Majoriaq offers both academic and non-academic skills enhancement
to job seekers who wish to improve their chances of getting a job or being
admitted to a study programme. In this way, the centres function as a gateway for
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the unemployed to education, the labour market and the business community. If
an unemployed person requires special help to enter the labour market, the
caseworker will draw up a rehabilitation plan in collaboration with the
unemployed person that aims to produce the best solution for that person. The
plan might for example include:

- Qualifications improvement or education,

- Other skills enhancement activities, and

- Enterprise rehabilitation.

Prior to rehabilitation, the unemployed person must take part in a
clarification process, followed by a trial work period.

If all possibilities for employment under normal conditions have been
exhausted, a person may be offered a flex job. In a flex job, a person can work
reduced hours for normal wages, part of which is paid by the public authorities.

Another visit was planned for Kofoeds Skole in Nuuk. Kofoeds Skole is
available on Facebook: https://www.facebook.com/kofoedsskolenuuk/. This is a
non-profit organisation based on voluntary donations. The organisation
implements day-time activities for adult learners. The Kofoeds Skole is open from
08:00am till 15:00pm. The working hours of the Kofoeds Skole depend on the
available funding to support adult educators’ work. The Kofoeds Skole is open
for adult learners not only from Nuuk. Any adult learner can join. Kofoeds Skole
in Nuuk is daily attended by around 30 adult learners. For more visitors, Kofoeds
Skole has to enlarge the premises that is problematic due to the dependence on
donations. Adult learners arrive in the morning. They start from a breakfast
together. The breakfast and other breaks with food are provided from the received
donations as adult learners do not always have enough money due to their
unemployment or disability. Adult learners can also get a new clothing donated
to Kofoeds Skole. After the breakfast, adult learners go to the Workshops of their
interest: sewing, playing music instruments, painting, making wooden products
and others. For example, no Christmas trees grow in Greenland. Adult learners
create Christmas trees from other materials like wood. Each December the
Kofoeds Skole offers these made Christmas trees for selling. They are very
popular in Greenland and fast sold out. Participation of adult learners in the
Workshops allows preparing different events, such as Christmas, Easter and
others, to be celebrated together or even with a wider public. The Kofoeds Skole
also has two-three computers for adult learners. But the demand on computers

12
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among adult learners is much higher. Another issues that there is no special
training for the development of adult learners’ digital skills at Kofoeds Skole.

Conclusions

The literature review allows for a conclusion that adult education in
Greenland is mentioned neither in Greenland educational policy documents or
scientific publications. Despite that, the analysis of the implemented fieldwork
allows drawing a conclusion that adult education has been established

- Onamunicipal level like the centre Majoriaq, and

- Onanon-governmental level like Kofoeds Skole.

The implemented fieldwork allows for a finding that the municipal centre
Majoriag has a well-established cooperation with business community.

Both theoretical and empirical analysis contribute to the conclusion that adult
learners’ 21% century skills in Greenland are being developed. However, these
skills would need more joint work from all the adult education stakeholders.

The research was limited by the fieldwork carried out only in the capital city
Nuuk, Greenland. If the other cities in Greenland have been visited, the other
findings could be reached.

Implications for adult education in Greenland imply the formulation of Adult
Education Strategy for Greenland. This Adult Education Strategy for Greenland
could be considered within the unity of the educational system in Greenland. Also,
the concerted efforts of the state organisations, municipal establishments, and
non-governmental institutions would be beneficial for all the economy sectors in
Greenland as an aim of the adult education is to develop adult learners’ skills,
thereby increasing the employability of adult learners. Another implication for
adult education in Greenland could be the improvement of digital skills of adult
learners as in today’s world digital skills have become of a high priority. This
would require more modern computers with contemporary software to be
obtained by adult education establishments in Greenland.
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DIDAKTISKAS SPELES SAISTITAS RUNAS ATTISTIBAI

BERNIEM AR VALODAS TRAUCEJUMIEM
Didactical Games for Speech Development for Children with
Language Disorders

Galina Rubahova
Riga preschool educational institution, Latvia

Abstract. Speech takes a very important place in the development of a child, and the
development of other mental functions depends on it. Therefore, it is very important to pay
attention to the development of the child's speech in time and to prevent disorders.

The aim of the article is to evaluate the effect of the didactic game developed by the author on
the development of connected speech in children with language disorders, based on the analysis
of theoretical literature.

In the article analyzes theoretical aspects of language development, includes language
development preconditions, language development disorders’ causes (reasons) and the
activities of preschool educational institution in promoting the development of a child's speech,
and didactical plays and games importance children speech development, as well as offered by
author made game “Create a sentence”.

Empiric part describes research methodology, analyzes children skills before and after one
month using of didactic game “Create a sentence” game, analyzes results of parents’
questionnaire.

In conclusion summarized results of research.

Keywords: children with language disorders, didactical games and plays, preschool teacher,
speech and language disorders.

IEVADS
Introduction

Lai dzivotu un ieklautos sabiedriba, cilvekam nepiecieSama viena no
svarigakajam prasmém — macét komunic€t ar citiem cilvékiem. Dalu no
informacijas komunikacijas laika cilvéks nodod neverbali (ar Zestiem, mimiku),
bet lielaka dala informacijas tiek nodota ar 1paso prasmi, kas raksturiga tikai
cilvekiem. ST prasme ir valoda. Ar valodas palidzibu bérns iegiist sakotngjo un
nozimigako informaciju par apkart§jo vidi, apglst citas iemanas, kas
nepiecieSamas talakai attistibai, dalas savas emocijas utt..

Ne visiem bérniem valodas attistiba norit viegli. Ar valodas attistibas
problémam saskaras aptuveni 7% pasaules iedzivotaju (Forrest, Gibson,
Halligan, & Clair, 2020), savukart izrunas trauc€umi ir visizplatitakais
traucjums, ar to saskaras 3,4 — 3,8 % bérnu (Torres, Fuentes-Lopez, Fuente, &
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Sevilla, 2020). Latvija 2020./2021. macibu gada ar valodas trauc€jumiem
pirmsskolas izglitibas iestad€s bija 2365 berni (CSP, 2021).

Pirmsskolas vecuma b&rnu valodas attistibas jautajumiem pieversusies
daudzi pétnieki (Brumbach & Goffman 2014; Forrest et al., 2020; Petty, 2016;
Tomele, 2022; Torres et al., 2020 u.c.), uzsverot, ka jo agrak tick pamanitas
problé€mas un sniegta palidziba, jo labaks rezultats tiek sasniegts. Ar1 pirmsskolas
izglitibas skolotajam jabiit izpratnei par bérna valodas attistibu, jaizprot, kad
bérna valodas attistiba nepiecieSams logopéda atbalsts, un kadas iesp€jas pastav
valodas attistibas trauc€jumu noveérSanai pirmsskola.

Raksta mérkis — pamatojoties uz teorétiskas literatiiras analizi, novertét
autores izstradatas didaktiskas sp€les ietekmi uz saistitas runas attistibu bérniem
ar valodas traucgjumiem.

Metodes: teorétiskas literatiiras analize, noverosana.

Valodas attistiba bérniem ar valodas traucéjumiem
Language development for children with language disorders

Valodas pamatfunkcija ir komunikacija, kad valoda ir ka sazinas Iidzeklis.
Sazinas meérkis var biit socialo kontaktu uzturéSana, informacijas apmaina.
Valodas apguve ir viens no pirmsskolas vecuma bérna galvenajiem uzdevumiem.
Tas apguve atkariga no daudziem nosacijumiem: vides valodas, socialas vides,
labsajiitas gimeng, individualajam ipasibam, b&rna zinatkares un aktivitates
(Fenson et al., 2007).

Valoda nav iedzimta cilvéka sp&ja. Ta veidojas un attistas, pamatojoties uz
centralo nervu sisteému - pakapeniski, izveidojot c€lonsakaribu starp redzi, dzirdi
un motoru receptoriem. Valoda veidojas, nobriestot centralajai nervu sist€mai.
Spéjai sazinaties, valodas un runas attistibai ir nepiecieSami labvéligi fiziologiskie
apstakli: stabila centralas nervu sist€mas (turpmak CNS) darbiba, laba dzirde,
redze, anatomiski pareizas runas veidoSana, ka arT laba apkartéja sociala vide.
|.Blumentale, 1.Kalgja, I.Klatenberga, S.Kuske un A.Vabale (2014) ir analiz€jusas
biologiskos un socialos prieck$nosacijumus, kas ietekmé valodas attistibu
(1.tabula).
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1.tabula. Valodas attistibas priekSnosacijumi (autores veidots péc Blimentale et al., 2014)
Tablel Preconditions for language development (made by author based on
Blimentale et al., 2014)

Biologiskie (ieksejie, endogéni) Socialie (arejie, eksogéni)
Bérna fiziska Motoro un psihisko funkciju _ )
- - . Verbala sazina,
attistiba un attistiba, kuras pamata ir CNS Vecik
. ecaku runas
veseliba darbiba Valodasvide | . _ _
— - pielagosana bérna
_ . Anatomiski izveidojusies un runai oy
Runas organi o _ . vajadzibam
pielagoti periférie runas organi
Dzirdes Klausas, uztver valodas skanas un Komunikacijas
. ritmu, intonaciju, pauzes, skalumu, procesa apguve,
analizators _ _ A
vardus Saskarsme Vardu nozimes
Redzes analizators | Redz mutes, liipu kustibas, Zestus un izpratne,
Imitacii Nervu $anam CNS piemit ipasiba | mijiedarbiba | Kontekstam
mitacija, o _ oy
. J_V atdarinat kustibu modelus atbilstoSas runas
atdarinasana ’ .
Izpratne

Dzims$anas bridi b&rnam jau ir pietiekami attistits dzirdes aparats, lai vin$
varétu sakt veidot idejas par apkart€jiem troksniem, skanam, ka ari par runu un
valodu (Friedrich et al., 2015; Pelucchi et al., 2009; Werker et al., 2012). Laba
dzirde nodroS$ina iesp&ju apgiit valodu.

Valodas izpratne bémam veidojas, klausoties citos, uztverot apkartgjas
skanas un runas ritmu, intonaciju un pauzes, un izcelot vardus no runas pliismas.
Bérniem ir parsteidzosSa sp€ja atdarinat. Imitacija vai atdarinaSana ir CNS darbibas
veids (Blumentale et al., 2014). Bérns atdarina citu cilvéku uzvedibu, darbibas
modelus, jo centralas nervu sistémas nervu Siinas atkarto darbibas modelus.
Atdarinot un atkartojot mutes kustibas, sejas izteiksmes un skanas, bérns
pamazam saglaba atmina dazadas skanas un vardu piemérus, kurus vin§ dzird
apkart. Tas norada uz socialas vides nozimibu valodas attistiba.

Valodas attistibai, ka arT bérnu intelektualajai un emocionalajai attistibai
nepiecieSams, lai apkart&ja valodas vide biitu nodroSinata ar attistibas iespg&jam,
attistoSu potencialu. AttistoSais potencials nozimé apkart&jo runas bagatibu, bérna
aktivitaSu daudzveidibu valodas maciSanas procesa un vina individualas
maciSanas sp&jas. Bérna valodas attistiba atkariga arT no bérna komunikacijas ar
pieaugusajiem un vienaudziem — komunikacija ar vienaudziem berni biezak
izmanto sarezgitakus teikumus neka komunikacija ar pieauguSiem, biezak
izmanto TpaSibas vardus, kas raksturo €tisko un emocionalo attieksmi pret

19




Galina Rubahova

cilvékiem, priekSmetiem un paradibam, ka arT izmanto vietas un darbibu formas
apstaklu vardus (Fenson et al., 2007). Bérna leksika sazina ar vienaudziem tiek
raksturota ar lielaku mainigumu, jo vienaudzis ir partneris, sazina ar kuru bérns it
ka parbauda visu iegiito sazina ar pieaugusiem.

Ne mazak svarigs nosacijums ir bérna sazina ar pieaugusiem. Saja aspekta
pieaugusa runai tiek izvirzitas ipaSas prasibas. Pieméram, skolotdja runa ir
imitacijas paraugs, tapéc tai jabiit paraugam visos parametros: gramatiski
pareizai, intonativi izteiksmigai, ne skalai, ne atrai, precizai un lakoniskai. Svariga
nozimé ir pedagoga runas intonacijai un izteiksmibai. Ir atklats, ka sakotng&ji
pirmsskolnieks sak atpazit un attiecigi reag€ tieSi uz intonaciju. Intonacijas
nabadziba negativi ietekmé vardu nozimes apguves attistibu un aktiva vardu
krajuma apguvi. Valoda rodas no vajadzibas izteikties, bet vajadzibai izteikties
pamata ir dazadas motivacijas. Runas motivacijas esamiba nozimée, ka bérnam ir
ne tikai domas un jitas, kuras bérns var izteikt, bet vinam gribas ar to padalities,
t.i., vinam ir iek$gjais pamudinajums izteikt savas domas un jiitas. Macit bé&rnu
runat nozime veidot ta valodu (Voroshina, 2020).

Pirmsskolas bérna valodas attistibu ietekm& klausiSanas prasmes,
uzmanibas, motorikas attistibas limenis, intelektuala izaugsme, emocionala
attistiba, sazina un komunikacija. Pirmsskolas vecuma pastavigi mainas sazinas
saturs, motivi, komunikativas prasmes. Bérnam ir selektiva attiecksme pret
pieaugusajiem, sakot pakapeniski apzinaties savu izturéSanos pret tiem: ka tie pret
vinu izturas un ko pieaugusie no vina sagaida (Kalvans, 2018).

Valoda dod mums iesp€ju sazinaties, izp€tit apkartéjo pasauli un dod
priekSstatu par sevi, attista domaSanu un prasmi socializéties. Tomeér ne visiem
bérniem valoda attistas atbilstosi normai. Ta ka raksta autore strada pirmsskolas
1zglitibas 1estadé, uzmaniba tiek pieversta bérnu valodas traucgjumu celonu
noskaidrosanai.

Valodas trauc€jumi var biit primari vai sekundari. Pastav uzskats, ka tie ir
biezak zéniem neka meiteném (Sharp & Hillenbrand, 2008). Latvija oficiala
statistikas liecina, ka 2020./2021. macibu gada 2365 bérniem jeb 2,8% no kop&ja
pirmsskolas vecuma bérnu skaita bija diagnostic€ti valodas trauc€jumi (CSP,
2021), tomeér janem veéra, ka ne visiem bérniem Sie traucg€jumi tiek savlaicigi
konstateti. G.Tomele (2022) min, ka Liepajas pirmsskolas izglitibas iestadés
2020./2021. m.g. 42,94 % beérnu tika konstatetas dazada veida valodas attistibas
problémas, un §im skaitlim esot tendence pieaugt.
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Valodas attistibas trauc€jumiem var biit iek$€jie un ar&jie c€loni.

Pie iekSejiem iemesliem pieskaitami:

galvas kausa smadzenu traumas;

attistibas vai domasanas traucgjumi;

dzirdes problémas vai tas zudums auss infekciju dél;

fiziski defekti vai problémas, kas ietekm€ runu, piemé&ram, vilka rikle,
vai zaka liipa.

nervu bojajumi vai traucgjumi, kas piedalas runas veidoSana (Becker &
Sovak, 1981).

No argjiem c€loniem var izdalit $adus:

ekologiskas situacijas pasliktinasanas;

joda vai flora deficits konkréta rajona;

gritniecibas patologiju skaita palielinasanas;

dzemdibu traumu skaita palielinaSanas;

bérnu veselibas novajinasanas un bérnu saslimstibas palielinaSanas;
dazadi socialie iemesli (Ruzskaja & Rejnstejn, 2000; Tomele, 2022).

Bérnu runas trauc&jumus palielina $adi riski:

attistibas trauc&jumi, piem. autisms;

genétiskie trauc&jumi, ka dauna sindroms;

dzirdes zudums;

centralas nervu sist€mas trauc€jumi, tadi ka cerebrala paralize;

berni ar bieZam auss infekcijam;

fiziskas problémas, ka zaka lupa vai aukslgjas;

parak bieza 1kSka ziSana, vai manekla izmantoSana (Barbosa et al.,
2009);

zems vecaku izglitibas limenis;

atbalsta trilkums majas apmaciba (Ruzskaja & Rejnstejn, 2000).

Uzmaniba tiek pieveérsta valodas traucgjumu socialiem iemesliem. Vispirms

jaatzime valodas un runas kultiiras pazeminasanas sabiedriba kopuma. Bérni biezi

dzird ne tikai nepareizi formulétu valodu, bet ari neliteraras izteiksmes. Daudzos

gadijumos nev€lamas sekas atstdj televizija vai cita komunikativa konteksta

saturs. Uzmaniba tiek pieversta b&rniem, kuriem valodas attistiba nenorit

atbilstigi vecumposmam tadgl, ka gimeng ir nabadziga valodas un komunikacijas

vide: So bérnu valodas attistiba ievérojami atpaliek no vienaudzu no labvéligakas

valodas vides, tas rada lielu risku, ka vini nesasniegs savu potencialu pieauguso
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dzive, jo valodas attistiba un tas kvalitate tiesi saistita ar visam kognitivajam
darbibam (Beard, 2018).

Neatbilstosa valodas vide un audzinaSana ari var bt par iemeslu bérnu
valodas traucgjumiem. Saja gadfjuma mazs bérns nav spgjigs uztvert dzimtas
valodas skan€jumu, skanu artikulacijas veidus, vinam veidojas nepareiza vai
nepreciza valodas skangjuma uztvere. Tas noved pie skanu izrunas trauc€jumiem.

Runas traucgjumi (pareiza skanu un vardu izruna, skalums un runas temps,
ritms, tembrs, pauzes, logiskais uzsvars), kas paradas pirmsskolas vecuma, talak
var izraisit virkni sekundaro runas traucg€jumus: fonétiskas dzirdes nepietickamu
attistibu, burtu, zilbju vai skanas vardus analizes veidoSanas aizturi, bérna vardu
kragjumu nabadzibu, dzimtas valodas gramatiskas apguves trauc€jumus
(Bondarenko, 1991; Tomele, 2022). Jebkurs$ runas trauc€jums var atspoguloties
bérna uzvediba vai darbiba kopuma. Valodas trauc€umi ietekm& bérna
personalizacijas dimensiju, 1pasi it paSnovertg§jumu un pastelu, emocijas,
uzvedibu un attieksmi, arT emocijas, kas ir biitiska bérnibas personibas attistibas
sastavdala (Panisoara, Ghita, Lazar, & Fat, 2019). Tomele (2022) uzsver, ka
nepiecieSams bernam sniegt nepiecieSamo atbalstu, lai sekmétu vina valodas
attistibu, ja tas netiek darits, v€lakajos attistibas posmos pazeminasies macibu
sasniegumi, ta rezultatd var veidoties vispargji maciSanas, uzvedibas un
psihoemocionali traucgjumi. Ja b&rns nesp€j sevi pieradit macibas, vins savu
potencialu 1stenos cita veida, iesp&jams pat veicot kriminalas darbibas. Tapéc ir
loti svarigi riip€ties par savlaicigu bérnu runas attistibu, pieveérst uzmanibu tas
pareizibai un tiribai.

Bérna valoda veidojas péc pieaugusa valodas parauga un ir atkariga no
pietiekoSas valodas prakses, un viens no galvenajiem pirmsskolas pedagogu
uzdevumiem ir sekot bérna attistibai atbilsto$i bernu vecumam, ka ar1 stradat
individuali ar bérnu, lai tas neatpaliek sava attistiba no citiem vienaudZiem. Tadel
svarigi izprast, kada veida iesp€jams sekmé&t bérna ar valodas trauc€jumiem
saistitas runas attistibu. Tadéel tiek analiz€ta pirmsskolas pedagoga un vecaku
loma bérna valodas attistiba, didaktisko sp€lu un rotalu nozime saistitas runas
attistibai bérniem ar valodas attistibas traucéjumiem, raksturota ar1 raksta autores
izveidota didaktiska spéle “Izveido teikumu™.
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Pirmsskolas skolotajas darbiba bérna valodas attistibas veicinasanai
Preschool teacher's work to promote children’s language development

Pamatojoties uz kompetencu pieejas pirmsskolas macibu programmu (Skola
2030, 2019), darba ar beérniem pirmsskolas skolotaja darbibu raksturo tris
pamatjédzieni: situacija, informacija un sniegums (1. attls).

*skolotajs rada situaciju, kura bérnam rodas vajadziba apgut
jaunas zinasanas, izpratni, prasmi vai ieradumu, parruna
sasniedzamo rezultatu (ka, kur, ar ka palidzibu to izdarit),
noskaidro bérna ieprieksejo pieredzi (ko bérns jau zina un
prot)

sskolotajs piedava jaunu informaciju un iespéju git
daudzveidigu macisanas pieredzi, virza bérna macisanos un
atbalsta, kad tas nepiecie$ams, aicina izmantot apgato
dazados veidos un vardiski apstiprina paveikto

informacija

N\

sskolotajs novérté bérna sniegumu, sekojot Iidzi izpratnes un
prasmiju attistibai, rosina bérnu pasu novértét savu sniegumu

S n i e m S péc sakuma izvirzitajiem kritérijiem, parruna, kur apgata
g u prasme vél varétu noderét un ka to uzlabot

1.attéls. Pirmsskolas skolotdja darbiba (autores veidots péc Skola2030, 2019)
Figure 1 Pre-school Teaching (made by author based on Skola2030, 2019)

Katram b&rnam ir savs individuals temps, lai sasniegtu rezultatus.
Merktieciga, uz rezultatu sasniegSanu veérsta bérna darbibas planoSana iesp&jama
tikai tad, kad bérna veidojas patiesa izpratne un interese par izglitibas saturu, ka
ar1 veidojas ilgtsp&jigas prasmes un iemanas macibu procesa (Skola2030, 2019).

Skolotaju mijiedarbibai ar bérniem pirmsskolas izglitibas procesa ir liela
nozime, tomér attieciba uz bérniem ar valodas trauc€jumiem tai piemit sava
specifika. Lai ieinteresétu verbalai darbibai bérnus ar valodas trauc€jumiem,
nepiecieSamas nestandarta pieejas, individualas programmas, individualas vai
nodarbibas mazas grupas. Pateicoties specialas izglitibas programmai, metodeém,
specialo macibu Iidzeklu un uzskatamo didaktisko materialu izmantoSanai, ka art
cieSai savstarpgjai sadarbibai starp logopédu, skolotaju un vecakiem, tiek
sasniegti augsti korekcijas rezultati darba ar bérniem, kuriem ir konstatéts valodas
trauc€jums.
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Valodas apguves griitibas, ar kuram var saskarties bérns, ilgtermina ietekmée
ne tikai valodas, bet arT psihologisko un personibas aspektu attistibu, akadémiskos
un socialas uzvedibas rezultatus, So griitibu parvaré$anai nepiecieSama aktiva
apkart&jas vides un gimenes lidzdaliba korekcijas procesa (Problemy rechevogo
ontogeneza i dizontogeneza, 2017; Qi et al., 2020). Tiek uzsveérts, ka bérniem
nepiecieSams macibu atbalsts, kas veicina valodas prasmes attistibu.
Emocionalais atbalsts, ko sniedz pirmsskolas skolotajs, pozitivi ietekmé b&rnu
socialas prasmes un mazina uzvedibas problémas. Emocionalais atbalsts attiecas
uz pozitivo emocionalo klimatu un ietver skolotaja cienu, pozitivu attieksmi pret
bérniem, iejitibu, kad skolotaji mijiedarbojas ar bérniem un reagé uz vinu
vajadzibam (Mashburn et al., 2008; Qi et al., 2020).

Skolotajs rosina bérnu iesaistities strukturétajas spélés. NepiecieSamo un
atbilstoSo vidi organize skolotajs, laiku, kas nepiecieSams strukturétajam spelem
(lomu spéle, teatralitate, noform&jums) plano ieprieks. Strukturétajas spélés
istenojas paSvirzita maciSanas, bérns darbojas patstavigi. Ja bérna patstaviga
darbiba tiek partraukta, loti griiti mudinat b&rnu uz sadarbibu, jo to veicina tikai
bérna parlieciba, ka darbiba netiks partraukta. Partraukta doma nevar attistities.
Bérna un piecaugusa (skolotaja, vecaku) mijiedarbiba, kur pieaugusais ir paraugs
un rotalu biedrs, bérns apgiist dialogrunu, runajot un darbojoties kopa dazadas
situacijas (2.attels).

Veidojoties garakai sarunai

rotalajoties, spel€jot teatri, verojot, zimejot

izprast, saprast un atbildét uz dazadam runas
replikdm — jautdjumiem, ierosinajumiem,
pazinoiumiem. veidoiot dialogu

veicina savstarpgjo sapratni

izzino§os un socialos

2.attéls. Mijiedarbibas “bérns — pieaugusais™ norise (autores veidots péc Stangaine 2014)
Figure 2 Child-adult interaction (made by author based on Stangaine 2014)
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Var secinat, ka skolotajam jakoncentr§jas uz berna stimuléSanu un
motivéSanu konkrétai darbibai, to ripigi jasaplano un jasniedz nepiecieSamais
macibu un emocionalais atbalsts, un jaorganize atbilstoSo vidi, lai bérna darbibas
process biitu nepartraukts. Tas ietekmé beigu rezultatu. Skolotajam nepiecieSams
atSkirt didaktisko sp&li no citam spéles formam. Izmantojot spéli, skolotajs
nedrikst aizmirst, ka sp€l€joties bérns apmierina savas pamatvajadzibas, apgiist
tadas aktivitates ka darbs un macibas, attistas un veidojas ka personiba.
Rotalnodarbiba ir galvenais darbibas veids pirmsskola, skolotajam bérnu
rotalnodarbibu organizéSana jabut atbildigam, palaujoties uz pedagogijas
pamatzinaSsanam. Ja skolotajam piemit izpratne par spélém un to nozimi, var
sasniegt augstus rezultatus darba ar bérniem.

Didaktiskas spéles nozime saistitas runas veidoSanai bérniem
ar valodas traucéjumiem
The role of didactic play in children's connected speech with language
disorders

Didaktiskas sp€les un rotalas ir viens no pirmsskolas vecuma bérnu
audzinaSanas un macisanas lidzekliem. Spéles un rotalas bérniem ir gan macibas,
gan darbs, gan nopietna audzinaSanas forma. Rotaldarbiba bérns iepazist krasas,
formu, materiala paSibas, telpiskas atticksmes, skaitliskas attiecibas, augus,
dzivniekus.

Didaktiskas spéles ieklauSana macibu procesa ir viens no veidiem, ka
palidzet beérnam ar runas attistibas trauc€jumiem, jo spéles procesa bérni vieglak
apgiist jauno materialu, padarot nodarbibas izklaid€joSakas, ieinteres€jot un
motivgjot bérnu macibu darbibai. Spé€lé realizé macibu (skolotajs) un spéles
(bernu) merkus. Loti svarigi, lai abi merki papildinatu viens otro un nodroSinatu
programmas materiala apguvi. Didaktiska spéle ir vertigs lidzeklis garigas
aktivitates audzinaSana, ta aktivizé psihiskos procesus, izsauc pirmsskolnieka
dzivo interesi par zinaSanas procesam. Spéle palidz padarit jebkuru macibu
materialu aizraujoSo, izsauc bernos dzilu gandarfjumu, stimulé darbspgju,
atvieglo zinaSanu apgusanas procesu (Stangaine, 2014).

Spéles un rotalas bérnibas vecuma — norma. Bérnam jaspéle, pat ja vinam ir
nopietnas dariSanas. Beérnu ieks$gjas vajadzibas péc aktivam nodarbibam
atspogulojas sp€le€, ka ar1 spéle ir apkartejas dzives izzinaSanas Iidzeklis. Spéles
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un rotalas bérni bagatina savas jitas un dzives pieredzi, veidojot attiecibas ar
vienaudziem un pieauguSiem (Andreev, 2012), notick komunikacija, kas ir
biitisks priekSnoteikums optimalai kognitivai adaptacijai izglitibas un socialajam
vajadzibam (Panisoara, 2019).

Runu attistoSas didaktiskas spéles stimulé arT bérna intelektualo attistibu,
tostarp valodas attistibu. Bagats vardu krajums nozime ari plasaku, elastigaku,
daudzveidigu un dzilu domaSanu. Vardi stimulé jauno domaSanas modelu
raSanos, izveido asociacijas (Markus, 2007, 141), kas ilgtermina sekmé vispusigu
beérna attistibu un ieklausanos sabiedriba

Didaktiska spéle “lzveido teikumu™
Didactic game “Make a Sentence”

Lai sekmetu bérnu valodas attistibu, tika izstradata didaktiska spéle saistitas
runas attistibai pirmsskolas bérniem. Spéli var izmantot gan stradajot grupas, gan
individuali, pirmsskolas rotalnodarbibas un gimenes loka. Spéles pamata ir
macibu metode, kura paredz teikuma veidoSanu, ka ari teikumu vairakkartéju
atkartoSanu, panakot to automatisku lietoSanu. Spélejoties un atkartojot vienus un
tos paSus vardus, tiek apgiits lietvardu vienskaitlis un daudzskaitlis, skaitla vardi
no 1 1idz 5 un 1pasibas vardi, to saskanoSana ar lietvardiem. Uzdevumus labak
pildit péc kartas, jo tie ir savstarp&ji saistiti un to sarezgitiba pakapeniski pieaug.
Spélei ir vairaki soli. Katra soli teikumus jaapgust ta, lai b&rns t0s izrunatu
automatiski, daudz nedomajot, un tikai tad var pariet pie nakama sola. Sp¢les gaita
nepiecieSama skolotajas (vai vecaka) klatbutne, lai kontroletu bérnu atbildes un
pec nepiecieSamibas labotu tas. Atkariba no bérnu skaita, vecuma un vinu saistitas
runas attistibas I[imena spéli var parveidot, papildinat.

Spéles merkis: sekmét bérnu ar valodas trauc€jumiem saistitas runas
attistibu.

Uzdevumi:

- attistit pareizu runu;

- vingrinat bérnu veidot teikumus ar gramatiski pareizu struktiiru;

- paplaSinat un nostiprinat vardu krajumu;

- nostiprinat prasmi pazit priekSmetu krasu, skaitu, un zinat to

nosaukumus;

- attistit domasanu un patstavigumu;
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- rosinat interesi par gadalaiku pazimém.

Spélei ir 4 soli, katram no tiem ir savs apakSmeérkis.

1.solis. Attistit prasmi izmantot lietvardus vienskaitlt un daudzskaitli pareiza
loctjuma.

2.solis. Attistit prasmi saskanot 1pasSibas vardus ar lietvardiem pareiza skaitli
un loctjuma.

3.solis. Attistit prasmi saskanot skaitla vardus ar lietvardiem.

4.solis. Attistit prasmi izmantot skaitla vardu un 1paSibas vardu saskanoSanu
ar lietvardiem vienskaitli un daudzskaitlt pareiza locijuma.

Spéles gaita:
1.solis

ApakSmerkis: attistit prasme izmantot lietvardus vardus vienskait]i un
daudzskaitli pareiza locijuma.

Veidot teikumus no trim vardiem. Uz galda izlikt paklajinus (dzeltena un
oranza krasa) ar trim jautajumiem (3. attéls). Tris jautajumi — 3 vardi.

Jautajumam “Ko dara?” vienmér atbildeés vards “zZime”, bet pirmais un
pédgjais vards mainisies.

Zimét var: mamma, tetis, bralis vai zéns, masa vai meitene. Bet ko vini
Zimges, izliek skolotaja.

Skolotaja izliek kartinas, un izdala 3 akmentinus, kurus bérni liks zem
att€liem, nosaucot vardus, t.i. 3 vardi — 3 akmentini. Skolotaja izvieto kartinas
(4. attels) un piedava bérnam atbildét uz jautajumiem. Kamér bérns iegaumes
teikumu veidoSanas algoritmu, skolotaja palidz bérnam ar jautajumiem, pieverSot
uzmanibu akmenu skaitam bérna rokas (2. tabula). Bérns pasaka 2-4 teikumus un
padot akmentinus nakamajam dalibniekam.

Ko dara?’

3.attéls. Paklajini dzeltena un oranZa krasa ar trim jauta@jumiem (autores veidoti)
Figure 3 Yellow and orange mats with three questions (made by the author)
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4.attels. Paklajini dzeltena un oranZa krasa ar izvietotam kartinam (autores veidoti)
Figure 4 Yellow and orange mats with cards on them (made by the author)

2.tabula. Bérna vélama atbilde
Table 2 Child’s preferred answer

Kas? Ko dara? Ko?
Meitene ZImeé sauli.
. . .

2.solis

ApakSmerkis: attistit prasme ipaSibas vardus saskanosanu ar lietvardiem
vienskaitli un daudzskaitli pareiza locijuma.

Veidot teikumus no ¢etriem — pieciem vardiem. Uz galda izlikt paklajinus
ar jautajumiem dzeltena un sarkana krasa (5. att€ls). Skolotaja izvieto vélamas
kartinas (6. attels) un piedava bérnam atbildét uz jautajumiem. Kamér bérns
iegaumes teikumu veidoSanas algoritmu, skolotaja palidz bérnam ar jautajumiem,
pievérsot uzmanibu akmenu skaitam bérna rokas. Bérna vélama atbilde (3.tabula).

5.attéls. Paklajini dzeltena un sarkana krasa ar jautdjumiem (autores veidoti)
Figure 5 Yellow and red mats with questions (made by the author)
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6.attéls. Paklajini dzeltena un sarkana krasa ar izvietotam kartinam (autores veidoti)
Figure 6 Yellow and red mats with cards on them (made by the author)

3.tabula. Bérna vélama atbilde
Table 3 Children's preferred answer

Kas? Ko dara? Kadu? Ko?
Meitene zime dzeltenu  sauli.
™ . . °

Ipasibas vards nosauc priekSmetu vai dzivu butnu pazimes, ir saistits ar
lietvardu un bagatina bérnu valodu.

3.solis
ApakSmerkis: attistit prasme skaitla vardu saskanoSanu ar lietvardiem.
Veidot teikumus no cCetriem vardiem. Uz galda izlikt paklajinus ar
jautajumiem dzeltena un violeta krasa (7. attéls). Skolotaja izvieto vélamas
kartinas (8. att€ls) un piedava bérnam atbildét uz jautagjumiem. Bérna vélama
atbilde (4. tabula).

i l.:Kndnra?k ;

7.attéls. Paklajini dzeltena un violeta krasa ar jautajumiem (autores veidoti)
Figure 7 Yellow and purple mats with questions (made by the author)
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8.attels. Paklajini dzeltena un violeta krasa ar izvietotam kartinam (autores veidoti)
Figure 8 Yellow and purple mats with cards on them (made by the author)

4.tabula. Bérna vélama atbilde
Table 4 Child’s preferred answer

Kas? Ko dara? Cik? Ko?
Meitene zime vienu sauli.
. ° . °

Skaitla vards nosauc priekSmetu vai dzivu butnu skaitu. Kartinas vizuali
palidz apgit skaitlu 1-5. Bé&rniem kuriem ir griitibas ar ciparu nosaukumu var
piedavat atbildes “viens” vai “daudz”.

4.solis
ApakSmerkis: attistit prasmi izmanto skaitla vardu, ipaSibas vardus
saskanosanu ar lietvardiem vienskaitli un daudzskaitli pareiza locijuma.
Veidot teikumus no 5-6 vardiem. Uz galda izlikt paklajinus dzeltena un
zila krasa (9. attels). Skolotaja izvieto vélamas kartinas (10. att€ls) un piedava
bérnam atbildét uz jautajumiem. Bérna vélama atbilde (4. tabula).

' Kas? E "}jKudara?_'

9.attéls. Paklajini dzeltena un zila krasa ar jautajumiem (autores veidoti)
Figure 9 Yellow and blue mats with questions (made by the author)
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10.attéls. Paklajini dzeltena un zila krasa ar izvietotam kartinam (autores veidoti)
Figure 10 Yellow and blue mats with cards on them (made by the author)

4.tabula. Bérna velama atbilde
Table 4 Child's preferred answer

Kas? Ko dara? Cik? Kadu? Ko?
Meitene ZImé vienu dzeltenu sauli.
™ . . ° .
5.solis

Viss aukstakais Iimenis, kad bérnam tiek piedavats kartinas ar jautajuma
Zzim&m, ar vairakiem Tpasibas vardiem (11.att€ls). Berna vélama atbilde (5.tabula).

11.attels. Paklajini dzeltena un zila krasa ar izvietotam kartinam (autores veidoti)
Figure 11 Yellow and blue mats with cards on them (made by the author)

5.tabula. Bérna velama atbilde
Table 5 Child's preferred answer

Kas? Ko dara? Cik? Kadu? Kadu? Ko?
Meitene ZIme vienu lielu dzeltenu sauli.
. ° ™ ° ™ °
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Didaktiskas spéles un rotalas ir viens no pirmsskolas vecuma bérnu
audzinasanas un maciSanas Iidzekliem. Bérns macas spélejoties un spel€jas
macoties, jo spéle ir viena no pamatdarbibam b&rnu vecuma, un vin$ to prot
vislabak. Ar spé€les un rotalas palidzibu bérns apgiist apkartéjo pasauli, to trilkums
negativi ietekme personibas veidoSanas.

Metodologija
Metodology

Tika veikts p&tijums par valodas attistibas traucg€jumu novérSanas iesp&jam
pirmsskola, izmantojot autores veidoto didaktisko spéli “Izveido teikumu”.
Petijuma bazi veido: X pirmsskolas izglitibas iestades 5 beérni ar valodas
trauc€jumiem, 5 bérnu vecaki un 1 pirmsskolas skolotaja, un eksperte —
pirmsskolas metodike. Iegutie dati tika analizéti programma SPSS.

Pétijuma sakuma, pirms tika uzsakta pedagogiska darbiba, izmantojot
autores 1zstradato didaktisko speli “Izveido teitkumu”, notika vecaku un skolotaju
anketeSana. Vecakiem tika piedavats atbildet uz jautajumiem, kuros redzama vinu
1zpratne par problémam, vinu bérnu noveért€jums, ka art vecaku izpratne par
didaktisko sp€lu pielietoSanas nepiecieSamibu runas traucgjumu noversana.

Skolotajai tika piedavats novertet bernu velmes spelet didaktiskas speles un
bérnu ar valodas traucgjumiem prasmes teikumu veidoSana, par katru bérnu tika
aizpildita atseviSka anketa. Tada paSa anketa tika piedavata pec aprobacijas.
Anketas bija tris vienadi jautajumi, nosléguma anketa tika papildinata un tika
lestradats ceturtais jautajums. legiitie dati tika kodeti un apstradati programma
SPSS. Kronbaha alfa testa rezultati liecina, ka gan vecaku anketai (0=,792), gan
skolotaju anketai (0=,819) o>,7, tas liecina, ka anketam ir laba ieksgja
saskanotiba.

Aprobacijas laika tika organizetas sarunas ar vecakiem un tika skaidrots, kas
ir darits un kam nepiecieSsams pieveérst uzmanibu. Ta ka pétijjums notika
pandémijas laika, komunikacija ar vecakiem notika “Zoom” platforma. Petijjuma
beigas vecaku atbildes un skolotaju atbildes tika skatitas, izmantojot Vilkoksona
testu.
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Rezultati
Results

Analizéjot skolotaju anketas Vilkoksona testa rezultatus konstatetas
statistiski nozimigas atSkiribas jautajuma Kad bérns redz kartinas ar bildi, bérns
izmanto pilnus teikumus tas aprakstisanai? (p=,039), detaliz€ta atbilZzu analize
liecina, ka pozitiva dinamika saistitas runas attisttba v€rojama visiem pieciem
bérniem.

Kaut ar1 jautdjuma Kad vinam uzdod uzvedinosus jautajumus, bérns atbild?
netika konstatéts statistiski nozimigas atSkiribas (p=,059), rangu tabulas analize
liecina, ka Cetros no pieciem gadijumiem vérojama pozitiva dinamika. Ari
jautajuma Cik vardus teikuma bérns izmanto bildes aprakstisanai? netika
konstattas statistiski nozimigas atSkiribas (p=,059), bet ar1 Saja gadijuma rangu
analize liecina, ka Cetros no pieciem gadijumiem vérojama pozitiva dinamika.
Bérni izmanto divas vai tris vardus bildes aprakstiSanai, pirms pétijuma tas bija
tikai viens vards.

Vilkoksona testa rezultati lauj secinat, ka autores izstradata spele “Izveido
teikumu” ir viens no pedagogiskiem rikiem, ko var izmantot, lai attistitu saistitu
runu bérniem ar valodas traucgjumiem pirmsskola.

Vecakiem un skolotdjai tika piedavats atbildet uz cetriem lidzigiem
jautajumiem, saistiba ar berna prasmi teikumu veidoSana. P&tijuma beigas vecaku
atbildes un skolotaju atbildes tika skatitas izmantojot Manna-Vitneja testu.
Rezultati apkopoti 6.tabula.

Petijuma sakuma jautajuma Kad berns redz kartinas ar bildi, bérns izmanto
pilnus teikumus tas aprakstisanai? tika konstatetas statistiskas nozimigas
atSkiribas (p=,02) starp vecaku un skolotaju atbildém. Vecaki daudz augstak
noverte bérnu prasmi aprakstit attelu (Mean Rank 7,6) neka skolotaja (Mean Rank
3,4). Statistiski nozimigas atSkiribas ir ar1 atbildés uz jautajumu Cik vardus
teikuma bérns izmanto bildes aprakstiSanai? (p=,05). Ar1 §aja gadijuma vecaki
bérnu prasmi noverté augstak (Mean Rank 7,0) neka skolotajs (Mean Rank 4,0).
legiitie rezultats lauj pienemt, ka, iesp&jams vecaki ne tik kritiski veérté bérnu runu,
viniem ta liekas daudz saprotama un augstaka I[imeni neka ta ir patiesiba. Skolotajs
to salidzina ar pienemtu normu, tapec tas vert§jums ir zemaks.
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6.tabula. Manna — Vitneja testa rezultatu apkopojums
Table 6 Summary of Mann-Whitney test results

P&tfjuma sakuma P&tfjuma beigas

Jautajums Vidgjais vertejums Vidgjais vertejums
Vecaki | Skolota;ji Vecaki | Skolotaji

Didaktiskas sp€les be i
idaktis as_spe es' erns u%relz 6.6 44 212 5.0 6.0 )
saprot, ko Jus no vina prasat

Kad bérns redz kartinas ar bildi,
bérns izmanto pilnus teikumus 7,6 3,4 ,020 6,1 4,9 -
tas aprakstiSanai

ik vardus teikuma be
Cl var u§ eikuma efls ‘ 70 4.0 050 6.2 48 ]
izmanto bildes aprakstiSanai

I e —
is pamanijat bérna runa ) . - 5,8 5,2 -

pozitivas izmainas**

Petijuma beigas statistiski atSkiribas nozimigas atbild€s netika konstatétas.
Iesp€jams, autoram izdevas pieverst vecaku uzmanibu tam, cik pareizi bérns runa,
kas var€tu liecinat, ka abas puses skatas uz problému vienadi, notikusi pozitiva
sadarbiba, kas ir viens no priekSnosacijumiem sekmigai bérna saistitas runas
attistibai.

Spéle tika izmantota pieredz€jusas skolotajas - ekspertes klatbiitne. Eksperte
atsauksme pauz viedokli, ka “didaktiska spéle "Izveido teikumu" ir labs runas
stimulators, kas attista vardu krdjumu un sakarigu runu. Sis spéles gaita bérni
attista un nostiprina ieprieks apgiitas valodas zinasanas un runas prasmes, macas
lietot gramatiski pareizus teikuma veidosanas modelus. Spéles prieksrociba ir tas,
ka tda nodrosina bérna un pieaugusa kopigu radosumu.

Spéle ietver dazadas iespéjas, ka tas izmantot, lai izveidotu 2, 3, 4, 5 vardu
teikumu ar dazadiem lietvardiem un ipasibas vardiem. Spéle ir interesanta un
ieteicama bérniem vecuma no 4-5 gadiem, ka art vecakiem bérniem (5-7 gadi), ja
bérniem ir problémas ar runas attistibu.

Tadejadi st spéle lauj paplasindt attistibas vidi, palielinat interesi par runas
aktivitatem un veido pozitivu attieksmi pret macisanos bérna un pieaugusaja’ .

Bérnu vecaki vairak palaujas uz izglitibas iestades pedagogiem un
specialistiem. Vecakiem ir jaskaidro un japasniedz informacija par
nepiecieSsamibu pasiem nodarboties majas. Vecaku loma bérna runas attistibas
uzlaboSanai ir loti vertiga, jo vecaki pazist savu bérnu labak neka citi, un tikai
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majas var izveidot bernam labveligo vidi, kas veicinas bérna runas attistibu un to
atrumu. NepiecieSama cieSa sadarbiba starp skolotdjiem un vecakiem, lai
vecakiem biitu izpratne uz ko, kam un kura bridi nepiecieSams pieverst uzmanibu.

Secinajumi
Conclusions

1. Runaienem loti svarigu vietu bérna attistiba, un no tas ir atkariga citu garigo
funkciju attistiba. Tapéc loti svarigi savlaicigi pieverst uzmanibu bérna runas
attistibai un trauc€jumu noversanai. Jo agrinak tiek konstatéts, ka bérnam ir
valodas trauc€jumi, jo atrak un vienkar$ak tos var noverst. BieZi vien par
valodas trauc€jumu c€loni var biit bérna garigais stavoklis. Viens no vecaku
un pirmsskolas pedagogu pamatuzdevumiem ir sekot b&rna attistibai
atbilsto$i bérnu vecumam, ka ari stradat individuali ar bérnu, lai tas
neatpaliek sava attistiba no citiem vienaudZziem.

2. Beérna runas attistibai nepiecieSama sadarbiba - bez vecaku lidzdalibas
korekcijas procesa rezultata nebiis. Vecaku loma bérna runas attistibas
uzlaboSanai ir loti vértiga, jo vecaki pazist savu bérnu labak neka citi, un
tikai majas var izveidot beérnam labveligo vidi, kas veicinas bérna runas
attistibu un to atrumu. Bérna uzticiba saviem vecakiem art labi ietekmé So
procesu. Pirmsskolas skolotajam, organiz€jot macibu procesu bérnam ar
valodas attistibas trauc€jumiem saistitas runas pilnveidei, nepiecieSams
vienmeér padomat, kura bridi un kada veida iesaistit vecakus.

3. Skolotajam jakoncentréjas uz bérna stimuléSanu un motivéSanu konkré&tai
darbibai, to ripigi jasaplano un jasniedz nepiecieSamais macibu un
emocionalais atbalsts, un jaorganizé atbilstoSo vidi, lai bérna darbibas
process biitu nepartraukts. Tas ietekmé beigu rezultatu. NepiecieSamais
skolotaju minimums ir prasme atSkirt didaktisko sp€li no citam spéles
formam. Izmantojot spélu tehnologijas, skolotajs nedrikst aizmirst, ka
spEl&joties bérns apmierina savas pamatvajadzibas, apgust tadas aktivitates
ka darbs un macibas, attistas un veidojas ka personiba. Tapec skolotajam
bérnu rotalnodarbibu organizéSana jabuit atbildigam, palaujoties uz
pedagogijas pamat zinasanam. Un tikai skolotajs, kuram piemit izpratne par
sp€lém un to nozimi, var sasniegt augstus rezultatus darba ar berniem.
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4. Didaktiskas sp€les un rotalas bérniem gan macibas, gan darbs, gan nopietna
audzinasanas forma. Didaktiska spéle ir vertigs Iidzeklis garigas aktivitates
audzinaSana, ta aktiviz€ psihiskos procesus, izsauc pirmsskolnieka dzivo
interesi par zinaSanas procesam. Spéle palidz padarit jebkuru macibu
materialu aizraujoSo, izsauc bérnos dzilu gandarijumu, stimulé darbspgju,
atvieglo zinaSanu apgtiSanas procesu.

5. Didaktiskas spéles un rotalas ir viens no pirmsskolas vecuma bérnu
audzinasanas un maciSanas lidzekliem. Bérns macas spélgjoties un spelejas
macoties, jo spéle ir viena no pamatdarbibam b&rnu vecuma, un vins to prot
visslabak. Ar spéles un rotalas palidzibu bérns apgiist apkartéjo pasauli,
savukart to trikums negativi ietekme personibas veidoSanas.

6. Veiktie pétijumi parada to, ka sp€lu “Izveido teikumu” pielietoSana un
pastaviga izmantoSana visai efektivi palidz b&rnam attistit prasmes bildes
aprakstiSanai izmantot vismaz divas vai tris vardus, nevis ar vienu, ka bija
pirms pétijuma.

7.  AnketSana parada, ka valodas trauc€jumu noversana, vecaki vairak palaujas
uz izglitibas iestades pedagogeém. Didaktisko sp€lu neesamiba majas ir viens
no pieradijumiem, ka majas ar bérniem nenodarbojas (slinkuma, nezinaSanas
vai cita iemesla dgl).

Summary

Speech takes a very important place in the development of a child, and the development
of other mental functions depends on it. Therefore, it is very important to pay attention to the
development of the child's speech in time and to prevent disorders. As earlier it is detected that
a child has language disorders, as faster and easier they can be corrected.

The development of a child's speech requires cooperation - without the participation of
parents, there will be no result in the correction process. The role of parents in improving a
child's speech development is very valuable, because parents know their child better than others,
and only at home can you create a favorable environment for the child, which will promote the
development of the child's speech and its speed.

The teacher should focus on stimulating and motivating the child for a specific activity,
carefully plan it and provide the necessary educational and emotional support, and organize the
appropriate environment so that the child's activity process is continuous. This affects the final
result.
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Didactic games and games for children are both learning and work as well as a serious
form of education. A didactic game is a valuable tool for raising mental activity, it activates
mental processes, arouses a preschooler's lively interest in knowledge of the process.

Didactic games and games are one of the means of raising and teaching preschool
children. A child learns by playing and plays by learning, because play is one of the basic
activities in childhood, and he is the least good at it.

The questionnaires show that parents rely more on the educators in the educational
institutions to prevent language disorders. The absence of didactic games at home is one of the
evidences of how the home does not deal with the children (due to laziness, ignorance or any
other reason).
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TEATRA MAKSLAS ELEMENTI
SKANU L UN R IZRUNAS KOREKCIJA
LOGOPEDISKAJAS NODARBIBAS PIRMSSKOLA

Elements of Theatrical Art in the Correction of the Pronunciation
of Sounds L and R in Speech Therapy Activities in Preschool

Evita Valuma
Rezekne Academy of Technologies, Latvia

Svetlana Usca
Rezekne Academy of Technologies, Latvia

Abstract. The aim of the paper: to identify theoretically the possibilities of using the elements of theatre art in the
work of language correction and to analyze the effectiveness of the developed program for the correction of
LandR.

The theoretical part of the paper analyzes the development of a child's speech and language in combination with
other factors influencing the child's development. The introduction of the elements of theatrical art in the
educational process today is a new approach to tracking the language acquisition process of each learner.

Based on the findings of the theoretical part, the author has developed a material called "Program for the
Correction of the Pronunciation of Sounds L and R in Preschool”, summarized the teaching material for its
implementation, and described and analyzed research in the empirical part of the paper.

The conclusion part summarizes the work carried out and provides recommendations for speech therapists,
teachers and parents on how to promote the correct pronunciation of sounds L and R in preschool.

Keywords: preschool children sound speech disorders, childrens speech development,

sound pronunciation disorders, correction of sound pronunciation, articulation apparatus, elements of
theatrical art.

IEVADS
Introduction

Teatra aktivitates ir jauna pieeja katra izglitojama valodas apguves progresa
izsekoSanai, ka arT pasattistibai. H.N. Genc un C. Bachri (2020) atzist, ka §1
piegja var pielagoties dazadam pakapém, padarot to efektivaku neka esosas
metodes. Piem@ram, teatra monologu var izmantot ka jaunu macibu lidzekli
valodas apguve un skanu pareizas izrunas veidosana.

Skola 2030 teatra makslas programma pamatskolas kursa ir atziméts, ka
1pasas teatra makslas prasmes palidz bérnam apgiit runas tehniku, komunikacijas
prasmes, iemaca orientéties telpa ka ar sazinai pielietot kermena valodu. Sis
prasmes nepiecieSamas, lai demonstrét savus sasniegumus auditorijai un attistitu
saskarsmi dazadas ikdienas situacijas (Valsts izglitibas satura centrs, 2019).
Teatra maksla var palidzeét beérnam izaugt par iek$gji brivu cilveku, radit vina
drosmi paust savu viedokli, pazit un atklat emocijas, atrast savu kopienu un
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ieklauties taja (Pitkevica, 2016). Savukart prasmes izteiksmigi runat, precizi
1zrunat visas skanas, improvizet ar savu balsi lauj bérnam sajusties ka izcilam
skatuves maksliniekam, ko apbrino skatitaji, kas ir vina vecaki, skolotaji, draugi,
radi (Kasado, 2018). Lidz ar to teatra makslas elementi biitu integréjami ari
logopédiskajas nodarbibas, kad b&rnam tiek korigé€ta skanu izruna, tas raditu
vinam interesi par darbibu, motivetu aktivak iesaistities korekcijas procesa.

Raksta mérkis: teorétiski apzinat teatra makslas elementu izmantoSanas
iesp€jas valodas korekcijas darba un analizét izstradatas programmas L un R
korekcijai korekcijai efektivitati.

Petijuma metodes: zinatniskas literatiiras analize.

Teatra makslas elementi skanu L un R korekcijai
The elements of theatrical art for the correction work of sounds L and R

Logopéds, nonakot saskarsme ar bérnu ar runas trauc&jumiem, savu darbu
sak ar logopédisko izpéti, kura péc iesp&jas vispusigak izzina b&rnu, atklaj péc
iesp&jas plasaku beérna attistibas, dzives vides un citu faktoru ietekmi.
Informacijas daudzums lauj precizak izveéleties optimalos darba panémienus un
veicamos uzdevumus korekcijas darba veikSanai.

Pareiza skanu veidoSanas un izruna ir atkariga no ta, cik labi attistits ir
bérna perifeérais artikulacijas aparats. Veidojot precizu skanu, periferais
artikulacijas aparats darbojas atbilstos$i konkrétas valodas fongtikai. Katrai
valodai ir savi likumi un fon&tiskie Iidzekli, kas piedod tai savu Ipasu skangjumu
(Kramins, 2016). Periféra artikulacijas aparata sastava ir vairakas dalas:
elpoSana - respiratora dala, balss veidojosa - fonacijas dala, skanas veidojosa -
artikulacijas dala (Miltina, 2007). Artikulacijas aparats ir kustigu organu
kopums, kas darbojas cie$a mijiedarbiba un veido pareizu skanas izrunu. Skanu
izrunas trauc&jumi rodas, ja, izrunajot konkrétu skanu, artikulacijas aparata
kustibas tiek izpilditas neprecizi, ja ir trauceta kada artikulacijas organa darbiba
vai skana vispar tiek aizstata (Tubele, 2002). Uzsakot darbu un parbaudot skanu
izrunu, ir jaseko ne tikai foné€tiskajam skanas aspektam, bet noteikti japievers
uzmaniba skanas izpildijumam — meéles un lipu kustibam, proti, skanas izrunas
laika, lai ta izskan€tu precizi, ir jabit saskanotai skanas artikulacija iesaistito
organu darbibai. Sekojot meles, lipu un Zokla kustibam, var paredzet
izrunajamas skanas kvalitati.
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Tedatra makslas elementi Skanu L un R izrunas korekcija logopédiskajas
nodarbibas pirmsskola

Ja veiktas izpetes laika tiek konstatéts, ka bérna runas organu anatomiska
struktira saglabata, kustibas ar mé&li un lipam bérns izpilda pilna apjoma,
precizi, ritmiski, ja miksto aukslgju funkcija saglabata, ja béma mimika ir
izteiksmiga, tad bérna periferais artikulacijas aparats ir gatavs skanu izrunas
trauc€jumu novérSanai. Tacu, ja izpéetes laika ir v€rojamas kadas aizdomas par
artikulacijas aparata disfunkciju, ir jaruna par to, vai korekcija ir nepiecieSama
papildu specialistu konsultacija un atbalsts. Seit varétu bt piesaistiti ne tikai
ortodonts un otorinolaringologs, bet ari daudzi citi specialisti, jo, darbojoties
komanda, ir sasniedzami maksimali rezultati.

L.Vigotskis (\Wygotskij, 2004) macibu procesa uzsver veseluma pieeju. Vins
uzskata, ka atseviskais ir dala no vesela un macot b&rnu, janem véra visi bérna
attistibu ietekméjoSie faktori. Tomer prakse biezi vien var redzet, ka bérnu runas
un valodas korekcija tiek veikta nenemot véra bérna attistibu ietekméjoSos
faktorus, individualas Tipatnibas, psihoemocionalo stavokli, kas izveidojies
traucgjumu ietekmé, kognitivo attistibu (Tomele, 2022).

Logopéds, veicot bérna logopédisko izpéti, sadarbojas ar vecakiem un
citiem iestades pedagogiem. Ja nepiecieSams, logopeds piesaista psihologu, bet
vecaki veido sadarbibu ar specialistiem, kas piedalas bérna artikulacijas aparata
disfunkcijas iemeslu novérSana. Piem&ram, ortodonts korigé zobu un Zoklu
pareizu attiecibu. Pret§ja gadijuma, nepareiza zobu un Zoklu attieciba jeb
nepareizs sakodiens rada runas organu disfunkcionalu darbibu. Logopédi
uzskata, ka nepareizs zobu sakodiens ir viens no iemesliem nepareizai skanu
izrunai, ka ar1 apgriitina skanu izrunas trauc€jumu novérSanu (Clausnitzer,
2006). Savukart, psihologs, darbojoties ar bérnu, atklaj bérna psihiskas attistibas
likumsakaribas, izzina vina emocionalas un garigas Ipatnibas, iepazist bérna
intereses. Starpdisciplionaras komandas darbs veicina bérna audzinasanas un
skanu izrunas korekcijas darbu. Stradajot komanda, kopigi tiek izvirzits merkis,
lai sasniegtu maksimali labu rezultatu un atrisinatu lielako dalu no visam
trauc€jumu kopam, ar kuram sastopas pacienti (Vagale, 2020).

Logopédiskajam korekcijas darbam ir sava specifika, ta¢u to nevar nodalit
no pedagogiska procesa, kura liela loma ir atvéléta audzinaSanai S.Tubele
(2006) uzskata, ka logopediskajas nodarbibas, klat primarajiem korekcijas darba
uzdevumiem, javeic ari audzinaSanas uzdevumi, kas ieklauti materialos, ko
logopéds izmanto savas nodarbibas. Z.Anspoka (2013) uzsver, ka logopédiskas
korekcijas darbs macibu procesa ietver gan korekciju, gan audzinasanu, tadgjadi

42



Evita Valuma & Svetlana Usca

runas un valodas korekcijas darbs veido kompleksu pieeju bérna personibas
attisttba. G.Tomele (2022) akcente korekcijas darba sarezgito raksturu un
korekciju ka progresivu procesu atbilstosi bérnu attistibai un individualajam
vajadzibam, jo, ka uzsver L.Vigotskis (\Mygotskij, 2004), valoda ir logiskas
domasanas un jédzienu veidosanas instruments: ja bérns nav apguvis valodu un
bérnam ir skanu izrunas trauc€jumi, tas ir iemesls bérna logiskas domasanas
attistibal.

Lai sekmigi organizétu korekcijas darbu, logope€dam jamekleé veidi, ka
ieinteres€t bérnu darbibai.

Lidz skolas vecumam bérnu valoda attistas pa posmiem un viena no
posmiem, bérns spél&joties komenté savu darbibu, it ka sarunajas pats ar sevi
(Rozenfelde u.c, 2020). Jau tad var redz&ét un dzirdét, ka mainas bérna balss
intonacija, mimika, ka kustas vina kermenis. Tas viss bé&rnam notiek dabiski,
neapzinati. Bérna personibas harmoniska attistiba, skaista un pareiza runa nav
iesp€jama, ja berna neatklaj radosas spejas un potencialu. Teatra maksla ir veids
ka atklat bérna sléptas sp&jas. Teatra maksla ietver kermena valodu, mutvardu
runas tehniku un orienteéSanos, veicina savstarpéju sadarbibu un komunikaciju,
kas ir tik loti nepiecieSamas prasmes b&rniem, lai attistitu ikdienas saskarsmi
dazadas dzives situacijas. Ta veido un attista bérna izpratni par teatra makslu ka
makslas veidu, tapat ka miziku, vizualo makslu vai literatiru (Skola 2030,
2020). Logopediskajas nodarbibas skanu automatizéSanas nodarbibas bérniem
tieck piedavats darboties, izmantojot dazadas teatra makslas tehnikas: runat
dialogus lellu teatri, izméginat improvizaciju, monologrunu, izteiksmigi norunat
dzejoli, paradit triku u.tml.. Monologs ir pieeja, lai izsekotu un v&rotu pareizas
skanu izrunas apguves dinamiku (Brosseau-Lapre & Roepke, 2019). Dialogus
Sodien uzskata ka macibu paliglidzekli jebkura vecuma bérniem. Tie noder
fantazijas raisiSanai, radoSai paSizp€tei un paSizpausmes procesam, pilnveido
komunikacijas prasmes (Neimanis, 2020). Dialoga laika logopéds maca
klausities, bet bérns - sadzirdét jeb attistit savu fonematisko dzirdi. Logopéds
skanas i1zrunas nepilnibas cenSas izskaust, piedavajot visdazadakos panémienus,
iedarbojoties uz bérna manu organiem, liekot sajust, saredzet un sadzirdet.

Monologs un dialogs ar mimikas un balss intonacijas mainu, kas tiek
piedavats darba skanu automatizeéSanai, ir pavisam neliela teatra makslas dala,
kas bérniem pieejama un saprotama, bet kas ari dod iespgu attistit runu,
pasvaditu macisanos, just prieku darboties kolektiva un izjust gandarijumu par

43



Tedatra makslas elementi Skanu L un R izrunas korekcija logopédiskajas
nodarbibas pirmsskola

sasniegtajiem rezultatiem. Prasme atpazit savas izjiitas un runat atbilstosi tam
noder, lai veidotu veiksmigas attiecibas, stiprina interesi par macibam un
parliecibu saviem spékiem (Grinvuda, 2019).

Lai integrétu teatra makslas elementus skanu L un R izrunas trauc€jumu
korekcijas darba, tika izstradata korekcijas programma skanu L un R izrunas
traucgjumu korekcijai.

Programmas izstrades merkis: izmantojot teatra makslas elementus,
panakt skanu L un R precizu izrunu.

Programmas uzdevumi:

v iepazities ar bérna vispar€jo attistibu - uztveres procesiem, atminu,

uzmanibu, koncentréSanas sp€&jam, ritma izjitu, fonematisko uztvert;

v" noteikt bérna valodas attistibas ITmeni, akcent&jot skanu L un R

izrunas novertesanu;

v veikt skanu L un R izrunas korekciju ieklaujot teatra elementus;

v' veicinat gramatisko normu apguvi, stastitprasmi un paplasinat vardu

krajumu.

Tika izstradata korekcijas programma, kura paredzétas dazadas aktivitates,
kuras ir ar1 rotalu un spelu elementi, jo teatris pirmsskola - ta ir rotaldarbiba ar
teatra elementiem, kas tiek ieklautas dazados siZetos, sadziviskas situacijas. No
teatra makslas elementiem programma tiek izmantota dialogruna, monologruna,
caur balss intonaciju un sejas mimiku paustas emocijas, kas papildinatas ar
kustibam.

Skanu L un R izrunas automatiz€Sanai izmanto teatra makslas elementus —
mimiku, balss intonaciju un kustibas.

Programma paredz€ta b&rniem ar foné&tiski fonematiskiem trauc€umiem.
Programmas izstrade balstita teorétiskajas atzinas (Miltina, 2005, Tubele, 2006)
par skanu korekcijas posmiem (skat. 1.att€ls), noradot katram posmam izvirzitos
korekcijas darba uzdevumus, ieteicamas aktivitates, posma ilgumu un
integréjamos teatra makslas elementus.

44



Evita Valuma & Svetlana Usca

Skanas
automatizéSana

Artiasidcias Skanan vardu savienojumos
aparata automatizésSana telk S al!l' ot
sagatavosana zilbés IKumos, patstaviga

saistita runa

Izoletas skanas | Skanas

izrunas macisana automatizésana
vardos daZadas
pozicijas

1.attels. Skanu izrunas korekcijas darba posmi (veidots péec Miltina, 2005, Tiibele, 2006)
Figure 1 Stages of work on sound pronunciation correction
(based on Miltina, 2005, Tibele, 2006)

Programma paredz&tas dazadas aktivitates, kuras bérns praktiski darbojas
un darbibas rezultata tiek iesaistitas redzes, dzirdes un taktilas sajtitas. S.Tibele
(2022) uzskata, ka multisensora macisana un dazadu manu piesaistiSana runas
attistibas procesa dod sekmigus rezultatus bérna runas un valodas attistiba.
Aktivitates, kuras bérni veic nodarbibas, tiek ieteiktas pildit atkartoti majas ar
vecakiem un draugiem.

Korekcijas programmas “Skanu L un R izrunas traucéjumu korekcijas
programma pirmsskola” aprobacijas rezultati
Results of the approbation of the correction program **Correction program for
pronunciation disorders of sounds L and R in preschool*"

Lai noveértetu skanu L un R izrunu zilb@s, tika izveidota skanu izrunas
noveértéSanas lapa, kur tika atziméts, ka beérns lieto konkreto skanu dazadas
pozicijas vardos, vardu savienojumos, teikumos, ikdienas sarunas un bérna
patstaviga runa. VerteéSana notika 4 punktu skala, kur 4 ir augstakais vert€jums
un nozimé, ka bérns skanu izruna precizi vienmér, 3 — skanu izruna biezi, 2 —
skanu izruna reti, 1 — konkréto skanu neizruna.

Pétijuma piedalijas 6 pirmsskolas vecuma bérni, 6 bérnu vecaki, divi
pirmsskolas skolotaji un viens logopéds.

Logopéds bérnu skanu izrunas noveért§jumu veica pétijuma sakuma, vida
un beigas. Rezultati apkopoti 1.tabula.
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1.tabula. Skanu L un R izrunas attistibas dinamika logopéda vertejuma (autores veidots)
Table 1 The dynamics of the development of pronunciation of the sounds L and R as
assessed by a speech therapist (made by author)

Vidéjas vertibas

Izvértejamie raditaji petijuma p
sakuma | vida | beigas

[zruna atsevisku skanu L 4,00 | 4,00 | 400 | -
[zruna atsevisku skanu R 1,17 | 2,67 | 3,33 |,026
Skanas L izruna zilbés valgjas zilbés 3,67 | 400 | 400 | -
Skanas R izruna zilbés valgjas zilb&s 1,17 | 2,83 | 3,33 |,026
Skanas L izruna zilb@s slégtas zilbes 3,33 | 3,83 | 4,00 |,046
Skanas R izruna zilbés slégtas zilbes 1 2,33 | 3,00 |,024
Skanas L izruna vardu sakuma péc lidzskaniem 3,33 | 3,67 | 3,83 -
Skanas L izruna vardu vidi zilbes beigas pirms lidzskana 283 | 35 | 367 | -
Skana L varda vidi zilbes sakuma péc lidzskana 2,83 35 3,50 -
Skanas R izruna varda sakuma péc lidzskaniem 1,33 3 3,50 |,028
Skanas R izruna varda vidil pirmas zilbes beigas pirms 15 2,83 | 3,33 |,041
lidzskana
Skanas R izruna varda vidii péc lidzskana kopa ar citiem 15 2,67 | 3,67 |,028
lidzskaniem
Skanas R izruna varda beigas pirms Iidzskana 1,67 | 2,67 | 3,50 |,041
Skanas R izruna lidzskanu salikuma 15 2,83 | 2,83 |,038
Precizi izruna skanu L varda sakuma 3,83 4 4,00 -
Precizi izruna skanu L varda vidi zilbes sakuma péc patskana, | 3,17 | 3,83 | 3,83 -
divskana
Precizi izruna skanu L varda beigas 3 3,5 4,00 |,034
Precizi izruna skanu L vardos ar vairakam skanam L 2,83 3,5 3,67 -
Precizi izruna skanu R vardu sakuma pirms patskana, divskana | 1,17 | 2,83 | 3,33 |,026
Skanas R izruna varda vida péc patskana 1,33 | 2,33 | 3,17 |,026
Skanas R izruna varda beigas 1,17 | 2,67 | 3,17 |,024
Skanas R izruna vardos ar vairakam skanam R 1,33 | 2,33 | 2,83 |,024
Vardu savienojumos skanas L. preciza izruna 3 3,67 | 3,67 | -
Vardu savienojumos skanas R preciza izruna 15 | 2,33 | 2,67 |,038
Teikumos skana L tiek izrunata 3 3,67 | 3,67 -
Teikumos skana R tiek izrunata 1,33 | 2,33 | 2,83 |,024
Ikdiena, sava runa skanu L izruna 3 3,33 | 3,50 -
Ikdiena, sava runa skanu R izruna 1,33 | 2,17 | 2,83 |,024
Saskarsmé péc atgadinajuma skanu L izruna 3,67 4 4,00 -
Saskarsmé péc atgadinajuma skanu R izruna 1,67 3 3,33 |,039
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Vilkoksona testa rezultati liecina, ka lielakaja dala raditaju verojamas
statistiski nozimigas atSkiribas (p<,05). Vairakos gadijumos, pieméeram, raditaja
skanas L izruna valéjas zilbés, noveért€§juma netika konstattas statistiski
nozimigas atsSkiribas, tomér Ranku tabulas detalizéta analize liecina, ka divos
gadijumos vérojama pozitiva dinamika. Ta tas var€tu biit, jo jau pétfjuma
sakuma §1 raditaja noveértéjumos Cetriem bérniem bija augstakais vert€jums, un
tas palika nemainigs. Lidz ar to var pienemt, ka autores korekcijas programma
sekmé skanu L un R izrunas veidoSanu un to var izmantot logop&diskajas
nodarbibas pirmsskola.

Lai parliecinatos par dinamikas ticamibu, tika skatiti apgalvojumi, kuru
novert€juma piedalijas vecaki un pedagogi. Uzmaniba tika pieversta statistiski
nozimigajam atSkiribam starp noveért§jumiem péetjjuma sakuma un beigas.
Rezultati apkopoti 2. tabula.

2.tabula. Skanu L un R izrunas atfistibas dinamika vecaku un pedagogu vértéjumos
(autores veidots)
Table 2 The dynamics of the development of pronunciation of the sounds L and R as
assessed by parents and teachers (made by author)

Izverteéjamie raditaji p
Izruna atsevisku skanu L -
Izruna atsevisku skanu R ,001
Skanas L izruna zilb&s ,046
Skanas R izruna zilb€s ,002
Skanas L izruna kopa ar citiem lidzskaniem ,028
Skanas R izruna kopa ar citiem lidzskaniem ,002
Precizi izruna skanu L vardos -
Precizi izruna skanu R vardos ,002
Vardu savienojumos skanas L preciza izruna ,010
Vardu savienojumos skanas R preciza izruna ,002
Teikumos skana L tiek izrunata ,010
Teikumos skana R tiek izrunata ,002
Ikdiena, sava runa skanu L izruna ,026
Ikdiena, sava runa skanu R izruna ,002
Saskarsmé péc atgadinajuma skanu L izruna ,042
Saskarsme pec atgadinajuma skanu R izruna ,003
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2.tabula redzamie Vilkoksona testa rezultati liecina, ka skolotaju un vecaku
noverte§jumos gandriz visiem raditdjiem vE&rojamas statistiski nozimigas
atSkiribas (p<,05), ranku tabulas analize liecina par pozitivu dinamiku.

Petijuma dati liecina, ka piedavatai novitatei — izmantot teatra makslas
elementus skanu L un R korekcijai pirmsskola ir pozitiva, augSupejosa attistibas
dinamika. Vecaku un grupas skolotaju iesaiste skanu korekcijas procesa veido
komandas darbu, kas ir nepiecieSamais atbalsts bérmmam un logop&dam.
Piedavata programma, apkopotais macibu materials un piedavatas aktivitates
sekmé skanu L un R izrunas korekciju.

Secinajumi
Conclusions

1. Pirmsskola bérniem patik rotaldarbiba atdarinat apkart€jo runu un darbibu,
tadel teatra makslas elementu integrésana logopediskajas nodarbibas sekmé
korekcijas darba mérku sasniegSanu, jo rada b&rnam interesi par darbibu,
motive aktivak lidzdarboties korekcijas procesa.

2. Programma “Skanu L un R izrunas traucgjumu korekcijas programma
pirmsskola” piedava dazadas aktivitates, kuras bérns praktiski darbojas,
darbibas rezultata tiek iesaistitas redzes, dzirdes un taktilas sajiitas, kas
sekm€& bérna runas un valodas attistibu. Programmas istenoS$ana aicinati
lidzdarboties vecaki, atkartoti kopa ar bérnu veicot aktivitates ar teatra
elementu izmantoSanu.

3. Programmas aprobacijas rezultatu (Vilkoksona tests) analize liecina, ka
teatra makslas elementu integracijai skanu L un R korekcijas darba
pirmsskola ir pozitiva attistibas dinamika. Vecaku un grupas skolotaju
iesaiste skanu korekcijas procesa veido komandas darbu, kas ir
nepiecieSamais atbalsts bérnam un logopeédam.

Summary

Introducing the elements of theatrical art into the educational process is a way for a
child to acquire language skills, interact with others and learn to present his/her knowledge to
listeners. A child learns to understand various emotions, gets to know himself/herself, and
promotes creativity through the art of theatre. The use of the elements of theatrical art in the
educational process forces a learner to practice and acquire speech technique and
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communication skills, teaches to demonstrate his/her achievements to the audience and
developed communication in various everyday situations. From theatrical art, the author of
the paper suggests to use facial expressions, movements and intonation of voice.

The elements of theatrical art - facial expressions, voice intonation and movements -

can be used in the correction of sounds L and R already in the stage of sound automation.

Based on the findings of the theoretical part, the authors have developed a material

called "Program for the Correction of the Pronunciation of Sounds L and R in Preschool”,
summarized the teaching material for its implementation, and described and analyzed research
in the empirical part of the paper.

The obtained results of research show that when performing the correction of sounds

L and R in the correction work, a positive, ascending dynamics is visible.

Conclusions:

1. Preschool children like to imitate the speech and actions of others in playing
activities, therefore the integration of the elements of theatre art in speech therapy
sessions contributes to the achievement of the goals of the correction work,
because it creates interest in the activity and motivates a child to participate in the
correction process more actively.

2. The program "Program for Correction of L and R Speech Sound Disorders in
Preschool” offers various activities in which a child works practically, as a result
of the activity, sight, hearing and tactile senses are involved, which contributes to
the development of the child's speech and language. Parents are invited to
participate in the implementation of the program, repeatedly doing activities with
a child using the theatre elements.

3. The analysis of the results of the program'’s approbation (the Wilcoxon test) shows
that the integration of the elements of theatre art in the correction of the sounds
L and R in preschool has a positive dynamic of development. The involvement of
parents and group teachers in the process of sound correction creates teamwork,
which is the necessary support for a child and a speech therapist.

Literatara
References

Anspoka, Z. (2013). Valodu macibas pirmsskola un sakumskola. Riga: LatvieSu valodas
agentiira.

Brosseau-Lapréa, F. & Roepke, E. (2019). Speech Errors and Phonological Awareness in
Children Ages 4 and 5 Years With and Without Speech Sound Disorder. Journal of
Speech, Language, and Hearing Research, Vol. 62, 3276-3289. DOI: https://doi.org/
10.1044/2019 JSLHR-S-17-0461

Clausnitzer, R (2006). Kieferorthopadische Grundlagen fir Logopaden und
Sprachtherapeuten. Deautschland: Modernes lernen.

49


https://doi.org/10.1044/2019_JSLHR-S-17-0461
https://doi.org/10.1044/2019_JSLHR-S-17-0461

Tedatra makslas elementi Skanu L un R izrunas korekcija logopédiskajas
nodarbibas pirmsskola

Genc, H.N. & Bachri, C. (2019). Le Monologue Thééatral au Service de L’enseignement/
apprentissage du FLE. Atatiirk Universitesi Sosyal Bilimler Enstitiisii Dergisi, 23(3) ,
1033-1047. Retrieved from https://dergipark.org.tr/en/download/article-file/835858

Grinvuda, E. (2019). Visas manas emocijas. lemacies milet savas izjutas. Riga: Zvaigzne
ABC.

Kasado, D. (2018). Skolena pasizpausme tedtra maksla. Riga: Zvaigzne ABC.

Kramins, E. (2016). Retorikas rokasgramata. Runasim skaidri, spilgti, iedarbigi. Riga: SIA
Biznesa augstskola Turiba.

Miltina, I. (2005). Skanu izrunas traucéjumi. Riga: RaKa.

Miltina, 1. (2007). Modelésana logopédija. Riga: RaKa.

Neimanis, Z. (2020). 40 dialogi. Skolenu pasizpausme teatra maksla. Riga: Zvaigzne ABC.

Pitkevica, G. (2016). Fabulas bérniem. Riga: Zvaigzne ABC.

Rozenfelde, M., Capkeviéa, O., & Arhipova, 1. (2020). Informacijas tehnologiju pielietojums
fonematiskas uztveres attistiSanai logopéda darba. Rézekne: Rézeknes Tehnologiju
akademija. Retrieved from http://books.rta.lv/index.php/RTA/catalog/book/19

Skola2030 (2020). Pirmsskolas macibu programma. Pieejams https://mape.skola2030.Iv/
materials/D94tbasDR8wfsgapbtPhFQ

Tomele, G. (2022). Bérna valodas attistibas veicinasana un valodas traucéjumu korekcija
Montesori pedagogijas aspekta. Promocijas darbs. Pieejams https://www.liepu.lv/
uploads/dokumenti/prom/Promocij%?20darbs_Tomele 24 01 22.pdf

Tibele, S. (2002). Skoléna runas un attistibas novertésana. Riga: RaKa.

Tubele, S. (2006). Jaunako klasu skolénu runas un valodas traucéjumu noteikSana un
korekcijas iespéjas. Promocijas darbs. Riga: LU. Piecjams: htpp://www3.acadlib.lv/
greydoc/Tubeles_disertacija/Tubele_lat.pdf

Tubele, S. (2022). LasiSanas un rakstiSanas prasmju apguves gritibas pirmsskold un

sakumskola. Logopéda loma to macisana. Nepublic€ts materials.

Vagale, A. (2020). Komunikdacijas rehabilitacijas komanda. Pieejams:
https://www.rsu.lv/sites/default/files/imce/Dokumenti/prezentacijas/vpa_2020/komunik
acija_rehabilitacijas_komanda_vagale.pdf

Valsts izglitibas satura centrs. (2019). Teatra maksla 1.-9.klasei. ESF projekts
Nr.8.3.1.1/16/1/002. Retrieved from: https://www.visc.gov.lv/Iv/projekts/kompetencu-
pieeja-macibu-satura

Wagotskij, L. (2004). Psihologija razvitija cheloveka. Smysl.

50


https://dergipark.org.tr/en/download/article-file/835858
http://books.rta.lv/index.php/RTA/catalog/book/19
https://mape.skola2030.lv/materials/D94tbasDR8wfsgapbtPhFQ
https://mape.skola2030.lv/materials/D94tbasDR8wfsgapbtPhFQ
https://www.liepu.lv/uploads/dokumenti/prom/Promocijas%20darbs_Tomele_24_01_22.pdf
https://www.liepu.lv/uploads/dokumenti/prom/Promocijas%20darbs_Tomele_24_01_22.pdf
https://www.rsu.lv/sites/default/files/imce/Dokumenti/prezentacijas/vpa_2020/komunikacija_rehabilitacijas_komanda_vagale.pdf
https://www.rsu.lv/sites/default/files/imce/Dokumenti/prezentacijas/vpa_2020/komunikacija_rehabilitacijas_komanda_vagale.pdf
https://www.rsu.lv/sites/default/files/imce/Dokumenti/prezentacijas/vpa_2020/komunikacija_rehabilitacijas_komanda_vagale.pdf
https://www.rsu.lv/sites/default/files/imce/Dokumenti/prezentacijas/vpa_2020/komunikacija_rehabilitacijas_komanda_vagale.pdf
https://www.visc.gov.lv/lv/projekts/kompetencu-pieeja-macibu-satura
https://www.visc.gov.lv/lv/projekts/kompetencu-pieeja-macibu-satura

LASITPRASMES ATTISTIBA SKOLENIEM AR
VALODAS SISTEMAS NEPIETIEKAMU ATTISTIBU

Reading Skill Development of Students with Insufficient Language System
Development

Karina Zigure
Rezekne Academy of Technologies, Latvia

Svetlana Usca
Rezekne Academy of Technologies, Latvia

Abstract. Literacy is important for all people and children to be able to function, to know the
world around them and to be able to interact with other people, thus creating a path to a
successful career. Reading disorders usually appear already in primary school, specific,
individual difficulties in learning to read and write. Children with reading disabilities have
difficulty learning the alphabet, naming letters, distinguishing sounds and assigning them to a
specific letter. When starting the improvement of reading skills, it is necessary to respect the
individual interests, needs and abilities of students. The aim of the research is to analyse how
the reading skills of 1st grade students with insufficient development of the language system
improve, using methodical material (game) created by the author. Research methods: literature
analysis, observation, questionnaires, data processing in the SPSS program. Main results:
when assessing whether a child is able to answer questions after reading: girls are rated higher
(Mean 2.27) than boys (Mean 1.78). Depending on the nationality of the child (p = ,036),
assessing whether the child reads by syllables and reads with appropriate intonation for the
type of sentence: children whose native language is Latvian are rated higher (Mean 3.67) than
those whose native language is Russian (Mean 3.22). The data at the end of the study show that
the material developed by the author gives results and there is a dynamic in children's reading
ability.

Keywords: literacy development, 1st grade students, insufficient development of the language
system.

levads
Introduction

Lasitprasmes apgiiSana ir laikietilpigs process, kas prasa lielu piepili gan no
bérna, gan vina vecakiem un pedagogiem. Katram no skol€niem ir japiemero
atbilsto$akas metodes lasitprasmes apguvei, jo skoléni ir loti dazadi un viniem ir
atSkirigas sp&jas macities (Ya-Ning & Monaghan, 2019).

Skolénu lasitprasmi parasti attista pieaugusajam mijiedarbojoties ar skolénu
lasiSanas procesa. Ir nepieciesams skolénu ieinteresét lasiSanas procesa, skolénam
ir jaredz, ka pieaugusais lasa, ir jarada piemérs, jo no ta bérns macas. Lasitprasmi
Ir nepiecieSams attistit skolénam jau agrina vecumposma, lasot prieksa, pec tam
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ir nepiecieSams uzdot jautajumus par dzirdeto tekstu, tada veida iesaistot be&rnu
lasiSanas procesa jau no mazotnes (Thomas, Colin, & Leybaert, 2020).

Lasitprasme ir viena no galvenajam prasmeém, kas ir jaattista skoléniem, tacu
ir skoléni, kam lasitprasmes apguve rada griitibas. Tam var biit dazadi c€loni,
tomer visbiezak tas saistits ar primariem vai sekundariem valodas trauc€jumiem.
Tikai lasiSanas trauc€umi ir noveroti reti, tie parasti ir kopa ar rakstiSanas un
mutvardu runas trauc€jumiem. LasiSanas trauc€jumi ietilpst valodas sisteémas
traucgjumu kompleksa, tadeél runas attistibas trauc€umi kave lasitprasmes
attistibu un skoléns nespgj pilnvertigi apgut lasiSanas iemanas (Tibele, 2019; 48).
LasiSanas trauc€jumu pazimju kopums liecina, ka skolénam ir lasiSanas
trauc€jumi. Tas, ka beérnam, apgustot lasitprasmi, ir kludas lasiSanas procesa, vél
nenozimg, ka bernam ir lasiSanas trauc€jumi (Tibele, 2012).

Raksta merkis ir analizét, ka pilnveidojas lasitprasme 1.klases skol€niem ar
valodas sist€émas nepietickamu attistibu, izmantojot autores veidoto metodisko
materialu (speli).

Merka sasniegSanai izmantotas tadas metodes ka literatiiras analize,
metodiska materiala (speles) lasitprasmes attistibai 1.klases skoléniem ar VSNA
aprobacija, rezultatu analize SPSS programma.

Literatiiras analize
Literature analysis

Valodas galvena iezime ir sp€ja parvaldit mutvardu un rakstiskas formas.
P&tijumi liecina, ka morfologiskas prasmes ir saistitas ar lasitprasmi - vardu
lastSanu, pareizrakstibu un teksta izpratni (Levesque, 2020). Nozimiga ir runas un
valodas attistibas kvalitate. Latvijas statistikas dati par 2017.gadu liecina, ka
vecuma no 3 Iidz 14 gadiem 4,7 % bérnu ir valodas traucgjumi (Slimibu
profilakses un kontroles centrs, 2018), 2020./2021. macibu gada ar valodas
traucgjumiem pirmsskolas izglitibas iestadés bija 2365 bérni (CSP, 2021).
Praktiz€joSie logopédi gan norada uz lielaku skaitu: Liepajas PII 2020./2021.
macibu gada bija 42,94 % bernu ar runas un valodas trauc€jumiem (Tomele,
2022). Ja bérnam ir valodas attistibas trauc€jumi un netiek veikts korekcijas darbs,
tad parasti ir problémas dazadas dzives jomas, 1pasi §is problémas paradas skola.
Siem bérniem parasti ir griitibas pareizi saklausit skanas, saprast to nozimi un
sazinaties ar apkartgjiem kopuma. Valodas sist€émas nepietickama attistiba
negativi ietekmé psihisko attistibu, uzvedibu, intelektualo attistibu, personibas
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veidoganos un socializaciju (Tibele, Steinberga, 2004). Turklat katrs bérns,
kuram ir valodas traucgjumi, var saskarties ar lasitprasmes apguves griittbam,
tapec nepieciesams meklét dazadus veidus, ka sniegt atbalstu bérnam atbilstosi
vina individualajam vajadzibam.

Pastav vairakas lasiSanas trauc€jumu klasifikacijas (1.tabula).

1.tabula. LastSanas traucéjumu klasifikacija (autores veidots péc Tibele, 2012)
Table 1. Classification of reading disorders (the author's modeled after Tiibele, 2012)

Trauceéjuma Klasifikacija Raksturojums

Etiopatogéniskaklasifikacija | Ietver primaros un sekundaros lasisanas traucgjumu, ko izraisa
organiski smadzenu bojajum, sensorie traucéjumi, garigas attistibas
traucgjumi, neirotiski traucéjumi vai deprivacia.

Simptomatiska klasifikacija | Ietver klidu tipologiju, izdalot kinétiskos un statiskos lasisanas

traucgjumus.
Psihologiska un psihologiski | Pamatojas uzlasidanas traucgjumu mehanismu analizi un ietver
pedagogiska klasifikacija fonematiskos, optiskos, telpiskos, apraksiskos, mnestiskos,
disgramatiskos un semantiskos lasiSanas traucéjumus.
Kliniski patogéniska Ietilpst vairakas grupas- hereditaro, encefalopatisko. jauktatipa,
klasifikacija neirotisko, stresa, psihosocialo faktoruizraisitus un neprecizetus
lasiSanas traucgjumus.

LasiSanas trauc€jumu pamata ir specifiku cerebralo procesu trauc€jumi,
emocionalas un gribas sfeéras traucgjumi, psihosociala riska faktori, kas ar1 ir
pamats pilnvertigai lasiSanas apguvei. Logopéds pats sp€ noteikt lasiSanas
trauc€jumus, jo tiek izmantota runas un valodas padzilinata izp&tes sist€éma, ka ar1
logopéds parzina trauc&jumu klasifikaciju un to raksturojumu (Tubele, 2012).

Logopeds 1r specialists, kur§ nosaka skoléniem lasiSanas trauc€jumus,
izmantojot noteiktas runas un valodas padzilinatas izp&tes sisteému. LasiSanas
traucgjumi var but valodas sistémas nepietickama attistibas (turpmak - VSNA)
gadijuma (Tubele, 2012). VSNA ir trauc€jums, kura ir nepietickami attistiti visi
galvenie valodas sist€émas faktori - fonétika, fonematiskie procesi, morfologija,
leksika, sintakse un saistita runa (Luse, Miltina, & Tibele, 2012). VSNA tiek
1zdaliti Cetri limeni:

e 1. runas attistibas [imenis- valodas Iidzekli bérnam saskarsmé ir stipri

ierobeZoti;

e 2. runas attistibas limenis- paaugstinas runas aktivitate, bet ir

ierobezots, kroplots vardu krajums, saskarsme ir ierobezota;

53



Karina Zigure & Svetlana Usca

e 3.runas attistibas Itmenis- sp€j komunicet, tacu ir leksiski gramatisko

un foné&tiski fonematisko elementu mazattistiba;

e 4 runas attistibas Iimenis- nelieli visu valodas komponentu traucéjumi,

kurus iesp&jams noteikt tikai detaliz€ta valodas izpé€te (Tubele, 2012).

Lasitprasmes griitibas ietekmé skolenu visas dzives jomas, 1pasi skola, visos
macibu priekSmetos, jo lasiSana skola ir pats pamats. Ir svarigi jau agrini noteikt
lasiSanas trauc€jumus, jo tad tos ir iesp&jams ari vieglak un atrak noverst.

Visefektivak attistit lasitprasmi var tad, ja tas tiek veikts jau agrini.
Logopédiskajas nodarbibas sakumskolas vecumposma biitu nepiecieSams vismaz
15 minites veltit individualam darbam ar skoléniem, kur tiktu pilnveidota
fonematiska uztvere, vardu krajums un lasita teksta izpratnes veicinasana.
Galvenais ir nodrosinat, lai, stradajot ar bérniem, tiktu piedavati viniem interesanti
un saistosi lasamie vardi, teikumi un teksti (Aiken et al., 2021), jo saistoSs
lasiSanas teksts rada interesi, kas ir viens no galvenajiem motivacijas aktivai
iesaistei darbiba elementiem. Nozimiga ir arm maciSanas un sociala vide, kura
bérns atrodas, jo ta tiesi ietekmé vina kognitivo un socialo attistibu. PEtijumos tiek
akcentets, ka sakumskola ir laiks, kad bérns apgiist lasiSanas un rakstiSanas
pamatprasmes. So apguves procesu liela méra stimulé skolotaja un gimenes
lidzdaliba (Lyytinen et al., 2015), kas norada uz savstarp&ju skolotaja, logopéda
un vecaku sadarbibu ka nozimigu faktoru skoléna lasitprasmes attistibas un
korekcijas procesa.

Lasitprasmes apgtSana ietilpst burtu zinasana, burtu sapludinaSana zilbg&s,
fonematiska uztvere, vizuala atmina, atbilstoSs redzes analizes un sintézes
attistibas Itmenis (Rozenfelde, Kalvane, & UsS¢a, 2015; 14).

LasiS8anas iemanu apguvi iedala ¢etros posmos:

e  analitiskais skanu un burtu apguves posms,

e  analitiskais zilbju posms,

e  parejas posms uz lasiSanu veseliem vardiem,

e veiklas sintétiskas lasiSanas posms (Zmitracenoka, 2007, 151).

Apgiit lasiSanu nozimé apgiit dazadus lasiSanas tehnikas veidus un izprast
lasito tekstu. Lai skolens spétu iemacities lasit, ir jaattista uzmaniba,
prognozesanas sp&jas un uztvere. Lasot skoléns saprot izlasito, domas grup€ un
apstrada informaciju (Helviga, 2008).

Galvenas lasitprasmes sastavdalas ir fonematiska izpratne, fonétika,
plidums, vardu krajums un izpratne. Sie lasitprasmes komponenti ir jaintegre
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agrinas lasiSanas intervences. Fonétikas maciSana ar sistematisku pieeju ir
butiska, lai skoléni varétu efektivi lasit vardus, tacu tikpat svarigi ir iemacit ar1
tekosi lasit un izprast izlasito. Ja skoléniem ir skaidra izpratne par fonematiku un
foniku, tad skoléni vieglak var iemacities lasit zilbes, vardus un teikumus
(Dessemontet et al., 2021).

Apgiistot lasiSanu, skoléniem ar VSNA ir javeic fonétiskas un fonologiskas
sisttmas korekcija. Pirmaja posma javeic fonematiskas uztveres attistiba,
pamatojoties uz fonému dzirdes un izrunas diferencéSanu, pakapeniski tiek trenéta
balsigo un nebalsigo lidzskanu diferencéSana saskana ar valodas fonematisko
sisttmu. Otraja posma javeic lasiSanas iemanu veidosana ar treSo, valgjo zilbi,
orientgjoties uz nakamo patskani. TreSaja posma ir zilbju analizes un sintézes
attistiSana. Tam seko analize zilb&s, péc tam varda, teikuma un teksta. Ceturtaja
posma notiek fonematiskas analizes nostiprinasana, tiek izmantoti dazadi
vingrinajumi lasot zilbes, vardus un teikumus.

Lasitprasme apguvé tiek izmantoti daudzveidigi panémieni, kuru izveli
nosaka apguves posms un korekcijas darba uzdevumi (2.tabula).

2.tabula. Lasttprasmes apguves panémieni (autores veidots)
Table 2 Methods of learning reading skills (created by the author)

Posms Korekcijas darba uzdevums Panémieni

Pirmsabeces posms

Ieintereseét bérnu lasit., apgit
burtu elementus.

Lasiiana prieksa, lugt bérnam atbildet uz
jautajumiem par dzirdeto tekstu, laut
bérnam prognozet teksta notikumus péc
atteliem, lasiSana rotalu veida; u.c.

Abeces posms

Lasitprasmes un
rakstitprasmes apguve, apgit
lasisanas un  rakstiSanas

tehniku, uztvert un apjégt
las1ta teksta saturu.

Stradat ar priek¥metiem un siZetiskajiem
atteliem; saklausit un saskatitkatru jauno
burtu lasitaja teksta, to dekodé&t vardos,
saprast varda ietverto jégu; rakstit
vardus, kuriem ir saistiba ar lasito tekstu;
1.C.

Pécabeces posms

Izprast lasito tekstu.

Vizualizét wvai zim&t lasito tekstu;
jautadjumu uzdoSana par tekstu sakuma
vai beigas: u.c.

Analitiskais skanu un
burtu apguves posms

Pilnveidot fonematisko
uztveri; skanu un atbilstoSo
burtu apguve.

Burtu saukSana skali. kopa ar logopedu;
saklaustt skanas, kas ir dzirdamas ara;
1.C.

Analitiskais  zilbju | LasiSana zilb&s; zilbe kliist par | Zilbju sauksana kopa ar logop&du; zilbes

posms, lasi3anas vienibu. kopa ar patskaniem; vardus sadalit zilbes;
zilbju takt&iana; u.c.

Parejas posms uz | Pareja uz lasiSanu veseliem | Varduun teikumu vairakkartiga lasisana;

lasisanu veseliem | vardiem, panakt lasiSanas | lasiSanaskalikopaarlogopédu; izteloties

vardiem, atruma pieaugumu. lasamo sizetn; gramatu audioierakstu
klausiianas paraleli to lasot; u.c.

Veiklas sintetiskas | Iemactt lasit  izteiksmigi, | LasiSana regulari vingrinoties, Lasit

lasiZanas posms

pareizi, apzinati un atri.

interesantus, saistosus tekstus; u.c.
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Macoties lasit, bernam ir jabut pilnvertigi attistitai fonematiskai dzirdeli,
jaapgust burti, burtu saliedéSana zilb&s, jamacas lasit vardi, teikumi, 1s1 teksti. Ja
kada aspekta ir problémas, logopéds veic korekcijas darbu, kura jaievero
seciguma princips, jabiit pacietigam, jauzslavé bérns pat par mazako progresu,
jalauj kludities, jadod iesp€ja izmantot dazadas metodes, macoties lasit, tikai tad
lasiSanas apguve dos bérnam prieku un stimulu macities lasit.

Lai dazadotu logopediska darba metodes un lai attistitu bérniem ar VSNA
IIT I'meni lasitprasmi, tika izveidots metodiskais materials (sp€le), kas dod iesp€&ju
bérniem aktivi darboties digitali gan skola logopédisko nodarbibu laika, gan
majas. Materials ir izveidots ar dazadu sarezgitibas pakapju uzdevumiem, lai to
bitu iesp€jams izmantot beérniem ar dazadam sp€jam un atbilstigi lasitprasmes
apguves posmiem. Izstradatais metodiskais materials (spéle) tika aprobéts
logopédiskajas  nodarbibas.  Metodiska  materiala moduli  pieejami
https://drive.google.com/drive/folders/1XR6FYzsgLUBcDZ03 3X3fAGuGCGS8
Qz6u?usp=sharing, atstitot pieprasijuma piekluvi. Lai ar materialu var&tu stradat,
izmantojot skanu, ir nepiecieSams katru no spélém lejupladéet datora.

Pétijuma metodologija
Research methadology

Petijuma piedalijas 8 pirmas klases skoléni un vinu vecaki, Cetri 1.klases
audzinataji un logopéds. Petijuma sakuma tika veikta beérnu izpéete, lai noteiktu
vinu valodas attistibu, ka rezultata tika atlasiti astoni bérni, kam tika konstatéta
valodas sistemas nepietickama attistiba.

Tika veikta b&rnu noveroSana un noverojumos iegitie dati tika fikseti
noverojuma kart€, kas péc tam tika apstradati Excel un SPSS Statistics 20.0
programma.

Petijuma sakuma tika veikta noveroSana, ta ir kvalitativa petijuma metode.
Zinatniskaja noverosana parasti tiek izvirziti uzdevumi un meérki. Noverosanas
rezultati tiek fikséti speciali izstradatos dokumentos - dienasgramatas, protokolos,
kart€s. Noveroto informaciju nepiecieSamibas gadijuma ir iesp&jams parbaudit, ja
noveroSanu atkarto tados pasos apstaklos, kados ta tika veikta un iegttie dati ir
vienadi, arT mainoties noverotajam, tad noveérosanas dati ir ticami (Bhattacherjee,
2012). Novérojuma metode ir tieSa, noveérojums tiek fikséts novérojuma bridi, ta
nav atkariga no nov€rojamo personu spgjas un gatavibas sniegt noverotajam
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interes€joSu informaciju. NoveéroSanas negativa puse ir ta, ka noveérotaja attieksme
un emocionala uztvere var ietekmé&t nov€rosanas vertéjumu, tapat ja noveérojamais
ja zina, ka tiek noverots, var mainities vina attiecksme un uzvediba. P&tijjuma laika
tika veikta ietverta un atklata novérosana (Kim et al., 2017).

Tika veikta standartizéta noveroSana, ta tiek veikta saskana ar ieprieks
1zstradatu planu. Pamatsaturs atspogulojas specialas, siki izstradatas noverosanas
kartes, kas lava noteikt skolénu lasitprasmes attisttbu un lasitprasmes
ietekmejoSos faktorus petijuma laika.

P&tijuma iegiitie dati tika kod&ti un apstradati programma SPSS. Pirms
rezultatu apstrades tika veikts Kronbaha alfas tests. Rezultati (o = ,985) liecina,
ka novertesanas lapai ir laba iek$€ja saskanotiba. Ta ka Kolmogorova — Smirnova
testa p > ,05, datiem ir normals sadalijums, tika izv€leti parametriskie testi.

Pétijjuma rezultati
Research results

Pétijuma sakuma tika veikts lasitprasmes noveértéjums, lai noteiktu
lasitprasmes Itmeni 4 ballu skala, kur 1 nozimé&, ka bérns darbibu neveic, 2 —
darbibu veic ar palidzibu, daudz klidu; 3 — darbibas veikSana dazreiz kludas,
atseviskos gadijumos nepiecieSama palidziba; 4 — darbibu veic patstavigi, bez
kludam vai kludas loti reti. Ta ka jebkuram vert€jumam var piemist subjektivisms,
katra bérna lasitprasmes verteéjumu veica logop&ds, pedagogs un bérna vecaks.
Tadejadi tika panakta triangulacija: p€tamas paradibas noverteSana iesaistijas tris
dazadi vertetaji (skat. 3.tabulu).

Dati par skolénu lasitprasmi pétijuma sakuma, analiz€jot peéc raditajiem,
liecina, ka bérni sakuma posma vél nezina vai ar palidzibu pazist rakstitos un
drukatos burtus, vai arT loti biezi kltidas burtu nosauksana vairakos raditajos - lasa
pa zilbém, lasa tsus vardus, lasa sarezgitus vardus, diferencé patskanu garumu,
precizi lasa vardu galotnes, diference péc skanéjuma lidzigus burtus, diferencé
grafiski lidzigus burtus, neparstata burtus, neizkroplo atseviskus vardus, neizlaiz
burtus, neizlaiz varda dalas bérni vai nu darbibu neveic, vai darbibu veic ar
palidzibu un daudz kludas. Tikai raditaja neizlaiz varda dalas divi bérni darbibas
veikSana daZzreiz klidas, atseviskos gadijumos nepiecieSama palidziba. Visi bérni
petijuma sakuma lasita saturu izprata un pec lasita sp€ja atbildét uz jautajumiem
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tikai ar palidzibu un pielava daudz kltdu, kas liecina, ka bérniem $is prasmes ir

vaji attistitas.

3.tabula. Lasttprasmes parbaude peétijuma sakuma (videjas vertibas)
Table 3 Literacy test at the beginning of the study (average values)

Raditdjs Videji Logopéds | Pedagogs Veciks
Parist rakstitos burtus 1.46 1.25 1.50 1.63
Parist drukiatos burtus 1.63 1.63 1,25 2,00
Lasa pa zilbém 1.75 1.63 1,63 2,00
Lasa 1sus vardus 1.75 1.63 1.63 2.00
Lasa sareZzgius vardus 1.33 1,00 1.25 1.75
Diference patskapu ganumu 1.75 1.63 1.63 2.00
Precizi lasa vardu galotnes 1.67 1.50 1.50 2,00
Diference péc skangjuma 1Td zTgus burtus 1.75 1.50 1.63 2.13
Diference grafiski 1idzigu s burtus 1.79 1.63 1.63 2.13
Neparstata burtus 1.79 1.63 1,63 2,13
Meizkroplo atsevigkus vardus 1.75 1.63 1.63 2,00
Meizlaiz burtus 1.79 1.63 1.63 2,13
Weizlai# varda dalas 1.88 1.88 1.63 2,13
LasTtd saturu izprot 2.04 200 2.00 213
P&c lasita spgj atbildét uz jautdjumiem 2.08 2,00 2,00 2,25
Lasa ar atbilstosu intoniciju teikuma veidam 1.17 1.00 1.00 1.50
Lasotievero teikuma robeZas 1.17 1.00 1,00 1,50

Izvertgjot datus SPSS programma, tika konstatéts, ka logopéds un pedagogs
lidzigi veérté katru no b&rniem, jo jau ir apguvusi prasmes un zina nepiecieSamo
apguves Itmeni bérniem, lai objektivi varétu sniegt vértéjumu par bérnu, savukart,
vecaki sniedz augstaku vertejumu: tas tiek saistits ar to, ka vecaki savu bérnu redz
ar labakam prasmém, verte vinus augstak, jo ir emocionala saikne ar bérnu, kas
nelauj sniegt objektivu verteéjumu par vinu. [zvertejot bernu lasitprasmi un fiksgjot
datus valodas kartg, tie ir lidzveértigi ar fiks€tajiem datiem autores veidotaja
noveroSanas kart€, kas lava noteikt logopeda sledzienu - rakstiSanas un lasiSanas
trauc€jumi uz VSNA pamata.

Izmantojot T-testu, p&tijuma, tika konstatétas nozimigas atskiribas atkariba
no bérna dzimuma (p = ,044), novertejot, vai berns peéc lasita sp¢j atbildet uz
jautajumiem: augstak tiek novertetas meitenes (Mean 2,27) neka zéni (Mean
1,78). Citos raditajos statistiski nozimigas atSkiribas atkariba no bérna dzimuma
netika konstatgtas, tacu kopuma vidgjo vertibu analize liecina, ka meitenes tiek
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novertetas augstak, kas liek secinat, ka meitenes vairak pieveérSas macibu saturam,
ir centigakas un apzinigakas, tapec biezak meitenu rezultati macibu programma ir
augstaki neka zeéniem.

Statistiski nozimigas atSkiribas (p=,000) tika konstatétas atkariba no b&rna
motivacijas darbibas. Petijuma dati liecina - jo austaka ir motivacija, jo augstaki
ir lasitprasmes raditaji. Motivacija ir maciSanas pamats un ir svariga visu vecumu
bérniem, to raksturo iekS€ja motivacija - zinatkare un kontrole, sevis uztvere par
to, ka varu macities, un aréja motivacija - nepiecieSamiba pec socialas atziSanas,
atgriezeniska saite un skolotaja atbalsts. Motivacija macibas ir process, kas
pamodina, virza un saglaba uzvedibu, lai sasniegtu macibu merki (Bishara, 2018).

AtSkiribas atkariba no bérna tautibas un labklajibas I[imena un sniegta vecaku
atbalsta netika konstatétas, 1idz ar to grupa b&érnu vidg&jais lasitprasmes limenis ir
lidzigs.

Petijuma vidi tika veikts atkartots merijjums lasitprasmes attistibai 1.klases
skoléniem ar VSNA. Tas tika veikts ar mérki noteikt, vai autores veidotais
metodiskais materials (spéle) sekmeé 1.klases skolénu ar VSNA lasitprasmes
attistibu. Ar1 atkartota meérjjuma laika tika vertéti visi lasitprasmes raditaji.
Rezultati atspoguloti 4.tabula.

4.tabula Lasitprasmes parbaudes pétijuma vidii rezultati
Table 4 Results of the reading test in the middle of the study

R Videjais
Radtajs Sakuma Vida
Pazistrakstitos burtus 1,46 2,25
Pazistdrukatos burtus 1,63 2,79
Lasapa zilbem 1,75 2,50
Lasaisus vardus 1,75 2,38
Lasasareigitus vardus 1,33 1,79
Diference patskanu garumu 1,75 2,42
Precizilasa vardu galotnes 1,67 2,25
Diferencé pécskané&juma ldzigus burtus 1,75 2,38
Diference grafiskilidzigus burtus 1,79 2,46
MNeparstata burtus 1,79 2,13
MNeizkroplo atseviskus vardus 1,75 2,00
MeizlaiZ burtus 1,79 2,04
Meizlaii varda dalas 1,88 2,08
Lasita saturu izprot 2,04 2,1
Peclasita spej atbildet uz jautajumiem 2,08 2,71
Lasaar athilsto3u intonaciju teikuma veidam 1,17 1,58
Lasotievero teikuma robeias 1,17 1,54
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Pétijuma dati liecina, ka visos no raditajiem (pazist rakstitos burtus, pazist
drukatos burtus, lasa pa zilbem, lasa isus vardus, lasa sarezgitus vardus,
diferencé patskanu garumu, precizi lasa vardu galotnes, diferencé péc skanéjuma
lidzigus burtus, diference grafiski lidzigus burtus, neparstata burtus, neizkroplo
atseviSkus vardus, neizlaiz burtus, neizlaiz varda dalas, lasita saturu izprot, péc
lasita spéj atbildeét uz jautdjumiem, lasa ar atbilstoSu intondciju teikuma veidam
un lasot ievéro teikuma robezas) ir redzama dinamika.

Macoties lasit, ir nepiecieSams regulars trenins$, jo beérnam nepartraukti ir
jabut saskarg€ ar burtiem, lai tos spetu apgiit. Burtu apguve r lasitprasmes pamats,
tapéc tam tiek pieveérsta liela uzmaniba gan nodarbibu laika pie logopéda, gan
klase.

Petijuma beigas tika veikts mérijums, lai noteiktu lasitprasmes attistibu
1 klases skoleniem ar VSNA, lai noteiktu, vai autores veidotais metodiskais
materials (sp€le) ir sekmgjis lasitprasmes attistibu skoléniem, kuri piedalijas
petijuma kop$ septembra. Petijuma beigas tika verteti visi lasitprasmes raditaji,
rezultati atspoguloti 5.tabula.

Petijuma dati liecina, ka visos no raditajiem (pazist rakstitos burtus, pazist
drukatos burtus, lasa pa zilbem, lasa isus vardus, lasa sarezgitus vardus,
diferencé patskanu garumu, precizi lasa vardu galotnes, diferencé péc skanéjuma
lidzigus burtus, diference grafiski lidzigus burtus, neparstata burtus, neizkroplo
atseviskus vardus, neizlaiz burtus, neizlaiz varda dalas, lasitd saturu izprot, péc
lasita spéj atbildet uz jautdjumiem, lasa ar atbilstoSu intondciju teikuma veidam
un lasot ievéro teikuma robezas) ir redzama dinamika.

Autores veidotaja metodiskaja materiala ir sp€lu uzdevumi, kas attista visas
uzskaititas prasmes, kas lava skoléniem pilnvertigi apgiit burtus, saklausit skanas,
lastt zilbes, vardus, teikumus, 1sus tekstus. Veicot petijumu, ir redzama dinamika
katra no raditajiem, tacu joprojam skoléniem ir griititbas ar sarezgitu vardu
izlasiSanu, teksta izpratni, atbilstoSu intonaciju teikuma veidam un ir griiti ieverot
teikumu robezas, tas ir saistams ar to, ka Siem bérniem ir VSNA, kas kave apgiit
lasitprasmi, jo ir trauc€ti fonematiskie procesi, ir ierobezots vardu krajums,
skolénam ir gritibas pareizi veidot teikumus.
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5.tabula. Lasitprasmes parbaudes pétijuma beigu rezultati
Table 5 Final results of the literacy test study

Radnjs Vidgjais p
Sakuma Beigis

Pazist rakstitos burtus 1,46 3.42 008
Pazist drukdtos burtus 1,63 3.88 -

Lasa pa zilbém 1.75 3.50 003
Lasa Tsus vardus 1,75 3.46 000
Lasa sareZgitus vardus 1,33 2,54 006
Diference patskanu garumu 1.75 3.17 015
Precizi lasa vardu galomes 1,67 3,08 003
Diference péc skangjuma lid zigus burtus 1,75 3.04 014
Diference grafiski 17d zigus burtus 1,79 3.21 -

Neparstata burtus 1.79 292 001
Neizkroplo atseviilus vardus 1.75 2,88 001
Neizlaiz burtus 1,79 3.00 002
Neizlaiz varda dalas 1,88 2.96 000
Lasita saturu izprot 2,04 3,08 091
P&clasitd spéj atbild&t uz jautdjumiem 2,08 3.29 023
Lasa ar atbilsto3u intoniciju teikuma veidam 1,17 2,75 015
Lasotievéro teikuma robezas 1,17 2.83 010

Petijuma beigas, izmantojot T-testu, tika konstatetas nozimigas atSkiribas
atkariba no b&rna tautibas (p =,036), novertgjot, vai berns lasa pa zilbém un lasa
ar atbilstoSu intonaciju teikuma veidam: augstak tiek novertéti bérni, kuriem
dzimta valoda ir latvieSu (Mean 3,67) neka tie, kuriem dzimta ir krievu valoda
(Mean 3,22). Citos raditajos statistiski nozimigas atSkiribas atkariba no bérna
tautibas netika konstatetas, tacu kopuma vid€jo vertibu analize liecina, ka latviesi
tiek noverteti augstak, kas liek secinat, ka latvieSiem ir vieglak apgut lasitprasmi,
neka krievu tautibas bérniem, kuri majas pamata runa krieviski, jo ta ir vinu
dzimta valoda, vini loti daudz ikdiena saskaras ar So valodu, kas pierada to, ka jo
vairak un plasak konkréta valoda ir ikdienas runa jau kop$ dzimSanas, jo vieglak
ar ir iemacities lasit So valodu.

Autores veidoto metodisko materialu (speli) tika piedavats novertét divam
ekspertém. Ekspertes norada, ka izstradatais materials ietver visus valodas
sisttmas nepietickamas attisttbas komponentus - fonematiku, morfologiju,
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leksiku, sintaksi un saistito runu, atbilst 1.klases Itmenim, ka ar1 §is spéles ir

saistoSas gan bérniem, gan pedagogiem, gan vecakiem.

Analizgjot visus iegltos rezultatus petijuma beigas, tiek secinats, ka autores

1zstradato materialu iesp&jams izmantot ka vienu no metodiskajiem materialiem

un tas dod rezultatus. Izmantojot So spéeli, skoléniem ir attistita lasitprasme,

bérniem ir vieglak komunicet, ieklauties kolektiva un apgiit macibu vielu.
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Secinajumi
Conclusions

Analizgjot zinatnisko literatiiru un iegiitos rezultatus tika secinats:

1.

Bérniem lasitprasmes attistiSanai ar VSNA ir nepiecieSams izmantot
dazadas metodes, pielagojoties bérna attistibas Iimenim un personibas
vajadzibam, lai spetu pilnvertigak un kvalitativak attistit un pilnveidot
lasttprasmi.

legiitie dati un to apstrade lauj secinat, ka bérniem ar VSNA
nepiecieSams lasttprasmi attistit individuali vai mazas grupas.

Digitalo riku izmantoSana lasitprasmes pilnveidei bérniem ar VSNA
rada lielaku interesi par lasiSanu un dod iesp€ju viniem aktivak stradat
logopédiskajas nodarbibas.

Pieauguso iesaiste un vecaku lidzdaliba veicina b&€rna motivaciju
pilnvertigak apgut lasitprasmi.

Jo augstaka ir motivacija (b&rns ir motivets), jo augstaki ir lasitprasmes
radita;ji;

Pétijuma beigas, ir redzama dinamika katram no bérniem, katra no
raditajiem, tacu joprojam skoléniem ir gritibas ar sarezgitu vardu
izlasiSanu, teksta izpratni, atbilstoSu intonaciju teikuma veidam un ir
griiti ieverot teikumu robezas, tas ir saistams ar to, ka Siem bérniem ir
VSNA, kas kave apgiit lasitprasmi, jo ir traucé€ti fonematiskie procesi,
ir ierobezots vardu krajums, skolénam ir griitibas pareizi veidot
teikumus;

Petijuma beigas tika konstatets, ka ir nozimigas atSkiribas raditajos
atkariba no b@rna tautibas- latvieSi tiek novertéti augstak, kas liek
secinat, ka latvieSiem ir vieglak apgiit lasitprasmi, neka krievu tautibas
bérniem, kuri majas pamata runa krieviski, jo ta ir vinu dzimta valoda,
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vini loti daudz ikdiena saskaras ar o valodu, kas pierada to, ka jo vairak
un plasak konkréta valoda ir ikdienas runa jau kop$S dzimSanas, jo
vieglak ar1 ir iemacities lasit So valodu;

8. pétijuma beigds nozimigas atSkiribas péc bérnu dzimuma netika
konstatetas, kas liecina, ka autores izstradatais materials ir vienlidz
izmantojams, ieinteres€joss un noderigs gan zéniem, gan meiteném.

9. lzveidotais metodiskais materials pilnveido lasitprasmi 1.klases
skoléniem ar valodas sist€mas nepietickamu attistibu.

Summary

Latvian statistical data for 2017 show that 4.7% of children between the ages
of 3 and 14 have language disorders (Center for Disease Prevention and Control,
2018), 2020/2021. in the school year, there were 2,365 children with language
disorders in preschool educational institutions (CSP, 2021). A child with a
language disorder may face difficulties in learning to read, so it is necessary to
look for different ways to support the child according to his individual needs.

Based on the theoretical findings, in the framework of the study, according
to the needs of children with IDLS level I11, methodological material (game) was
created, which gives children the opportunity to be active digitally both at school
during speech therapy classes and at home. The material has been created with
tasks of different levels of complexity so that it can be used by children with
different abilities and according to the stages of learning literacy. The developed
methodical material (game) was approved in speech therapy classes.

As a result of the conducted research, several conclusions were drawn:

1. Children need to use different methods for developing reading skills
with IDLS, adapting to the child's level of development and personality
needs, in order to be able to develop and improve reading skills more
fully and qualitatively.

2. The obtained data and their processing allow us to conclude that
children with insufficient development of the language system need to
develop reading skills individually or in small groups.

3. The use of digital tools for the improvement of reading skills in children
with IDLS creates more interest in reading and gives them the
opportunity to work more actively in speech therapy classes.
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4.

The involvement of adults and the participation of parents contribute to
the child's motivation to acquire reading skills more fully.

The higher the motivation (the child is motivated), the higher the
literacy rates;

At the end of the study, the dynamics of each of the children, in each of
the indicators, is visible, but still the students have difficulties with
reading complex words, understanding the text, appropriate intonation
for the type of sentence and it is difficult to observe the boundaries of
the sentences, this is related to the fact that these children have IDLS,
which hinders the acquisition of reading skills, because the phonemic
processes are disturbed, the vocabulary is limited, the student has
difficulty forming sentences correctly;

At the end of the study, it was found that there are significant
differences in indicators depending on the child's nationality - Latvians
are rated higher, which leads to the conclusion that it is easier for
Latvians to learn reading skills than for children of Russian nationality,
who mostly speak Russian at home, because it is their native language
, they encounter this language a lot on a daily basis, which proves that
the more and more widely the specific language is in daily speech from
birth, the easier it is to learn to read this language;

At the end of the study, no significant differences were found according
to the gender of the children, which shows that the material developed
by the author is equally usable, interesting and useful for both boys and
girls.

Methodical material created by the author improves reading skills for
1st grade students with insufficient development of the language
system.
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