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PREFACE

Dear readers,

| am delighted to present the latest issue of the journal “Education Reform:
Education Content Research and Implementation Problems”. The aim of the
journal is to promote the development and dissemination of scientific researches,
ensuring free access to research information online without financial, legal or
technical barriers.

All papers are published open-access. Readers are welcome to visit our
website http://journals.rta.lv/index.php/ER. This link will provide access to the
electronic versions of the papers published in this and previous issues.

| thank all the authors and reviewers for their contribution to the current issue
of “Education Reform: Education Content Research and Implementation
Problems”. I would like to take this opportunity to encourage authors from around
the world to publish their research results in the journal “Education Reform:
Education Content Research and Implementation Problems”. Up-to-date
information on accepting the papers IS available on
http://journals.rta.lv/index.php/ER/index

Editor, PhD Svetlana Usca
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SOCIAL SCIENCES’ TRANSFORMATION
IN LIGHT OF COVID-19

Andreas Ahrens
Hochschule Wismar University of Applied Sciences Technology Business and Design,
Germany

Jelena Zascerinska
Centre for Education and Innovation Research, Latvia

Abstract. Transformations in social sciences accelerated by the COVID-19 pandemic remain
under-explored. The aim of the article is to analyse scientific literature on social sciences’
transformation in light of COVID-19 underpinning the elaboration of implications for teaching
a Research Methodology course to the higher education students. The present research work
made use of theoretical and empirical methods. The exploratory study was of qualitative nature.
The study carried out in April 2021 was based on the analysis of scientific publications selected
from the Web of Science and google search by indicating the key words “COVID-19” and
“Social sciences’ transformation”. The conclusion is drawn that social sciences’
transformation to the remote conduct is ““a new normal” in the conditions of uncertainty.
Virtual fieldwork is proposed to be a new qualitative method in social sciences’ research as
some populations live mostly in digital environments. Another conclusion is that there is a need
for a balance, when composing the empirical study’s sample, between respondents in the
digitally divided populations, namely inclusions of both groups’ - digital and non-digital -
respondents. Implications for teaching a Research Methodology course to the higher education
students are presented. Research limitations are identified. Directions of further research are
proposed.

Keywords: conceptual model, COVID-19, higher education students, traditional and remote
fieldwork, social sciences, teaching a Research Methodology course, transformation.

Introduction

The global spread of the COVID-19 pandemic has rapidly changed people’s
lives in an unprecedented way (Ahrens & Zascerinska, 2020). Social, cultural,
public health, economic, political dimensions of people’s lives have been
profoundly effected. The COVID-19 pandemic has severely affected the
population (Saladino, Algeri, & Auriemma, 2020). The COVID-19 pandemic has
had far-reaching consequences beyond the spread of the disease itself and efforts
to quarantine it, including political, cultural, and social implications (Chu, Alam,
Larson, & Lin, 2020). The social impact of the COVID-19 pandemic on the
population is revealed in uncertainty in economics in regard to copying with
COVID-19. The pandemic COVID-19 has compelled the human society to
maintain social distancing (Ahrens et al., 2021). Many people have experienced
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Social Sciences’ Transformation in Light of Covid-19

the overnight digital transformation in the most of their everyday activities such
as working, shopping, business management, finance administration, event
organisation, etc (Zascerinska, Aleksejeva, ZaScCerinskis, Gukovica, &
Aleksejeva, 2020, 2021). The COVID-19 digital life, characterized by the issues
with the Internet, computers and software (Ahrens et al., 2021), has created the
digital divide among the people and, consequently, inequalities. Currently, the
society’s cohesion is also a questionable issue in regard to vaccination against the
coronavirus as some people wish to get vaccinated as soon as possible. However,
some of such people - who wish to get the vaccine as soon as possible - do not
belong to the right target group and have to wait till their age group is invited.

During the COVID-19 pandemic, social sciences were the first to react to the
emergent situation and propose appropriate solution to overcome the unsettled
issues. The social sciences are radically dealing with the phenomenon of the
COVID-19 pandemic that are in no way repeated (Maldonado, 2020). The search
on the Web of Science (WoS) indicating the key words “COVID-19” and “Social
Sciences” show that a little bit less than 490000 publications have been displayed
on the WoS website by the 16 April 2021. However, the role and the place
ascribed to social sciences and their contributions is not sufficiently valued
(Miguel Ferreira & Serpa, 2020).

Against this background, social sciences have also been changing
themselves. Transformations in social sciences accelerated by the COVID-19
pandemic remain under-explored. The analysed search on the Web of Science
(WoS) indicating the key word “Social Sciences Transformation” show that there
are no publications dated by 2020 and 2021 displayed on the WoS website by the
16 April 2021.

The enabling research question is put forward: What are social sciences’
transformations to be delivered to the higher education students while teaching a
Research Methodology course?

The aim of the article is to analyse scientific literature on social sciences’
transformation in light of COVID-19 underpinning the elaboration of implications
for teaching a Research Methodology course to the higher education students.

The present research work made us of both — theoretical and empirical
methods. The study was of qualitative nature. Exploratory study was
implemented. The study was carried out in April 2021. Documents’ analysis
served as a method of data collection. Data were structured and summarized.

Conceptual Framework

The conceptual framework of the present work is shaped by the
implementation of theoretical methods such as analysis of scientific literature,
theoretical modelling, systematisation, synthesis, comparison, and generalisation.

Social sciences focus on constantly shifting human behaviours (Bastow,
Dunleavy, & Tinkler, 2015). Social sciences are conscious that human beings
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have an innate and un-erodible capacity to change what we do in response to being
told why we act as we do, or how we are expected to act in future (Bastow,
Dunleavy, & Tinkler, 2015).

The social sciences include (Bastow, Dunleavy, & Tinkler, 2015)
Economics, Sociology, Anthropology, Political Science, International Relations,
Management and Business Studies, Finance, Accounting, Social Policy, Social
Work, Education, Planning, Demography, Actuarial Science, and Operational
Research.

Social sciences are dynamic, not static (Benson, 1995; Robbins, 2007). It
means that social sciences change or, in other words, transform. Transformation
is widely agreed to involve significant and fundamental change (Duncan et al.,
2018). Transformation is based on processes (Zascerinska, 2013). Transformation
can be characterized as (Ahrens, Zascerinska, Lange, & Aleksejeva, 2021)

- asystem process as its properties are linked,

- acomplex process as its elements are interwined,

- alinear process as it proceeds from one stage/phase to another,

- acyclic process as it can be repeated,

- of social nature as it changes within and by society and/or community,

- of bi-module nature as it includes both external and internal

perspectives (Zascerinska, 2013).

Social sciences’ transformation are identified to be (Mota & Lopes dos
Santos, 2018) as shown in Figure 1

- ontological, and

- epistomological.

Based on Vygotsky’s theories (Vygostky, 1934/1962), these two processes
are considered to be inter-connected.

Ontological transformation is connected to the shifts in conceptualization
(Neuhaus, 2017), knowledge and content (Zascerinska, 2013). Epistomological
transformation is related to the change in ‘a way of understanding and explaining
how we know what we know’ (Crotty, 2003) or, in other words, research
methodology.

Social sciences transformation

Ontological Epistomological
transformation transformation

Figure 1 The relationship between university governance and university management



Social Sciences’ Transformation in Light of Covid-19

Figure 2 illustrates the conceptual model of social sciences’ transformation.
The conceptual model will be applied to the analysis of the scientific
literature on social sciences’ transformation for data structuring and summarizing.

Social sciences

Transformational processes

Figure 2 The conceptual model of social sciences’ transformation

Methodology of the Study

The empirical study was enabled by the research question: What is the
impact of the COVID-19 pandemic on social sciences’ transformation?

The study purposes were to investigate the effect of the COVID-19 pandemic
on social sciences’ transformation.

The qualitative study was implemented. Exploratory study was employed in
the present work.

The exploratory study was aimed at generating new research questions. The
exploratory studies are largely an inductive process to gain understanding
(Edgar & Manz, 2017). When the experimental process goes from a general
theory to an understanding in specific, exploratory studies observe specific
phenomena to look for patterns and arrive at a general theory of behaviour
(Edgar & Manz, 2017). The emphasis is on evaluation or analysis of data, not on
creating new designs or models (Edgar & Manz, 2017). The emphasis is on
perspective and relative importance (Edgar & Manz, 2017).

Interpretive research paradigm was used in the study. Interpretive paradigm
Is characterized by the researcher’s practical interest in the research question
(Cohen, Manion, & Morrison, 2003). Interpretive paradigm is featured by the
researcher’s interest in a phenomenon (Zascerinska, Aleksejeva, ZasCerinskis,
Gukovica, & Aleksejeva, 2021). The interpretive paradigm is aimed at analysing
the social construction of the meaningful reality (Zascerinska, Aleksejeva,
Zascerinskis, Gukovica, & Aleksejeva, 2021). Meanings emerge from the
interpretation (Zascerinska, Aleksejeva, ZasCerinskis, Gukovica, & Aleksejeva,
2021). The researcher is the interpreter (Ahrens, Purvinis, ZasCerinska,
Miceviciene, & Tautkus, 2018).
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Document analysis was carried out. Scientific publications dated by 2020
and 2021 were selected via google search for analysis. The search was based on
the key words “COVID-19” and “Social Sciences”. In accordance with the search
results, a great number of the displayed publications were devoted to social
transformation, and to the social sciences’ transformations.

Thematic analysis was carried out to elucidate common themes and topics of
discussion. Structuring content analysis was used to seek to assess the material
according to particular criteria that are strictly determined in advance (Mayring,
2004,269). Summarizing content analysis seeks to reduce the material in such a
way that the essential contents are preserved, but a manageable short text is
produced (Mayring, 2004, 269).

Empirical Study Results

Analysis of scientific literature on social sciences’ transformation from the
ontological perspective leads to such a conceptualization or, in other words, topic
or content in social sciences as transforming systematically for equitable and
sustainable development (Krings & Schusler, 2020).

Social science transformation for equitable and sustainable development is
based on the concept of inclusiveness (van Niekerk, 2020):

- Inclusive education,

- Inclusive entrepreneurship, and

- Inclusive economy.

It should be pointed that the concept of ,,inclusive® is changing

- From focusing on only the disabled (students, participants, etc)

- To widening to the disadvantaged (those who are in family, social, or

economic non-favourable circumstances).

Table 1 based on the analysis of scientific publication worked out by a
number of researchers (Baczko & Dorronsoro, 2020; Kaihkd, 2020; Christia &
Lawson, 2020; Monson, 2020; Shankar, 2020; Wood, Rogers, Sivara-
makrishnan, & Almeling, 2020) shows social sciences’ ontological development.

Table 1 Social Sciences’ Ontological Development

Social Sciences’ Ontological Development

COVID-19 related Non-COVID-19 related
Coping with COVID-19
Immobility and tourism
Researcher‘s emotions
Emotions in evidence and as evidence Mostly neglected
Conflict studies
The impact on health
Changing requirements of the welfare states
Past pandemics
After COVID-19 world
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Figure 3 demonstrates the sequence of the process of the social science
research or, in other words, social sciences’ epistomological development.

Hypothesis/
Conceptual Data Data Phase Publication
ization Collection analysis 4

Figure 3 The sequence of the process of the social science research

Social sciences’ research transformation mostly refers to such phases of the
process of the social science research as:

- Phase 2 Data collection, and

- Phase 3 Data analysis.

These transformations proceed

- From conventional implementation of the social science research

- To remote/online conduct.

Remote research methods are preferred, due to the risk of catching the virus,
to (Baczko & Dorronsoro, 2020) compensate for the lack of access or, more often,
the reluctance of researchers or their institutions to venture into the field.

Table 2 reveals opportunities and limitations of online data collection and
analysis as proposed by researchers (Baczko & Dorronsoro, 2020; Kaihko, 2020;
Christia & Lawson, 2020; Monson, 2020; Shankar, 2020; Wood, Rogers,
Sivaramakrishnan, & Almeling, 2020)

During the COVI-19 pandemic, the misuse of databases has increased that
has resulted in the proliferation of mediocre studies and artifacts (Baczko &
Dorronsoro, 2020).

Table 2 Opportunities and Limitations of Online Data Collection and Analysis

Online Data Collection and Analysis

Opportunities Limitations
Online interviews, online experiments, virtual labs | Uneven disrtibution of the Internet
Online observations No conventional fieldwork
Online archives of (state) institutions Exclusion of the marginalised
Online population No context desciption
Increased involvement of interviewees* availability | No empirical data verification by the
(i.e. senor bureaucrats, private expertise) researcher
No taking notes Control of knowledge production by

the data collecting entities
(outsourcing)

No travel and time costs Limit of discourse analysis
User-friendly tools for data collection and analysis | The ethics (privacy concerns)

(text, video, image, voice)
Social distancing Social distancing
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Researchers consider that the COVID-19 pandemic risks aggravating a
disturbing decline in the social sciences due to (Baczko & Dorronsoro, 2020)

- Increased restrictions on researchers’ travel, and

- diminished opportunities for

- carrying out long-term field studies,

- conducting interviews, and

- recording observations.

According to Baczko and Dorronsoro (Baczko & Dorronsoro, 2020), the
practice of fieldwork tends to empower researchers, lets them produce their own
hypotheses, and puts distance between themselves and the sorts of Taylorism
making a strong comeback.

Table 3 shows emerging trends in the social sciences’ development and their

short description.

Table 3 Emerging Trends in the Social Sciences’ Development and Their Description

Emerging Trends in
the Social Science
Development

A short Description of the Trends

Emotions

Emotions are discussed as the new ethical turn in social science
research: the intense reaction that researchers’ emotions evoke
raises questions about what else lies unspoken (Shankar, 2020).
Emotions are viewed as ethical in a time of uncertainty: how
emotions and their manipulation are part of social norms, including
norms of scholarly work (Shankar, 2020).

Valuing uncertainty

Valuing uncertainty (Shankar, 2020):
- “naturalizing” Covid-19’s effects on humans: its damages to
human bodies now shown to be
o very different and
0 not yet patternable by age, for instance
“shared humanity” means the same response to this disease.

Crisis

Crisis (Bond, Lake & Parkinson, 2020) is
- that heightens conditions of vulnerability and inequality,
- that fieldwork is perpetually fraught,
- that researchers must demonstrate restraint, and
- that empathy is key.

Common and unique
World after Covid

Common and unique World after Covid themes (Grossmann,
Twardus, Varnum, Jayawickreme, & McLevey, 2021):

- Improve care for elders

- Improve work-life balance

- Gratitude

- Nature

- Living in the moment

- Optimism/positivity

- Pro-social behaviour

- Health & Well being

- Personal Resilience

13



Social Sciences’ Transformation in Light of Covid-19
Empirical Study Findings

The structuring content analysis allows identifying the interconnections
between fieldwork and phases of the social science research:

- Hypotheses in Phase 1 are partly produced in confronting unexpected,

singular situations.

- Phase 2 Data collection methods are decisive for theoretical questioning
in Phase 1.

- Phase 2 Data collection methods allows reconstructing the contexts of
action and of unactualized potentials.

- Continual interaction between hypotheses in Phase 1 and data
production in Phase 2 are essential for a reactive modality of theoretical
elaboration in Phase 4.

Another finding is the established interconnections between fieldwork and

phases of the social science research:

- Novel circumstances discovered in in Phase 2 Data collection and 3
Data analysis imply the necessity of adapting hypotheses in Phase 1.

- The transition from correlation to causality seems in Phase 3 is possible
with an investigation that provides direct knowledge of contexts of
discourses, facts, and inventions in Phase 2.

- Risk of monocausal explanations such as natural resources, climate
change, or identity conflicts in Phase 4 due to non-apprehended
contexts in Phase 2.

The summarising content analysis allows finding that the COVID-19
pandemic has impacted the social sciences’ transformation. The social sciences’
transformation has occurred from both perspectives, namely ontological and
epistemological. Another finding is that the social sciences’ ontological
development during the COVID-19 pandemic focused on mostly COVID-related
topics. A finding is that researchers view the social sciences’ transformation to
mostly remote/online conduct as a risk, consequently, in a negative way.

Conclusions

The theoretical finding is that the conceptual model of social sciences’
transformation has been detailed with

- Topics and sub-topics from the ontological perspective, and

- The sequence of the process of the social science research as well as

opportunities and limitations from the epistemological perspective.

Figure 4 demonstrates the enhanced conceptual model of social sciences’
transformation.

The empirical findings reveal that changes in the social sciences are viewed
by the researchers as negative.
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Social sciences

Transformational processes

Ontological
perspective

Epistomological
perspective

Social
science’s
process
sequence

Opportunities
and
limitations

Figure 4 The enhanced conceptual model of social sciences’ transformation

The conclusion is drawn that social sciences’ transformation to the
remote/online conduct is “a new normal” in the conditions of uncertainty. Digital
fieldwork is proposed to be a new qualitative method in social sciences’ research
as some populations live mostly in digital environments. Another conclusion is
that there is a need for a balance

- Between COVID-19 related and non-COVID-19 related topics, and

- when composing the empirical study’s sample, between respondents in

the digitally divided populations, namely inclusions of both groups’ -
digital and non-digital - respondents.

Implications for teaching a Research Methodology course to the higher
education students are formulated:

e  Teaching both - traditional and digital - qualitative methods such as

fieldwork, interviews, etc.

e  Methods training to improve students’ use of techniques and tools to

enable their virtual fieldwork (Christia & Lawson, 2020):

- enhanced training in web scraping;

- machine learning techniques, including natural language
processing for text and voice;

- newly developed tools for image and video processing; and

- Incorporating training on online interviewing to classes on
fieldwork method.

- Covering advanced methods sequence and making them more
mainstream and easily accessible (including via online learning
platforms such as edX),

15



Social Sciences’ Transformation in Light of Covid-19

e  Preparing students for communication in digital environments as
communication in digital environments differs from communication in
traditional settings:

- Speaking slower than in traditional environment,
- Using shorter sentences,
- Words have to be clearly pronounced, etc.

The present research has some limitations. A limitation is that the
relationships between the elements of the enhanced conceptual model of social
sciences’ transformation have been set. Another limitation is that the empirical
study was carried out only in the Web of Science and google search environments.
The serach was limited by two key words, namely “COVID-19” and “Social
Sciences’ transformation”.

Future work will tend to validate the enhanced conceptual model of social
sciences’ transformation. Further research will focus on empirical studies aimed
at investigating the opinion of other respondents (than researchers) such as
students, administrative staff members, population’s members under investigation
and others on the shift of fieldwork from traditional to remote. Comparative
studies on the use of both - traditional and digital - qualitative methods in social
sciences’ research could of a great interest for the scientific community.
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IZLAUSANAS SPELES ELEMENTI LATVIJAS
VESTURES APGUVE PAMATSKOLA
Elements of Escape Games in Latvian History Lessons
in Primary School Classes

Inese Brivere
Rezekne Academy of Technologies, Latvia

Livija Levinska
Rezekne Academy of Technologies, Latvia

Abstract. The paper “Elements of Escape Games in Latvian History Lessons in Primary School
Classes” reflects escape games as an application of the interactive teaching method in history
lessons. Explores the game as a learning technique, as well as the history and characteristics
of the escape game, summarizes the students’ opinion on the application of the breakout game
in lessons of Latvian history, methodological material for the use of escape game elements in
history lessons in primary school classes is developed.

Keywords: escape game, history of Latvia, primary school classes.

levads
Introduction

Doma par izlauSanas spéles elementu izmantoSanu Latvijas vestures stundas
radas, jo pirms ¢etriem gadiem Somija L.Levinska pirmo reizi pati izmeéginaja $o
aktivitati. Pardomajot redz€to, radas interese par So macibu pan€mienu, un,
turpinot darbu skola, bija janoskaidro, ka izlausanas spéles elementus varétu
pielietot ar Latvijas vestures macibu stundas, jo pec ieprieks noverota skoleénus
macibu procesa saista interaktiva veida apgiistamas zinasanas. Tapéc ar
pedagogiskas darbibas modelésanas, aptaujas un analizes metodém tika izstradats
un aprobéts minétas spéles modelis. Lai sasniegtu izvirzito mérki, darba tika
izmantota kvalitativa p&tijjuma metode. Pétjjuma rezultatu apstrade un statistiska
analize tika veikta, izmantojot datu apstrades datorprogrammu Statistical Program
of Social Sciences (SPSS) un Microsoft Excel 2007. P&tijuma rezultati apkopoti
un analizeti, izmantojot matematiskas statistikas metodes, izmantota aprakstosa
statistika, iegiitie dati atainoti procentos.

Pedejos piecpadsmit gados pasaulé un ari Latvija izlausanas spéles jeb
escape games guvusas lielu popularitati. To pamata ir komandas spéle, kura
dalibnieku merkis ir atrisinat noteiktu miklu un limitéta laika posma izpildit
uzdevumus. Viena komanda parasti ir divi lidz desmit spé&létaji. Spéles
nobeiguma, ka likums, tas dalibniekiem parasti jaizklust no istabas vai telpu
kompleksa.
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Izlausanas spéles vésture iepriekS ir maz pétita, jo pati spéle ir jauna un
joprojam attistas talak. Tas raSanas viena versija ir saistita ar §is speles parneSanu
no virtualas vides uz realo. “Pirma dokument€ta izlauSanas spéle minéta
izdevniecibas uznémuma, kas pazistama ar nosaukumu “Real Escape Game”. Ta
komandam. Gadu gaita SCRAP ir turpinajis vadit izlauSanas istabas, bet ir kluvis
pazistams ar1 ar Real Escape Game Event vadiSanu, kas paredzets simtiem vai
tikstosiem spélétaju liela telpa.” (Nicholson, 2015) Pamazam Japana raditas
izlauSanas spéles idejas izplatijas. “IzlauSanas istabas ka sp€lu zanrs saka kliit
arvien popularaks 2000. — 2010. gadu beigas, sakot ar Aziju un izplatoties no
turienes pa Eiropu, kur par 1pasi nozimigu izlausanas istabu centru kluva Ungarija.
No turienes spéles strauji sasniedza Australiju, Kanadu un ASV.” (Penttilg, 2018)

Lai ar1 2007. gada SCRAP Tokija vadija izlauSanas spéli, kas jauzskata par
pirmo izlauSanas istabas stila spéle, tomér tieSi Paraparkas 2011.gada istaba
Budapesta tiek uzskatita par miisdienu izlausanas istabas originalo versiju. Pirma
spéles franSize bija Hint Hunt (Ungarija) 2012. gada. 2012. gada izlauSanas
istabas radas Kina, bet 2013. gada — ASV, Kanada un Lielbritanija. (Kidd, 2019)
Latvija izlauSanas spéles tick sp&létas sakot kops 2014. gada.

Izlausanas spéles pozitivi ietekmé komadas komunikacijas un sadarbibas
prasmes, liek kritiski izvertet situaciju un sasaistit jau apgttas zinaSanas ar
jaunam. Spéles laika japieverS uzmaniba problémrisinasanai, lai, veicot vienu
uzdevumu p€c otra, nonaktu lidz uzstaditajam mérkim. Viena no caurviju
prasmém kompetencu pieeja balstita macibu satura ir kritiska domasana un
problémrisinasana, kas izlausanas spélg, lai rastu izeju, mudinatu skolénus domat
kritiski. Darbojoties grupa, ir iesp&ja dalities ar savam idejam, tadejadi kopigi
nonakot pie gala rezultata.

Spele rada nepiespiestu gaisotni un palidz zinasanas apgtt vieglak.
Sacensibu gars motivé paveikt vairak, parspét citus. Sadarbiba vienas grupas
ietvaros dalibniekiem ar dazadam zinaSanam un pieredzi lauj macities vienam no
otra.

IzlauSanas spéeles raksturojums
Description of the escape game

Lai raksturotu spéles bitibu, jasalidzina terminologija. LatvieSu literatiiras
vardnica skaidrots, ka sp€le ir noteiktu darbibu kopums, kam ir sacensibas
pazimes un ar ko cen$as sasniegt vélamo (ar sabiedriskiem un ekonomiskiem
mérkiem nesaistitu vai netiesi saistitu) rezultatu, izmantojot prasmes, iemanas un
apstaklu nejausu sakritibu (Baranova, 1999). Katras spéles pamata ir uzdevums
ar noteiktiem spé€les noteikumiem. Spéles — tas ir rotalas ar noteikumiem, ko
parsvara izdomajusi pieauguSie, lai istenotu kadu izglitojoSu uzdevumu.
(Kanepgja, Liegeniece, 2003) Savukart E.Berns norada, ka spéle ir nepartraukta
papildinosu sléptu transakciju sérija ar skaidri nosakamu, prognozejamu rezultatu.
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To var raksturot ka periodiski atkartotu, biezi vienveidigu transakciju kopumu,
kas tiek veiktas ar ar€ji ticamu, bet patiesiba sléptu motivaciju. VienkarSiem
vardiem rundjot, spéle ir gajienu sérija, kas slépj sevi lamatas vai kadu “triku”
(Berns, 2002). Sis nezinamais un spéles gaita uzminamais elements ir tas, kas
spelétaju mudina atrisinat miklu. Pedagogiskaja literatiira spéli trakt€ ka procesu,
kam ir neuzspiesta darbiba, kas notiek atbilstigi brivi izv€létiem, bet obligati
nepiecieSamiem noteikumiem, sizetu, ir variativi situativa, radoSa nodarbe, kurai
ir stimul&joss un izklaid€joss raksturs (Kanep&ja & Liegeniece, 2003).

Secinams, ka spéle visnotal var kalpot par maciSanas lidzekli, ar kura
palidzibu aktiva veida, ieveérojot noteiktus noteikumus, tiek apgiitas zinasanas un
prasmes. Sp€le macibu procesa atvieglo macibu temata apguvi tieSi glistamo
pozitivo emociju un nepiespiestas gaisotnes del.

Viens no spéles pozitivakajiem aspektiem ir aktiva darboSanas. Tas laika art
pasivakie spéletaji tieck mudinati iesaistities. Dazkart pedagogiskaja literatura, it
pasi tulkojumos, vards “rotala” tiek aizstats ar vardu “spé€le”. Tie nav sinonimi.
Vardu “rotala” lieto plasaka nozimé. PlaSaka — runajot par visam rotalam, ari
spelém, Sauraka - par bérnu radoSajam rotalam, simboliskam rotalam, ko izdoma
pasi berni (angliski — play). Vardu “spéle” galvenokart attiecina uz sporta sp&lém,
galda, prata spelém u.c. (angliski - game). Spelém ir ieprieks izstradats saturs un
noteikumi (Kanepgja, Liegeniece, 2003).

Butiska spéles iezime ir tas kulminacija jeb laimesta iegiiSana, tomer ari
gajieniem ir jasniedz maksimali iesp&jamais apmierinajums katra posma (Berns,
2002). Lai ar1 katras sp€les nosléguma ir iesp&jams noskaidrot uzvarétaju,
jaatceras, ka svarigaks ir spéles process.

Spél&jot macibu stundas, skoléni padzilina zinasanas, prasmes, varié tas,
tren€ atminu Un uzmanibu. Bé€rniem stiprinas paSapzina.

Spélei tapat ka citiem macibu panémieniem ir noteiktas funkcijas: veicina
skolénu izzinas sp€ju attistibu, radosas darbibas procesus, palidz atbrivoties no
stresa un nonemt spriedzi, rada macibu videi patikamaku, atbrivotaku un
labvéligaku atmosferu, tadgjadi atdzivinot macibu darbu, rosina skolénos interesi
par macibam (Baranova, 1999).

Salidzinot ar citam sp&lém, izlausanas spéles butiska atskiriba ir tas uzbuve.
Latvijas v€stures stundas ir spélétas gan krustvardu miklas, gan vardu miné€Sanas
un paskaidroSanas sp€les, mémais Sovs, dazadas interaktivas spéles. Skola
kopuma ir spéletas sporta spéles ar orientéSanas elementiem, kas ir Iidzigas
izlausanas spéles biitibai — parvietoties péc noteikta plana pa kontrolpunktiem un
pildit noteiktus uzdevumus uz laiku. Tacu izlauSanas spé€le sastav no vairakam
speleém, kas savijas kopa un veido vienu veselumu. Tas laika sp€l€taji ir ierobezZoti
laika un telpa. Katra izlauSanas spéle ir izaicinajums. IzlauSanas istabas piesaista
speletajus, kuri mekl€ netradicionalu spéli. Lai spéletu, viniem ir nepiecieSamas
dazadas prasmes un zinaSanas. (..) Nesen §is spéles ir sakuSas interesét izglitibas
iestades ta pasa iemesla del (Wiemker, Elumir, & Clare, 2015). IzlauSanas spéles
temats var biit saistits ar jebkuru macibu priekSmetu.
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IzlauSands istaba un izlausanas spéle ir noteikti termini, lai aprakstitu §ada
veida spéles (Penttild, 2018). Anglu valoda parasti izmanto vardus escape game
vai escape room, kas apzZime vienu un to pasu.

Dazu pedéjo gadu laika izlauSanas istabu popularitate ir pieaugusi. (..) Tur,
kur pirmas paaudzes izlausanas istabas koncentréjas uz sarezgitam logiskam
miklas, miisdienas tas ir partapuSas par visaptverosu vidi ar augstas kvalitates
rekvizitiem un efektiem (Wiemker, Elumir, & Clare, 2015). IzlauSanas istabu
iekartotaji seko lidzi laikam un mé&gina spélés ieviest jaunakas tehnologijas,
pieméram, video, audio un gaismas efektus.

IzlauSanas spé€le parasti sakas ar spélétaju tikSanos ar spéles vaditaju
(Nicholson, 2015). Spéeles vaditajs dalibniekus iepazistina ar noteikumiem un
seko lidzi spéles gaitai. Spéles vaditajs var atrasties viena telpa vai uzraudzit
attalinati, izmantojot kameru. Spéles laika spéles vaditajam, iesp€jams, biis
jasniedz padomi spélétajiem (Wiemker, Elumir, & Clare, 2015). Spéles laika vins
var sniegt papildus norades uzdevumu pildiSanai, izmantojot raciju, talruni, video;
personigi — spéles vaditajs tiek izsaukts ar zvaniSanas pogu; izmantojot pildspalvu
un papiru, zem durvim var paslidinat padomus.

P&c iepaziSanas ar spéles noteikumiem, dalibnieki tiek ieslégti sp€les telpa.
Vinu uzdevums ir vienas stundas laika izklit no tas. Spelétaji sakotnéji
provizoriski, bet péc tam intensivak péta istabu, visur meklgjot pavedienus.
Parasti uz sienam ir skaitli, simboli vai attéli, bet nav redzama rokasgramata, lai
saprastu, kam tie ir domati. Spéles pirma dala ir mekI&t atvilktnés, kastes, apgerba
kabatas, ka arT citas iesp&jamajas vietas speles pavedienus. Katrs spel€tajs nosauc,
ko ir atradis un organiz€ lietas, kas varétu saderét (Nicholson, 2015). Lielakoties
sples pavedieni sava starpa ir saistiti, tomer dazas istabas ir arl
priekSmeti/simboli, kas sp€létajus var novirzit no mérka sasniegSanas (Penttila,
2018).

Spéeletaju vienas miklas risinajums noved pie cita — tas var biit piekaramas
sleédzenes kods, citas miklas sakuma atsléga. Sp€letaju grupa turpina stradat pie
miklas, daloties informacija par atrasto. Ja vini ir iestrégusi, komandai parasti ir
veids, ka iegiit majienu, lai palidz€tu viniem turpinat. Kad laiks samazinas, miklas
klust sarezgitakas, un daudzas reizes tas visas noved lidz p&dgjai miklai, kas
komandai sniegs atslégu vai kodu, kas nepiecieSams durvju atvérSanai un
1zb&gSanai. Speles beigas spéles vaditajs iepazistina komandu ar parskata procesu,
atbildot uz jautajumiem un izskaidrojot miklas, ja ir jautajumi (Nicholson, 2015).
Ja spéletaji ieklaujas laika un sp€j izklit no telpas, tad vini ir uzvar€jusi. Ja nespgj
icklauties laika, tad papildus laiks netiek pieskirts pat tad, ja ir palikuSi dazi
neizpilditi uzdevumi/miklas.

Misdienu izlauSanas spéles var iedalit dazadas paaudzes, galvenokart
pamatojoties uz to, kadas tehnologijas izmantotas sp&le un cik progresivs ir spéles
iestatijums:

e | paaudze (2000. gadu beigas — 2010. gada sakums);
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e |l paaudze (2010. gada sakums — paslaik);

e |l paaudze (2010. gada vidus — paslaik);

e [V paaudze, kas ir paredzamais nakamais solis izlauSanas sp€lu attistiba
(Nicholson, 2015).

IzlauSanas spéles “Miklas var iedalit tris veidos: garigaja, fiziskaja un meta

miklas:

e gariga mikla parada spélétaja domasanas logiku. Spélétajiem ir
jasecina, jasaskano vai jaatsifré norades, lai nonaktu pie atbildes. Sis
miklas veids ir kognitivs;

e fiziskas miklas prasa manipul&Sanu ar realas pasaules artefaktiem;

e  meta miklas nav atsevisks veids, to médz izmantot ka glabsanas istabas
p&dgjo miklu, kur galiga atbilde tiek iegiita, atrisinot ieprieksgjas miklas
(Nicholson, 2015).

Spéles veidotajiem ir precizi jaizveido izlauSanas spéles uzdevumi, lai tie
logiski un secigi tiktu atrisinati. Tap&c izstradatajam paSam jaiejitas spclétaja
loma, ieteicams ieprieks izm&ginat iesp&jamos uzdevumus, lai izprastu klidas.
Izstradajot spéles gaitu, janem vera, ka ir tris galvenas pieejas, lai izveidotu miklas
celu:

e linearais cel§ —miklas jasakarto seciba. Viena mikla noved pie otras
miklas atrisinasanas un ta talak. Linearas miklas struktiiras negativais
elements ir spéletaja sastrégums: ja spé€les virziba balstas uz vienu
miklu un ja pie miklas var stradat tikai viena persona, tad par€ja
komanda neko nedara;

e atvertais celS — miklas var stradat jebkura seciba. Parasti pie pedg€jas
miklas, lai izklttu no istabas, nevar stradat, kameér visas pargjas nav
pabeigtas. Spéeletajiem medz but griitibas risinat atklata cela miklas, jo
nav skaidras norades, kur sakt. ST miklas pieeja ir labvéliga lielam
spelétaju grupam, jo dod iesp€ju ikvienam iesaistities;

e  daudzliniju cel$ ir linearu miklas virkne, kuras var veikt paraléli. Ir
iesp&jami vairaki celi, kas krustojas. Visi celi spélétajiem varétu biit
atverti jau no spéles sakuma, vai ari var tikt atklati sp€les gaita
(Wiemker, Elumir, & Clare, 2015).

Lidzigi ka citas macibu aktivitates, arT izlausanas spelé ir nepiecieSama darbu
daliSana, uzmaniba detalam un netradicionala domasana. IzlauSanas spéles ir
pieejamas plasam spélétaju vecuma diapazonam un nedod prieksroku nevienam
dzimumam; patiesiba visveiksmigakas ir tas komandas, kuras veido spélétaji ar
dazadu pieredzi, prasmém, priekszinasanam un fiziskam sp&jam (Nicholson,
2015). Izlausanas spéles ir pieradijusas, ka spélétaji tikai kopigi var tas atrisinat.
Piem@ram, var biit nepiecieSams stradat ar matematikas problému, bet péc tam
pariet uz k&des vizualu apstradi un visbeidzot klasificet objektu sériju (Wiemker,
Elumir, & Clare, 2015).
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Ta ka izlauSanas istabam nepiecieSamas dazadas prasmes, tad parasti vienam
speletajam jauznemas komandas vaditaja loma (daZreiz to sauc ar1 par parraugu).
Komandas vaditajs ir tas, kur$ pienem galigo lémumu visas situacijas.

Skolenu viedoklis par izlausanas spéles pielietojumu
Latvijas vestures stundas
Pupils’ opinion on the application of the escape game in
Latvian history lessons

Skolenu viedokla par izlauSanas spéles pielietojumu Latvijas vestures

stundas noskaidroSanai tika izmantota aptauja. Aptaujas anketas tika izvietotas
https://docs.google.com/forms/d/1i9R61pv6ZbMzZrmKt5Tv3qgQmhv4jU rUd_JBIMj2uQ/edi

t?usp=sharing Google veidlapa, saite nosiitita visiem skoléniem no 6. klases Iidz
9. klasei, kopuma 53 respondentiem. Atbildes uz aptaujas jautagjumiem bija
anonimas un izmantotas tikai apkopota veida. No visiem respondentiem 49% bija
z&ni, bet 51% —meitenes. Tika noskaidrots, ka tikai 1/3 no visiem zinaja, kas ir
izlausanas spéle, pargjie par izlausanas spéli neko nezinaja. No 32% respondentu,
kas zinaja par izlausanas spéli, tikai 11% to ir sp€l&jusi pasi. Viniem patika
komandas gars un uzdotie uzdevumi, ka ari pareizo atbilzu meklé$ana, saistoSa
bija motivacija, lai izkliitu ara no telpas.

lepriekS macibu stundas skoléni jau tika sp&l&jusi interaktivas spéles Kahoot
un Quizizz, mémo Sovu, jautajumi un atbildes. 81% jeb 43 respondenti izradija
velmi izlauSanas spéli spelet Latvijas vestures stundas, 9% skolénu atbildgja, ka
neveletos Sadu spéli spelet macibu laika, vel 10% jeb 5 skoléni nesp€ja sniegt
konkréetu atbildi, kas kopuma liecina par pasivitati un neuzdriksté€Sanos. Skoléni
varg€ja atzim&t ar1 vairakus v€lamos izlauSanas spéles elementus. Par domingjoso
tika izraudzitas slepenas norades, kam sekoja atzimet atslegas un kastes, kas
jaatsledz, talak — slepenas telpas meklejumi, bet 28 no 53 respondentiem grib&tu
atrasties slegta telpa. Skoléniem labak patiktu pildit uzdevumus bez secibas, kas
Ir vieglak. Apméram viena tre$a dala no visiem aptaujatajiem uzskatija, ka spéles
laika biitu nepiecieSama palidziba no malas, un tikai 17 respondenti grib&tu
ierobezot laiku uzdevumu izpildei.

45% respondentu piekrita, ka izlausanas spéle noteikti motivé macities un
apgut zinasanas. Gandriz tikpat skolénu (41%) domaja, ka izlauSanas spéle tikai
dal&ji motivé macities, un tikai 8% jeb 4 skoléni pauda domu, ka izlauSanas spé€le
nemotivé macities. Pargjiem respondentiem nebija viedokla par So jautajumu.

Lielaka dala respondentu (34%) labprat sp€letu izlausanas spéli no 16 lidz
30 miniitém, gandriz tikpat respondentu (30% jeb 16 skoléni) izlauSanas spéli
gribétu no 31 [idz 45 minatem ilgu. Sesi respondenti veletos speli 11dz 15 minttém
ilgu, bet tikpat respondenti to labprat vélétos ilgaku par stundu. 13% skolénu
spéletu speli no 46 [idz 60 minGtem.

P&c aptaujas anketas rezultatiem var secinat, ka liela dala skolénu nezina, kas
it izlausanas spele un nav to ieprieks spél&jusi. Pozitivi, ka skoléni izradija
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interesi un labprat véletos Latvijas véstures stunda piedzivot izlausanas spéli. St
interese pierada, ka skoléni ir motivéti izm&ginat ko jaunu. Tomer janem veéra, ka
macibu telpas ne vienmér var izveidot slepenu telpu. Janem véra ari skolénu
veleésanas pildit paral€li veicamus uzdevumus, kas atvieglo sp€les procesu, jo
skoléni pie vairakiem uzdevumiem var darboties vienlaicigi.

Nemot veéra viedokli par izlauSanas spéles ilgumu, jasecina, ka tam
nevajadzetu parsniegt vienas macibu stundas ilgumu, jo garakas spéles laika
skoléniem var zust pacietiba.

Metodiskie ieteikumi izlausanas spéles pielietoSanai
Latvijas veéstures stundas
Methodological recommendations for the use of the escape game in
Latvian history lessons

Misdienu izpratné véstures stundas vairs nav veéstures macibu gramatu
lasiSana un lasita atstastiSana. VEstures izzinasana ir aktivs process, kura laika
iespejams apgit zinaSanas par vestures tematiem. Lai sastaptos ar vesturi, nav
vajadzigs noteikti doties uz arheologisku izrakumu vietu. Véstures pétnieka —
akadémika, skolotaja vai bérna — istais uzdevums ir saskanot kopa visus faktu
fragmentus (FiSers, 2005). Izlausanas spéles laika katrs skoléns iejutisies
vesturnieka loma, méginot atrisinat dotos uzdevumus.

Izstradajot 1zlauSanas spéles scenariju, tika nemtas vera ne tikai teorétiskas
atzinas par izlausanas sp€les uzbiivi un skolénu aptaujas analize, bet arT darba
pieredze veérojamas skolénu zinaSanas attiecigajos tematos par Latvijas vésturi.

Spéles gaita skoléniem biis jaizmanto sava macibas iegiita pieredze, prasmes
un zinasanas. Zinasanam nepiecieSama atmina. Tas ir cieSi saistitas jau pasa
biittba. Atmina ir nozimiga jebkura veida domaSana, un ta iesaistas ikviena
problému risinasanas stadija. Atmina lauj arkartigi paplasSinat to problemu
diapazonu, kuras més varam atrisinat. Ja atmina funkciong labi, ta ir speks, ja ta
darbojas slikti — vajums. Lielaka dala problemu tiek atrisinatas, pateicoties
atminai, bieZi vien tap€c, ka iesp&jams atceréties, ka agrak risinatas lidzigas
probléma (FiSers, 2005). Tikai kopigi sadarbojoties, skoléniem bis iesp€ja
atrisinat speles miklas un atrast atbildes uz visiem jautajumiem.

L.Levinska izstradajusi izlauSanas spéli ar vairakiem vienlaikus paralgli
veicamiem uzdevumiem (skatit 1. att€lu). Speles sakuma skoléniem atverti biis
desmit spéles uzdevumi. Tos izpildot, tiks atveérti vél tris uzdevumi, kurus
atrisinot, varés salikt slepeno vardu, kas biis galvena atsléga, lai izlauztos.

Slepenais vards

1| Burtu - skaitlu mikla Puzle Vardu mekle$ana

1. attéls. IzlauSanas speles shema
Figure 1 Escape game scheme
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Sakumposma atvertie uzdevumi grupéti tris dalas, veidojot tris darba lapas,
un apzimeti ar simboliem — zalu apli, sarkanu kvadratu un zilu trijstiiri, tad€jadi
skoléniem vieglak izprotama uzdevumu seciba un uzdevumu atbild€s iegiito
skaitlu virkn&sana, lai veidotu ciparu kodu.

Visas darba lapas uz jautajumiem ir skaitliskas atbildes. Katrai skaitliskajai
atbildei ir iekrasots kads no cipariem. Darba lapas uzdevumos iekrasoto ciparu
seciga savienoSana, veidos kodu, kas atslégs kadu no kastem ar piekarinamo
atslegu. Pirmaja un otraja darba lapa kods sastaves no tris cipariem, bet tresaja
darba lapa — no Cetriem.

Pirma darba lapa ir visgritaka, taja skoléniem, palaujoties uz savu atminu,
jaapliecina savas zina$anas un jaatbild uz 3 jautdjumiem. Saja darba lapa nav
dotas papildus norades. Saja darba lapa skoléniem biis jaapliecina zinaganas par
Atskanu hronikas radiSanas laiku, Latvijas Republikas gerbona apstiprinasanas
gadu un Otra pasaules kara sakumu Latvijas teritorija.

Otra darba lapa veidota visvienkarsak, jo skoléni visas atbildes var iegiit,
mekl&jot norades darba lapa vai telpa. Saja darba lapa 1. uzdevuma jaizmanto
spogulis, lai izlasttu otradi apversto jautajumu — cik prezidentu bijusi Latvija visu
neatkaribas gadu laika, neieskaitot K. Ulmani? Spogulis tiks paslépts telpa, to
skoléniem jaatrod paSiem. Lai atSifrétu 2. uzdevuma jautajumu, skoléniem telpa
jaatrod Sifra atsléga. AtSifr&jot tekstu, skoléniem biis jazina, kura gada Latvija
iestajas Eiropas Savieniba. Tresais jautajums saistas ar Brivibas ciu dienu skaitu.
TreSajam uzdevumam telpa paslépta norade — 1918., 1919. un 1920. gada
kalendars, ar kura palidzibu skoléni vares izskaitit dienas, ja atbildi nezinas.

Lai atrisinatu treSo uzdevumu komplektu, skoléniem bis japilda sudoku,
jaizvélas viens no piedavatajiem attéliem, jaatbild uz jautajumu, ka ar1 jaatSifreé
teksts. Sifra atsléga jameklé spéles telpa. Sudoku mikla paslépta atbilde par
Brivibas pieminekla augstumu metros. Otraja uzdevuma skoléniem no trim
att€liem jaizvelas viens, kura redzams Baumanu Karlis. TreSaja uzdevuma jamin
gads, kura notika lielaka deportacija Latvijas vesturé. Peédgjais jautajums ar Sifra
atslégas palidzibu jaatSifré un jadod atbilde par akcijas “Baltijas celS” norises
datumu.

Atslédzot piekaramas atslégas ar kodu, skoléni kast€s atradis nakamos tris
uzdevumus: burtu — skaitlu miklu, puzli un vardu mekl&sanas spéli. Burtu - skaitlu
mikla skolénu uzdevums biis katram dotajam ciparam atrast atbilstoSu burtu, lai
veidotos logisks teksts. Teksta aprakstita Latvijas Republikas atjaunosana. STs
miklas nosléguma skoléni iegiis atslégas vardu, no kura divi burti bus slepena
varda sastava.

Saliekot puzli, skoléniem atklasies jautajums par vienigo sievieti Latvijas
Republikas dibinasanas pasakuma. Skoléniem jazina, §is sievietes uzvards. No §1s
atbildes tiks uzzinati divi burti slepenajam vardam.

Vardu mekléSanas sp€lé skoléniem jaatrod dotie jeédzieni. Izsvitrojot burtu
jukl1 visus dotos jedzienus, veidosies jautajums — kads uzraksts ir dziesmu svétku
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karoga augsdala. Telpa bus atrodama slepena norade, kura redzams dziesmu
svetku karogs. No §1s atbildes viens burts tiks izmantots slepenajam vardam.

Slepenais vards, kas veidosies no péd€jo tris uzdevumu atbildém, bis
jaievada Google veidlapa, uzzinot, vai slepenais vards ir pareizs. Ja ievaditais
slepenais vards biis pareizs, tad spéle biis beigusies, pret€ja gadijuma biis jamekle
kludas, jalabo tas un jamégina vel.

Skoléniem, kuri atrisinas visas izlauSanas speles miklas noteiktaja laika, tiks
pasniegts diploms, kas bis apliecinajums, ka skoléns ir ticis gala ar uzdotajam
miklam.

Janem véra, ka pirms izlausanas spéles realiz€Sanas, ta ir jaizmégina
praktiski, lai saprastu, kur§ spéles posms skoléniem var sagadat griitibas. Tapat
pirms spéles nodosanas skolénu riciba to izméginat var aicinat skolotajus.

Secinajumi
Conclusions

Aprobgjot Latvijas vestures macibu stunda L.Levinskas izstradato izlauSanas
speli, atklats, ka tas gaita skoleniem tika notur€ta patiesa interese par uzdotajiem
jautajumiem, veérojama motivacija atklat visus slepenos uzdevumus, nepadoties.
Ta aizrava dazada vecuma personas — gan skolotajus, gan skolénus. Spéle ka
panémiens ir noderiga, jo sniedza iesp&ju nepiespiesta gaisotné apgit dazadus
macibu tematus, véstures faktus un jedzienus iegaumét interesantaka un
aizraujoS$aka veida. Macibu procesa tika pieradits, ka skoléni labak atceras, ja
darbojas, pasi meklg atbildes vai maca cits citu.

Izstradatas Latvijas v&stures macibu stundas izlausanas spéles pamata bija
problému risinasanas un logiskas domasanas uzdevumi, savukart ierobezotais
laiks mudinaja sakopot spekus kopigam mérkim. Sis ir tikai viens no
iespgjamajiem variantiem, ka papildinat Latvijas v€stures macibu saturu,
pamatojoties uz izlausanas sp€les elementiem. Bitiba to var izveidot jebkuram
tematam, turklat, spéles izgudroSana var iesaistit ar1 pasus skolénus, kas biitu vl
aizraujosak.

Summary

The aim of the article was to find out how breaking the game can serve the
acquisition of Latvian history. In order to achieve the set goal, the method of qualitative
research was used in the work. In the last fifteen years, escape games have become very
popular in the world and also in Latvia. They are based on a team game in which the
participants aim to solve a certain puzzle and complete tasks. The history of the breakout
game has been little studied before, as the game itself is new. One version of its
emergence is related to the transfer of the game from the virtual environment to the real
one. Breakout games have been played in Latvia since 2014. Breakout games have a
positive effect on communication skills, require a critical assessment of the situation and
link the already acquired knowledge with new ones. During the game, you need to pay
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attention to solving the problem. In Latvian history lessons, crossword puzzles, word
guessing and explanation games, silent show, various interactive games have been
played. Orienteering games are played at the school, which are similar to the essence of
the breakout game — to move according to a certain plan and perform certain tasks
temporarily. L. Levinska has developed a breakout game with several tasks to be
performed simultaneously. It consists of several games that form one whole. During this
time, players are limited in time and space. Every breakout game is a challenge.
According to the results of the survey, it can be concluded that a large number of
students did not know what a breakout game is and have not played it. It is positive that
the students showed interest and would like to experience a breakout game in a Latvian
history lesson. This interest proves that students are motivated to try something new.
When developing the breakout game scenario, not only the theoretical findings on the
structure of the breakout game and the analysis of the student survey were taken into
account, but also the students' knowledge of relevant topics about Latvian history
observed in their work experience.

Literatiira
References

Baranova, A. (1999). Spéles metode biologijas stundas. Riga: RaKa.

Berns, E. (2002). Spéles, ko spélé cilveki. Cilveku attiecibu psihologija. Riga: SIA Birojs 2000
Plus.

FiSers, R. (2005). Macisim bérniem domat. Riga: Izdevnieciba RaKa

Kanepgja, R., Liegeniece, D., u.c. (2003). Es gribu iet skola. Rokasgramata skolotajiem. Riga:
SIA “Puse Plus”.

Kidd, J. (2019). Escapism: A History of Escape Rooms. UK: Brighton. Retrieved from
https://buzzshot.co/blog/buzzshot/escapism-history-escape-rooms-33

Nicholson, S. (2015). Peeking behind the locked door: A survey of escape room facilities.,
Canada: Wilfrid Laurier University. Retrieved from http://scottnicholson.com/
pubs/erfacwhite.pdf

Penttild, K. (2018). History of Escape Games examined throughreal-life-and digital precursors
and the production of Spygame. Finand: University of Turku. Retrieved from
https://www.utupub.fi/bitstream/handle/10024/145879/History_of Escape_Games_Pro
Gradu_Katriina_Penttil%c3%a4.pdf?sequence=1&isAllowed=y

Wiemker, M., Elumir, E., & Clare, A. (2015). Escape Room Games: ““Can you transform an
unpleasant situation into a pleasant one?””, Canada. Retrieved from
https://thecodex.ca/wp-content/uploads/2016/08/00511Wiemker-et-al-Paper-Escape-
Room-Games.pdf

28


https://buzzshot.co/blog/buzzshot/escapism-history-escape-rooms-33
http://scottnicholson.com/pubs/erfacwhite.pdf
http://scottnicholson.com/pubs/erfacwhite.pdf
https://www.utupub.fi/bitstream/handle/10024/145879/History_of_Escape_Games_ProGradu_Katriina_Penttil%c3%a4.pdf?sequence=1&isAllowed=y
https://www.utupub.fi/bitstream/handle/10024/145879/History_of_Escape_Games_ProGradu_Katriina_Penttil%c3%a4.pdf?sequence=1&isAllowed=y
https://thecodex.ca/wp-content/uploads/2016/08/00511Wiemker-et-al-Paper-Escape-Room-Games.pdf
https://thecodex.ca/wp-content/uploads/2016/08/00511Wiemker-et-al-Paper-Escape-Room-Games.pdf

VARDU KRAJUMA BAGATINASANA AR IPASIBAS
VARDIEM SKOLENU TEKSTPRATIBAI SAKUMSKOLA

Enriching Vocabulary with Adjectives
for Elementary School Pupils’ Reading Literacy

Rita Burceva
Rezekne Academy of Technologies, Latvia

Kristine Revelina
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Abstract. The trend observed in the education system is that pupils often spend their free time
using mobile phones or computers for entertainment. As a result, pupils have a rather modest
vocabulary, which poses a problem to formulate and express their thoughts in the learning
process, to describe the central thesis in more detail, for example, using adjectives.

The research aim is to determine the methods used in teaching adjectives and their usefulness
in the Latvian language class in order to improve pupils’ reading literacy. The research
methods include analysis of corresponding theoretical and methodological literature, a teacher
survey, and processing and interpretation of the data obtained. The most appropriate methods
for teaching the topic ““Adjective, according to the teachers, are the explanatory illustrating
and reproductive method; whereas the documents studied concerning the introduction of
competency-based education recommend mainly the heuristic and research method, and this
creates a relative mutual discrepancy. To promote the pupils’ reading literacy, teachers need
to explore the children’s interests and use them as the basis for creating methodological
materials about adjectives which correspond to modern reality and are fascinating and
interesting to pupils. Such an approach would motivate pupils to appreciate the importance of
using adjectives in everyday life. In the Latvian language class, when teaching the topic
“Adjective”, teachers need to try and work as counsellors, gradually guiding their pupils to
achieving the goal by noticing different patterns for adjectives, like competency-based
education provides.

Keywords: adjectives, competency-based approach, teaching methods, reading literacy.

levads
Introduction

21.gadsimta, ko devé par tehnologiju laikmetu, vérojama tendence, ka
skoléni no macibam brivo laiku biezi vien pavada, lietojot mobilos telefonus vai
datorus izklaides noliika, mazak - macibam. Sai paradibai novérojamas blaknes:
skoléniem ir saméra pieticigs vardu krajums, kas macibu procesa rada problému
izversti formul€t un izteikt savu domu, centralas t€zes raksturo$anai izmantojot
detalizetaku aprakstu, pieméram, ar ipaSibas vardu palidzibu. Skoléniem rodas
ar1 griitibas brivi veidot stastijumu paplasinatiem teikumiem ka macibu situacijas
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klasg, ta ar1 arpus skolas. Tricigs vardu krajums vienlaikus apgritina ar vispargjo
kompetenéu un caurviju prasmju pilnveidi. Ipa§ibas vardu apguves procesa
skoléni pilnveido sp&ju domat radosak, lietojot bagatinatu vardu krajumu.

Macibu satura reforma paredz, ka skoléni iegiis ne tikai zinasanas, bet ari
prasmes, kuras noderés dazadas nozimigas dzives jomas. Kompetencu pieeja
nosaka, ka katra stunda skolénam ir saprotami maciSanas mérki un kritériji labam
sniegumam, ka ar7 iesp&ja novertet sasniegto rezultatu. Skolénam ir skaidrs, kas
izdodas, kas pagaidam ne tik labi, un ko darit talak, lai rezultats tuvinatos
optimalam. ZinaSanas un jaunapgiitas prasmes tiek lietotas daudzveidigos
kontekstos, t.sk. ar realo dzivi saistitos - macitais ir nepiecieSams un izmantojams.
(VISC, 2019)

Raksta meérkis — pétit metodes 1pasibas vardu maciSana sakumskola
kompetencu pieejas ievieSanas konteksta un mekl&t risinajumus $1 procesa
uzlaboganai. Saja noluka veikta skolotdju anket&$ana par ipa§ibas vardu macisana
lietojamajam metodém 3.klas€ un iegiitie rezultati analizéti, piedavajot
risinagjumus skolénu tekstpratibas pilnveidei sakumskola. Pe&tijuma baze —
piecpadsmit Rugaju un Balvu novadu sakumskolas skolotaji. Pétfjums veikts
2020.gada.

P&tijuma teorétisko bazi veido psihologijas zinatnieku K.Schaie, D.Shafer,
K Kipp, E.Kalvana, J.M.Harackiewicz un C.Hulleman atzinas par skolénu
vecumposma ipatnibam jaunakaja skolas vecuma, latvieSu valodas metodikas
specialistu D.Laivenieces, l|.Helmanes, Z.Anspokas, S.Lazdinas, S.Zarinas
p&tijumi par latvieSu valodas macibu satura apguvi, ka arT kompetencu piecjas
teorétiku atzinas par pilnveidota macibu satura ievieSanu.

MaciSanas process latvieSu valoda: teorétiskas literatiiras apskats
Learning process in Latvian: review of theoretical literature

Gan klasiskaja, gan jaunakaja teorctiskaja literatiira atrodamas atzinas, ka
jaunakais skolas vecums irno 7 lidz 11 gadiem. Psihologs E.Kalvans norada, ka
jaunakaja skolas vecuma vados$a ir macibu darbiba, kura notiek dazadu macibu
prickSmetu pamatu apguve, ka ar attistas individa socialas iemanas. Skolens,
balstoties uz savam sekm&m, vérté savas personibas veiksmigumu. Nepartraukti
notiek intensiva intelektuala attistiba (Kalvans, 2018).

A1 arzemju pedagogiskas psihologijas specialisti akcenté uzstadijumu, ka
jaunakaja skolas vecuma doming&josa psihiska funkcija ir domasana. D.Shaffer un
K.Kipp raksta, ka skoléns veido logiski pareizus spriedumus, kuri balstas uz
uzskates Iidzeklu lietojumu. Macibu process ir atbilstoss skoléna domasanas
attistibai (Shaffer & Kipp, 2013).

Jaunakaja skolas vecuma skol€niem intensivi attistas uzmaniba, un petnieki
ir vienpratigi, ka sakuma domin€ netisa uzmaniba. Sakumskolas klases ir svarigi,
lai macibu procesa bérni gltu pozitivas emocijas. J.M.Harackiewicz un
C.Hulleman apgalvo: ja skoléniem ir interese par macibu stunda notiekoSo, tad art

30



Rita Burceva & Kristine Revelina

veidosies pozitivas emocijas, skoléni bis vairak motivéti darboties
(Harackiewicz & Hulleman, 2009).

Sakumskolas macibu procesa ir svarigi, lai pedagoga izmantotie materiali ir
spilgti, uzmanibu piesaistosi vai piedavati spéles forma. Petnieki D.Shaffer un
K. Kipp apgalvo, ka skoléni var atceréties lielu informacijas daudzumu bez
izpratnes. Lai skoléniem attistitos jédzieniska atmina, nepiecieSams prasmigi
vari€t uzskates lidzeklu daudzumu. ,,Ja pieaugs macibu materialu apjoms un to
sarezgitibas ITmenis, tas veicinas skoléniem apjégtas atminas attistibu. Skoléni sak
veidot logiskas sakaribas apjomiga macibu materiala iegaumésana — sak attistities
saiknes starp atminu un domasanu” (Shaffer & Kipp, 2013).

Lidzigus uzskatus pauz arl citi pedagogijas zinatnieki. I.GraSilova un
[.Kimova apgalvo, ka sakumskola, planojot macibu stundas, ir jaievéro satura
atbilsttba vecumposmam, pasSreiz€jais attistibas Itmenis, klases T1patnibas,
efektivakie paneémieni un darba organizacijas veidi, lai macibu saturs tiktu
saprasts un apguts. Macibu saturam jabiit uzskatamam, jo ta skoleni labak spg;j
uztvert un ilgak saglabat atmina, ka ar1 jamaca skoléniem saprotami, bet reize ari
jaaktualizé skolénu uzmaniba, izvirzot problému. Ta rezultata skoléniem rodas
velme iegiit atbildes par nezinamo (Grashilova & Kimova, 2020).

Sakumskolas klas€s tiek stiprinata skolénu izpratne par latvieSu valodas
nozimi cilvéka dziveé. Vienlaikus tiek izkoptas bérnu valodas prasmes dazadas
sazinas situacijas gan rakstiski, gan sarunajoties, tiek pieversta uzmaniba skolénu
pareizrunai un pareizrakstibai. Saja izglitibas posma skoléniem sak veidoties
interese par macibam un ve€lme macities, ka ar1 tiek likts pamats citu valodu
apguvei. LatvieSu valodas macibu stundas skoléniem javeido priek3stats par to,
ka valodas apguve ir domasanas un izzinas process. Saja procesa skoléni macas
runas kultiiras un uzvedibas normas, informacijas iegtiSanas, apstradaSanas,
uzkrasanas un analizes panémienus, ka arT latvieSu valodas stundas apgtito macibu
saturu macas analizét un izmantot praktiskas situacijas.

Sakumskola latvieSsu valoda tiek uzskatita par vienu no nozimigakajiem
macibu priekSmetiem. Z.Anspoka norada, ka ,latvieSu valodas stundas saturs
sekmes skolénu veértibizglitibu, t.i., tadu izglitibu kuru veido ne vien zinaSanas
par valodu, tas likumsakariba, prasmes lietot valodu dazadas sazinas situacijas,
bet ar1 attiecksmes pret dazadam vertibam: parcilvéciskam, nacionalam,
individualam, religiskam, politiskam, &tiskam, esttiskam, materialam u.c.”
(Anspoka, 1999, 123).

Sakumskola latvieSu valodas stundas macibas dalgji tiek integrétas, un lidz
ar to kompleksi tiek planota visu macibu priekSmetu satura apguve. Var secinat,
ka nav noteiktas stingras robeZas starp atseviSkiem macibu priekSmetiem.
LatvieSu valodas apguve notiek arT citu macibu priekSmetu stundas, attistot
skolénu klausiSanas, runasanas, lasiSanas un rakstiSanas prasmi. Skoléni macas
macities pasi un reize ar1 apgist saskarsmes prasmes ar apkartejiem.

Apgistot t€ému ,,Ipasibas vards” latvieSu valodas stundas, skoléni macas
raksturot, analizét redz&to, apraksta dazadas lietas, paradibas, procesus ar ipasibas
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vardu palidzibu. Ta ka $aja vecuma skoléniem uzmaniba nav noturiga, skolotajam
jacensas macibu stundas dazadot, padarit interesantakas, izmantojot dazadas
speles, veidojot saistosakus materialus un stradat ar interaktivajiem macibu
lidzekliem. Skoléni macas sadarboties, izteikt savu un uzklausit citu viedokli un,
péc psihologu pétijumiem un ieteikumiem, veido savu paSveért€jumu un
motivaciju iesaistities izglitibas procesa.

LatvieSu valodas metodikas specialistes Z.Anspoka un I.Helmane raksta, ka
latvieSu valodas macibu satura apguve 3.klas€ skolénu logiskas un pareizas
mutvardu runas un rakstu runas prasmes veicinaSanai tiek organizeta vienlaikus
trijos I[imenos — teksta, teikuma un varda limeni. Svarigakais ir mérktiecigs darbs
ar tekstu, kura ietilpst gan darbs ar tekstu kopuma, gan atsevisku teikumu, vardu
savienojumu un varda analize no satura un formas viedokla (Anspoka & Helmane,
2016). Ar1 L.Abolina uzsver, ka ,,macibu procesa ir svarigi lasit ar izpratni, lai
lasito var saprastu un izmantot talakas maciSanas darbibas. ” (Abolina, 2020, 64)

V.Vaivade un Z.Anspoka raksta, ka, lai apgitu dazadas zinaSanas un
prasmes, veidotos atbildiga attieksme pret apkart€jiem cilvékiem un vidi, attistitos
sadarbibas prasmes un rastos vélme regulari pilnveidoties, ir svariga macisanas
kompetence. To raksturo savu vajadzibu apzinasanas, prasmes nepiecieSamibas
gadijuma pielietot macibu lidzeklus, ka ar1 pétit un analizét tos, un macisanas
nozimiguma apzinaSanas. MaciSanas kompetence ir svariga latvieSu valodas
apguvé. LatvieSu valodas stundas skoléni apgiist prasmes klausities, rakstit, lasit
un runat. Svarigi, lai skoléni iemacttos arT organizet savu darbu, pielietot dazadas
prasmes neparedz&tas situacijas (Vaivade & Anspoka, 2014).

S.Zarina aicina izglitibas vidé biezak lietot terminu “tekstpratiba”, ar to
saistot jaunas iespgjas jeégpilni lasit un darit to ar prieku formalas un neformalas
ikdienas situacijas (Zarina, 2018). Skolotajam ir jaatrod un japiedava tadi teksti,
kas rosinatu bérnu lasit patstavigi un ar interesi. Savukart S.Lazdina raksta, ka
skoléni pasi mekles, apskatis un atklas latviesu valodas likumsakaribas. Vini veiks
dazadus apzinatus nove€rojumus, iedzilinasies taja, ko dara, izteiks dazadus
pienémumus, pielaujot kliidas, izdaris secindgjumus un veidos jaunus
pienémumus. Skoléns pats veidos savu zinasanu kratuvi, kur visu atklato
nostiprinas valodas lietoSanas paradumi (Lazdina, 2018).

Temas ,,Ipasibas vards” apguves gaita skolens attista tadas caurviju prasmes,
ka pasSizzina un pasvadiba, domaSana un radosums, sadarbiba un lidzdaliba, ka ar1
digitala pratiba. Skoléni pasi mekle nepiecieSamo informaciju, macas patstavigi
pildit uzdevumus, ka arT mégina pielietot iegiitas zinaSanas dzive. Ipasibas vardu
lietoSana palidz skoléniem izteikties konkrétak, domat Iidzi un iedzilinaties taja
ko saka. Macibu procesa svarigi ir sadarboties, izteikt savu viedokli, ka ar1
uzklaustt citus un lietot interaktivos macibu lidzeklus.

Tacu, balstoties uz jauno pieeju, mainisies latvieSu valodas macibu satura
sakartojuma veids. Tiks dota priekSroka valodas praksei, izmantojot iegtas
zinaSanas. Macibu saturs tiks apgiits tris sadalas, kuras ir savstarpgji saistitas:
sazinas noliks konteksta, valodas struktiira un teksts, tekstveide. Katra no $Stm
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sadalam ir segmentéta divos Itmenos: iedevuma (vero, klausas, lasa) un atdevuma
Itment (raksta, prezent€) (Laiveniece, 2018).

Atgriezeniska saite tiek definéta ka informacijas un komentaru sanemsanas
process, kas veicina mérka sasniegSanu (Skola2030, 2019).

A.Waullschleger un A.Garrote raksta, ka atgriezeniska saite macibu konteksta
tiek skaidrota ka skolotaja sniegta informacija par uzdevuma izpildi vai darba un
maciSanas kvalitati. Tas merkis ir atbalstit skolénu maciSanos un mazinat
neatbilstibas starp paSreiz€jo izpratnes Ilimeni un jaunu macibu mérki
(Wullschleger & Garrote, 2020).

Pozitiva atgriezeniska saite skolénu starpa veicina objektivu un adekvatu
skolénu paSveértejumu. LatvieSu valodas stundas atgriezeniska saite ir
nepartraukta, skoléni izsaka savu viedokli, izpilda dazadus uzdevumu grupas un
individuali, ka ar1 vérte savu darbu.

Ar macibu metodes palidzibu skolotajs nodod nepiecieSamo informaciju
skoléniem. Macibu metodes arT nosaka maciSanas efektivitati. Svarigi ir izveleties
piemérotako macibu metodi, tapec, pienemot lémumu, janem veéra macibu saturs,
mérki un uzdevumi (Bota, 2017).

Neatkarigi no izvelétas metodes skolotajam vienmer jarada macibu situacija,
kura iepazistina skolénus ar meérki, jaformul€ uzdevumi, jaizskaidro darba
noteikumi, japaskaidro kads rezultats tiek gaidits un ka tas tiks veértéts, ka
arl jaiesaista skoléni rezultata novértéSana un darba norises izvertésana
(Bikse, 2018).

Ir svarigi neaizrauties ar izskaidrojoSi ilustrativo metodi, jo Saja situacija
dominé skolotajs, bet skoleni tikai uztver informaciju un darbojas lidzi péc
skolotaja noradijumiem, sanemot zinaSanas gatava veida. Skoléni mazak
ledzilinas, atri sak pazust uzmaniba, ka arT tiek kaveti skolénu patstavigas izzinas
procesi. Té€émas apguves limenis rezultata var biit zems, jo skoléni dala gadijumu
spés tikai reproducét iegauméto, tacu miisdienas ir svarigi ar1 pielietot iegttas
zinaSanas dziveé. Turpreti heiristiska metode lauj skolénam patstavigi atklat
faktus, apskatot atseviSkus gadijumus. Tapéc skolotajam ir svarigi radit tadus
nosacTjumus macibu stundas, kur skoléns pats nonak lidz secinajumam. ST metode
skoléniem maca vairak but patstavigiem un pasSiem meklet atbildes, aktivi
darbojoties, analiz&jot un izvertgjot, pielietot savas zina$anas. So metodi
izmantojot, skoléniem vairak paliek atmina paSu noskaidrota informacija, neka
tad, ja ta tiek sniegta gatava veida. Kopuma var secinat, ka visas apliikotas macibu
metodes var tikt izmantotas latvieSu valodas stundas, apgiistot Ipasibas vardus.
Katra skolotaja izvelas metodes, nemot véra skolénu spéjas, griitibas, ko
skoléniem sagada t€ma, sasniedzamo rezultatu, ka ari skolénu vecumposma
Ipatnibas. LatvieSu valodas stundas tiek pieversta uzmaniba varddarinasanai, tiek
bagatinata skolénu valoda ar 1pasibas vardiem, svariga ir ari to pareizrakstiba.
Pedagogam jalauj, lai skoléns pats saskata dazadas likumsakaribas vardu
pareizrakstiba, radosa tekstpratiba, veicinot paSvaditu maciSanos, kas ir biitisks
kompetencu pieejas komponents.

33



Enriching Vocabulary with Adjectives for Elementary School Pupils’ Reading Literacy

Metodes un rezultati
Methods and results

Saskana ar izvirzito meérki tika veikta empirisko datu vakSana pilotp€tijuma
apjoma. Izstradatas anketas meérkis bija noskaidrot, kadas metodes skolota;ji
uzskata par piemérotakajam témas “Ipasibas vards” macisana, veicinot skolénu
tekstpratibu, un kadus macibu materialus vini izmanto latvieSu valodas stundas.
Anketésana piedalijas 15 Rugaju un Balvu novadu sakumskolas skolotajas.

Analizgjot atbildes uz jautajumu par darba pieredzi, var konstatet, ka
lielakajai dalai darba pieredze ir 16 gadi un vairak. Tacu art jaunajam skolotajam
tiek dota iesp€ja pieradit sevi, un anketéSanas rezultati rada, ka diviem
respondentiem darba pieredze ir mazaka par 5 gadiem, savukart pieciem
respondentiem ta ir 6-15 gadi. ST pieredze ir pietickami nozimiga, lai secinatu, ka
pedagogi sp€j objektivi raksturot situaciju skola un vinu sniegtas atbildes par
ipasibas vardu macisanu ir ticamas.

Apkopojot respondentu atbildes uz jautajumu par témas “Ipasibas vards”
maciSana izmantojamajam metodém, secinams, ka visi respondenti latvieSu
valodas macibu stundas izmanto izskaidrojosi ilustrativo metodi (skat. 1.att.).
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1.attéls. Respondentu atbildes par lietotajam macibu metodem
Figure 1 Respondents’ answers on the use of teaching methods

Lielaka dala (87% respondentu) atzimgja, ka izmanto ari reproduktivo
metodi apglito zinaSanu nostiprinaSanas noluka. levérojami mazak (47%
respondentu) izmanto problémiska izklasta, un tikai 40% respondentu - heiristisko
macibu metodi. Vismazak (27% no visiem respondentiem) izmanto p&tniecisko
metodi. Pec respondentu atbildem var secinat, ka vecaka gada gajuma skolotaji
mazak izmanto metodes, kuras skoléni vairak darbojas pasi, bet labpratak sniedz
zinaSanas gatava veida. Tacu $ads zinasanu piedavasanas veids nav 1sti piemérots,
jo pilnveidota macibu satura ievieSana skolas paredz, ka skolotajs funkcioné ka
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konsultants, lai skoléni koordinéti risinatu izvirzitas problémas un pasi nonaktu
l1idz secinajumiem.

Analizgjot atbildes uz jautdjumu par efektivakajam metodém t€mas
,IpaSibas vards” apguvé (bija iesp&ja atzimét divus variantus), lielaka dala
respondentu jeb 80% izcel reproduktivo metodi (skat. 2.att.).
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2.attels. Respondentu atbildes par lietotajam mactbu metodem
Figure 2 Respondents’ opinion on the most effective teaching methods

Tikai divi jeb 13% no respondentiem uzskata, ka efektiva ir heiristiska
metode un par vienu vairak (tris jeb 20 %) doma, ka p€tnieciska metode. P&c
Siem rezultatiem var secinat par pieradumu, ka zinaSanas tiek sniegtas gatava
veida un tad tas var pielietot, tatu vairak biitu nepiecieSams paSiem berniem
domat un darbojoties ieglit zinaSanas. Tas veicinatu skolénu sp€jas pielietot
legiitas zinasanas dz1v€, izmantojot pasibas vardus sazina ar citiem. Tacu, izp&tot
kompetencu pieejas ievieSanas dokumentus u.c. materialus, var secinat, ka
efektivakas macibu metodes ir heiristiska un pétnieciska. So metozu izmantojuma
gaita skoléns pats, skolotaja mudinats, mekleé informaciju, pakapeniski macas
saskatit un atklat latvieSu valodas likumsakaribas.

Uz jautajumu par to, kadus macibu materialus pedagogi izmanto latvieSu
valodas stundas, visi respondenti atbild€ja, ka izmanto macibu gramatas un darba
burtnicas. Lielaka dala jeb 60% respondentu izmanto ari interaktivos macibu
lidzeklus, bet 47% respondentu iegulda darbu un pasi veido dazadus macibu
materialus stundam. (Skat. 4. att.)

Salidzinot iegitas atbildes ar konkréto skolotaju vecumu, var secinat, ka
vairak interaktivos macibu lidzeklus izmanto jaunakie skolotaji, bet skolotaji ar
lielaku darba pieredzi stundas vairak strada ar macibu gramatam un darba
burtnicam. Tas neiznem tik daudz laika, gatavojoties stundam, ka lietojot
interaktivos macibu lidzeklus vai veidojot savus materialus. Tacu skolotajiem
nepiecieSams sekot [1dzi laitkam un izmantot musdienu iesp€jas, ikdiena stradajot
ar interaktivajiem macibu rikiem, kas vairak ieinteresétu skolénus un padaritu
efektivaku macibu satura apguvi.
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4.attels. Respondentu atbildes par lietotajiem mdacibu materialiem
Figure 4 Respondents’ answers on the use of learning resources in class

Visi respondenti anketa rakstija, ka skoléniem loti patik darboties ar
interaktivajiem macibu lidzekliem, tacu tie tiek izmantoti retak ka citi, jo aiznem
vairak laika, lai sagatavotos stundam, un skoléni 3.klas€ v€l macas tikai darboties
ar dazadam tehnologijam. Interaktivie macibu materiali ir saisto$aki, kosaki,
skoléni tos uztver atrak un iegtta informacija beérniem ilgak paliek atmina. Divu
respondentu domas bija lidzigas atzina, ka skoléni ar interesi aizpilda ari skolotaju
izveidotas darba lapas, ja tas ir saistitas ar kadu skoléniem aktualu te€mu.
Pieméram, 1paSibas vardus skoléni ar lielaku interesi mekl€s teksta par kadu
gramatu, kas Sobrid ir aktuala skolénu vidii, neka no piedavata teksta macibu
gramata.

Apkopojot respondentu atbildes uz anketas jautajumu par to, kadus
panémienus skolotdji izmanto, organiz&jot atgriezenisko saiti témas ,,IpaSibas
vards” apguves gaita, var secinat, ka visi aptaujatie pedagogi savas macibu
stundas izmanto mutisko atgriezenisko saiti (skat. 5.att.).

Retak jeb 47% izmanto rakstisku atgriezenisko saiti, bet atgriezenisko saiti,
pielietojot Zestus, izmanto tikai 13%.

Noslédzosais anketas jautajums bija par to, kadas atgriezeniskas saites
formas skolotaji izmanto latvieSu valodas stundas. 60% respondentu organizg
atgriezenisko saiti, kad skoléns sniedz informaciju paréjiem skoléniem. 13%
respondentu atbild€ja, ka atgriezeniska saite tiek organiz€ta, skolotajam
komunicgjot ar skolénu. P&c respondentu atbildém var secinat, ka lielakoties
skolotaja mudina un sniedz informaciju, lai sasniegtu noteikto stundas meérki
(skat. 6.att.).
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5.attels. Respondentu atbildes par atgriezeniskas saites veidiem temas
“Ipasibas vards” apguve
Figure 5 Respondents’ opinion on the approaches to using feedback when
teaching the topic “Adjective”
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6.attels. Respondentu atbildes par lietojamajam atgriezeniskas saites formam latviesu
valodas stundas
Figure 6 Respondents’ answers on the use of the feedback form in the Latvian language
lessons

Kopuma var secinat, ka joprojam skolotaji stundas izmanto metodes, kuru
letvaros zinasanas tiek sniegtas gatava veida. Skolotaji ar lielaku darba pieredzi
izmanto mazak interaktivos macibu Ilidzeklus, neka to dara gados jaunaki
skolotaji.
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Secinajumi
Conclusions

levieSot pilnveidoto macibu saturu visparéjas izglitibas iestades, ari latviesu
valodas stundas pedagogiem jaizv€las macibu metodes, kuras nodroSinatu
daudzveidigu kompetencu attistibu macibu procesa. NepiecieSams, lai
skoléni pasi risinatu kadu problémsituaciju, izp€tot, analiz€jot un izdarot
secinajumus, macitos pielietot ieglitas zinasanas dazadas dzives situacijas un
izmantot Sim nolikam valodu ka sazinas lidzekl:.

Skolotajiem nepiecieSams macibu procesa izmantot misdienigakus,
skoléniem saistoSus macibu lidzeklus, veicinot bérnu vélmi darboties un
paradot, ka latvieSu valoda var biit interesants, runu un ari personibu
bagatinoSs macibu priekSmets. Atgriezeniska saite ir buitiska latviesu valodas
macibu procesa sastavdala, jo ta notiek nepartraukti, izsakot viedokli,
darbojoties grupas, ka arT novertgjot paveikto darbu. Ja atgriezeniska saite
tieck veidota, apzinoties tas meérki, tad ta palidz izveértet valoddarbibas
prasmju apguves ltmeni stunda, skolénu izjttas klasg, ka arT noskaidrot vinu
pasvertejumu.

Pilotpétijuma iesaistities skolotaji uzskata, ka latvieSu valodas stundas t€mas
,Ipasibas vards” apguvé 3.klasé piemérotakas macibu metodes ir
reproduktiva un izskaidrojosi ilustrativa, tacu, izpetot kompetencu pieejas
1evieSanas dokumentus u.c. materialus, var secinat, ka efektivakas macibu
metodes ir heiristiska un pétnieciska. So metozu izmantojuma gaita skoléns
pats, skolotaja mudinats, meklé informaciju, pakapeniski macas saskatit un
atklat latvieSu valodas likumsakaribas.

Skolotajam javeido interesantas, rosinoSas latvieSu valodas stundas paSibas
vardu apguvei, iesp&ju robezas izmantojot interaktivos macibu lidzeklus,
macibu procesa kopa ar berniem veicot petijjumus ar dazadiem uzskates
lidzekliem, lai skoléni macitos raksturot realus priekSmetus, paradibas,
notikumus, literaros t€lus ar ipasibas vardu palidzibu. Lai skolotaji,
model&jot nodarbibas 1pasibas vardu apguvei, izmantotu dazadas maciSanas
iesp€jas, biitu parliecinati un vairak motivéti, nepiecieSams apmeklet
dazadus kursus (t.sk. arT tieSsaist€), kas attistitu pedagogu digitalas
kompetences, padzilinatu izpratni par kompetencu pieeju un tas ievieSanas
aspektiem latvieSu valodas stundas.

Apgiistot temu “Ipasibas vards”, skoléniem jarod iesp&ja macibu procesa
regulari diskutet, izteikt viedokli, pamatot to, veidot atgriezenisko saiti. Tas
pilnveidos skolénu sp&ju domat radosak, bagatinat un aktivi izmantot vardu
krajumu, ka ar1 attistis skolénu komunikacijas prasmes ikdiena izversti
formulét savu domu, apzinati un mérktiecigi veidojot paplasinatus teikumus.
Pedagogiem nepiecieSams izpétit skolénu intereses un, balstoties uz tam,
veidot miusdienu realitatei atbilstoSus, ka arT skoleniem saistoSus un
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interesantus metodiskos materialus par 1pasSibas vardiem. Tas ieinteresétu un
motivetu skolénus noveértet ipasibas vardu lietojuma nozimigumu ikdiena.

Summary

The trend observed in the education system is that pupils often spend their free time using
mobile phones or computers for entertainment. As a result, pupils have a rather modest
vocabulary, which poses a problem to formulate and express their thoughts in the learning
process, to describe the central thesis in more detail, for example, using adjectives. Pupils also
have difficulty with narrating using extending structures both in the learning situations in class,
as well as outside of school. Poor vocabulary also makes it difficult to improve general
competencies and transversal skills.

The research aim is to determine the methods used in teaching adjectives and their
usefulness in the Latvian language class in order to improve pupils’ reading literacy. The
research methods include analysis of corresponding theoretical and methodological literature,
a teacher survey, and processing and interpretation of the data obtained. The theoretical basis
of the study is formed by the conclusions of educational psychology specialists K.Schaie,
D.Shafer, K.Kipp, E.Kalvans on the peculiarities characteristic for pupils in the early school
age, conclusions of Latvian language methodology specialists l.Helmane, Z.Anspoka, S.
D.Laiveniece, S.Lazdina on the acquisition of the Latvian language curriculum, as well as the
conclusions of competency-based education theorists on the introduction of the improved
curriculum.

Latvian language lessons in elementary school involve partially integrative learning, and
thus a complex plan is created for the acquisition of all subjects. It can be concluded that no
strict boundary exists between specific subjects. The Latvian language is also acquired in other
classes, developing pupils’ listening, speaking, reading, and writing skills. The pupils are
learning to learn independently and simultaneously acquire communication skills with others.
When choosing teaching methods and approaches, the features characteristic of the child’s age
need to be taken into consideration, as well as each student’s individual level of personality
development. Foreign educational psychology specialists also emphasize the affirmation that
the dominant cognitive function in the early school age is thinking. When learning the topic
“Adjective” in the Latvian language class, the pupils learn to characterize and analyse what
they see, describe different things using adjectives. Since at this age pupils cannot focus for a
long time, teachers need to try and vary their lessons, make them more interesting using
different games, creating more fascinating materials and working with interactive learning
resources. Pupils learn to cooperate, express their own opinion and listen to the opinions of
others, and form their self-esteem and motivation to participate in the education process.

It can be concluded from the respondent’s answers that the older generation of teachers
more rarely uses methods that allow pupils to work more independently but prefer to provide
ready knowledge. However, such delivery of knowledge is not really appropriate because the
introduction of the improved curriculum in schools provides that teachers need to be more like
counsellors, to enable pupils to solve problems in a coordinated way and improve their reading
literacy, which is still a new concept in language education.

The most appropriate methods for teaching the topic “Adjective”, according to the
teachers, are the explanatory illustrating and reproductive method; whereas the documents
studied concerning the introduction of competency-based education recommend mainly the
heuristic and research method, and this creates a relative mutual discrepancy. It has to be
concluded that teachers need to use more modern and motivating resources in the education
process, appropriate for the pupils’ age, promoting their desire to work and showing that the
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Latvian language can be an interesting school subject which helps enrich one’s personality. The
analysis of the answers given by the respondents shows that in the Latvian language class
teachers rarely use interactive learning resources because they have not yet learnt to use them
in the education process, because it requires a lot of time, and they are afraid to make mistakes
because they have no confidence in their abilities.

To enable teachers to use different teaching opportunities when modelling their lessons
for the acquisition of adjectives, to be confident and more motivated, they need to attend
different courses (including online), which would develop their digital skills, deepen their
understanding of competency-based education and the aspects of its introduction in the Latvian
language class. When acquiring the topic “Adjectives”, pupils need an opportunity to have
regular discussions in the learning process, to express and justify their opinion, to use feedback.
This will improve the pupils’ ability to think creatively, to enrich and make active use of their
vocabularies, as well as develop the pupils’ everyday communication skills for formulating and
elaborating on their thoughts and creating sentences in a meaningful and purposeful way. To
promote the pupils’ reading literacy, teachers need to explore the children’s interests and use
them as the basis for creating methodological materials about adjectives which correspond to
modern reality and are fascinating and interesting to pupils. Such an approach would motivate
pupils to appreciate the importance of using adjectives in everyday life. In the Latvian language
class, when teaching the topic “Adjective”, teachers need to try and work as counsellors,
gradually guiding their pupils to achieving the goal by noticing different patterns for adjectives,
like competency-based education provides.
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DARBA VIDE BALSTITAS MACIBAS AUGSTAKAS
IZGLITIBAS KONTEKSTA

Work-based Learning in the Context of Higher Education

Edgars Grandans
Rezekne Academy of Technologies, Latvia

Abstract. The aim of the work is to find out how work-based learning should be implemented
in the training of future teachers. To achieve this goal, the literature was researched on
work-based learning models, modern study environment, paradigm shift in education.A
questionnaire was compiled to find out how work-based learning would be implemented at the
Rezekne Academy of Technology, and students studying in one of the study programs were
interviewed. Based on the theoretical findings and the findings obtained during the research,
proposals for the introduction of work-based learning at the Rezekne Academy of Technology
were proposed.

Keywords: higher education, work based learning, teacher education, internships, learning
programs.

levads
Introduction

Augstaka izglitiba, tapat ka visas citas dzives jomas, raksturojas ar straujam
parmainam. Taja pat laika, augstskolam ir Tpasa loma un vieta katras valsts
attistiba, to ietekme katra valsti atSkiras atkariba no So valstu vésturiskas
attistibas, konteksta un situdcijas. IpaSi sarezgita situdcija ir Centralas un
Austrumeiropas valstis, kuras kardinali mainas gan pasas valstis, gan augstaka
izglitiba, pie tam pati augstaka izglitiba mainoties ietekmé ari daudzas citas
valsts jomas — politiku, ekonomiku, kultiiru, socialo dzivi. Ka viens no
augstakas izglitibas attistibas katalizatoriem ir minams Bolonas process.

Lai gan par darba vidé balstitam macibam augstakaja izglitiba tiek runats
salidzino8i nesen, tomér pasaulé $1 t€ma jau ir aktuala no pagajusa gadsimta
astondesmitajiem gadiem. Ka norada Costlija un Lesters, ka aizvien vairak
pieaug mijiedarbiba starp izglitibas iestadem un darba devéjiem (Lester &
Costley, 2010).

Kvalitativa skolotaju izglitoSana ir aktuala visas Eiropas un pasaules valstis,
kas rupgjas par ilgtsp€jigu attistibu. Ne jau tikai ekonomikas lidzsvarota attistiba,
saudziga atticksme pret apkart§jo vidi, stabila sociala aizsardziba vien spgj
nodro$inat valstu un tautu ilgu un mérktiecigu izaugsmi. Tam pamata ir cilveks
ar savam zinasanam, prasmém, attieksmém un sp&jam atbildigi pienemt
lémumus, izmantot zinaSanas praktiskaja darbiba, sadarboties ar citiem
cilvekiem visas cilvékdarbibas jomas (Chisholm, Harris, Northwood, &
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Johrendt, 2009). Patiesiba, citu valstu pieredze liecina, ka, pieméram, kimikis,
kurS apguvis skolotaja profesiju, ar lielu iesp&jamibu spés skoléniem palidzet
apgut dzilas zinaSanas konkrétaja macibu priekSmeta.

Teorijas un prakses sasaistes nodroSinasanai ir nepiecieSama darba vide
balstita skolotaju izglitiba, kas rosina stud€joSos uz pasvaditu maciSanos un
atbildibas uznemsSanos par savam studijam. Zinasanu pasniegSana studiju
procesa tiks pilniba aizstata ar profesionalas kompetences apguvi, aktivi
darbojoties macibu grupas, izstradajot projektus, apgiistot konstruktivas
atgriezeniskas saites sniegSanas kultiiru, reflektgjot par savu darbu skola

Ka viens no veidiem, ka topoSajiem skolotajiem iegiitas teoretiskas
zinaSanas pielietot praktiski, ir macibu prakses, kuras tiek istenotas ar1 Latvija,
tomer tas nav pietiekami, lai var€tu sagatavot jaunos specialistus.

Petijuma meérkis: izpétit darba vidé balstitu macibu ievieSanas iespéjas
augstakaja izglitiba toposo pedagogu sagatavoSanai un izstradat ieteikumus darba
vide balstitu macibu ievieSanai augstakaja izglitiba.

Ieskats teorétiska petijuma zinatniskas nostadneés
Insights in the theoretical framework of scientific research

Pétniece Stferste (Seufert, 2000) uzskata, ka darba vidé balstitas macibas
atSkiras no visparpienemta, tiesi ar studenta iesaistes Itmeni darba procesa un
nepiecieSamibu péc realas darba pieredzes. Turklat specifisku prasmju un
kompeten¢u apguve darba vieta uzlabo studenta sp&ju rikoties nestandarta
situacijas, $adu viedokli atbalsta Glass (2002), kur§ norada, ka darba vide
balstitas macibas svarigaka ir darba vieta.

Darba vide balstitas macibas var uztvert ka macibu modeli vai programmu,
kur macibu mérki, saturs, rezultati ir vérsti uz realajai dzivei nepiecieSamo
zinasanu apguvi un So zinaSanu apguve notiek gan augstakas izglitibas iestade
gan darba vieta. (Major, 2016)

Sabiedribai par darba vide balstitam macibam ir jadoma, ka par divvirzienu
tiltu, kur§ savieno macibu iestadi ar potencialo darba vietu, §1 sadarbiba nav
iesp€jama bez valsts iesaistiSanas, jo tikai ta var radit iesp&ju radit apstaklus, lai
jebkuru iestadi vai uznémumu padaritu par “klasi”, kura macities toposajiem
profesionaliem, kuri v€lak var€s izmantot savu potencialu, lai sasniegtu augstu
darba produktivitati (Ismail, Mohamed, Omar, Heong, Kiong, 2015).

Izglitiba ir vairak procesa vadiSanas, bet ne iedarbibas process uz
audzekniem. Metodiska zina audzekncentréta pieeja nozimé ‘macities atklajot,
macities darot’. Ne mazak svariga ir pasa audzekna darbiba maciSanas procesa —
macisanas, kritiska domasana, radoSa un inovativa pieeja, zinaSanu, prasmju unn
kompetencu veidoSana (O'Neill & McMahon, 2005).

Izmainas, kas notiek dazadas darbibas jomas, izvirza arvien jaunas prasibas
izglitibas organizacijai un kvalitatei. Miisdienu augstskolas absolventam
vajadzetu bit ne tikai TpaSam zinaSanam, prasmém un iemanam, bet arl izjust
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vajadzibu péc sasniegumiem un panakumiem; zinat, ka vins biis pieprasits darba
tirgli. Tapéc, studentiem ir jaievies§ interese par zinasanu uzkrasanu, patstavigu
darbibu un nepartrauktu pasizglitibu. Lai sasniegtu Sos merkus, viniem ir jabut
motivacijai macities (Starodubceva, 2014).

Lielakaja dala wvalstu izglitibas reforma, kuras pamata ir e-apmacibas
tehnologiju ievieSana, ir paaugstinata lidz valsts politikas pakapei: Amerikas
Savienotajas Valstis, kur ir pienemta jauna izglitibas sistemas attistibas
strat€gija - pareja no maciSanas klas€s un bibliotekas macibam interneta,
izmantojot elektroniskas bibliot€kas; Francija, kur nacionalas sisttmas galvenais
uzdevums izglitiba pazinoja par IKT ievieSanu visas izglitibas jomas process: no
bérnudarza Iidz pieauguSo izglitibai, un 2008. gada valdibas finanséta
e-apmacibas programma “100% digitalie kursi 100% praktikantu ”; Somija, Irija,
Dienvidkoreja, kur tiek istenotas Ipasas valsts programmas e-apmacibai, kas ir
kluvusi par galveno izglitibas modernizé$anas instrumentu (Mozaeva, 2013)

Darba vide balstitas maciSanas attistiba augstakaja izglitiba ir dala no
evollicijas, no vienas puses, uznémuma iek$€jo kursu izveidoSanai un
akredit€Sanai, ka arT citi ar darba vietas izmantoSanu ka macibu Iidzekli macibu
prickSmetiem (abas likumigas prakses patstavigi), uz individuala uz darbu
balstita “macibu satura” koncepciju, kas izaug no izglitojama pieredze, darba
konteksts un prakses kopiena (Lester, Costley, 2010).

Ieskats praktiskaja pétijuma
Insights in the practical research

P&tfjuma ietvaros tika analizéts darba vid€ balstitas maciSanas ievieSanas
iespgjas Ré&zeknes Tehnologiju akadémija. Tika aptaujatic 94 Ré&zeknes
Tehnologiju akadémijas studenti, kuri studé bakalaura studiju programmas
»dkolotajs” (Studiju modulis ,,Pamatizglitibas pirma posma skolotajs”,
“Svesvalodas (anglu un vacu) skolotajs”, “LatvieSu valodas ka dzimtas
valodas un ka sveSvalodas skolotajs ”, “Specialas izglitibas skolotajs”.

Autors vElgjas noskaidrot, kada bija respondentu motivacija izveleties
studet konkrétaja studiju programma (skat. 1.att.).

Anketas rezultati liecina, ka vairakums respondentu izv€las konkréto
profesiju, jo vélas uzlabot konkréto darbibas sferu. Tapat ieveérojams skaits
respondentu noradija atbildi cits, ka variantu minot, ka viniem ir nodroSinata
darba vieta konkrétaja profesija, izplatita atbilde ir ari tada, ka stud&josajiem
interes€ konkréta joma, ka ar viniem ir vélme uzsakt uznémeéjdarbibu saistiba ar
konkréto jomu, vismazak respondentu atbildeja, ka profesiju ir izvEl&jusies
profesijas prestiza d€l. Studentus p&c profesijas izveles var iedalit tris grupas:
pirmo grupu veido studenti, kas orient€ti uz izglitibu ka profesiju, otro grupu
veido uz uznéméjdarbibu orienteti studenti. Vinu attieksme pret izglitibu ir
pilnigi atSkiriga: izglitiba darbojas ka instruments (vai iesp&jamais sakuma
posms), lai turpinatu méginat izveidot savu biznesu. Tre$a grupa - Studenti,
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kurus, no vienas puses, var saukt par "neizlémigiem", un, no otras puses,
izteiktas dazadas personiska, ikdienas plana problémas (Gomezo, Gerasimovoj,
Gorelovoj, & Orlovoj, 2020).

cits vanants

profesijas prestiZs

vélme uzlabot konkreto jomu

l.attéls. Motivacija izvéleties konkréto profesiju
Figure 1 Student motivation to choose specific profession

Tapat autors v€lgjas noskaidrot, kadu macibu aktivitasu pietrukst studiju
procesa Rézeknes Tehnologiju akadémija. Tika sanemtas Sadas atbildes:
praktisko nodarbibu, macibu ekskursiju, ekspediciju, radoSo darbnicu, tikSanos
ar profesijas parstavjiem, iesp€jas €not profesionalus.

Darba vidé balstitas macibas ir izglitojoSa pieeja, kura tiek izmantotas
darbavietas, lai strukturétu macisanas pieredzi, kas veicina studentu intelektualo,
socialo, akadémisko un karjeras attistibu, un papildina tas ar skolas aktivitatém,
kas tiek piemerotas, nostiprinatas, uzlabotas vai paplasinatas macibas, kas notiek
darba vieta.

Autors velgjas noskaidrot, ka ir mainijies respondentu viedoklis par
izveleto profesiju péc prakses. Tika iegiitas $adas atbildes: palicis nemainigs,
paplaSingjies priekSstats par profesijas dzilumu, darbs izglitibas joma prasa
daudz ieguldijuma, Skita, ka izveleta profesija ir vienkarSaka, nesamériga alga
pret padarito, daudz laika japavada dokumentu izstrade.

Autors secina, ka studentiem ir visparigas zinasanas par izvéleto profesiju,
tomer pietriikst dzilakas izpratnes par izv€letas profesijas niansém. Bitu vélama
lielaka profesijas parstavju iesaiste studiju procesa.

Secinajumi

Conclusions
1. Darba vidé€ balstitas nenozimé tikai iegiito teorétisko zinasanu pielietoSanu
praktiski, ta ir iesp&ja atrisinat problému, ar kuru saskaras daudzi darba

mekletaji. Ir griiti iegiit darbu bez ieprieks€jas darba pieredzes, un ir griiti
iegiit darba pieredzi bez darba.
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2. Saistiba ar iesp&ju stradat konkréta profesija, ne vienmér jauniesu ceribas
sakrit ar dzives realitati, jo musdienas vairums darba dev€ju pieprasa
pieredzi konkrétaja darba joma.

3. 2l.gadsimta izglitiba ir studentiem vajadzigo prasmju sniegSana, lai giitu
panakumus $aja jaunaja pasaul€, un palidzot viniem vairot parliecibu par So
prasmju praktizésanu. Ta ka viniem ir pieejams tik daudz informacijas, 21.
gadsimta prasmes vairak koncentr&jas uz §is informacijas jégpilnu uztveri,
kopigoSanu un lietosanu lietpratigi.

4. Studentiem ir japilnveido digitala pratiba, jo modernas tehnologijas ienem
aizvien nozimigaku lomu gan sadzive, gan darba dzive.

5. Studenti ir motiveti apgiit izveleto profesiju, tomer vini velas sikak izpetit
konkrétas profesijas specifiku.

6. Ne visi studenti v€las biit darba néméji, ir jadoma, ka studiju procesa
studentiem palidzet pilnveidot uznémejdarbibas prasmes.

PriekSlikumi
Proposals

1. Izstradajot studiju programmas, augstakas izglitibas iestadém biitu ciesi
jasadarbojas ar uzp€mumiem, iestadém, lai sagatavotu darba tirgum
nepiecieSamus profesionalu.

2. Augstskolam ir jaizstrada mehanismi, lai profilétu pasniedz€jus un atlasitu
tos, kuriem ir atbilstoSa kompetence un kuri sp€j izmantot ipaSas darba vide
balstTtu macibu metodes, ka arT nodroSinatu standartu salidzinamibu.

3. Ir svarigi savlaicigi sniegt atgriezenisko saiti par kvalitates jautajumiem
darba dev€jiem un izglitojamajiem un sekm@t saturigu dialogu starp
1esaistitajam pusém.

4. NepiecieSams izveidot noteiktus kritérijus, lai varétu novertet, vai izvirzitie
mérki ir sasniegti.

5. leteicams izmantot supervizijas gan studentiem, gan praksu vaditajiem, jo
ta savlaicigi var€s pamanit radusas problémas un tas veiksmigi atrisinat.

Summary

Research problem-Now that people are changing and evolving so fast, people need to
adapt to the changing situation, such adaptation can create difficulties for young professionals
who have good theoretical skills, but do not have enough skills to apply them in real life
situations. introduction of the new curriculum, therefore it is necessary to improve the process
of teacher education, placing more emphasis on practical education.

Object of research: study process

The subject of the research: teacher training in work-based learning.

Aim of the research: to study the introduction of work-based learning in higher
education and to develop recommendations for higher education institutions to promote the
introduction of work-based learning in teacher training
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Research questions:

How can the training of prospective teachers in a work-based approach be
implemented?

What are the research methods:

1) theoretical methods: research and analysis of scientific literature;

2) empirical research methods:

- questionnaire;

3) research data processing and analysis methods - descriptive and inferential statistics,
visual graphical method for data representation.nefits of work-based learning?

Work-based learning enables students to prepare for the transition from study to work,

allowing them to get acquainted with the work environment and their chosen career.
Society needs to think about work-based learning as a two-way bridge between an educational
institution and a potential workplace, and this cooperation is not possible without public
involvement, as only it can create the conditions to make any institution or company a
‘classroom’. , in which to learn future professionals who will later be able to use their potential
to achieve high productivity

Education is more of a process management, but not an exposure process to students.
Methodologically, a student-centered approach means ‘learning by discovering, learning by
doing’. No less important is the student's own activity in the learning process - learning,
critical thinking, creative and innovative approach, development of knowledge, skills and
competencies.

Students are the reason why work-based learning programs exist in general. The success
of the program depends on how it is able to involve students in it. In turn, lecturers and
academic staff are coordinators. Students must be expertly led.

Research on the introduction of work-based learning in R&zekne Academy of
Technology

The aim of the research: to study the possibilities of introducing work-based learning in
higher education for the preparation of future teachers, and to develop recommendations for
the introduction of work-based learning in higher education.

Research base: Rezekne Academy of Technology students. Total number of respondents
- 94. The 94 respondents were young people studying bachelor's degree in pedagogy at the
Rezekne Academy of Technology, of whom 91 were women and 3 were men. Age range of
the respondents - from 19 to 38 years.Research methods: questionnaire, mathematical data
processing Microsoft Office Excel program (2011), to encapsulate data and to display
computational results in diagrams. Also coded and processed in the program SPSS 25.0,
which used descriptive statistical methods, to determine the distribution depending on the
profile of the respondents.

Proposals

Higher education institutions should incorporate a workplace perspective into their
curricula to better meet the needs of a changing society.

In developing study programs, higher education institutions should work closely with
companies and institutions to prepare professionals for the labor market.

Higher education institutions need to develop mechanisms to profile teachers and select
those who have the appropriate competences and are able to use specific work-based teaching
methods, as well as to ensure comparability of standards.

It is important to provide timely feedback on quality issues to employers and learners
and to promote meaningful dialogue between stakeholders.
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KARJERAS ATBALSTS REMIGRANTIEM
Career Guidance for Remigrants

Oksana Gruznova
Rezekne Academy of Technologies, Latvia

Gunars Strods
Rezekne Academy of Technologies, Latvia

Abstract. People have always looked for the best opportunities for life and for a variety of
reasons there has been migration from country to country. The aim of the study is to find out,
through questionnaires and interviews, the reasons for people leaving and the creation of
support that would encourage returns. 23 respondents were surveyed, who answered 87
questions. Emigrants were interviewed using email lists to find out what people expected from
their country, what differences they see in their home country and in their country of origin.
The reasons for leaving are mentioned is credit, debt, marriage with foreigner and many other
reasons. Career guidance for remigrants have the task to help them to find a job that is
consistent with their abilities and interests and helping to build a successful career.
Keywords: career guidance, career counsellor, remigrants

levads
Introduction

Migracija ir bijusi aktuala vienmer, cilveki tiecas péc labaka, un, ja vini to
neatrod sava valsti, tad dodas prom. Savu lielako migracijas virsotni Latvija
sasniedza 2008. gada pasaules krizes laika. Latvija ta sakas 2009. gada un tad
daudzi Latvijas pilsoni devas darba mekl€umos uz citam valstim. Situacija
mainas un dala aizbraukuSo vélas atgriezties. Tam par iemeslu ir Lielbritanijas
izstasanas no Eiropas Savienibas, béglu iepliisana Eiropas Savieniba, kas atstaj
negativas sekas visa pasaulé. Emigrantu atgrieSanos ietekmeé art COVID - 19
izraisitas sekas. Daudzi emigranti nezina, kadu atgrieSanas atbalstu piedava
Latvija, lai padaritu valsts piederigo atgrieSanos iesp&jami &rtaku un kadi
pasakumi tiek rikoti, lai veiksmigak un atrak atrastu darbu. Ir svarigi ne tikai
atgriezt misu emigrantus, bet arT tos noturét dzimteng. Svarigs ir atbalsts gan
karjeras un EURES konsultantu konsultaciju veida, gan remigracijas koordinatori,
gan paSvaldibas un valsts piedavajumi uznéméjdarbibas uzsakSanai.

Katrs atbraukusais pilsonis ir ka pazudusais bérns dzimtenei, jo vins$ Latvija
parzina tradicijas, kuras var€tu nodot savai dzimtai un ta saglabat Latvijas valsti
kopuma ar tas unikalitati, valodu un parazam. No valsts viedokla remigranti ir
vertigi, jo vini atvedis darba un citu valstu pieredzi uz dzimteni, ta paaugstinot tas
iedzivotaju dzives kvalitati.
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Portala par migraciju ir publicéta atzina:
“Ka galvenos atgriesands dzinéjspeékus var izdalit: ilgas péc Latvijas, gimeni,
draugus, milestibu un citus personigos apstaklus. Ar darbu vai biznesu Latvija
saistitus iemeslus minéja tikai katrs astotais remigrants, bet starp remigrantiem ar
arzemes iegiito izglitibu — katrs ceturtais. Daudziem svarigs iemesls atriezties bija
velme audzinat bérnus Latvija, bet vél citus atgriezties pamudinaja
neapmierinatiba ar daziem mitnes zemes dzives aspektiem.” (Wwww.migracija.lv)

Aizbraucot uz arvalsti cilveks kliist sveSinieks, uz kuru viet€jie noskatas ar
aizdomam un neuzticibu. Emigrants vairs 1sti nepieder ne mitnes ne savai valstij.
Bérni, kuri dzimst arzemés, vairs nav patrioti, kuri mil vai milés savu vecaku
izcelsmes zemi, tapéc bitu javeicina vélme atgriezties Latvija, lai tiktu saglabata
latvieSu identitate. P&c Covid-19pandémijas beigam nav izslégts, ka emigracija
atjaunosies, jo vél nav zinams, cik stipri tas ietekmes ekonomiku Latvija. Tapéc
biitu svarigi ne tikai atgriezt miisu tautieSus, bet ar1 izveidot sisteému, kas palidz
tos noturét dzimteng.

Literaturas apskats
Literature review

Remigracijas procesus Latvija ir pétijusi Mihails Hazans ‘“AtgrieSanas
Latvija: remigrantu aptaujas rezultati” (Hazans 2016), Inese Sapule
“Remigracijas prakses analize: atgrieSanas modeli, iemesli un process” (Siipule,
2015), Evija Klave “Remigracijas politikas novertejums: politikas mérka grupas
perspektiva” (Klave, 2016) un citi autori.

Inese Supule sava pétijuma secina: “Migracijas procesu izpéteé Latvija
kopuma lidz $im triikkst p€tijumu par Latvijas valstspiederigajiem, kas, padzivojot
kadu laiku arzemes, tomér nolemj atgriezties Latvija. Kas ir tie, kas atgriezas
Latvija? Kad un kapéc vini atgriezas? Ari Latvijas politika ped€jos gados ir
aktualiz€jies jautajums par nepiecieSamibu uzlabot sadarbibu ar Latvijas
emigrantiem, ka ar veicinat Latvijas emigrantu atgrie$anos Latvija. ST mérka
istenoSanai ir izstradati un valdiba pienemti reemigracijas veicinaSanas un
sadarbibas ar diasporu politikas dokumenti. Tomér to pamatojumam triikst
petijumu, kas biitu balstiti atgrieSanas procesa izp€té. Lidz S§im veiktie petijumi
galvenokart ir bijusi versti uz emigrantu mérka grupu — analiz€ti emigrantu
aizbraukSanas iemesli, emigracijas pieredze, iesp&jama atgrieSanas, bet mazaka
uzmaniba ir pievérsta tiem Latvijas valstspiederigajiem, kas ir, atgriezuSies
dzimteng, — reemigrantiem” (Sapule, 2015).

Tapéc biitu svarigi veikt pétijumus par remigrantiem, ieklaujot arT tos valsts
piederigos, kuri nav no Eiropas Savienibas valstim. Iemesli kade] cilveki atgriezas
ir dazadi un nav zinams vai uz visiem laikiem vai tikai uz kadu noteiktu laika
posmu. Ka atzist Inese Siipule iezim&jas pozitivas tendences: “Pirmkart, visi
petijuma ieklautie re-emigranti ir saglabajusi Latvijas pilsonibu, kas ir uzskatams
par atgrieSanos Latvija veicinoSu faktoru. Otrkart, lielakajai dalai re-emigrantu
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visu emigracijas laiku saglabajas cieSas saites ar Latviju - gan emocionalas, gan
mantiskas, jo lielakajai dalai emigracijas laika tuvinieki, joprojam dzivoja Latvija,
daudziem Latvija bija vai joprojam ir ipasumi (dzivoklis, maja), ka ar1 vini
lielakoties uzturgja cieSus kontaktus ar saviem tuviniekiem, vismaz divas reizes
gada «ciemojoties» Latvija. Sie faktori noteikti uzskatami par tadiem, kas
veicindja reemigrantus pienemt l€mumu atgriezties, ka arl atviegloja vinu
reintegraciju/ adaptaciju, atgriezoties Latvija” (Stpule, 2015).

Franéesko Ceraze (Francesco Cerase) izdala Cetrus dazadus re-emigrantu
tipus:

a) AtgrieSanas neveiksmes dél - IEmums par atgrieSanos tiek pienemts
tade]l, ka migrantam nav izdevies integréties uznemosas valsts
sabiedriba;

b) Konservativa atgrieSanas - planotie mérki uznemosaja valsti ir
sasniegti un migrants atgriezas izcelsmes valsti, tomér vina atgrieSanas
butiski nemaina vina situaciju socialaja struktiira/ nerada inovacijas
sabiedriba. Uzkratie resursi tiek izmantoti individualajam vai gimenes
vajadzibam bez uzsvara uz attistibu;

c) Pensionaru atgrieSanas - izcelsmes valstT atgriezas vecuma pensionari
ar mérki pavadit vecumdienas dzimteng;

d) Inovativa atgrieSanas - migranti, kas atgriezas un ir gatavi izmantot
iekratos lidzeklus un zinasanas, lai uzsaktu jaunu biznesu vai istenotu
kadas citas jaunas ieceres” (Cerase, 1974).

Latvijai biitu jaatgrieZ savi valsts piederigie, jo “nepietickamais darbaspeka
piedavajums ir galvenais arguments atgrieSanas politikas veidoSanai, kurai butu
jasekmé aizbraukuSo Latvijas iedzivotaju atgrieSanas, lai mazinatu
nepiecieSamibu pec imigracijas no citam valstim, kas, kaut arT netie$a veida
minéts, ir otrs arguments atgrieSanos veicinosas politikas veidoSanai: “Latvijas
mérkis ir panakt, lai brivas darbavietas tiktu aizpilditas ar emigréjusajiem
Latvijas valsts piederigajiem, nevis imigrantiem no citam valstim” (EM, 2013;
Klave, 2015).

Mihails Hazans (2016) savos pétijumos atklaj, ka remigranti atgriezas
Latvija ar veértigu arzemés gitu cilveékkapitalu - izglitibu, specifisku darba
pieredzi un/vai visparéjo kompetenci. Katram piektajam remigrantam ir arzemes
legiita izglitiba (t.sk. katram astotajam - augstaka). Gandriz 40% péedeja
darbavieta pirms atgrieSanas stradaja kvalifikacijai atbilstosa vai augstakas
kvalifikacijas profesija, bet péc atgrieSanas Latvija §1 proporcija sasniedz 54% -
tas liecina, ka, atgriezoties Latvija paveras plasakas iesp&jas stradat sava
specialitate.” (Hazans, 2016). Tas apliecina, ka valstij butu jarada jaunas
darbavietas, japaaugstina algas un socialas garantijas. Savos p&tijumos M. Hazans
atzist, ka: vidéji ap 40% stradajoSo remigrantu loti liela vai liela méra pielieto
darba arzem¢€s iegiitas zinasanas; arvalstu augstskolu beidz&ju vidi §1 proporcija
sasniedz 66%. Videji 19% nodarbinato respondentu uzskata, ka vinu nozares
darba devéji liela (vai arkartigi liela) méra noverté arzemes giito pieredzi, un vél
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_____

arzemes giita pieredze tiek novertéta un izmantota augsti kvalificéto specialistu
pakalpojumu nozares: FinanSu un apdroSinaSanas darbibas; Operacijas ar
nekustamo T1paSumu; Profesionalie, zinatniskie un tehniskie pakalpojumi;
Administrativo un apkalpojoSo dienestu darbiba; Informacijas un komunikacijas
pakalpojumi; Sabiedrisko organizaciju darbiba” (Hazans, 2016).

Pétniece Clotilde Mahe darba “Skills and entrepreneurship: Are return
migrants 'Jacks-of-all-trades'?” atzist, ka remigranti péc darba citas valstis vElas
uzsakt savu uznéméjdarbibu. Saja pétTjuma ir noskaidrots vai un ka migranti, kuri
atgriezas, klust par uznémeéjiem. Tika parbaudita hipoteze, ka pec atgrieSanas
migranti, nemot véra daudzveidigo darba pieredzi, izvélesies paSnodarbinatibu.
2012. gada Egiptes darba tirgus panela pétjjuma, Skietami nesaistiti regresijas
modela aprékini liecina, ka atgrieSanas migracija palielina tieksmi bt
pasnodarbinatam un kontrolét uzkrajumu glabasanu. Tika konstatéts, ka tas ir
saistits ar efektu ka migracija palidz uzkrat vairaku profesiju un darbavietu
pieredzi. Tapat tika konstatets, ka jo vairakas nozares strada emigrants, jo mazaka
ir paSnodarbinatibas iesp&ja péc atgrieSanas. Tadgjadi paSnodarbinatajiem varétu
biit nepiecieSams vispargjs, lidzsvarots profesionalo prasmju apvienojums saméra
Sauras nozarés. Sie atklajumi attiecas uz nelauksaimnieciskam darbibam. Tas batu
noderigi ar1 Latvija, tomé&r respondentu atbildes liecina, ka tikai 1 no 23
respondentiem ir izskatijis paSvaldibas piedavajumus par uznéméejdarbibas
uzsaksanu (2. tabula).

Apkopjot So autoru pétijumu atzinumus, var secinat, ka remigrantus bitu
nepiecieSams atgriezt un pieverst Sim jautadjumam ipasu veribu, palidzet viniem
uznémgéjdarbibas iesakSana, neapkraujot ar nepanesamu nodoklu slogu.

Metodologija
Methodology

Raksta tiek pétits jautajums par remigrantiem un potencialiem
remigrantiem — kada veida atbalsts tiek viniem sniegts, kur ir iesp&ja atrast
informaciju, kadu vél karjeras atbalstu viniem varétu piedavat. Ka pétiSanas
metode izmantota anketé€Sana un intervijas. P&tijuma tika iesaistiti autoru
aizbraukusie radi, draugi un pazinas. Tika veiktas intervijas, lai padzilinati
noskaidrotu aizbraukSanas - atbraukSanas iemeslus. Anketas dati ieguve uzsakta
2021. gada 20. februari un apkopti lidz 2021. gada 24. aprilim. Datu ieguve
turpinas un ir paredzams, ka bis iesp&ja padzilinatiem secinajumiem.

Galvenie remigrantu atgrieSanas Latvija iemesli ir:

»  Latvijas sabiedribas novecoSanas;

e  Darbaspéeka trukums nakotng;

»  LatvieSu tautas izmirSanas draudi;

e  Latvijas vertibu, valodas un patriotisma zudums nakotng;

e  “Smadzenu aizpliduma” mazinasana un Citi.
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Tika izveidota anketa ar 87 jautajumiem, ar kuras palidzibu tika noskaidrots,
val remigrants jau ir dzimteng, vai plano atgriezties, kas veicinatu atgrieSanos,
kadi atbalsta veidi tika izmantoti, vai gatavojas izmantot karjeras atbalstu, kadas
atzinas tika iegiitas esot arzemes utt. Uz aicinajumu aizpildit anketu ir atsaukusSies
23 cilveki. Anketa tika izsiitita personigi cilvékiem socialajos tiklos, ka ari
speciali izveidotajas latvieSu, kuri atrodas arzemes vai ir remigréjusi un mekle
domubiedrus, grupas. Atsauciba anketas aizpildiSanai ir zema. Cilvéki nevélas
atbildeét un atsaucas uz aiznemtibu. Ir ar tadi emigranti, kuri nesaprot latvieSu
valodu un viniem sagadaja grutibas anketas izpratne, tapec ta netika pildita. Bija
ar1 cilveki, kuri uzskatija, ka $1 anketa ir kada valsts aptauja par to, cik labi tiek
istenoti remigracijas plani. Visjaunaka remigranta vecums ir 18 gadi, bet
visvecaka 62 gadi.

Tie, kuri ir, atsaukuSies aicinadjumam aizpildit anketu, ir ar dazadu pieredzi
un likteni. Viena respondente, kura ir atgriezusies no Namibijas, ir sieviete 45
gadu vecuma. Atgriezusies, jo ir pienacis laiks palidzet vecakiem, kuri vairs nav
sp&jigi pariipeties par sevi. Sastapas ar tadam griittbam ka meitas latvieSu valodas
zinasanas, jo tas nav tik augsta Iltment, ka tiem bérniem, kuri aug un dzivo Latvija.
Tas apliecina, ka, ja bérni nedzivo Latvija, viniem ir gritibas ar pareizu teikumu
un domu veidoSanu. Taja pasa laika meitai ir perfektas anglu valodas zinaSanas,
un Namibija vina macijas starptautiskaja skola, kur ir bijusi teicamniece. P&c
atgrieSanas Latvija ta nav. ST respondente péc atgrieSanas Latvija nav griezusies
péc palidzibas valsts iestad€s, jo vinai ir paSai savi uzkrajumi un Namibija ir bijusi
sava firma un tur ir iegiits doktora grads. Vina atzist, ka vinas viram Latvija nebiis
darba valodas un atbilstosa darba piedavajumu del. Tapéc vina atzist, ka visdrizak
dosies atpakal uz Namibiju un uz Latviju brauks tikai atpiisties. Ar Cetriem
respondentiem tika veiktas intervijas, lai padzilinati apspriestu anketas
jautajumus. Interveéto respondentu raksturojums 1. tabula.

1. tabula. Interveto respondentu raksturojums
Table 2 Main data of Interviewed respondents

Nr. Dzimums Vecums Mitnes valsts | Dzives vieta | AtgrieSanas
Latvija gads
1 S 35 Lielbritanija Riga 2020
2 S 32 Lielbritanija Brocéni 2019
3 S 44 Namibija Riga 2020
4 V 42 Lielbritanija Varaklani -
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Pétijuma rezultati
Research results

Ne vienmer remigranti paliek dzimten€. Iemesli ir individuali. Respondenti
uz jautajumu “Kapéc Jus aizbraucat no Latvijas” sniedza $adas atbildes:

—  Ekonomiska situacija. Latvija bija apnicis dzivot no algas lidz algai,

cerot, ka neradisies nekadi papildus izdevumi;

—  Pacelot, paskatities citu zemi, jo iegiits magistra grads geografija;

—  Aizbraucu, jo virs bija aizbraucis, lai saglabatu gimeni;

—  Visi brauca macities anglu valodu;

—  Nebija pietickami lidzekli iztikai;

—  Lai varéetu dzivot, uzturéet sevi;

—  Lai iegiitu, pieredzi sava amata;

—  Lai paplaSinatu redzesloku;

—  Finansialu apsvérumu péc;

—  Personigu iemeslu dél;

—  Nodibinaju tur gimeni;

—  Labakas iespgjas;

—  Péc piedzivojumiem,;

—  Pie otras pusites;

—  Nopelnit naudu;

—  Attiecibas;

—  Apprecgjos;

—  Lauliba;

—  Darbs.

Atbildes liecina, ka finansiala stavokla uzlaboS$anai un gimenes saitém ir
noteico$a loma, lai tiktu pienemts 1émums meklet darbu arzemés.

2.N&
10 43,5%

1. attéls. Vai esat domdajusi par atgrieSanos? (N=23)
Figure 1 Have you thought about your return?

54



Oksana Gruznova & Gunars Strods

Pirmaja attela redzams, ka no aptaujatajiem vairak par pusi ir apsverusi
1esp€ju atgriezties Latvija.

2.N&
36,8%

1.Ja
63,2%

2. attéls. Vai Jusu atgrieSanos veicinatu(-dja) gimene?
Figure 2 Have your return promote family?

Otraja attela apkoptie dati liecina, ka no 23 aptaujatajiem, 12 ir apsverusi
iesp&ju atgriezties Latvija gimenes d€l, 7 respondentus tas neveicinatu un 4
neatbild€ja neko uz So jautajumu.

1.Ja
36,4%

14 2.Né
63,6%

3. attels. Vai Jisu atgrieSanos veicinatu(-dja) iespéja berniem mdcities
skola sava dzimtaja valoda?
Figure 3 Have your return promote the possibility children learn in their mother tongue?

TreSaja att€la apkoptie dati liecina, ka no aptaujatajiem mazak par pusi ir
apsverusi iesp&ju atgriezties Latvija savu beérnu dzimtas valodas dél.
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No 1, 2. un 3. att. apkopotiem datiem var secinat, ka lémumu atgriezties
Latvija veicinatu gimene. Tas norada, ka tas ir cilvéka identitates nevis
ekonomisks faktors. Respondentiem nav svarigi, lai bé&rni macitos sava dzimtaja
valoda. Tas ir satraucos$s faktors, jo latvieSu valoda ir apdraudéta lielo valodu
spiediena dél.

Tas, ka socialam garantijam ir liela ietekme, lai aizbraukuSie atgrieztos,
apliecina atbildes uz ceturto jautajumu (Skatit 4. att€lu). ArT darba atalgojums ir
daudz zemaks izcelsmes zemé neka uznemosaja valsti un tas kavé atgrieSanos
(skatit 5. attelu).

2.N&
39,1% 9

4. attéls. Vai Jus attur no atgrieSanas Latvija tas, ka socialas garantijas dzimtené ir
zemakas neka Jiusu izveletaja mitnes zeme?
Figure 4 Are you deterred from returning to Latvia by the fact that social guarantees in
your homeland are lower than in your chosen country of residence?

2.N&
39,1% 9

S.attéls. Vai Jus attur no atgrieSandas Latvija tas, ka dzimtené ir zemaks atalgojums neka
Jiisu izveletaja mitnes valsti?
Figure 5 Are you deterred from returning to Latvia by the fact that your home country has
a lower salary than your chosen home country?
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Ceturtaja attéla redzams, ka uz jautajumu par socialo garantiju svarigumu 14
respondenti ir atbild€jusi ar ja un 9 atbild€jusi ar neé. Atbildes liecina, ka Latvija
socialas garantijas ir zemaka limeni neka arzemes. Tatad cilveki velas drosibu
sava dzimten&, lai nav jauztraucas par to, ka Tslaicigi ir nonakusi griitibas.
Rezultati 5. attela liecina, ka ari darba atalgojums ir svarigs. Tatad, lai
remigrantiem sniegtu pilnvertigu atbalstu, ir jasaprot kapéc cilveki izvelgjas citu
valsti. Respondentiem tika uzdoti jautajumi par izglitibu, valodas zinasanam un
par turpmakam macibam. Sie jautajumi ir nepiecie$ami, lai izprastu vai tie, kuri
ir aizbraukusi un m&gina atgriezties vai ir jau atgriezusies, turpina izglitoties vai
ir apmierinati ar to kas ir.

Respondenti atbildeja ari par ikdienas kulturas atSkirtbam mitnes un
izcelsmes valstis. Respondentu atbildes uz jautajumiem par atkritumu mesanu,
par marithuanas lietoSanu u.c. lauj saprast cik kulturali ir Latvijas pilsoni dzivojot
arzemes - bieZi vien aizbraucot prom, vini uzvedas citadi neka sava dzimtene.
Esot arzemes viniem ir bail kaut ko 1zdarit nepareizi, jo sekos sodi vai nokltuSana
policijas redzesloka. Atrodoties Latvija vini zina, ka par $adu parkapumu sanemt
sodu ir daudz mazaka varbttiba. Uz jautajumu “Vai atkritumu SkiroSanu veletos
ar1 Latvija?” 21 respondents atbild€ja ar Ja, bet 2 nevé€letos, lai Latvija bitu
atkritumu SkiroSana. Lai noskaidrotu Latvijas emigrantu veértibas anketa tika
ieklauts jautajums par marihuanas lietoSanu. Lielaka dala atbildetaju atzist, ka tas
nav pienemami gan esot arzemes, gan atbraucot no tam. No dazam atbildem var
secinat, ka péc dzives arzemes, atgrieZoties Latvija, tas klast par pienemamu.

To, ka respondenti nemekle, un nemekles palidzibu valsts iestades, apliecina
ar1 apkopotas atbildes, kur lielaka dala respondentu uz uzdotajiem jautajumiem
atbild noliedzosi. (1. tabula) Péc §tm atbildem var noprast, ka dazadi pakalpojumi,
atbalsti, uznémejdarbibas iesakSanas iesp€jas nav noteicosais faktors, kas spétu
atgriezt vai noturét Latvijas iedzivotajus. Viens no respondentiem intervija
mingja, ka: “Valsts piedavajot aizdevumu uznéméjdarbibas iesaksSanai, meégina
iedzit cilvekus kartéja paradu jiga.”

Informacija remigrantiem ir publicéta NVA majaslapa www.nva.gov.lv.
Tiek piedavata ar1 konsultantu un remigracijas koordinatoru palidziba. Rezultati
6. att€la liecina, ka 17 no 23 respondentiem negrieztos péc palidzibas pie karjeras
konsultanta. Ir sarezgiti nodroSinat atbalstu, ja apjautatie nemeklé palidzibu. Ta
ir katra cilvéka personiga izvéle vai izmantot karjeras un EURES konsultantu un
remigracijas koordinatoru palidzibu, lai veiksmigi atgriezties darba tirgii un
sakartou sadzives apstaklu jautajumus. Dati liecina, ka lielaka dala cilvéku nav
griezuSies pie specialistiem ne pirms aizbraukSanas ne péc atbraukSanas.
Respondenti nav veikusSi savu prasmju un spgju izvert§jumu un nav patstavigi
mekl&jusi informaciju majaslapas.
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12

10

1.Ja 4.Né 3.Drizak né 2.Drizak ja

6.attels. Vai péec atbalsta grieztos pie karjeras konsultanta?
Figure 6 Are you contacting a career counselor for support?

2.tabula. Respondentu atbilZzu kopsavilkums
Table2 Collected answers

Jisu novada majaslapas?

Jautajums Ja | Ne
Vai pirms aizbraukSanas meklgjat atbalstu NVA (Nodarbinatibas valsts | 2 21
agentiira)?
Vai Jiis izmantojat EURES atbalstu, lai uzzinatu par nodarbinatibas iesp&jam | 2 21
Latvija un registréSanos NVA pirms aizbrauk$anas?
Vai Jiis izmantojat EURES atbalstu, lai uzzinatu par nodarbinatibas iesp&jam | 2 21
Latvija un registréSanos NVA péc atgrieSanas?
Vai Jis neizmantojat EURES atbalstu, lai uzzinatu par nodarbinatibas | 3 20
iespéjam Latvija un registréSanos NVA, jo nezinat par tadu iesp&ju?
Vai Jusu atgrieSanos veicinatu(-aja) pasvaldibu piedavajumi reemigrantiem? | 3 20
Vai izskatat(-1jat) Latvijas paSvaldibu piedavajumus remigrantiem par | 1 22
uznéméjdarbibas uzsakSanu?
Vai izskatat(-1jat) Latvijas valsts piedavajumus remigrantiem par | 1 22
uznémgéjdarbibas uzsakSanu?
Vai izskatat(-1jat) Latvijas valsts piedavajumus remigrantiem par | 1 22
pakalpojumiem gimen&m ar bérniem, lai palidz&tu atgriezties Latvija?
Vai Jus izmantojat EURES atbalstu, lai uzzinatu par savam prasmém un | 0 23
darba pieredzei piemérotam darba vakancém pirms aizbraukSanas?
Vai Jis izmantojat EURES atbalstu, lai uzzinatu par savam prasmém un | 1 22
darba pieredzei piemé&rotam darba vakanceém péc atbrauksSanas?
Vai izskatat(-1jat) Latvijas pasvaldibu piedavajumus remigrantiem, kadas | 2 21

58




Oksana Gruznova & Gunars Strods

Respondenti norada, ka ir atbalsta programmas, kuras reali nestrada.
Oficialas majaslapas piedava atbalstu “LatvieSu valodas apmaciba remigrantiem
un vinu gimenes locekliem”, https://www.fm.gov.lv un “Skoléniem, kuri ieprieks
nav macijusies Latvija, atbalsts tiek sniegts no viena lidz tris macibu gadu
garuma.” https://www.izm.gov.lv

Pieméram, divas sievietes, kuras atgriezas no arzemém, ve€l&jusas, lai vinu
bérni padzilinati apgiitu latvieSu valodu, bet izradas, ka skola tada piedavajuma
nav:

“Ja godigi, tad valsts atbalsts remigrantiem Iidzinas nullei. Piem&ram, biju
dzird€jusi, ka beérniem ir pieejams skolas tads ka paligs, ja rodas problemas ar
valodu. Kad saku intereséties skola, man pateica, ka neka tada nav.”

“...Par bérna ievietoSanu skola man viss ir zinams, bet diemzel loti daudz kas
tomér ta nefunkcion€! Gribétu savam b&rnam papildus konsultacijas latvieSu
valoda, kuras bérnam it ka pienakas un pat 3 gadu garuma, jo vina nekad Latvija
nebija macijusies, bet, kad skolai par to jautaju, tad diemZzel tadu iesp&ju nav... ”

Intervijas uzrada, ka gimenes ar b&rniem p&c atgrieSanas sastopas ar
griitibam integréties skolas. Javeido sist€ma, kur visas piedavatas atbalsta
programmas darbojas. Intervija ar Nodarbinatibas valsts agentiiras (NVA)
karjeras konsultantu par karjeras atbalstu remigrantiem tika noskaidrots, ka
remigranti nav atseviska klientu grupa, bet sanem pakalpojumus tapat ka ikviens
bezdarbnieks, darba mekl&tajs vai cits filiales klients. Tatad karjeras atbalsts
remigrantiem NVA ir $ads:

1) Konsultacija — problémas izpratne, ko v€las, kur ir stradajis, izglitiba

2) Apmacibas vai kvalifikacijas paaugstinasana, profesijas maina

3) Vakancu portalu apskatiSana, piedavasana

4)  CV un motivacijas véstules uzrakstisana

5) Spgju noteiksana ar testu palidzibu

6) SagatavoSanas darba intervijai

7) Specialistu palidzibas piedavasana (psihologs, EURES konsultants
u.c.)

8) Personiga konsultaciju plana izstrade.

Secinajumi
Conclusions

1. Lielaka dala respondentu atzist, ka nemekl€ palidzibu valsts iestades, bet
censas iekartoties darba pasu spekiem. Tie, kuri mekl&ja valsts atbalstu, jiitas
viluSies, jo nesanéma gaidito atbalstu.

2. Respondenti uzskata, ka valsts piedavajums atvert savu uznémejdarbibu un
piedavatais aizdevums nevis sekmé vinu atgrieSanos, bet draud ar kartgjo
paradu.
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3. Remigrantu atgrieSanos veicina nevis ekonomiskie, bet gan subjektivie
gimenes faktori.

4. Ir pietickami interneta pieejamas informacijas par to kam ir japievers
uzmaniba, lai notiktu veiksmiga remigrantu atgrieSanas.

5. Atbalsts remigrantu be€rniem integréties skolas un padzilinati apgiit latviesu
valodu ir nepietiekams.

6. Latvijas valsts piedava vairakus atbalsta pasakumus remigrantiem — EURES
konsultantus, uzné€méjdarbibas iesakSanas programmu, pakalpojumi
gimeném ar bérniem kas atgriezusies dzimteng.

7. Pilnvertigu karjeras atbalstu nav iesp&jams sniegt, ja cilvéki negriezas pec
palidzibas, bet m&gina darit visu saviem spékiem un neizmanto valsts un
pasvaldibas piedavatas iesp€jas karjeras un darba izvélei.

8. Piedavat karjeras atbalsta pasakumus remigrantiem ka atseviSskai NVA
klientu grupai.

Summary

Since Latvia's economy is not at a high level than in the more prosperous countries,
the return of remigrants is not due to economic reasons, but due to family and nostilism.
Necexity of support programmes for improving the Latvian language of remigrants children
and integrating in school are recognised by the majority of interviewed participants. Latvia
has offered several support activities to make it easier for re-emigrants to reintegrate back
athome. The most important thing is work and career development. There are career
counsellors, EURES Advisers, regional remigration coordinators who can advise where to go
and what to do.
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SOCIALA PALIDZIBA STUDENTIEM COVID-19
PANDEMIJAS LAIKA

The Social Assistence for Students During the Covid-19 Pandemic

llga Krampuza
Rezekne Academy of Technologies, Latvia

Abstract. The purpose of the resarch is to exploring opportunities for students to receive
social assistance from the state and local government in the conditions of the Covid-19
pandemic. Both theoretical and empirical research methods were used in this study. State
social assistance to students would be expected by providing material support for the
purchase of computer equipment. Municipal social assistance is expected both in the form of
a crisis benefit and indirectly by supporting the student's family if it enters the status of a poor
or low-income family.

Keywords: municipal social assistence, social assistance, state social assistence, students.

levads
Introduction

Pétijuma aktualitati pamato, pirmkart, lielais studentu skaits, uz kuriem
attiecas gan Covid-19 pandémijas rezultata izraisita arkartéja situacija, otrkart,
pandémijas rezultata izsludinatie ierobezojumi, rezultata radusies jauni apstakli,
kuros studentiem rodas iepriek§ nesastaptas sociala rakstura problé€mas.
Peétijuma merkis ir analizét studentu iespgjas Covid-19 pandémijas apstaklos
sanemt socialo palidzibu no valsts un paSvaldibas, pamatojoties uz Latvijas
Republikas Satversmé atrodamajiem principiem, likumu Par socialo drosibu,
likumu Par pasvaldibam un citiem avotiem. Ar sist€miskas metodes palidzibu
analizéta student ka socialas grupas tiesibas uz socialo palidzibu no valsts.
Izmantojot praks€ pastavoSo situaciju paSvaldibas, pétiti paSvaldibu tiesibas un
pienakumi sniegt socidlo palidzibu studentiem. Secinajumi un priekslikumi
izdarti ar analitiskas metodes palidzibu.

Teoretiskas literatiiras analize
Theoretical analysis of literature

2020.gada 11.marta Pasaules Veselibas organizacija izsludindja virusa
Covid-19 pandémiju. (Pasaules Veselibas organizacijas generaldirektora uzruna
presei par COVID-19 2020. gada 11. marta, 2020) Visa Latvijas Republikas
teritorija no 2020.gada 12.marta Iidz 2020. gada 14. aprilim tika izsludinata
arkart€ja situacija (Par arkartgjas situacijas izsludinasanu Nr. 103, 2020), turklat
atkartoti ~ arkart§ja  situacija noteikta no 2020.gada 9. novembra
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lidz 2021. gada 6. aprilim (Par arkart€jas situacijas izsludinasanu Ministru
kabineta 2020. gada 6. novembra rikojums Nr.655, 2020).

Viens no arkartgjas situacijas ierobezojumiem, kas studentus skara tiesi, ir
macibu procesa noriseS klatieng€ partraukums visas augstakas izglitibas iestades
un studiju procesa nodroSinaSana attalinati (Par arkartéjas situacijas
izsludinaSanu Nr. 655, 2020, 5.13.2.punkts). 2020./2021.akadémiskaja gada
augstako izglitibu Latvija apgiist 78500 studenti (Stud€joSo skaits Latvijas
augstskolas, 2021). Tatad $is personas biitu atzistamas par subjektiem, kas preti
ierobezojumiem potenciali varétu sagaidit atbalstu socialas palidzibas veida.
Attalinatas macibas ir klatienes izglitibas procesa dala, kura izglitojamie macas,
tai skaita izmantojot informacijas un komunikacijas tehnologijas, fiziski
neatrodoties viena telpa vai macibu vieta kopa ar pedagogu (Izglitibas likums,
1998, l.panta 1'.dala). Attalinatas macibas ir saistamas gan ar vél nebijusu
pieredzi, gan studentu nepiecieSamibu p&c papildus materialajiem resursiem. Ar
sadu resursu palidzibu nepiecieSams pielagot tehnologijas attalinata macibu
procesa norisei, pieméram, iegadaties pictickami jaudigus datorus, kas spgj
darboties atbilsto§as programmas, datoram piemérotu kameru un skalrunu
iegade. Ja pirms attalinatu macibu procesa minétas ierices Studentam var€ja ari
nebit, jo klatiené bija pieejamas bibliotekas, auditorijas ar interneta
pieslégumiem, augstskolas telpas brivi pieejams Wi-Fi. Turpreti attalinatu
studiju procesa katram studentam savs individuals, aprikots dators ar interneta
pieslégumu izradijas absoliiti nepiecieSams.

Vai katram studentam individuals dators ar pieslégumu ir macibu lidzeklis?
Sistémiski un teleologiski interpretéjot studenta vecaku pienakumu savu
materialo iesp&ju robezas nodroSinat sava bérna izglitoSanai nepiecieSamos
individualos macibu piederumus (Izglitibas likums, 1998, 1. panta 12.° punkta
"n" apakspunkts), atrodama atbilde uz minéto jautajumu. Secinams, ka par
studejoso macibu lidzekliem ir atzistami izglitibas programmas isteno$ana un
izglitibas satura apguv€ izmantojamie 1pasi organizéti elektroniskie resursi,
macibu tehniskie Iidzekli, taja skaita, macibu procesa un sazina izmantojamas
tehniskas ierices, informacijas un komunikacijas tehnologijas, iekartas.

Praksé konstatéjamas problémas apstiprina, ka stud€joSos nepiecieSamiba
tehnologiski nodrosinat attalinato studiju procesu, parsteidza nesagatavotus, bet
risinajums ir mekl&jams socialas palidzibas joma. Saprotams, ka jebkura persona
var pretendét uz socialas palidzibas sanemsSanu, ja ta atbilst abiem sadiem
kritérijiem: 1) saviem spékiem nesp€j nodrosinat sevi vai parvarét 1pasas dzives
griittbas un 2) nesanem ne no viena cita pietickamu palidzibu, ir tiesibas uz
personisku un materialu palidzibu. Turklat min&tajai palidzibai izvirzitas
vairakas prasibas, pirmkart, palidzibai jaatbilst personas vajadzibam, otrkart,
jadod iesp€ja paspalidzibai, treskart, javeicina personas iesaistisanas sabiedribas
dzivé (Par socialo drosibu, 1995, 11.pants). Ta ka sociala palidziba ir sociala
nodro$inajuma veids, lidz ar to ietilpst Latvijas Republikas 109.panta tvéruma
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(LR Satversme) un ir atzistama par personas pamattiesibu elements, studentiem
ir tiesibas uz socialo palidzibu pretendét.

Interpret€jot Satversmes 1.panta ietverto demokratiskas iekartas principu
kopsakara ar Satversmes 109.panta ieklautajam pamattiesibam uz socialo
palidzibu, gadijumos, kad persona nesp€j sev nodrosinat Iidzeklus tadai dzivei,
kas atbilstu cilvéka cienal, valstij janodroSina Sai personai sociala palidziba.
Japiekrit, ka socialas palidzibas sniegSana saistama ar apstakliem, lai raditu
personai iesp&ju veidot cilvéka cienai atbilstosu dzivi (Latvijas Republikas
Satversmes tiesas 2020.gada 16.jilija spriedums lieta Nr.2019-25-03, 2020)
Studentu gadijuma materialo Iidzeklu triikums nepiecie$amo tehnologiju iegadei
pilniba liedz turpinats studijas. Turklat japievienojas jau ieprieks secinatajam, ka
neapmierino$a materiala nodrosSinatiba, ka arT tieSo un netieSo studiju izmaksu
paaugstinaSanos pazemina stud&joso jaunieSu psihologisko labklajibu, un var
klut par galveno stresa avotu daudziem studg€josajiem (Kalvans, 2020). Tadgejadi
tiek ietekmétas studentu tiesibas uz izglitibu, kas ir svarigi ar1 starptautisko
cilvektiesibu Iigumu konteksta, pieméram, Eiropas Cilvéka tiesibu un
pamatbrivibu aizsardzibas konvencijas (Council of Europe. Reservations and
Declarations for Treaty No.005- Convention for the Protection of Human
Rights and Fundamental Freedoms. Declarations in force as of 3 April 2020,
2020) 2. panta (tiesibas uz izglitibu) un 4. protokola 2. panta (parvietoSanas
briviba) garantéto tiesibu un brivibu atsevisku aspektu nodrosinasana uz laiku,
kamér Latvija darbojas VVovid-19 sakara izsludinatie ierobezojumi.

Katrs students nak no savas gimenes, tapéc gimenes sociala stabilitate tiesa
veida attiecas uz ikvienu studentu. Viens no socialas palidzibas uzdevumiem ir
sniegt materialu atbalstu krizes situacija nonakuS$am tricigam un
maznodro§inatam gimeném (personam), lai apmierinatu to pamatvajadzibas —
nodro§inatu tam &dienu, apgérbu, majokli, veselibas apripi. Secinams, ka
studentiem ir tiesibas pretend€t uz socidlo palidzibu, kas nepiecieSama, lai
uzsaktas studijas var€tu turpinat.

Saprotams, ka socialas palidzibas apjoms saistams ar pieejamajiem

lidzekliem, tomer, lemjot par [idzeklu sadales prioritatém, jasaprot, ka cilveks ir
pamatvertiba miisu valsti. Turklat socialas palidzibas pieejamiba macibu
lidzeklu, kas saistita ar tehnologiska aprikojuma iegadi vai uzlaboSanu, noveérstu
nevienlidzigu attieksmi pret tiem studentiem, kuru gimenes ir mazak turigas.
Tapéc pieejamie lidzekli jasadala par prioritati iezim€jot jaunieSu iespéjas
pilnvertigi iegiit izglitibu.
Tapec Covid-19 infekcijas izplatibas parvaldibas likuma (Covid-19 infekcijas
izplatibas parvaldibas likums, 2020), kas nosaka tiesisko karttbu Covid-19
infekcijas izplatibas laika, nepiecieSams paredzet atbilstosu pasakumu kopumu,
kas augstskolu studentiem nodroSina iesp&ju sanemt socialo pabalstu tehnologiju
iegadei.

Pasvaldiba ka atvasinata publiska persona ar iedzivotaju ievéleta
lém¢jorgana — domes — parstavniecibu noteiktas administrativas teritorijas
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iedzivotaju interes€s patstavigi isteno tai tiesibu aktos noteikto kompetenci.
(Stucka, 2012) Likuma ,,Par pasvaldibam” 15.panta 7.punkta (Par pasvaldibam,
1994) atspogulota viena no pasvaldibas autonomajam funkcijam, kas paredz, ka
pasvaldibam ir pienakums nodroSinat iedzivotajiem socialo palidzibu.
Izmantojot minéta likuma 43.panta treSo dalu pasvaldibas dome var pienemt
saistoSos noteikumus ari, lai nodrosSinatu pasvaldibas autonomo funkciju izpildi.
Ta ka pasvaldibu saistoSo noteikumu tiesiskums atkarigs no ta, vai tie atbilst
visparigiem tiesibu principiem (Briede, Danovskis, & Kovalevska, 2021, 69), ir
nepiecieSams noskaidrot pamatprincipus, uz kuriem pasvaldibai bitu jabalstas
Covid-19 pandémijas izraisito seku parvaré$anas gadijuma.

Socialas palidzibas jautajumu risinasanai Covid-19 infekcijas izplatibas

parvaréSanas apstaklos aktualizgjas $adi principi:

1) cilvektiesibu ierobezoSanas minimizéSana - personu tiesibas tiek
ierobezotas tikai tad, ja nav citu alternativu pasakumu, kas efektivi
aizsarga sabiedribas veselibu un dro§ibu;

2) sabiedribas veselibas apdraudéjuma mazinasana - piesardzibas
pasakumi tiek noteikti, izvertéjot Covid-19 infekcijas izplatibas
draudus Latvija un arvalstis, un tiek 7stenoti, izvert€jot visus
pastavoSos riskus, lai mazinatu Covid-19 infekcijas atkartotas
izplatibas draudus;

3) publisku un sabiedribai nozimigu pakalpojumu picejamibas
lerobezosana ir pielaujama tikai tada meéra, cik tas nepiecieSams
sabiedribas veselibas un droSibas nodroSinasanai, ka ar1 pakalpojumu
sniegSana un sanemsS$ana iesaistito personu veselibai un droSibai.
(Covid-19 infekcijas izplatibas parvaldibas likums, 2020, 1.panta tresa
dala) Turklat ka juridiskais pamats S$adu saistoSo noteikumu
pienemsSanai jaizmanto ari Covid-19 infekcijas izplatibas parvaldibas
likuma 24. panta dotais deleg€jums pasvaldibas saistoSos noteikumus
saistiba ar Covid-19 infekcijas izplatibu un paskaidrojuma rakstu
izsludinat, tos publicgjot oficialaja izdevuma "Latvijas Véstnesis".

Japiekrit Tiesibsargam, ka Latvija nav iesp&jams nodrosinat cilvéka cienigu

dzivi, turklat to varot secinat neveicot matematiskus aprékinus. (Jansons J.,
2020). Ipasi Covid-19 pandeémijas noteikto ierobezojumu dél, studenta gimenes
locekliem zaudgjot ienakumus, pieméram, gadijuma, ja vecaki darbojas jomas,
kur uzné€mgjdarbiba vispar aizliegta (pieméram, skaistumkopsana), sekas izjut
visi gimenes locekli, bet izdevumi jau saglabajas (komunalie maksajumi,
internets un citi) Latvijas Lauksaimniecibas universitates Uztura katedras
docente I. Millere secinajusi, ka Riga veseligam uzturam vienai personai
nepiecieSami 153,00 eiro, bet gimeng, kura ir divi bérni — 574 eiro (Satversmes
tiesas 2020.gada 25.junija spriedums lieta Nr.2019-24-03, 2020). Tatad sociala
palidziba nesp€j segt pat dalu no personas tadam dabiskajam vajadzibam ka
&diens, dzivokla apmaksa un citi. Secinams, pilnigi reali ir, ka students kopa ar
pargjiem gimenes locekliem Covid-19 pandémijas laika faktiski kliist par triicigu
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val maznodroS§inatu personu, kas ir pretruna sociali atbildigas valsts principam,
kur§ ir tend€ts uz personas cienpilnu dzives nodroSinasanu un ilgtsp€jigu
attistibu. Tatad aktuals ir jautajums par studenta tiesibam uz cilvéka cienigu
dzivi.

No 2021.gada 1.janvara Latvija ir noteikti minimalo ienakumu slieksni
atseviSskai personai vai vienas personas majsaimnieciba dzivojoSai personai
sniegta atbalsta apmérs socialas aizsardzibas joma, kas nav zemaks par
109 EUR. (Par socialo drosibu, 1995, 2.2 pants). Tatad uz studentu ka gimenes
locekli butu attiecinams vismaz $ads minimals ienakums. Loti apSaubams, ka
minimalais ienakums lautu studentam pielagoties attalinata macibu procesa
tehnologiskajam vajadzibam.

Apliukojot konkrétu pasvaldibu sniegto socialo palidzibu, ir secinams, ka
vienigi Rigas pilsétas pasvaldiba ir pien€musi noteikumus, kas paredz sniegt
socialo palidzibu tieSi studentiem. ,,Pasvaldiba var pieskirt pabalstu krizes
situacija art arvalstu studentiem, kuri Covid - 19 izplatibas apstaklos ir palikusi
Latvija, studé attalinati un kuriem nav iztikas Iidzekli pamatvajadzibu
nodro$inasanai” (Informacija arvalstu studentiem, kuri nonakusi arkart&ja
situacija saistiba ar COVID-19, 2020). Krizes pabalsta apmérs noteikts 128,00
EUR vienai personai.

Pargjas pasvaldibas piedava krizes pabalsta izsniegSanu balstoties uz 2021.
gada 18. februari Saeima pienemtajiem grozijumiem Socialo pakalpojumu un
socialas palidzibas likuma (Socialo pakalpojumu un socialas palidzibas likums),
kas paredz pasvaldibu pienakumu pieskirt un izmaksat no pasvaldibas budzeta
lidzekliem majsaimniecibai vai atseviski dzivojoSai personai majsaimnieciba
pabalstu krizes situacija. Pieméram, Liepajas pasvaldiba ir paredzg€jusi pabalstu
izmaksu krizes situacija nonakuSai gimenei vai personai, kuras deklaréta un
faktiska dzivesvieta ir Liepajas pils€tas administrativaja teritorija. Tatad to var
sanemt ar1 stud€joSais. Turklat ar krizes situaciju saprotama ari situacija, kura
persona pati saviem spékiem nesp€j parvarét notikumu raditas sekas un tai ir
nepiecieSsama psihosociala vai materiala palidziba. (Socialo pakalpojumu un
socialas palidzibas likums, 2003). Ventspils pilsétas dome (Ventspils pilsétas
domes 2021. gada 22. aprili saistoSie noteikumi Nr. 10. Par Ventspils pilsétas
pasvaldibas vienreiz€ju pabalstu Covid-19 infekcijas izplatibas seku mazina-
Sanai, 2021) Covid-19 infekcijas izplatibas laika paredz&jusi krizes pabalstus
dazadam personu grupam, bet studgjoSajiem n€. Tiek sniegts vienreizejs
materialais atbalsts 50 eiro apméra Covid-19 infekcijas izplatibas seku mazi-
nasanai. Garkalnes novada (Garkalnes domes 2021. gada 30. marta saistoSie
noteikumi Nr. 87 Par Garkalnes novada domes vienreiz€ju pabalstu izglitoja-
majiem attalinata macibu procesa atbalstam, 2021) risinajums biitu minams ka
pozitivs piemérs, jo ir paredz€ts vienreiz€js pabalsts 100 eiro apméra katram
izglitojamam attalinata macibu procesa nodroSinasanai. Diemzel Sis atbalsts
attiecas tikai uz izglitojamajiem Iidz augstskolas izglitibai, studentiem - né.
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Tapéc nav izskaidrojama pasvaldibu bezdarbiba, nenosakot pabalstus
Covid-19 krizes situacija studentiem. Lai gan Satversmes tiesa ir uzsvérusi, ka
pasvaldibas ir atbildigas par pienakumu atbildigi pildit Ministru kabineta
uzdotos uzdevumus, ieveérojot valsts un savas administrativas teritorijas
iedzivotaju likumiskas intereses, (Jansons, 2020) prakse rada, ka pasvaldibas
nav steidzigas. Pasvaldibai ka valsts parvaldes dalai ir pienakums noteikt tadu
socialas palidzibas apmeéru, kas pienacigi nodroSinatu visu pamatvajadzibu
apmierinaSanu un cilvéka cienu. Japiekrit, ka socialas droSibas sistemas ietvaros
pasvaldibu sniegtd sociala palidziba nav pietickama, jo ir tikai netieSa, lai
noverstu studentu nabadzibas risku. Jaatzist, ka, analiz&jot Latvijas Republikas
Satversmes 1.pantu (Latvijas Republikas Satversme, 1922) kopsakara ar
109.pantu un nepiecieSamibu nodros$inat cilvéka cienai atbilstoSu dzives limeni,
pasvaldibam, neizvertgjot studenta ienakumus, biitu nepiecieSams pieskirt
vienreizgju pabalstu Covid-19 krizes situacija.

Secinajumi
Conclusions

1. Viens no arkartgjas situacijas ierobezojumiem, kas studentus skara tiesi, ir
macibu procesa norises klatiené partraukums visas augstakas izglitibas
iestades. Attalinatas macibas ir saistamas gan ar ve€l nebijusu pieredzi, gan
studentu nepiecieSamibu péc papildus materialajiem resursiem. Ar $adu
resursu palidzibu nepiecieSams pielagot tehnologijas attalinata macibu
procesa norisei, pieméram, iegadaties pietiekami jaudigus datorus, kas spgj
darboties atbilstosas programmas, datoram piemérotu kameru un skalrunu
iegade. Attalinata studiju procesa nodroSinasanas risinajums ir meklgjams
socialas palidzibas joma.

2. Tapéc Covid-19 infekcijas izplatibas parvaldibas likuma japaredz atbilstoss
pasakumu kopumus, kas augstskolu studentiem nodroSina iesp&ju sanemt
socialo pabalstu tehnologiju iegadei. Tapéc Covid-19 infekcijas izplatibas
parvaldibas likuma 25.pants japapildina ar (4%).punktu $ada redakcija:
“uzlikt par pienakumu Ministru kabinetam izstradat grozijumus Socialo
Socialo pakalpojumu un socialas palidzibas likuma un paredzét Covid-19
pandémijas arkart€jas situacijas un ierobezojumu darbibas laika studentiem
izmaksat vienreiz&ju socialo pabalstu tehnologisko ieri¢u uzlabo$anai.”

3. Socialas drosibas sistémas ietvaros pasvaldibu sniegta sociala palidziba ir
tikai netieSa un nav pietiekama lai novérstu studentu nabadzibas risku.
Analizgjot Latvijas Republikas Satversmes 1.pantu kopsakara ar 109.pantu
un nepiecieSamibu nodroSinat cilvéka cienai atbilstoSu dzives Iiment,
pasvaldibam, neizvertejot studenta ienakumus, japieSkir studentiem
vienreizgjs krizes pabalsts Covid-19 krizes situacija.
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Summary

The purpose of the resarch is to exploring opportunities for students to receive social
assistance from the state and local government in the conditions of the Covid-19 pandemic.

Students were directly affected by the constraints of he Covid-19 pandemic emergency.
The solution of providing a remoe sudy process is o0 be found in the field of social
assisance.Necessary Law on the Management of the Spread of COVID-19 Infection Section
25 (4°) aricle formulate: ,,to oblige he Cabinet of Ministers to develop amendments to the Law
on Social Services and Social Assistance and to provide for a one-time social benefit for the
inprovement of technological devices during the emergency and restrictions of the Covid-19
pandemic. Obligations of Local Governments: without assessing the student’s income, should
provide students with a one-time crisis benefit in a Covid-19 crisis situation.
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NO PETNIECISKAS PRASMES LIDZ PETNIEKA
CAURVIJU KOMPETENCEI

From Research Skills to Researcher’s Transversal Competence

Irena Zogla
Rezekne Academy of Technologies, Latvia

Abstract. Different intellectual traditions imbedded in cultural and education settings and
theoretical approaches to the understanding of skills, competencies, and transversal skills bring
about many uncertainties in the conceptualization of research skills and competencies; together
with the social demands towards the quality of graduates' competencies these draw heavily on
the changing process of education, quality of educational provision, and interferes with the
quality of the graduates’ achievements. Doctoral students usually face a large number of
theoretical sources to analyze and make an appropriate theoretical underpinning of research;
they also have to meet the uncertainties, experience incompetence that interferes with the
allocated time and quality of investigation. While the shift to competence approach in education
is thus more complex than many accounts suggest, it does have major implications for important
aspects of studies and educators’ work. This article aims to initiate doctoral students' thinking
of the cultural background of different intellectual traditions in education and identify the most
appropriate theoretical sources for their research. The article does not, however, provide final
definitions or completed ideas. Based on the experience of the most popular projects in
skills’development and theoretical analysis the published considerations might trigger new
problems for doctoral students’ investigation and start their navigation in the enormous pool
of literature. The article introduces some approaches to understanding and defining research
skills, researcher’s competencies, and researcher’s transversal competencies, their structure,
and experiences of measuring.

Keywords: research skill, researcher’s competence, researcher’s transversal competencies,
structure of researcher’s transversal competence.

levads
Introduction

Pétnieciskas prasmes un pétnieka caurviju kompetences (research skills, re-
searcher’s transversal competence) vienota definicija nav atrodama. Literatiira
aizvien vairak uzsverta pétnieciska prasme (research skills) efektivai darbibai,
neraugoties uz to, ka 21. gadsimta prasmju klasifikacijas ka atsevisku vienibu ne
pétniecisko prasmi, ne kompetenci nenosauc. Taja paSa laika kritiskajai
domasanai, radoSumam, iniciativai, problému risinasanai, riska novértésanai,
lémumu pienem$anai un jitu konstruktivai vadibai ir nozime visas
pamatkompetences, un vairaki to komponenti parklajas jeb atkartojas vairakas
kompetencés. Ekonomiskas sadarbibas un attistibas organizacija (OECD, 2005,

https://doi.org/10.17770/er2021.1.5421

This is an open access article under the Creative Commons Attribution 4.0 International License.


https://doi.org/10.17770/er2021.1.5421
https://creativecommons.org/licenses/by/4.0/

From Research Skills to Researcher’s Transversal Competence

2018) un Eiropas Komisija (EC, 2016) precizé 21.gadsimtam atbilstigas, spécigas
prasmes (powerful skills), un to apraksts liecina par kvalitativi augstaka ltmena
sasnieguma, proti, kompetences nepiecieSamibu.

Spécigas kompetences pasSibas ir saskatamas ari attiecigajos Australijas,
ASV, Lielbritanijas un citos projektos, atzimgjot, ka universitatém ir jasagatavo
studenti, lai vini var€tu pienemt l@mumus sava darba dzivé, pamatojoties uz
zinatniskiem pieradijumiem. Tomer izpratne par to, ka §is prasmes var attistit, ir
ierobezota, 1pasi tas, kuras biitiski balstitas domasana. Jaunakas publikacijas
lepazistina ar plaSu zinatniskas domaSanas teoriju augstakajai izglitibai, bet
augstakas pakapes domasanas spéjas 1esaka vertet ka zinatniskas domasanas
prasmes (Murtonen & Balloo, 2019); So spécigo un satura apjomigo prasmi biitu
lietderigi deévet par petnieka zinatniskas domasanas kompetenci. Ta ietver kritisko
domasanu un zinatnes pamatu izpratibu, epistemisko briedumu, izp&tes un uz
pieradijumiem balstitas sprieSanas prasmes un kontekstualo izpratni.

Saprotams, ka Sadu kompetences kvalitati var sasniegt augsta limena
pétnieciska darbiba socialaja vidé. Socialo parmainu butibu izsaka nozimigs
paversiens sabiedribas attistiba, kas ietekmé& prasmju un kompeten€u attistibu
izglitiba: 20. gadsimta devindesmitajos gados ‘digitalo plaisu’ saprata ka
nepilnigu piekluvi tehnologijam, 21. gadsimta — ka nepilnigu plasi pieejamu un
daudzveidigu tehnologiju izmantosanu. So plaisu ‘uztur’ augstskolas joprojam
domingjosie monodisciplinarie studiju kursi, kas neveicina prasmju/kompetencu
veidoSanos minétaja kvalitate.

Raksta pamata ir teorétisks petijums par pétnieciskas caurviju prasmes
(skills) un ar to saistitu jeédzienu attistibas tendenc€m pétnieka caurviju
kompetences apzinasanai, kas varétu palidzét doktorantiem radit idejas
pétijumiem. Tade] raksts ieskic€ véra nemamas pieejas projektos un teorijas,
nepiedavajot pabeigtus apgalvojumus; par tiem partipésies doktoranti.

Augstakajai izglitibai atbilstiga péc sasniedzamas kvalitates un satura ir,
petnieka caurviju kompetence* (PCK), kuras struktiira pé&tiSanas prasme ir
integréta ar tikumiski estétiskam personas Ipasibam un izpauZzas atbildigi veikta
pétijuma. Jedzienu ,researcher’s skills® ieviesa Australijas projekts (Willison &
O‘Regan, 2008, 2015). PCK Iidzsvaroti akcenté akadémiska personala un
studentu sasniegumu kvalitati digitalo tehnologiju laikmetam atbilstigas izglitibas
ieguvei formala un neformala procesa, un ta modelus veido kvalificets
akadémiskais personals kopa ar studentiem, pasi ar doktorantiem. A.Humbolds
jau 19.gs. sakuma atgadinaja, ka universitatem maciSanas jauztver ka vel pilniba
neatrisinatu probl€ému risinasana, tapéc universitates procesam ir jabit vienmér
pétiSanas rezima. Cilveéce ir izpildijusi maciSanas pirmo uzdevumu — iegit
zinaSanas un izmantot tas ka milzigu speku, bet svarigaks ir otrais uzdevums —
veidot civiliz€tu un gudru sabiedribu; tas vel nav izpildits (Maxwell, 2008).
Universitatém ir nepiecieSama paradigmu maina, 1pasi otra uzdevuma izpildei, jo
informacija v€l nav zinasanas, kamér cilvéks to neapstrada, lai saprastu, ari
zinaSanas ir tikai nedaudz vairak par faktiem, kamér tas netiek interpretétas ar
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sapratu un gudri izmantotas. Tagad p&tniekiem ir jaliek lieta domas elastigums,
demonstrgjot veiklibu un gudribu izmantot pandémijas krizi drizak ka iespéju,
neka apdraud&jumu (Ling, 2020).

Par prasmes un kompetences kvalitati
About Quality of Skills and Competencies

Publikacijas anglu valoda dominé jédziens ,prasmes‘ (skills), retak
sastopams jédziens ,kompetences‘ (competencies), biezi vien savstarp&ji
aizstajami lietojot Sos jédzienus. Pieeju un klasifikaciju daudzveidiba ievada
prasmju un kompetenéu daudzfunkionalitati un integretibu. Lai Saja situacija
ieviestu kaut cik noturigu skaidribu, augstskolu programmas ir jaiestrada
transformeéjosas, starpdisciplinaras, caurviju kompetences uz darbibu orientétu
studentu sp&ju attistibai (Future Earth, 2014). Starp nozimigakajiem izglitibas
sistémas transformésana tiek nosaukti petnieciskie vai péetnieciba balstiti modeli,
kas ne tikai transforme tradicionalas sist€mas par centrétam uz studentu darbibu,
bet arT savstarp&ji saista sist€tmas komponentus, nodrosinot studiju procesa
viengabalainibu — tad€jadi PCK ne tikai pati transformgjas, bet ar1 funkcioné ka
transforméjoss un sistemu veidojoss faktors izglitibas joma, kur caurviju
kompetences ir arT mérkis, lidzeklis un veértésanas kritérijs.

Publikacijas un dokumentos ipasi akcentéta prasmju kvalitate (piem.,
Shindler et al, 2015; EC, 2016; OECD, 2018), ko pauz tas operativa, fleksibla un
atbildiga izmantoSana praks€, un prasme reflektét ka izteikti nozimigs kompeten-
ces komponents idejas, viedokla, secinajuma, kognitivo sasniegumu un pieredzes
kopuma pardomasana, veértéjosas domas parnese no petiSanas objekta uz tas pro-
cesu (Schmidt & Gessmann, 2009, 81-82). Reflektesana ir sava veida darbibas
p&tiSana pasnovertésanai, kas apliecina iesp&ju prasmes un kompetences ipasibas
un funkcion€Sanu pétit ar aptauju un noverosanas palidzibu. Augstakaja izglitiba
popularakas ir divas pamata pieejas kvalitates ka atbilstibas sasniegSana (Martin
& Stella, 2007, 30-33):

— noteiktiem standartiem (fitness for standarts) un/vai

—  formul&tajiem mérkiem (fitness for purpose).

Pasaul€ izplatitaka pieeja paredz atbilstibu standartiem, atstajot ricibas bri-
vibu augstskolam pasam izvéléties standartu sasniegSanas mérkus, veidus, kvali-
tates raditajus un augstskolas procesa modeli, to piesaistot kultiirvidei. Tad€l nav
lietderigi mekl&t vienotu prasmju un kompetences definiciju, ir iesp&ju robezas
jaizmanto kop€jie komponenti un kvalitates izpausmes. Prasmes/kompetences
struktira, raditaji un kvalitates apraksti, Kuri lauj identificét péetnieka caurviju
kompetences (PCK) divéjado dabu:

—  kompetence un tas struktiira ietilpstosa p€tiSanas prasme versta uz spe-

cifisko darbibu un komunic€Sanu pasas kompetences attistibai,
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—  caurviju kompetence un prasmes, kuras veicina un pat nodrosina citu
kompetencu attistibu, piem&ram, digitalo (Abuze, 2020).

Sastopamais pétnieciskas/petiSanas prasmes apraksts norada, ka §$im mérkim
ir nepiecieSama ka plasas pieejas atspoguloSana, ta specifiski kvalitates indikatori.
Eiropas Komisija (Cedefop Glossary, 2008) pauz viedokli par prasmes un kom-
petences atSkiribu: prasme ir sp€ja veikt uzdevumus un risinat problémas, savu-
kart kompetence ir sp€ja adekvati izmantot maciSanas rezultatus noteikta kontek-
sta. Sada diferencé3ana atbilst prasmes un kompetences precizakam kvalitates ap-
rakstam:

—  kompetence neaprobezojas tikai ar izzinas elementiem (ietverot teori-

jas, jeédzienu izmantoSanu),

— taietver ar funkcionalos aspektus (ieskaitot tehniskas prasmes),

—  ka arT starppersonu ipasibas (piemé&ram, socialas vai organizatoriskas
prasmes) un &tiskas vertibas (Ananiadou & Claro (2009).

— Vel viena norade, kas palidz formulét prasmes/kompetences attistibas
Itmenus un noverst praksé sastopamo kompetences veidoSanas nepa-
beigtibu, proti, apstasanos studiju procesa:

—  prasmes instrumentdlaja limeni (iemacams pamats noteiktai darbibai,
students prot ilustrét un pamatot ar konkrétiem datiem);

—  racionalais Iimenis (students var sasniegt pats pétot, tas ir pieredzes tur-
pinajums jauna kvalitat€) uzrada konteksta zinasanas (Weber, 2002) un
parnesi, kas demonstré augstaka Itmena domasanu (higher order thin-
king), apgiito metodologiju prakse, sp&ju izdentificét teorctiskas no-
stadnes prakse un prakses konkr&tas izpausmes visparinat teorétiski.

PCK ir attistama abos ITmenos: kompetences attistibas apstasanas instrumen-
talaja Itmen1 musdienu augstakas izglitibas apstaklos uzrada absolventa nesp&ju
darboties atbilstiga satura apjoma un kvalitate, kas nozZimeé parneses jeb caurviju
Ipasibu iztrikumu un nepietiekamu reflekteéSanu. Kompetences pakapeniskai vei-
doSanai ir vajadziga pétnieciska darbiba un atbilstigs studiju procesa modelis, kas
pétniecisku darbibu noteikta ITmeni piedava ka PCK attistibas pamatu un iespgju
(skat. tabulu: Zogla & Lubkina, 2020, 42-53).

Kompetences limenu secigi apraksti ir pasi svarigi tadel, ka Latvijas augsta-
kas izglitibas vertejuma eksperta sleédziens atzimeé akadeémiska personala kvalitati
ka vajako posmu kvalitates nodroSinajuma (Krasnopjorovs, 2018). Tas nozimé
vienigi to, ka personala kompetencei izvirzitas prasibas atpaliek no kvalitates pra-
sibam, bet paradigmu maina studentu kompetences veicinasanai var kliit proble-
matiska. PCK pakapeniskas attistibas vadiSanai, paSnoverteéSanai un vertéSanai tas
definicija, kriterijos un raditajos jaietver attiecigie kvalitates krit€riji, izmantojot
vairaku kvalitates konceptu analizi (Schindler et al, 2015). Sis nosacijums ir no-
derigs caurviju kompetences definéSanai kopuma, tas satura interpretéSanai.

Apvienojot vairakos avotos raksturotas caurviju prasmes un kompetenci,
PCK kriterijos jaietver Sadas butiskas caurviju kompetences kvalitates pazimes:
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daudzfunkcionalitate; parnese; integritate; simbioze ar p&tnieka patstavibu; ie-
sp€ja noveérot izpausmes uzvediba un komunikacija, ka arT neverbalaja valoda
(Gyuris, 2018; Whittemore, 2018).

Kompetences ltmenu secigi apraksti ir 1pasi svarigi tadel, ka Latvijas augsta-
kas izglitibas vertéjuma eksperta slédziens atzimé akadeémiska personala kvalitati
ka vajako posmu kvalitates nodroSinajuma (Krasnopjorovs, 2018). Tas nozimé
vienigi to, ka personala kompetencei izvirzitas prasibas atpaliek no kvalitates pra-
sibam, bet paradigmu maina studentu kompetences veicinasanai var kliit proble-
matiska. PCK pakapeniskas attistibas vadiSanai, paSnoveértéSanai un verté€Sanai tas
definicija, krit€rijos un raditajos jaietver attiecigie kvalitates krit€riji, izmantojot
vairaku kvalitates konceptu analizi (Schindler et al, 2015). Sis nosacijums ir no-
derigs caurviju kompetences definéSanai kopuma, tas satura interpretéSanai.

Apvienojot vairakos avotos raksturotas caurviju prasmes un kompetenci,
PCK kriterijos jaietver $adas biitiskas caurviju kompetences kvalitates pazimes:
daudzfunkcionalitate; parnese; integritate; simbioze ar p&tnieka patstavibu; ie-
sp€ja noveérot izpausmes uzvediba un komunikacija, ka arT neverbalaja valoda
(Gyuris, 2018; Whittemore, 2018).

PCK definicijas teorétiskais pamats
Theoretical Underpinning of Researcher’s Competence

PCK defingsanai ir jaapliko vispargjas prasmju klasifikacijas, lai to saistitu
ar plasaku kategoriju, uz kuru PCK ir attiecinama. Publikacijas ir identific€jamas
vairakas atSkirigas, bet pec biitibas lidzigas pétnieciskas prasmes, tacu to defini-
cijas ir aprakstosas, un struktira blakus atrodas ka prasmes komponenti, ta Tpasi-
bas, darbibas u.c. — nav vienota kritérija struktiiras un attistibas I[imenu izstradei.
Tadel apzinaSanai izraudziti projekti un to publikacijas ar ievérojamu Tpatsvaru
jeédziena petnieciska prasme 1zstrade lielos starptautiskos petijumos: Australija
Melburnas Universitates projekts, pagaidam vispilnigakais (ATC21S, 2012,
2014, 2020; Willison & O’Regan, 2008, 2015; Willison, 2018); ASV EnGauge
projekts (Lemke, 2002; Burghard, et al., 2003); Lielbritanijas 21.gs.prasmju un to
novertésanas petijums (Suto & Eccles, 2014), ka ar1 zinatniski raksti, kuri balstiti
plaSas literatiiras un prakses analize ar tieSu vai pastarpinatu nozimi pétnieciskas
caurviju kompetences defin€Sanai un satura identific€Sanai. P&tnieka caurvju
kompetences definicijas pamata ir lietderigi izmantot $adas teorctiskas pieejas jeb
paradigmas:

- Fundamentala nostadne kompetences izpratibai un attistibai: cilveks at-

tistas darbiba un komunikacija, ka ar1 uzvediba, darbiba un komunice-
Sana pauz sasniegumus. Pétisana ir izzinas veids, cilvéka darbiba, un tai
ir visi darbibai raksturigie atribiiti, sakot ar darbibas priekSmetu, ko cil-
veks parveido. Izzinas darbibas jebkura tas veida (praktiska, macibu,
pétnieciska) priekSmets ir nezinamais Un nevaré$ana — apzinatu vai ap-
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jaustu zinasanu un prasmes trukums, neskaidra un neparliecinoSa at-
tieksme, ko cilveks velas novérst, pilnigak izzinot attiecksmes priek-
Smetu. MaciSanas ir vieniga darbiba, kuras tieSais mérkis ir parveidot
daritaja ipasibas, pilnveidot pieredzi. Docétaji nevar buvéet savu darbibu
ka galvenokart tieSu ietekmi uz studentu, bet vini var darit visu iespe-
jamo, lai izraudzitas pedagogiskas metodes ietekmétu studenta darbibu
(maciSanos, pétiSanu) un nostiprinatu motivus. MaciSana $aja izpratné
nozimé palidzibu studentam apzinat §is specifiskas darbibas priek-
Smetu, balstoties uz ieprieks apgiito pieredzi.

Prasme un kompetence ir jédzieni, kuri apzZimé darbibai piederigas pa-
radibas — ir nepiecieSamas darbibas veikSanai, ka arT ir tas nosacijums,
rezultats un individualais sasniegums. PCK defin€Sanai un detaliz€tam
aprakstam ir vajadziga darbibas teorija (Blayone, 2019). Darbibas
struktlira parada kompetences izmantojamibu darbiba, kura ta paradas,
funkciong un pilnveidojas; darbibas struktiirkomponenti uztur un pauz
pétnieciskai darbibai raksturigas pazimes un ir prasmes/kompetences
vertéSanas krit€riju pamata.

21. gadsimtam atbilstigas visparejas prasmes (21st Century skills; ge-
neric skills) ir caurviju prasmes, to butiskas pazimes detalizeti ietvertas
specifiskajas kompetencés un nodroSina iesp&ju tas salidzinat; turklat
pasas 21.gs. prasmes ir attistiba, un tam tiek aktualiz&tas socialajam iz-
mainam atbilstigas 1pasibas. Caurviju kompetencu kodolu veido
prasmes, kuras savtarp€ji parklajas un rada integréSanas iespéju,
pieméram, problemu risinaSanas un sistemiskas domasanas prasme,
prasme pétit salidzinajuma (Finegold, 2014; OECD, 2018).

Nomingtas petnieciskas prasmes izpauzas, attistas, ir novert§jamas un
korig€jamas merktiecigi organizéta pedagogiskaja procesa, ko papil-
dina neformalas maciSanas iesp&jas. Vairaku pétiSana balstitu pedago-
gisko pieeju un formalo studiju didaktiska modela pamata ir pétnieciska
darbiba péc izzinas pieaugosas sarezgitibas pakapes un pétnicka auto-
monijas: (a) problemorientéts (Problem-based) studiju modelis; (b) pé-
tiSana balstits (Research-based); un (C) uz petisanu orientéts (Re-
search-oriented) studiju modelis. Jaunakajas publikacijas (Mieg, 2017,
2019; Huber, 2014) definétas (d) pétnieciskas (Inquiry-based) studijas,
kad maciSanas darbiba formas zina sakrit ar pétniecisko darbibu
studenta veikta pétijuma un logiski sakarto So specifisko pedagogisko
modelu rindu, kura prasme paraug kompetencg.

Vispargjo 21.gs. pamata prasmju un pétniecisko prasmju apraksti aka-
démiskajas publikacijas jaatspogulo vélama, standartam atbilstiga kva-
litate; petnieciskas prasmes (inquiry skills) definicijas, ko formul&jusi
respekt&jami projekti; prasmju teorijas, uz kuru pamata parasti veido
studiju procesu un kuras ne tikai veido pamatu caurviju pétnieciskai
kompetencei, bet ari mérktiecigi strukturé visu augstskolas pedagogisko
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procesu, ietverot papildinoso neformalo izglitibu (Economou, 2016;
Ferrary, 2013).

- Personas darbibas pieeja kompetences attistiba apvieno darbibu (maci-
Sanos, pétiSanu u.c.), tas struktliru ar daritaja personas 1pasibam, kuras
veicina vai kavé darbibas kvalitativu veikSanu; studenta, 1pasi dokto-
ranta maciSanas pétot attista un demonstré pareju no caurviju pétnicis-
kas kompetences uz pétnieka caurviju kompetenci.

- Formala rezultata un individuala sasnieguma noveértésanu izglitiba biezi
apliiko ka atsevisku darbibas veidu un procesa komponentu, tacu nav
lietderigi pasnoveérté$anu un noveértéSanu atraut no pasas izzinas, kur
integréjas praktiska, macibu un zinatniska izzina tadas intensitates
pakapé, kada studentam ir pieejama. Konceptuala pieeja: (a) nav
iesp€jams ne iemacit, ne iemacities petniecisko darbibu, paSam nedarot,
tadel izglitibas iestadeés 21. gadsimtam atbilstigas apjomigas prasmes
un kompetences visefektivak var apgit, izv€loties pétnieciska
didaktiska procesa modelus to pakapeniba (Gyuris, 2018),
pasnovertgjot prasmes/kompetences veidoSanas procesu; (b)
kompetencu kodolu veido vairakas prasmes, kuras savtarp&ji parklajas
un tadgjadi integréjas — problému risinaSana, izmainu kapacitate,
sistetmiskas domaSanas prasme; prasme pétit salidzinajuma (Finegold,
2014; OECD, 2018) akcente plasu, specigu transformativu kompetencu
veidosanos.

Prasmes un kompetences definiciju meklejumos
Searching for definitions of skills and competencies

Secindjums par to, ka publikacijas, 1pasi anglu valoda, autori reti identificé
prasmes un kompetences atskiribas, lietojot Sos jedzienus ka savstarp€ji aizvieto-
jamus, tomér zinatniskos petijumos ir japieversas definicijam un tas jaapliko kul-
tirkonteksta. Prasmju un kompetencu identific€Sana ir nepiecieSama secigai ma-
cibu un studiju programmu izstradei un skoléna/studenta sasniegumu paSnoverte-
Sanai un novértéSanai. Tade] doktorantu petijumi ir jabalsta noteiktas pieejas un
teoretiskajas nostadnés, skaidri apzimejot kultiirkontekstu, ka ar jaizcel kop€ji un
1zteikti atSkirigi viedokli pieeju savstarp€jai bagatinasanai un iesp&jamai parnesei
prakse.

Atskiribu starp prasmi un kompetenci visparinatibas Iimeni apzimé $adi:
prasme ir spéja (ability) veikt uzdevumus un risinat problémas, savukart kompe-
tence ir spéja adekvati piem&rot macisanas rezultatus noteikta konteksta (izglitiba,
darbs, personiga vai profesionala attistiba). Kompetence neaprobezojas tikai ar
izzinas elementiem (ietverot teorijas, jédzienu izmantoSanu) ta ietver arl
funkcionalos aspektus (ieskaitot tehniskas prasmes), ka art starppersonu ipasibas
(piem@ram, socialas vai organizatoriskas prasmes) un &tiskas vértibas (OECD,
2005, 2018; Ananiadou & Claro, 2009). Definicija prasme paradas ka
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kompetences struktiirkomponents, bet abi jédzieni vienadoti ar sp&ju, vairakuma
publikaciju nav aprakstiti detaliz€ti un nepiedava vajadzigo skaidribu.

Pétnicku (Chalkiadaki, 2018; Joynes et al., 2019) analize parada saméra
skaidru prasmju un kompeten¢u atribiitu kopumu: dazas no tam paradas
p&tnieciskas prasmes un kompetences klatbiitne, pieméram, individualas
macisanas pieejas, ieskaitot kritisko domasanu, metakognitivo prasmju apgiisanu,
atzimé& ar1 individa autonomiju, ieskaitot elastibu, pielagoSanas sp&jas un
darboSanos kopa; ICT un digitalo kompetenci tehnologiju ka macibu,
komunikacijas un sadarbibas instrumentu izmantoSanu. Pat viena avota par 21.
gadsimta prasmém mé&dz biit nosauktas ne tikai prasmes, bet ar1 citas personas
Ipasibas (piem., pilsoniskas, dzives prasmes) un pat darbibas. Tas, ka prasmes un
kompetences biezi nav pietickami diferencétas, izce] to pastavéSanu caurviju
prasmju un kompetencu ipasibu un funkcionesanas del.

Ir formuléta daudzsoloSa un visparinata pétnieciskas kompetences ka
personas gatavibas definicija. PCK ir personas integréjosa, dinamiska ipasiba,
kas izteikta psihologiskas, zinatniski pedagogiskas un praktiskas gatavibas
vienotiba diagnostiski analitiskai un projektesanas darbibai petniecibas
aktivitasu istenoSana un peétijjumu rezultatu ievieSana praktiskaja darba
(Belyanina, 2018). Gataviba $aja pieeja aptver ka zinaSanas un prasmi, ta motivus
un v€lmi pétit, uzradot vairaku citu saistitu personas pasibu klatbiitni, pieméram,
atbildibu un neatlaidibu.

PaSlaik ir maz vai nav visparigu pieradijumu par visefektivakajiem
instrumentiem un pieejam PCK attistibas nodroSinasanai. Lai ari vairakos
gadijumos ir aprakstiti soli, ko var veikt, lai noverstu Sos skérslus; liels skaits
literatliras vienibu secina, ka izglitiba joprojam atpaliek kvalitativu 21. gadsimta
prasmju apguve.

ASV projekts “EnGauge 2014-2020” Kklasificé 21.gs.gadsimta prasmes, pa-
matojoties uz divu gadu pétijumu, un atspogulo nopietnu, jaunu un perspektivu
pieeju, kas ir atbilstiga globalizacijas un digitala laikmeta Ipatnibam. Sadu
prasmju kopas meérkis, nemot véra stingros akadémiskos standartus, ir sniegt sa-
biedribai, uznemejdarbibai, ka ar1 pedagogiem kop€ju izpratni par to, kada peda-
gogiska palidziba ir vajadziga studentiem, pilsoniem un darbiniekiem digitalaja
laikmeta (Burghard, et al., 2003, 5). Arf §1 klasifikacija nedefiné PCK, tacu tas
vietu, komponentus un Tpasibas var saskatit visas prasmju grupas, apliecinot
prasmju parnesi un savstarp€ju integrétibu. Katra 21. g. s. prasmju kopa ir sikak
sadalita reprezentativas prasmju apakskopas, kas piedava vadlinijas studentu snie-
guma atkartotai atpaziSanai un atbilst noteiktam attistibas Iimenim:

- Digitalam laikmetam atbilstiga lietotprasme (digital-age literacy): pa-
mata, zinatniskas, ekonomiskas un tehnologiskas zinasanas, vizualas un
informativas zinasanas, multikulturala lasitprasme un izpratne par pa-
sauli;
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Izgudrojosa/atklajosa domasana (inventive thinking, inquiry mindset):
pielagoSanas un sarezgitibas parvaldiba, pasvadita maciSanas, zinat-
kare, radoSums un riska uznemsanas, augstakas pakapes domasana un
pamatota argumentesana;

Efektiva komunikacija (effective communication): komandas veido-
Sana, sadarbiba un starppersonu prasmes, personiska, sociala un pilso-
niska atbildiba, interaktiva komunikacija;

Augsta produktivitate (high productivity): prioritasu noteiksana, rezul-
tatu planosana un parvaldiSana, efektiva realas pasaules faktu izmanto-
Sana, sp€ja razot atbilstoSus sabiedribas vajadzibam augstas kvalitates
produktus.

Sis projekts (EnGauge 2014-2020) PCK defing$anai un struktiiras aprakstam
pamato nozimigas konceptualas nostajas, kas palidz detalizet ne tikai pétnieciskas
prasmes saturu un caurviju raksturu saistiba ar dzives prasmem, bet art skaidri
norada Uz pétnieka Tpasibam caurviju kompetences strukttra, kas pietuvojas je-
dzienam ‘pétnieka caurviju kompetence’:

Pielagojamiba un sarezgitibas parvaldiSana: spéja mainit domasanu,
attieksmi vai izturéSanos, lai ta biitu labak piemeérota pasreizgjai vai na-
kotnes videi; un sp€ja rikoties ar vairakiem mérkiem, uzdevumiem un
problémam, vienlaikus izprotot un ievérojot laika, resursu un sist€ému
(piem&ram, organizatorisko, tehnologisko) ierobezojumus.
Pasvirzisanas: sp€ja noteikt ar maciSanos saistitus mérkus, planot So
mérku sasniegSanu, patstavigi parvaldit laiku un piiles, ka arT patstavigi
novertét macibu kvalitati un visus produktus, kas rodas macibu piere-
dzes rezultata.

Zinatkare un jaunrade: vélme uzzinat, darbiba, ar kuru tiek ieviests kaut
kas patiesi jauns un originals, neatkarigi no ta, vai tas ir tikai personigi
nozimigs individam, vai tas ir vertigs plasakas socialas kopas kulturai
(ieverojami papildina kultiras jomu, ko atzist eksperti).

Riska uznemsanas: pielaut kliidas, labot tas un atbalstit netradicionalas
vai nepopularas pozicijas, risinat loti sarezgitas problémas pat bez
acimredzamu risinajumu iesp&jam.

Tieksanas péc augstakas pakapes domdsanaS un apsvérumu pamato-
tiba: kognitivie, analizes, salidzinasanas, secinajumu un interpretacijas,
novertéSanas un sint€zes procesi, kas tiek piemeéroti virknei akadémisko
jomu un problému risinasanas kontekstu (Burghard, et al., 2003, 33).

Visos apzinatajos avotos, ka dokumentos, ta zinatniskas publikacijas un
projektos, 21. g.s. prasmes un kompetences definicijas ir aprakstosas; to pamata
Ir atSkirigas sist€émas, petnieki seko atskirigiem konceptiem, praktiki un politikas
veidotaji izmanto dazadus strukturéSanas modelus (Economou, 2016; Suto &
Eccles, 2014; Willison, 2018; Joynes, Rossignoli, & Fenyiwa Amonoo-Kuofi,
2019). Vairaki avoti piedava nedaudz atskirigus kompetencu sarakstus, bet bitiba
klasifikacijas parklajas, un visparinatakais ir UNESCO transversalo kompetencu

77



From Research Skills to Researcher’s Transversal Competence

uzskaitijums — tas aptver galveno saturu, bet ir atverts pamatotam
papildinajumam. Caurviju (transversalas) kompetences sadalitas grupas, un
vairakas skaidri atklaj p€tnieciskas prasmes klatbiitni: kritiska un inovativa
domasana (critical & innovative thinking); starppersonu (inter-personal skills) un
individualas (intra-personal skills) prasmes (UNESCO, 2016. Bangkok, Asia
Pacific;c ES Cedefop, 2008). Prasme pétit funkcioné ka vairakas
prasmes/kompetences savienojosa.

Apzinata literatiira, piedavajot prasmju aprakstus, apliecina jédziena
caurviju kompetence attistibu, kas veicina pétijuma kvalitati; ka arT min atskiribas
vai dominantes jédzienu prasme (skill) un spéja (ability) defingjumos. Turklat arT
caurviju kompetences satura aprakstos paradas vienota Krit€rija trikums,
pieméram, ka kompetences satura vienibas nosauktas domasana (thinking), kas
pec biitibas ir darbiba un process, ka ar1 kapacitate (capacity), kas apzime 1paSibu,
caurviju prasmju klasta nosauc ari horizontalas prasmes un dzives prasmes. P&c
So jeédzienu satura apraksta var saprast, ka praktiskai izmantoSanai tos apliko ka
sinontmiskus, bet akadémiska konteksta Sie jédzieni ir jadiferencé. Transversalas
prasmes 21. gadsimtam ir tieSi saistitas ar to attistibu un ievieSanu digitalaja vide
(Ekonomou, 2016, 4). Viens no apliecinajumiem atskirigu prasmju vienotibai un
caurviju funkcionéSanai ir pétnieciskas un digitalas prasmes vienotibas izpéete
(Topalov & Radi¢-Bojani¢, 2013, 151-152).

Caurviju prasmes (transversal skills) parasti nav ipasi saistitas ar noteiktu
darbu, uzdevumu, akadémisko disciplinu vai zinaSanu jomu; tas ir prasmes, kuras
var izmantot dazadas situacijas un darba vidg, un tas palidz studentiem veiksmigi
pielagoties izmainam efektivai dzivei un darbam (UNESCO, 2016). Melburnas
Universitates projekta publikacijas paradas vel viena transversala kompetence:
digitala  Kompetence ka pétnieciskas kompetences ietvars (Digital
Competences/Skills Frameworks). Ietvara jeédziens ir diskutgjams, tacu Sis
projekts apstiprina vertigu atzinu par So divu prasmju pétnieciskas un digitalds
vienotibu, kas ir buitiski raksturiga caurviju kompetencei, atzimg&jot, ka digitala
kompetence izcel un pastiprina citas prasmes, padara tas redzamas un
salidzinamas, tatad veidojas savdabiga sinergija.

Caurviju kompetences satura minéts ari vadibas komponents (ATC2020),
kas kart€jo reizi apliecina, ka caurviju kompoetencém ir Ipasibas, kuras pielauj
vai pat veicina transformativo funkciju. Ir vértigs m&ginajums identificét prasmes
un kompetences atskiribas, kas vienlaicigi norada uz iesp&ju izskirt caurviju
kompetences divus Iimenus: instrumentalo un akadémisko, ka arT akcent&t
aktualas problemas noverSanu, proti, absolventu kopetences kvalitati un
augstskolu akadémiska personala sagatavosanu (Gyuris, 2018).

Apzinatais dokumentu un zinatniskas literatiiras apjoms ir pietickams, lai
defin€tu Sadu visparinatu pieeju, kura var biit noderiga atSkirigos
kultiirkontekstos: Caurviju kompetence ir plasas izmantojamibas, saturda bagata,
attistiba esosa iekseéji integréta personas ipasiba, ko veido kompetences virzibai
atbilstoSu prasmju kopums un nodrosina kompetences funkcionésanu vairakas
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péc satura atskirigas jomdas.

Caurviju kompetencs struktiira zinasanas ir informativas bazes komponents,
kur§ aptver faktus, jédzienus, noteikumus, principus, teorijas un nosaka
kompetences  kvalitativas  funkcionéSanas saturu. Prasmes nodroSina
kompetences mobilitati, transformejoso 1pasibu un caurviju funkciju ka teorijas,
ta prakses joma; prasmes pauz un apliecina zinaSanu jégu, ir to aktivitates
izpausme. Attieksme un tas struktiira ietilpstosas tikumiski estétiskas veértibas, kas
pauz motivu stavokli, caurviju kompetencei piedod virzibu, kopa ar zinasanam un
to izpausmi teor&tiska vai praktiska izmantoSana pastiprina un pauz kompetences
kultiirvertibu.

Petijumos tiek analizeta caurviju prasmes attistiba galvenokart, balstoties uz
maciSanas biitibu, tacu ir atzimeta docetaju tiekSanas péc saiknes starp studentu
sasniegumiem, macisanu un petniecibu. Tade] ir jamodel€ atverts, uz atklajumiem
versts maciSanas un macisanas process, lai pakapeniski attistitu ipasas petiSanas
prasmes. PétiSanas sarezgitiba un saistiba ar maciSanu un macisanos ir atkariga
no pieejas un So jédzienu skaidribas, tadel ir parlieciba, ka bakalaura Iimena
studenti iegiist visvairak no pé€tnieciba balstitam studiju programmam, jo ta var
radit jaunus veidus docgtaju un studentu kop&jam darbam, to turpinot jauna
kvalitaté magistra un doktora programmas.

Pétnieka caurviju kompetence
Researcher’s transversal competencies

Petnieka, studenta, doc@taja, dizainera wu.c. transversalas/caurviju
kompetences ir cilvéka personiskas attistibas stirakmens, tas ir butiskas visu
zinasanu vai prasmju izmantoSanai. ATS21 projekta izstradata p€tnieka caurviju
prasmju struktiira un attistibas pakapes (skat. Willison & O’Regan, 2008, 2015)
ir labs ierosinajums caurviju kompetences aprakstit ka pétnieka/daritaja prasmju
un personas pasibu sint€zi. Kompetence ir kas vairak neka tikai zinaSanas un
prasmes, tas ietver sp&ju izpildit sarezgitas prasibas, izmantojot un mobilizgjot
cilvéka psihosocialos resursus noteikta konteksta (OECD, 2005; EC & ESCO,
2018). Uz literatiiras apzinasanas pamata ir identific€tas piecas butiskas caurviju
prasmes raksturojos$as Ipasibu grupas un starppersonu attiecibas, kas sasniedz
kompetences biitibu un palidz diferencét prasmes un kompetences jédzienus:

- Pétnieka caurviju kompetence ir attistama vismaz divos kvalitativi
atSkirigos Itmenos to logiska seciba un vienotiba: (a) instrumentalais [Tmenis jeb
kompeteci veidojosas prasmes, ir iemacamas/iemacamas, ar palidzibu apgistot
attiecigas prasmes saturu/struktiiru un darbibu logiska seciba; (b) akadémiskaja
Iimeni ir nepiecieSama patstaviga vai dalgji patstaviga darbiba variativos
apstaklos, kas demonstré augstaka Iimena domasanu (higher order thinking),
apgiito metodologiju praksé (sp&ju identificét teorétiskas nostadnes praksé un
prakses konkrétas izpausmes visparinat teorétiski), ka ari zinatnisko valodu.
Kompetences attistibas apstaSanas instrumentalaja limeni misdienu augstakas
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izglitibas apstaklos uzrada absolventa nesp€ju patstavigi darboties p&tnieckam
atbilstiga satura apjoma un kvalitate, kas nozimé€ parneses jeb caurviju 1pasibu
iztrukumu (Topalov & Radi¢-Bojani¢, 2013, 151-152). Tas ir pamats identificét
tris secigus liemenus PCK attistiba: fragmentaro, instrumentalo, autonomo; katra
Iimena sasniegSanai ir vajadziga attiecigi seciga darbiba un p&tnieka attieksme:
problémas risinaSana macibu/studiju procesa veido petnieciskas prasmes pamatu,
petijuma balstitas macibas nostiprina instrumentalas prasmes apguvi, uz petijumu
orient€ta maciSanas tuvinas patstaviga petijuma kvalitatei, bet petniecisks studiju
process un patstavigs darbs projekta veido un nostiprina pétnieka caurviju
kompetenci.

- Studentu zinatniskas domasanas apgiSana pétnieciskaja darbiba
universitatés sagatavo studentus atbildigu lémumu pienemsanai, pamatojoties uz
zinatniskiem pieradijumiem; lai mainitu pagaidam ierobezoto izpratni par
pétnieciskas darbibas potencialu, péetnieki piedava jaunu plasu zinatniskas
domasanas teoriju augstakajai izglitibai, kas pamato augstakas pakapes
domasanas nosaukSanu par zinatniskas domaSanas prasmi, aptverot atbilstigu
saturu, t.sk. kritisko domaSanu, epistemisko briedumu, izp€t€ un uz
pieradijumiem balstitas sprieSanas prasmes un kontekstualo izpratni (Murtonen &
Balloo (Eds), 2019).

- Caurviju kompetences definicijai jebkura nozar€ ir japauz 21. gadsimta
prasibam atbilstiga akadémiska personala gataviba un studiju kvalitate studéjoso
prasmes vienotibai, kuras saturu veido prasme zinat, darit, biit un dzivot kopa
(Delors, 1996); PCK satura ir integréti jaaptver zinasanas, prasme tas atbildigi
izmantot darbiba un komunicésana (Aditomo, et al., 2011; Pedaste et al, 2015).

- Augstakajai 1zglitibai atbilstiga péc sasniedzamas kvalitates un satura ir
pétnieciska caurviju prasme, kas paraug pétnieka caurviju kompetencg,
lidzsvaroti akcenté akadémiska personala un studentu sasniegumu kvalitati, ko
iegtist zinasanu un digitalo tehnologiju laikmetam atbilstiga formala un neformala
izglitibas procesa. Sada procesa modelus veido kvalificéts akadémiskais
personals efektivai un uz sasniegumiem orientétai studéjoso darbibai. Pamata
kompetence, kas jaiegiist kritiskam domatajam, realiz€jas sp€ja atpazit sakarus,
kas pastav starp izpausmém un bitibu, sp&ju identificét pieradijumus, kas
nostiprina vai grauj izpratibu un parliecibu (Lazonder & Harmsen 2016). PCK,
tadgjadi, atspogulo studenta un/vai docétaja sp&ju identificét un izmantot attiecigu
darbibas satura komponentu p&tnieka kompetences lIimeni ka izp&te, ta cita veida
darbiba. Pétnieka kompetences struktiira ir publicéta (Zogla & Lubkina, 2020, 47-
52).

- Augstakas izglitibas absolventa caurviju kompetences definicija pauz
darbibas jomu integritati, sp&u veidot vidi transform&josu starpdisciplinaru
kompetencu funkion€Sanai; vienotiba ar citam caurviju kompetenc€m veicinat
darbibas efektivitati un kopuma cilvéku kopdzives kvalitates pilnveidoSanu
(Gyuris, 2018; Whittemore, 2018). Jebkurai caurviju kompetencei biis raksturiga
pétnieciskas darbibas klatbiitne, jo daritajs vienmer sastapsies ar nepiecieSamibu
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apzinat konkrétas kompetences mainigas iesp&jas un funkcion€Sanu cita vide,
situacija vai kvalitate. Pétnieciskas prasmes ir iespéjams klasific€t un apziméet to
IzmantoSanas jomas, bet pétnieka caurviju kompetence ir personas ipasiba, kas
sasniedz augstu visparinatibas Itmeni un funkcioné ka darbibas un uzvedibas
filosofisks pamats vai pétnieka domasanas veids, aptverot problémas plasu
redz&jumu un augstu atbildibu par kompetences funkcionéSanu.

- Caurviju kompetences defin€Sanai un korekta augstskolas procesa
organiz€Sanai ir nepiecieSams identificét kompetences bitiskus satura
komponentus, apzim&jot to attistibas Iimenus kompetences ietvaros un
kompetences iekS$€jo vienotibu, ka ari identificjot darbibu kognitivo,
emocionalo, socialo raksturu kompetences talakai attistibai. Doktorantu
peétijumos ir ieteicams operét ar konkrétam prasmém, kas veido caurviju
kompetences praktisko kodolu katra specifiska situacija, kuras ir attiecinamas uz
pieteiktas problémas izplatibu, un pamatot p€tnieka vai jebkura daritaja caurviju
kompetenci ka specifisku prasmju kopas integrétas funkcioné€Sanas (mainigais
caurviju kompetence komponents, katrai situacijai savs) filosofisko pamatu jeb
domasanas veidu (nosaciti nemainigs komponents, funkcion€ un attistas vairakas
atSkirigas situacijas).

Anglu valoda lieto: (a) research skill, inquiry skill, exploration skill,
discovery skill; biezak sastopama research skills/competence — satura plasakais
jédziens, vairak attiecinams uz zinatnisko petniecibu un izpete/petijumos balstitu
augstskolas procesu, sistému, programmas, parvaldi; 1idzigi péc lietojuma ir
jédzieni exploration un discovery; (b) inquiry skills/competence — vairak
attiecinama uz vé&lako studiju gadu procesu un noteikti uz magistra un doktora
studijam, kuras studenti attista petiSanas prasmi un pétnieka kompetenci; aptver
macisanos pétot un akadémiska Itmena kompetences attistibu. Jeédzieni, kuri
attiecinami uz p€tniecisko prasmi un p&tnieka kompetenci, palidz to definét, veido
kompetences filozofisko pamatu, piedava jédzienu satura nianses: p&tiSanas cikls
(inquiry cycle), pétisSanas fazes (inquiry phases), pétnieciska darbiba (iquiry
activity), pétnieciska domasana (inquiry mindset), petnieciska macisanas (inquiry
learning).

Petnieciska macisanas (Northern, 2019; Pedaste et. al, 2015) ir biezi
sastopams jedziens, tas aptver vairakus secigus posmus/fazes, Kuru apraksts
parada pétnieciska procesa logisko secibu, ir zinatniskas metode pamata:

- lesaistities situacijas apzinasana, aktiviz€jot pieredzi;

- apzinat pétamo paradibu, identific€t nepiecieSamo pilnveidoSanu,

1zzinas uzdevumu, problému un vakt idejas tas atrisinasanai;

- izskaidrot un izprast petamo paradibu, iegiit jaunas zinaSanas;

- izmantot jauniegiitas zinaSanas problémas atrisinasanai, padzilinot

zinaSanas un prasmi;

- reflektgjot uz péetniecisko darbibu, jaunam zinasanam un prasmi,

novertet sasniegumu.

H. Mieg (2019, 8-13), cit§jot L. Huberu (Huber, 2014), defing atskiribu starp
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vairakiem jédzieniem un pétiSanas raksturu, Iidz ar to prasmi un kompetenci
piecos kvalitativi atSkirigos Iimenos:

- pétijuma balstita (research-based, Forschendes Lernen) macisanas, lai
saprastu, bet maciSana ir palidziba apgit jaunas zinasanas un prasmi;

- uz pétniecibu orientéta (research-oriented learning) maciSanas ir
skolotaja/docétaja vadita maciSanas, kuras bitiba ir nostiprinat
(empowerment) spécigas zinasanas un prasmi;

- pétnieciska maciSandas (inquiry-based learning) ir galvenokart
patstaviga jeb autonoma, kura notiek akcentu maina no maciSanas uz
macisanos; zinasanu radiSanas Iimenis.

Vistuvak jédziena ,pérnieka caurviju kompetence‘ bitibai ir Australijas
projekta izstradatais petnieka prasmes ietvars (Willison & O’Regan, 2008, 2015),
kas integré prasmes ar pétnieka personas ipaSibam. Autori nelieto jédzienu,
competencies®.

Turpinot defingt atSkiribas starp pétnieciskas macisanas kvalitativiem
posmiem, var pariet pie diviem nakamajiem posmiem:

- pétnieciskas kompetences (inquiry-based competence) definicija ir
jaaptver 21. gadsimta aktualajai pratibai atbilstiga zinaSanu, prasmju,
atticksmes je€gpilna sintéze sp€ja macities péetnieciski, atbildigi
izmantojot tas bitiskas ipasibas;

- petnieka caurviju kompetence (researcher’s transversal competence),
kas uzrada sp&ju  mérktiecigi izmantot pé&tniecka butiskas Tpasibas
mainiga videé, modificét kompetences struktiirkomponentu saturu un
parnest to izmantoSanai jauna situacija vai jauna péetiSanas aspekta
jJaunu zinaSanu un izpratibas radiSanai.

Pétnieka caurviju (transversal) kompetence ir 21. gadsimta aktualajai
pratibai atbilstiga zinaSanu, prasmju, atticksmes jégpilna sint€ze spg&ja, ko
students attista p€tnieciska formala un neformala studiju procesa, petnieciba un
praktiska darbiba risinot izzinas uzdevumu vai problému, un atbildigi izmanto
personas 1pasibas mainiga videé, mérktiecigi modificgjot prasmju kopumu
kompetences struktiira un parnesot to atbildigai izmantoSanai jauna situacija vai
jauna pétiSanas aspekta.

Tadejadi petnieciska prasme ir PCK struktiirvieniba, ko studenti apgiist
macoties, 1pasi tas instrumentalo veidu. P&tnieka caurviju kompetence ir
sarezgita, mainiga, attistiba esoSa; to veido pé&tnieciskas darbibas veikSanai
nepiecieSsamas zinasanas, atbilstigas prasmes to vienotiba un logiska seciba,
atbildigi veikta darbiba, kura attistas pé&tniecisks domasanas veids (Inquiry
mindset), argumenteti risinot nosaciti atvertas problémas (jautajumi nav vienkarsi
atbildami ar, ja* vai, ng*).
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Pétnieka caurviju kompetences pasnoverteSana un novertéSana
Self-assessment and evaluation of the researcher’s transversal competence

Visbiezak kadas paradibas, ari p€tnieka caurviju kompetences izpéetei
izmanto definiciju un paradibas struktiru. Publiskotais Kembridzas viedoklis
(Suto, & Eccles, 2014, 3) akcentg pasnovertésanas un novertésanas nozimigumu,
un ar to saistitas atSkiribas pieejas starp Melburnas projektu un ta modifikaciju
Lielbritanija, neraugoties uz to, ka Lielbritanija ir Melburnas projekta partnere.
Lidz ar to valsti tiek realiz€ts savs projekts, spécigi akcent€jot caurviju
petnieciskas prasmes noveértéSanu. Australijas ATC21S ir papildinats ar So
komponentu, lai gan balstas uz Australijas izstradato cetru 21.g.s. prasmju
klasifikaciju. Sajas kategorijas projekta autori identificgja desmit prasmes, kuras
vinuprat parstav visas pieejas un prasmes, ieskaitot radosas, Kritiskas un
inovativas domaSanas, problému risinaSanas un lemtsp€jas, IKT, komunic€Sanas
un sadarbibas prasmes. Pétnieciska prasme/kompetence atseviSki nav nosaukta,
lai gan tas klatbiitni var atpazit vairakas prasmes, pieméram, inovativas un Kritiski
radoSas domasanas prasmé (Suto & Eccles, 2014; Joyness et. al, 2019).

Vairakas valstis praktizé ciklu (IZM, 2011), macisanas fazu aprakstus
(Pedaste et al, 2015) vai Itmenu deskriptorus (Level decriptors 2022-2024).
Prasmju klasifikacijas ir izmantojamas prasmju un kompetences dinamikas
izpétei (Griffin & Care, 2015; European Commission, 2016; Assessment of
Transversal Skills, 2020). Vairaki autori konsekventi saista prasmju attistibu ar
maciSanas un macisanas raksturu (Healey, 2005; Martin & Stella, 2007; Kai Wah
Chu et al.,, 2017; Thayer, 2018), pasi uzsverot pétiSanas prasmes caurviju
iesp&jas (Lang & Buzzwell, 2010; Lambrechts & Van Petegem, 2016). P&tnieka
caurviju prasmes/kompetences, pétiSanas prasmju attistibas izp€ti pamatoti saista
ar paSu prsmju un studiju kvalitati un caurviju funkiju (Shindler et al, 2015;
Spronken-Smith & Walker, 2010). Ir plasa literatiira, kas veltita 21. gadsimta
prasmju nomenklatiirai un dinamikai; ta papildinas ar katru dienu. Doktorantiem
teoretiska pamatojuma izstradg ir ieteicams izraudzities tas publikacijas, kuras ir
balstitas plasu projektu fundamentalos prasmju un kompetencu pétijumos, ko var
ilustrét, apliecinat, apSaubit un ierosinat diskusiju ar Sauraku péetijjumu
izmanto3anu. Seit mingsu tikai dazus no fundamentaliem projektiem.

Australijas projekts (ATC21S, 2014) ir defingjis vispar€jo pieeju studentu
sasniegumu novértésanai: (a) jaunu psihometrijas veidu izstrade (pedagogiski
psihologiskie novértéjumi); (b) studentu domasanas kvalitates argjas izpausmes
verosana (padarit domasanu ,redzamu), iesaistot studijas un citas darbibas jaunus
sazinas veidus, kas tieSi vai netieSi uzrada studentu domasSanas dzilumu; (c)
izmantot un pilnveidot standarta prasibas, uz kuram balstas novertejumi,
nodroSinot to saprotamibu studentiem.

Kembridzas pétnieki balstas uz tézi, ka noveértésanas reforma ir butiska, lai
dotu iesp€ju sistematiskam izmainam izglitiba. Ir vajadzigas parmainas globala
méroga, lai Sodienas studentiem nodroSinatu nepiecieSamas prasmes, lai giitu
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panakumus ritdienas darbaspéka sagatavoSana. Studenti ir orient€ti uz prasmju
apguvi un demonstrésanu, aptverot:

- informacijas izpéti, analizi un novertésanu;

- argumentacijas izstradi un pamatoSanu;

- procesu un rezultatu atspogulosanu;

- informacijas un argumentacijas demonstréSanu;

- sadarbibu, lai sasniegtu kop&ju rezultatu (Cambridge International

Examination, 2018, 2019, 2020-2021, 2024).

Eksamenos tiek izvirziti nozimigi mérki, uz kuru pamata var veidot kursa
uzdevumus un vert€§jumus, un tos regulari izmanto, lai reag€tu uz studentu
progresu, to novertgjot. Faktiski p&tijumi parada pastavigo jeb formativo
vertgjumu specigo ietekmi uz studentu maciSanos un saistibu ar sp&ju Iimeni
(OECD, 2005).

Kembridzas pieredz€ novertéSanas metodes aptver dazadas formas,
galvenokart studentu darbu novértéSanu pec kritérijiem ar fokusu uz prasmém.
Pieméram, studiju programmas ar globalu perspektivu parbauda $adas prasmes,
kas atbilst noteiktam studiju vai iestaSanas limenim: izp€tes datu analize
konteksta, avotu analize un teorétisks pamatojums, argument&ta novertéSanas un
pasnovertéSanas prasme.

ASV pieredzé novert€jumus parasti balsta uz: (a) modeli jeb veidu, ka
studenti attista kompetenci priekSmeta joma; (b) uzdevumiem vai situacijam, kas
lauj noveérot studentu sniegumu — rakstiski un mutiski referati, projektu darbi u.c.;
(c) interpretéSanas metodes secinajumu izdariSanai no $adi iegiitajiem veiktsp&jas
pieradijumiem. Testi vairak attiecinami uz zemakas pakapes prasmju novertésanu;
savukart augstakas attistibas pakapes domasanu un prasmes var novertet,
analiz&jot studentu darbus (Pellegrino et al., 2001, 2).

Jaunas tehnologijas nak ar neskaitamu iesp&ju piedavajumiem (Cherner, T.
S. & Fegely, A. (2017) un ir izraisTjusas interesi par to, ko ir gruti vai pat nav
Iespejams noverot un iegit faktus aptaujas, pieméram, metakogniciju, radoSumu,
komunikaciju, maciSanos macities un mizizglitibas prasmes. UniversitaSu
darbibas veértéjumos ir izteikti akcentéta dinamiskas pé€tiSanas kulttra ka pamats
universitates attistibai. Tas stiprina macibu un pétniecibas saites starp p&tniecibas
centriem, pétnieciba aktiviem akadémikiem un doktorantiras studentiem,
pamatojoties uz ieteikumiem, ka iesaistiSanas p&tnieciba tiek uzskatita par daudzu
darbinieku motivacijas kodolu un ka potenciali $ada iesaistiSanas var dot
ievérojamu labumu studentiem.

Secinajumi
Conclusions
1. Jedzienus, prasmes’un, kompetence‘ dazadas kulturvides, sekojot zinatnes

un prakses tradicijam, izprot atSkirigi; biezak tie netiek diferencéti un
Izmantoti savstarpgji aizstajami, Ipasi angliski runajosas valstTs.
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2. Doktorantiem, apzinot izraudzita petijuma biitibu, ir jaiedzilinas teorijas, uz
kuru pamata tiks veidota peétamas paradibas definicija, struktiira, krit€riji un
raditaji datu ieguvei un dinamikas izpé€tei.

3. Neraugoties uz to, ka peétnieciska prasme ir sarezgita paradiba un jédziens,
studentu, doktorantu, bet velak arT jauno zinatnieku un docé&taju petniecibas
un pétnieciska macibu/studiju procesa modelésanas teorétiskai un praktiskai
skaidribai ir lietderigi prasmi aplukot plasaka konteksta; Saja gadijuma
attiecinati uz ‘kompetences’ kategoriju.

4. Kompetences biitiba, ko pauz ieksgja strukturétiba un komponentu
savstarp&ja pakartotiba, lauj aplikot prasmi jeb panémienu kopu ka
kompetences struktirkomponentu, kas rada zinasanu un to izmantoS$anas
kvalitati. Savukart atticksme kompetences struktiira demonstré motivu
stavokli un citu personas 1paSibu funkcion€Sanu to savstrap€ja vienotiba.
Pareja uz kompetences lIimeni palidz atspogulot tas komponentu kvalitati
augstaka Itmena studijas un pétnieciba, diferenc€jot kategorijas pétnieciska
prasme, pétnieciska darbiba, pétnieka kompetence U.C.

Summary

This article is initiated by the findings of the project ,,Implementation of Transformative
Digital Learning in Doctoral Program of Pedagogical Science in Latvia (DocTDLL; Izp-
2018/2-0180), based on the investigated additional theoretical sources dealing with
skills and competencies, as well as the reflections on research experiences at different
universities that follow different traditions, approaches, cultural contexts and therefore
definitions of research skills, researcher’s competencies, and researcher’s transversal
skills/competencies. The article hopefully will trigger doctoral students® considerations
of identifying different intellectual traditions in countries and background theories that
give rise to different approaches to understanding skills and competencies. Several the
most popular projects that have been launched on skills* development are introduced
(Australian, USA, Kembridge project) by mentioning their commonalities and
differences. This article provides a short insight into the main components of the notions
,research skills®, ,transversal skills', and ,researcher's competence’, as well as introduces
different approaches to the definition of ,researcher's transversal competence* to initiate
doctoral students® research ideas, identify problems, as well as complete appropriate
theoretical and empirical analysis. The uncertainty usually accompanies definitions of
skills and competencies and rises several misunderstandings because research should
always be based on reliable data and the methods used to capture the data; therefore
some hints of how to treat different approaches and select the relevant ones for the
chosen research is helpful; completed definitions or ,final® considerations are not
provided here. Doctoral students as researchers have to clarify the above-mentioned
definitions based on their investigation, therefore the article introduces only a possible
core peculiarities and differences between research skills, researcher's competence, and
researcher's transversal competencies in different traditions that can be treated as a
possible hypothesis. It also pays attention to the value of clear definitions and structure
of the researcher's transversal competencies that becomes a matter of importance,

85



From Research Skills to Researcher’s Transversal Competence

especially for doctoral studies in a changing environment and education practices. The
article introduces some considerations on the theoretical underpinning of the research
methods, self-assessment and evaluation of the researcher’s transversal competence, the
role of definitions and quality descriptors, structure of skills and competencies,
especially of researcher's transversal competencies to appropriately select criteria and
pieces of evidence to trace the dynamics of competencies in education.
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DIGITALAIS MACIBU LIDZEKLIS TELPISKO
PRIEKSSTATU VEIDOSANAI BERNIEM AR JAUKTIEM
ATTISTIBAS TRAUCEJUMIEM
Digital Teaching Aid for the Development of Spatial Awareness for
Children with Mixed Developmental Disorders

Inga Zulibina
Rezekne Academy of Technologies, Latvia

Svetlana Usca
Rezekne Academy of Technologies, Latvia

Abstract. Children with mixed developmental disorders have impaired spatial perception.
When performing correction work with these children, it is necessary to look for the most
effective means to achieve the maximum developmental result. The use of various non-
traditional methods and techniques in teaching eliminates children's fatigue, stimulates their
cognitive activity, allows optimizing the pedagogical process, individualizes teaching and
significantly improves the effectiveness of pedagogical work in general. One of the ways is
digital teaching aids that are systematically and purposefully integrated into correction work.
The aim of the paper is to theoretically substantiate the adequacy of the digital teaching aid
developed by 1. Zulbina for the formation of spatial awareness for children with mixed
developmental disorders in preschool.

Keywords: spatial awareness, children with mixed developmental disorders, digital teaching
aid.

levads
Introduction

Telpiska uztvere ir saistita ar bérna kermena telpisko attiecibu diferenciaciju
un bérnu mijiedarbibu ar apkartni. llgtermina telpiskie priekSstati saistiti ar sp&ju
orientéties apkartgja videé, drosibu uz ielas u.tml., labs telpisko priekSstatu
attistibas ltmenis ir obligats nosacijums jebkurai praktiskai, t€lotaj-
makslinieciskai, sportiskai, izglitojoSai darbibai un daudzam citam aktivitateém
(Trifunovi¢ et al, 2017), tostarp ar vélakiem akadémiskajiem sasniegumiem
(Keefe-Cooperman, 2016). Literatiira tick uzsverta telpisko prieksstatu nozime
matematikas spe&ju attistiba (Zhang & Lin, 2015). Petijjumu rezultati sniedz
parliecinoSus pieradijumus cieSai mijiedarbei starp telpiskajam iemanam un
matematiskajiem sasniegumiem. Telpiskas iemanas spélé izSkiroSu lomu
skaitliskas domasanas attistiba, palidzot berniem radit telpiski nozimigu, specigu
skaitlisku prieksstatu: linearo skaitlisko taisni (Gunderson et al., 2012). Telpiskas
orientacijas attistiba bérniem ir cie$a mijsakariba ar runas un domasanas attistibu,
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fizisko kustibu attistibu, dazadu atminas formu veidoSanos (Verdine et al., 2017).

Telpisko prieksstatu apguve ir nepartraukts process, notiek secigos posmos,
ja kada posma notiek “aizkerSanas”, jasaprot kura un ka beérnam palidzet tikt gala
ar grutibam (Keefe-Cooperman, 2016). Tas janem véra, stradajot ar b&rniem ar
atfistibas traucgjumiem. Sai gadijuma nepiecie$ams meklét bérna vajadzibam
atbilstigus macibu un korekcijas lidzeklus, kas b&mam bitu interesanti un
motivetu vinu aktivai macibu darbibai.

Raksta meérkis — teoretiski pamatot [.Zulbinas izstradata digitala macibu
lidzekla atbilstibu telpisko priekSstatu veidoSanai berniem ar jauktiem attistibas
traucg€jumiem pirmsskola.

Literatiiras analize
Literature Analysis

Jedziens “‘telpiska uztvere” tika analizets, balstoties uz dazadu autoru
(Tubele et al., 2013; Maklakov, 2009; Anan'ev & Rybalko, 1964; Kondrova,
2010) atzinam (1. tabula).

1.tabula. Jedziena “telpiska uztvere” definéjumi (Zulibinas veidots)
Table 1 Definitions of the term **spatial perception™

Autors Definicija
S. Tubele u.c. (2013) Telpiska uztvere raksturo sp&ju orientéties telpa, plakn€, izprast
virzienus un priekSmetu novietojumu telpa gan attieciba pret sevi,
gan vienam pret otru. Ta ir arT labas un kreisas puses noteikSanas
prasme, kas saistita gan ar orientéSanos telpa, gan ar elementu

izvietojumu, pieméram, burtos.

A. Maklakovs (2009) Viens no uztveres veidiem ir telpiska uztvere — objekta formas,
lieluma, apjoma, attdluma, priekSmetu savstarp€jo attieksmju,
atraSanas vietas, virziena prieksSstatu atspogulojums cilveka apzina.

B.Ananjevs un Telpiska izpratne ir cilvéka apkart€jo priekSmetu individualo

Ribalko (Anan'ev &  raksturojumu uztvere un atspogulojums caur analizatoriskas sist€émas

Rybalko, 1964) mijiedarbibu.

A.Kondrova (2010)  Telpas uztvere sniedz informaciju par priekSmetu lielumu un formu,
virzienu un attalumu, kada tie atrodas, to savstarp&jo izvietojumu.
Telpiskas uztveres balstas uz kinestétiskas uztveres informaciju, kas
pieredzes rezultata tiek aizstata ar atrako vizualo uztveri.

Tiek secinats, ka telpiska uztvere ir sarezgits telpisko raksturojumu t€laina
atspogulojuma process cilveka apzina, kura butisku lidzdalibu nem dazadi
analizatori (kinestétiski, adas, redzes, dzirdes, ozas). Telpiska uztvere ir pamata
prasmei orientéties telpa un plakné, izprast apkartéjo priekSmetu formu, lielumu,
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apjomu, ka ar1 virzienus un priekSmetu novietojumu telpa gan attieciba pret sevi,
gan vienam pret otru.

Savukart telpiskie prieksstati ir atminas vai izt€les téli, kuros ietverti
objekta telpiskie raksturlielumi: forma, lielums, elementu savstarpgjais stavoklis,
izvietojums plakné vai telpa. Tie kopuma ir telpiskas domasanas attistibas baze,
kuras galvena funkcija ir objektu telpisko 1pasibu un attiecibu reproducéSana un
parveidoSana: formas, lielumi, dalu savstarp€jais novietojums. Ar telpiskajam
attiecibam saprot attiecksmes starp telpas objektiem vai to telpiskajam pazimém.
Telpiskas attiecibas izpauzas priekSstatos par virzieniem (uz prieksu — atpakal, uz
augsu — uz leju, pa kreisi — pa labi), attalumiem (tuvu — talu), attieksmém (tuvak —
talak), atrasanas vietu (vidd), telpas objektu garumu (gar§ — zems, garS — Tss).
Telpiskas domasanas pamata ir te€lu operéSana redzama vai iedomata telpa
(plakng) (Jakimanskaja, 1980). Telpiska uztvere un vienlaicigi cilvéka kermena
stavokla analize attieciba pret apkartejiem realitates prickSmetiem tiek uzskatita
par augstako analttiski sintétisko darbibu (Dushkov, Korolev, & Smirnov, 2005).

T. Musejibova (1994) raksturo sadus telpisko prieksstatu veidosanas posmus
ontogeneze:

1. Orienté3anas uz sevi. Saja posma bérni iemacas noteikt dazadas
kermena, sejas dalas, tostarp ari simetriskas; saprast to atbilsmi ar
dazadam sava kermena pusém (prieksa, aizmugure, augsa, apaksa, pa
labi un pa kreisi). Sp€ja orient€ties “uz sevis’ ir pamats apgut
orient€Sanos uz citiem objektiem.

2. OrientéSanas uz priekSmetu, t. 1., sp&ja orienteties apkartgja telpa ne
tikai “no sevis”, bet ar1 “no jebkuriem prieckSmetiem”

3. Vardiskas virzienu apziméSanas sisteémas apgiisana telpa;

4. Berna apgito telpisko iemanu pielietoSana divdimensiju, trisdimensiju
telpa un uz plaknes.

N. Semago un M. Semago (2000) telpisko prieksstatu struktiira ka vienu no
psihiskas darbibas priekSnoteikumiem un pamatelementiem izdala ¢etrus limenus,
ko bérns attistoties pakapeniski apgust (1.attels).

N. Semago un M.Semago (2000) uzskata, ka visi Sie [Tmeni bérna attistibas
procesa savstarp&ji mijas laika gaita.

Pirmais limenis. Sava kermena telpas apzinasana (kermeniskums, kermena
shéma). So Imeni veido vairaki izzinas apak§posmi:

e  sajutas, ko rada proprioceptivie receptori. Jau pirmajos dzives ménesos

§1s sajiitas sak ,,integréties” dazados sensorlaukos un izpauzas
galvenokart kermena pozicijas, mainot ekstremitaSu, balsta-kustibu
aparata stavokli, ka ari1 kermenim izjitot fizisku spriedzi vai
atslabinoties. Tas nosaka sava kermena regulacijas attistibu, ka ari
kermena shémas veidoSanos;

e  sajutas, ko rada ,,ick$€ja kermeniska pasaule” (izsalkums, sats, dazadas
sapju izjitas);
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e  sajutas, ko rada kermena mijiedarbiba ar ar&jo fizisko telpu (jitot sava
kermena robezas: mitrums — sausums, taktilas sajiitas no slapjiem un
sausiem autiniem, autinu ielocém u. tml., ka ar1 saskar€ ar pieauguso,
kad bérnu nem rokas).

Telpisko prieksstatu  :
verbalizacijas limenis L

Lingvistiskie
Y g prieksstati
X ... Sava kermena telpas | L

Priek3stati par fizisko telpu

apzinasana

1.attéls. Telpisko priekSstatu attistibas limeni (péc Semago & Semago, 2000)
Figure 1 Levels of development of spatial awareness (by Semago & Semago, 2000)

Otraja I'meni veidojas priekSstati par fizisko telpu (apkartgjie objekti
attieciba pret berna kermeni). ST Iimena apaksposmi:

e topologiskie prieksstati (kur atrodas prickSmets);

e koordinalie priekSstati par priekSmetu atraSanas vietu, izmantojot

kategorijas ,,augsa — leja”, ,,no kuras puses” (attieciba pret kermeni);

e  metriskie priekSstati (cik talu atrodas priekSmets).

Saja posma bérns ne vienmér sp&j verbalizét savus prieksstatus par objektu
fizisko telpu gan pret kermeni, gan attieciba uz sevi. Telpisko skatu attistiba
paklauta vienam no galvenajiem kustibu attistibas likumiem - pamata ass likums:
vispirms tiek veidoti priekSstati par vertikali, péc tam par horizontali ,,no sevis”
uz priekSu, péc tam par labo un kreiso pusi. Visvélak veidojas priekSstats par
jédzienu ,,aiz muguras”. Pasaules kopaina b€rna priekSstatu mijiedarbé starp
prickSmetiem/objektiem un b&ma kermeni (vienoti struktiirtopologiski
priekSstati) ir galvenais §1 attistibas posma rezultats.

Tresais — telpisko prieksstatu verbalizacijas limenis. Sis limenis rodas tikai
noteikta runas attistibas posma, kad bérns ir sp€jigs sakuma impresivi, velak ari
ekspresivi verbalizét otra limena telpiskos prieksstatus. Pastav noteikta telpisko
prieksstatu attistibas seciba. Pirmam kartam rodas topologiski apjégumi (,,te, 1k,
tur”), velak — koordinari un metriski (,,talak, zemak, aizmugur€, pa kreisi ...”). So
prieksstatu paradisanas verbala limenT arT saistas ar kustibas attistibas likumiem
ontogenéze: vispirms veidojas vertikales priekSstati, péc tam priekSstati par
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horizontali ,,no sevis” uz prieksu, beidzot — par labo un kreiso pusi. P&dgjais
veidojas telpiskais priekSstats par nojégumu ,,aizmuguré”. Turklat prievardi, kas
nozimé nosacitu telpisku izvietojumu attieciba pret kermeni un starp
priekSmetiem (ieks$a, virs, zem, aiz, pirms utt.), paradas bérna runa velak neka
nojégumi augsa, leja, tuvu, talu utt.

Ceturtais Iimenis — lingvistiskie priek$stati (valodas telpa). Sis limenis
ietver telpisko prieksstatu veidoSanos (valodnieciska telpa — valodas un
domasanas telpa — kognitivais domasanas veids) un ir vissarezgitakais un vélakais
posms. Tas saknojas ,,zemako” telpisko priekSstatu limeni, veidojas ka runas
darbiba, taCu taja pasa laika ir viens no biitiskakajiem b&ma domasSanas un
kognitivas attistibas elementiem (Cemaro H., Cemaro M., 2000).

Bérni ar jauktiem attistibas trauc€jumiem (turpmak JAT) saskaras ar
grutibam katra no minétajiem Itmeniem. Viniem var novérot komplikacijas cetras
pamatsferas: uztvereé (vizuala, dzirdes), valodas signalu apstradeé, muskulu
koordinacija, uzmaniba (Tubele et al., 2013; Orska & Olutnika, 2008; u.c.).
Ikviena, pat minimala novirze vai probléma kada no jomam var radit papildus
komplikacijas, griiti parvaramus SkérSlus. Tiek uzsverts, ka neatkarigi no ta, kura
no bérna kognitivajam sp€jam ir traucta, ta atrodas ciesa saikn€ ar pargjam
sp&jam un pat uzvedibu, radot dazada veida sekundarus trauc€jumus. Literatira
(Tubele et al., 2013; Orska & Olutnika, 2008; Semago & Semago, 2000; u.c.)
uzsverts, ka visiem bérniem ar JAT traucéta telpiska uztvere, kas ietekme
orient€Sanos telpa un plakng, telpisko priekSstatu veidoSanos. Savukart telpisko
priekSstatu deformacija kave bérna attistibu citas jomas.

Veicot korekcijas darbu ar bérniem ar jauktiem attistibas traucg€jumiem rodas
nepiecieSamiba meklet efektivakos Ilidzeklus maksimala attistibas rezultata
sasniegSanai. Dazadu netradicionalo metozu un panémienu izmantoSana macibu
darba nover§ bérnu nogurumu, rosina vinu izzinoSo aktivitati, lauj optimizet
pedagogisko procesu, individualiz€t apmacibas un ievérojami uzlabot
pedagogiska darba efektivitati kopuma. Sim nolikam pieméroti digitalie macibu
lidzekli, kas lauj uztvert informaciju kvalitativa jauna limeni. Kaut ari tiek
uzsverts, ka tehnologiju izmantoSana pirmsskola var ietekmét bérnu gan pozitiva,
gan negativa veida (Wu et al., 2014), ir skaidrs, ka pareizi organiz€ta macibu vide,
kura mijiedarbojas saturs, tehnologijas un bérns, lauj Tstenot personificétu
korekcijas darbu, sniedzot nepiecieSamo atbalstu, iev€rojot individualo darba
tempu un attistot pasregulaciju (Spector, 2014).

Salidzinot ar tradicionalajam macibu formam, datora izmantoSana darba ar
bérniem ar attistibas traucéjumiem sniedz vairakas prieksrocibas:

e lauj modelét tadas dzives situacijas, kuras nevar redzet ikdienas dzive

(neparasti efekti, dabas paradibas u. c.);

e sniedz iesp€ju individualiz€t macibas, piedavajot dazada veida un

limena uzdevumus;
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e nodroSina efektivu materiala apguvi: tiek tren€ta atmina, aktivi
papildinas vardu krajumus, attistas izt€le un radosas sp¢jas, aktivizejas
redzes funkcijas, bérna vizualas uztveres spejas;

e informacijas apgiiSana datora ekrana spéles forma bérniem rada lielu
interesi, savukart kustibas, skanas, multiplikacija uz ilgu laiku saista
bérna uzmanibu;

e  beérns pats regulé paveicamo interaktivo (sp€lu) uzdevumu skaitu un
tempu, bet bérna uzslava, ko veic dators spéles procesa par pareizu
atbildi vai risinajumu, uzskatami stimul€ bérna izzinoSo aktivitati;

e darbojoties ar datoru, bérns iegiist parliecibu par sevi, jo dators ir ]oti
,pacietigs, nekad nelama par kludam, bet gaida”, kad bérns pats tas
izlabos.

IKT izmantoSana attistosa korekcijas darba lauj veikt divu puslozu pieeju
macibam un attistibai, kad vardiskas metodes apvienotas ar vizualiem lidzekliem;
iedarbojas vizualais informacijas uztveres kanals (krasu palete, animacijas efekti)
un audialais kanals (skanas faili), kas palidz bérniem labak saprast un apgiit
materialu; optimiz€t pareizas runas formesanos, psihisko procesu attistibu un to
trikumu noveérSanu; paaugstinat nodarbibas tempu, palielinat bérnu patstaviga
darba dalu. (Jeleckaja, Matveeva, & Tarakanova, 2019). Katra nodarbiba ar
datortehnologiju izmantoSanu ir kompleksa, tas ir, optimala tradicionalo un
datorizéto macibu lidzeklu kombinacija korekcijas darbam, kas atbilst berna
individualajam iesp&€jam un apmacibu vajadzibam. Petijumi liecina, ka korekcijas
darbam, izmantojot IKT, v€rojama straujaka izaugsmes dinamika ).

Nodarbibas, 1izmantojot digitalos macibu lidzeklus, uzlabojas bérnu atmina
un uzmaniba. Bérniem ar jauktiem attistibas trauc€jumiem nereti ir neatvasinata,
pirmatniga uzmaniba, proti, vini nevar apzinati censties atceréties to vai citu
materialu. Un tikai tad, ja materials ir spilgts un nozimigs, bérns neapzinati
pievér§ tam uzmanibu (Puchkova, 2017). TieSi te dators ir neaizvietojams, jo
sniedz informaciju b&rnam saistosa forma, kas ne tikai paatrina satura
iegaumésanu, bet arT padara to apjegtu un ilglaicigu.

Digitala macibu Iidzekla raksturojums
Characteristics of a Digital Teaching Aid

Digitalais macibu lidzeklis veidots ka spéle. Petijumu dati liecina, ka macibu
lidzekli, kuru pamata ir spéles darbiba, ir orient&ti uz b&rnu un veicina vispusigu
attistibu un ilgtspéjigu akadémisko sekmibu (Fisher et al., 2013). Spéle ir bérna
attistibas avots un veido tuvakas attistibas zonu (Alekso, 2011). Skolotajs sada
konteksta ir sadarbibas partneris, kur§ veido mainigu, orientétu uz bérna interesém
pieredzi, atbalsta b&rna dabisko zinatkari, aktivu lidzdalibu rotala, komente
atklajumus, ta stimul&jot “izpratnes” procesus (Fisher et al., 2013). Tiesi tapéc
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visi uzdevumi, kas iestradati digitalaja macibu lidzekli, ir veidoti spéles veida,
pielietojot parskatamus vizualos materialus un animacijas efektus.

Lai pieveérstu bérmmu uzmanibu iegiitajiem rezultatiem, tika izmantotas
neitralas metodes - smejoSa un skumja seja, skanas un vizualie efekti utt.
Piedavatie sp€les uzdevumi ir skaidri, izraisa interesi, palielina bérna motivaciju,
attista iegauméSanu, uzmanibu un roku un acu koordinaciju, veicina augstako
garigo funkciju - uztveres, atminas, domaSanas un runas - attistibu.

Digitala macibu lidzekla mérkis ir attistit spéju orientéties mikrotelpa (uz
plaknes — datora ekrana).

Izstradata digitala macibu lidzekla meérka auditorija ir seSgadigi bérni ar
jauktiem attistibas trauc€jumiem. Struktiiras pamata ir §adi principi:

e sistemiska un komplekséta pieeja telpisko priekSstatu korigésanai

bérniem ar jauktiem attistibas traucg€jumiem,;

e  macibu spéles/rotalu forma;

e interaktivitate;

e polisensora iedarbiba, kura informacijas audiala uztvere pamata atbilst
vizualai kontrolei, kas lauj iedarbinat saglabatos analizatorus un veicina
kompensatorisko mehanismu aktivizéSanu;

e  digitalais macibu un metodiskais lidzeklis satur péc sarezgitibas vai
apjoma dazadus uzdevumu variantus, kas lauj realizét individualu
pieeju katram b€rnam;

e  psihologiski pedagogisku apstaklu radiSana b&rnu pozitivas motivacijas
attistisanai.

Digitalais macibu lidzeklis sastav no pieciem blokiem, kas ietver interaktivus
dazadas sarezgitibas sp€les uzdevumus, kas lauj izvel&ties atbilstoSus aktualajam
bérna attistibas limenim un tuvakai attistibas zonai. Sada veida digitalais macibu
lidzeklis paredz iesp&ju sastadit individualu korekcijas planu.

Didaktisko bloku sistéma ieklauj sevi interaktivo sp€lu uzdevumus $adu
telpisko parametru attistiSanai:

1. Prasmes noteikt un/vai att€lot dazadu objektu atraSanas vietu;

2. Prasmes noteikt un/vai att€lot objektu savstarp€jas vizualas un telpiskas

sakaribas;

3. Prasmes orient&ties virzienos;

4.  Prasmes verbali apzimét telpiskas paradlbas un attiecibas.

Digitalais macibu lidzeklis sastdv no pieciem blokiem, struktiirétiem
atbilstosi kustibas attistibas likumiem ontogenézé — vertikalaja, frontalaja un
sagittalaja plakng (skat. 2.attelu).
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Frontal Sagittal Transverse
(coronal) plane (horizontal)

plane plane

% | :

Avots/Sourse: Internasjonal anatomisk nomenklatur: beskrivelse, grunnleggende begrep og interessante fakta.
Anatomisk terminologi. Akser og fly

2.attels. Cilveka kermena asis
Figure 2 Axes of the human body

Pirmie tris bloki ietver sevi spéles uzdevumus vertikales priekSstatu,
prieksstatu par horizontali ,,no sevis” uz priekSu un prieksstatu par labo un kreiso
pusi veidosanai. Ceturtais bloks veltits orientacijai plakn€ un darbam ar tabulu.
Piektaja bloka ietvertie sp€les uzdevumi nostiprina pirkstu nosaukumus un
prasmes atSkirt kreiso un labo roku. Interaktivie sp&lu uzdevumi nodroSina
telpisko priekSstatu pakapenisku veidoSanu. Digitala macibu lidzekla struktiira un
saturs balstits uz telpisko prieksstatu ontogenétiskajiem attistibas principiem un
programmas prasibam.

Spélei paredzamais spéléSanas laiks ir 5 — 10 mindtes, lai korekcijas
nodarbibas ietvaros skolotajam biitu iesp&ja efektivi izmantot nodarbibu laiku un
padzilinati praktiski pastradat ar bernu pie témas, piedavajot dazada veida
korekcijas aktivitates. Kaut gan spéli katrs audzinamais, kurs jau sp€j lasit vardus
un nelielus teikumus, varétu spé€lét patstavigi, paredzets, ka skolotajs spéli
izmanto tiesi ka korigéjosSu riku: skaidro katra uzdevuma nosacijumus,
iedroSina un atbalsta bérnu, kontrolé pareizu uzdevumu izpildi.

Digitalaja macibu lidzekli ietvertie vingrinajumi ir vienkarsi sava izpildijuma.
Sakuma bérniem saprotama forma sniegts darba apraksts. Tadgjadi nav
nepiecieSama speciala maciSanas darbam ar piedavatajam spélém; pielagotas
prasmes tiek iegiitas tieSi sp€les procesa. Jaatzime, ka digitala macibu lidzekla
lietoSanas vienkarSiba ir nepiecieSamais nosacijums darba ar pirmsskolas vecuma
berniem, jo dators $aja gadijuma nedrikst kliit par bérna izpé€tes priekSmetu.

Ka pieméers tiek sniegts vienas spéles ”Jautrais celojums” apraksts (3.attels).
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Lai efektivi izmantotu digitalo macibu lidzekli, nepiecieSams izstradat beérnu
vajadzibam atbilstoSu korekcijas programmu, kura piedavatais lidzeklis ir tikali
viens no rikiem un tiek integreti izmantots korekcijas nodarbibas telpisko
priekSstatu veidoSana. Turpmakajos pétijumos nepiecieSams analizét b&rnu ar
JAT attieksmi pret izstradato digitalo macibu lidzekli un telpisko priekSstatu
attistibas dinamiku p€c ta integracijas korekcijas programma.

Meérkis: Attistit prasmes noteikt objektu savstarpgjas vizualas un telpiskas sakaribas ierobezota plakng
(datora ckrana).

Uzdevumi:
Noteikt nosaukta objekta atrasanas vietu attieciba pret otro objektu;
Izveléties no piedavatiem variantiem pareizo, nospiest uz to smaidinu, kas atbilst pareizai atbildei;
Parliecinaties par uzdevuma pareizu izpidi, ja nepieciesams, veikt korekciju;
Paplasinat vardu krajumu péc t€émam “Meza dzivnieki”, “Kukaini”;

¢ =

Apziméet telpiskas paradibas un attiecibas (vardu “augstak neka”, “zemak neka
Veidot teikumus péc att€la, izmantojot vardus “augstak neka”, “zemak neka”;
Novietot kursoru vélamaja vieta;
Piespiest peles kreiso pogu;
Noklikskinat uz darbibas pogas vai noradit uz tas, lai parietu uz nakamo slaidu, pirmo slaidu vai palaistu
programmu (spéli)

Speles apraksts: Meza dzivnieki dodas jautra celojuma ar vilcienu. Celojuma laika pie viniem pievienojas
ar1 kukaini: sienazis, spare, vabole u.c.

Uzdevums: Klausies uzmanigi! Izvelgjies pareizu atbildi un nospied uz to smaidinu, kas atbilst pareizai
atbildei. Parbaudi savu atbildi.

®,
0.0

R/
0.0

X3

%

X3

%
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0.0

lietoSana);

X3

o

X3

%

®,
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ALNIS IR AUGSTAK NEKA SIENAZIS .
ALNIS IR ZEMAK NEKA SIENAZIS

3.attels. Speles “Jautrais celojums”apraksts
Figure 3 Description of the game ""Fun Journey"
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Secinajumi
Conclusions

1. Telpisko priekSstatu attistiba ir priekSnosacijums jebkurai praktiskai,
telotajmakslinieciskai, sportiskai, izglitojoSai darbibai. Bérni ar jauktiem
attSitibas trauc€jumiem to apguve saskaras ar griittbam.

2. Datora izmantoSana darba ar bérniem ar jauktiem attistibas traucg€jumiem
sniedz vairakas priekSrocibas: lauj modelét dazadas dzives situacijas, sniedz
iespgju individualiz€t macibas, piedavajot dazada veida un Ilimena
uzdevumus, nodrosina efektivu materiala apguvi, rada lielu interesi un saista
bérna uzmanibu; bérns pats regulé paveicamo interaktivo (sp€lu) uzdevumu
skaitu un tempu un giist parliecibu par sevi.

3. lzstradatais digitalais macibu materials ir tikai viens no rikiem un tiek
integréti izmantots korekcijas nodarbibas telpisko priekSstatu veidoSana.
Skolotajs skaidro katra uzdevuma nosacijumus, iedroSina un atbalsta bérnu,
kontrol€ pareizu uzdevumu izpildi.

4. Turpmakajos petijumos nepiecieSams analiz€t beérnu ar JAT attieksmi pret
izstradato digitalo macibu Iidzekli un telpisko prieksSstatu attistibas dinamiku
péc ta integracijas korekcijas programma.

Summary

The research describes the relationship between the development of spatial awareness and
the general development of a child (Trifunovi¢ et al., 2017; Keefe-Cooperman, 2016;
Gunderson et al., 2012; Zhang & Lin, 2015), their formation and levels (Musejibova, 1994;
Semago & Semago, 2000), as well as the possibilities of using digital technologies in correction
work (Tubele et al., 2013; Spector, 2014; Eleckaja, Matveeva, & Tarakanova, 2019; Toki &
Pange, 2010). The digital teaching aid developed by I. Zubilina for the formation of spatial
awareness for children with mixed developmental disorders in preschool is described.

The aim of the digital teaching aid is to develop the ability to navigate in a microspace
(on aplane - on a computer screen). It consists of five blocks that include interactive game tasks
of various complexity, which allows choosing the appropriate tasks for the child's current level
of development and the zone of proximal development. In this way, the digital teaching aid
provides the opportunity to create an individual correction plan.

The system of didactic blocks includes tasks of interactive games for the development of
the following spatial parameters: 1) skills to determine and/or display the location of various
objects; 2) skills to determine and/or display the mutual visual and spatial relations of objects;
3) skills to orient in directions; 4) skills to denote spatial phenomena and relationships verbally.
The first three blocks include the tasks of the game to form a vertical picture, a horizontal
picture (from oneself to the front) and a picture of the right and left. The fourth block is
dedicated to plane orientation and work with a table. The game tasks included in the fifth block
strengthen the names of the fingers and the skills to distinguish between the left and right hand.
The interactive game tasks ensure the gradual development of spatial awareness.
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The following is concluded:

1.  The development of spatial awareness is a precondition for any practical, fine
artistic, sporting, and educational activities. Children with mixed developmental
disorders face difficulties in their acquisition.

2. The use of a computer in work with children with mixed developmental disorders
provides several advantages: it allows to model different life situations, provides an
opportunity to individualize learning, offering different types and levels of tasks,
provides effective material acquisition, arouses great interest and attracts the child's
attention; a child regulates the number and pace of interactive (games) tasks and
gains self-confidence.

3. The developed digital teaching aid is only one of the tools; it is integrated into
correction classes for the development of spatial awareness. A teacher explains the
conditions of each task, encourages and supports a child, and controls the correct
completion of the tasks.

4.  In further research, it is necessary to analyze the attitude of children with mixed
learning disorders towards the developed digital teaching aid and the dynamics of
the development of spatial awareness after its integration into the correction
programme.
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THE DEVELOPMENT OF THE ONLINE FOREIGN
LANGUAGE COURSE - THE EXPERIENCE OF THE
BELL PROJECT
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Karine Laganovska
Rezekne Academy of Technologies, Latvia

Iryna Kurbajeva
Belarusian Academy at the Higher School of Management, Konin, Poland

Abstract. Online acquisition of the foreign language has become particularly important
lately, especially during and after the Covid-19 pandemic. In the framework of The European
Union Capacity Building project “Enhancement of Lifelong Learning in Belarus”
(https://bell-iln.by/en/) the online English course has been developed and implemented. The
article summarises the professional experience of three parties. The main aim of this paper is
to reflect the factors, which are essential for the development of an online foreign language
course for adults. The following methods were used while doing the research: survey data
analysis of project English language course’s target audience and the qualitative analysis of
the data content. A questionnaire of the course participants was developed and carried out,
the answers were processed. The project experience was analysed, conclusions were drawn
and the proposals for future work were worked out.

Keywords: online course, the acquisition of the foreign language, adult education, the
framework of the project.

Introduction

The world and education are constantly changing, particularly after the
Covid-19 pandemic when online learning and teaching became the main form of
education. Mastering the foreign languages’ acquisition, like any other sphere of
life, requires more than the type of intelligence that makes a language learner
successful. It requires the traits as the strong willpower, persuasiveness, and
perseverance. There is a certain number of important factors in learning online
independently. It relates to developing the online courses as well as maintaining
the students so as not to lose them. These problematic issues have been made
topical in the European Union Capacity Building project “Enhancement of
Lifelong Learning in Belarus” (https://bell-iln.by/en/).

The community in Belarus at the moment is going through enormous
changes and entering the western model from the socialist one. The importance
of foreign languages has been increasing. That is why 6 regional Belarus
universities collaborated and worked out 5 different online courses for the
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Belarus adult population. 4 regional European universities (from Latvia,
England, Sweden, and Spain) were their partners and shared their experiences,
assisted in the development of the courses, provided advice on their
implementation, evaluated the courses, and also gave advice on their
improvement. The partner universities themselves learnt a lot working on the
project.

Professional experience of three parties has been summarised in the paper
to the lessons learnt while working on the project as the project leader (Karine
Laganovska, Latvia), the developer of the course (Iryna Kurbayeva, Belarus),
and the language expert (Marite Opincane, Latvia). Summarizing the experience
and the results acquired in the project, the conditions and requirements of the
foreign language online course’s development: the student’s profile, the content
and the structure of the course, time planning, the methods and forms of
learning, application of teaching aids, the methods of knowledge and skills’
evaluation and learning achievements have been discussed and analyzed.

The aim of the paper is to reflect the factors, which are essential for the
development of the online foreign language course for adults. The methods of
the research are as follows: the data analysis and the qualitative data content
analysis of the project English online course’s target audience.

Conceptual framework of the research

The talent to learn a foreign language is one of the main reasons why
people are afraid to start studying a language. Someone is a high-level
professional in the community but in the language classroom, s/he may feel like
a school student who sometimes stammers out even the simplest ideas and
cannot express his/her opinion. This is how a great number of adult students
report having felt. But in the classroom, they are helpless in front of a teacher,
they are scared to look ignorant. Adults can also often fear failure in the foreign
language learning process. Meeting difficulties, they can give up, so the
teacher's task is to help and encourage them.

Adult education has several aims. First, it allows students who, because of
some reasons, were unable to complete their education to get their diplomas.
Second, it provides an opportunity to the professionals in different spheres to
improve their professional knowledge. Third, it gives a hand to those who plan
to continue their studies or work career abroad. There are adults who want to
study English in order to be able to communicate with the children-in-law and
grandchildren who live abroad. Adult education is an inseparable part of
education.

There is a great variety of English language learners. Most of them want to
study communicative English and are not particularly interested in grammatical
accuracy. There is a group of learners who are interested in learning English as a
hobby and are not interested in serious acquisition of language skills. To sum
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up, adults have numerous reasons for studying a second or foreign language
(SFL). This variety of reasons presents its own challenges to the teacher.
Furthermore, the adults’ learning process and its results have been influenced
not only by the aims and motives put forward but also by their learning habits.
Some of them do their best to use time and opportunities to acquire a thorough
and deep knowledge, whereas others want to master the basic options of the
language usage in order to use them in the future for the particular aims.
Everybody has his/ her own learning style. Claudia Riemer and Kathrin Wild
subdivide the learning antipoles as follows: the analytical versus the global one,
the reflexive versus the global one, the ambiguity tolerance versus the ambiguity
intolerance, the extrovert one versus the introvert one (Riemer & Wild, 2018,
11). The management of cognitive learning peculiarities in the foreign
languages’ acquisition helps the teachers to choose the appropriate learning
content and methodology.

Sharon Hilles and Andre Sutton emphasise that adult learners bring a great
deal of life experience and cognitive maturity to the classroom (Celce-Murcia,
2014, 386). In a lot of cases, they already have a job, earn their living, bring up
children, have seen life and have gone through many life difficulties. Adults
direct their own learning process. In other words, if the learning environment
does not match cultural expectations and perceived needs to some degree, the
self-direction may take the form of challenging the teacher or syllabus in class,
of filtering out what they perceive as nonessential. It can also result in simply
leaving the class and seeking some other way of learning, or of abandoning the
enterprise altogether. David Gosling has emphasised that all learners have
different personal learning needs that must be met if they want to succeed. The
development of learning is the way of meeting their needs (Gosling, 2009, 114).

Although they have their limited English proficiency, adults already have
much more life experience, including the experience of learning other languages
than school students. In addition to being mature and self-directed, adult learners
are often more focused. As adults are often quite busy, participating in
educational programmes, they can devote only a limited time to their learning.
However, they are often highly dedicated students who approach learning
seriously. Adults can also often fear failure in the foreign language learning
process.

One of the challenges while developing an online course for foreign
language acquisition is knowledge and the skill to develop the online course in
order to make it appropriate to the broader range of the adults’ audience. The
adult audience is determined and motivated in its choice. The adults are aware of
the necessity to learn a foreign language but sometimes these aims do not
conform to the framework of the same programme. Some have chosen the
course for professional purposes, others want to travel, or have some other aims.
Similar situation was also in the group formed in the project framework.
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The results of the focus group’s questionnaire will be discussed in the next
part. They have revealed the essential details for the perfection of the developed
online course.

Procedure and results of the research

The course “Pre- intermediate English” has been developed for people who
are interested in learning English as a foreign language. It lasts for 16 weeks and
consists of eight topics. Each topic takes two weeks. The material is distributed
on six days a week, at the rate of one academic hour per day. Grammar and
vocabulary are interrelated. The course will broaden learners’ vocabulary,
develop a better understanding of English grammar, and provide practice in
developing of communicative skills. Language background of the future learners
Is elementary level. Having completed the course, students get 5 ECTS.

47 participants (32 women, 15 men) of the online course from 4 Belarus
universities participated in the questionnaire on the evaluation of the English
course. 85.1.% of them have a university degree, 5% - incomplete higher
education, 6.4% - secondary education. The questions on different aspects of the
course evaluation were included in the questionnaire, but only those ones, which
help to reveal the defined aim and emphasise the criteria, which assist in
justifying of the course development criteria. This, in its turn could be useful in
the development of any online foreign language course.

One of such issues was on the allocation of the learning time where a
systematic and regular learning encouragement has been coded in the course
design. 42 (89,4%) participants when answered the question “Assess the timing
of your distance learning programme!” considered that it was excellent and very
good, 5 (10,6%) — evaluated it as good. Based on the results of the project, we
can make a conclusion that an online non-academic course should not be too
long, up to 6 — 8 weeks. Otherwise, students get tired and lose interest. Keeping
students motivated is the main issue.

It is vitally important for an online course to be carefully constructed and
easy to navigate. As long as students do not have face-to-face interaction with
teachers or peers, it is not always easy to stay organized and up to date with the
course. They need to have time management skills. The distribution of materials
by days and weeks disciplines students and sets them the correct pace of work.
In our course, students are engaged 40 minutes a day six days a week but as the
experience has shown, five days a week is an optimal schedule. Even
distribution of the materials helps to keep the balance to neither overload or
underload the students.

Therefore the questions of the questionnaire are concerned with the
content and the structure of the course, the methods, and forms of organisation
(How do you rate the content and the structure of the course? How do you
assess the organizational forms of distance learning?). The answers acquired
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have been summarised in Figure 1 and they in general reveal high evaluation
of the course content, although useful suggestions for its improvement were
provided. For example, to provide a broader range of the language exercises in
order to consolidate and perfect knowledge acquired. Also, to work more on
communicative competence opportunities in the foreiogn language as the
acquisition of reading and writing skills has been emphasised.

Points scored

@ Content and Structure [l Methods and organizational Forms

Excellent

Very good

Good

Satisfactorly

Figure 1 Evaluation of the Course Content

As the developers of the course consider, the most time-consuming part is
developing of learning materials and placing them on the educational platform.
Providing engaging and interesting content is not always easy as long as we
must respect copyright. To address this issue, we have requested a written
permission from copyright holders or created original content by the assistance
of colleagues, other students, and native speakers. However, this part is also the
most rewarding. Learning materials are estimated by our students as interesting,
engaging, useful, and up-to-date.

While developing an online course, it is always necessary to bear in mind
that learners will have to cope with the materials on their own. Instructions are
to be clear, grammar explanations — easy and understandable, and exercises
doable. At first, it seemed that explaining and practicing grammar was one of
the most easily accomplished tasks. The BELL project modules have been
developed on Moodle. The platform offers a wide variety of tools for developing
of training exercises. However, piloting proved that the students experienced
some difficulties with grammar comprehension. The grammar rules required
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more careful formulation, simplification, and clarification. It is better to avoid
the exercises with the variable answers, as long as they have to be discussed and
there is not always such an option for online learning. At the stage of developing
the course, it was one of the especially helpful experts' recommendations to
reduce the teachers’ input and monitor the balance between teachers’ support for
the students during the module and peer support among the students, in order to
maximise students’ engagement and optimise teachers’ input. The educational
platform offers different instruments and tools to organise group or pair work.
Some of them, like Forum, worked properly but it was still difficult to organise
peer review for oral speech. Chat was tried, but students were supposed to be
online at the same time and they found it difficult and inconvenient. So
organizing oral speech practice was the most complicated part of work for both
the developers and the students.

The questions on the correspondence of the learning results and aims,
needs and intentions (Do the learning outcomes meet your goal and needs?)
were also included in the questionnaire. The answers acquired have been
reflected in the Figure 2 *’Evaluation of aims and results’’.

Points scored

I Relevance of outcomes to goals [l Relevance of outcomes to exspectations

e =

Partially

No

o

10 20 30 40

Figure 2 Evaluation of Aims and Results

One of the most essential things for motivation is a clear, timely, and fair
assessment. The evaluation system needs to be explained at the very beginning
of the course. Since the course has been developed entirely in English, taking
into account the level of preparation of prospective students, written instruction
for the course in Russian has been developed. The evaluation system has been
explained in this instruction to avoid any misunderstanding. Learners focus on
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what they need to do to pass. Developing learning activities, it is necessary to
ensure that intended learning outcomes relate to the appropriate assessment task.
Assessment as part of learning is the way to show students their progress and
encourage them. At the end of every week, students have a formative test to
provide ongoing feedback and help them to identify their strengths and
weaknesses. For each topic, summative tests have been developed to evaluate
students' achievements. The course ends with a final test, which determines
whether students have learned what they are expected to learn and evaluates the
effectiveness of educational programmes. The results of the questionnaire also
revealed that the assessment of knowledge and skills during the course
acquisition period has been correspondingly objective (Figure 3).

Points scored

Excellent

Very good

Good

0 5 10 15 20 25

Figure 3 Appropriate Assessment of Knowledge and Skills

Everything works for this aim materials, structure, teaching methods and
tools, assessment, and evaluation. Enrolling the course prospective students
usually have some expectations. The best way to meet them is to describe the
course at the very beginning, present clearly the intended learning outcomes,
and explain the evaluation system. Doing the online course, students have quite
a limited contact with the teacher so they may feel abandoned. The participants
of the questionnaire have also pointed it out. Short encouraging reactions to
fulfilled exercises and daily feedback help to avoid this and allow the teachers to
evaluate the materials’ quality and promptly identify any problems.

In general the focus group evaluated the development of the foreign
language competence in the following fields: vocabulary knowledge has
increased, grammar knowledge has become broader, the ability to comprehend
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the content of the text without the usage of additional resources has developed,
comprehension on the English language has improved, the perception of the
spoken text has been perfected, the skill to use other online resources in the
foreign language acquisition has been developed, practically useful topics have
been acquired. However, one of the main conclusions of the online course
participants’ is a perspective to use acquired in knowledge in the future.

Conclusions

Summarising the results of the research and questionnaire as well as the
project experience based on theory and practice, it is possible to define the
following most essential criteria — reference points, which can be generally
applied, working out the online course for the foreign language. They can be
advised to those who have intended to work it out:

- Detailed planning has to be done before working out of the course, its
conception has to be comprehended (specifics of the focus group), the
aim of the course, the methods used, the results to be achieved, and
the methods of their measuring and evaluation, providing feedback);

- The content of the online course is structured accordingly, in addition
taking into consideration the total number of the classes, in which
students’ independent work has been included;

- The tasks have to be functional, relevant, developed using digital
options and concerned with additional materials on the Internet;

- To occasionally integrate online and face-to-face classes (at least to
provide an opportunity for the students who can attend them at the
particular time) during the online courses’ period when the learners
devote most of their time to independent work.

- The content of learning materials must respect copyright and be
engaging, relevant, and up- to-date.
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Abstract. The Latvian — Ukrainian project "Gender aspects of digital readiness and
development of human capital in region” Nr.LV-UA/2018/3 focuses on the digitalization of
education for closing the gender employment gap in the profoundly transforming labour
market.

The article focuses on the online program "Learning for Gender Equality in Post-Industrial
Economy™ for professional development of educators. The program grounds on research
previously done at the project. In this article, we review the program content and provide an
evaluation of its participants.

Keywords: collaborative online program, digitalization, gender equality, digital empowerment,
labour market.

Introduction

Rezekne Academy of Technology, Latvia, in cooperation with West
Ukrainian National University, Ukraine conducted the Latvian-Ukrainian
Cooperation Program project "Gender aspects of digital readiness and
development of human capital in region™ Nr.LV-UA/2018/3.

The program grounds on research previously done at the project Gender
aspects of digital readiness and development of human capital in regions. The
goal was based on the analysis of the digital readiness of university lecturers and
students and the cultural and psychological factors of gender inequalities in the
technological field, develop / implement a joint online teacher / teacher
professional development program to reduce the gender disproportion of gender
in the regions. The project includes seminars and video conferences and one of
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Learning for Gender Equality in Post-Industrial Economy:
an Online Program Overview

project results is Prepared Professional Development Program "Learning for Post-
industrial Development” for International Learning in English Online, based on
the Community Practice Model, with a view to further implementation of the
Ukrainian and Latvian pedagogical activities.

The concept of this program is the following. Today, when education is
rapidly digitalizing, is a great moment to create solutions for closing the gender
employment gap at the profoundly digitalizing labour market. The Covid 19
pandemic sharpened the problem by increasing unemployment and accelerating
digitalization. This made females' economic participation highly vulnerable
because their presence in the technologically enriched working places is
significantly lower than that of men. At the same time, both Latvia and Ukraine
experience a shortage of IT specialists, and fastly growing IT companies
increasingly become more flexible in working time and place and interested in
hiring women. Education should nudge women-students to actively use this
opportunity.

Stage 1 of this research confirmed higher anxiety and lower interest of
women in learning about IT than their colleagues-men, in both national groups.
So, the aim of the course is to rethink the existing teaching and learning practices
for achieving the goal to increase the positive attitudes of women (both students
and teachers) toward IT and overcome traditional biases about "female"” and "non-
female" occupations.

The goal of the course program is to provide teachers, educators, and
students with a methodology of practical classes on women involvement in
economic processes in regions.The goal of the paper: to conduct the overview and
to analyze the compliance of educators' professional development online program
"Learning for Gender Equality in Post-Industrial Economy" with the needs of
program participants: teachers, educators and students from Latvia and Ukraine.

Content Description of Educators' Professional Development Online
Program "'Learning for Gender Equality in Post-Industrial Economy"'

At the end of 2020, the approbation of the developed online program took
place. The goal of the online program was to provide teachers, educators, and
students with a methodology of practical classes on women involvement in
economic processes in regions.

The online program consisted of 4 modules: The labour market
transformation, women and the future of work, women and IT and gender gap
reproduces in education (Figure 1).
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MODULES

Figure 1 4 modules of online program

Module 1:
The labour market transformations: What does it mean for each of us?
Facilitated by PhD Econ. Olena Mykhailenko (Ukraine, Canada).

The Module covered teaching and learning in the digitalization age, re-
examination of education, collaborative- constructivist (active) learning vs
knowledge transmitting (passive) learning and Community of Inquire Model.
Additionally, looked at social, economic and political factors in Latvia and
Ukraine that affect the labor market. The issues and opportunities of human
capital development, and the proactive role of universities to improve women's
involvement and participation in economic processes. The Module I included the
discussion of the labor market transformations and covered the five key aspects
that are necessary to know about the future of job highlighted by World economic
forum. These are the following: 1. automation, robotization and digitalization of
different industries, covering robot revolution; 2. new positive outlook, global
large companies, including jobs landscape in 2022; 3. the division of labor
between humans, machines and algorithms; 4. new tasks require new skills
development, what is declining and what is growing; 5. lifelong learning
(Stefanova Ratcheva, Leopold, 2018).

Alongside with this, the second discussion was based on technology attitudes
of university students from Latvian and Ukraine from a gender perspective. As
gender —oriented career decisions might be conditioned with a complex set of
psychological and socio-cultural factors, so deep research is required, especially
addressing in education programs (Mykhailenko et al., 2020).
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Additionally, the group work of participants was organized, based on
Community of Inquiry Model practical application.

Community of Inquiry

Supporting
Discourse

Social
Presence

Cognitive
Presence

— —

Deep
Learning

Selecting "'.

I,-(J Setting
Content I|I

Climate

II'\ Teaching j}

Presence /

. -~

Communication Medium
Figure 2 Elements of Educational Experience (Garrison, Akyol, 2013)

According to Fig.2 the deep learning that is also described as education
experience is formed by three key elements cognitive, social and teaching
presence. For better understanding, the categories and indicators for each element
have been described (table 1).

Table 1 Key Elements of Community of Inquiry (Garrison, 2009)

Element Category Indicators
1. Triggering Event Sense of puzzlement
Cognitive 2. Exploration Information exchange
Presence 3. Integration Connecting ideas
4. Resolution Applying new ideas

Expression of emotions, use of humor,

5. Emotional Expression .
self-disclosure

Social
Presence 6. Open communication Continuing a thread, quoting from others
7. Group Cohesion Encouraging collaboration
8. Instructional Management | Defining and initiating discussion topics
Teaching . . . .
Presence 9. Building Understanding Sharing personal meaning
10. Direct Instruction Focusing discussion

114



Svetlana Usca, et al.

The participants of online program were divided into groups in order to make
the mini-projects, basing on the offered Community of Inquire Model to the
solution creation for teaching and learning in the digitalized age. The described
activity helped to examine the learning procedure from cognitive, social and
teaching aspects, especially indicating Covid-19 pandemic as triggering event for
present digitalization of the world, including the educational field, focusing on
women and IT perspective.

Module 2: Women and the Future of Work
Facilitated by Dr. Phil. Gilberto Marzano (Italy)

The Module 2 consists of two topics — "Technology and changes in the labor
market: the impact on women' and "Women and Information and Communication
Technologies'. Technology is opening new unbelievable perspectives.
Information and communication technology (ICT) has spread worldwide
penetrating into the contemporary life from defense and industry, to business,
hospitals, education and entertainment. Overall, digital technologies are bringing
about huge changes and will increasingly condition participation in society. The
online session included the presentation covering the opportunities for women in
the future world of work, despite the significantly lower technology participation
rates of women in comparison with men (Marzano, Lubkina, 2019).

The offered discussion included the following aspect - automation: the need
of bridging skills gaps: (a) digital skills (b) entrepreneurship, (c) stress
management, (d) risk management.

Module 3:
Women and IT: Digital Readiness
Facilitated by PhD Econ. Olena Mykhailenko (Ukraine, Canada)

This Module offered the answer to the question: What does digital readiness
mean? The presentation highlighted the economic and cultural portraits of Latvia
and Ukraine and the key findings of the conducted project "Gender aspects of
digital readiness and development of human capital in region” and the discussion
about the J. Peterson's interview, a famous Canadian psychologist, professor at
the University of Toronto, regarding the crises of masculinity.

Module 4:
“Gender Gap Reproduces in Education™: Is it True, and What to Do?
Facilitated by Dr.habil.paed. Irena Zogla (Latvia)

The online session of this module required special preparation, including the

acquaintance of three models of education: rights, capabilities and human capital
(Robeyns, 2006), curriculum transformation through educator and student attitude
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development to digital competence (Zogla, Us¢a, Kijasko, 2019) and preparation
for work in Industry 4,0, the readiness of worker (Blayone, van Oostveen, 2021).
The digital readiness model was analyzed, including the five readiness
perspectives: interpersonal, flexibility, innovation, inter-agent and technological.
The participants were divided into groups to work out the elements and indicators
of each digital readiness model perspective by presenting the results using
Jamboard.

The Evaluation of Educators' Professional Development Online Program
""Learning for Gender Equality in Post-Industrial Economy™

The final project of the online program included the creation of Digital
Readiness Model and filling in the SWOT analyses for each participant. For
results analyses the surveys of 40 participants were used.

Summing up, the participants of online program emphasized the high level
of organization and successful cross cultural, cross border collaboration in online
environment. The analysis of the project participants’ feedback highlighted
several positive aspects of the program (Fig.3).

PROFESSIOMNALISM
.course leaders are experiences specialists and professor...
.the balance of theoretical background and participants interaction has been
kept...
bright and motivating speakers representing various fields of studies
@ (mnltidisciplinary approach) ...

perfect selection of professionals who offered lectures ...

TOPICALITY AND PURPOSEFULNESS OF THE CONTENT
vital tapic for the discussion deep theoretical basis, structural
POSITIVE @  information...
ASPECTS 1 clarity with the procedure and organization of tasks...

clear structure and well-defined goals of the conrse...

LEABRNING ATMOSPHERE

.gender equality of the parricipants has been ensured...
. cilture diversity...

friendly and collaborative atmosphere ...

Figure 3. Positive aspects of the program, according to the participants’ feedback
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By generating participant-response profiles during the online program
approbation two notable aspects were actualized for further program
improvement:

1) more methodological support is needed (.. insufficient number of best

practice examples...);

2) time distribution (.. lack of time to cover all the issues in question...);

the programme may take longer time to implement.

Participants were also quite self-critical, indicating that they should be more
active. We believe that the manifestations of the activity could have been
influenced by the different experiences of participants, both in relation to the topic
of the courses and the activities in the e-environment. In addition, the programme
was run simultaneously in two countries, and workshops and communication
were in English. Language skills could be an important barrier to involvement in
discussions.

All participants had an assighments to elaborate their personal professional
development plans. The sample of those is presented below (Table 2).

Table 2 An example of personal professional development plans
submitted by the participants

TEACHING PRACTICES LEARNING PRACTICES
CURRENT Institutional and professional Variety of educational resources,
SITUATION support and incentives for but with different quality of
adopting technologies needed. materials and the  access

opportunities.

GOAL(S) To have interoperability between | To develop and provide Digital
different IT platforms and Learning solutions which (1)
technologies to support integrates both synchronous and
integration of profile Digital asynchronous learning, and (2) to
Teaching components be a perspective tools that foster

collaboration among learners.

SKILLS GAP Adopting IT technologies in The risks of the so-called “cognitive
Digital teaching has its load”, with individual’s processing
challenges, as it can be both demands exceed his/her
difficult and time-consuming. processing capabilities, appears.

ACTIONS To include different digital To bring the profile audience the
components (e.g., films/movies, | content really needed, addressing
e-books, cartoons) into Digital the design, development, and
teaching practices impact of IT technology on

workplace learning and training.

EVALUATION To develop teaching/learning analytics as a profile research field and a
part of institutional and professional support
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Summarizing the courses, participants emphasize that "The courses created
opportunities for further collaboration on this topic and future partnerships" and
"The courses have offered an opportunity to engage in deep thinking about the
Industry 4.0 and 5.0 reality on how to prepare ourselves as educators and our
students for it."

Conclusions

The offered activity - educators' professional development online program
"Learning for Gender Equality in Post-Industrial Economy", under the Latvian —
Ukrainian project "Gender aspects of digital readiness and development of human
capital in region™ Nr.LV-UA/2018/3, was 72 hours long, including four Modules
with 16 hours synchronous online sessions and 56 hours autonomous learning for
teachers, educators and students with a methodology of practical classes on
women's involvement in economic process in regions. It provided the theoretical
background and practical usage in the four key fields: the labor market
transformation; teaching and learning in digitalization age; women and the future
of work; women and IT, readiness; gender gap reproduces in education.

The content of the online program was analyzed and re-examined through
the surveys of the participants, including SWOT analyses. Based on the general
evaluation of the program the following positive aspects were highlighted:
topicality and relevance of the content, high professional level of speakers,
positive learning atmosphere in online environment. While the key limitations
were the following: cross-cultural aspect, time limitation, language barrier. The
offered 72 hours was not enough for the detailed analyses and discussion of the
topic as well as active practical experience.

The project promoted cross-cultural understanding, exchange of experience
on methodology and organization of research in both countries, international and
interregional scientific and pedagogical networking, awareness of teachers of a
number of universities in Ukraine and Latvia with innovative digital learning
models and practices, which is especially important in the forced transition to
online learning through the COVID crisis, the involvement of educators in
international research and publications, improving the quality of project
management in both participating institutions.

Acknowledgement
This article was supported by the Latvia - Ukraine Joint Cooperation

programme project “Gender aspects of digital readiness and development of
human capital in region” Project Nr.LV-UA/2020/4

118



Svetlana Usca, et al.
References

Blayone, T. & van Oostveen, R. (2021). Prepared for work in Industry 4.0? Modelling the target
activity system and five dimensions of worker readiness. International Journal of
Computer Integrated Manufacturing, 34(1), 1-19.
DOl:https://doi.org/10.1080/0951192X.2020.1836677
Blayone, T. J., Mykhailenko, O., Usca, S., Abuze, A., Romanets, I., & Oleksiiv, M. (2020).
Exploring technology attitudes and personal—cultural orientations as student readiness
factors for digitalised work. Higher Education, Skills and Work-Based Learning. DOI:
https://doi.org/10.1108/HESWBL-03-2020-0041
Blayone, T., van Oostveen, R., Barber, W., DiGiuseppe, M., & Childs, E. (2017).
Democratizing digital learning: Theorizing the Fully Online Learning Community
model. International Journal of Educational Technology in Higher Education, 14(13),
1-16. DOI: https://doi.org/10.1186/s41239-017-0051-4

Blayone, T., Mykhailenko, O., van Oostveen, R., & Barber, W. (2017). Ready for digital
learning? A mixed-methods exploration of surveyed technology competencies and
authentic performance activity. Education and Information Technologies, 23(3), 1377-
1402. DOI: https://doi.org/10.1007/s10639-017-9662-6

Garrison, D.R. (2009). Communities of Inquiry in Online Learning. Canada: Universiy of
Calgary. DOI: 10.4018/978-1-60566-198-8.ch052

Garrison, D.R. & Akyol, Z. (2013). The Community of Inquiry Theoretical Framework.
Retrieved from https://www.researchgate.net/publication/284306348 The
Community_of _Inquiry_Theoretical _Framework

Marzano, G. & Lubkina, V. (2019). The Digital Gender Divide: an Overview. Society.
Integration. Education. Proceedings of International Scientific conference, Volume V,
413-421. DOI: 10.17770/sie2019vol5.3849

Mykhailenko, O. et al. (2020). Optimism, interest and opportunity: Comparing attitudes of
university students in Latvia and Ukraine toward IT learning and work. Compare: A
Journal of Comparative and International Education. doi:https://doi.org/10.1080/
03057925.2020.1843999

Mykhailenko, O., Blayone, T.J.B., Usca, S., Kvasovskii, O., & Desyatnik, O. (2020).
Optimism, interest and opportunity: Comparing attitudes of university students in Latvia
and Ukraine toward IT learning and work. Compare. A Journal of Comparative and
International Education. DOI: https://doi.org/10.1080/03057925.2020

Robeyns, 1. (2006). Three models of education: Rights, capabilities and human capital. Theory
and Research in Education 4(1). DOI: https://doi.org/10.1177/1477878506060683

Stefanova Ratcheva, V. & Leopold, T. (2018). 5 things to know about the future of jobs. World
Economic Forum. Retrieved from https://www.weforum.org/agenda/2018/09/future-of-
jobs-2018-things-to-know/

Zogla, 1., Us¢a, S., & Kijasko, M. (2019). Focus on Curriculum Transformation Through
Educator and Student Attitude Development to Digital Competence. ATEE Spring
Conference Proceedings Innovation, Technologies and Research in Education, 82-99.
DOI: https://doi.org/10.22364/atee.2019.itre

119


https://doi.org/10.1108/HESWBL-03-2020-0041
https://doi.org/10.22364/atee.2019.itre




	Titullapas2021(1)
	Ahrens
	The global spread of the COVID-19 pandemic has rapidly changed people’s lives in an unprecedented way (Ahrens & Zascerinska, 2020). Social, cultural, public health, economic, political dimensions of people’s lives have been profoundly effected. The CO...
	the overnight digital transformation in the most of their everyday activities such as   working,   shopping,   business   management,  finance  administration,  event  organisation, etc (Zaščerinska, Aleksejeva, Zaščerinskis, Gukovica, & Aleksejeva, 2...

	Brīvere
	Burceva
	21.gadsimtā, ko dēvē par tehnoloģiju laikmetu, vērojama tendence, ka skolēni no mācībām brīvo laiku bieži vien pavada, lietojot mobilos telefonus vai datorus izklaides nolūkā, mazāk - mācībām. Šai parādībai novērojamas blaknes: skolēniem ir samērā pie...
	klasē, tā arī ārpus skolas. Trūcīgs vārdu krājums vienlaikus apgrūtina arī vispārējo  kompetenču un caurviju prasmju pilnveidi. Īpašības vārdu apguves procesā skolēni pilnveido spēju domāt radošāk, lietojot bagātinātu vārdu krājumu.
	Mācību satura reforma paredz, ka  skolēni iegūs ne tikai zināšanas, bet arī prasmes, kuras noderēs dažādās nozīmīgās dzīves jomās. Kompetenču pieeja nosaka, ka katrā stundā skolēnam ir saprotami mācīšanās mērķi un kritēriji labam sniegumam, kā arī ies...
	Raksta mērķis – pētīt metodes īpašības vārdu  mācīšanā sākumskolā  kompetenču pieejas ieviešanas kontekstā un meklēt risinājumus šī procesa uzlabošanai. Šajā nolūkā veikta skolotāju anketēšana par īpašības vārdu mācīšanā lietojamajām metodēm 3.klasē u...
	Pētījuma teorētisko bāzi veido psiholoģijas zinātnieku K.Schaie, D.Shafer, K.Kipp, Ē.Kalvāna, J.M.Harackiewicz un C.Hulleman atziņas par skolēnu vecumposma īpatnībām jaunākajā skolas vecumā, latviešu valodas metodikas speciālistu D.Laivenieces, I.Helm...

	Grandans
	Gruznova
	Krampuža
	Zogla
	Zulibina
	Opincāne
	Usca

