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Abstract. The aim of the work is to find out how work-based learning should be implemented
in the training of future teachers. To achieve this goal, the literature was researched on
work-based learning models, modern study environment, paradigm shift in education.A
questionnaire was compiled to find out how work-based learning would be implemented at the
Rezekne Academy of Technology, and students studying in one of the study programs were
interviewed. Based on the theoretical findings and the findings obtained during the research,
proposals for the introduction of work-based learning at the Rezekne Academy of Technology
were proposed.
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Introduction

Augstaka izglitiba, tapat ka visas citas dzives jomas, raksturojas ar straujam
parmainam. Taja pat laika, augstskolam ir Tpasa loma un vieta katras valsts
attistiba, to ietekme katra valsti atSkiras atkariba no So valstu vésturiskas
attistibas, konteksta un situdcijas. IpaSi sarezgita situdcija ir Centralas un
Austrumeiropas valstis, kuras kardinali mainas gan pasas valstis, gan augstaka
izglitiba, pie tam pati augstaka izglitiba mainoties ietekmé ari daudzas citas
valsts jomas — politiku, ekonomiku, kultiiru, socialo dzivi. Ka viens no
augstakas izglitibas attistibas katalizatoriem ir minams Bolonas process.

Lai gan par darba vidé balstitam macibam augstakaja izglitiba tiek runats
salidzino8i nesen, tomér pasaulé $1 t€ma jau ir aktuala no pagajusa gadsimta
astondesmitajiem gadiem. Ka norada Costlija un Lesters, ka aizvien vairak
pieaug mijiedarbiba starp izglitibas iestadem un darba devéjiem (Lester &
Costley, 2010).

Kvalitativa skolotaju izglitoSana ir aktuala visas Eiropas un pasaules valstis,
kas rupgjas par ilgtsp€jigu attistibu. Ne jau tikai ekonomikas lidzsvarota attistiba,
saudziga atticksme pret apkart§jo vidi, stabila sociala aizsardziba vien spgj
nodro$inat valstu un tautu ilgu un mérktiecigu izaugsmi. Tam pamata ir cilveks
ar savam zinasanam, prasmém, attieksmém un sp&jam atbildigi pienemt
lémumus, izmantot zinaSanas praktiskaja darbiba, sadarboties ar citiem
cilvekiem visas cilvékdarbibas jomas (Chisholm, Harris, Northwood, &
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Johrendt, 2009). Patiesiba, citu valstu pieredze liecina, ka, pieméram, kimikis,
kurS apguvis skolotaja profesiju, ar lielu iesp&jamibu spés skoléniem palidzet
apgut dzilas zinaSanas konkrétaja macibu priekSmeta.

Teorijas un prakses sasaistes nodroSinasanai ir nepiecieSama darba vide
balstita skolotaju izglitiba, kas rosina stud€joSos uz pasvaditu maciSanos un
atbildibas uznemsSanos par savam studijam. Zinasanu pasniegSana studiju
procesa tiks pilniba aizstata ar profesionalas kompetences apguvi, aktivi
darbojoties macibu grupas, izstradajot projektus, apgiistot konstruktivas
atgriezeniskas saites sniegSanas kultiiru, reflektgjot par savu darbu skola

Ka viens no veidiem, ka topoSajiem skolotajiem iegiitas teoretiskas
zinaSanas pielietot praktiski, ir macibu prakses, kuras tiek istenotas ar1 Latvija,
tomer tas nav pietiekami, lai var€tu sagatavot jaunos specialistus.

Petijuma meérkis: izpétit darba vidé balstitu macibu ievieSanas iespéjas
augstakaja izglitiba toposo pedagogu sagatavoSanai un izstradat ieteikumus darba
vide balstitu macibu ievieSanai augstakaja izglitiba.

Ieskats teorétiska petijuma zinatniskas nostadneés
Insights in the theoretical framework of scientific research

Pétniece Stferste (Seufert, 2000) uzskata, ka darba vidé balstitas macibas
atSkiras no visparpienemta, tiesi ar studenta iesaistes Itmeni darba procesa un
nepiecieSamibu péc realas darba pieredzes. Turklat specifisku prasmju un
kompeten¢u apguve darba vieta uzlabo studenta sp&ju rikoties nestandarta
situacijas, $adu viedokli atbalsta Glass (2002), kur§ norada, ka darba vide
balstitas macibas svarigaka ir darba vieta.

Darba vide balstitas macibas var uztvert ka macibu modeli vai programmu,
kur macibu mérki, saturs, rezultati ir vérsti uz realajai dzivei nepiecieSamo
zinasanu apguvi un So zinaSanu apguve notiek gan augstakas izglitibas iestade
gan darba vieta. (Major, 2016)

Sabiedribai par darba vide balstitam macibam ir jadoma, ka par divvirzienu
tiltu, kur§ savieno macibu iestadi ar potencialo darba vietu, §1 sadarbiba nav
iesp€jama bez valsts iesaistiSanas, jo tikai ta var radit iesp&ju radit apstaklus, lai
jebkuru iestadi vai uznémumu padaritu par “klasi”, kura macities toposajiem
profesionaliem, kuri v€lak var€s izmantot savu potencialu, lai sasniegtu augstu
darba produktivitati (Ismail, Mohamed, Omar, Heong, Kiong, 2015).

Izglitiba ir vairak procesa vadiSanas, bet ne iedarbibas process uz
audzekniem. Metodiska zina audzekncentréta pieeja nozimé ‘macities atklajot,
macities darot’. Ne mazak svariga ir pasa audzekna darbiba maciSanas procesa —
macisanas, kritiska domasana, radoSa un inovativa pieeja, zinaSanu, prasmju unn
kompetencu veidoSana (O'Neill & McMahon, 2005).

Izmainas, kas notiek dazadas darbibas jomas, izvirza arvien jaunas prasibas
izglitibas organizacijai un kvalitatei. Miisdienu augstskolas absolventam
vajadzetu bit ne tikai TpaSam zinaSanam, prasmém un iemanam, bet arl izjust
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vajadzibu péc sasniegumiem un panakumiem; zinat, ka vins biis pieprasits darba
tirgli. Tapéc, studentiem ir jaievies§ interese par zinasanu uzkrasanu, patstavigu
darbibu un nepartrauktu pasizglitibu. Lai sasniegtu Sos merkus, viniem ir jabut
motivacijai macities (Starodubceva, 2014).

Lielakaja dala wvalstu izglitibas reforma, kuras pamata ir e-apmacibas
tehnologiju ievieSana, ir paaugstinata lidz valsts politikas pakapei: Amerikas
Savienotajas Valstis, kur ir pienemta jauna izglitibas sistemas attistibas
strat€gija - pareja no maciSanas klas€s un bibliotekas macibam interneta,
izmantojot elektroniskas bibliot€kas; Francija, kur nacionalas sisttmas galvenais
uzdevums izglitiba pazinoja par IKT ievieSanu visas izglitibas jomas process: no
bérnudarza Iidz pieauguSo izglitibai, un 2008. gada valdibas finanséta
e-apmacibas programma “100% digitalie kursi 100% praktikantu ”; Somija, Irija,
Dienvidkoreja, kur tiek istenotas Ipasas valsts programmas e-apmacibai, kas ir
kluvusi par galveno izglitibas modernizé$anas instrumentu (Mozaeva, 2013)

Darba vide balstitas maciSanas attistiba augstakaja izglitiba ir dala no
evollicijas, no vienas puses, uznémuma iek$€jo kursu izveidoSanai un
akredit€Sanai, ka arT citi ar darba vietas izmantoSanu ka macibu Iidzekli macibu
prickSmetiem (abas likumigas prakses patstavigi), uz individuala uz darbu
balstita “macibu satura” koncepciju, kas izaug no izglitojama pieredze, darba
konteksts un prakses kopiena (Lester, Costley, 2010).

Ieskats praktiskaja pétijuma
Insights in the practical research

P&tfjuma ietvaros tika analizéts darba vid€ balstitas maciSanas ievieSanas
iespgjas Ré&zeknes Tehnologiju akadémija. Tika aptaujatic 94 Ré&zeknes
Tehnologiju akadémijas studenti, kuri studé bakalaura studiju programmas
»dkolotajs” (Studiju modulis ,,Pamatizglitibas pirma posma skolotajs”,
“Svesvalodas (anglu un vacu) skolotajs”, “LatvieSu valodas ka dzimtas
valodas un ka sveSvalodas skolotajs ”, “Specialas izglitibas skolotajs”.

Autors vElgjas noskaidrot, kada bija respondentu motivacija izveleties
studet konkrétaja studiju programma (skat. 1.att.).

Anketas rezultati liecina, ka vairakums respondentu izv€las konkréto
profesiju, jo vélas uzlabot konkréto darbibas sferu. Tapat ieveérojams skaits
respondentu noradija atbildi cits, ka variantu minot, ka viniem ir nodroSinata
darba vieta konkrétaja profesija, izplatita atbilde ir ari tada, ka stud&josajiem
interes€ konkréta joma, ka ar viniem ir vélme uzsakt uznémeéjdarbibu saistiba ar
konkréto jomu, vismazak respondentu atbildeja, ka profesiju ir izvEl&jusies
profesijas prestiza d€l. Studentus p&c profesijas izveles var iedalit tris grupas:
pirmo grupu veido studenti, kas orient€ti uz izglitibu ka profesiju, otro grupu
veido uz uznéméjdarbibu orienteti studenti. Vinu attieksme pret izglitibu ir
pilnigi atSkiriga: izglitiba darbojas ka instruments (vai iesp&jamais sakuma
posms), lai turpinatu méginat izveidot savu biznesu. Tre$a grupa - Studenti,
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kurus, no vienas puses, var saukt par "neizlémigiem", un, no otras puses,
izteiktas dazadas personiska, ikdienas plana problémas (Gomezo, Gerasimovoj,
Gorelovoj, & Orlovoj, 2020).

cits vanants

profesijas prestiZs

vélme uzlabot konkreto jomu

l.attéls. Motivacija izvéleties konkréto profesiju
Figure 1 Student motivation to choose specific profession

Tapat autors v€lgjas noskaidrot, kadu macibu aktivitasu pietrukst studiju
procesa Rézeknes Tehnologiju akadémija. Tika sanemtas Sadas atbildes:
praktisko nodarbibu, macibu ekskursiju, ekspediciju, radoSo darbnicu, tikSanos
ar profesijas parstavjiem, iesp€jas €not profesionalus.

Darba vidé balstitas macibas ir izglitojoSa pieeja, kura tiek izmantotas
darbavietas, lai strukturétu macisanas pieredzi, kas veicina studentu intelektualo,
socialo, akadémisko un karjeras attistibu, un papildina tas ar skolas aktivitatém,
kas tiek piemerotas, nostiprinatas, uzlabotas vai paplasinatas macibas, kas notiek
darba vieta.

Autors velgjas noskaidrot, ka ir mainijies respondentu viedoklis par
izveleto profesiju péc prakses. Tika iegiitas $adas atbildes: palicis nemainigs,
paplaSingjies priekSstats par profesijas dzilumu, darbs izglitibas joma prasa
daudz ieguldijuma, Skita, ka izveleta profesija ir vienkarSaka, nesamériga alga
pret padarito, daudz laika japavada dokumentu izstrade.

Autors secina, ka studentiem ir visparigas zinasanas par izvéleto profesiju,
tomer pietriikst dzilakas izpratnes par izv€letas profesijas niansém. Bitu vélama
lielaka profesijas parstavju iesaiste studiju procesa.

Secinajumi

Conclusions
1. Darba vidé€ balstitas nenozimé tikai iegiito teorétisko zinasanu pielietoSanu
praktiski, ta ir iesp&ja atrisinat problému, ar kuru saskaras daudzi darba

mekletaji. Ir griiti iegiit darbu bez ieprieks€jas darba pieredzes, un ir griiti
iegiit darba pieredzi bez darba.
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2. Saistiba ar iesp&ju stradat konkréta profesija, ne vienmér jauniesu ceribas
sakrit ar dzives realitati, jo musdienas vairums darba dev€ju pieprasa
pieredzi konkrétaja darba joma.

3. 2l.gadsimta izglitiba ir studentiem vajadzigo prasmju sniegSana, lai giitu
panakumus $aja jaunaja pasaul€, un palidzot viniem vairot parliecibu par So
prasmju praktizésanu. Ta ka viniem ir pieejams tik daudz informacijas, 21.
gadsimta prasmes vairak koncentr&jas uz §is informacijas jégpilnu uztveri,
kopigoSanu un lietosanu lietpratigi.

4. Studentiem ir japilnveido digitala pratiba, jo modernas tehnologijas ienem
aizvien nozimigaku lomu gan sadzive, gan darba dzive.

5. Studenti ir motiveti apgiit izveleto profesiju, tomer vini velas sikak izpetit
konkrétas profesijas specifiku.

6. Ne visi studenti v€las biit darba néméji, ir jadoma, ka studiju procesa
studentiem palidzet pilnveidot uznémejdarbibas prasmes.

PriekSlikumi
Proposals

1. Izstradajot studiju programmas, augstakas izglitibas iestadém biitu ciesi
jasadarbojas ar uzp€mumiem, iestadém, lai sagatavotu darba tirgum
nepiecieSamus profesionalu.

2. Augstskolam ir jaizstrada mehanismi, lai profilétu pasniedz€jus un atlasitu
tos, kuriem ir atbilstoSa kompetence un kuri sp€j izmantot ipaSas darba vide
balstTtu macibu metodes, ka arT nodroSinatu standartu salidzinamibu.

3. Ir svarigi savlaicigi sniegt atgriezenisko saiti par kvalitates jautajumiem
darba dev€jiem un izglitojamajiem un sekm@t saturigu dialogu starp
1esaistitajam pusém.

4. NepiecieSams izveidot noteiktus kritérijus, lai varétu novertet, vai izvirzitie
mérki ir sasniegti.

5. leteicams izmantot supervizijas gan studentiem, gan praksu vaditajiem, jo
ta savlaicigi var€s pamanit radusas problémas un tas veiksmigi atrisinat.

Summary

Research problem-Now that people are changing and evolving so fast, people need to
adapt to the changing situation, such adaptation can create difficulties for young professionals
who have good theoretical skills, but do not have enough skills to apply them in real life
situations. introduction of the new curriculum, therefore it is necessary to improve the process
of teacher education, placing more emphasis on practical education.

Object of research: study process

The subject of the research: teacher training in work-based learning.

Aim of the research: to study the introduction of work-based learning in higher
education and to develop recommendations for higher education institutions to promote the
introduction of work-based learning in teacher training
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Research questions:

How can the training of prospective teachers in a work-based approach be
implemented?

What are the research methods:

1) theoretical methods: research and analysis of scientific literature;

2) empirical research methods:

- questionnaire;

3) research data processing and analysis methods - descriptive and inferential statistics,
visual graphical method for data representation.nefits of work-based learning?

Work-based learning enables students to prepare for the transition from study to work,

allowing them to get acquainted with the work environment and their chosen career.
Society needs to think about work-based learning as a two-way bridge between an educational
institution and a potential workplace, and this cooperation is not possible without public
involvement, as only it can create the conditions to make any institution or company a
‘classroom’. , in which to learn future professionals who will later be able to use their potential
to achieve high productivity

Education is more of a process management, but not an exposure process to students.
Methodologically, a student-centered approach means ‘learning by discovering, learning by
doing’. No less important is the student's own activity in the learning process - learning,
critical thinking, creative and innovative approach, development of knowledge, skills and
competencies.

Students are the reason why work-based learning programs exist in general. The success
of the program depends on how it is able to involve students in it. In turn, lecturers and
academic staff are coordinators. Students must be expertly led.

Research on the introduction of work-based learning in R&zekne Academy of
Technology

The aim of the research: to study the possibilities of introducing work-based learning in
higher education for the preparation of future teachers, and to develop recommendations for
the introduction of work-based learning in higher education.

Research base: Rezekne Academy of Technology students. Total number of respondents
- 94. The 94 respondents were young people studying bachelor's degree in pedagogy at the
Rezekne Academy of Technology, of whom 91 were women and 3 were men. Age range of
the respondents - from 19 to 38 years.Research methods: questionnaire, mathematical data
processing Microsoft Office Excel program (2011), to encapsulate data and to display
computational results in diagrams. Also coded and processed in the program SPSS 25.0,
which used descriptive statistical methods, to determine the distribution depending on the
profile of the respondents.

Proposals

Higher education institutions should incorporate a workplace perspective into their
curricula to better meet the needs of a changing society.

In developing study programs, higher education institutions should work closely with
companies and institutions to prepare professionals for the labor market.

Higher education institutions need to develop mechanisms to profile teachers and select
those who have the appropriate competences and are able to use specific work-based teaching
methods, as well as to ensure comparability of standards.

It is important to provide timely feedback on quality issues to employers and learners
and to promote meaningful dialogue between stakeholders.
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