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Abstract. Pupils with combined disorders study in educational institutions; as a secondary
disorder, the majority of pupils with mental disorders have insufficient development of the
language system to varying degrees. Pupils with mental disorders have a narrow vocabulary
and difficulty to express their thoughts clearly, as well as memory and the ability to memorize
new information tend to be reduced. The curriculum in language lessons in primary school
envisages that pupils with mental disorders learn to read, write, listen, understand information,
learn to express one's thoughts correctly and in clear language, as well as to enrich vocabulary.
The paper focusses on the methods of creating and developing vocabulary for pupils with
mental disorders and insufficient development of the language system. The material developed
and approbated by V. Shkryaba for the work of special education teachers in primary school is
described.
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Introduction

Valoda ir virzitajspeks, kas pilnveido intelektu, izraisa emocijas, veido gribu
un jitas, kalpo ka saikne starp apkart€jo vidi un cilvéku. Valoda ir jebkuras
fiziskas dabas pazimju sist€éma, kura pilda komunikativu un izzinas funkciju
cilvéka darbosanas procesa (Kanepgja, 2003).Valodai ir butiska nozime skoléna
socialemocionalaja un psihiskaja attistiba, ta pilda noteiktas funkcijas: regul€joso,
komunikativo un visparinoSo. Agrina vajadzigo pasakumu noteikSana,
novertéSana un ievieSana palielina iesp&ju, ka skoléns ar valodas trauc€jumiem
tiks gala ar pamatprasibam, ar kuram vin§ saskaras beérniba, pusaudZa gados
un picaugusa vecuma. Daudzos gadijumos valodas stimuléSana ir viss, kas
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nepiecieSams, lai atbalstitu skoléna valodas attistibu. Pedagoga valoda un runa ar
skolénu sniedz zinasanas, formé& attiecksmi pret apkart€jo pasauli un sekmé
skolenu dialogrunas pilnveidi.

Latvija piecaug to skolénu skaits, kuriem ir runas trauc€jumi, nepietiekama
runas un valodas attistiba, pieaug to skolénu skaits, kuriem ir runas un valodas
attistibas aizture vai trauc€jumi, kas kltst arvien sarezgitaki (Tubele, 2013).
Griitibas var biit saistitas ar vienu vai vairakam jomam: vardu krajumu, gramatiku
vai komunikacijas prasmém. Tas var ietekmét funkcionalo komunikaciju, socialo
lidzdalibu, meistaribu skolas priekSmetos un profesionalo dzivi.

Valodas pasliktinaSanas ir saistita ar vajaku valodas apguvi un lietoSanu,
neka paredzets attiecigaja vecuma. Gritibas var biit saistitas ar vienu vai vairakam
jomam: vardu krajumu, gramatiku vai komunikacijas prasmém. AtbilstoSi runas
valodas traucgjumu izpausm&m un smaguma pakapém, runas attistibas valodas
sist€émas nepietiekama attistiba (VSNA) tiek iedalita tris Iimenos.

Pirmais limenis - visparpienemtas runas neesamiba, kas ietver skolénus, kuri
pasi neizprot frazes, kuriem ir griitibas saprast viniem adres€to runu un, kuri
verbali komunicg izteikti ierobeZota apjoma;

Otrais limenis - kop€jas runas pirmsakumi - raksturo skolénus, kuriem ir
pamatprasmes konstruét vienkarSus gramatiskus teikumus, bet kuriem ir
levérojamas gritibas saprast citu runu, izmantojot tikai primaros leksiskos,
gramatiskos un citus verbalos sazinas lidzeklus.

TreSo limeni raksturo detalizéta runa ar izteiktiem fonétiski-fonémiskas un
leksiski-gramatiskas nepietiekamas attistibas elementiem (Levina, 2008).

Ceturtais limenis liecina par paaugstinatu skolénu runas un valodas prasmi,
kura sasniegusi runas attistibas treso Itmeni, bet joprojam ir ieveérojami
samazinata, salidzinot ar ontogenézes datiem (Filicheva, 2011).

VSNA raksturots ka sistematisks traucéjums, kura b&rnam ir traucéta valoda,
neskatoties uz to, ka vinam ir normala, redze, dzirde un intelekta attistibas limenis.
(Cupure, 2013).

Savukart, garigas attistibas trauc€jumi (GAT) skaidroti ir samazinata
vispareja intelekta darbiba, kas ka tas biitiski ietekmé skoléna sp&ju adaptéties -
tieck trauc€tas socialas saskarsmes funkcijas, komunikacijas iesp€jas, spéja
macities, sp&ja sevi apripét. (Ancane u.c., 2009). Skoléniem ir raksturigs Saurs
vardu krajums, griitibas skaidri izteikt savu domu, pazeminata atmina un sp¢ja
iegaumet jaunu informaciju (Vanaga, 2018).

Latvijas izglitibas iestadés macas skoleéni ar kombin€tiem trauc&jumiem:
lielakai dalai skoléniem ar GAT, ka sekundars traucgjums, ir VSNA dazadas
pakapés. LatvieSu valodas stundas sakumskola skoléniem ar GAT macibu saturs
paredz apgiit lasit prasmi, rakstit prasmi, klausities prasmi, saprast informaciju,
macities pareizi, skaidra latvieSu valoda izteikt savas domas, ka ar1 bagatinat
vardu krajumu.
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Petijuma meérkis: teoretiski izpétit vardu krajuma paplaSinasanas skoleniem
ar GAT un VSNA iespgjas, aprakstit izstradato un aprob&to materialu vardu
krajuma paplasinasanai sakumskolas skoléniem GAT un VSNA.

P&tfjuma metodologija: teorétiska literatiiras avotu, izstradata un aprobéta
materiala analize.

Teoréetiskais pamatojums
Theoretical Background of the Problem

VSNA ietekmé visus valodas komponentus, kuri skar skanu izrunu un
valodas izpratnes pusi (Tymnoscka, 2016). Raksturojot bérnus ar VSNA, var
atzimet vairakas pazimes, kas atSkir vinus no vienaudZiem: nepilniga runas
aktivitate, kas atstaj iespaidu uz manu, intelektualas un emocionalas un
gribasspeka attistibu; izteikta dazadu veidu uztveres nestabilitate; samazinata
uzmanibas stabilitate un ierobezots atminas apjoms (Benilova & Davidovich,
2014). Skoléniem ar valodas trauc&jumiem biezak rodas uzvedibas, socialas, ar
skolu saistitas un garigas veselibas problemas neka skoléniem, kuriem nav
valodas attistibas traucéjumu (Ottem & Lian, 2008), atseviski skoléni ar valodas
trauc€jumiem klist kautrigi un intraverti un viniem ir griiti runat (Snowling et al.,
2006).

Tiek uzskatits, ka 40-60% skoléniem ar GAT piemit runas trauc&jumi
(Liepina, 2008). Ari vieglu garigas attistibas trauc€jumu gadijumos manami
kav€jas runas attistiba. Sakumskolas vecumposma skol€niem ar garigas attistibas
trauc€jumiem vardu krajums ir neliels, tas sastav no darbibas vardiem, lietvardiem
un paligvardiem, ir novérojami saistitas runas veidoSanas trauc€jumi. Daudzi
skoléni nesp€j nosaukt paradibas, prickSmetus ar kuriem saskaras ikdiena. Vardu
jéga tiem ir neskaidra un nesaprotama.(Teresko et al., 2013; Liepina, 2008).
Skoléniem ar GAT viena no raksturigakajam iezimém - nepietickams vardu
krajums, ka paplasinasanai macibu stundas un citas nodarbibas javelta ipasu
uzmanibu. Lai skoléni apgiitu jaunus vardus un spétu tos lietot ar izpratni, ir
nepiecieSams regulars, pacietigs, ilgstoss darbs (Vanaga, 2018).

Uzsakot skolas gaitas, skoléniem ar GAT un VSNA ir lielas griitibas uzsakt
macibu procesu, jo nav attistijusies valoda, ir nepietickams vardu krajums, utt.
Skoléniem GAT un VSNA bez specialas apmacibas netiek aktiviz€ta runa,
neveidojas arm pirmsvardu saskarsme ar klatesoSajiem, netiek attistita
priekSmetiska darbiba. Gadijuma, ja skoléniem ir pietieckams vardu krajums, lai
tiktu veidota saskarsme ar apkart€jiem, viniem tritkst vardiskas komunikacijas
iespéjas, jo esosie vardiskie lidzekli netiek paredzeti vajadzibai péc saskarsmes
apmierinaSanas, ka rezultata arT rodas sarezgijumi starppersonu saskarsmes
veidosana (Tubele, 2002). Sakumskolas skoléni GAT un VSNA biezi izvairas no
runas saskarsmes. Gadijuma, kad runas saskarsme starp skolénu un pieauguso vai
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vienaudzi ir izveidojusies, ta ir diezgan nepilnvertiga un islaiciga. Tas pamata var
biit sekojosi c€loni: saruna partriikst, jo ziid v€lme izteikties; nabadzigs vardu
krajums, kas trauce izteiksmes veidosanos (Miltina, 2005).

Stradajot ar sakumskolas skoléniem, kuriem ir GAT un VSNA, ir svarigi
saprast, kada valodas un runas attistibas posma vini ir. Tas ir nepiecieSams, lai
salidzinatu valodas attistibu un izvéleties atbilstosakas pieejas v€lamo rezultatu
sasniegSana. [zp&tot skolénu esoso vardu krajumu, nosaka: aktivo vardu krajumu;
vardu krajuma apjomu; vardu krajuma kvalitati (vai vardus lieto pareizi vai né);
pasivo vardu krajumu (to parbauda, ja bérns kadu vardu nenosauc); nominativo
jeb nosaukSanas funkciju; signifikativo funkciju (nosaukt priekSmetu péc
apraksta, to neredzot); nosakot, ka izprot vardu gramatisko nozimi; un ka izprot
vardus ar konkrétu un abstraktu nozimi (Tubele & Liise, 2004).

Vardu krajuma apjoma noteikSanai iesaka izmantot sekojuSus uzdevumus:
nosaukt priekSmetus un pateikt visparinoso vardu; nosaukt darbibas; nosaukt
ipasibas; nosaukt priekSmetus peéc apraksta; pec dalas nosaukt veselo; dotajam
vardam atrast sinonimus un antonimus (Ttbele Lise, 2004).

Latvijas Izglitibas satura un eksaminacijas centrs piedava sekojoSas macibu
metodes darba ar skoléniem ar GAT un VSNA (ISEC, 2008), kuras skolotajs var
izmantot vardu krajuma apjoma palielinasanas darba: darbs ar gramatu
(skoléniem rodas priekstats par gramatas uzbiivi, tas saturu un nodalam, to skoléni
1izmanto informacijas mekl€Sanai, zinasanu atkartoSanai un dazadu vingrinajumu
veikSanai); darbs ar tekstu (skoléni klausas, lasa, mekle teksta informaciju,
analizé un apstrada to, ka ar1 péc noteiktam instrukcijam sistematizeé iegiito
informaciju); demonstrejums (demonstréjuma laika tiek panakts, ka skoléni iegiist
apgiistama objekta, notikuma, paradibas veérojumu, kas sekmé& macibu satura
pilnvertigaku apgtisSanu un uztveri); diskusija (pedagogs vai skoléns izvirza kadu
tematu apsprieSanai, visi izsaka, aizstav un pamato savu viedokli); ekskursijas,
muzeja apmeklejums (ar macibu satura saistitu vietu apmekI&jums, sniedz ieskatu
vai detalizétaku informaciju par p&tama objekta bitibu); lomu spéles (pedagogs
piedava skoléniem izsp€lét lomas dazadas macibu situacijas un skoléni iejiitas
situacijas atbilstosi atveidotas lomas uzdevumiem); parrunas dialogs (pedagogs
uzdodot jautajumus, parliecinas kada méra skoléns ir sapratis uzdoto informaciju,
cik daudz atceras macito vielu); prata vétra (pedagogs vai skoléns izvirza
jautajumu vai problému, skoléni individuali vai ar pedagoga palidzibu nonak pie
problémas atrisinajuma); rotalas, spéles (pedagogs macibu vielas nostiprinasanas
noliikos, pamatojoties uz skolénu spg&jam un vajadzibam, izvélas spéles un
rotalas); Situaciju izspéle (Skoléni uzdevumos, kas saistiti ar sadzives un ikdienas
gadijumiem, pielieto savu individualo pieredzi); stastijums, skaidrojums
(pedagoga uzdotajiem jautajumiem un jaunas vielas skaidrojumam ir jabut
skolénam saprotamam, emocionalam, bez liekvardibas, var izmantot uzskates
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lidzeklus); mutvardu un rakstveida vingrinajumi (mutvardos vai rakstveida
vairakkartigi pielietoti, praktiski vingrinajumi ar pieaugosu griitibu pakapi).

Vardu krajuma paplaSinaSanai skoléniem ar GAT un VSNA jaievéro
ieteikumi: preciza instrukcija vardu krajuma veidoSanai; vairakkart€js jaunapgiito
vardu pielietojums; iesp&jas izmantot jaunapgiitos vardus tadas aktivitates
ka diskusijas un raksti$ana; stratégijas, kas palidz patstavigi noteikt vardu nozimi
(O' Conner, 2007).

Tiek izdaliti Cetri galvenie uzdevumi vardu krajuma paplaSinaSana:

Pirmkart, vardu krdajuma paplasindasana ar jauniem vardiem,

Otrkart, vardu krajuma konsolidacija un pilnveidoSana. Skoléniem vards ne
vienmer ir saistits ar priekSmeta ideju. Skoléni daZreiz nezina precizu priekSmetu
nosaukumu, tapéc tas ietver jau zinamo vardu izpratni, varda piepildiSanu ar
konkrétu saturu un realo pasaules uztverti;

Treskart, vardu krajuma aktivizesana. (pasivie vardi un aktivie vardi, kurus
skoléni ne tikai saprot, bet apzinati lieto sava runa). Darbojoties ar skoléniem ir
biitiski, lai jaunais vards tiktu ieklauts skoléna aktivaja vardu krajuma, kas notiek
tikai tad, ja skoléni to fiks€ un reproducé runa. Skolénam ne tikai ir jadzird
skolotaja runa, bet ari ta jaatskano;

Ceturtkart, no skolenu runas neliteraru vardu izslégsana (slengs, dialekts,
vietvards). Tas ir loti butiski, ja skoléni atrodas disfunkcionala valodas vidé
(Ivlanova, 2016)

Materials vardu krajuma attistiSanai sakumskolas skoleniem ar garigas
attistibas traucéjumiem un valodas sistémas nepietiekamu attistibu
Material for Vocabulary Development for Primary School Pupils with Mental
Disorders and Insufficient Development of the Language System

Autore V. Skrjaba laika posma no 2019. gada janvara lidz septembrim
izstradaja materialus vardu krajuma attistiSanai sakumskolas skoleniem ar GAT
un VSNA. Izstradata materiala aprobacija ilga no 2019. gada septembra lidz
2020. gada februarim. P&tijuma iesaistitie skoléni macas péc specialas
pamatizglitibas programmas izglitojamiem ar GAT (izglitibas programmas kods
21015811).

Pétijjuma sakuma autore apkopoja dazadus uzdevumus, kas ietver
priekSmetu, darbibu, 1pasibu nosaukSanu, priekSmetu nosaukSanu p&c apraksta,
veselo nosaukSanu pec dalas, doto vardu sinonimu un antontmu nosaukSanu,
stastljuma veidoSanu péc att€la, kura vért€ vardu krajuma izmantoSanu, ka ari
teikumu péc uzbiives izmantoSanu, lietvardu lietoSanu kopa ar 1pasibas vardiem.
Uzdevumi tika izmantoti, lai noteiktu katra p&tijuma iesaistita skoléna vardu
krajumu. Apkopojot iegitos rezultatus, tika noskaidrots, ka visi skoléni veido
tikai vienkar$i nepaplasinatus teikumus un nesp&j veidot secigu stastjumu.
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Stastijums visiem skoléniem ir nenoturigs, teikumi atkartojas. Maz lieto 1pasibas
vardu, nesp&j nosaukt vardiem sinonimus un antonimus.

Skolénu vardu krajuma paplasinasanai autore izstradaja dazadus uzdevumus,
kas ietver lietvardu, darbibas vardu, ipasibas vardu, prievardu, priedeklu,
profesiju, sinonimu, antonimu, visparinoso vardu nosauksanu. Uzdevumi veidoti
péc principa, kas ietver vardu salidzinaSanu un izrunasanu, radot att€lu, vardu
apguSanu rotalas laika, priekSmetu nosaukSanu p&c apraksta un priekSstata,
priekSmetu pazimju nosaukSanu, teikumu papildinasanu ar vardiem, skatoties
attela vai patstavigi, vienas tematiskas grupas vardu nosaukSanu, vienas
tematiskas grupas att€lu atlasiSanu un to nosaukSanu, ceturta lieka att€la
nosauks$anu, pamatosanu, kapec tas ir lieks. Uzdevumi veidoti, lai aptvertu Cetras
pakapeniskas darbibas vardu krajuma paplasinasanai: klausoties (uztverot jaunus
vardus); paSam runajot (aktivizéjot, nostiprinot vardus runa); lasot (uztverot
jaunus vardus); rakstot (aktiviz€jot, nostiprinot jaunos vardus).

Macibu materiala ietvertas dazadas macibu metodes: darbs ar gramatu,
darbs ar tekstu, lomu spéles, parrunas dialogs, prata vétra, rotalas, situaciju
1zspéle, stastijums, skaidrojums, demonstréjums, vingrinajumi (mutvardu un
rakstveida). Visas nodarbibas skoléni veica Cetras pakapeniskas darbibas vardu
krajuma paplaSinasanai: klausiSanas, runasana, lasiSana, rakstiSana. Viena
nodarbiba darba autore izmantoja vairakas metodes, kas ir sava starpa saistitas un
papildina viena otru.

Darba autores izstradatajam nodarbibam ir ieteicoss raksturs, kur ieklautos
uzdevumus, pamatojoties uz nodarbibai izvirzitajiem meérkiem - jaunu vardu
apguve, to iegaumésana vai nostiprinaSana, var attiecigi papildinat vai samazinat.
Uzdevumu izvé€le apgiistot noteiktu tému ir atkariga no pedagoga profesionaliem
uzskatiem un skolénu individualajam ipatnibam.

Izstradato nodarbibu TstenoSanas laiks var but dazads, tas neaprobeZojas ar
vienu macibu stundu, nodarbibas var atkartoties, var ari vienai un tai pasai
nodarbibai pievienoti citi uzdevumi, palielinot nodarbibu istenoSanas ilgumu.

P&c koriggjosi attistosa darba rezultata skolénu vardu krajums paplasingjies
ar lietvardiem, darbiba vardiem un ipasibas vardiem (piemers 1. attgla)

Kopuma skoléniem ir uzlabojuSies rezultati antonimu un sinonimu
nosauk$ana. Vini spgj veidot vienkarSus paplaSinatus teikumus un nelielu secigu
stastijumu. Vert§jot kop&jos rezultatus, var redz€t, ka autores izstradatais
materials ir palidzg&jis paplasinat vardu krajumu skoléniem ar GAT un VSNA.
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Figure 1 Pupil's X assessment results in comparison

Secinajumi
Conclusions

1. Skoléna runas veidoSanas process ir jabalsta uz visparigajiem didaktiskajiem
principiem, kuri kalpo par izejas punktiem macibu lidzeklu izvele.

2. Ir butiski nodarbibas veidot ta, lai aptvertu Cetras pakapeniskas darbibas
vardu krajuma paplaSinasana: klausoties (uztverot jaunus vardus), pasam
runajot (aktiviz€jot, nostiprinot vardus runa), lasot (uztverot jaunus vardus),
rakstot (aktivizgjot, nostiprinot jaunos vardus).

3. Vardu krajuma paplasinasanai ir butiski ieveérot sistematiz€tu t€mu apguvi,
pakapenisku macibu vielas apguvi - no vieglaka uz sarezgitako, paSu
uzmanibu pieverSot apgitas vielas atkartoSanai un nostiprinaSanai.

4. lIzstradato materialu var pielietot logopédi, pedagogi, specialas izglitibas
skolotaji, internata skolotaji, skolénu vecaki skolénu ar GAT un VSNA
vardu krajuma paplasSinasanai.
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Summary

Pupils with combined disorders study in Latvia's educational institutions; as a secondary
disorder, the majority of pupils with mental disorders have insufficient development of the
language system to varying degrees. The curriculum in Latvian language lessons in primary
school envisages that pupils with mental disorders learn to read, write, listen, understand
information, learn to express one's thoughts correctly and in clear Latvian language, as well as
to enrich vocabulary. When starting attending school, pupils with mental disorders and
insufficient development of the language system have great difficulty starting the learning
process due to lack of language development, insufficient vocabulary, etc. Speech is not
activated for pupils with mental disorders and insufficient development of the language system
without special training, foreword communication with the persons present is not formed, and
subject activity is not developed. If pupils have enough vocabulary to communicate with others,
they lack verbal communication because the existing vocabulary is not intended to meet the
need for communication, which also leads to difficulties in interpersonal communication
(Tubele, 2002).

Primary school pupils with mental disorders and insufficient development of the language
system often avoid speech communication. In the case of spoken communication between a
pupil and an adult or peer, it is rather deficient and short. It may be due to the following reasons:
the conversation is interrupted because the desire to express oneself is lost; poor vocabulary
that interferes with the formation of expression (Miltina, 2005).

The aim of the research: to study theoretically the possibilities of vocabulary development
for pupils with mental disorders and insufficient development of the language system, to
describe the developed and approbated material for vocabulary development for primary school
pupils with mental disorders and insufficient development of the language system.

The research methodology: theoretical analysis of literature sources and the developed
and approbated material.

Researching pupils' existing vocabulary, the following categories are determined: active
vocabulary; volume of vocabulary; quality of vocabulary (whether words are used correctly or
not); passive vocabulary (this is checked if a child does not name a word); the nominative
function; signifying function (name the object according to the description without seeing it);
determining how a child understands the grammatical meaning of words and how he/she
understands words with concrete and abstract meanings (Tubele & Lise, 2004).

In order to determine the volume of vocabulary, it is recommended to use the following
tasks: name the subjects and say the general word; name activities; name the characteristics;
name the items according to the description; name the whole object by the described part; find
synonyms and antonyms for a given word (Ttbele & Lise, 2004).

In order to develop vocabulary, pupils with mental disorders and insufficient development
of the language system should follow the recommendations: precise instructions for forming
vocabulary; repeated use of newly acquired words; opportunities to use newly acquired words
in activities such as discussions and writing; strategies that help to determine the meaning of
words independently (Farstrup & Samuels, 2008; O' Conner, 2007). There are four main tasks
in developing vocabulary: first, developing vocabulary with new words; second, consolidation
and improvement of vocabulary. The word is not always related to the idea of the subject for
pupils. Pupils sometimes do not know the exact name of the subject, so this includes
understanding already known words, filling the word with specific content and a real perception
of the world; third, activation of vocabulary (passive words and active words that pupils not
only understand, but consciously use in their speech). When working with pupils, it is important
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that the new word is included in the pupil's active vocabulary, which only happens if pupils
record and reproduce it in speech. A pupil must not only hear the teacher's speech, but also play
it; fourth, the exclusion of non-literary words (slang, dialect, place-names) from pupils' speech.
This is very important if pupils are in a dysfunctional language environment (Ivlanova, 2016).

In the period from January to September 2019, the author V. Shkryaba developed
materials for the vocabulary development for primary school pupils with mental disorders and
insufficient development of the language system. The approbation of the developed material
lasted from September 2019 to February 2020. The pupils involved in research study according
to the special elementary education program for pupils with mental disorders (education
program code 21015811). After corrective development work, the pupils' vocabulary has
expanded with nouns, verbs and adjectives. In general, pupils' results in naming antonyms and
synonyms have improved. They are able to form simple extended sentences and small
sequential narratives. Assessing the overall results, it can be seen that the material developed
by the author has helped to develop the vocabulary of pupils with mental disorders and
insufficient development of the language system.

Conclusions

1.  The pupil's speech development process should be based on general didactic
principles that serve as starting points for the choice of teaching aids.

2. It is important to design the lessons in a way to cover four gradual steps in
developing the vocabulary: listening (perceiving new words), speaking (activating,
reinforcing words in speech), reading (perceiving new words), and writing
(activating, reinforcing new words).

3. In order to develop the vocabulary, it is important to follow the acquisition of
systematized topics, gradual acquisition of the subject - from the easiest to the most
complex, paying special attention to the repetition and strengthening of the acquired
material.

4.  The developed material can be used by speech therapists, teachers, special
education teachers, boarding school teachers, and parents of pupils with mental
disorders and insufficient development of the language system to develop the
vocabulary.
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