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Abstract. Currently, the world is experiencing changes in the education of pupils with mild
mental disorders. There is a tendency to include and educate pupils in general education
institutions, while correcting the diagnosed and existing developmental disorders. Most pupils
with mild mental disorders have language and speech impairments, including reading
disorders, which make the learning process difficult. The work of teachers and speech therapists
is hampered by the specifics of pupils' mental disorders in the pupils' mental processes and
activities, as well as insufficient work material. Teachers and speech therapists do research,
compile existing and develop new didactic materials for their work, including the development
of reading skills. The paper analyzes theoretically the peculiarities of reading skills of pupils
with mild mental disorders and the possibilities of their correction in the work of a speech
therapist in a general education institution.
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levads
Introduction

Lasi8ana ir viena no valodas pamata prasmém, tas arT ir process, kura notiek
kadas konkrétas informacijas uztvere, sapratne, izpratne un noverteésana (Skujina,
Anspoka, Kalnbérzina, & Salme, 2011). Sis process ir sarezgits, jo taja piedalas
dazadi 1izzinas procesi: uzmaniba, atmina, domaSana uztvere u.c. (Luse,
Miltina, & Tubele, 2012; Kaulina, 2013). Miisdienu sabiedriba uzskata, ka ar
lasttprasmes palidzibu skoléns var izzinat gan apkart€jo pasauli, gan sevi, ka ar1
sp€j sazinaties ar citiem (Zarina, 2013). Desmit gadu laika, kop$ Latvija iesaistas
starptautiska lasitprasmes noveérteSanas pétijjuma IEA PIRLS, Latvijas skolénu
lasiSanas prasmes ir redzami uzlabojusas (Ozola,2017). Ta ir pozitiva tendence,
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taCu lasitprasmes apguve skoléniem ar garigas attistibas trauc€jumiem, nav tik
veiksmiga, lai gan ir pamata solis cela uz neatkarigu dzivi, ieklausanos sabiedriba
un lidzdalibu taja (DiBlasi, Buono, Citta, Costanzo, & Zoccolotti, 2018).

leklaujosas izglitibas merkis ir istenot tiesibas uz izglitibu jebkuram
izglitojamajam, lai tiktu respektétas vinu atSkirigas sp€jas, vajadzibas un
Ipatnibas. IeklaujoSajai izglitibai janovers jebkada veida diskriminacija macibu
vide (UNESCO, 2013). Latvijas lzglitibas attistibas pamatnostadnes 2014. —
2020. gadam paredz skolénu ar specialajam vajadzibam, tai skaita skolénu ar
viegliem garigas attistibas traucgumiem, izglitoSanas ieklaujosa izglitibas
procesa vispargjas izglitibas iestadé veicinasanu (Saeima, 2014). leklaujosa
1zglitiba paredz sniegt kvalitativu izglitibu trim lielam mérka grupam: bérniem un
jaunieSiem ar specialajam vajadzibam; socialas atstumtibas riskam paklautiem
beérniem un jaunieSiem; reemigréjusiem un arzemeés dzimuSiem Latvijas valsts
piederigo bérniem un jaunieSiem (VISC, 2017). Pastav daudzi iemesli, tai skaita
ar1 skolénu vecaku izglitibas iestades izvéles iesp€ja, ka rezultata Latvija
nostiprinas tendence skolénus ar viegliem garigas attistibas trauc€jumiem ieklaut
un izglitot vispargjas izglitibas iestades macibu procesa.

Ieklaujosa izglitiba ir patstavigs, nepartraukts un mainigs process
(UNESCO, 2008). Petijumi pierada, ka icklaujosas izglitibas istenoSanas procesa
Latvija ir $adas gratibas:

1. pedagogiem trikkst profesionalas kompetences specialas izglitibas
jautajumos; pedagogi nespej pilnvertigi veikt diagnostiku, ka ari
izveidot katram trauc€umam atbilstoSus paligmaterialus; nelielas
macibu iestades triikst resursu atbalsta pasakumu nodroSinasanai
macibu un audzinaSanas procesa; macibu iestades skolénu vecakiem
biezi vien ir noraidoSa, neizprotosa atticksme pret skolénu ar specialam
vajadzibam ieklauSanu (Jurs & Apséna, 2018);

2. nepiectickams finansialais nodroSinajums; nepietiekamas atbalsta
specialistu likmes macibu iestade, 11dz ar to vaja specialistu savstarpgja
sadarbiba; materialo resursu (piemérotas macibu gramatas, specialais
aprikojums utt.) trikums atbalsta pasakumu kvalitativai izpildei;
sabiedribas atticksme pret ieklaujoSo izglitibu (Rozenfelde, 2014).

3. finansials atbalsts (26,1 % aptaujato skolotaju), metodiskais atbalsts
(25,2 % aptaujato skolotaju); materiali tehniskais atbalsts (24,9 %);
sabiedribas atbalsts (23,9 %), nepiecieS8ams apgit papildus zinasanas un
prasmes(86 %) (Vanaga, Grinfilde, 2018).

4. trokst atbalsta materialu (59 %), plasaks metodisko materialu klasts
(56 %), skolotaja paligs (51 %), papildus informacija un zinasanas par
skoléna specialajam vajadzibam (49 %), tehniskie paliglidzekli (38 %).
(Rascevska et al., 2017).
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LasiSanas prasmju attistisana bérniem ar viegliem garigas attistibas traucéjumiem
vispareéjas izglitibas iestade

Lai vispargjas izglitibas iestadeé ieklauta skoléna ar viegliem garigas
attistibas trauc€jumiem un valodas un runas trauc€jumiem, tai skaita lasitprasmes
trauc€jumiem, Korig€josi attistosa darbiba biitu efektiva, nepiecieSamas savlaicigi
un precizi veikt skoléna pedagogiski psihologisko un logopédisko izpéti, lai
noteiktu traucg€juma veidu, iesp&jamo cé€loni, ka ari, lai izvert€tu nepiecieSamas
koriggjosas darbibas. Ar izpé&tes palidzibu tick konstatgtas arT skoléna individualas
attistibas 1patnibas un izvértéta pedagogisko un logopédisko panémienu
iedarbibas efektivitate (Tubele, 2019). Pedagogam stradajot ar skolénu ar
viegliem garigas attistibas trauc€jumiem visparizglitojosa izglitibas iestade ir
svarigi atcereties:

e Ir loti svarigi, lai skoléns ar viegliem garigas attistibas trauc€jumiem
visparizglitojo$aja klas€ macitos to pasu t€ému, ko macas pargjie klases
biedri, tikai atbilstosi savam attistibas limenim;

e  Macibu lidzekliem jaatbilst skoléna attistibas limenim,;

e  Skoléna darba vietai jaatrodas kopa ar par&jiem klases biedriem (VISC,
2017).

Sobrid Latvijas logopédiem, kas, strada visparizglitojosajas macibu iestades,
nakas saskarties ar daudz un dazadam problémam, kas samazina vinu darba
efektivitati. Logope€dam skola ir maza slodze, logopédijas nodarbibas skolénu ir
daudz vairak neka, tas bitu ieteicams. Logop&€dam visbiezak nakas organizet
grupu nodarbibas un neatliek laika individualajam nodarbibam, kuras ir ]oti
svarigas skoléniem ar viegliem garigas attistibas trauc€jumiem, jo So skolénu
attistibas lItmenis atskiras (Tomele, 2013).

Zinatniska raksta meérkis: aktualiz€t lasitprasmes apguves specifiku un
lasitprasmes korekcijas darba iesp€jas logopeéda darba ar vispargja izglitibas
iestade ieklautiem skoléniem ar viegliem garigas attistibas trauc€jumiem, tostarp,
sniedzot informaciju par izstradatu un aprobé&tu logopéda didaktisko materialu
lasitprasmju uzlaboSanai sakumskola.

P&tijuma metodologija: teorétiska literatliras avotu analize.

LasiSanas prasmju apguves Ipatnibas skoléniem ar viegliem
garigas attistibas traucéjumiem
Peculiarities of Reading Skills Acquisition for Pupils with Mild Mental
Disorders

Lasitprasme ir definéta ka prasme ,,atveidot skanas ar burtiem, savienot
burtus vardos, uztvert, izprast, analiz€t un novertét rakstitu tekstu, apzinaties
lasiS8anas meérki un izvéleties atbilstigu lasiSanas veidu, ieverojot lasitaja
kultiiru.”(Skujina, Anspoka, Kanlbérzina, & Salme, 2011). Bérns lasisanas
prasmes jau sak apgiit pirmajos dzives gados, sakuma atdarinot un mehaniski
iegaumgéjot, bet vélak lasiSanas prasmes berns apglist veicot apzinatas lasiSanas
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darbibas (Kaulina, 2013). LasiSanas apguves procesa loti svarigas ir ne tikai
skoléna psihologiskas un fiziologiskas ipatnibas, bet arl skoléna interese par
lastSanu un personiska motivacija lasit (Guthrie & Wigfield, 2000).

Garigas attistibas trauc€jumi ietver sevi virkni izmainu b&rna personibas
raksturojuma, veidojot kopuma sarezgitu personibu. Tas ir emociju, atminas,
uzmanibas, runas un valodas sp€ju Ipatnibas, manu uztveres izmainas, Ipatngjas
motivacijas, uzvedibas iezimes un vispariga ipatna darbiba ikdienas aktivitates.
(Keskinova & Ajdinski, 2018). Skolénam ar garigas attistibas trauc&jumiem
novero stabilus, izteiktus un neatgriezeniskus psihiskas darbibas trauc€jumus
centralas nervu sistémas (CNS) organisku bojajumu rezultata (TereSko et al.,
2013). Trauc€jumi var biit iedzimti, parmantoti vai ieguti (Luse, Miltina, &
Tubele, 2012). Skoléniem, kuriem ir viegli garigas attistibas trauc€jumi parasti
nav smadzenu patalogiju pazimju vai citu fizisko anomaliju (Liepina, 2008;
Petracovschi, 2012), bet biezi novéro zemu izzinas interesi, Sos skolénus ir griti
ieinteresét  darboties, tostarp ar1 logopediskajas nodarbibas (Tibele,
2019/a).Skoléniem ir griitibas veidot sakaribas starp redzes, dzirdes un kustibas
uztveres priekSstatiem (Liepina, 2008).

Lai jebkur§ skoléna, t.sk. skoléns ar viegliem garigas attistibas
traucgjumiem, varétu veiksmigi apgtt lasitprasmi, vinam jabit apgitam
pamatprasmeém — valodas skanu apzinasana, analize un sint€ze, burtu paziSana un
sasaiste ar konkrétu skanu, dekod@Sanas prasme, attistits vardu krajums (Tomele,
2020). Faktori, kas ietekmé lasiS8anas prasmju apguvi, tai skaita art lielakajam
skaitam skolénu ar viegliem garigas attistibas trauc&jumiem ir:

e  gritibas iegaumét vai atskirt grafiski lidzigos burtus (b, p, d, t, | utt.);
vaji attistita fonematiska dzirde, nediference skanas;

Mazs vardu krajums (neizprot vardu nozimi);
Uzmanibas nenoturigums;
redzes atminas traucéjumi (Anspoka, 2008).

LasiSanas prasmju apguve skoléniem ar garigas attistibas trauc€jumiem ir
sarezgits process, jo Siem skoléniem nav skaidras varda fonematiskas un
morfologiskas izt€les. Skoléns visbiezak burto vai lasa 1€ni un neparliecinosi, min
burtus un vardus, samaina vienu vardu ar citu (Freimanis, 2007, Orska &
Olutnika, 2008), ir griitibas nosaukt burtus vai sasaistit burtus ar skanam un veikt
to analizi, ka ar1 izprast izlastto tekstu. IeklaujoSas izglitibas iestades skolotaju un
logopédu izaicinajums, ir veicinat un attistit So skolenu lasttprasmi, neskatoties
uz pastavosajiem trauc€jumiem un Ipatnibam.

Skoléniem ar viegliem garigas attistibas trauc€jumiem griiti apgiit lasiSanas
prasmes ar1 tapec, ka nesp€j koncertét uzmanibu, izlasit vardu vai teikumu lidz
beigam, ka art trikst intereses par lasiSanu ka tadu (Liepina, 2008). Vislielakas
griitibas Siem beérniem sagada lasita teksta izpratne, to ietekmé skolénu zemais
domasanas un valodas attistibas Itmenis, ka ari pieredzes trikums. Seviski griiti
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Siem be€rniem izprotami teksti, kuros te€loti iekS€jie pardzivojumi, vieglak
uztverami vestijuma rakstura teksti, mazak — apraksti, jo b&rnam griti prieksstatit
dabas ainavu p&c vardiska apraksta (Liepina, 2008).Visbiezak skoléniem ar
viegliem garigas attistibas trauc€jumiem ir griiti atstastit izlasito, nav secibas
notikumu izklasta, jo skoléns nepietickami izprot izlasito (Freimanis, 2007). Ja
skolénam biis traucéta telpiska un redzes uztvere vai sint€zes procesu nepilnibas,
tad vinam bis griitibas arT ar burtu apgiiSanu, jo latvieSu valoda ir vairaki loti
lidzigi burti (Tabele, 2008). Siem skoléniem visbiezak ir analitiski sintétiskas
darbibas trauc€jumi, kas ietekmé skoléna prasmi burtus apvienot zilb&s
(Freimanis, 2007; Lidaka, 2016).

Skolénam ar viegliem garigas attistibas trauc€jumiem uztvere ir lénaka par
skolénu uztveri, kuriem nav attistibas trauc€jumu. Piem&ram, abeces perioda
skoléni ar grutibam apgust zilbju saliedéSanu, jo viniem redzes t€ls — burts un
atbilstoSais dzirdes signals — skana nesaistas kopa ka viena vesela vieniba
(Freimanis, 2007).

Socialajai videi ir loti liela ietekme gan uz skoléna attistibu kopuma, gan ar1
uz valodas attistibu. Ja skolénam ir nepietieckams valodas attistibas Iimenis, tas
apgrutina skolénam wuztvert un apstradat informaciju, iegiit zinaSanas un
reproducét tas, ka arT tas var ietekmé&t komunikaciju gan ar vienaudziem, gan
pieauguSajiem (Lidaka & Tomele, 2017).

Lai korig€josi attistosa darbiba noritétu sekmigi un dotu rezultatus
nepiecieSams ieverot Sadus specifiskus principus: kompleksa pieeja traucgjumu
korekcija, patogenétiskais princips (izvéloties traucEjuma novérSanas metodes,
nem VE&ra savstarpgjo saikni starp primaro trauc€jumu un sekundaro),
nepiecieSams nemt véra lasiSanas trauc€juma simptomatiku un izpausmes pakapi,
lasiSanas apguves procesa posmu, kada b&rns tobrid atrodas, nepiecieSams
balstities uz saglabatajiem analizatoriem un to mijiedarbibu (Tubele, 2008).

Visbiezak lasiSanas prasmju apgiiSana notiek klas€, kura macas skolens ar
viegliem garigas attistibas trauc€jumiem, papildus apmeklgjot logopeda
nodarbibas. Pirmaja liment bérns apgiist skanu grafiskos apzZim&jumus — burtus.
Lai burtu apguve bérnam nesagadatu problémas, tam japrot pareizi izrunat skanas,
jaspgj pareizi diferencet skanas péc dzirdes, jabut attistitai prasmei analizet zilbes
sastavdalas, ka arT jabiit pietieckami attistitiem sint€zes procesiem, telpiskajiem
priekSstatiem un redzes analizei. Otraja limeni bérns apgust lasiSanu pa zilbém,
taCu bernam aizvien ir griitibas ar zilbju saliedéSanu vardos. Izlasot vardu, bérnam
ir gritibas ar ta saprasanu, ka ar1 ja berns izlasa teikumu pa zilbém, teikuma beigas
vairs bérns neatceras ko ieprieks ir izlasijis. Savukart, tresaja limeni notiek pareja
no analitiskajiem pan€mieniem uz sintezgjosiem, tacu aizvien tiek pielietots gan
pirmais, gan otrais panémiens. VienkarSakus vardus berns jau sak lasit kopa, bet
sarezgitakus vai mazpazistamus — pa zilbém. Vesela teksta bérns katru teikumu
lasa izol&t1, nesaistot to ar ieprieks izlasito. Ceturtaja limeni bérnam jau vairs nav

73



Marite Rozenfelde et al.

problému ar tekstu lasiSanu tekosi, lasa pa vardiem vai vardu grupam. Vienigi
griitibas aizvien sagada lasita izpratne (Ttbele, 2008). Skoléni ar viegliem garigas
attistibas trauc€jumiem var sasniegt gan visus lasitprasmes apguves limenus un
iziet cauri visiem lasitprasmes apguves posmiem, bet var biit ar1 ta, ka skoléns
lestrégst viena no posmiem vai ITmeniem, jo vina attistibas Tpatnibu dgl, nav
iesp&jams apgiit visas tekoSai un izprotosai lasiSanai nepiecieSamas prasmes.

Lai skolénam ar viegliem garigas attistibas trauc€jumiem iemacitu lasit, ir
japarzina un japielieto klasiskas un jaunizstradatas lasitprasmes apguves metodes:

e  Prieksa lasiSana (klausoties, sekojot un lasot (rundjot) lidzi, skoleni
vingrinas lasit un apjégt vardu nozimi péc ilustracijam, konteksta,
atceréties varda izskatu un izmantot to cita situacija); SifréSanas
uzdevumi (palidz skolénam ieraudzit katra burta vai konkrétu burtu
vietu vardos, ka arf attista atminu, uzmanibu un logisko domasanu);
didaktiskas burtu spéles (Anspoka, 2008);

e  uzskatamas un praktiskas metodes (Tibele & Steinberga, 2004);

e  spélu elementu pielietojums (Tubele & Vilka, 2016).

e skanu Zestu metode(kopuma izstradati 40 skanu Zesti, katrai noteiktai
skanai atbilst kads konkréts Zests, kas palidz attistit ari skoléna
kognitivos procesus, ka ar1 rada saikni starp abam smadzenu puslodém)
(Petrova, 2019);

e e-gramatu ar papildu multivides efektiem un atbalstoSo e-tekstu
pielietojums (Mosito, Warnick & Esambe, 2017).

Logopedi lasiSanas prasmju attistiSanas procesa saskata sekojoSas griitibas,
kas raksturigas skoléniem ar viegliem garigas attistibas trauc€jumiem: nesaprot,
neatceras lastto, 1éns darba un uztveres temps, fonematiskas uztveres traucgjumi,
zilbju sintézes griitibas, korekcijas motivacijas trilkums, nenoturiga uzmaniba,
netiek ieverotas pieturzimes, vecaku vienaldziba atbalstot korekcijas darbu.

Didaktisko materialu komplekts lasiSanas prasmju attistiSanai skoléniem ar
viegliem garigas attistibas traucéjumiem visparizglitojosa macibu iestade
Collection of Didactic Materials for Development of Reading Skills for Pupils
with Mild Mental Disorders in General Education Institution

Lai sekmétu skoléna ar viegliem garigas attistibas trauc€jumiem lasitprasmi,
uzlabotu maciSanas kvalitati un ilgtermina palielinatu skoléna iesp&jas veiksmigi
socializéties un ieklauties sabiedriba, tika izstradats un aprobéts didaktisko
materialu komplekts lasiSanas prasmju attistiSanai un pilnveidei. Didaktisko
materialu komplekts sastav no tris dalam:

1. dala apkopotas aktivitates paredzetas fonematiskas uztveres attistiSanai un
prasmes sasaistit burtus ar konkrétam skanam attistiSanai (AtSifré vardu!; Kas
dzivo majina?; Piepildi masinu!; Atrodi 1sto skanu!)
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2. dala apkopotas didaktiskas speles darbam ar zilbeém lasitprasmes iemanu
attistiSanai un nostiprinaSana(Atrodi neiederigo zilbi!; Zilbju cel$; Aboli; Zilbju
marites, Vilciena sastavs);

3. dala apkopotas aktivitates paredzetas lasiSanas tehnikas uzlaboSanai un
kognitivo procesu attistiSanai, lai skoléns sp€tu izprast izlasito (Pasaka ar att€liem;
Pasaku puzle; Saliec teikumu!; Atrodi pareizo ilustraciju!; Lasi un kraso!)

Didaktisko materialu komplekts sastav no 14 didaktiskam spélem un
vingrinajumiem, kas ir krasaini, uzmanibu piesaisto$i un skoléniem viegli
uztverami.

Didaktisko materialu komplektu ikdiena var izmantot ne tikai logopé&di, bet
ar1 specialie pedagogi, pirmsskolas izglitibas pedagogi, sakumskolas pedagogi un
ar1 skoleénu vecaki.

Darba ar didaktisko materialu, skoléniem nepiecieSamas 1sas un skaidras
instrukcijas, lai spétu izpildit uzdotos uzdevumus. Skoléna lasiSanas klidu
novertésanas rezultati jafikse tabula (Tubele, 2019, Lidaka, 2016). Didaktiskaja
materiala tiek piedavati 13 kritériji, pe€c kuriem janotiek izvéleto skolénu
novertésana, katra skoléna individualais veértejums ievietots punktu sisteéma,
robezas no viens lidz Cetri.

Didaktisko materialu komplekts lasiSanas prasmju attistiSanai skoléniem ar
viegliem garigas attistibas trauc€jumiem tika aprobts vispargjas izglitibas
iestades logopéda darba laika posma no 11.11.2019. — 10.04.2020. Aprobacija
tika iesaisttti trfs sakumskolas 1-2 klases skoléni, kuri macas visparizglitojosa
macibu iestade apgiistot izglitibu péc specialas pamatizglitibas pirma posma
(1.-6. kl.) programmas izglitojamiem ar viegliem garigas attistibas trauc&jumiem
(programmas kods 11015811). Visiem aprobacija iesaistitajiem skoléniem ir
logopéda diagnosticéti lasiSanas prasmju trauc€jumi.

Secinajumi
Conclusions

1. Attistitas lasiSanas prasmes skol€niem ar viegliem garigas attistibas
traucgjumiem dod iesp&ju veiksmigi iegiit izglitibu un ieklauties sabiedriba.

2. Skoleniem ar viegliem garigas attistibas trauc€jumiem ir dazadi valodas un
runas trauc€jumi, tacu visizplatitakais traucg€jumi tomeér ir lasiSanas un
rakstiSanas trauc€jumi. Logopedi skoleniem ar viegliem garigas attistibas
trauc€jumiem saskata tadus lasiSanas trauc€jumus vai griitibas ka: trauceta
burtu apguve, redzes uztvere, skanu dekodéSana un diferencéSana, zilbju
sint€ze un lasita teksta izpratne. Atkariba no traucgjuma limena, var aptuveni
prognozet, cik daudz skoléns spe€s apgit un cik ilgs laiks tam bis
nepiecieSams.
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Skoléniem ar viegliem garigas attistibas trauc€umiem ir griti apgtt
lasiSanas prasmes, jo Siem skoléniem izzinas procesi norit 1€nak, var biit
trauceta redzes uztvere, ir analitiski sintetiskas darbibas traucgjumi, vaji vai
nepietickami attistiti fonematiskie priekSstati un priekSstati par varda
morfologisko sastavu, ka arl Siem skoléniem visbiezak ir mazs vardu
krajums.

Logopédiem biezi vien trukt metodiska materiala, ko varétu rekomendét
vecakiem, lai tie var€tu izmantot sava b&rna lasiSanas prasmju attistiSanai.
Tam jabut krasainam un viegli uztveramam skoléniem ar viegliem garigas
attistibas traucg€jumiem.

Rekomendacijas:

1.

Logopedam, attistot lasiSanas prasmes skoléniem ar viegliem garigas
attistibas trauc€jumiem, paral€li jaattista ari fonematiska uztvere, redzes
uztvere, telpiska uztvere un uzmanibas noturiba.

Logopédiskas nodarbibas, skoléniem ar viegliem garigas attistibas
traucgjumiem, nepiecieSams veidot ta, lai nodarbibas aktiva faze nebiitu
ilgaka par 10 — 15 minitém, jo skoléniem ar viegliem garigas attistibas
trauc€jumiem ir nenoturiga uzmaniba.

Nodarbibas javeido balstoties uz rotalu darbibu, pielietojot didaktiskas
speles un vingrinagjumus, kas motivétu skolénus aktivak piedalities
nodarbibas un tas regulari apmekI&t.

Nodarbibas izmantojamajam materialam jabut spilgtam, krasainam un
skolénam viegli uztveramam.

Logopeédam ar skolena vecakiem veidot cieSu sadarbibu, lai kopgjiem
spekiem palidzetu skolénam apgiit lasiSanas prasmes.

Summary

Inclusive education aims to provide quality education to three major target groups:

children and young people with special needs; children and young people at risk of
social exclusion; children and young people of Latvian citizens who have re-emigrated
and were born abroad (VISC, 2017). There are many reasons, including the possibility
for pupils' parents to choose an educational institution, as a result of which the tendency
to include and educate pupils with mild mental disorders in the study process of general
education institutions is strengthening in Latvia. Research proves that the process of
implementing inclusive education in Latvia has the following difficulties:
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1.  teachers lack professional competence in special education issues; teachers
are not able to fully perform diagnostics, as well as to create auxiliary
materials corresponding to each disorder; small educational institutions lack
resources to provide support measures in the teaching and educating process;
parents of other educational institution's pupils often have a negative and
incomprehensible attitude towards the inclusion of pupils with special needs
(Jurs & Apséna, 2018);
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2. insufficient financial security; insufficient rates of support specialists in an
educational institution, thus weak mutual cooperation of specialists; lack of
material resources (suitable textbooks, special equipment, etc.) for quality
implementation of support measures; society's attitude towards inclusive
education (Rozenfelde, 2014);

3. financial support (26.1 % of surveyed teachers), methodological support
(25.2 % of surveyed teachers); material and technical support (24.9 %);
public support (23.9 %), it is necessary to acquire additional knowledge and
skills (86 %) (Vanaga & Grinfilde, 2018);

4.  lack of support materials (59 %), wider range of methodological materials
(56 %), teacher's assistant (51 %), additional information and knowledge
about the pupil's special needs (49 %), technical aids (38 %) (Ras¢evska et.al,
2017).

Mental disorders include a number of changes in a child's personality
characteristics, forming a generally complex personality: peculiarities of emotional,
memory, attention, speech and language abilities, sensory changes, specific motivations,
behavioural traits and general peculiarities in daily activities, low cognitive interest; it
is difficult to interest these pupils in activities, including speech therapy classes.
Acquisition of reading skills for pupils with mental disorders is a complicated process,
because these pupils do not have a clear phonemic and morphological imagination of a
word, most often pupils spell or read slowly and unconvincingly, guess letters and
words, exchange one word with another (Freimanis, 2007, Orska & Olutnika, 2008), it
is difficult to name letters or associate letters with sounds and perform their analysis, as
well as to understand the read text. The challenge for teachers and speech therapists in
an inclusive education institution is to promote and develop the reading literacy of these
pupils, despite the existing disabilities and peculiarities. Pupils with mild mental
disorders also find it difficult to learn reading skills because they are unable to give
attention, read a word or sentence to the end, and lack interest in reading as such; they
have a low level of thinking and language development and lack of experience. It is
especially difficult for these children to understand texts, which depict inner
experiences; it is easier to understand texts of the message nature, harder - descriptions,
because it is difficult for a child to imagine the natural landscape from a verbal
description (Liepina, 2008). Most often it is difficult for pupils with mild mental
disorders to retell what they have read; there is no sequence in the description of
events, because a pupil does not sufficiently understand, what he/she has read
(Freimanis, 2007).

In order to teach a pupil with mild mental disorders to read, it is necessary to know
and apply classical and newly developed methods of acquiring reading skills:

e reading aloud (by listening, following and reading (speaking) together, pupils
will practice reading and understanding the meaning of words according to
illustrations and context, remembering the appearance of the word and using
it in another situation); encryption exercises (helps a pupil to see the place of
each letter or a specific letter in words, as well as develops memory, attention
and logical thinking); didactic letter games (Anspoka, 2008);
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e demonstrable and practical methods (Tabele, Steinberga, 2004);

e  application of game elements (Tubele, Vilka, 2016).

e  method of sounds and gestures (a total of 40 sound gestures have been
developed, each specific sound corresponds to a specific gesture, which also
helps to develop the pupil's cognitive processes, as well as creates a
connection between the two hemispheres of the brain) (Petrova, 2019);

e use of e-books with additional multimedia effects and supporting e-texts
(Mosito, Warnick, Esambe, 2017);

e  collection of methodological materials for the development of reading skills
for pupils with mild mental disorders (by A.Verbicka).
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