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Abstract. Latvia is currently moving towards a competency-based approach to the curriculum,
with the resultant need to update teacher professional competencies. A survey conducted by the
project School 2030 in the second half of 2018 highlights the need for more personalised
support to teaching/learning for each and every student. The teacher's capacity, therefore, to
plan, prepare and lead the learning process is important.

The question then arises: how to best support learning and effectively increase achievement for
those learners with special needs. For the realisation of an inclusive approach to education,
the teacher needs knowledge and understanding of the diverse needs of students, which need to
be considered as part of the educational process.

The aim of the study: to provide insight into diverse effective approaches to the education of
students with special needs in inclusive settings.

The research methods selected reflect the purpose of the study: analysis of regulatory
documents, analysis of the scientific literature and teacher reflection on their practice.

The main conclusion is that the provision of day-to-day support by competent teachers, as well
as support at the educational institution level, results in students with special needs
participating, being engaged, collaborating and achieving equally with the peers.

This can only be achieved through the purposeful investment of hard and persistent work,
utilising flexible learning opportunities and collaboration.

Keywords: inclusive approach, provision of support, students with special needs, teacher
professional competencies

levads
Introduction

Latvija Sobrid tieck uzsakta kompetencu pieejas Tstenosana macibu satura, kur
tiek aktualizétas skolotaja profesionalas kompetences, jo Skolotaja darbiba
ietekme skolénu darbibu, kas savukart ir vinu toposas kompetences pamata. Tiek
atzits, ka svariga ir skolotaja gataviba planot, sagatavot un vadit macibu procesu
(Namsone, Volkinsteine, & Lace, 2018). IpaSi svarigi tas ir darba ar
izglitojamajiem ar specialam vajadzibam, Kuri tiek uzticéti skolotajam. Tas
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nozimé, ka skolotajam ir nepiecieSamas zinaSanas un izpratne par daudzveidigam
vajadzibam, kadas varétu izpausties izglitibas procesa (Bethere et al., 2016).

Vispargjas izglitibas likuma 53. panta 2.punkts nosaka, ka atbilstoSu atbalsta
pasakumu pieejamibu izglitojamajiem ar specialam vajadzibam, kuri uznemti
vispargjas izglitibas programma, nodro$ina izglitibas iestade. Izglitibas iestade
katram uznemtam izglitojamajam ar specialam vajadzibam izstrada individualu
1zglitibas programmas apguves planu (Vispargjas izglitibas likums, 1999).

Speka esosie 2018. gada 21. augusta Ministru kabineta noteikumi Nr. 543
"Prasibas izglitojamo ar specialam vajadzibam uznemsSanai vispargjas izglitibas
iestazu istenotajas vispar€jas izglitibas programmas" nosaka prasibas, kadas
1zvirzamas vispargjas pamatizglitibas un vispar€jas videjas izglitibas iestadém, lai
to 1stenotajas vispargjas izglitibas programmas uznemtu izglitojamos ar specialam
vajadzibam. NodroSinajuma, kas nepiecieSams specialas izglitibas programmas
istenoSanai specialas izglitibas klas€ un visparejas pamatizglitibas un vispargjas
vid€jas izglitibas klas€é uznemtajiem izglitojamiem ar specialam vajadzibam,
noteikts macibu un citu izglitibas iestades telpu (teritorijas) aprikojums, atbalsta
pasakumi un papildu pedagogiskais un atbalsta personals atbilstosi traucgéjumu
veidam (Ministru kabineta noteikumi Nr. 543, 2018), bet tas neveido atbalsta
pasakumu kopumu, kas versts uz to, lai palidzetu izglitojamiem parvarét veselibas
vai funkcionalo traucgjumu raditos ierobezojumus un macibu griitibas, tai skaita
nenosaka nepiecieSamibu integrétajiem izglitojamiem izstradat un Tistenot
individualo izglitibas programmas apguves planu, ka paredzets Vispargjas
izglitibas likuma.

Prakse rada, ka skola tiek uznemts bérns ar specialam vajadzibam, ir likvideti
fiziskie SkerSli, bet tiek aizmirsts par izglitibas satura nozimi, ta pieejamibu
konkrétajam izglitojamajam. Skolotajs nespg€j izvirzit skolenam aktualus macibu
mérkus, izvEl&ties un prasmigi lietot macibu pan€mienus, metodes, macit jegpilni
izmantot IKT rikus, jo nav apzinajies, ar kadam macibu problémam saskaras
1zglitojamais.

P&tijuma merkis: izpétit pielagojumu, parveidojumu daudzveidibu macibu
procesa bérniem ar specialam vajadzibam.

AtbilstoSi mérkim noteiktas pétijjuma metodes: normativo dokumentu,
zinatniskas literatiiras analize, refleksija par pieredzi.

Ieskats teorétiskajos aspektos
Insight in to the Theoretical Aspects

Pasaulé Sobrid norit diskusija par skolotaju profesionalo kompetenci, tapec
nav vienota redz€juma par to, kadam ir jabiit idealam skolotajam un kadai ir jabut
skolotaja izglitibai, bet ir vienpratiba par to, ka skolotaja kompetences rezult€jas
darbiba. Lidz ar to aktualiz€jas skolotaja prasmes vadit atbilstoSu maciSanos,
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analizet un reflektet, sadarboties, lai skoléenu macisanas rezultats biitu kompetence
(Namsone, Volkinsteine, & Lace, 2018).

Kompetences tiek skaidrotas ka zinasanu, prasmju, izpratnes, vertibu,
attieksmju un ve€lmju kombinacija, kas ir cilvéka darbibas pamata (Hoskins &
Crick, 2010). Noteiktai atticksmei vai parliecibai ir nepiecieSamas noteiktas
zinasanas vai izpratnes Iimenis un tad ir nepiecieSamas prasmes, lai §1s zinaSanas
istenotu praktiska situacija. Katrai noteiktajai kompetences jomai tiek prezentetas
biitiskas attieksmes, zinasanas un prasmes, kuras ir tai pamata (Eiropas specialas
izglitibas attistibas agenttra, 2012).

Biitisks priekSnoteikums, lai veicinatu integraciju, ir skolotajs, kur§ spgj
iesaistit skolénu jégpilna macibu darbiba, uznemties atbildibu par visiem
skoléniem. Skolotajam ir jasaprot, ka ieklaujosa sabiedriba riip€jas par to, lai
nodrosinatu skolénu ieklausanu, nemainot vinus (Stubbs, 2008).

Integracijas veicinasana nozimé diskusiju stimuléSanu, pozitivas attieksmes
veicinaSanu un izglitibas un socialas sist€mas uzlaboSanu, lai tiktu gala ar jaunam
prasibam izglitibas struktiiras un parvaldiba. Tas ietver ieguldijumu, procesu un
vides uzlaboSanu, lai veicinatu maciSanos gan izglitojama limeni vina macibu
vide, gan sist€mas limeni, lai atbalstitu visu macibu pieredzi. Tas sasniegumu
pamata ir valdibu vE€lme un sp&jas pienemt nabadzigas politikas, risinot
jautagjumus par vienlidzigumu valsts izdevumu joma izglitibas joma, attistot
starpnozaru saiknes un tuvinot ieklaujosu izglitibu ka muzizglitibas sastavdalu
(UNESCO, 2009).

Politikas veidotajiem Starptautiskas Izglitibas konference ir izvirzits
nozimigs ieteikums: atzist, ka ieklaujoSa izglitiba ir nepartraukts process, kura
merkis ir piedavat kvalitativu izglitibu visiem (UNESCO, 2008).

Izglitiba par ieklausanu ietver zinaSanas un prasmes ar1 par diferenciaciju un
daudzveidigu vajadzibu nodroSinasanu, kas lauj skolotdjam klaseé atbalstit
individualu macibu darbu, par atbalstu visiem izglitojamajiem, kuriem
nepiecieSama sp&ju un dotumu attistiSanas stimul@Sana. IeklaujoSas izglitibas
procesu istenoSana ir atkariga no sadarbibas, kas ir biitisks skolotaju darbibas
nosacijums, no prasmes ievérot pedagogisko &tiku un veidot labvéligu
mikroklimatu klasé sadarbibai ar skoléniem un kolégiem, no personigas
profesionalas pilnveides (Eiropas specialas izglitibas attistibas agentiira, 2009;
2012; North & McKeown, 2005).

Starptautiskd limeni pirmais dokuments, kur uzmanibas centra nonaca
izglitojamo ar specialam vajadzibam ieklausana vispargjas izglitibas iestades bija
Izglitibas Ministru Padomes rezoliicija par Bérnu un jaunieSu ar specialam
vajadzibam integréSanu vispargjas izglitibas sistemas, kas tika pienemta
1990.gada (European Union, 1990). Kops ta laika gan starptautiska, gan Eiropas
ItTment ir virkne konvenciju, deklaraciju, pazinojumu un rezoliiciju par
funkcionaliem traucgjumiem, ieklauSanu un specialo izglitibu, kas apstiprina visu
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valstu, tai skaita Latvijas, pamatnostadnes (Eiropas specialas izglitibas attistibas
agentiira, 2009).

Jaatzist, ka Latvijas izglitibas sisttma ieklaujoSas izglitibas TstenoSanu
nosaka virkne normativo dokumentu, tomér triikst vienota skaidrojuma par
atbalsta sisteémas butibu. Turklat atbalsta pasakumu nodroSinajums galvenokart ir
paredzgts tiem gadijumiem, kuros specialas vajadzibas tiek noteiktas balstoties uz
medicinisku diagnozi (Bethere et al., 2016).

Latvija 2018. gada otraja pus€ veiktaja aptauja, kur piedalijas 737 vecaki,
kuru bérni macas vairak neka 300 Latvijas skolas (1.-12. klas€), un 3304 skoléni
no 327 Latvijas skolu pamatskolas (7.-9. kl., 64,2%) un vidusskolas (10.-12. KkI.,
35,8%) klasu grupam, skoléni un vinu vecaki aktualiz€ja lielaku personalizéta
atbalsta nepiecieSamibu, uzsverot, ka macibu pieeja svarigi péc iesp&jas sniegt
atbalstu katram skolénam. Atbildes liecina, ka sp&jigakie skoléni skola biezi vien
garlaikojas, bet tie, kam vajadzigs ilgaks laiks, netieck macibam Iidzi, tiek
steidzinati. Ar1 vecaki savas atbild€s pauz riipes par to, ka vinu bérni nespgj
pietiekami labi apgiit zinasanas un prasmes, jo nesanem pietickoSu atbalstu. Ar to
vecaki saprot skolotdja iedzilinaSanos konkréta skoléna izaugsme un atbilstoSas
palidzibas sniegSanu konkrétaja macibu posma. Reizém atgriezeniska saite, ko
sanem skoléns, nav pietickama, lai vecaki skaidri saprastu, kas darams, lai
uzlabotu bérnu sniegumu un apgitu ickavéto (Edurio aptaujas, 2019).

Lai palidzetu izglitojamiem parvarét veselibas vai funkcionalo trauc€jumu
raditos ierobezojumus un macibu gritibas, ir nepieciesams izzinat un prast
nodroS$inat katra izglitojama izglitoSanas vajadzibas un attistibu, tapec lidzdalibas
paplasinasana ir véra nemams tads aspekts ka kvalitativa individuala izglitibas
programmas apguves izstradasana un stenoSana.

Sads plans ir izglitojama sp&jam pielagota izglitibas procesa organizésana,
ieverojot vina pieredzi, prasmes, izzinas procesu Ipatnibas un izglitibas standarta

un macibu priekSmetu programmas izvirzitos mérkus un uzdevumus (VISC,
2017).

Refleksija par pieredzi
Reflection on practice

Skolotaja ka reflektéjosa praktika kompetences joma tiek ietverta
sistematiska pasa skolotaja darba izvértéSana, efektiva kolégu iesaistiSana
refleksija par maciSanu un macisanos, piedaliSanas skolas ka macibu kolektiva
veidoSana (Eiropas specialas izglitibas attistibas agentiira, 2012).

Autorei ir uzkrata zinama pieredze specialas izglitibas joma. Raksta
piedavatais materials ir prezentets 2018.gada augusts — novembris Rigas
1.speciala internatpamatskola-attistibas centra vaditajos pedagogu profesionalas
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kompetences pilnveides kursos “Izglitojama intelektualas attistibas psihologiski
pedagogiska izvértésana perioda no 7 lidz 12 gadu vecumam”.

Balstoties uz zinatniskajam nostadném un profesionalo darba pieredzi,
kompetences pilnveides kursu ietvaros skolotaji tiek mudinati reflektét par
atbalsta pasakumu nodroSinaSanu skoléniem ar specialam vajadzibam ieklaujosa
vide. Reflekt€joSa prakse veicina skolotaju efektivu darbu ar vecakiem, ka ar1
darbu komandas ar citiem skolotajiem un specialistiem, kas strada gan skola, gan
arpus tas (Eiropas specialas izglitibas attistibas agentiira, 2012).

Skolotaji daloties sava pieredzg, apliecinaja, ka ir nepiecieSamas atbilstosas
kompetences, lai efektivi varétu stradat ieklaujosa macibu vide, tapéc biitisks
faktors ir skolotaju izglitoSana. Lai atbalstitu izmainas izglitibas vidé un sekmétu
visu izglitojamo ieklauSanu, macibu procesa atbalsta sniegSana nav japieskir
attistibas trauc€jumu kategorijas b&€rniem ar specialam vajadzibam, bet ir
nepiecieSama daudz personalizétaka pieeja ikdienas darba. Lidzdalibas
paplaSinasana ir nepiecieSama diferenciacija un papildu atbalsta nodroSinasana
tiem izglitojamiem, kuriem tas ir nepiecieSams, Un tas ir jaapraksta individualaja
izglitibas programmas apguves plana. Svariga ir skolénu sakotng€ja snieguma
Iimena noteikSana, lai lemtu, kada veida pielagojumi vai parveidojumi veido
atbalsta pasakumu kopumu, lai vini var€tu parvarét veselibas problemu vai
attistibas trauc€jumu raditos ierobeZojumus macibu procesa. Ir skoléni, kuriem
macibu vai vertéSanas procesa efektivi palidz macibu pielagojumi, bet ir skoleni,
kuriem savukart nepiecieSami macibu parveidojumi, kas atspogulojas
sagaidamajos macibu rezultatos, kas jasasniedz skolénam.

Lai izlemtu, kadi pielagojumi vai parveidojumi ir nepiecieSami izglitojamam
macibu procesa, vispirms ir jasaprot, ar kadam macibu problemam izglitojamais
saskaras. Atbilstosi pielagojumi vai parveidojumi var palidzet parvarét macibu un
uzvedibas problémas (Bee, 2003).

Efektivi un rezultativi pedagogiskaja procesa var ieviest pielagojumus, Kuri
apkopoti 1.attela.

‘ Pielagojumi ‘

- Ikdienas
Macibu metodes . v . _ .
) IKT izmantosSana Laika sadalijums uzdevumi un
un materiali

parbaudes darbi

1.attéls. Pielagojumi
Figure 1 Accommodations
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Savukart macibu parveidojumi, kuri apkopoti 2.att€la, parasti ir nepiecieSami
izglitojamiem ar garigas attistibas trauc€jumiem vai smagiem un vairakiem
smagiem attistibas trauc&jumiem.

Parveidojumi

zglitibas programma kademiskas prasiba Atskirigi (alternativi) wlie oy
_. neatbilstosas Atskiriga vértésana
da)éja apguve macibu mérki

vecumposmam

2.attels. Parveidojumi
Figure 1 Modifications

Izvertgjot savu ikdienas darbu, skolotaji apliecinaja, ka, apzinot macibu
problému, nodrosinot atbilstoSu pielagojumu, var sniegt realu atbalstu skolénam
macibu gritibu parvaréSanai. lesp&jams dazreiz skolotajam ir jamaina tikali
macisanas Veids, vai javeic izmainas macibu vide, vai japilnveido macibu
materiali. Varbiit ir nepiecieSamiba macibu procesa izmantot IKT (skat. 1.tabulu).

1.tabula. Pielagojumu piemeri
Table 1 Examples of Accommodations

stastjjumam

Veids Macibu probléma Iesp&jamie pielagojumi
Macibu metodes un | KlausiSanas: skoléns | Var iesaistit skolénu uzdodot jautajumus vai
materiali nespéj sekot lidzi partraucot stastijumu ar nelielam grupu

aktivitatém vai diskusijam; uzrakstit galvenas
idejas uz tafeles; izmantot krasainu pierakstu
u.c.

LasiSana: skoléns
nesp€j noteikt teksta
galveno domu vai

Var laut izmantot tekstus, kas uzrakstiti
vieglaka valoda; var pasvitrot galveno domu un
likt to izlasit vispirms; var sagatavot skolénam

nepiecieSams atbalsts
noradijumu izprasanai

atrast teksta balsta | planu, kas jaievéro patstavigas lasiSanas
vardus uzdevumos u.c.
IKT izmantoSana Skolénam ir Var izmantot specializétas datorprogrammas

vizuala atbalsta sagatavoSanai; var izmantot
balss sintezatoru pe&c nepiecieSamibas; var
ieplanot datora izmantoSanu bez teksta
redaktora  iesp&am  rakstiskas  atbildes
sniegSanai u.c.

Laika sadalijums

Skolénam ir
paléninats darba
temps, vai vin$ nespej

Var ieplanot papildu laiku, lai skolénam ir
iespéja pabeigt darbu; var sadalit darbu
mazakas dalas un laut tas pildit ilgaka laika
posma (piem., dazadas diends); var laut
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koncentréties ilgu
laika periodu.

izmantot 1sus partraukumus; var laut pildit
darbu noteikta dienas laika; var sagatavot darbu
ar mazaku skaitu uzdevumu vai jautajumu, bet
parliecinoties, lai tiktu ietverts nepiecieSamais
saturs un prasmes u.c.

Ikdienas uzdevumi
un parbaudes darbi

Rakstisana: skolenam
Ir griiti salasams
rokraksts

Var Jaut skolénam izmantot pielagotus
rakstamrikus vai burtnicas (papiru) ar lielakam
ritinam vai platakam Iinijam; laut rakstit ar
ztmuli; izmantot datoru; var diktét uzdevumu
skolotaja paligam vai klasesbiedram, kurs

pierakstis atbildi u.c.

Skolénam ir griitibas | Var sagrupét lidzigus uzdevumus (forma un
pariet no viena veida | saturs) kopa; laut pildit sakot ar vieglako
uzdevuma uz citu. | jautagjumu vai uzdevumu; var lidzigus
jautajumus grupét kopa, bet ne vairak par
Cetriem pieciem jautajumiem U.C.

Avots: Reigase & Prudnikova, 2017.

Istenojot athilstoSus pielagojumus ir nepiecieSama:

e clastiga pieeja, kas apmierinatu skolénu individualas izglitibas
vajadzibas;

e  atbilstiba skolénu realajam dzives vajadzibam un ne tikai akadémiskam
izglitibas vajadzibam.

Secinajumi
Conclusions

Valsts politisko mérku TstenoSana Latvijas izglitibas sist€mai ir nozimigs
izaicinajums nodros$inat kvalitativu izglitibu visiem izglitojamiem.

Latvijas izglitibas sist€éma ieklaujoSas izglitibas 1stenosanu nosaka virkne
normativo dokumentu, tomér trikst vienota skaidrojuma par atbalsta
sist€mas biitibu.

Lai veiktos izglitibas procesa, un skola varétu nodroSinat atbilstoSu un
laicigu atbalstu izglitojamiem, tai efektivi jakomunic€ ar specialas izglitibas
vidi (pieméram, jamekle inovativi veidi ka sanemt atbalstu no specialam
skolam — attistibas centriem u.c.).

Ieklaujosas izglitibas 1istenoSana procesa galvena vériba japievers
personaliz&ta atbalsta nodroSinasanai skoléniem ar specialajam vajadzibam
neatkarigi no vinu vecuma un individualajam vajadzibam.

Merktiecigi sanemot atbalstu ikdiena no pedagogu puses un atbalstu skolas
Itment skoléni lidzvertigi var lidzdarboties, iesaistities, sadarboties un giit
sasniegumus.
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Summary

That there is currently on-going discussion in the world about the professional
competence of teachers, is attested by the analysis of scientific literature and regulatory
documents. There is no consensus on the definition of an ideal teacher nor, how teachers should
be educated, but there is consensus that the improving teacher competency has a positive result.

As a result, what is becoming important are the skills of the teacher in meeting learning
needs appropriately, to analyse and reflect, to collaborate with others so that the learning
outcomes of students result in the students’ improved competence.

The knowledge and skills to be able to apply differentiated teaching/learning tasks to
address the diverse needs of learners, enables teachers to be able to support individualised
learning. This ensures support for all students including those who require additional support
with their learning.

The author of the study has reflected on her experience of working with children with
special needs. The content of this article was presented as professional development during
August — November, 2018, at the Riga Special Elementary Boarding School and Development
Centre. The professional development course was entitled “Psychological-pedagogical
evaluation of learner intellectual development in the age range 7-12 years".

Using scientific knowledge and professional experience, the author emphasises in the
article, that there is no need to allocate disability categories to children with special needs as
part of the learning process, but rather a more focused approach to everyday learning is
required.

In order to facilitate student participation, emphasis needs to be given to the development
of quality, individualised, educational programmes and their implementation. It is important to
determine the initial level of performance of students to decide what type of accommodations
and modifications are needed to overcome the limitations of the learning process resulting from
health problems or developmental disabilities. Learning adaptations are the changes that help a
learner to learn, or changes can also be made in the way a learner’s performance is assessed.
These modifications are changes in the expected learning outcomes to be achieved by the
learner. The author recommends that adjustments be made to teaching methods and materials,
routine tasks and tests, the learning environment, time allocations and the use of ICT (vai IKT?).
Modification of learning tasks is usually required by students with intellectual disabilities or
severe and multiple severe learning disabilities. Modifications may include partial acquisition
of the curriculum, academic requirements which are different from the normal requirements for
that age group, different (alternative) learning objectives and different forms of assessment.

This study finds:

. When implementing national political goals, the Latvian education system has a
significant challenge in ensuring the quality of education for all students;

. The implementation of inclusive education in the Latvian education system is
governed by a number of regulatory documents, but there is a lack of a unified
explanation of the nature of the support to be provided by the system in this process;

. In order to be successful in the provision of effective education and to provide
adequate and timely support to learners, schools must have effective
communication with special needs providers: (e.g. looking for innovative ways to
collaborate with special schools - development centres, etc.);

. The process of inclusive education should focus on providing personalised support
to students with special needs, regardless of their age and individual needs.
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Through the provision of purposeful day-to-day support by teachers and at a school level,
all students can be helped to participate, engage, collaborate and achieve results.

Literatuira
References

Bee, M. (2003). Accommodations and Modifications: What Parents Need to know. Florida
Developmental Disabilities Council, Inc. Retrieved from
https://www.rehabworks.org/docs/Accommodations_Modifications.pdf

Bethere, D., Cupere, 1., Kaupuzs, A., Laganovska, E., Lubkina, V., Marzano, G., Prudnikova,
I., Reigase, M., Rozenfelde, M., Rubene, Z., Rutka, L., Strods, R., Tibele, S., Usca, S.,
& Zogla, 1. (2016). Pusaudzu fiziska, emociondld un sociala lidzsvara attistiba
ieklaujosaja izglitiba. R&zekne: R&Ezeknes Tehnologiju akadémija. Piecjams:
www.telerehabilitation.lv

Edurio aptaujas. (2019). Pieejams: https://home.edurio.com/aptaujas

Eiropas specialas izglitibas attistibas agentura. (2009). Galvenie principi kvalitates veicinasana
ieklaujosa izglitiba— Rekomendacijas politikas veidotdjiem. Odense, Danija: Eiropas
specialas  izglitibas  attisttbas  agentlira.  Pieejams:  https://www.european-
agency.org/sites/default/files/key-principles-for-promoting-quality-in-inclusive-
education_key-principles-LV.pdf

Eiropas specialas izglitibas attistibas agentiira. (2012). Skolotdju izglitiba ieklausanai.
leklaujosu skolotdju profils. Odense, Danija: Eiropas specialas izglitibas attistibas
agentaira. Pieejams: https://www.european-agency.org/sites/default/files/tedi-profile-of-
inclusive-teachers_Profile-of-Inclusive-Teachers-LV.pdf.

European Union. (1990). Resolution of the Council and the Ministers of Education meeting
with the Council of 31 May 1990 concerning Integration of children and young people
with disabilities into ordinary systems of education, Official Journal C 162, 03/07/1990

Hoskins, B., & Crick, D.R. (March, 2010). Competences for Learning to Learn and Active
Citizenship: different currencies or two sides of the same coin? European Journal of
Education, 45(1), pp. 121-137. Knowledge, Globalisation and Curriculum.

Ministru kabineta noteikumi Nr. 543 "Prasibas izglitojamo ar specialam vajadzibam
uznemsanai visparejas izglitibas iestazu istenotajas visparéjas izglitibas programmas"
(2018). Pieejams: https://likumi.lv/ta/id/301251

Namsone, D., Volkinsteine, J., & Lace, G. (2018). Skolotajam nepieciesamas kompetences. No
Olina, Z., Namsone, D., France, 1., Cakane, L., Pestovs, P., Bértule, D., Volkinsteine, J.,
Lace, G., Dudareva, 1., Logins, J., & Butkévica, A. Macisanas lietpratibai (146-158).
Riga: Latvijas Universitate.

North, M., & McKeown, S. (2005). Meeting SEN in the Curriculum: ICT.D. Fulton Publishers

Reigase, M., & Prudnikova, I. (2017). leteikumi ieklaujoSas izglitibas istenosanai. Pieejams:
https://visc.gov.lv/specizglitiba/dokumenti/metmat/metiet_iekl _izgl_ist.pdf

Stubbs, S. (2008). Inclusive Education. Where there are few resources. Retrieved from
http://119.82.251.165:8080/xmlui/bitstream/handle/123456789/28/InclusiveEducationR
esources2008Stubbs.pdf?sequence=1

UNESCO. (2008). Inclusive Education: The Way of the Future, International Conference on
Education, 48th session, Final Report. Geneva: UNESCO.

UNESCO. (2009). Policy Guidelines on Inclusion in Education. Paris: UNESCO Retrieved
from https://unesdoc.unesco.org/ark:/48223/pf0000177849

145


http://www.telerehabilitation.lv/
https://visc.gov.lv/specizglitiba/dokumenti/metmat/metiet_iekl_izgl_ist.pdf

Ilga Prudnikova

VISC. (2017). Metodiskie ieteikumi individuala izglittbas programmas apguves plana
sastadisanai un istenosanai. Pieejams: https://visc.gov.Iv/specizglitiba/dokumenti/
metmat/metiet_ind_plana_sastadisanai_2015.pdf

Visparejas izglitibas likums. (1999). Pieejams: https://likumi.lv/doc.php?id=20243

146



