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Abstract. The goal of the paper is to evaluate and propose methodological techniques for the
introduction of the playing of recorder in the music teaching for the first grade pupils, in order to more
successfully develop the basic singing skills.

Methods: analysis of the teaching and psychological literature regarding the possibilities of playing the
recorder in the music teaching, observation and analysis of the process of music teaching and the reflection on
the personal experience in connection with the standard of the General education of Latvia in the music
teaching. Analysis of the informal discussion based on the use of playing of recorder in the music lesson.
Modeling of the pupils’ practical activities in music teaching in the primary school.

Results: Methodological techniques are proposed for the development of the basic singing skills using
the playing of recorder, and the creation of the cooperation among the students and their self-expression skills in
the music lessons is encouraged.

A teacher starting the formation of the basic singing skills often in the teaching process faces the
situation, when the majority of the pupils in the class have an insufficiently developed ability to listen and
reproduce the sound using their voice. One of the goals of the music teaching is to create correct vocal skills of
the pupils, placing an emphasis on proper inhalation, creation of sound and also on a posture. Correct
breathing is important both for singing and playing the recorder, but the tune culture is formed by the
interaction of the breathing and posture. These singing aspects have the common characteristics with the basics
of playing the recorder: interaction of breathing and posture forms the timbre of the recorder’s sound.

The pupils initially cannot physically sing a certain pitch, but playing of recorder helps them to obtain a
certain pitch of the sound using their hands, thereby allowing hearing and reproducing the sound, while
simultaneously developing preconditions for the composition of stable melody in the playing of recorder. The
pupils acquire the note reading skills simultaneously with the learning of proper breathing and blowing in. In
order for the pupils to easier comprehend the recording of the note rhythm, they are offered to play simple
rhythm examples, gradually increasing the number of ledger lines until a full staff is reached. Such method of
learning to read the notes allows comprehending that the same melody can be played at different pitches.

Any sound is always perceived and processed together with its duration and timbre (Griffin, 2007), so
the combination of the sound of playing the recorder and singing gives an additional impulse to the pupils’
auricular centre. The timbral differences of the sounds of recorder and human voice are processed in different
areas of the brain — the secondary and associative; therefore it is reasonable to assume that the combination of
playing the recorder and singing stimulates the brain activity, based on the research of M. Tervaniemi and
I. Winklera (Tervaniemi & Winklera, 1997).

The use of the playing of recorder in teaching music is not new in the music education. In the middle of
20™ century, it was popularized in their philosophies of teaching music by Karl Orff, Schinichi Suzuki and Zoltan
Kodaly. The playing of recorder is not difficult, it does not create problems for the pupils, but brings them joy
and satisfaction about their playing skills. This factor is therefore one of the most important for the creation of
positive self-expression skills and motivation during the music lesson. Based on the opinion of B. Teplov
(Tennos, 1947), the musical talent is formed in the childhood and it manifests itself in the pupil’s attitude
towards the music: he or she likes or dislikes it.

Combining the singing skills with the playing of recorder in the music lesson brings the joy to the pupils
about their ability to play and creates the positive motivation. A teacher develops a vocal and instrumental
musical score, encouraging all pupils to participate in playing music, thereby creating a situation, when each
pupil achieves a positive result in accordance with his or her specific playing skills. The creation of skills to play
in the group is equally important. Learning to read the notes in the staff is the beginning for the creation of
polyphony in the music teaching. The teacher using the singing and playing of recorder skills may form the
vocal, vocal and instrumental or instrumental groups. The pupils during the playing of recorder listen to the
pitch of the sound and form a precise musical sound of the recorder.
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The goal of the study: to find out the opinion of the teachers of music regarding the possibilities to use
the playing of recorder in teaching music. The methods used in the study: informal discussion of the target
group. The group at the beginning of the discussion is asked to share its experience and provide the comments
regarding the use of playing of recorder in teaching music.

The following results were gathered after summarizing the opinions and arguments expressed during
the discussion of the group:

e all members of the target group are familiar with the playing of recorder;

¢ 5 respondents admit that they play the recorder, 2 respondents have the basic skills of playing the
recorder, and 1 respondent does not know how to play the recorder;

¢ 4 respondents use the playing of recorder in music teaching, but only one respondent has used the
elements of playing the recorder in teaching of the singing skills;

¢ 1 respondent has decided to use the playing of recorder in music teaching during the next school year;

¢ all respondents consider the playing of recorder as a supplemental method, which can be used in music
teaching;

e all respondents admit that the playing of recorder facilitates the development of pupils’ musical
hearing;

¢ 6 respondents believe that the learning to play the recorder in a music lesson is a time — consuming
learning method, because there is already limited time for teaching the curriculum;

¢ 3 respondents using the recorder in the teaching process believe that the introduction of playing the
recorder in the music teaching is not useful, because the recorders available to the pupils do not allow
playing in unison;

¢ 1 respondent expressed an opinion that the playing of recorder can be used in the music lesson only by
working with a previously prepared selection of pupils.

The following negative and positive arguments were gathered after summarizing the opinions and
arguments provided during the group discussions:

o the pupils buy the recorders manufactured by different companies, therefore their timbral sound may
differ, and the pitches of the sounds, which are not always identical, do not allow reaching a perfect
unison;

o different fingering of the recorders (German recorders and baroque recorders) makes the learning
process difficult. The pupils observing each other’s finger movements often learn to play incorrect
pitches of the sounds, which are difficult for the teacher to control during the beginning stage of
learning to play the recorder.

o traditional teaching methods are more useful and easier to apply in music teaching.

The teachers of music relying on their personal experience, however, confirm the positive aspects of
using the playing of recorder in teaching music for the first grade pupils:

o playing of recorder facilitates the development of the pupils’ musical achievements, especially the
development of musical hearing of the pupils;

o facilitates the development of the pupils’ self-expression skills, because playing of recorder allows
each pupil accomplishing his/her individual artistic potential.

o the playing of recorder in teaching music facilitates the development of the pupils both from the
teaching and psychological point of view.

It can be concluded by comparing the musical development of the pupils from 3 different classes that
the musical development is the highest in the classes using the playing of recorder in their music lessons. This
conclusion is also affirmed by the number of pupils in each class participating in the groups of amateur
performance. The number of such pupils is the highest in the classes with the elements of playing the recorder in
teaching music. Therefore it can be concluded that the process of teaching music creates a positive motivation,
which facilitates the necessity for an emotional musical experience for pupils, as well as the tendencies of
creation of a collective body of the class and the cooperation skills among the pupils.

Keywords: music teaching, music lesson, singing skills, playing of recorder.

levads

Dziedasanas prasmju un vokalo pamatiemanu attistiSana ir svariga miizikas stundas
sastavdala, kurai skolotajam nakas veltit daudz laika. Tomér miizikas stundas organizacija
ietver ne tikai dziedaSanas prasmju attistiSanu, bet arT miizikas valodas elementu, noSu raksta
apguvi, ka arT miizikas klausiSanos un radosas darbibas miizika. Lai nodroSinatu efektivu
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macisanas procesu, jamekle jaunas interaktivas metodes, lidzekli un pape€mieni (Townsend,
Otero, 1999).

Ka papildelementu, kas uzlabo mizikas stundas kvalitati un palidz veiksmigak apgut
obligato miizikas macibas saturu, autore mizikas maciba iesaka izmantot blokflautas spéli.
Blokflautas sp€le ir vienkarsi apgtstama. Blokflautu ir iesp&jams viegli pielagot miizikas
maciba, t. sk. dziedasanas prasmes un nosu lasisanas iemanu veidoSana. Blokflautas spéle nav
sarezgita, ta skoléniem nesagada grutibas, bet rada pricku un gandarfjumu par savam
muziceSanas prasmém. TieSi Sis faktors ir viens no noteico$ajiem pozitivu paSizteikSanas
prasmju un motivacijas veido$anai muzikas stunda. Balstoties uz B. Teplova (Terios, 1947)
atzinam, muzikalitate veidojas b&rniba un izpauzas skoléna atticksmé pret muziku: patik vai
nepatik.

Raksta meérkis — izvértét un piedavat metodiskus panémienus blokflautas spéles
realizéSanai mizikas maciba 1.klases skoléniem, lai sekmigak attistitu pamatiemanas
dziedasana.

Petijjuma metodes: pedagogiskas un psihologiskas literatiiras par blokflautas spéles
iesp&jam miizikas maciba analize, miizikas macibas procesa verosana un analize, personiskas
pieredzes refleksija, saistiba ar Latvijas Vispargjas pamatizglitibas standartu miizikas maciba.
Neformalas diskusijas analize par blokflautas spéles izmantoSanu mizikas stunda. Skoleénu
praktiskas darbibas modeléSana muzikas maciba sakumskola.

Rezultati: piedavati metodiski papémieni dziedaSanas pamatprasmju veidosanal,
izmantojot blokflautas spéli, veicinata skolénu sadarbibas prasmju veidoSana miizikas stunda.

Blokflautas spéeles veésturiskais apskats

Blokflauta ir Joti sens, koka piiSamo instrumentu saimei piederoSs miizikas
instruments, saukts ari par svilpes flautu vai anglu flautu. Sis mazikas instruments ir viens no
paSiem senakajiem puiSaminstrumentiem, kas loti tala pagatné tika izmantots medibu ritualos.
Laika gaita instruments ir attist7jies un mainijies, dazados laika periodos tam bijusas dazadas
uzbtives. No citiem koka ptiSamo instrumentu saimes instrumentiem tas atSkiras ar septiniem
caurumiem jeb gaisa sprauslam skanas augstumu fikséSanai, apak$gjo vienu vai divus biezi
dubultojot, lai varétu spélét pustonus. Sada veidola instruments pazistams kop$ 14. gs.
Maisdienas blokflautas ir izgatavotas no koka, plastmasas, bet senak pat no zilonkaula.

Blokflauta savu popularitati ieguva viduslaikos. Ta tika izmantota baroka laikmeta
komponistu darbos. No 16. [idz 18. gs. blokflauta ir galvenais flautas veids Eiropa. Pieméram,
J.S.Bahs, G.F.Telemans, A.Vivaldi un H.Persels izmantoja blokflautas skangumu
atdarinot pastoralas ainas, brinumainus notikumus, béru, laulibas, milas ainas sava miizika.
Velak, attistoties koka piisSamo mizikas instrumentu saimei, blokflautas popularitate ztd, bet
atkal uzplaukst 20. gs., dal&ji istenojot agrinas muzikas vésturiska atskanojuma interpretaciju.
Misdienas ir sastopamas un tiek izmantotas septinas dazadu izméru blokflautas (Phypers,
2012). Tomér vispopularakie blokflautu saimé ir cilvéka balsij (soprans, alts, tenors, bass)
atbilstosi muzikas instrumenti (skat. 1. att.).
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Blokflauta ir loti pateicigs instruments, apgtistot muzic€Sanas pirmsakumus. Spéle uz
blokflautas ir vienkarsa, ta ir piem&rota amatieriem. Miisu sabiedriba blokflautu uztver ka
bérnu instrumentu, biezi — pat rotalu instrumentu. Tomér arT daudzi profesionali ir iecienijusi
instrumenta pietickami plaSo diapazonu (skat. 2. att.).
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2. attéls. Blokflautu saimes diapazons (Recorder (musical instrument))

Miizikas pedagogija blokflautas spéles izmantoSana mizikas maciba nav jaunums.
20. gs. vidii to savas miizikas macibas filozofijas popularizé Karls Orfs (Orff), Sini¢i Suzuki
(Suzuki), Zoltans Kodali (Kodaly).

Zoltans Kodali muzikas macibai izmanto vokalu pieeju. Vins uzskata, ka vienigais
veids, ka izprast kada ir miizikas ideja, ir caur dziedasanu saprast melodiju, harmoniju, ritmu.
Balss ir ne tikai originals instruments, bet arT vienigais veids, ka skolotajs var redzét skoléna
muzikalo izaugsmi un spriest par skoléna izpratni. Blokflautas tiek izmantotas mizikas
macibas sakuma pakapés, bet tikai kopa ar dziedasanu (Howell, 2012).

Blokflautas izmantoS§ana miizikas stunda

Miizikas stunda sakumskola, 1pasi 1. klasg, ir virzita uz dziedaSanas, ka ar1 skolénu
vokalo pamatiemanu attistiSanu. Uzsakot macibas 1. klas€, mainot macibu vidi no pirmskolas
1zglitibas iestades uz visparizglitojosu izglitibas iestadi, skoléni biezi apjik dazado skanu un
trokSnu jukli. Skoléni ar miiziku, dziedaSanu visbiezak saskaras klausoties miizikas ierakstus
multimedijos, kuros izv€las klausities sakumskolas skolénam gan saturiski, gan melodiski
griiti uztveramus muzikas ierakstus. Skolotajam, uzsakot dziedaSanas pamatiemanu veidoSanu
macibu procesa, nakas saskarties ar situaciju, kura lielakajai klases dalai ir vaji attistita
prasme ieklausities un reproducét skanu ar balsi, jo skoléniem vE&l nav izveidojusies
fonematiska dzirde. A. Zaporozecs (3amopoxeu, 1986) uzskata, ka praktiska darbiba ir
vieniga iesp&ja muzikalas dzirdes attistiSanai un sekmésanai. Ikdienas dzivé skoléni tikpat ka
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nedzird realu cilvéka dziedasanu, jo musdienu straujaja dzives ritma gimenés maz laika velta
tradicionalai muzicéSanai.

Viens no miizikas macibas mérkiem ir veidot skoléniem pareizas vokalas iemanas,
akcentgjot uzmanibu uz pareizu ieelpu, skanas veidoSanu, arT staju. Skoléna staja ir viens no
tiem nosacijumiem, kura ievéroSana sekmé gan elpas, gan topa veidoSanu. Pareiza elpa ir
svariga gan dziedaSanai, gan blokflautas spélei, bet tona kultiira veidojas ka elpas, stajas
mijiedarbiba. TieSi Siem dziedasanas aspektiem ir kop&jas iezimes ar blokflautas spéles
pamatiem: elpas un stajas mijiedarbiba veido blokflautas skang€juma tembru.

Jebkura skana vienmer tiek uztverta un apstradata kopa ar tas skané€Sanas ilgumu un
tembru (Griffin, 2007), tatad, apvienojot blokflautas skangjumu ar dziedasanu, tas sniedz
skolénu dzirdes centram papildus kairinajumu. Blokflautas un cilvéka balss skanu tembralas
atSkiribas tiek apstradatas dazados smadzenu laukos — sekundarajos un asociativajos, tapec
var uzskatit, ka blokflautas spéles un dziedaSanas apvienojums sekmé& smadzenu darbibas
aktivitati, pamatojoties uz M. Tervaniemi un I. Vinklera (Tervaniemi & Winklera, 1997)
petijumiem.

Lielakajai dalai skolénu patik macities blokflautas spéli, jo tas nav sarezgiti un ir
aizraujoSi. Blokflautas spéles macibas sakuma ir svarigi apgiit ieplitienu un prast precizi
nosegt flautas caurumus jeb gaisa sprauslas.

Sakotngji dziedot skoléni nespgj fiziski noturét konkrétu skapas augstumu, bet
blokflautas spéle lauj skolénam ar roku palidzibu fiksét konkrétu skanas augstumu, tadejadi
laujot sadzird€t un reproducét skanu, vienlaicigi radot priekSnoteikumus noturigas melodijas
veidoSanai blokflautas sp&l€. Vienlaicigi ar elpas un iepiitiena veidoSanu blokflautas spele,
skoléni apgiist nosu lasiSanas iemanas. Tas saskan ar Z. Kodali (Kodaly) muizikas maciSanas
filozofiju, ka viens no galvenajiem miizikas macibas mérkiem ir muzikas valodas elementu
apguve saistiba ar iek$€jas dzirdes attistibu (Howell, 2012). Mizikas pedagogija pienemts, ka
berna balss attistiba sakas ar pirmas oktavas vidusdalu (Medins, 1958). Lai skoléni vieglak
uztvertu nosSu ritma pierakstu, skoléniem piedava spelét vienkarSus ritma piemeérus,
izmantojot vieglak reproducgjamos skanu augstumus, neizmantojot Iinijkopu (skat. 3. att.).
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3. attéls. Ritma piemers

Nakosais solis noSu pieraksta lasiSanas apguvé ir melodijas uz vienas skanas
solfedz€Sana un/vai atskanoSana uz blokflautas, nenoradot konkrétu noSu augstumu.
Skoléniem piedava noSu rakstu, izmantojot vienu nosu liniju, lai raditu izpratni par jédzienu
,hotis uz Iinijam”, ,,notis virs linijam” (skat. 4. att.) un ,,notis zem linijam”.
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4. attels. Notis virs Iinijam

Velak, pakapeniski palielinot noSu liniju skaitu Iidz pilnai Imijkopai, skoléni apgiist
jédzienus ,,notis starp Iinijam” (skat. 5. att.).
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Sads noSu lasiSanas prasmju apguves panémiens Jauj saprast, ka viena un ta pati
melodija var skan&t dazados augstumos. Respektivi, tiek veidoti pamati relativaja solmizacija
un melodiju transponéSana citas tonalitatés, kas saskan ar Z. Kodali (Z. Kodaly) relativas
solmizacijas metodisko pieeju.

Piedavatais darba panémiens Jauj skoléniem gan solfedz&t, gan spelét uz blokflautas
vienkarSus motivus un melodijas. Sekmigi muzic€ ari tie skoléni, kuriem v&l nav izveidojusas
dziedaSanas pamatiemanas, kuri nesp&j reproducét skanas augstumu, kuri ,,rac”.

Kombingjot dziedasanas prasmes ar blokflautas spéli, miizikas stunda veidojas
situacija, kas skolénos veicina prieku par muzic€Sanu un pozitivas motivacijas veidosanos.
Skolotajs veido vokali — instrumentalu miizikas partitiiru (skat. 6. att.), rosinot visus skolénus
iesaistities muzicéSana un veidojot situaciju, kura ikviens skoléns sasniedz pozitivu rezultatu
atbilstosu vina konkrétajam muzic€Sanas prasmém.

Tikpat svariga ir grupas muzic€Sanas prasmju veidoSana. Spélgjot blokflautu, skoléni
ieklausas skanas augstuma un veido precizu blokflautas skan€umu, akurati nosedzot
instrumenta caurumus jeb gaisa sprauslas. Vienbalsigu melodiju SpéléSana grupa uz
blokflautas sekmé& skolénu dzirdes attisttbu un unisona veidoSanos dziedaSanas prasmju
veidoSana.

Kad skoléni ir sapratusi noSu rakstibas principus uz/zem/virs Iinijam, pakapeniski
izveido linijkopu. Nosu raksta linijkopas apguve ir sakums daudzbalsibas veidoSanai miizikas
maciba. Izmantojot dziedasanas un blokflautas sp&léSanas prasmes, skolotajam ir iespgja
veidot vokalus, vokali—instrumentalus un instrumentalus ansamblus.
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Balss

JJ .

|
Bloklauta P

6. att€ls. Vokali — instrumentala partitiira

Skolotajam tas nav viegls uzdevums, jo nepiecieSams koordinét skolénu centienus
spelét blokflautu, izmantojot individualu pieeju skoléniem, pieméram, dazadas sarezgitibas
partijas, sekojot, lai skoléns spétu sekmigi veikt izvirzito uzdevumu. Apvienojot divas un/vai
vairak blokflautu partijas veidojam orkestra muzic€Sanas pieredzi. Mizikas partitiras
metrisko strukttiru un skapkartu pievieno, kad skoléni izpratusi noSu lasiSanas pamatiemanas.

Pétijuma metodologija

Pétijuma merkis: noskaidrot miizikas skolotaju viedokli par blokflautas spéles
izmantoSanas iesp&jam miizikas maciba 1. klasé. Pétijuma izmantotas metodes: neformala
diskusija. Petijuma respondenti: izveidota fokusgrupa, kuras sastava ir 8 miuzikas skolotaji.
Miizikas skolotaju pedagogiska darba pieredze ir no 2 lidz 25 gadiem, visiem respondentiem
ir iegiita augstaka pedagogiska izglitiba. Fokusgrupas dalibnieki ir savstarp&ji pazistami, kas
lauj moderatoram veidot brivu un atklatu diskusiju. Diskusijas norises vieta: miizikas kabinets
skola. Uzsakot neformalu diskusiju par blokflautas izmantoSanu muzikas maciba, fokusgrupas
dalibnieki tiek iepazistinati ar diskusijas norises kartibu, katrs fokusgrupas dalibnieks tiek
pieregistréts un katram dalibniekam tiek pieskirts identifikacijas numurs. Diskusijas sakuma
grupai tiek piedavats dalities ar savu pieredzi un sniegt komentarus attieciba uz blokflautas
izmantoSanu muzikas maciba. Diskusijas norises laiks: 50 minttes.
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Apkopojot grupas diskusija izteiktos viedoklus un argumentus, tika iegiti Sadi

rezultati:

visi fokusgrupas dalibnieki ir pazistami ar blokflautas spéli;

5 respondenti atzist, ka prot spélét blokflautu, 2 respondenti ir apguvusi blokflautas
spéli pamatprasmju lIimeni, 1 respondents neprot sp&lét blokflautu;

4 respondenti blokflautas spéli izmanto miizikas maciba, bet tikai 1 respondents ir
izmantojis blokflautas spéles elementus dziedaSanas prasmju apguve,

1 respondents nakoSaja macibu gada ir nolémis izmantot blokflautas spéli muzikas
stunda;

visi respondenti blokflautas spéli uzskata par darba panémienu, ko var papildus
izmantot muzikas maciba;

visi respondenti atzist, ka blokflautas spéle sekmé skolénu dzirdes attistibu;

6 respondenti uzskata, ka blokflautas sp€les apguve miuzikas stunda ir laikietilpigs
macibu panémiens, jo macibu satura apguvei jau tapat ir ierobezots laiks;

3 respondenti, kuri izmanto blokflautu pedagogiskaja procesa, uzskata, ka blokflautas
speles organizéSana miizikas maciba nav lietderiga, jo ar skoléniem pieejamajam
blokflautam nav iesp&jams sp&l&t unisona;

1 respondents izsaka viedokli, ka blokflautas sp€li var izmantot mizikas stunda, bet
tikai stradajot ar ieprieks sagatavotu skolénu izlasi.

Secinajumi

Neformalas diskusijas par blokflautas sp€les realizaciju muzikas maciba izkristalizgjas

sekojoSie secinajumi: mizikas skolotdaji nav gatavi izmantot blokflautas sp€li mizikas
maciba, kaut arf atzist tas lietderigumu. Ka galvenie pretargumenti un negativie aspekti tika
mingti:

skoléni iegadajas dazadu firmu razotas blokflautas, kuru tembrali dazadais skangums
un ne vienmé&r identiskie skanu augstumi nelauj veidot perfektu ansambli;
blokflautu atskiriga (vacu blokflautas un baroka blokflautas) aplikatiira traucé spéles
apguvi. Skoléni, verojot viens otra pirkstu kustibas, biezi iemacas spélét nepareizus
skanu augstumus, ko skolotajam blokflautas spéles apguves sakumposma ir griti
kontrol&t;
miuzikas maciba lietderigak un vieglak pielietot tradicionalas macibu metodes.

Tomér mizikas skolotaji, pamatojot ar personigo pieredzi, apstiprina, blokflautas

speles realizacijas miizikas maciba 1. klasu skoléniem pozitivos aspektus:
e blokflautas spéle sekmé skolénu muzikalo sasniegumu izaugsmi, Tpasi muizikas skolenu

dzirdes attistibu;

eveicina skolénu paSizteiksmes prasmju attistibu, jo blokflautas spéle lauj katram

skolénam realizeét savu individualo maksliniecisko potencialu;

e blokflautas spéle miizikas maciba sekmé skolénu izaugsmi gan pedagogiskaja, gan

psihologiskaja aspekta.
Autores pieredzes refleksija parada, ka, veérojot 3 dazadu klasu skolénu muzikalo

izaugsmi, klases, kura miuzikas stunda izmanto blokflautas spéli, muzikala izaugsme ir
vislielaka. So secinajumu ari apstiprina to skolénu skaits, cik skoléni katra klasé piedalas
skolas makslinieciskas paSdarbibas kolektivos. Klasé ar blokflautas spéles elementiem
mizikas maciba sadu skolénu ir visvairak. Tatad, mizikas macibu procesa veidojas pozitiva
motivacija, kas veicina emocionala muzikala pardzivojuma nepiecieSamibu skoléniem, ka ar1
klases kolektiva veidoSanas tendences un skolénu sadarbibas prasmes.
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