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Abstract. Feedback delivery is an integral part of the learning process, which provides an
effective teaching and learning process. Although students are primarily targeted to get a mark,
there are a number of strategies that can be used to maximise students' involvement in the
learning process, including providing effective feedback. Purposeful use of feedback through
the pedagogical process contributes to a more active involvement of students by developing
metacognitive skills (Nicol & Draper, 2008). It is important to encourage students, in the
learning process and outside it, to ensure reflection on feedback comments and to give
preliminary assessment (Taras, 2003). The aim of the article is to update the importance of
feedback in the pedagogical process by identifying theoretical regularity in the interpretation
of the concept of feedback, as well as undertaking empirical research to clarify students' views
on feedback and the effectiveness of its application in the learning process.
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Introduction
In the 21st century, employers want to see in their businesses employees who
are able to recognize opportunities, identify problems, choose solutions that are
unprecedented, create innovative products. Social skills, the ability to critically
evaluate information, use knowledge, desire and lifelong learning are particularly
demanded. A knowledge-based society is being developed worldwide and a new
economic model based on knowledge and known as a knowledge-based economy
is being implemented (UNESCO, 2005). The Lisbon strategy underlines that
education and research have the greatest impact on growth and employment
(The European Council, 2000). In order to achieve the educational goal, the
learning process should provide feedback that supports and regulates learning.
Feedback is needed for both students and teachers to improve the work of both
students and teachers.
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The object of the present study is feedback provided to students in secondary
school, classes 6-8. The research is aimed to analyse feedback and its use in school
from the theoretical and practical perspectives. Research goals include:
1) defining the role of feedback provided to students in school at primary
level;
2) discussing features of effective feedback provided to students. The
purpose of the study was to explore student perceptions of feedback.
Participants consisted of 69 students from classes 6-8. The research
methods used in the study include:
1) literature analysis which was used to establish the role of feedback
and different approaches to it, as well as its use at school;
2) empirical – data extraction method (survey), data processing and
analysis were used to investigate relationships between feedback,
teaching, assessment and students` learning in school.
Analysis of the concept of feedback and the importance of its effectiveness
Feedback is one of the preconditions for successful cooperation in the
pedagogical environment, and it is an important part of the formative evaluation
process. The main question for feedback is how to improve student learning
trough the information the teacher provides, which allows students both to
reactivate and consolidate prior knowledge as well as focus in important aspects
what they are learning (Boud & Molloy, 2013). Systematic evaluation provides
answers to teachers and students on questions: What to learn? What is achieved
and what is not? What to do next? (Thompson, 2007; Timperley, 2007; Draper,
2008). Education researchers A. Kluger and A. DeNisi, it should be noted that
feedback is defined as „actions taken by an external agent to provide information
regarding some aspects of one’s task performance” (Kluger & DeNisi, 1996),
thereby, by highlighting the importance of feedback in the evaluation process,
most of the performance relates to learning, achievements or attitudes about what
is being taught. Feedback is made up of constructive criticism and advice, it can
also be manifested as behaviour. Feedback is thought-out and targeted
information provided by the teacher to the student about his or her own actions
and aspects of understanding (Hattie & Timperley, 2007), thereby also promoting
the informed evaluation of the student itself in order to achieve better learning
achievements in the long term.
By studying the nature of feedback, the authors of the article raise questions
about the types of feedback and how feedback interacts with the teaching and
learning process. Feedback allows students not only to understand how they have
performed the task and explain the assessment they have obtained, but also to
provide guidance on how to improve their abilities, i.e., students learn to monitor,
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manage and take responsibility for their training (Nichol, 2007). In addition, it
should be noted that feedback should be accurate and reasonable, not just
correction of errors, marking or grading or one-word comment (e.g. “looking
promising”) or writing negative equivalents (e.g. “not too keen”), or just editorial
or grammatical corrections. Education researchers G. Gibbs and C. Simpson
affirm that feedback can be used to „correct errors, develop understanding through
explanations, generate more learning by suggesting further specific study tasks,
promote the development of generic skills by focusing on evidence of the use of
skills rather than on the content, promote meta-cognition by encouraging
students’ reflection and awareness of learning processes involved in the
assignment and encourage students to continue studying” (Gibbs & Simpson,
2004). Feedback may be either summarizing if it provides an explanation for
marks or a format to help students to continue learning.
To sum up the theoretical literature analyzed above highlight that feedback
is a targeted and premeditated critical learning process that is structured through
the teacher to help students to learn and provide students with information that
allows them to identify what kind of knowledge and skills they have acquired and
what they need to learn through identifying future goals.
To provide feedback that students can understand and use productively is a
certain challenge for all teachers. Jonsson uncovered ﬁve reasons why students
may not engage with their feedback:
•
it may not be useful,
•
it may be insufﬁciently detailed or individualized,
•
it may be too authoritative in tone,
•
students may not know suitable implementation strategies,
•
students may not understand the terminology used in feedback
(Jonsson, 2013).
Effective and pedagogically based feedback is a contribution of the teacher
to the learning process of students and has the positive impact on the results of
the learning process. The new education content framework in Latvia (Skola2030)
also emphasize the necessity for the effective feedback in the learning process.
For example, international education expert G. Wiggins notes the most important
feedback components. Feedback:
•
„refers to the goal – effective feedback is possible if the performer has
a goal, he takes action to achieve it and receives information on his
actions towards achieving the goal;
•
is visible and clear – any useful feedback system includes not only a reference to a clear goal, but also clearly visible results related to the goal;
•
is actionable – effective feedback is concrete, specific and useful; it
gives actionable information;

246

Jurs & Špehte, 2020. The Value and Topicality of Feedback in Improving the Learning Process

•

is user-friendly – even if feedback is specific and accurate in the eyes
of experts, it is not helpful if the user does not understand it and takes
it personally;
•
is timely – feedback should not only be received from a teacher or even
from people at all. Technology is one powerful tool – part of the power
of computer-assisted learning is unlimited, timely feedback and
opportunities to use it;
•
is ongoing – our performance depends on not only receiving feedback
but also having opportunities to use it;
•
is consistent – performers can only adjust their performance
successfully if the information fed back to them is stable, accurate, and
trustworthy, at the same time, teachers must have the same opinion on
what work of good quality is” (Wiggins, 2017).
Effective feedback is the information on the progress of a student towards a
learning goal to achieve a positive result, feedback should be:
•
informative and supportive to promote a positive attitude towards
learning;
•
timely, allow to use feedback to inform about learning and work;
•
frequently and specifically enough to help students learn and work
(Boud & Associates, 2010).
Providing eﬀective feedback is complicated: the relation between form,
timing, and eﬀectiveness of feedback is complex and variable (Price, Handley,
Millar, & O’Donovan, 2010). In general, for feedback to be eﬀective it is essential
students have positive perceptions about teacher feedback. Van der Schaaf et al.
have showed that students who have feedback conversations with their teacher
perceive teacher feedback as more useful (Van der Schaaf, Baartman, Prins,
Oosterbaan, & Schaap, 2011). Education researchers J. Hattie, H. Timperley
(2007) and P. Black, D. Wiliam (2009) have developed models that explain the
effective use of feedback. Both approaches agree that feedback is aimed at
achieving changes in the education of students, so that the understanding and
performance of students are consistent with the specific learning goals. Both
models are based on three similar basic elements to be addressed in the feedback
process (Table 1).
Table 1 Comparison of the feedback models (Black & Wiliam, 2009)
(Hattie & Timperley, 2007)
Model of Hattie and Timperley
Where am I going?
How am I going?
Where to next?

Model of Black and Wiliam
Where the learner is going?
Where the learner is right now?
How to get there?
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Both models offer a view that effective feedback processes produce two
main results: (I) teachers use and adapt effective learning strategies to help
students succeed in areas that need attention; (II) students are changing their
learning activities in order to achieve learning goals more effectively.
P. Black, D. Wiliam in their set out five framework strategies for a formative
assessment or feedback. They are:
•
clarification, exchanging and understanding of learning goals and
achievement criteria;
•
activities as proof of the training process;
•
provide feedback that leads the student forward;
•
students as teaching tools for each other;
•
students as the managers of their own learning process (Black &
Wiliam, 2009).
P. Black, D. Wiliam place emphasis on self-regulation of students, which
also corresponds to feedback levels developed in the study „The Power of
Feedback” (2007) by J. Hattie, H. Timperley (Table 2).
Table 2 Feedback levels and their impacts (Black & Wiliam, 2009)
Level
Task
Process
Self-regulation
Self-level

Description
How well the tasks are understood and executed
The main process required for understanding/fulfilling
tasks
Self-monitoring, management and regulating activities
Personal assessment and impact (usually positive) on the
student

Impact
Useful
Powerful
Powerful
Ineffective

To sum up the previously analysed education researchers' J. Hattie &
H. Timperley (2007) and P. Black & D. Wiliam (2009) models, it can be
concluded that effective feedback consists of:
•
a goal – feedback should be identified and it has to help to continuously
advance the understanding of the student or the ability to carry out the
task towards the learning goal;
•
a focus – feedback should answer one or more of these questions to the
student (and teacher): Where do I go? How do I go? Where to next?;
•
a level – feedback can be provided in one or more of the four levels:
− the training activity – how well the task is understood or
performed;
− the learning process – what the student should do to perform the
task;
− self-directed learning – planning and self-monitoring;
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the student as an individual person – personal characteristics of
student;
•
a result – the changes made as a result of feedback could be:
− bigger student activity;
− using of strategies more effectively;
− improving the autonomy, self-assessment and self-management of
students;
− to provide more appropriate and specific goals;
− teachers adapt teaching strategies to meet students' needs.
Although students are primarily targeted to get a mark, there are a number
of strategies that can be used to maximise students' involvement in the process,
including providing effective feedback. The education researcher, D. Nicol,
recommends splitting the tasks between stages and providing feedback, which is
essential for the success of future phases. In addition, it is recommended that
students should be asked to document how they have used feedback to move to
the next phase of training. This strategy provides additional benefits through the
development of students' metacognitive skills and a more active involvement of
students in the process (Nicol, 2007). On the other hand, the researcher, M. Taras,
recommends encouraging students to reflect on feedback comments and to give a
preliminary assessment, while encouraging students to talk about their work and
potentially earn higher marks. It is important to note that each teacher should
listen to their students and accept the learning feedback (Murphy, 2000), thereby
focusing on how students learn, receive feedback and analyse it (Phelps, 2000).
Student-focused feedback provides guidance on the learning process to the
student, and the teacher pays attention to the decision, contribution and needs of
the student. Teachers, using different tools, learning experience, help the student
to improve performance. Learning experience is important as well as students
motivating (Schmitt, Hu, & Bachrach, 2008). A student-based approach means
that the student is in the centre, thereby it is important to identify the previous
knowledge, skills and attitudes of the student in the background of feedback, areas
where the student has experienced difficulties, to carefully consider appropriate
teaching activities, to advise and compare results, to set goals (Rowntree, 1994).
Perhaps the problem is that students see feedback as isolated from other aspects
of the teaching and learning process and believe that feedback is mainly needed
by the teacher (Taras, 2003).
It can be concluded that by providing feedback to students, the lack of skills
is analysed with a view to improving these skills, a constructive approach to
learning is aimed at achieving awareness. Cooperation with the involvement of
students and students in feedback is essential. When students receive feedback,
the ﬁrst step in the feedback process consists of perceiving the feedback, before
−
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even accepting or acting upon it (de Kleijn, Mainhard, Meijer, Brekelmans, &
Pilot, 2013).
Clarification of students' views on the importance of feedback
In order to clarify the opinion of students on feedback and the effectiveness
of its application in the training process, a survey was conducted in one of Latvia's
Secondary School in autumn 2019. There were 69 respondents in the survey,
studying at the classes 6 – 8.
The survey findings show that feedback to students is provided, but it does
not provide full information on their achievements. Among girls dominate the
view that teachers do not provide feedback that motivate them, while boys
consider that providing feedback is not necessary.
41 respondent (59.42%) wrote that their teachers did not give them a
feedback which motivates, that is, teachers did not explain where and why
students made mistakes, what to do to improve their performance, while
24 respondents (34.78%) agreed that teachers have given them motivated
feedback, but 4 respondents (5.8%) did not answer the question.
Feedback comments should be detailed, constructive and motivating. This
type of feedback contributes to learning, reduces misunderstandings and improves
student achievements. Positive feedback should show the strengths of the student
and motivate to improve achievements that are not good enough.
8 respondents (11.59%) claimed that they had not received feedback from
teachers in time and 12 respondents (17.39%) had received feedback after a long
time, while the majority of respondents – 45 (65.22%) received feedback timely,
but 4 respondents (5.8%) did not answer the question.
Timely feedback is effective feedback while delays in providing feedback
reduce the chance for students to understand their mistakes and improve the
performance (Hattie & Timperley, 2007). Corrective feedback is essential in the
learning process as it enables learners to understand whether their attempts to
improve learning and experience have contributed to improvements (Hattie &
Timperley, 2007). The students indicated that in the most cases the feedback
comments received were not taken into account because they did not give any
indication on how to correct the errors. Teachers have given a mark but have not
made comments that would justify why this mark in that case. It is clear from the
above that students wait for informational and sufficient comments. If feedback
comments are informative, they will help the students to understand their errors
and how to correct them.
Respondents agreed that they are not given sufficient time or are not given
the opportunity to provide feedback on tasks. During the lessons, teachers tend to
“embrace the learning program” and mostly disregard feedback as a form of
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support strategy. Teachers who use effective feedback help students to objectively
assess their abilities and teach them to use their strengths and to compensate
disadvantages and promote internal motivation. Teachers should be encouraged
to provide feedback on comments made by teachers. Students' feedback should
be analysed in order to introduce the necessary changes and to improve feedback
as a teaching and learning strategy. Feedback should always be provided in a time,
as learning requires determined efforts, timely feedback will help the student
acquire knowledge and skills.
Conclusions
1.

2.

3.

4.

5.

Feedback is a targeted and premeditated critical learning process that is
structured through the teacher to help students learn and provide students
with information that allows them to identify what knowledge and skills they
have acquired and what they need to learn by identifying future learning
developments.
In recent years feedback has been talked about and written in the context of
competency-based approach. As feedback effectiveness is variable, studies
are needed on how to provide feedback to students. There are relatively less
tools to assess the frequency, types and impact of feedback. There are a
number of conditions required for feedback and which has a positive impact.
In order to make progress in the learning process, attention should be paid to
what students learn, how they learn and how teachers impact this process, so
that feedback plays a particular role in the learning process. The feedback
process should include clear expectations for learning and performance of
students, clarification on specific criteria for assessing students'
achievements, performance-enhancing measures and a common
understanding of “quality”.
Feedback should become an integral part of the teaching process, teachers
should encourage students to provide feedback on both their and teacher
work. It would be advisable for teachers to analyse feedback results in order
to improve the teaching and learning process.
The results of the survey show that students are willing to receive feedback,
which would explain what has been achieved and help them to improve their
performance, thereby reinforcing theoretical research on the meaning and
effectiveness of feedback, by developing methodological recommendations
for teachers in the multiplicity of feedback links in the learning process to
encourage the growth of the teaching and learning process.
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